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b. RESUMEN 

 

El objetivo de este trabajo de investigación fue mejorar el aprendizaje del idioma 

Inglés con el uso de Edmodo como un recurso complementario. Para llevar a cabo 

esta investigación se utilizaron los siguientes métodos: el método  científico, el 

método descriptivo, el analítico-sintético y el método estadístico. Además, pruebas 

y cuestionarios fueron  aplicados una población de 30 estudiantes  para 

diagnosticar el nivel de conocimiento del Inglés y para recopilar información sobre 

las reacciones de los estudiantes frente al trabajo de investigación. También se 

emplearon  hojas de observación y un diario para recolectar información sobre el 

desenvolvimiento de los estudiantes en cada lección. Los resultados  indicaron que 

los estudiantes mejoraron significativamente  especialmente en las destrezas  de 

escuchar, leer, y escribir, así como también en la gramática y vocabulario. En 

conclusión, el uso de Edmodo como un recurso complementario ayudó a superar 

las limitaciones que los estudiantes enfrentan en el aprendizaje del idioma Inglés. 
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ABSTRACT 

 

 
The principal goal of this research work was to improve the students‘ English 

Language Learning with the use of Edmodo as a complementary resource. To carry 

out this research four methods were used: the scientific method, the descriptive 

method, the analytic-synthetic, and the statistical method. Besides, tests and 

questionnaires were applied to a population of 30 students to diagnose the students‘ 

English level and to get the students‘ reactions in front of the research work. Also, 

observation sheets and a field diary were employed to collect information about the 

students‘ performance in each lesson. The gotten results indicated that students 

improved significantly their knowledge of English specially in the listening, 

reading and writing skills as well as it was  evident the students‘ progress in 

grammar and vocabulary. In conclusion, the use of Edmodo as a complementary 

resource helped to overcome the students‘ limitations that students face in their 

English Language Learning. 
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c. INTRODUCTION 

 

     Nowadays, to know English is a necessity for everyone. Anyone who wants to 

have a good job, travel around the world or communicate with people of different 

cultures has to know at least one foreign language. Researchers indicate that it 

takes 4 to 12 years of study to reach a level of academic proficiency in which they 

can compete with native speakers. Therefore, to have skills that are commensurate 

with those of native English speakers, students must make nine years progress. 

However, many students often find this difficult due to a variety of challenges.  

     To identify the limitations of lower academic achievement for English students 

is complicated due to the diversity of a school population, language ability, and 

ethnicity, all of which have been shown to affect academic achievement. Other 

considerations include the level and quality of schools, the methodology used by 

the English teachers, the educational level of the parents, and the students‘ 

motivation. 

     In the last years, the Ecuadorian government, through the Ministry of Education, 

has tried to find out and determine the best strategies to change the situation of the 

teaching and learning of English. Therefore, many reforms for educational policies 

has been established. Such reforms outline how students should be educated and 

assessed. Furthermore, English proficiency standards have been set as to how 

public schools are held accountable for results.  

     Probably, the educational policies in regards to English teaching are going to 

contribute to improve the students‘ English.  However, it goes further than changes 
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in the educational system. Bill Sheskey, 2010 says, ―Today‘s students are 

demanding a change in the classroom because of their ability to gather information 

faster than any other generation.‖ He further states, ―To make authentic 

connections with students, teachers must change their strategies to fit this new age 

of students. With the resources available today such as interactive software, digital 

imaging, audio and video creation tools, on-demand video libraries, computers and 

LCD projectors, the teachers‘ job may be choosing which tool to use and how to 

integrate it into the classroom. Finally he also argues that it is the greatest time in 

history to be in a class-room because learning technology is changing at an 

exponential rate, and our students can thrive with it.‖ 

     Based on the evidence that the students of 2
nd

 Year of Bachillerato from Colegio 

―Pío Jaramillo Alvarado‖ have a limited English Language Proficiency. Students 

showed a low level in their listening, reading, writing, grammar and vocabulary 

skills. Besides, in most cases the classroom is the unique place where students have 

opportunities to practice their English skills. For that, the main problem of the 

research work is: How does the use of Edmodo help to improve the students‘ 

English Language Learning?   

      The principal reason of why this research was carried out was because Edmodo 

allow teachers to create a virtual learning environment where students can have 

access 24/7 to a variety of self-learning, self-assessment and rehearsal activities 

which are designed to the students‘ level, ways of learning, weaknesses and 

interests the same that allow students to practice and improve their English skills. 

Students can have access to such activities through a safe and personal account 
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where the teacher has the complete control over the students‘ performance inside 

and outside the classroom.  

     The research aims that guided this research were: to investigate the theoretical 

references about the use of  Edmodo as a complementary resource to improve the 

English Language Learning, to diagnose the issues that limit the students‘ English  

Language Learning, to design an intervention with the use of Edmodo to improve 

the English  Language Learning, to use Edmodo as part of the classroom activities 

to reduce the students‘ limitations, and to  judge the effectiveness that Edmodo had 

on the students‘ English  Language Learning. 

     During the development of this research, the following methods were used: The 

Scientific method was used to study the theoretical references about the two 

variables: English Language Learning and about Edmodo; the Descriptive method 

was employed to define and describe the different phases of the research work; the 

Analytic-Synthetic method was used to study the data collected through the 

instruments, and the Statistical method helped to make the quantitative and 

qualitative analysis of the data. 

     The present research contains the following parts: The Abstract includes the 

general objective, methods, instruments, population, and a short summary of the 

main results and conclusions. In the Introduction, there is a contextualization of the 

research problem. It also contains the main problem, specific objectives, 

methodology and the context of the research. Then, The Literature Review contains 

a short summary about Edmodo and English Language and Edmodo. After that, in 

the materials and Methods section contains the methods, techniques, and 

instruments used along the research. The Conclusions were drawn after analyzing 
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and contrasting the data obtained through the instruments, in order to establish a 

logical relation between them and the objectives. Finally, it concludes with the 

Recommendations section, which contains suggestions based on the analysis for 

each conclusion. 
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d. LITERATURE REVIEW 

 

English language learning 

 

Definition 

      English as a foreign language (EFL) refers to the teaching of English in a non-

English-speaking region. This can occur either in the student's home country, as 

part of the normal school curriculum or otherwise, or, for the more privileged 

minority, in an Anglophone country that students can visit as a sort of educational 

tourist, particularly immediately before or after graduating from university. TEFL 

is the teaching of English as a foreign language; note that this sort of instruction 

can take place in any country, English-speaking or not. Typically, EFL is learned to 

pass exams as a necessary part of one‘s education, or for career progression while 

one works either for an organization or for business with an international focus. 

English as a foreign language (EFL) may be part of the state school curriculum in 

countries where English has no special status or it may also be supplemented by 

lessons paid for privately.  

Common factors affecting teaching/learning of English as a Second Language 

     Every educational system has certain objectives, which aim at bringing about 

desirable changes in pupils. In order to bring about those changes, the institutions 

arrange learning experience. The success of learning can be judged only in terms of 

the changes. So many factors affect the teaching learning process. 

     Each language is structural differently, and the different structures offer users 

different suggestions to meaning. Therefore, when people learn the first language, 

http://en.wikipedia.org/wiki/English-speaking_world
http://en.wikipedia.org/wiki/Teaching_English_as_a_foreign_language
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the brain/mind "tunes into" the way the particulars works, and people learn to pay 

attention to particular cues to meaning that are most helpful when people meet a 

new language. Humans‘ brain/mind automatically tries to apply the first language 

experience by looking for familiar cues. Part of learning a foreign language is 

developing new understandings about the particular cues to meaning that the new 

language offers, and that differ from those of our first language. The transferability 

of knowledge, skills and strategies across languages depends closely on how the 

two written languages work. Some of the Teaching/Learning factors affecting the 

English Learning as a second Language: 

Lack of motivation: Lower motivation levels or lack of motivation is another 

reason for hindering the learners from active participation in learning activities. It 

leads to reluctance in active participation or no practice at all. 

Lack of subject matter: Another common problem seen in the Learners is that 

they think that they have nothing to say on a particular topic.  

Lack of confidence: A constant practice and patience are necessary to learn 

English Language. Learners believe that it is not possible to achieve fluency or 

mastery over the language.  

Lack of Proper Vocabulary: English Learners often have to search for an 

appropriate ward they do not find, one to fit into the context/content. This is 

because of lack of exposure to a variety of vocabulary. This also leads to failing a 

gap in communicating fluently in English language. As a result, learners make an 

excessive over use of fillers in their speech and conversation on give incomplete 

statements. 
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Strong and quick earners domination in the class: A large and mixed ability 

class is another factor affecting the language acquisition process. In these classes, 

there are both strong and weak learners, where the strong and quick learners are 

often seem to be dominating and overtaking the slow and weak learners. The weak 

learners do not get opportunity in the presence of the strong ones, which result in 

the shrinking of the weak learners. 

Family background: The environment and family background play a vital role in 

the learning process. Learners coming from different social backgrounds when 

asked to take part or to a speaking activity they fail to do it. Moreover, the poor 

income status of the family makes the parents engage their children in petty jobs 

instead of sending them to schools and colleges resulting in poor speaking skills. 

Certified/Qualified and completed teacher: Teachers have a very good command 

of English Language. They must be well qualified and certified. It is necessary to 

upgrade themselves and keep competent for which it is necessary to continue their 

research activities by participating in seminars/conference and workshops.  

Building rapport: The learning process becomes easy and effective in a friendly 

atmosphere, which also strengthens the bond between the learner and teachers. This 

will make the learners feel free to express their views and enable to shed their 

shyness and inhibitions. 

Improved teaching facilities: The teacher should ensure to get proper teaching 

aids and facilities that include proper space books and teaching aid. This would 

create a proper learning ambiance for the learner when the learners get proper 

learning facilities and ambiance; their learning process will be effective and 

speedy. 



11 
 

Utilizing different methods of teaching: It is essential that teachers adopt 

different methods of teaching to suit the diverse needs of the learners. There are 

numerous methods of teaching language like audio-lingual method, translation 

method, direct method etc. It is necessary to tailor the teaching method of 

according to the diverse needs and styles of the learners. It must be a catchy and 

interesting method, which would keep the learners involved and motivated so that 

they use in their real-life situation. Geetha T. M., Smt Bolaraddi S.T., (2013) 

Learning styles and teaching styles 

 Teachers are supposed to figure out their students‘ learning styles—internally 

preferred learning styles, then the teaching styles can be compatible with the 

learning styles.  

Previous study of learning styles 

 Learning styles have profound effects on material processing, exercises designing, 

teachers‘ instruction options, and performance assessments. Teachers should 

design their instruction methods to connect with all learning styles, using various 

combinations of experience, reflection, conceptualization, and experimentation. 

Instructors can introduce a wide variety of experiential elements into the 

classroom, such as sound, music, visuals, movement, experience, and even talking. 

Teachers should employ a variety of assessment techniques, focusing on acquiring 

the essential language skills. Generally speaking, the learning-style research can be 

divided into three major categories: cognitive learning styles, sensory learning 

styles, and personality learning styles. Zhou, M. (February, 2011) 
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Teaching reading 

Different kinds of reading 

     Teachers need to make a distinction between extensive and intensive reading. 

The term extensive reading refers to reading which students do often (but not 

exclusively) away from the classroom.  

     Students may read novels, web pages, newspapers, magazines or any other 

reference material. Where possible, extensive reading should involve reading for 

pleasure - what Richard Day calls joyful reading. This is enhanced if students have 

a chance to choose what they want to read, if they are encouraged to read by the 

teacher, and if some opportunity is given for them to share their reading 

experiences. Although not all students are equally keen on this kind of reading, 

teachers can say with certainty that the ones who read most progress fastest. 

     The term intensive reading, on the other hand, refers to the detailed focus on the 

construction of reading texts, which takes place usually in classrooms. 

Reading levels 

     When teachers ask students to read, the success of the activity will often depend 

on the level of the text we are asking them to work with. Ideally, teachers would 

like students to read authentic texts - in other words, texts which are not written 

especially for language learners, but which are intended for any competent user of 

the language. However, at lower levels this can often present serious problems 

since the amount of difficult and unknown language may make the texts 

impenetrable for the students.  

     There is some authentic written material, which beginner students can 

understand to some degree: menus, timetables, signs and basic instructions, and, 
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where appropriate, teachers can use these. However, for longer prose, teachers may 

want to offer students texts that are written or adapted especially for their level. 

The important thing, however, is that such texts are as much like real English as 

possible. 

Reading skills 

     Students need to be able to do a number of things with a reading text. They need 

to be able to scan the text for particular bits of information they are searching (for 

example, a telephone number, what is on television at a certain time or search 

quickly through an article looking for a name or other detail). This skill means that 

students do not have to read every word and line; on the contrary, such an approach 

would stop them scanning successfully. Students also need to be able to skim a 

text, to get a general idea of what the text is about by looking around the text. 

     Reading for detailed comprehension, whether this entails looking for detailed 

information or picking out particular examples of language use, should be seen by 

students as something very different from the skills mentioned above. Harmer, J. 

(2011) 

Reading assessment techniques 

Reading comprehension  

     Reading comprehension assessments are the most common type of published 

reading test that is available. The most common reading comprehension assessment 

involves asking a child to read a passage of text that is leveled appropriately for the 

child, and then asking some explicit, detailed questions about the content of the 

text. 
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     There are some variations on reading comprehension assessments. (For 

example, inferential questions to retell the story in the child‘s own words or to 

summarize the main idea or the moral of the story) .Another common reading 

comprehension assessment is called "cloze" task —words are omitted from the 

passage, and the child is asked to fill in the blanks with appropriate words. In 

addition, young children‘s reading comprehension can be assessed by asking them 

to read and follow simple instructions, such as, "Stand up" or, "Go look out the 

window."  

     Reading comprehension should not be confused with reading accuracy, another 

very common form of reading assessment. Very often, an assessment combines 

these two different assessments into one assessment — the child reads a passage 

out loud while the teacher makes note of errors the child makes (sometimes called 

a "running record"), and then the child is asked some comprehension questions 

about the passage. However, it is worth noting that a beginning reader‘s 

comprehension usually suffers when students are asked to read a passage of text 

aloud. Southwest Educational Development Laboratory (SEDL), (2015) 

Teaching writing 

Writing issues 

     The kind of writing teachers ask students to do will depend on their age, level, 

learning styles and interests. Teachers will not get beginners to try to put together a 

complex narrative composition in English; teachers probably will not ask a class of 

advanced business students to write a poem about their mothers (unless we have 

specific reasons for doing this). 
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     In order to help students write successfully and enthusiastically in different 

styles, teachers need to consider three separate issues: genre, the writing process, 

and building the writing habit. 

Writing sequences 

Stage 1: students are asked to choose one from a list of topics. Alternatively, they 

can choose a topic of their own. 

Stage 2: students are asked to gather information from a variety of sources: the 

module of the course book the text occurs in, a library, the Internet (the teacher can 

give students lists of websites), CD-ROM encyclopedias, magazine articles, TV 

and radio programs, and anyone they would like to interview. 

Stage 3: students plan their reports. They should decide what to include, what order 

to put it in (after looking back at the report they studied) and what their conclusions 

will be. 

Stage 4: students write a draft of their report. 

Stage 5: students check through the report in order to decide how effective it is and 

correct any language mistakes. 

Stage 6: students write their final report (they may have repeated stages 4 and 5 

more than once). 

During stages 4 and 5, it is important for the teacher to be on hand to suggest 

changes, question parts of the report and be a useful resource for students so that 

they can improve their writing as they continue. 
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Correcting written work 

     Most students find it very dispiriting when they get a piece of written work back 

and it is covered in red ink, underlining and crossings-out. It is a powerful visual 

statement of the fact that their written English is terrible. Of course, some pieces of 

written work are completely full of mistakes, but even in these cases, over-

correction can has a very demotivating effect. Besides, teacher has to achieve a 

balance between being accurate and truthful, on the one hand, and treating students 

sensitively and sympathetically, on the other. 

     One way of avoiding, the ‗over-correction‘ problems for teachers is to tell their 

students that for a particular piece of work they are only going to correct mistakes 

of punctuation, or only spelling or only grammar, etc. This has two advantages: it 

makes students concentrate on that particular aspect, and it cuts down on the 

correction. 

     Another technique which many teachers use is to agree on a list of written 

symbols (S=spelling, WO= word order, etc.). When teachers come across a 

mistake, they underline it discreetly and write the symbol in the margin. This 

makes correction look less damaging. Where students write with electronic media, 

teachers can use editing tools such as Track Changes. These make it easier for 

students to write correct versions of their originals. However, such applications 

should be used carefully since them, too, can be very discouraging. Harmer, J. 

(2011) 

Simple ways to assess the writing skills of students with learning disabilities 

     On-going assessment of writing is integral to the effective teaching of writing to 

students with learning disabilities. Curriculum-based assessments can be used to 
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assess the writing process and product and should take into account purpose as 

well. The writing process can be assessed through observational and self-

observational checklists. The writing product can be evaluated on five product 

factors: fluency, content, conventions, syntax, and vocabulary. Writing samples 

also should be assessed across a variety of purposes for writing to give a complete 

picture of a student's writing performance across different text structures and 

genres. These simple samples activities can fulfill various functions of assessment 

including: identifying strengths and weaknesses, planning instruction, evaluating 

instructional activities, giving feedback, monitoring performance, and reporting 

progress. 

     The teacher's first responsibility is to encourage students and provide them 

opportunities for writing. A teacher's second responsibility is to promote students' 

success in writing. The teacher can achieve this by carefully monitoring students' 

writing to assess strengths and weaknesses, teaching specific skills and strategies in 

response to student needs, and giving careful feedback that will reinforce newly 

learned skills and correct recurring problems. These responsibilities reveal, upon 

inspection, that assessment is clearly an integral part of good instruction. In their 

review of the existing research on effective instruction Christenson, Ysseldyke, and 

Thurlow (1989) found that, in addition to other factors, the following conditions 

were positively correlated to pupil achievement: 

     The degree to which there is an appropriate instructional match between student 

characteristics and task characteristics.  The degree to which the teacher actively 

monitors students' understanding and progress; and the degree to which student 

performance is evaluated frequently and appropriately. 
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     Assessment, therefore, is an essential component of effective instruction. 

Airasian (1996) identified three types of classroom assessments. The first he called 

"sizing-up" assessments, usually done during the first week of school to provide the 

teacher with quick information about the students when beginning their instruction. 

The second type, instructional assessments are used for the daily tasks of planning 

instruction, giving feedback, and monitoring student progress. The third type he 

referred to as official assessments, which are the periodic formal functions of 

assessment for grouping, grading, and reporting. In other words, teachers use 

assessment for identifying strengths and weaknesses, planning instruction to fit 

diagnosed needs, evaluating instructional activities, giving feedback, monitoring 

performance, and reporting progress. Simple curriculum-based methods for 

assessing written expression can meet all these purposes. Isaacson, S. (2015) 

Teaching listening 

Different kinds of listening  

     A distinction can be drawn between intensive and extensive listening. As with 

reading, the latter refers to listening which the students often do away from the 

classroom, for pleasure or some other reason. The audio material they consume in 

this way - often on CDs in their cars, on MP3 players, DVDs, videos or on the 

Internet - should consist of texts that they can enjoy listening to because they more 

or less understand them without the intervention of a teacher. 

     Intensive listening is different from extensive listening in that students listen 

specifically in order to work on listening skills, and in order to study the way in 

which English is spoken. It usually takes place in classrooms or language 



19 
 

laboratories, and typically occurs when teachers are present to guide students 

through any listening difficulties, and point them to areas of interest. 

Listening Principles 

     According to Jeremy Harmer (2011), there are several listening principles which 

can help teachers to encourage students to listen to as much English as they can.  

Principle 1: Encourage students to listen as often and as much as possible 

     The more students listen, the better they get at listening - and the better they get 

at understanding pronunciation and at using it appropriately themselves. One of 

teachers‘ main tasks, therefore, will be to use as much listening in class as possible. 

Principle 2: Help students prepare to listen 

     This means that they will need to look at pictures, discuss the topic, or read the 

questions first, in order to be in a position to predict what is coming.  

Principle 3: Once may not be enough. 

     There are almost no occasions when the teacher will play an audio track only 

once. Students will want to hear it again to pick up the things they missed the first 

time In the case of live listening, students should be encouraged to ask for 

repetition and clarification when they need it.  

Principle 4: Encourage students to respond to the content of a listening, not 

just to the language.  

     An important part of a listening sequence is for teachers to draw out the 

meaning of what is being said, discern what is intended and find out what 

impression it makes on the students.  
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Principle 5: Different listening stages demand different listening tasks. 

     Because there are different things teachers want to do with a listening text, they 

need to set different tasks for different listening stages. This means that, for a first 

listening, the task(s) may need to be fairly straightforward and general. That way, 

the students‘ general understanding and response can be successful - and the stress 

associated with listening can be reduced. Harmer, J. (2011)   

Listening skills 

       Listening in a foreign language is a complex process. Students have to be able 

to understand the main idea of what is said as well as specific details. In addition, 

learners have to use some listening sub-skills in the course of a single listening 

activity. 

Listening for the main idea - Students listen to identify the overall ideas 

expressed in the whole recording. 

Listening for details – In order to listen well to details, students must be attentive 

to what is being articulated. Hence, learners must have a good grasp of the sounds 

in the English language. Also, look out for words that are emphasized: These are 

words that convey important information.  

Listening for specific information: Learners listen for particular information at 

word level. 

Listening Comprehension: Aparna Nadig (2013) states that Listening 

comprehension encompasses the multiple processes involved in understanding and 

making sense of spoken language. These include recognizing speech sounds, 

understanding the meaning of individual words, and/or understanding the syntax of 

sentences in which they are presented. Listening comprehension involves the 
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prosody with which utterances are spoken (which can, e.g., change intended 

meaning from a statement to a question), it also involves significant memory 

demands to keep track of causal relationships expressed within the discourse. 

Craven, M. (2015) 

Assessing listening skill 

How are listening skills assessed?  

     Listening tests typically resemble reading comprehension tests except that the 

student listens to a passage instead of reading it. The student then answers 

multiple-choice questions that address various levels of literal and inferential 

comprehension. Important elements in all listening tests are the listening stimuli, 

the questions, and the test environment.  

     The listening stimuli should represent typical oral language, and not consist of 

simply the oral reading of passages designed to be written material. The material 

should model the language that students might typically be expected to hear in the 

classroom, in various media, or in conversations. Since listening performance is 

strongly influenced by motivation and memory, the passages should be interesting 

and relatively short.  

     Concerning questions, multiple-choice items should focus on the most important 

aspects of the passage. Answers designated as correct should be derived from the 

passage, without reliance on the student's prior knowledge or experience. An 

alternative to the multiple-choice test is a performance test that requires students to 

select a picture or actually perform a task based on oral instruction. 

     The testing environment for listening assessment should be free of external 

distractions. If stimuli is presented from a tape, the sound quality should be 
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excellent. If a test administrator presents stimuli, the material should be presented 

clearly, with appropriate volume and rate of speaking.  

How should assessment instruments be selected or designed? 

     Identifying an appropriate instrument depends upon the purpose for assessment 

and the availability of existing instruments. If the purpose is to assess a specific set 

of skills - for instance, diagnosing strengths and weaknesses or assessing mastery 

of an objective -the test should match those skills. If appropriate tests are not 

available, it makes sense to design an assessment instrument to reflect specific 

needs. If the purpose is to assess communication broadly, as in evaluating a new 

program or assessing district goals, the test should measure progress over time and, 

if possible, describe that progress in terms of external norms, such as national or 

state norms. In this case, it is useful to seek out a pertinent test that has undergone 

careful development, validation, and norming, even if it does not exactly match the 

local program. Mead, N. and Rubin, D. (1985) 

Types of questions to evaluate students’ Listening skill 

 

Multiple choice: This type of tests is used to evaluate many listening skills, e.g. a 

detailed understanding of specific points, or general understanding of the main 

points of the recording. 

Matching:  In this type of questions, students have to match a list of items from the 

recording to a list of options on the question paper, and then write the correct letter 

on the answer sheet. Recognize how facts in the recording are connected to each 

other. 
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Sentence completion: In this type of question, students have to read sentences that 

summarize important information from either all of the listening text or from one 

part of it. Students have to fill in a gap in each sentence using information from the 

recording.  

Short-answer question:  In this type of question, students have to read a question 

and write a short answer using information from the recording. This type of 

questions focus on students‘ ability to listen for facts, such as places, prices or 

times, heard in the recording. International English Language Testing System,        

(2009) 

Teaching vocabulary 

      When teaching English language learners (ELLs), it is important to consider the 

difference between social and academic vocabularies. There is a huge difference 

between the two, but often, the ability for a student to speak and interact socially is 

misjudged for a student‘s ability to understand the language of academic and 

instruction. 

Strategies and Techniques for Teaching Vocabulary 

     Studies have shown that students need to read independently to expand word 

knowledge, receive modeled language instruction from the teacher, receive word-

learning strategies, and develop word consciousness through word-play activities 

that enhance learning (Diamond & Gutlohn, 2006). These components will help a 

student learn vocabulary more effectively. When a student reads independently, he 

or she will come across new or unfamiliar words in the text. Without outside 

instruction, a person is forced to look at the context around the word to figure out 

the meaning. This practice may allow a student to expand his or her knowledge of 
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vocabulary words, especially if the student uses a dictionary to look up the word 

meanings. Using a dictionary further expands understanding of vocabulary because 

the student may need to understand if the word is being used as a noun, verb, or 

adjective. There are also many words with multiple meanings in English and the 

student could have to determine which meaning in the dictionary best fits into the 

context (H.P., 1999).  

     The vocabulary of academia is one of the difficult types for students to gain and 

yet they are tested in this often-unfamiliar language. For this reason, it is necessary 

for teachers to teach content specific vocabulary to students (Diamond & Gutlohn, 

2006) to make the content comprehensible.  

     A student also needs word-learning strategies to help them learn new 

vocabulary. By focusing on suffixes, prefixes, and root words on a regular basis, 

students will begin to recognize the word parts and it will serve to help expand 

their understanding of unknown words (Pikulski & Templeton, 2004). 

     Other important strategies for teaching vocabulary include repetition of the 

word or words, using technology, experiential learning, a variety of assessments, 

and meaningful contexts in which to learn the new words (Diamond & Gutlohn, 

2006). A teacher should use many different strategies and experiences to teach 

vocabulary because the use of only one is not effective (Diamond & Gutlohn, 

2006). Cathey, E. (2012) 

Assessing vocabulary in the language classroom 

     Teachers should avoid testing words in isolation. Another decision teachers 

have to make when assessing their students‘ vocabulary knowledge is whether to 

test it discretely or embedded in other skill areas. According to Read (2000), the 



25 
 

discrete testing of vocabulary assesses a word as an independent construct. Testing 

vocabulary in an embedded way looks at vocabulary as part of a larger construct.  

Which kind of vocabulary should teachers  test?  

     The kind of vocabulary to test is another important decision that the language 

teacher has to make. It is important todecide which words the language teacher 

expect her/his students to recognize and which words expect them to use (Heaton, 

1990). In general, research shows that learners can recognize more words than they 

can actually use. Most testers agree that there is a place for measuring both 

knowledge and use in second language assessment.  

Which kind of format should teachers use?  

     The decision on which format(s) to use will be key to successful vocabulary 

assessment. When selecting a format, the teacher must take three main issues into 

account. First, the idea of test validity needs to be taken into consideration. Content 

validity is the idea that teachers test what they  teach, how teachers teach it. 

Therefore, when selecting test formats teachers should select only those that 

students have had experience with.  

How many items should teachers include? 

     When deciding on the number of items to include, it is important to understand 

the concept of test reliability. Reliability refers to the degree of consistency of test 

scores. In general, the more items on a test, the more reliable it is considered to be. 

As far as vocabulary tests are concerned, Nation (2001) recommends a minimum of 

30 items for a reliable vocabulary test. 
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How important is context? 

     According to Read (2000) an important dimension of vocabulary assessment is 

concerned with the role of context in a vocabulary test. Some formats are context-

independent in that they present students with words in isolation and require them 

to select meanings for the words without reference to any linguistic context (Read 

& Chapelle, 2001). In context-dependent vocabulary tests, in order to complete the 

task, students need to make use of contextual clues. Although it is generally 

accepted that context can provide students with much needed information about a 

word to help them understand it, noted scholars in the field of vocabulary (Folse, 

2003; Laufer, 1997) point out the limitations of contextual clues. Folse (2003) 

argues that in EFL/ESL texts, teachers provide rich clues to facilitate language 

comprehension. However, in the real world they are rarely if ever present to the 

same degree.  

Discrete vocabulary tests 

      The first thing that teachers need to determine is whether they want to assess 

recognition or production.  

MCQs: The MCQs format can be used to assess vocabulary knowledge in a variety 

of ways. These include: synonym recognition, definition, meaning in context, and 

odd man out.Teachers who want to use the MCQ format when they test vocabulary 

may find the following guidelines useful (Coombe, Folse, & Hubley, 2007).  

Matching formats: Another common objective format used in vocabulary 

assessment is matching. Matching questions usually present the student with two 

columns of information. The student‘s task is to find the matches between the two 
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columns. Items in the left-hand column are called premises and the items in the 

right-hand column are called options.  

Sentence completion or gap fill items: Sentence completion or gap fill items 

assess a student‘s production of vocabulary. These items require students to read 

the sentence and then write in the correct or best response. Sentence completion 

items encourage students to learn and know the tested word rather than just 

recognize it. Sentence completion items are easy to construct.  

Embedded vocabulary assessment 

      Testing vocabulary in an embedded way looks at vocabulary as part of a larger 

construct. Embedded vocabulary assessment looks at the students‘ use or quality of 

vocabulary as it pertains to a text that the student has written, read, listened to or 

spoken. Coombe, C. (2013) 

Approaches and procedures to teach grammar 

Two core approaches in grammar 

Deductive approach 

     The deductive approach occurs when teachers presents explicitly a grammar 

rule to students and follow it by practice applying the rule. The deductive approach 

maintains that a teacher teaches grammar by presenting grammatical rules, and 

then examples of sentences are presented. Once learners understand rules, they are 

told to apply the rules given to various examples of sentences. Giving the 

grammatical rules means no more than directing learners‘ attention to the problem 

discussed. To sum up, the deductive approach commences with the presentation of 

a rule taught and then is followed by examples in which the rule is applied.  
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Inductive approach 

     Inductive approach comes from inductive reasoning stating that a reasoning 

progression proceeds from particulars to generalities  In short, when teachers  use 

induction, students observe a number of specific instances and from them infer a 

general principle or concept. 

     In the case of pedagogical grammar, most experts argue that the inductive 

approach can also be called rule-discovery learning. It suggests that a teacher teach 

grammar starting with presenting some examples of sentences. In this sense, 

learners understand grammatical rules from the examples. The presentation of 

grammatical rules can be spoken or written. Handoyo, P. (2006) 

Assessing grammar proficiency  

Authentic assessment  

     Just as mechanical drills do not teach students the language, mechanical test 

questions do not assess their ability to use it in authentic ways. In order to provide 

authentic assessment of students‘ grammar proficiency, an evaluation must reflect 

real-life uses of grammar in context. This means that the activity must have a 

purpose other than assessment and require students to demonstrate their level of 

grammar proficiency by completing some task. 

     To develop authentic assessment activities, begin with the types of tasks that 

students will actually need to do using the language. Assessment can then take the 

form of communicative drills and communicative activities like those used in the 

teaching process. 
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Mechanical tests 

     Mechanical tests do serve one purpose: They motivate students to memorize. 

They can therefore serve as prompts to encourage memorization of irregular forms 

and vocabulary items. Because they test only memory capacity, not language 

ability, they are best used as quizzes and given relatively little weight in evaluating 

student performance and progress. National Capital Language Resource Center, 

Washington, DC, (2003-2004) 

Edmodo 

Definition 

     Edmodo is a social media platform often described as a Facebook for schools. It 

is that and much more. Edmodo attracts teachers and students with a social element 

that resembles Facebook, but there is even greater value in the educational 

applications.  Edmodo (designed by educators) enables exceptionally secure cloud-

based collaboration. A teacher, school, or district easily can manage a system that 

provides the best features of the cloud while practically eliminating the anxiety that 

we associate with students on the internet.    

Edmodo’s top tools & features    

 Teachers and students can collaborate in a secure, and closed environment.  

  A message board allows secure and open communication that can be 

monitored and controlled by the teacher.   

  It is easy to monitor student interaction.   

 Teachers can post assignments and assessments that are electronically 

submitted and automatically graded.  
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  A built-in survey tool can be used to check for understanding (no clickers 

required).  

  Teachers and other school personnel can create professional groups, subject 

area communities, and other networks to extend professional development.  

 Teachers and students can store and share documents and files in a wide variety 

of formats in a cloud-based environment.  

 Teachers can maintain a personal content library and share content with 

members.   

 Students can instantly access their files 24/7 through their cloud-based 

‗Library‘.   

 Folder-sharing allows teachers to share all content for particular units of study 

with select groups or all students.   

  Parents can create a parent account to connect with their child‘s groups. 

 Teachers get cloud capabilities and convenience with airtight security.  

 A brilliantly simple user interface – little or no formal training required. 

 Edmodo is free – and free of ads. Davies, R. (2013) 

Benefits of Using Edmodo 

     Whether a teacher introduces Edmodo to one classroom or to an entire extended 

community of learners, it is helpful not only to know and understand the benefits of 

its use, but also to communicate those benefits to each user in the learning 

community, including students, administrators, parents, and fellow teachers. 
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Privacy: A safe space for digital learning  

     No data within the groups created inside of Edmodo are searchable from the 

general internet. Also, no personal information is required from any student. 

Teachers have complete control over what happens in their digital learning 

environment. Teachers can moderate, edit, and delete any post by students. They 

can also control the amount of access that students have to their digital classrooms: 

whether students‘ posts need to be moderated, or whether they can post at all or are 

limited to reading posts by the teacher and/or other students. 

Empowerment: own personalized internet  

     Edmodo invites a focused and personalized experience by attempting to make 

itself a one-stop point of contact for students‘ and teachers‘ interactions with the 

internet. In addition, Edmodo has a growing armada of embedded applications 

(many free)-from tools such as Socrative (http://www. 

edmodo.com/home#/publisher/Socrative) which turns a classroom‘s existing 

devices into a set of smart, instant-response tools, to gamified apps such as Code 

Monkey (http://www.edmodo.com/store/app/codemonkey-free), which uses 

playing games to introduce students to programming.  

Collaboration: Space to share ideas and work together  

     Edmodo offers numerous ways for students to develop collaborative skills. In 

real time, students can see each other‘s live responses to the text. Importantly, this 

is combined with real face-to-face discussions about content. For the teacher, 

monitoring the group affords an immediate bird‘s-eye view of student thought 

processes and helps to automate the gathering of assessment data. Edmodo can also 

be used to extend the student‘s virtual classroom to the rest of the world, further 
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empowering and helping them to develop skills for professional and academic 

environments they will likely later encounter in life. 

Professional development: supporting and expanding teaching practices 

     Edmodo offers uniquely targeted learning networks for teachers and 

administrators. Users can either tap into a host of existing groups and communities-

focused on anything from project-based learning to the creation of a flipped 

classroom, or instantly create their own groups. Teachers can easily find and 

connect with others sharing similar interests, even those teaching the same units at 

the same time. They can share and discuss curricular knowledge and resources in 

unprecedented, focused, and targeted ways. 

Organization: Everything in one place  

     Edmodo invites a host of organizational benefits for learning communities, from 

creating reusable quizzes and other content, to organizing multiple learning envi-

ronments in one convenient interface. It also provides teachers with an efficient 

interface for reaching out to students when they are absent from school. 

Differentiation: Custom-fit content for students  

     With the ability to create unique groups and reusable content, Edmodo offers 

teachers convenient ways to differentiate content for the needs of individual 

students. Teachers can create small groups that are specific to student interest or 

ability, creating sequential folders of activities that are appropriate for specific 

student levels and ways of learning. Students in one group gain access to new 

content as their abilities progress, and students in another group receive resources 

that meet them where they are ready to learn. 

 



33 
 

Authentic Communication: Writing for real audiences  

     Within a social network, students know that their ideas will become real to an 

authentic audience the instant they post their contributions to a live stream. They 

also understand that this dynamic stream morphs and changes as the teacher and 

other students interact with each other‘s ideas. This awareness encourages students‘ 

best performance and also tutors them in considering themselves as part of a 

dynamic extended community exploring questions and solving problems together. 

Engagement: Greater classroom efficiency and rigor  

     Edmodo offers an easy and efficient way to communicate with students through 

such regular actions as giving feedback and creating alerts about assignments. With 

all of these things in mind, Edmodo invites the unique potential for transparency, 

but it also encourages teachers to bring their best game to their own practice. 

Educators have the opportunity to offer the most rigorous learning experience by 

leveraging all these different capabilities, such as the ability to gain analytical 

insights into students as well as targeted access to curricular resources, matching 

them with the students that will benefit from them the most. International Society 

for Technology in Education ISTE, (2015) 

How to use Edmodo in the classroom 

     Edmodo, also known as ―Facebook for school,‖ is the premier social media and 

learning platform for teachers and students alike. 

     Founded in 2008, the site has since gained over 20 million users. The K-12 

social media network continues to grow and is now available in six languages, 

including Spanish, German and Greek. 
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The platform‘s app equivalent brings portability into the equation, which means 

educators, students and even parents can always access Edmodo when they need it. 

How teachers can use it  

     With Edmodo, teachers can truly bring the classroom online. With the ability to 

give assignments, quizzes and polls to students, Edmodo users can manage their 

classes and consolidate all of their activities in one place. Users also have unlimited 

options in terms of sharing digital content. Teachers can embed instructional 

videos, create learning groups for students, and manage calendar events. 

     Communities allow teachers to browse subjects in order to find and share 

information within a broad stream of content and conversations related to that 

topic. The platform offers numerous organizational features for teachers, even 

offering an option for users to print out rosters for substitutes. Badges are another 

fun feature, allowing educators to monitor the progress of student groups and issue 

awards for their achievements. 

     Enterprising educators can even use Edmodo to connect with other classrooms 

around the globe. Whether they‘re studying a foreign language, history, economics 

or another subject, partnering with a class online can be both socially engaging and 

culturally rewarding for students. 

How students can use it  

     Students also stand to benefit from the platform. They can access extra help 

from peers, instructors or SchoolTube. They‘re also able to turn in work for teacher 

review and get instant feedback, including teacher annotations. Beyond being able 

to join groups for clubs, sports and other activities, students (especially younger 
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ones) can learn how to interact safely and appropriately online. Cunningham J, 

(2013) 

Using Edmodo in the ESL classroom  

     Teachers often think of ways to make our lessons relevant. Today, technology is 

ubiquitous so it seems only natural that we use technology in the classrooms. 

Technological resources, such as Edmodo is found as a very useful tool that has 

helped students become more engaged in the learning process both inside and 

outside the classroom. 

How can teachers incorporate Edmodo into their lessons? 

The sky is the limit. Teachers can use Edmodo in the following ways: 

 Post a question to generate a discussion from students. For example in an 

advanced class, the context of the chapter in the textbook ca be developed in 

the workplace. So the teacher can post questions that allow students to create 

on online discussion. To get the most out of the students, post an open-ended 

question. Encourage students to comment on each other‘s posts too. 

 Provide a link to an article and ask students to comment on it. For example, 

provide a link to an article in the New York Times about Yahoo‘s decision to 

scrap remote workplaces. Here students got to practice their reading, writing, 

and vocabulary. It is advisable to provide articles related to the context of the 

lesson.  

 Upload a video with comprehension questions for students to answer for 

homework. Students are asked to complete the questions for homework. This 

activity could have easily been done in class too. As a classroom activity, 

students can work in groups and post the answers as a group. To add another 

mailto:jcunningham@educationworld.com
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dimension, students could also come up with additional questions for other 

groups. Answers can then be projected on a screen for review and feedback. 

 Choose a different student each week to post a question or statement to which 

other students respond. Another good idea here is to give a specific student a 

general topic and ask him to think of a question for the rest of the class to 

answer.  

How does a teacher give feedback on language? 

      If students are posting information, then this information needs to be reviewed 

and corrected. It is not advisable to correct every single error and is not necessary 

specify who has made the error. What teachers can do is go through the students‘ 

posts and see if there are common errors, at the end of each week. Similarly, 

teachers must note down great use of language to encourage and give credit. As a 

remedial lesson, teacher can type the statements taken from their posts and then ask 

students to analyze and self-correct. To make the activity more interactive, allow 

students to self-correct in groups and then provide feedback and explanations. 

Teachers can get so much mileage out of their errors: 

 If there are cases of capitalizing job titles incorrectly. In the following class, 

teacher can address this by introducing the rules of capitalizing job titles 

during the feedback. 

 If students show that they do not recognize the parts of speech, it advisable is 

to use those errors to highlight the different parts of speech; for example, if a 

student writes, ―I am boring‖, the teacher can highlight the verb, noun and the 

adjectival form (for people and things). 
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 In cases where students post non-well-structured sentences, teacher can post 

on Edmodo some information and activities about collocations.  Davies, P.  

(2013) 
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e. MATERIALS AND METHODS 

 

Materials 

     In this research work three kind of resources were used: human, material and 

technical. The human resources were the 30 students of 2
nd

 Year of Bachillerato, 

who participated in the development of this research, the thesis advisor who 

suggested changes to the application of the intervention plan, and the researcher 

who was executed the research work. 

      The material resources were the English book, which was useful as guide to 

search for rehearsal activities according to its content and paper to print worksheets 

and flipcharts. The English lab, computers, internet, and online activities were the 

technical resources, which were useful to provide students with opportunity to 

practice their English skills. 

Design of the research 

     This research work was based on the Action Research proposed by Kemmis and 

McTaggart (2000), as a structural enquiry, which was fulfilled in order to analyze, 

diagnose, and change a learning situation. In addition, it was developed according 

to a spiral self- reflective cycle, which included detecting a problem, designing a 

change, applying and observing the procedures and consequences of the application 

of the intervention plan. 

 Methods 

     The scientific method, facilitated the study and analysis of the appropriate 

resources useful to improve the English Language Learning. Besides, it was useful 
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to have a supporting data of the Research work. In addition, it was used to design 

the instruments and to analyze the information collected before, during and after 

the Research work.  

     The descriptive method, was employed to describe the different stages of the 

research. It also helped to describe the implementation of Edmodo as a 

complementary resource, and to explain and analyze the object of the Research 

work. Besides, it facilitated the description and the analysis and interpretation of 

the collected data. 

     The analytic-synthetic method, was employed to analyze and interpret the 

results obtained through the instruments and to draw up the conclusions. 

     The statistics method, was used to make the statistical analysis of the 

quantitative and qualitative data collected through the pre and post tests and form 

the pre and post questionnaires.  It also helped to translate the information into 

table, such information was calculated in order to have an overall view of 

performance of the group. 

Techniques and instruments  

Tests 

     The researcher designed two tests, a pre-test and a post-test.  The pre-test was 

applied, at the beginning of the intervention plan in order to diagnose the students‘ 

level of English. The post-test was applied at the end of the intervention plan, to 

obtain information about the students‘ attainable progress during the application of 

the intervention plan. 
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Observation Sheets 

     The observations sheets were employed to collect information about the 

students‘ performance during each lesson. The information collected was analyzed 

in order to determine the changes achieved by students during the use of Edmodo 

as a complementary resource and reflected upon the findings when the intervention 

plan ended. 

Questionnaire 

     A questionnaire of four closed and 5 multiple-choice questions was applied as a 

pre and post- questionnaire at the beginning and at the end of the intervention plan. 

It was applied to find out information about the students‘ reactions in front of the 

implementation of Edmodo as a complementary resource. It also helped to verify 

the effectiveness of the applied resource. 

Field diary 

It was useful to write down the relevant events and particular situations that 

happened in each lesson. 

Population 

     Thirty students of second Year of Bachillerato, from Colegio Experimental ―Pío 

Jaramillo Alvarado‖, between 20 girls and 10 boys participated in this research 

work. They were in A1 level. They were between sixteen and seventeen years old. 
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f.  RESULTS  

 

     This part of the research presents in detail how the objectives were 

accomplished.  

     The objective one was fulfilled with the theoretical frame that support the 

design of the instruments, the design of the intervention plan and the analysis of the 

results. 

     The objective two was accomplished with the pre-test results showed below, in 

table 1. Such results evidence the limitations students had before the application of 

the intervention plan. 

     The objective three was achieved with the application of the intervention plan, 

which contained eight lessons that included a variety of rehearsal activities for each 

English skill, during a period of two months, April and May.  

     The objective four was attained with the application of the pre and post 

questionnaires which were applied before and after the application of the 

intervention in order to get the students‘ reactions in front of the research work. 

The results are displayed from table 2 to 10.   

     The objective five was accomplished with the post-test results. These results 

indicate the students‘ attainable progress after the application of the intervention. 

Such results are displayed in table 11. 
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Pre-Test Results 

Objective two: To diagnose the issues that limit the students‘ English Language 

Learning of 2
nd

 Year students of Bachillerato. 

a) Table 1 

Pre-Test Scores of 2
nd

 Year Students of Bachillerato in English Skills. 

Students’ 

code 
RC LC W V G  Total  

/10 
/2 /2 /2 /2 /2 

CPJA 001 2 1 2 2 1.8 9 

CPJA 002 1.5 2 2 1.8 2 9 

CPJA 003 1.5 2 0.4 1.5 1 6 

CPJA 004 1.5 2 0.2 1 1 5 

CPJA 005 2 2 1 1.5 1.8 8 

CPJA 006 1.5 2 0.2 0.8 1 5 

CPJA 007 1 2 0.4 1.4 1.3 6 

CPJA 008 2 2 0.4 0.5 0.5 5 

CPJA 009 1.5 2 1 1 1.5 7 

CPJA 010 1.5 2 1 1.2 1 7 

CPJA 011 2 2 1 0.2 0.2 5 

CPJA 012 1.5 2 0.5 0.7 0.5 5 

CPJA 013 1.5 1 2 1.5 2 8 

CPJA 014 1.5 2 1 1 1.5 7 

CPJA 015 1.5 2 0.8 1 0.5 5 

CPJA 016 2 2 2 2 2 10 

CPJA 017 1.5 2 0.5 1 1 6 

CPJA 018 1.5 2 1 1.5 1 6 

CPJA 019 1.5 2 1.5 0.5 1.5 7 

CPJA 020 1.5 2 1.6 1.5 0.5 7 

CPJA 021 1.5 1.5 0 0.5 0.5 4 

CPJA 022 1.5 2 0.2 0.5 0.6 4 

CPJA 023 1.5 1.5 1 2 1 7 

CPJA 024 1.5 2 0.8 1.5 1 7 

CPJA 025 1 1 1 1.5 2 7 

CPJA 026 2 2 1 0.5 0.5 6 

CPJA 027 1.5 2 0.6 1 0.6 5 

CPJA 028 2 2 1 2 1 8 

CPJA 029 1.5 2 0.5 1 0.4 5 

CPJA 030 1.5 2 0.4 1 1 6 

Mean 1.5 1.8 0.8 1.2 1 6 

Note: CPJA= Colegio ―Pío Jaramillo Alvarado‖, 001= Students‘ code, RC= Reading comprehension, LC= 
Listening Comprehension, W= Writing, V= Vocabulary, G = Grammar. 
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b) Interpretation and analysis 

     Based on the results obtained in table 1, students got a score mean of 6/10 which 

was below the expected level 8/10 As it can be seen, the highest score mean of 1,8 /2 

was in Listening, which reflected that students were in an excellent level (See scale 

on page 172) because they were able  to get messages and answer listening 

comprehension questions about the tapes students listened to. On the other hand, the 

lowest score mean 0,8/2 was for Writing, which showed the regular level students‘ 

had  due to wrote non well-structured paragraphs without punctuation and   

incomplete sentences. However, In Reading, the score mean 1,5/2, revealed that 

students had an satisfactory level; they were able to get messages from short texts 

and  complete the reading comprehension tasks. In Vocabulary, the score mean was 

1,2/2 demonstrated students were in a satisfactory level too, it means they were able 

to recognize the meaning of the  some vocabulary words and  use them in embedded 

questions. Finally, in Grammar the score mean was 1/2, this indicated that students 

had a regular level which means that students did not apply the grammatical rules 

correctly and consequently they could not complete mechanical activities. So, it was 

evident that the students‘ limitations were concerning to Reading, Writing, 

Vocabulary and Grammar. As Geetha T.M SmtBolaraddi S.T, 2013) states part of 

learning a foreign language is developing new understandings about the particular 

cues to meaning that the new language offers. The transferability of knowledge, 

skills and strategies across languages depends closely on how the two written 

languages work. 
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Comparison of the Pre and Post-questionnaire Results 

Objective four: To use Edmodo as part of the classroom activities to reduce the 

students‘ limitations in the English Language Learning. 

Question 1: Do you know what Edmodo is? 

  

a) Table 2 

 

 Knowledge about Edmodo. 

 
 Pre-Questionnaire % Post- Questionnaire % 

f f 

Yes 2 7 30 100 

No 28 93 0 0 

Total 30 100 30 100 

 

 

b) Figure 1 

 

 

 

c) Interpretation and analysis 

 

     According to the results obtained in table 2, most of students answered that they 

did not know what Edmodo is. This demonstrated that they had not made use of 

technology applied to education, before the application of the intervention plan. 
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However, after the application of the intervention, all students were aware of the 

existence of technological resources such as Edmodo, and that they can be used to 

support their English Language Learning. As Rebeca Davies, (2013) sustains 

Edmodo attracts teachers and students with an element that resembles Facebook, 

but there is even greater value in educational applications. 

Question 2: Have you ever used Edmodo as a complementary resource to 

learn English? 

a) Table 3 

 

 Use of Edmodo for Learning English. 

 
 Pre-Questionnaire 

f 

% Post- Questionnaire 

f 

% 

Yes 0 0 30 100 

No 30 100 0 0 

Total 30 100 30 100 

 

 

b) Figure 2 
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c) Interpretation and analysis 

     The data gathered from this question stated that all students had not worked 

with Edmodo as a complementary resource to improve their English Language 

Learning before the intervention plan. This proved that despite today students live 

in an environment rich of information and communication technology, they did not 

have the opportunity to work with this kind of technological resources. However, 

after the intervention, students answered that they had used Edmodo to learn 

English because during the intervention they had access to a variety of rehearsal 

activities which allowed them to practice and improve their English skills. As Jason 

Cunningham, (2013) says using Edmodo allows teachers bring the classroom 

online, with the ability to give assignments, quizzes and polls to students. Edmodo 

users can manage their classes and consolidate all their activities in one place.  

 

Question 3: Does your English teacher use Edmodo to support your classes? 

a) Table 4 

 

Use of Edmodo by English teachers. 

 
 Pre-Questionnaire % Post- Questionnaire % 

F f 

Yes 0 0 30 100 

No 30 100 0 0 

Total 30 100 30 100 
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b) Figure   3 

 

 
 

 

c) Interpretation and analysis 

     According to the results gotten in this question, all students said that their 

English teacher had not used Edmodo to support their classes before the 

intervention. It showed that the English teacher continue using traditional 

methodology despite nowadays there are new teaching methodologies and 

technological resources applied to teaching. After the application of the 

intervention, students answered that their English teacher did use Edmodo to 

support their classes because he brought into the classroom Edmodo like an 

alternative to support the students‘ English Language Learning. It manifested that 

the teacher looked for an update resource which was useful to engage students to 

practice and improve their English skills. As International Society for Technology 

in Education (ISTE), (2015) webpage indicates, Edmodo provides a safe protective 

educational experience, a place to safely practice the digital-age social networking 

and learning skills students will need to have a good English Language Learning. 
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Question 4: Would you like to use Edmodo as a complementary resource to 

improve your English Language Learning? 

a) Table 5 

 

Like to use Edmodo. 

 
 Pre-Questionnaire % Post- Questionnaire % 

f f 

Yes 30 100 30 30 

No 0 0 0 0 

Total 30 100 30 100 

 

 

b) Figure 4 

 

 
 

 

c) Interpretation and analysis 

  

     The data collected from this question showed that all students would like to 

work on Edmodo before and after the intervention plan. It indicates that students 

are aware that technology plays a very important role in the educational field. In 

this case, Edmodo allowed students to have access to a variety of rehearsal 

activities which improved the students‘ performance.  As International Society for 
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Technology in Education (ISTE), (2015) webpage, remarks students can access 

extra help from peers, teachers or School Tube. They are also able to turn in work 

for teacher review and get instant feedback, including teacher annotations. 

Question 5: What is your learning style? 

 

a) Table 6 

  

Students’ learning style. 

 
 Pre-Questionnaire % Post- Questionnaire % 

f f 

Visual 15 50 17 57 

Aural 10 33 8 26 

Social 0 0 5 17 

Logical 5 17 0 0 

Total 30 100 30 100 

 

 

b) Figure 5 

 

 
 

c) Interpretation and analysis 

 

     According to the results of the table above, before the intervention plan, half of 

students liked to learn visually, several of the students answered that their learning 

style is aural, and some of them said that they learn using logic. It showed that 
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most of them prefer to learn using pictures, images and spatial understanding, 

several of them prefer using music and sounds, and a few of them like prefer using 

reasoning and systems, instead of using words, body movements, self-study, and 

learning in group. These results indicated that the teacher had to search for 

activities according to the students‘ learning style in order to provide them via 

Edmodo during the intervention plan. After the intervention plan, the results did 

not changed much, it means that the activities provided facilitated the students‘ 

performance. However some of them changed their mind and said they learn 

socially, which indicates that they needed extra help from teachers and peers. As, 

Maih Zhou (2011), Learning styles have profound effects on material processing, 

exercises designing, teachers‘ instruction options, performance assessments. 

Educators must place emphasis on intuition, feeling, sensing, and imagination, in 

addition to the traditional skills of analysis, reason, and sequential problem solving. 

Teachers should design their instruction methods to connect with all learning 

styles, using various combinations of experience, reflection, conceptualization, and 

experimentation. 

Question 6: How do you consider the classes of reading and writing? 

a) Table 7 

 

Classes of Reading and writing  

 
 Pre-Questionnaire % Post- Questionnaire % 

f f 

Important 10 33 20 67 

Boring 10 33 0 0 

Difficult 5 17 2 7 

Interesting 5 17 8 26 

Total  30 100 30 100 
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b) Figure 6 

 

 

 
 

 

c) Interpretation and analysis 

 

      According to the results previously showed, before the intervention, many 

students considered that the reading and writing classes were important and boring, 

which manifested that they were willing to improve their reading and writing skills, 

but they did not access to the appropriate activities to do it. However, after the 

application of Edmodo most students said that reading and writing skills classes 

were important and interesting. This demonstrates that students changed their mind 

notably due to they had access to a variety of rehearsal activities via Edmodo, 

which were chosen by the teacher taking into account the students‘ learning style, 

age, and level, facilitated them being aware of their real level and motivated them 

to improve their performance in their reading and writing skills.  As in the webpage 

Foradian, (2014) it is suggested, teacher must provide students with a great variety 

of study materials, learning materials and sources where students have the 

opportunity to punt into practice what they have learned in their classrooms. 
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Question 7: How do you consider the classes of listening? 

 

a) Table 8 

Classes of Listening. 

 Pre-Questionnaire % Post- Questionnaire % 

f f 

Important 10 33 20 67 

Boring 10 33 0 0 

Difficult 5 17 2 7 

Interesting 5 17 8 26 

Total 30 100 30 100 

 

 

b) Figure 7 

 

 
 

 

 

c) Interpretation and analysis 

 

     According to the results displayed above, before the intervention plan, many 

students considered that the listening classes were important and boring, which 

evidenced that students tried to improve their listening skill by practicing it using 

traditional activities. After the intervention, most students answered that their 

listening classes were important and interesting. This indicated that the rehearsal 

activities provided via Edmodo, and self-evaluation activities, which were chosen 

considering the students‘ weaknesses and level, encourage them to practice and 
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improve their Listening skill. As Jeremy Harmer (2011), argues the more students 

listen, the better they get at listening and the better they get at understanding 

pronunciation and at using it appropriately themselves. One of teachers‘ main 

tasks, therefore, will be to use as much listening in class as possible, (via the 

Internet, podcasts, CDs, tapes, etc). 

Question 8: How do you consider the classes of grammar? 

a) Table 9 

 

Classes of Grammar. 

 

 Pre-Questionnaire % Post- Questionnaire % 

f f 

Important 7 23 20 67 

Boring 7 23 0 0 

Difficult 10 33 3 10 

Interesting 6 21 7 23 

Total 30 100 30 100 

 

 

b) Figure 8 

 
 

c) Interpretation and analysis 

 

     In accordance to the results showed in the previous table, some students 

considered the grammar classes difficult, and several of them consider the grammar 

classes boring and difficult, before the application of the intervention. This means 
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that the traditional activities aimed to practice the grammar rules were not the 

appropriate ones to get a significant grammar achievement.  However, after the 

application of Edmodo students the results changed notably, the majority of them 

said their grammar classes were important and several of them said the grammar 

classes were interesting. It evidenced that the self-evaluation and mechanical 

activities such as games, matching activities, and so forth helped students to get 

aware of their level and later encouraged them to practice and improve their 

grammar proficiency. As, in the webpage Blackboard, (2010) is suggested that with 

the use of Edmodo there is flexibility of allowing students to return to instructional 

content as often as needed to relearn and review in a non-threatening environment. 

―With the LMS, teachers can offer students multiple representations of the same 

content and students can reread the materials at the pace that is most suited to their 

needs‖. 

Question 9: How do you consider the classes of vocabulary? 

a) Table 10 

 

Classes of Vocabulary. 

 
 Pre-Questionnaire 

f 

% Post- Questionnaire 

f 

% 

Important 10 33 15 50 

Boring  0 0 0 0 

Difficult  10 33 0 0 

Interesting  10 33 15 50 

Total 30 100 30 100 
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b) Figure 9 

 
 

 

c) Interpretation and analysis 

 

     In accordance to the results of the table above, before the intervention, most 

students said their vocabulary classes were important and interesting, but several 

students said that the vocabulary classes were boring. This manifests that, despite 

students were willing to upgrade their vocabulary knowledge, the traditional 

activities of memorizing long lists of words and expressions bored students and 

discourage students‘ motivation to raise their vocabulary knowledge, However, 

after the intervention, there were a notable change, most students found the 

vocabulary classes interesting. It displayed the rehearsal activities such as games, 

crosswords, matching questions, multiple-choice questions, and self-evaluation 

activities were very useful to motivate students to practice and increase their 

vocabulary knowledge. As the webpage Blackboard, (2010) suggests that 

Edmodo support students and teachers with tools and programs that result in 

personalized, productive learning experiences. 
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Objective five: To judge the effectiveness had Edmodo on the English Language 

Learning. 

a) Table 11 

Post-Test Scores of 2
nd

 Year Students of Bachillerato in English Skills 

Students’ 

code 

RC  LC  W V  G  Total  

/10 
/2 /2 /2 /2 /2 

CPJA 001 2 1.5 2 2 1.75 10 

CPJA 002 1.75 2 2 2 2 10 

CPJA 003 1.75 2 1 1.5 1.5 8 

CPJA 004 1.5 2 1.5 1.5 1.25 9 

CPJA 005 2 2 1 1.5 2 8 

CPJA 006 1.5 2 1 1.25 1.5 7 

CPJA 007 1.25 2 1 1.5 1.5 7 

CPJA 008 2 2 1 1.5 1.5 8 

CPJA 009 1.5 2 1.5 1.25 1.5 8 

CPJA 010 1.5 2 1.5 1.25 1.25 8 

CPJA 011 2 2 1 1.5 1.5 8 

CPJA 012 1.5 2 1 1.5 1.5 8 

CPJA 013 1.5 1.25 2 1.75 2 9 

CPJA 014 1.5 2 1.5 2 1.5 9 

CPJA 015 1.5 2 1.5 1.5 1.25 8 

CPJA 016 2 1.75 1.75 2 2 10 

CPJA 017 1.75 2 1.25 1.5 1.5 8 

CPJA 018 1.75 2 1.25 1.5 1.5 7 

CPJA 019 1.75 2 1.5 1.5 1.5 8 

CPJA 020 1.25 2 1.5 1.5 1.5 8 

CPJA 021 1.75 1.5 1 1 1.5 7 

CPJA 022 1.5 1.75 1.25 1.25 1.5 7 

CPJA 023 1.5 1.5 1.25 2 1.75 8 

CPJA 024 2 2 1.25 1.5 1.75 9 

CPJA 025 1.75 1.25 1 1.5 2 8 

CPJA 026 2 2 1.25 1 2 8 

CPJA 027 1.75 2 1 1.5 1.75 8 

CPJA 028 2 2 1.5 2 1.25 8 

CPJA 029 1.75 2 1 1.50 2 8 

CPJA 030 2 2 1.25 2 1 8 

Mean 1.6 1.8 1.2 1.4 1.5 8 

Note: CPJA= Colegio ―Pío Jaramillo Alvarado‖, 001= Students‘ code, RC= Reading comprehension, LC= 

Listening Comprehension, W= Writing, V= Vocabulary, G= Grammar. 
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b) Interpretation and analysis 

     The results in table 11 indicated an important improvement in the students‘ 

English Language Learning, demonstrated with the score mean of 8/10, which was 

the expected average 8/10. (See scale on page 199) which indicates that the 

students‘ limitations were overcame notably. Students got an excellent level in 

their listening skill, which is reflected by the score mean 1,8/2, and the by ability to 

listen, understand short tapes and answer listening comprehension questions. In 

Reading comprehension students also achieved an excellent level. It is 

demonstrated by the score mean 1,6/2, which means students were able to read and 

understand short text in order to answer reading comprehension questions. In 

grammar, learners acquired a satisfactory level, expressed by the mean 1,5/2. This 

denoted students could use the grammatical rules correctly to complete mechanical 

activities and embedded questions. In vocabulary, students got a satisfactory level, 

too, demonstrated by the score mean 1,4/2, which demonstrated students were able 

to recognize the meaning of some vocabulary words and associate them with 

pictures. Finally, in Writing students got a satisfactory performance, which is 

demonstrated by the score mean (1,2/ 2), which means students were able to write 

well-structured paragraphs about themselves and their favorite places. As, 

Foradian, (2014) Edmodo is the anytime solution for content creation for learning, 

monitoring students‘ participation and assess their performance. It is surely the 

solution for educational institutions looking forward to better management of 

learning activities and overall development of students and faculties as well. 
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Comparing Pre and Post Tests means 

 

a) Table 12 

 

Comparison of the Pre and Post Test means in English Language Learning 

ENGLISH SKILLS PRE-TEST POST-TEST 

LC 1,8 1,8 

RC 1,5 1,6 

V 1.2 1,4 

G 1 1,5 

W 0,8 1,2 

Average  6 8 

Note: LC = Listening Comprehension, RC = Reading Comprehension, V = Vocabulary, G = 

Grammar, W= Writing. 

 

b) Figure 12 

 

 

c) Interpretation and analysis. 

      After analyzing the pre and post-tests results, it can be stated that the use of 

Edmodo as a complementary resource applied during the development of this 

intervention plan had a satisfactory effect on students‘ English Language Learning. 

The alternative used contributed to the improvement of students‘ English skills, 

especially in the reading writing skills, as well in vocabulary and grammar. It 
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means that the use of Edmodo as a complementary resource helped to counteract 

the causal factors that limit the students‘ performance. This is demonstrated by the 

comparison between the score mean of the pre-test 6/10 and the score mean of the 

post-test 8/10. As it can be seen, students‘ English  performance got better due to 

they had the opportunity to practice their English skills through a  variety of  

rehearsal activities provided on Edmodo, So, the students‘ access to a variety of 

rehearsal activities, which were chosen taking into account the students‘ level, age 

and needs, helped them to overcome their  limitations. 
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g.  DISCUSSION 

 

 
     The results of the research work entitled ―THE USE OF EDMODO AS A 

COMPLEMENTARY RESOURCE TO IMPROVE THE STUDENTS‘ ENGLISH 

LANGUAGE LEARNING OF 2
ND

 YEAR STUDENTS OF BACHILLERATO, 

AT COLEGIO EXPERIMENTAL ―PÍO JARAMILO ALVARADO‖ IN LOJA CITY, 

DURING THE ACADEMIC PERIOD 2014 – 2015‖ showed that it had a very 

significant impact on the students‘ English Language achievement. Such, impact is 

revealed in the results of the pre and post-test applied at the beginning and at the 

end of the intervention plan respectively. These  results were affirmed with the 

theory which according to Wright R. Clayton, Valerie Lopes and T. Craig 

Montgomerie (2014), sustain that Edmodo can be used in schools to plan, 

implement, facilitate, assess, and monitor students‘ learning.  

     The following aspects were taken into account in this research work: Listening 

comprehension, Reading comprehension, Writing, Vocabulary and Grammar. The 

results of this research demonstrated a satisfactory improvement of the students‘ 

English Language Learning. It means the variety of rehearsal activities students 

had access to via Edmodo facilitated the practice of the English skills and helped 

students to improve their performance. 

     In general terms, the development of this research work can be described in 

three stages. At the beginning of the intervention students were afraid of using 

Edmodo because they were not used to utilize this kind of technological resources. 

Besides the technical vocabulary used in Edmodo was another difficulty because 
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students were not familiar with that kind of terms. However, this problem was 

overcame easily due to the students‘ positive attitude. During the intervention, 

students did not showed too much difficulties to develop the rehearsal activities 

assigned via Edmodo. On the other hand, students were very motivated of working 

on Edmodo due to the variety and interactive activities they were asked to work on.  

At the end of the intervention, students showed satisfaction in front of the use of 

Edmodo as a complementary resource to support their English classes because it 

allowed them improving their English skills significantly.  

     This research was enhanced by the student‘s positive attitude in front of the use 

of Edmodo. Students were willing to develop the online rehearsal activities and 

they also were very receptive to the instructions. Besides, they had the necessary 

time to develop the assigned activities for each lesson, as well as they took enough 

time for the development of the extra activities which were assigned as homework. 

In addition, the teacher‘s availability to collaborate with the researcher by giving 

the enough time and support was very important for the successful development of 

this research. Some of the most relevant limitations were that in the English lab, 

some computers did not had headphones nor internet. 

     Furthermore, it is of paramount importance to mention the positive 

improvement in the students‘ English Language Learning gotten after the use of 

Edmodo as a complementary resource. Students were very motivated to develop 

the assigned tasks via Edmodo because they were aimed to support the topics of 

their normal English classes. Such activities were carefully searched on internet 

and chosen considering the students‘ weaknesses, age, level, needs and interests. 
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h. CONCLUSIONS 

 

 The diagnostic of the students‘ English level determined students had 

limitation in their English skills. In addition, the English teacher showed lack 

of interest in using new resources that motivate students in their English 

classes as well as students demonstrated low motivation and interest on 

improving their English skills. In addition, teachers and students used   

traditional methodology and obsolete materials without knowing the benefits 

of technology applied to teaching.  

 

 As a conclusion, taking into account the data gathered through the 

questionnaires, it can be said that students showed a positive reaction in 

front of the use of Edmodo to improve their English Language Learning. 

Students changed their mind notably, they showed predisposition and 

interest to improve their English Learning through Edmodo. It means that 

the use of Edmodo‘ tools and  the variety of rehearsal activities provided 

through it  during the application  of the intervention plan, motivated 

students to practice their English and  consequently this helped to 

counteract the students‘ difficulties and facilitated their performance. 

 

 It can be concluded that the use of Edmodo as complementary resource had a 

significant impact on the students‘ learning.  Students improved all their 

English skills notably. They were able to develop listening and reading 

comprehension activities easily, as well as they were able to write short 
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paragraphs. In addition, they could apply the grammar rules correctly either 

to write single sentences or to complete mechanical activities, they were able 

to recognize the meaning of the vocabulary words and to use them in 

sentences. Therefore, it can be said that the use of Edmodo contributed to 

improve the students‘ English Language Learning. 
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i. RECOMMENDATIONS 

 

 It is advisable for teachers to take into account the use of technology applied 

to education in order create a learning environment according to the students‘ 

epoch. In addition, it is advisable for teachers take into consideration the use 

of online self-taught, self-assessment and rehearsal activities as well as 

grammar and vocabulary games in order to catch the students‘ attention and 

motivate them to learn English.  

 

 It is important for teachers to bring into their classrooms technological 

resources that help to counteract the students‘ limitations and facilitate the 

regular practice of the English skills. Also, they should look for activities 

depending on students‘ weaknesses, interest, level and needs that allow them 

minimize their limitations. 

 

 English teachers should consider the use of Edmodo as a complementary 

resource to support their English classes because this kind of technological 

resources allow teachers to support their traditional classes. It allows teachers 

to provide students with a variety of rehearsal activities where students have 

the opportunity to practice their English skills in an interactive way.  



 
 

65 
 

j.  BIBLIOGRAPHY 
 

 

 

Cathey B. Erin, (02/16/2012). Teaching Vocabulary Summary. Middle Tennessee 

State University. Teaching vocabulary. Retrieved from: 

http://elldreamersite.wikispaces.com/file/view/A+summary+of+Teaching+Voc

abulary.pdf 

 

Coombe Christine,(2011) Assessing Vocabulary in the Language Classroom.   

Retrieved from: http://www.researchgate.net/publication/265002660 

_Assessing_ Vocabulary_in_the_Language_Classroom 

 

Cunningham, Jason (2013) Education World Social Media Editor. How to use 

Edmodo in the classroom. Retrieved from: http://www.educationworld   

.com/atech/how-educators-can-use-edmodo.shtml 

Craven Miles (2000 – 2015). One Stop English. Listening skills. Retrieved from: 

http://www.onestopenglish.com/skills/listening/teaching-tips/how-toteach- 

listening/listening-skills-guide/146218.article 

 

Davies, Priyanka, (2 August 2013). Teacher Plus. Using Edmodo in the ESL    

classroom. Retrieved from: http://www.teacherplus.org/resources/using-

edmodo-in- the-esl-classroom 

Davies Rebeca, (2013). Teaching Techie Teens. Pros and Cons of Edmodo. 

Retrieved from:  http://rebecca-davies.net/2013/05/22/pros-and-cons-of-

edmodo/ 

Isaacson, Stephen (2015). The educator‘s guide to learning disabilities and     

ADHD.  Simple Ways to Assess the Writing Skills of Students with Learning 

Disabilities. Retrieved from:  http://www.ldonline.org/article/6208/ 

 

Geetha T. M., SmtBolaraddi S.T. (June, 2013) Common factors affecting 

teaching/learning of English as a second language.Common factors affecting on 

teaching/learning English Language. Retrieved from:     

http://www.ssmrae.com/admin/images/75c96dbbe7505d39baab54fb1aec0444.p

df 

 

Handoyo, Puji (May. 2006).English teaching: Practice and Critique. Approaches 

and procedures to teach grammar. :  https://education 

.waikato.ac.nz/research/files /etpc/2006v5n1nar1.pdf 

 

Harmer Jeremy, (2011).How to teach English. Teaching Reading. (pp. 99-111)  

England and Associated Companies throughout the world. 

 

http://elldreamersite.wikispaces.com/file/view/A+summary+of+Teaching+Vocabulary.pdf
http://elldreamersite.wikispaces.com/file/view/A+summary+of+Teaching+Vocabulary.pdf
http://www.researchgate.net/publication/265002660%20_Assessing_%20Vocabulary_in_the_Language_Classroom
http://www.researchgate.net/publication/265002660%20_Assessing_%20Vocabulary_in_the_Language_Classroom
mailto:jcunningham@educationworld.com
http://www.onestopenglish.com/skills/listening/teaching-tips/how-toteach-%20listening/listening-skills-guide/146218.article
http://www.onestopenglish.com/skills/listening/teaching-tips/how-toteach-%20listening/listening-skills-guide/146218.article
http://www.teacherplus.org/resources/using-edmodo-in-%20the-esl-classroom
http://www.teacherplus.org/resources/using-edmodo-in-%20the-esl-classroom
http://rebecca-davies.net/2013/05/22/pros-and-cons-of-edmodo/
http://rebecca-davies.net/2013/05/22/pros-and-cons-of-edmodo/
http://www.ldonline.org/article/6208/
http://www.ssmrae.com/admin/images/75c96dbbe7505d39baab54fb1aec0444.pdf
http://www.ssmrae.com/admin/images/75c96dbbe7505d39baab54fb1aec0444.pdf


 
 

66 
 

Harmer Jeremy, (2011).How to teach English. Teaching Writing. (pp. 112-122)   

England and Associated Companies throughout the world. 

 

Harmer, (2011).How to teach English. Teaching Listening. (pp. 133-144) England 

and Associated Companies throughout the world. 

ISTE - International Society for Technology in Education. (2015). Understanding 

Edmodo and Its benefits for Education. Retrieved from: https://www.   

iste.org/handlers/ProductAttachment.ashx?ProductID=3579&Type=excerpts 

Isaacson, Stephen (2015). The educator‘s guide to learning disabilities and                

ADHD. Simple Ways to Assess the Writing Skills of Students with                     

Learning Disabilities. Retrieved from: http://www.ldonline.org/article/6208/ 

 

International English Language Testing System. (IELTS), (2009) Question types. 

Types of questions to evaluate students‘ Listening skill. Retrieved from:   

http://www.ielts.org/test_takers_information/question_types/question_typeslist

ening.aspx 

 

Mead, Nancy A. - Rubin, Donald L., 1985. Assessing Listening and Speaking    

Skills. ERIC digest. How oral communication and listening are defined?        

How are speaking skills assessed? How are listening skills assessed? Retrieved 

from:  http://www. Ericdigests .org/pre-923/speaking.htm 

 

 

Southwest Educational Development Laboratory (SEDL), (2015). SEDL.  

Advancing Research, Improving Education. Reading assessment techniques. 

Retrieved from: https://www.sedl.org/reading/framework/assessment.html 

The National Capital Language Resource Center, Washington, DC (2003-2004). 

The essential of language teaching. Assessing Grammar Proficiency. Retrieved 

from: http://www.nclrc.org/essentials/grammar/assessgram.htm 

 

Zhou, Maih (February, 2011). International Education Studies. Learning Styles  

and Teaching Styles. Retrieved from: http://files.eric.ed.gov/fulltext/EJ10 

66395.pdf  

 

 

 

 

 

 

http://www.ldonline.org/article/6208/
http://www.ielts.org/test_takers_information/question_types/question_typeslistening.aspx
http://www.ielts.org/test_takers_information/question_types/question_typeslistening.aspx
https://www.sedl.org/reading
http://www.nclrc.org/essentials/grammar/assessgram.htm
http://files.eric.ed.gov/fulltext/EJ10%2066395.pdf
http://files.eric.ed.gov/fulltext/EJ10%2066395.pdf


 
 

67 
 

 

k. ANNEXES 

 

 

 

                 

                              UNIVERSIDAD NACIONAL DE LOJA 

 

                   ÁREA DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

     

                                     

ENGLISH LANGUAGE DEPARTMENT 

 

 

     

               

                      

   

 

 

       

 

       

            

                      

                                      

                   

 

 

    

                 

                        

                       

                       AUTHOR           

                       ELIO FRANS ABAD ABAD 

 

 

LOJA – ECUADOR 

2015 

THEME 

Thesis project as a previous 

requirement to obtain the 

Bachelors‘ Degree in Sciences 

of Education, English Language 

Specialization 

THE IMPLEMENTATION OF EDMODO AS A 

COMPLEMEMTARY RESOURCE TO IMPROVE THE 

ENGLISH LANGUAGE LEARNING OF  2
nd

 YEAR STUDENTS 

OF BACHILLERATO, AT COLEGIO EXPERIMENTAL “PÍO 

JARAMILO ALVARADO” IN LOJA CITY, DURING THE  

ACADEMIC YEAR 2014-2015. 



 
 

68 
 

 

 

 

 

 

 

 

a. THEME 

 

THE IMPLEMENTATION OF EDMODO AS A COMPLEMENTARY 

RESOURCE TO IMPROVE THE ENGLISH LANGUAGE LEARNING  OF 2
nd

 

YEAR STUDENTS OF BACHILLERATO, AT COLEGIO EXPERIMENTAL 

―PÍO JARAMILLO ALVARADO‖ IN LOJA CITY, DURING THE ACADEMIC 

PERIOD  2014 – 2015. 

 

 

 

 

 

 

 

 

 



 
 

69 
 

b. PROBLEM STATEMENT 

 

Background 

     This research work will be carried out at Colegio Experimental ―Pío Jaramillo 

Alvarado‖. It is located in ―La Pradera‖ neighborhood, on Bolivar Avenue and 

Catacocha Street. It was created on December 9, 1966, by the request of the 

Doctors Arsenio Vivanco Neira and José Castillo Luzuriaga. The Dr. Eduardo 

Andrade was the first principal of ―Pío Jaramillo Alvarado‖ Night School, and 

teacher of this establishment between 1989 and 1996. In 1978 the creation of the 

afternoon section was achieved, and in 1994, the morning section. 

     The Academic Offerings varies according to the section. In the morning: Basic 

Education, Administration of Computer Systems, Administration and Accounting; 

in the afternoon and in the evening sections: Basic Education. Besides, this 

Institution offers Optional Subjects such as Typing, Gastronomy, Nursing and 

Handicrafts as complementary subjects. 

Nowadays, this establishment is leaded by the Dr. Susana Chamba Loaiza and also 

has the blended modality that works on Saturdays. It has 100 teachers and 1500 

students. 

 The Mission of Colegio Experimental ―Pío Jaramillo Alvarado‖ is oriented to the 

integral formation of the youth and vulnerable sectors from urban and rural areas of 

the Southern region of the country. It is an institution worthy of praise and virtue to 

be a precursor of academic training for young Lojanas‘ souls. 
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The vision of this Institution would be one of the first in the Southern Region of the 

country in the formation of graduates with academic and humanistic foundations of 

quality. 

Current situation of the research problem 

 Every educational system has objectives, which set changes in students. In order to 

achieve those objectives, institutions arrange a learning experience. The success of 

learning can be judged in terms of the changes. However, many factors affect the 

learning process.  

 The factors that affect the English Language Learning can vary according to the 

environment, but it could be said that among the most common are the students‘ 

lack of motivation to learn a new language. Besides, students think that they have 

nothing to say on a particular topic. Another problem is that students believe that is 

not possible to achieve a mastery of the language, also in most cases students are 

not familiarize with the vocabulary of the new language.   Another pair of aspects 

that influence in ESL Learners is that students are from different social 

backgrounds and the usage of different methods of teaching by teachers. Geetha T. 

M., SmtBolaraddi S.T., (2013) 

The issues previously mentioned regarding to the English Language Learning 

motivated the researcher to observe some English classes Colegio Experimental 

―Pío Jaramillo Alvarado‖ where it was noticed that the students‘ English 

knowledge was not satisfactory. This is, they showed a low level in listening 

comprehension activities; the paragraphs they wrote were understandable, they 

were not able to complete reading comprehension questions; they ignored the 
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meaning and spelling of the vocabulary words and also did not know the grammar 

rules they study on their books. 

Furthermore,     the incorporation of Information Technology and Communication 

to education has ensured new learning environments, changing the face of 

education. Many teachers are now experimenting with free online Learning 

Management Systems (LMS) to use in their teaching practices. LMS are kinds of 

software used for proper planning and delivery of educational content to students. 

In fact, it is the anytime solution for content creation for learning, monitoring 

student participation and assessing their performance. Learning Management 

Systems may be best described as an online learning environment system that 

allows course administrators to create an online site for their course. On this 

software, administrators can customize the resources and tools available for 

authorized students to view and utilize as a supplement to learning. Foradian, 

(2014) 

Edmodo as part of LMS commonly used in education, either in high schools or 

universities in blended education or to support face-to-face English Language 

classes. Moreover, after I have finished the observation process in Second Year of 

Bachillerato at Colegio Experimental ―Pío Jaramillo Alvarado‖, it could be said 

that English teachers do not use any technological resource to support their classes. 

In addition, students of Colegio Experimental ―Pío Jaramillo Alvarado‖ do not 

have a satisfactory development of their English skills they are supposed to matter 

according to their level. Most of the students cannot develop listening 

comprehension activities because they do not understand nor comprehend very 

short tapes; they cannot write short paragraphs; they are not able to complete 
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reading comprehension activities due to they do not understand what they read. 

They also forget easily the meaning and spelling of new words, and the grammar 

rules they study on their books.  Besides, in most cases the classroom is the unique 

place where students have the opportunity to practice the English skills. 

To sum up, this research work is rather important because it will contribute 

students to improve the English Language Learning. Students will have the 

opportunity to reinforce the face-to-face English classes via Edmodo. It will 

provide students with a variety of interactive activities, assignments, assessments, 

documents and material. 

Research problem 

How does Edmodo as a complementary resource help to improve the English 

Language Learning of 2
nd

 Year students of Bachillerato at Colegio Experimental 

―Pío Jaramillo Alvarado‖? 

Delimitation of the research 

Temporal: This research will be carried out during the Academic Period 2014-

2015.  

Spatial: The research work will be done at Colegio Experimental ―Pío Jaramillo 

Alvarado‖. 

Observation Units: The observations units are the 2
nd

 Year students of 

Bachillerato. 
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Sub-problems 

 Which kind of theoretical references about Edmodo and English Language 

Learning are helpful with 2
nd

 Year students of Bachillerato, at Colegio 

Experimental ―Pío Jaramillo Alvarado‖? 

 What are the issues that limit the English Language Learning of 2
nd

 Year 

students of Bachillerato, at Colegio Experimental Pío Jaramillo Alvarado‖? 

 What are the intervention plan stages that address the issues of English 

Language Learning with the use of Edmodo as a complementary resource of 

2
nd 

Year students of Bachillerato? 

 Which Edmodo activities are implemented to improve the English Language 

Learning of 2
nd

 Year students of Bachillerato? 

 How does Edmodo as a complementary resource help to solve the limitations 

regarding to the English Language Learning of 2
nd

 Year students of 

Bachillerato? 
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c. JUSTIFICATION 

 

     The research work ―The implementation of Edmodo as a complementary 

resource to improve the English Language Learning‖ has been chosen because 

Edmodo automates many of the processes associated with learning. The 

implementation of Edmodo will allow teachers to have reports of students‘ 

performance; it also will help teachers to conduct online quizzes, surveys and tests. 

Besides, students will have access to study materials from anywhere and at any 

time. 

     This research work is rather important because it might provide students a 

newfangled resource to learn and improve English. It also might give English 

teachers opportunities to get their students to practice their English through a 

variety of online activities which are aimed to create a great impact on the students‘ 

English Language achievement. 

      In addition, this research will be useful because it is going to help the 

researcher to gain experience as teacher and increase the knowledge about some 

Information and Communication Technology tools applied to education. The 

researcher‘s experience gained through the analysis of this work will help to have a 

satisfactory development as a future English teacher. 

Finally, this research work is justified on the fact that it is a requirement to approve 

the VII module of the English Language Career, and to get the Bachelor‘s degree in 

Sciences of Education, English Language Specialization. 
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d. OBJECTIVES 

 

General Objective 

To improve the English Language Learning with the use of Edmodo as a 

complementary resource of 2
nd

 Year students of Bachillerato, at Colegio 

Experimental ―Pío Jaramillo Alvarado‖, during the Academic Period  2014-2015. 

Specific Objectives 

 To investigate the theoretical references about the use of Edmodo as a 

complementary resource to improve the English language Learning of the 

students of 2
nd

 Year students of Bachillerato, at Colegio Experimental Pío 

Jaramillo Alvarado‖, during the Academic Period 2014-2015. 

 To diagnose the issues that limit the students‘ English Language Learning of 

2
nd

 Year students of Bachillerato. 

 To design an intervention with the use of Edmodo to improve the English 

Language Learning of 2
nd

 Year students of Bachillerato. 

 To use Edmodo as part of the classroom activities to reduce the students‘ 

limitations in the English Language Learning. 

 To judge the effectiveness that Edmodo had on the students‘ English 

Language Learning. 
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e. THEORETICAL FRAME 

 

English Language Learning 

Common factors affecting teaching/learning of English as a second language 

     Every educational system has certain objectives, which aim at bringing about 

desirable changes in pupils. In order to bring about those changes, the institutions 

arrange learning experience. The success of learning can be judged only in terms of 

the changes. So many factors affect the teaching learning process. 

     Each language is structural differently, and the different structures offer users 

different suggestions to meaning. Therefore, when people learn our first language, 

the brain/mind "tunes into" the way the particulars works, and people learn to pay 

attention to particular cues to meaning that are most helpful when people meet a 

new language. Humans‘ brain/mind automatically tries to apply the first language 

experience by looking for familiar cues. Part of learning a foreign language is 

developing new understandings about the particular cues to meaning that the new 

language offers, and that differ from those of our first language. The transferability 

of knowledge, skills and strategies across languages depends closely on how the 

two written languages work.  

Some of the Teaching/Learning factors affecting the English Learning as a second 

Language. 

 Lack of Motivation: Lower motivation levels or lack of motivation is 

another reason for hindering the learners from active participation in learning 

activities. It leads to reluctance in active participation or no practice at all. 
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 Lack of Subject Matter: Another common problem seen in the learners is 

that they think that they have nothing to say on a particular topic. In reality, 

they may be bored or feel that the topic is unrelated to anything they know.  

 Lack of Confidence: A constant practice and patience are necessary to learn 

English Language. Learners believe that it is not possible to achieve fluency 

or mastery over the language. This lack of confidence prevents them from 

learning the speaking skills. 

 Lack of Proper Vocabulary: Next problem encountered with ESL Learners 

is that they often have to search for an appropriate word they do not find, one 

to fit into the context/content. This is because of lack of exposure to a variety 

of vocabulary. This also leads to failing a gap in communicating fluently in 

English language. This again leads to losing confidence and lack of 

motivation to speak. As a result, learners make an excessive over use of 

fillers in their speech and conversation on give incomplete statements. 

 Strong and Quick Learners Domination in the Class: A large and mixed 

ability class is another factor affecting the language acquisition process. In 

these classes, there are both strong and weak learners, where the strong and 

quick learners are often seem to be dominating and overtaking the slow and 

weak learners. The weak learners do not get opportunity in the presence of 

the strong ones, which result in the shrinking of the weak learners. 

 Family Background: The environment and family background play a vital 

role in the learning process. Learners coming from different social 

backgrounds when asked to take part or to a speaking activity they fail to do 
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it. Moreover, the poor income status of the family makes the parents engage 

their children in petty jobs instead of sending them to schools and colleges 

resulting in poor speaking skills. 

 Certified / Qualified and completed teacher: Special attention must be paid 

to ensure that the language. Teachers have a very good command of English 

Language. They must be well qualified and certified. It is necessary to 

upgrade themselves and keep competent for which it is necessary to continue 

their research activities by participating in seminars/ conference and 

workshops.  

 Building Rapport: Building rapport and good relation with the learners is 

essential to make the learning atmosphere friendly. The learning process 

becomes easy and effective in a friendly atmosphere, which also strengthens 

the bond between the learner and teachers. This will make the learners feel 

free to express their views and enable to shed their shyness and inhibitions. 

 Improved Teaching Facilities: The teacher should ensure to get proper 

teaching aids and facilities that include proper space books and teaching aid. 

This would create a proper learning ambiance for the learner when the 

learners get proper learning facilities and ambiance; their learning process 

will be effective and speedy. 

 Utilizing Different Methods of Teaching: It is essential that teachers adopt 

different methods of teaching to suit the diverse needs of the learners. There 

are numerous methods of teaching language like audio-lingual method, 

translation method, direct method etc. It is necessary to tailor the teaching 



 
 

79 
 

method of according to the diverse needs and styles of the learners. It must be 

a catchy and interesting method, which would keep the learners involved and 

motivated so that they use in their real-life situation. Geetha T. M., Smt 

Bolaraddi S.T., (2013) 

The importance of Learning English 

 English is the fourth most widely spoken native language in the world, and in 

terms of sheer number of speakers, it is the most spoken official language in 

the world. In many countries, most tourism authorities and other officials in 

contact with the public speak English to interact and engage with tourists and 

immigrants.  

 While progress such as been made in language-translation software and allied 

technologies, the primary language of the ubiquitous and all-influential 

World Wide Web is English. The language of latest version applications and 

programs and new freeware, shareware, peer-to-peer, social media networks 

and websites is usually English. Software manuals, hardware installation 

guides and product fact sheets of popular consumer electronics and 

entertainment devices are usually available in English first before being made 

available in other languages. 

 In universities and colleges in Great Britain, the Unites States, Canada, 

Australia, New Zealand and Singapore, which attract the most number of 

international students, the primary language of instruction is English. Most of 

the top business schools, medical centers and advanced study institutes are 

located in North America and Great Britain, and English is the language used 
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in every activity at these institutions of higher learning. In most of the peer-

to-peer journals and technical periodicals that give international acclaim to 

scientists, engineers, technologists, and technocrats, the language used is 

English.  

 The influence of the United States and Great Britain on political affairs and 

international relations for the past 100 years has ensured the proliferation and 

acceptance of English as the main spoken language in many countries. 

American pop culture and its widespread acceptance in countries worldwide 

have contributed to the primacy of the English language. For diplomats and 

high-ranking officials in major countries such as Germany, Japan, France, 

South Korea, Brazil, Italy, and Russia to better understand the nuance and 

craft of global affairs and international diplomacy, a working knowledge of 

English is important.  

 Knowing English opens up the widest possible job and employment 

opportunities in many countries and markets. Inlingua Malta, (2013) 

Teaching reading 

 

Reasons for reading 

     There are many reasons why getting students to read English texts is an 

important part of the teacher‘s job. In the first place, many students want to be able 

to read texts in English either for their careers, for study purposes or simply for 

pleasure. Anything we can do to make it easier for them to do these things must be 

a good idea. 
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     Reading is useful for language acquisition. If students more or less understand 

what they read, the more they read, the better they get at it. Reading also has a 

positive effect on students‘ vocabulary knowledge, on their spelling and on their 

writing. 

     Reading texts also provide good models for English writing. At different times, 

we can encourage students to focus on vocabulary, grammar or punctuation. We 

can also use reading material to demonstrate the way we construct sentences, 

paragraphs and whole texts. Students then have good models for their own writing. 

Different kinds of reading 

     Teachers need to make a distinction between extensive and intensive reading. 

The term extensive reading refers to reading which students do often (but not 

exclusively) away from the classroom. They may read novels, web pages, 

newspapers, magazines or any other reference material. Where possible, extensive 

reading should involve reading for pleasure –what Richard Day calls joyful 

reading? This is enhanced if students have a chance to choose what they want to 

read, if they are encouraged to read by the teacher, and if some opportunity is given 

for them to share their reading experiences. Although not all students are equally 

keen on this kind of reading, we can say with certainty that the ones who read most 

progress fastest. 

     The term intensive reading, on the other hand, refers to the detailed focus on the 

construction of reading texts which takes place usually (but not always) in 

classrooms. 
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Reading levels 

     When teachers ask students to read, the success of the activity will often depend 

on the level of the text we are asking them to work with. Ideally, we would like 

students to read authentic texts - in other words, texts which are not written 

especially for language learners, but which are intended for any competent user of 

the language. However, at lower levels this can often present insuperable problems 

since the amount of difficult and unknown language may make the texts 

impenetrable for the students. A balance has to be struck between real English on 

the one hand and the students‘ capabilities and interests on the other. There is some 

authentic written material, which beginner students can understand to some degree: 

menus, timetables, signs and basic instructions, for example, and, where 

appropriate, we can use these. However, for longer prose, we may want to offer our 

students texts that are written or adapted especially for their level. 

Reading skills 

     Students need to be able to do a number of things with a reading text. They need 

to be able to scan the text for particular bits of information they are searching for 

(as, for example, when we look for a telephone number, what‘s on television at a 

certain time or search quickly through an article looking for a name or other detail). 

This skill means that students do not have to read every word and line; on the 

contrary, such an approach would stop them scanning successfully. 

     Students also need to be able to skim a text - as if they were casting their eyes 

over its surface - to get a general idea of what it is about (as, for example, when we 

run our eyes over a film review to see what the film is about and what the reviewer 

thought about it, or when we look quickly at a report to get a feel for the topic and 



 
 

83 
 

what its conclusions are). Just as with scanning, if students try to gather all the 

details at this stage, they will get bogged down and may not be able to identify the 

general idea because they are concentrating too hard on specifics. 

     Whether readers scan or skim depends on what kind of text they are reading and 

what they want or need to get out of it. They may scan a computer ‗Help‘ window 

to find the one piece of information they need to get them out of a difficulty, and 

they may skim a newspaper article to pick up a general idea of what has been 

happening in the world. 

     Reading for detailed comprehension, whether this entails looking for detailed 

information or picking out particular examples of language use, should be seen by 

students as something very different from the skills mentioned above. Harmer 

Jeremy, (2011) 

Reading assessment techniques 

Reading comprehension 

     Reading comprehension assessments are the most common type of published 

reading test that is available. The most common reading comprehension assessment 

involves asking a child to read a passage of text that is leveled appropriately for the 

child, and then asking some explicit, detailed questions about the content of the 

text, (often these are called IRIs). There are some variations on reading 

comprehension assessments, however. For example, instead of explicit questions 

about facts directly presented in the text, the child could be asked to answer 

inferential questions about information which was implied by the text, or the 

child‘s comprehension might be tested by his or her ability to retell the story in the 

child‘s own words or to summarize the main idea or the moral of the story. Another 
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common reading comprehension assessment is called a "cloze" task — words are 

omitted from the passage, and the child is asked to fill in the blanks with 

appropriate words. In addition, young children‘s reading comprehension can be 

assessed by asking them to read and follow simple instructions, such as, "Stand up" 

or, "Go look out the window."  

     Reading comprehension should not be confused with reading accuracy, another 

very common form of reading assessment. In a reading accuracy assessment, a 

child is asked to read a passage of text clearly, without making any mistakes. The 

mistakes that the child does make is to analyze to find clues about the child is 

decoding strategies (not comprehension strategies). Very often, an assessment 

combines these two different assessments into one assessment — the child reads a 

passage out loud while the teacher makes note of errors the child makes 

(sometimes called a "running record"), and then the child is asked some 

comprehension questions about the passage. However, it is worth noting that a 

beginning reader‘s comprehension usually suffers when he or she is asked to read a 

passage of text aloud. When children read orally, they usually concentrate on 

reading accurately, and do not pay as much attention to comprehension of the 

content. Oral reading accuracy does give insights into decoding skills and 

strategies, but that is a separate test. A reading comprehension test is most accurate 

if the child is not reading for an audience.  

Language comprehension 

     Because comprehension is what is being measured, language comprehension 

can be assessed in the same way reading comprehension is assessed. With language 

comprehension assessment, however, the child should not be expected to read any 
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text. Everything from the instructions to the comprehension questions should be 

presented verbally to the child.  

     It is also worth noting that a child‘s listening comprehension "level" is usually 

considerably higher than her reading comprehension "level." A child that is not 

able to read and understand a passage of text usually has no difficulty 

understanding the text if somebody else reads it to her. For most young children 

learning to read, their ability to read and understand text is limited by their 

decoding skills, not by their comprehension skills (That is not to say that most 

children have "good" comprehension skills or that comprehension skills are not a 

reading teacher‘s concern. The point here is that even when a child‘s 

comprehension skills are poor, their decoding skills are usually worse.). However, 

sometimes teachers find that a child who cannot read and understand a passage of 

text also does not understand it when the teacher reads it to the child. It is always 

worthwhile to compare a child‘s language comprehension with her reading 

comprehension to be sure that her ability to understand text is not being limited by 

her ability to understand language. Southwest Educational Development 

Laboratory (SEDL), (2015) 

Teaching writing 

     When thinking about writing, it is helpful to make a distinction between 

writing-for-learning and writing-for-writing. In the case of the former, writing is 

used as an aide-mémoire or practice tool to help students practice and work with 

language they have been studying. 
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     Writing-for-writing, on the other hand, is directed at developing the students‘ 

skills as writers. In other words, the main purpose for activities of this type is that 

students should become better at writing, whatever kind of writing that might be. 

Writing issues 

     The kind of writing we ask students to do (and the way we ask them to do it) 

will depend, as most other things do, on their age, level, learning styles and 

interests. Teachers will not get beginners to try to put together a complex narrative 

composition in English; teachers probably will not ask a class of advanced business 

students to write a poem about their mothers (unless we have specific reasons for 

doing this). 

     In order to help students write successfully and enthusiastically in different 

styles, teachers need to consider three separate issues: genre, the writing process, 

and building the writing habit. 

Correcting written work 

     Most students find it very dispiriting if they get a piece of written work back 

and it is covered in red ink, underlining and crossings-out. It is a powerful visual 

statement of the fact that their written English is terrible. Of course, some pieces of 

written work are completely full of mistakes, but even in these cases, over-

correction can have a very demotivating effect. Rather than this, the teacher has to 

achieve a balance between being accurate and truthful, on the one hand, and 

treating students sensitively and sympathetically, on the other. 

     One way of avoiding, the ‗over-correction‘ problems for teachers are to tell their 

students that for a particular piece of work they are only going to correct mistakes 

of punctuation, or only spelling or only grammar, etc. This has two advantages: it 
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makes students concentrate on that particular aspect, and it cuts down on the 

correction. 

     Another technique which many teachers use is to agree on a list of written 

symbols (S= spelling, WO= word order, etc.). When teachers come across a 

mistake, they underline it discreetly and write the symbol in the margin. This 

makes correction look less damaging. Where students write with electronic media, 

teachers can use editing tools such as Track Changes. These make it easier for 

students to write correct versions of their originals. However, such applications 

should be used carefully since them, too, can be very discouraging. Harmer 

Jeremy, (2011) 

Simple ways to assess the writing skills of students with learning 

     On-going assessment of writing is integral to the effective teaching of writing to 

students with learning disabilities. Curriculum-based assessments can be used to 

assess the writing process and product and should take into account purpose as 

well. The writing process can be assessed through observational and self-

observational checklists. The writing product can be evaluated on five product 

factors: fluency, content, conventions, syntax, and vocabulary. Writing samples 

also should be assessed across a variety of purposes for writing to give a complete 

picture of a student's writing performance across different text structures and 

genres. These simple classroom measures can fulfill various functions of 

assessment including: identifying strengths and weaknesses, planning instruction, 

evaluating instructional activities, giving feedback, monitoring performance, and 

reporting progress. 
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     A teacher's first responsibility is to provide opportunities for writing and 

encouragement for students who attempt to write. A teacher's second responsibility 

is to promote students' success in writing. The teacher does this by carefully 

monitoring students' writing to assess strengths and weaknesses, teaching specific 

skills and strategies in response to student needs, and giving careful feedback that 

will reinforce newly learned skills and correct recurring problems. These 

responsibilities reveal, upon inspection, that assessment is clearly an integral part 

of good instruction. In their review of the existing research on effective instruction 

Christenson, Ysseldyke, and Thurlow (1989) found that, in addition to other 

factors, the following conditions were positively correlated to pupil achievement: 

 The degree to which there is an appropriate instructional match between 

student characteristics and task characteristics (in other words, teachers must 

assess the student's prior knowledge and current level of skills in order to 

match them to a task that is relevant and appropriate to their aptitudes); 

 The degree to which the teacher actively monitors students' understanding and 

progress; and 

 The degree to which student performance is evaluated frequently and 

appropriately (congruent with what is taught). 

     Assessment, therefore, is an essential component of effective instruction. 

Airasian (1996) identified three types of classroom assessments. The first he 

called "sizing-up" assessments, usually done during the first week of school to 

provide the teacher with quick information about the students when beginning 

their instruction. The second type, instructional assessments are used for the 
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daily tasks of planning instruction, giving feedback, and monitoring student 

progress. The third type he referred to as official assessments, which are the 

periodic formal functions of assessment for grouping, grading, and reporting. In 

other words, teachers use assessment for identifying strengths and weaknesses, 

planning instruction to fit diagnosed needs, evaluating instructional activities, 

giving feedback, monitoring performance, and reporting progress. Simple 

curriculum-based methods for assessing written expression can meet all these 

purposes. 

Process, product and purpose 

      Curriculum-based assessment must start with an inspection of the curriculum. 

Many writing curricula are based on a conceptual model that takes into account 

process, product, and purpose. This conceptual model, therefore, forms the 

framework for the simple assessment techniques that follow. 

Simple ways to assess the process 

      The diagnostic uses of assessment (determining the reasons for writing 

problems and the student's instructional needs) are best met by looking at the 

process of writing, i.e., the steps students go through and strategies they use as they 

work at writing. How much planning does the student do before he or she writes? 

Does she have a strategy for organizing ideas? What seem to be the obstacles to 

getting thoughts down on paper? How does the student attempt to spell words she 

does not know? Does the student reread what she has written? Does the student talk 

about or share her work with others as she is writing it? What kind of changes does 

the student make to her first draft? In order to make instructionally relevant 
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observations, the observer must work from a conceptual model of what the writing 

process should be. Educators have reached little consensus regarding the number of 

steps in the writing process. Writing experts have proposed as few as two (Elbow, 

1981) and as many as nine (Frank, 1979). Englert, Raphael, Anderson, Anthony, 

and Stevens (1991) provided a model of a five-step writing process using the 

acronym POWER: Plan, Organize, Write, Edit, and Revise. Each step has its own 

sub steps and strategies that become more sophisticated as the students become 

more mature as writers, accommodating their style to specific text structures and 

purposes of writing. Assessment of the writing process can be done through 

observation of students as they go through the steps of writing. Isaacson Stephen, 

(2015) 

Teaching listening 

Reasons for listening 

     Most students want to be able to understand what people are saying to them in 

English, either face-to-face, on TV or on the radio, in theatres and cinemas, or on 

tape, CDs or other recorded media. Anything teachers can do to make that easier 

will be useful for them. This is especially important since, as we said before, the 

way people speak is often significantly different from the way they write. 

    Listening is good for our students‘ pronunciation, too, in that the more they hear 

and understand English being spoken, the more they absorb appropriate pitch 

moreover, intonation, stress and the sounds of both individual words and those, 

which blend in connected speech. Listening texts are good pronunciation models, 

in other words, and the more students listen, the better they get, not only at 
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understanding speech, but also at speaking themselves. Indeed, it is worth 

remembering that successful spoken communication depends not just on our ability 

to speak, but also on the effectiveness of the ability to listen. 

Listening Principles 

Principle 1: Encourage students to listen as often and as much as possible 

The more students listen, the better they get at listening - and the better they get at 

understanding pronunciation and at using it appropriately themselves. One of 

teachers‘ main tasks, therefore, will be to use as much listening in class as possible, 

(via the Internet, podcasts, CDs, tapes, etc). 

Principle 2: Help students prepare to listen 

Students need to be ready to listen. This means that they will need to look at 

pictures, discuss the topic, or read the questions first, in order to be in a position to 

predict what is coming.  

Principle 3: Once may not be enough. 

There are almost no occasions when the teacher will play an audio track only once. 

Students will want to hear it again to pick up the things they missed the first time In 

the case of live listening, students should be encouraged to ask for repetition and 

clarification when they need it. The first listening to a text is often used just to give 

students an idea of what the speakers sound like, and what the general topic is.  

Principle 4: Encourage students to respond to the content of a listening, not 

just to the language. An important part of a listening sequence is for teachers to 

draw out the meaning of what is being said, discern what is intended and find out 

what impression it makes on the students. However, any listening material is also 

useful for studying language use and a range of pronunciation issues. 
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Principle 5: Different listening stages demand different listening tasks. 

     Because there are different things teachers want to do with a listening text, they 

need to set different tasks for different listening stages. This means that, for a first 

listening, the task(s) may need to be fairly straightforward and general. That way, 

the students‘ general understanding and response can be successful - and the stress 

associated with listening can be reduced.  

Principle 6: Good teachers exploit listening texts to the full. 

If teachers ask students to invest time and emotional energy in a listening text - and 

if they themselves have spent time choosing and preparing the listening sequence - 

then it makes sense to use the audio track or live listening experience for as many 

different applications as possible.  

Different kinds of listening 

     A distinction can be drawn between intensive and extensive listening. As with 

reading, the latter refers to listening, which the students often do away from the 

classroom, for pleasure or some other reason. The audio material they consume in 

this way - often on CDs in their cars, on MP3 players, DVDs, videos or on the 

Internet - should consist of texts that they can enjoy listening to because they more 

or less understand them without the intervention of a teacher or course materials to 

help students. 

     Intensive listening is different from extensive listening in that students listen 

specifically in order to work on listening skills, and in order to study the way in 

which English is spoken. It usually takes place in classrooms or language 

laboratories, and typically occurs when teachers are present to guide students 

through any listening difficulties, and point them to areas of interest. 
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Listening sources 

     A lot of listening is experienced from recorded extracts - on CD, tape or via 

MP3 players of some kind. Frequently this is commercially produced, either as part 

of a course book or as supplementary material. However, there is no reason why 

teachers should not record their own listening materials, using themselves or their 

friends or colleagues. With modern recording technology available through a range 

of media, it is quite possible to produce recordings of reasonable quality. 

Listening skills 

     Students need to be able to listen to a variety of things in a number of different 

ways. In the first place, they need to be able to recognize paralinguistic clues such 

as intonation in order to understand mood and meaning. They also need to be able 

to listen for specific information (such as times, platform numbers, etc.), and 

sometimes for more general understanding (when they are listening to a story or 

interacting in a social conversation).A lot will depend on the particular genres they 

are working with. Most students are perfectly capable of listening to different 

things in different ways in their own language(s) Harmer Jeremy, (2011) 

Assessing listening skills 

How are listening skills assessed?  

     Listening tests typically resemble reading comprehension tests except that the 

student listens to a passage instead of reading it. The student then answers 

multiple-choice questions that address various levels of literal and inferential 

comprehension. Important elements in all listening tests are (1) the listening 

stimuli, (2) the questions, and (3) the test environment.  
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     The listening stimuli should represent typical oral language, and not consist of 

simply the oral reading of passages designed to be written material. The material 

should model the language that students might typically be expected to hear in the 

classroom, in various media, or in conversations. Since listening performance is 

strongly influenced by motivation and memory, the passages should be interesting 

and relatively short. To ensure fairness, topics should be grounded in experience 

common to all students, irrespective of sex and geographic, socioeconomic, or 

racial/ethnic background.  

     Concerning questions, multiple-choice items should focus on the most important 

aspects of the passage -- not trivial details -- and should measure skills from a 

particular domain. Answers designated as correct should be derived from the 

passage, without reliance on the student's prior knowledge or experience. Questions 

and response choices should meet accepted psychometric standards for multiple-

choice questions.  

     An alternative to the multiple-choice test is a performance test that requires 

students to select a picture or actually perform a task based on oral instruction. For 

example, students might hear a description of several geometric figures and choose 

pictures that match the description, or they might be given a map and instructed to 

trace a route that is described orally.  

     The testing environment for listening assessment should be free of external 

distractions. If stimuli are presented from a tape, the sound quality should be 

excellent. If a test administrator presents stimuli, the material should be presented 

clearly, with appropriate volume and rate of speaking.  
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How should assessment instruments be selected or designed? 

     Identifying an appropriate instrument depends upon the purpose for assessment 

and the availability of existing instruments. If the purpose is to assess a specific set 

of skills -- for instance, diagnosing strengths and weaknesses or assessing mastery 

of an objective -- the test should match those skills. If appropriate tests are not 

available, it makes sense to design an assessment instrument to reflect specific 

needs. If the purpose is to assess communication broadly, as in evaluating a new 

program or assessing district goals, the test should measure progress over time and, 

if possible, describe that progress in terms of external norms, such as national or 

state norms. In this case, it is useful to seek out a pertinent test that has undergone 

careful development, validation, and norming, even if it does not exactly match the 

local program.  

     Several reviews of oral communication tests are available (Rubin and Mead 

1984). The Speech Communication Association has compiled a set of resources for 

assessment in communication, which includes standards for effective oral 

communication programs, criteria for evaluating instruments, procedures for 

assessing speaking and listening, an annotated bibliography, and a list of 

consultants. Mead, Nancy A. - Rubin, Donald L., (1985) 

Teaching vocabulary 

     Learning vocabulary is the basis for understanding any language. The ability to 

connect words with meaning brings sense into our realizations of the world. As in 

the life story of Helen Keller, when she first connects that the symbols for w-a-t-e-r 

mean the cold, wet, fluid that she feels on her hand, she explains, ―That living word 

awakened my soul, gave it light, hope, joy, set it free‖ (Keller, 1887). 
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     Without this realization of meaningful connections, we are not completely 

conscious of what is really happening around us. Of course, in our world today 

there are many reasons to study vocabulary. Specifically, some feel that, ―An 

impressive vocabulary makes an impression‖ (H.P., 1998).Students also need to 

understand what you hear in order to meet your basic needs for security and safety.  

     The need for a rich vocabulary is primitive and complex at the same time. When 

teaching English language learners (ELLs), it is important to consider the 

difference between a student‘s social and academic vocabularies. There is a huge 

difference between the two, but often, the ability for a student to speak and interact 

socially is misjudged for a student‘s ability to understand the language of 

academics and instruction. 

     Second language acquisition theorist, Professor J. Cummins, explains this 

dichotomy in vocabulary as the difference between basic interpersonal 

communication skills (BICS), and cognitive academic language proficiency 

(CALP), (Shoebottom, 2011). 

     Teachers must realize that assuming that a student is proficient based on his or 

her ability to communicate socially, is a common misconception and is not a good 

indicator that a student has gained academic vocabulary proficiency. Therefore, it 

is important to look at assessment data to gauge how to teach better our student‘s 

vocabulary. Many great vocabulary-teaching strategies can be used to make 

vocabulary more comprehensible and easier to recall for English language learners. 

Strategies and Techniques for Teaching Vocabulary 

     Teaching vocabulary entails much more than simply introducing new words to a 

student for the first time. Studies have shown that students need to read 
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independently to expand word knowledge, receive modeled language instruction 

from the teacher, receive word-learning strategies, and develop word consciousness 

through word-play activities that enhance learning (Diamond &Gutlohn, 2006). 

These components will help a student learn vocabulary more effectively. When a 

student reads independently, he or she will come across new or unfamiliar words in 

the text. Without outside instruction, a person is forced to look at the context 

around the word to figure out the meaning. This practice may allow a student to 

expand his or her knowledge of vocabulary words, especially if the student uses a 

dictionary to look up the word meanings. Using a dictionary further expands 

understanding of vocabulary because the student may need to understand if the 

word is being used as a noun, verb, or adjective. There are also many words with 

multiple meanings in English and the student could have to determine which 

meaning in the dictionary best fits into the context (H.P., 1999).  

     The vocabulary of academia is one of the difficult types for students to gain and 

yet they are tested in this often-unfamiliar language. For this reason, it is necessary 

for teachers to teach content specific vocabulary to students (Diamond &Gutlohn, 

2006) to make the content comprehensible.  

     A student also needs word-learning strategies to help them learn new 

vocabulary. By focusing on suffixes, prefixes, and root words on a regular basis, 

students will begin to recognize the word parts and it willserve to help expand their 

understanding of unknown words (Pikulski& Templeton, 2004). 

     When a teacher is able to foster an appreciation of words, or word 

consciousness, students will begin to see language in a new light. Famous Writer, 

Nathaniel Hawthorne wrote, ―Words, as innocent and powerless as they are, 
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standing in a dictionary; how potent for good and evil they become in the hands of 

one who knows how to choose and combine them‖(Mikulski& Templeton, 

2004).There is a certain magic behind using word-play activities that helps develop 

a creative and innovative way for students to begin looking at words. Free-writing 

journals are a great way to encourage experimentation with words. (H.P. 1999) 

     Other important strategies for teaching vocabulary include repetition of the 

word or words, using technology, experiential learning, a variety of assessments, 

and meaningful contexts in which to learn the new words (Diamond &Gutlohn, 

2006). A teacher should use many different strategies and experiences to teach 

vocabulary because the use of only one is not effective (Diamond &Gutlohn, 

2006). 

Suggestions for Teachers 

     Teachers should try to incorporate as many of the strategies mentioned above 

into their lessons. They should reinforce the use of the vocabulary words in 

multiple contexts and as often as possible.  

     Teachers should use visual representations of words whenever available as well 

as onomatopoeic representations that reinforce the meaning of individual words. 

Teachers of ELLs need to teach idioms and expressions (Diamond &Gutlohn, 

2006) and phrasal verbs because many of these phrases do not translate literally. 

Teachers should link spelling and phonemic awareness to vocabulary instruction to 

increase language development (Pikulski& Templeton, 2004).By incorporating 

these components of learning into vocabulary instruction, students will be able to 
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more effectively develop and expand their academic vocabulary and will therefore 

have better success in the content areas. Cathey B. Erin, (2012) 

Assessing vocabulary in the language classroom 

How should teachers test vocabulary? 

     In response to this first question, quite simply deciding how we test vocabulary 

is related to how we teach it. However, most teachers today would not recommend 

that students simply memorize long lists of vocabulary. Instead they try to present 

vocabulary in context. The problematic question of context will be dealt with in 

more detail below. 

     When we test vocabulary we should avoid testing words in isolation. Another 

decision teachers have to make when assessing their students‘ vocabulary 

knowledge is whether to test it discretely or embedded in other skill areas. 

According to Read (2000), the discrete testing of vocabulary assesses a word as an 

independent construct. Testing vocabulary in an embedded way looks at 

vocabulary as part of a larger construct. More simply put, discrete vocabulary 

testing looks at assessing a student‘s knowledge at the word level whereas 

embedded vocabulary testing looks at the students‘ use of vocabulary as it pertains 

to a text that the student has produced such as a written essay or spoken text. 

Which kind of vocabulary should teachers test?  

     Deciding which kind of vocabulary to test is another important decision that the 

language teacher has to make. It is important at the outset that you decide which 

words you expect your students to recognize (i.e., their passive or receptive 

vocabulary) and which words you expect them to use (i.e., their active or 
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productive vocabulary) (Heaton, 1990). In general, research shows that learners can 

recognize more words than they can actually use. Most testers agree that there is a 

place for measuring both knowledge and use in second language assessment. 

Another dichotomy in the vocabulary literature is whether to test high frequency 

words or more specialized technical vocabulary. According to Nation (2001), high 

frequency words are so important that anything teachers and learners can do to 

make sure they are learned is worth doing. He goes on to state that teaching the 

2,000 most frequent words of English is extremely useful particularly for students 

who want to go on to academic study (Nation & Hwang, 1995). Further rationale is 

provided by Cobb who states ―if you know the first 2,000 [most frequently used 

English words] plus [the] 570 AWL words, then you know about 90% of the words 

you will meet in any academic text‖ (n.d., p. 16). These perspectives suggest a 

rationale for assessing both high frequency and technical vocabulary.  

Which format(s) should teachers use? 

     The decision on which format(s) to use will be key to successful vocabulary 

assessment. When selecting a format, the teacher must take three main issues into 

account. First, the idea of test validity needs to be taken into consideration. Content 

validity is the idea that we test what we teach, how we teach it. Therefore, when 

selecting test formats you should select only those that students have had 

experience with. Students should never have to encounter a new format in a testing 

situation. This would be a serious violation of test validity. Other cornerstones of 

testing, namely practicality and washback, should also be taken into consideration. 

From a practicality standpoint, you should select formats that are easy to mark and 

which give results that are easy to interpret. The formats that you choose should 
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also have a positive washback effect on teaching and learning. Or as Nation (2001) 

puts it ―answering the item should provide useful repetition of the vocabulary and 

perhaps even extend learners‘ knowledge‖  

How many items should teachers include? 

     When deciding on the number of items to include, it is important to understand 

the concept of test reliability. Reliability refers to the degree of consistency of test 

scores. In general, the more items on a test, the more reliable it is considered to be. 

As far as vocabulary tests are concerned, Nation (2001) recommends a minimum of 

30 items for a reliable vocabulary test. As far as an upper limit on the number of 

items on a vocabulary assessment, there is no suggested number put forward in the 

literature. However, the fatigue factor should be taken into account and teachers 

should use common sense when constructing vocabulary assessments. The number 

of items you include will also depend to a certain extent on the format you choose. 

How important is context? 

     According to Read (2000) an important dimension of vocabulary assessment is 

concerned with the role of context in a vocabulary test. Some formats are context-

independent in that they present students with words in isolation and require them 

to select meanings for the words without reference to any linguistic context (Read 

& Chapelle, 2001). In context-dependent vocabulary tests, in order to complete the 

task, students need to make use of contextual clues. Although it is generally 

accepted that context can provide students with much needed information about a 

word to help them understand it, noted scholars in the field of vocabulary (Folse, 

2003; Laufer, 1997) point out the limitations of contextual clues. Folse (2003) 

argues that in EFL/ESL texts, we provide rich clues to facilitate language 
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comprehension. However, in the real world they are rarely if ever present to the 

same degree. Laufer (1997) cautions against ―the lexical plight in L2 reading‖ (p. 

25) referring to words that are deceptively transparent. Deceptively transparent 

words are those where the contextual clues are misleading (i.e., words with 

deceptive morphology, idioms, false friends, polysemous words and synforms).  

Are there any tools or resources that can help teachers? 

     There are a number of tools and resources that can assist the language teacher in 

assessing vocabulary. For me the most valuable are found on Tom Cobb‘s 

Compleat Lexical Tutor (www. Lextutor.ca). This website is divided into three 

sections: Tutorial, Research, and Teachers. 

     In the Tutorial section, several self-access learning opportunities are provided 

for students. Using interactive tools on the website, students can test their 

vocabulary levels, compare their active and passive vocabulary, use new words, 

read and listen to a novel, and test their grammar with concordances. Another 

valuable aspect of the Tutorial section is the word lists that are found there. Many 

university teachers are probably already familiar with the Academic Word List 

(Coxhead, 2000) or AWL as it is more commonly known. The AWL is a set of 570 

high-frequency words that appear in academic texts. These are arranged in a set of 

10 sublists, with words on Sublist 1 being the most frequently used, and those on 

Sublist 10 being the least frequent. More basic vocabulary lists are K1 and K2 lists, 

from the General Service List (West, 1953, as cited in Bauman &Culligan, 1995). 

K1 refers to the first 1,000 most frequently used words in English and K2 refers to 

the second 1,000 most frequently used words. These lists appear in various sections 
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of the Compleat Lexical Tutor, most notably in Vocabulary Profiler, another very 

useful tool for language testers. 

     Vocabulary Profiler is of interest to teachers in that it can be used to obtain a 

vocabulary profile of texts used in class and on tests. It is based on Laufer and 

Nation‘s Lexical Frequency Profiler (1995), and divides the words of texts into first 

and second thousand levels, academic words, and the remainder or ‗off list‘ words. 

Figure 1 shows the output when a simple text is pasted into Vocabulary Profiler. 

The output for this text shows that the percentage of K1-K2 words is about 79%, 

while the percentage of words from the AWL is 6.5%. Off-list words, which may 

include proper nouns, unusual words, specialist vocabulary, acronyms, 

abbreviations, and misspellings, comprise slightly fewer, contributing 11.59% to 

the total. 

     Teachers can also analyze their students writing with the Vocabulary Profiler. 

If, for example, teachers load a sample of their students‘ academic writing from the 

beginning of a course and compare it to a sample completed at the end they will 

hopefully see an increase in the percentage and types of AWL words. 

     The third section of this invaluable website, Teachers, allows instructors to 

input material to create customized vocabulary practice materials for their students. 

Among the offerings here are a Text-to-Speech (TTS) builder, three types of cloze 

builders, a Hypertext Builder, Multi- Concordance with Exercise Builder, Group 

Lex (a collaborative vocabulary exercise builder), and Dictator, a new addition to 

this section. 
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Steps in Developing a Vocabulary Assessment 

     The first step in assessing your student‘s vocabulary knowledge is deciding 

whether you want to test vocabulary discretely or assess it via writing or speaking 

samples. In this section, both discrete and embedded vocabulary assessment will be 

discussed, and examples of common formats along with their advantages and 

disadvantages will be presented. 

 Discrete Vocabulary Tests 

      If you decide that you want to test vocabulary explicitly, the first thing you 

need to determine is whether you want to assess recognition or production. 

Common formats for assessing vocabulary recognition are multiple-choice 

questions (MCQs) and matching. 

Multiple-Choice Question Formats: MCQs are one of the most common formats 

in professionally-developed language tests. They are widely used to assess learning 

at the recall and comprehension levels (Coombe, Folse, & Hubley, 2007). MCQs 

take many forms but their basic structure is stem and response options, which 

include the key or correct answer and the distractors or incorrect responses. The 

student must then identify the correct or best response choice. Students construct 

meaning through dependence on the context clues that are provided in the stem. 

Sometimes more than a one- sentence stem is needed for beginning level students. 

     There are four main advantages associated with MCQs. First of all, they are 

very reliable because, if written well, there is only one correct answer. Another 

advantage is they are quick and easy to mark and thereby deemed very practical 

from a teacher‘s perspective. Versatility is another advantage, as MCQs can be 

used to assess knowledge at various levels from beginning to advanced. A final 
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advantage is that students from most parts of the world are familiar with the format. 

The disadvantages associated with MCQs center around the range of knowledge 

they can assess. MCQs do not lend themselves to the testing of productive 

language skills or language as communication.  

Item stems: According to Read (2004), a number of guidelines must be followed 

in writing effective MCQ stems. First, the stem should provide as much context as 

possible. Read (2004) recommends a stem of one to two sentences or a context of 

between 10-20 words. The blanks in the stem should be of a uniform length. 

Grammatically, the stem should consist of one or two simple declarative sentences, 

without a subordinate clause (Read, 2004). When using two sentence contexts, the 

sentence which does not contain the blank should provide contextual clues as to the 

meaning of the word being tested. Most importantly, however, the stem should 

present the word in a ‗natural, authentic‘ semantic and grammatical context.  

Distractors: All distractors should be the same part of speech as the word being 

tested. The exception to this rule of course is if you are testing word forms. In 

general, they should come from the same frequency level as the word being tested 

(i.e., first 1,000, second 1,000 or AWL). The distractors selected should not be 

related to the tested word in terms of meaning or more simply put the distractors 

should not be ambiguous.The MCQ format can be used to assess vocabulary 

knowledge in a variety of ways. These include: synonym recognition, definition, 

meaning in context, and odd man out.  

Matching Formats: Another common objective format used in vocabulary 

assessment is matching. Matching questions usually present the student with two 

columns of information. The student‘s task is to find the matches between the two 
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columns. Items in the left-hand column are called premises and the items in the 

right-hand column are called options. The advantage of this format over MCQs is 

that there are more distractors to choose from. 

Sentence Completion or Gap Fill Items: Sentence completion or gap fill items 

assess a student‘s production of vocabulary. These items require students to read 

the sentence and then write in the correct or best response. Sentence completion 

items encourage students to learn and know the tested word rather than just 

recognize it. Sentence completion items are easy to construct. Despite these 

advantages, however, testers point out a number of disadvantages associated with 

this item type. One disadvantage is that because these items require students to 

come up with the answer rather than just recognize it, responding to these items 

may take the student longer. Consequently this could reduce the possible number of 

items on a test. Issues having to do with scoring are probably the most serious 

disadvantage of sentence completion items. With these items you have to take into 

consideration that students will come up with words that are feasibly correct but 

not the ones you are trying to test. In this case you might write the first letter of the 

word in the blank (Coombe, Folse, & Hubley, 2007). Sentence completion items 

can be written in sentence or paragraph formats.  

Translation: Translation is another way to assess students‘ productive knowledge 

of vocabulary items. Of course, to monitor how effectively this is done, the teacher 

must have an adequate working knowledge of the students‘ L1. 

Embedded Vocabulary Assessment 

     Testing vocabulary in an embedded way looks at vocabulary as part of a larger 

construct. Embedded vocabulary assessment looks at the students‘ use or quality of 
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vocabulary as it pertains to a text that the student has written, read, listened to or 

spoken. 

Assessing Vocabulary in Reading Comprehension 

     One of the most common questions that teachers include on reading 

comprehension tests is assessing vocabulary in context.  

Assessing Vocabulary in Writing 

     Most large-scale high-stakes exams today assess the quality of vocabulary found 

in a student‘s writing sample. The International English Language Testing System 

(IELTS) assesses what it refers to as ‗Lexical Resource.‘ Raters also take 

vocabulary usage into consideration when marking Test of Written English (TWE) 

essays. 

     In one of the most widely used analytic scales for the marking of writing, 

Jacobs, Zingraf, Wormuth, Hartfiel, and Hughey (1981, p. 30) incorporate five 

scales in their ESL Composition Profile. The five scales in this very popular 

instrument include: content, organization, language use or grammar, vocabulary 

and mechanics.  

Assessing Vocabulary in Speaking 

      Similar to writing assessment scales, several well-known instruments such as 

the TOEFL and the IELTS assess the quality and range of a student‘s vocabulary 

during speaking exams. In a very teacher-friendly scale of speaking assessment, 

Folse (2006) includes vocabulary as one of four categories upon which a student is 

assessed. In his vocabulary category, he looks for range, the correct and appropriate 

selection of words in speech and their impact on meaning. 
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Recommendations for Classroom Vocabulary Assessment 

      In simple terms, the way you assess vocabulary in the classroom should be 

reflective of how you teach it. For vocabulary assessment to be valid, it needs to 

match instruction using formats that students are familiar with. 

 Employ multiple measures: Vocabulary knowledge is multifaceted and no 

test can tap into all forms of vocabulary knowledge (Schmitt, 2000; Nation, 

2001). In order to get a more in depth profile of your students‘ vocabulary 

knowledge, it is necessary to employ multiple measures of vocabulary 

assessment (Coombe & Hubley, 2003).  

 Make your assessments meaningful:  The assessment of students‘ 

vocabulary development should be meaningful. Whenever possible try to 

assess students‘ vocabulary development authentically.  

 Be transparent: Provide students with the necessary information about how 

their vocabulary knowledge will be assessed. In class, practice common 

vocabulary testing formats so that students can develop a familiarity with the 

ways they can be tested. Coombe Christine, (2011) 

Approaches and procedures to teach grammar 

     Teaching grammar has been regarded as crucial to the ability to use language. 

For this reason, this article introduces a five-step procedure for teaching grammar. I 

have developed this procedure, which incorporates the notions of practice, and 

consciousness-raising, explicit and implicit knowledge, and deductive and 

inductive approaches for teaching grammar. This procedure has been derived from 

my great interest in innovative grammar teaching and my teaching experience in 
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grammar. The proposed steps are expected to be an alternative pathway for English 

teachers to teach grammar, particularly teaching tenses and modals at college-

university levels or even in secondary schools. 

     Grammar gains its prominence in language teaching, particularly in English as a 

foreign language (EFL) and English as a second language (ESL), inasmuch as 

without a good knowledge of grammar, learners‘ language development will be 

severely constrained. Practically, in the teaching of grammar, learners are taught 

rules of language commonly known as sentence patterns. According to Ur (1999), 

in the case of the learners, grammatical rules enable them to know and apply how 

such sentence patterns should be put together. The teaching of grammar should also 

ultimately center attention on the way grammatical items or sentence patterns are 

correctly used. In other words, teaching grammar should encompass language 

structure or sentence patterns, meaning and use. 

     Further, grammar is thought to furnish the basis for a set of language skills: 

listening, speaking, reading and writing. In listening and speaking, grammar plays a 

crucial part in grasping and expressing spoken language (e.g. expressions) since 

learning the grammar of a language is considered necessary to acquire the 

capability of producing grammatically acceptable utterances in the language 

(Corder, 1988; Widodo, 2004). 

     In reading, grammar enables learners to comprehend sentence interrelationship 

in a paragraph, a passage and a text. In the context of writing, grammar allows the 

learners to put their ideas into intelligible sentences so that they can successfully 

communicate in a written form. Lastly, in the case of vocabulary, grammar 

provides a pathway to learners how some lexical items should be combined into a 



 
 

110 
 

good sentence so that meaningful and communicative statements or expressions 

can be formed. In other words, Doff (2000) says that by learning grammar students 

can express meanings in the form of phrases, clauses and sentences. Long and 

Richards (1987) add that it cannot be ignored that grammar plays a central role in 

the four language skills and vocabulary to establish communicative tasks. 

     In the context of EFL, teaching grammar has traditionally been dominated by a 

grammar-translation method where the use of mother tongue is clearly important to 

elicit the meaning of target language by translating the target language into native 

languages. For example, according to Larsen-Freeman (2000), Richards, and 

Rodgers (2002), in such a method learners are required to learn about grammar 

rules and vocabulary of the target language. In the case of grammar, it is 

deductively taught; that is, learners are provided the grammar rules and examples, 

are told to memorize them, and then are asked to apply the rules to other examples. 

Many teachers think that teaching grammar separately is not favorable to learners 

since learners only learn the way language is constructed, and very often when they 

are given grammatical rules, the learners work well on such cases. However, when 

they write or speak, the learners make grammatical mistakes or even unnecessary 

ones. Helping learners apply grammatical rules into communicative tasks (for 

example, writing and speaking) is very challenging.  

     Therefore, teachers, especially in the context of EFL, could benefit from 

learning some alternative teaching approaches for teaching grammar so that they 

can integrate grammar or structure into other language skills in such a way that the 

goal of learning language is ultimately achieved. 
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Two core approaches in grammar 

Deductive approach 

      Dealing with the teaching of grammar, the deductive approach can also be 

called rule driven learning. In such an approach, a grammar rule is explicitly 

presented to students and followed by practice applying the rule. This approach has 

been the bread and butter of language teaching around the world and still enjoys a 

monopoly in many course books and self-study grammar books (Fortune, 1992).  

     The deductive approach maintains that a teacher teaches grammar by presenting 

grammatical rules, and then examples of sentences are presented. Once learners 

understand rules, they are told to apply the rules given to various examples of 

sentences. Giving the grammatical rules means no more than directing learners‘ 

attention to the problem discussed. Eisenstein (1987) suggests that with the 

deductive approach, learners be in control during practice and have less fear of 

drawing an incorrect conclusion related to how the target language is functioning. 

To sum up, the deductive approach commences with the presentation of a rule 

taught and then is followed by examples in which the rule is applied. In this regard, 

learners are expected to engage with it through the study and manipulation of 

examples. 

Inductive Approach 

     An inductive approach comes from inductive reasoning stating that a reasoning 

progression proceeds from particulars (that is, observations, measurements, or data) 

to generalities (for example, rules, laws, concepts or theories) (Felder &Henriques, 

1995). In short, when we use induction, we observe a number of specific instances 

and from them infer a general principle or concept. 
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     In the case of pedagogical grammar, most experts argue that the inductive 

approach can also be called rule-discovery learning. It suggests that a teacher teach 

grammar starting with presenting some examples of sentences. In this sense, 

learners understand grammatical rules from the examples. The presentation of 

grammatical rules can be spoken or written. Eisenstein (cited in Long & Richards, 

1987) maintains that the inductive approach tries to utilize the very strong reward 

value of bringing order, clarity and meaning to experiences. This approach involves 

learners‘ participating actively in their own instruction. In addition, the approach 

encourages a learner to develop her/his own mental set of strategies for dealing 

with tasks. In other words, this approach attempts to highlight grammatical rules 

implicitly in which the learners are encouraged to conclude the rules given by the 

teacher. Handoyo Widodo Puji, (2006) 

Assessing grammar proficiency  

     Just as mechanical drills do not teach students the language, mechanical test 

questions do not assess their ability to use it in authentic ways. In order to provide 

authentic assessment of students‘ grammar proficiency, an evaluation must reflect 

real-life uses of grammar in context. This means that the activity must have a 

purpose other than assessment and require students to demonstrate their level of 

grammar proficiency by completing some task. 

     To develop authentic assessment activities, begin with the types of tasks that 

students will actually need to do using the language. Assessment can then take the 

form of communicative drills and communicative activities like those used in the 

teaching process. 
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     For example, the activity based on audiotapes of public address announcements 

(Developing Grammar Activities) can be converted into an assessment by having 

students respond orally or in writing to questions about a similar tape. In this type 

of assessment, the instructor uses a checklist or rubric to evaluate the student 

understands and/or use of grammar in context.  

Mechanical Tests 

     Mechanical tests do serve one purpose: They motivate students to memorize. 

They can therefore serve as prompts to encourage memorization of irregular forms 

and vocabulary items. Because they test only memory capacity, not language 

ability, they are best used as quizzes and given relatively little weight in evaluating 

student performance and progress. National Capital Language Resource Center, 

Washington, DC, (2003-2004 

Edmodo  

What is Edmodo? 

     Edmodo is a social media platform often described as a Facebook for schools. It 

is that and much more.  Edmodo attracts teachers and students with a social 

element that resembles Facebook, but there is even greater value in the educational 

applications.  Edmodo (designed by educators) enables exceptionally secure cloud-

based collaboration. A teacher, school, or district easily can manage a system that 

provides the best features of the cloud while practically eliminating the anxiety that 

we associate with students on the internet.   

 

http://www.nclrc.org/essentials/grammar/developgram.htm
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Edmodo’s Top Tools & Features    

 Teachers and students can collaborate in a secure, closed environment.  

 A message board allows secure and open communication that can be monitored 

and controlled by the teacher.   

  It is easy to monitor student interaction.   

 Teachers can post assignments and assessments that are electronically 

submitted and automatically graded. 

  A built-in survey tool can be used to check for understanding (no clickers 

required).  

  Teachers and other school personnel can create professional groups, subject 

area communities, and other networks to extend professional development.  

 Teachers and students can store and share documents and files in a wide variety 

of formats in a cloud-based environment.  

 Teachers can maintain a personal content library and share content with 

members.   

 Students can instantly access their files 24/7 through their cloud-based 

‗Library‘.   

  Folder-sharing allows teachers to share all content for particular units of study 

with select groups or all students.   

  Parents can create a parent account to connect with their child‘s groups. 

 Teachers get cloud capabilities and convenience with airtight security.  

  A brilliantly simple user interface – little or no formal training required. 

   Edmodo is free – and free of ads. 

 

Pros of Edmodo 

Positives 

 It is a brilliant way to stay connected with your class, and for them to stay 

connected with each other. 
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 It is very easy to give students feedback on their work – no matter what they 

upload; you can leave a comment attached to it. 

 It is a fantastic way to teach social media – it is amazing how many students 

claim to be fantastic at social media and yet have difficulty posting relevant topics 

and commenting in a constructive way. Edmodo is a safe space for them to learn. 

It allows you to connect just with a specific group in your classroom, so not 

everyone has to read the resources you found for that particular small group. 

Davies Rebeca, (2013) 

Understanding Edmodo and Its Benefits for Education 

     Edmodo is a unique social network designed especially for learning 

communities. When people try to describe it, they frequently call it ―a Facebook for 

schools.‖ This is true and it isn‘t. Edmodo certainly shares particular aspects with 

the world‘s largest social network, but at the same time, in very important ways, it 

is completely different. 

     Edmodo shares with Facebook a genius mission of humanizing and 

personalizing the vast resources of the internet, offering each of us our own 

accessible and organized unique portals for discovering information. At the same 

time, as educators we bristle a bit at comparisons to Facebook. We have all Heard 

about young people who use poor judgment on Facebook and share embarrassing 

content of themselves that can never be completely taken back. Edmodo is dramat-

ically different. It provides students a safe, protected educational experience, a 

place to safely practice the digital-age social networking and learning skills they 

will need in their increasingly connected personal, academic, and later professional 

lives. 
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Benefits of Using Edmodo 

Whether you are introducing Edmodo to one classroom or to an entire extended 

community of learners, it is helpful not only to know and understand the benefits of 

its use, but also to communicate those benefits to each user in your community, 

including students, administrators, parents, and fellow teachers. 

A Snapshot of Edmodo’s Current Use  

      In early 2011, Edmodo was the fastest-growing educational social network on 

earth, with just about 1 million users. A handful of months later the community of 

users had jumped to close to 7 million. In 2015, with 50 million plus users and 

counting— more than 85% of the largest school districts in the United States use 

Edmodo (Geron, 2012), and with teachers and students representing just about 

every country on earth—it shows no sign of slowing down 

Privacy: A Safe Space for Digital Learning  

     No data within the groups created inside of Edmodo are searchable from the 

general internet. Also, no personal information is required from any student. 

Teachers have complete control over what happens in their digital learning 

environment. They can moderate, edit, and delete any post by students. They can 

also control the amount of access that students have to their digital classrooms: 

whether students‘ posts need to be moderated, or whether they can post at all or are 

limited to reading posts by the teacher and/or other students. 

Empowerment: Own Personalized Internet  

     The magnitude of the internet can be overwhelming, particularly for young 

learners. Edmodo invites a focused and personalized experience by attempting to 
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make itself a one-stop point of contact for students‘ and teachers‘ interactions with 

the internet. In addition to directing their searches toward purposeful inquiry (as 

opposed to random or disoriented grasping into cyberspace), Edmodo has a 

growing armada of embedded applications (many free)—from tools such as 

Socrative (http://www. edmodo.com/home#/publisher/Socrative) which turns a 

classroom‘s existing devices into a set of smart, instant-response tools, to gamified 

apps such as Code Monkey (http://www.edmodo.com/store/app/codemonkey-free), 

which uses playing games to introduce students to programming. These allow a 

wide range of curricular experiences without leaving the fold of the protected 

Edmodo environment. 

Collaboration: Space to Share Ideas and Work Together  

     Edmodo offers numerous ways for students to develop collaborative skills. For 

example, teachers can empower students to have their own student-led 

collaborative reading groups. Each student has clearly defined alternating roles 

within the group, giving and responding to prompts that help them understand and 

interpret the assigned reading. In real time, students can see each other‘s live 

responses to the text. Importantly, this is combined with real face-to-face 

discussions about content. Students also see each other‘s posts to their class 

stream, and we all know how it changes the character of any communication and 

writing when we know there is an actual audience who will see the words. Students 

who might say anything on paper to ―just get the job done‖ suddenly bring their 

best game knowing that their words immediately go live into the marketplace of 

ideas. For the teacher, monitoring the group affords an immediate bird‘s-eye view 



 
 

118 
 

of student thought processes and helps to automate the gathering of assessment 

data. 

     Edmodo can also be used to extend the student‘s virtual classroom to the rest of 

the world, further empowering and helping them to develop skills for professional 

and academic environments they will likely later encounter in life. 

Professional Development: Supporting and Expanding Teaching Practices 

     For those of us committed to making our learning communities even more 

successful, there is perhaps no more important factor than access to dynamic 

professional development networks. Edmodo offers uniquely targeted learning 

networks for teachers and administrators. Users can either tap into a host of 

existing groups and communities— focused on anything from project-based 

learning to the creation of a flipped classroom—or instantly create their own 

groups. Teachers can easily find and connect with others sharing similar interests, 

even those teaching the same units at the same time! They can share and discuss 

curricular knowledge and resources in unprecedented, focused, and targeted ways. 

Organization: Everything in One Place  

     Edmodo invites a host of organizational benefits for learning communities, from 

creating reusable quizzes and other content, to organizing multiple learning envi-

ronments in one convenient interface. It also provides teachers with an efficient 

interface for reaching out to students when they are absent from school. The 

Planner function, besides its obvious benefits for the teacher in communicating 

homework assignments, allows for organization of in-class assignments, rubrics, 

and events. For students, creating their own digital planners allows them to develop 
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personalized and organized relationships with their own learning. Adding their own 

events and tasks to their planners further personalizes their educational experience.  

Differentiation: Custom-Fit Content for Students  

     With the ability to create unique groups and reusable content, Edmodo offers 

teachers convenient ways to differentiate content for the needs of individual 

students. Teachers can create small groups that are specific to student interest or 

ability, creating sequential folders of activities that are appropriate for specific 

student levels and ways of learning. Students in one group gain access to new 

content as their abilities progress, and students in another group receive resources 

that meet them where they are ready to learn. 

Authentic Communication: Writing for Real Audiences  

     Within a social network, students know that their ideas will become real to an 

authentic audience the instant they post their contributions to a live stream. They 

also understand that this dynamic stream morphs and changes as the teacher and 

other students interact with each other‘s ideas. This awareness encourages students‘ 

best performance and also tutors them in considering themselves as part of a 

dynamic extended community exploring questions and solving problems together. 

Authentic Communication: Writing for Real Audiences  

     Within a social network, students know that their ideas will become real to an 

authentic audience the instant they post their contributions to a live stream. They 

also understand that this dynamic stream morphs and changes as the teacher and 

other students interact with each other‘s ideas. This awareness encourages students‘ 

best performance and also tutors them in considering themselves as part of a 

dynamic extended community exploring questions and solving problems together. 
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Engagement: Greater Classroom Efficiency and Rigor  

Edmodo offers an easy and efficient way to communicate with students through 

such regular actions as giving feedback and creating alerts about assignments. As 

well, it furthers communication with the extended learning community of parents 

and administrators by offering them unique insights into what is happening in the 

classroom.  

     With all of these things in mind, Edmodo invites the unique potential for 

transparency, but it also encourages teachers to bring their best game to their own 

practice. Educators have the opportunity to offer the most rigorous learning 

experience by leveraging all these different capabilities—such as the ability to gain 

analytical insights into students as well as targeted access to curricular resources, 

matching them with the students that will benefit from them the most. 

The ISTE Standards: Setting Goals and Realizing Potential 

     The ISTE National Educational Technology Standards are the roadmap for 

improving teaching, learning, and leading in a digital age. They help measure 

proficiency and set goals for what students, teachers, and administrators should 

know and be able to do with technology. 

     Edmodo dovetails nicely with the mission of the ISTE Standards and their 

focuses by providing:  

•     An authentic platform to share creative work and comment on each other‘s, and 

to serve as a platform for engaging simulations.  

•      A safe environment for authentic communication with one another.  

•      A powerful, focused tool for collaborative learning.  
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•   A digital space to express and develop critical thinking and problem-solving 

skills—for example, as the student and teacher pose and respond to questions.  

•     Experiential knowledge of concepts and terminology, particularly social media.  

•    Guided practice in the rights and responsibilities of being a digital citizen within 

an ethical and responsible framework.  

     We have considered here how Edmodo can be a valuable tool for learning 

communities. Throughout the rest of the book, we consider its use as an 

instructional tool for all levels and capacities within a learning community. First, 

let‘s take a brief tour of Edmodo to familiarize you with the interface. Seasoned 

users may still find the following section helpful, as it includes reference to apps 

and practical examples. International Society for Technology in Education ISTE, 

(2015) 

How to Use Edmodo in the Classroom 

     Edmodo, also known as ―Facebook for school,‖ is the premier social media 

and learning platform for teachers and students alike. 

     Founded in 2008, the site has since gained over 20 million users. The K-12 

social media network continues to grow and is now available in six languages, 

including Spanish, German and Greek. 

The platform‘s app equivalent brings portability into the equation, which means 

educators, students and even parents can always access Edmodo when they need it. 

How Teachers Can Use It  

     With Edmodo, teachers can truly bring the classroom online. With the ability to 

give assignments, quizzes and polls to students, Edmodo users can manage their 

classes and consolidate all of their activities in one place. 
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     Users also have unlimited options in terms of sharing digital content. Teachers 

can embed instructional videos, create learning groups for students, and manage 

calendar events. 

     Communities allow teachers to browse subjects in order to find and share 

information within a broad stream of content and conversations related to that 

topic. 

     The platform offers numerous organizational features for teachers, even offering 

an option for users to print out rosters for substitutes. Badges are another fun 

feature, allowing educators to monitor the progress of student groups and issue 

awards for their achievements. 

     Enterprising educators can even use Edmodo to connect with other classrooms 

around the globe. Whether they‘re studying a foreign language, history, economics 

or another subject, partnering with a class online can be both socially engaging and 

culturally rewarding for students. 

How Administrators Can Use It  

     Edmodo is just as great for district administrators and principals. They can use 

the platform to coordinate and collaborate with leadership teams. They also can 

give feedback to—and receive it from—other educators. Planning professional 

development seminars can be a breeze, especially with School Tube, Edmodo‘s 

video service. 

How Students Can Use It  

     Students also stand to benefit from the platform. They can access extra help 

from peers, instructors or SchoolTube. They‘re also able to turn in work for teacher 

review and get instant feedback, including teacher annotations. Beyond being able 
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to join groups for clubs, sports and other activities, students (especially younger 

ones) can learn how to interact safely and appropriately online. 

And Don’t Forget Parents  

     On Edmodo, even the ‗rents get in on the action. Parents get the option to log in 

either as their children or themselves. They can review the child‘s work, grades and 

more. They also can receive updates from their child‘s teachers regarding missed 

assignments and school happenings. Most importantly, Edmodo helps educate 

parents about the digital literacy skills that all 21st-century students need. 

     Now, with even a photo editing software function included, Edmodo is truly a 

Web 2.0 ―Swiss Army knife‖ for educators and other stakeholders in K-12 

education.  Cunningham Jason, (2013) 

Using Edmodo in the ESL Classroom  

     As teachers we often think of ways to make our lessons relevant. Today, 

technology is ubiquitous so it seems only natural that we use technology in our 

classrooms. In this article, I would like to share with you how I use a tool called 

Edmodo, in my ESL classes. I‘ve found that using Edmodo has helped students 

become more engaged in the learning process both inside and outside the 

classroom. 

What is Edmodo? 

     In a nutshell it‘s like a facebook page for your class. Edmodo is a safe tool with 

stringent privacy settings to allow students to communicate with each other: the 

only people who will have access to your class page are your students. Another 

great point about Edmodo is that it‘s free and so very easy to set up. I can tell you 

mailto:jcunningham@educationworld.com
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that I am a technologically challenged person, so if I can set up a group, anyone 

can! For more information, please take a look at: http://www.edmodo.com/about/ 

     Before you start using Edmodo for your class, two points need to be mentioned. 

For teachers thinking of using Edmodo in a Young Learners‘ class, it is best to first 

give parents information about the tool and get their consent for their child to use 

it. Once this has been done, it‘s then important to establish some rules for your 

class. As your aim in using Edmodo is to get students to practice their language, 

one rule may be that posts should use full sentences, and words are to be written in 

full. No ―texting‖ language is to be used. Another important rule to set is that there 

is to be no bullying. 

     So far I have been using Edmodo in my adults‘ Advanced English class. It is 

important to mention that in my class, Edmodo tasks were completed by students at 

home because we don‘t have a computer lab at my school; however, there is no 

reason why Edmodo can‘t be used during class as well. 

How can you incorporate Edmodo into your lessons? 

     The sky is the limit here. In my class, I have used Edmodo in the following 

ways: 

 Pose a question to generate a discussion from students. For example in my 

advanced class, the context of the chapter in the textbook was the workplace. 

So I asked: what is the best job to have and the worst? To get the most out of 

your students, post an open-ended question. Encourage students to comment 

on each other‘s posts too. 

 Provide a link to an article and ask students to comment on it. In my class, I 

provided a link to an article in the New York Times about Yahoo‘s decision to 

http://www.edmodo.com/about/
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scrap remote workplaces. Here students got to practice their reading, writing, 

and vocabulary. I like to provide articles related to the context of the lesson. I 

feel that way the article has more meaning. 

 Upload a video with comprehension questions for students to answer for 

homework. In my class the theme was people who have made an impact. To 

provide a lead-in, I uploaded a video from Ted talks where Janet Tse, 

International Lawyer, made a moving speech about her mission to end torture 

as an investigative tool. Students were asked to complete the questions for 

homework. This activity could have easily been done in class too. As a 

classroom activity, students can work in groups and post the answers as a 

group. To add another dimension, students could also come up with 

additional questions for other groups. Answers can then be projected on a 

screen for review and feedback. 

 Choose a different student each week to post a question or statement to which 

other students respond. I like this idea because the group has been set up for 

the students. It is their group so they should be able to have some control over 

it. A good idea here would be to give the student a general topic and allow 

him to think of a question for the rest of the class to answer. In my class, we 

were discussing beautiful places in the world. A student posted the following 

question: What is the most breathtaking place in India? 

 With a teen‘s class, my colleague, Satya Priya, used Edmodo the following 

way: I feel that teens are the best group to use Edmodo with. One of the 

elements that excited them was podcasting; they scripted their podcasts in 

groups in class. Later they posted their podcasts and wrote what they liked 
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about other groups‘ podcasts on Edmodo. They were very enthusiastic and 

actively interacted on Edmodo. Three months after the completion of the 

course, the students continue to post comments and questions. (Satya Priya 

Teacher, British Council, Hyderabad.) 

How do you give feedback on language? 

      If students are posting information, then this information needs to be reviewed 

and corrected. I don‘t correct every single error and I don‘t specify who has made 

the error. What I like to do is at the end of each week, I go through the students‘ 

posts and see if I can find common errors. I should at this point mention that I also 

note down great use of language to encourage and give credit. I type the statements 

taken from their posts and then give them to my students in the following class to 

analyze and self-correct. To make the activity more interactive, I allow students to 

self-correct in groups. I then provide feedback and explanations. You can get so 

much mileage out of their errors: 

 In many posts I found students were capitalizing job titles incorrectly. In the 

following class, I addressed this by introducing the rules of capitalizing job 

titles during my feedback. 

 I found that many students posted the following errors: I am exciting, I am 

interesting. I used errors to highlight different parts of speech; for example, if a 

student writes, ―I am boring‖, you can highlight the verb, noun and the 

adjectival form (for people and things). 

 On many students‘ posts I found the following phrase: I met with an accident. 

While this may have been a popular collocation in the past, it‘s not today. So a 
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post on Edmodo gave rise to some work on collocations. Davies Priyanka, 

(2013) 

Using Edmodo in English Classes 

 Chatting with students in real time sharing views on texts or topics. 

 Students share examples of work with peers for praise and peer assessment. 

 If we are discussing a particular text, students can add examples of their own 

that they recommend. 

 Quick fire writing/10 minute/descriptive writing-students can see the work of 

others and the teacher can join in. 

 Great for Modelling! 

 An assessment task for Stage 5 this year required students to deconstruct a 

text we loaded to Edmodo. 

 Students had access to the text for a week before the ―in class task‖. For 

students without internet at home, we uploaded to their computers for equity. 

We also had a number of practice activities (different texts) before the task 

and students could access these via Edmodo. Students posted questions or 

completed their own practice answers to submit for the teacher to review. We 

found it has spurred the other students on in terms of effort. Especially since 

every student has access in class. It allowed for differentiation of instruction 

and also for students who had completed work to ―steam ahead‖. Not always 

the ―top‖ students either! 

 Our students in Stage 5 and 6 choose a variety of pathways-the immediacy of 

Edmodo is great for enabling them to stay in the loop. Love iphone app for 

that. 
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 The grade book in Edmodo is a real bonus for English e.g. for a class activity 

we used the DER laptops to create persuasive texts for advertising. Students 

used the paint application and templates to create ads that used colour to suit 

different contextual purposes. The majority of students chose to create online 

and load to Edmodo-straight to grade book for marking. No more lugging 

home on paper or on a USB all of the different types of texts that we create 

weekly or sifting through email! 

 Web tools sit beautifully in Edmodo. 

 Edmodo is our KLA Staff communication and sharing space. Beattie Carla, 

(2011) 

20 Ways to Use Edmodo (Teacher) 

Assessments: Utilize the Edmodo quiz builder or poll feature to assess students‘ 

learning during or after a unit of study. 

Role Playing: Help students understand key historical and literacy events by 

reenacting them through role playing activities in Edmodo. 

Peer Reviews & Critiques: Place students in small groups and have them post 

their work to their group for peer review and feedback.  

Writing Projects: Enable students to tap into individualism and build self-esteem 

by sharing their writing projects with each other in Edmodo.  

Build Digital Citizenship Skills: Enforce online etiquette guidelines for students 

when using Edmodo to help them build digital citizenship skills. 
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Foreign Language Practice: Encourage students to practice their language skills, 

as well as spelling and grammar, through conversations in Edmodo.  

Book Clubs: Organize a book group in Edmodo to encourage students to read and 

discuss novels with each other. 

Professional Development Workshops: Set up an Edmodo group for your next 

PD workshop to enable teachers within your school to discuss ideas and share 

content before, during and after the workshop. 

Cultural Exchange Projects: Give students the opportunity to learn about other 

world cultures by connecting your classroom with classrooms around the globe via 

an Edmodo group. 

Sub-Hub: Use Edmodo to communicate with your students when you‘re out of the 

classroom, or provide updates to students who are absent from class. 

Backchannel Discussions: Inspire real-time discussions and extend learning 

beyond the classroom walls by hosting a backchannel in Edmodo.  

Mobile Learning: Integrate the Edmodo mobile app into classroom curriculum to 

make learning interactive anytime, anywhere. 

Planning Committees: If you‘re planning a school play, the annual fundraiser or 

next year‘s curriculum, create an Edmodo group to help committee members 

collaborate. 

Current Events: Help students stay up to date on the latest news by creating a 

small group called ―current events‖ and leveraging the RSS feature to feed top 

news sources into the group. 

Project Based Learning: Facilitate project based learning in your classroom by 

leveraging Edmodo‘s small-group feature. 
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Differentiated Instruction: Deliver differentiated content in your classroom 

through the use of small groups and shared folders. 

Professional Learning: Join an Edmodo Community to connect with other 

educators around the globe and share resources, exchange ideas or get advice. 

School Clubs: If you‘re part of a school club or sports team, create an Edmodo 

group to coordinate meets, practices and games, as well as post results. 

Alumni Groups: After the school year ends, keep in touch with students and help 

them stay connected with each other by creating an Edmodo Alumni group. 

Edmodo, (2015) 

15    Things Teachers & Students Can Do with Edmodo  

 

 Post assignments for students. Edmodo allows teachers to attach files to 

assignment announcements. If there is a file your students need in order to 

complete an assignment, they can access it at the same place they view the 

announcement.  

 Create digital libraries. Students and teachers can create digital libraries for 

housing their important files. No need to keep track of USB drives because 

you can access your files from any Internet-connected computer. 

Post messages on the "wall." This allows students to ask questions of each 

other and their teacher.  

 Create learning groups. Teachers can create groups of their students 

according to the courses they teach or create groups of students who are 

supposed to be working together. 
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 Post polls for students. Use the polls to gather informal feedback on a 

question like, "do you feel prepared for next week's quiz?" 

 Post a quiz for students to take. You can attach links and files to each 

question and answer choice. This allows you to post a document and ask 

students to read and respond to it. Quizzes can be in multiple choice, true/ 

false, fill in the blank, or short answer form. You can allow students to see 

their scores immediately or you can disable that option. 

 Connect with other teachers. Join discussion groups to share ideas about 

lesson plans, teaching strategies, and project development. Discuss tools and 

content that you use. In some cases you can find webinars like this one from 

Buck Institute for Education about project based learning. 

 Create a calendar of events and assignments. 

 Access Edmodo through the free Android and iPhone apps. 

Turn in assignments. Students can upload assignments for their teachers to 

view and grade. Teachers can annotate the assignments directly in Edmodo. 

 Create parent accounts. Teachers can create parent accounts. Parent accounts 

allow parents to see their children's assignments and grades.  

 Teachers can also send alerts to parents about school events, missed 

assignments, and other important messages through Edmodo. 

 Generate printable class rosters. If you're going to have a substitute teacher 

in your classroom who needs a printed roster, you can print one from your 

Edmodo account. 

http://www.youtube.com/watch?feature=player_embedded&v=2KJmI1ZcBv8
https://market.android.com/details?id=com.fusionprojects.edmodo&feature=search_result#?t=W251bGwsMSwyLDEsImNvbS5mdXNpb25wcm9qZWN0cy5lZG1vZG8iXQ..
http://itunes.apple.com/us/app/edmodo/id378352300?mt=8
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 Embed Wall wisher into your Edmodo wall to host a brainstorming session. 

Embed videos, images, and audio clips into your wall to spark a class 

discussion online. 

 Use the Google Chrome extension or browser book marklet to quickly add 

content to your Edmodo library. Anytime you find something on the web, 

click the Edmodo extension or bookmark let to save it in your Edmodo 

library. Bryne, Richard (December 12, 2011) 

The Edmodo Teacher Guide 

Teacher Sign Up 

1.   Browse to http://susd.edmodo.com 

2.   Click ―I’m a Teacher‖ 

3.   Complete Teacher Sign up Form. 

a. Username: Create a unique username. 

b. Password: Create a unique password 

c. E-mail address: Use your school e- mail address  

d. Title: Choose from Mr., Mrs., Ms., etc. 

e. First Name: Enter your first name  

f.  Last Name: Enter your last name  

g.  Click on ―Sign Up‖                                   

Create a Class 

 

1. In the Groups block on the left sidebar, click ‗Create‘. Enter/select the group 

information – make it descriptive to include your name, subject, & class 

period. 

http://wallwisher.com/
http://susd.edmodo.com/
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2. When the Group is created, the system will generate a Group Code– this is 

what students will use for enrollment into your group. 

Managing Members 

 

1. Click on ―Manage‖  

2. Teachers will see all members who have joined your group.  You can manage 

members individually or as a group. 

 To select all members, click on ―All Members 

 To select an individual member, click once on the student tab, and then access 

their information on the right sidebar that pops out.  Teachers  can change 

member passwords, view the member parent code, award the member a badge 

and/or remove member from your group 

3. Teachers can set individual or all members to have different access levels 

(read-only or contributor). 

4. Teachers can access the Parent Code Spread sheet to see the entire parent 

codes associated with members of your group.   

5. You can see members who have recently joined your group. 

6. Teachers can create a small group within your group. You might wish to use 

this feature if you want to have students working in small groups 

communicate/collaborate with each other without all members seeing the 

content. Teachers can delete the small group at any time without affecting the 

whole group. 
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Managing Parent Accounts 

How to Retrieve Parent Codes 

From the students account: 

1. Student will log in to his/her Edmodo account. 

2. The parent code will be located on the right panel, below the notifications 

section. 

From the teacher account: 

1. Select the group you wish to get the codes for. 

2. Select the ―Manage‖ option from the members section. 

3. On the right-hand panel of the manage members page, teacher will see the 

―Parent Code Spreadsheet‖. Select this to download and Excel spreadsheet of 

all parent codes. (There is a unique code for each parent). This will associate 

them with their students.) 

Postings 

     Teachers can choose to post a note, alert, assignment, quiz or poll by clicking on 

the corresponding link in the post section.  

To Post Content: 

1. Choose the type of posting you wish to post. 

2. Type your post in the post box and attach file(s)/website(s) if you want. 

3. Type the name of a student, teacher, or group(s) into the ―Send to‖  

4. Provide autosuggestions.  

Reply to Posts: To reply to a post, select the “reply” link located below the post.  

A text box will appear where you can type in your reply, and then select the reply 
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button when you are ready to post it.  The reply message will appear below the 

original post. 

Edit/delete posts: After publishing a post, teacher can edit/delete the post by 

hovering over it and selecting the blue drop-down arrow in the upper right corner of 

the post.  Edmodo, (2015) 
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f. METHODOLOGY 

 

Design of the research 

 The present research work is based on the Action Research as a constructive 

enquiry, which will be carried out in order to analyze, diagnose and then change a 

learning situation, at the time conduct and improve educational practices. This 

research work is an educational research that will allow the researcher to use a 

variety of online interactive activities through the Edmodo to support the face-to 

face English classes. 

Methods, techniques and instruments 

 Methods 

The following methods will be applied along the Research Work: 

The Scientific Method will be used to facilitate the study of appropriate resources 

to improve the English Language Learning. It also will be used to collect 

information through observations done before and during the intervention; this 

information will support with data to make relevant predictions about the possible 

solutions. 

The descriptive method will be used to describe the different stages of the 

research work and the kind of resources used by the researcher. It also will serve to 

explain and analyze the object of investigation. 

The Analytic-synthetic Method will be used to analyze and interpret the results 

obtained through the instruments. It also will be used to draw up the conclusions. 
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The Statistics Method will be used to make the quantitative statistical analysis of 

the data obtained from the tests results.  

This research work will be designed according to the process of the Action 

Research (Kemmis and McTaggart) which includes make a plan, act, observe the 

process and consequences and make suggestions. This process will help the 

researcher to analyze if any change or amendment would be necessary to improve 

the students‘ English Language Learning. 

The process of the research will be carried out systematically by collecting data on 

researchers‘ everyday practice, analyzing it in order to draw conclusions about how 

future research works should be done.  

Techniques and instruments  

To collect the data, tests, observations sheets and filed diaies will be designed and 

applied at the beginning, during and after the application of the intervention plan. 

Tests 

Two tests will be applied. The pre-test will be applied at the beginning of the 

intervention plan, to collect students‘ answers, in order to diagnose the level of 

students‘ knowledge.  

A post-test will be applied at the end of the intervention plan, to obtain information 

about the students‘ attainable progress during the application of the intervention 

plan.   The questions of the tests will be designed according to each skill that will 

be evaluated. 

Observation Sheet 

The observations sheets will be employed to collect information of the students‘ 

performance during each lesson. The information collected will be analyzed in 
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order to determine the changes achieved by the use of inline interactive activities 

through Edmodo and then it will analyzed and reflected upon the findings when the 

intervention plan ends. 

Field diary  

The researcher will be use a diary to write down what happens in each lesson. It 

will be used to write down the findings during the application of the intervention 

plan, relevant events during the observation and particular situations. 

Questionnaire 

 A 9-question questionnaire, among close and multiple-choice questions will be 

designed and applied to find out certain information from the participants. 

Procedures 

This research work process involves the application of two tests. A pre-test will be 

designed and applied at the beginning of the research to collect information from 

the students. A post-test also will be designed and applied at the end of the 

application of the intervention plan to verify if the use interactive activities through   

Edmodo contributed to improve the students‘ English Language Learning.   

 Each lesson of the intervention plan will be based on the Engage Study and 

Activate (ESA) method. During the development of the lessons, the researcher will 

provide students with online interactive activities through Edmodo. Those online 

activities will be assigned in order to support the face-to face English classes in 

order to provide students with opportunities to practice the English skills. 

The observation sheets and field diaries will be used to collect information about 

particular situations and to register the students‘ performance.  
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The findings before and after the intervention plan will be compare to draw up 

conclusions about the research work. 

Tabulation  

The tabulation of the data collection will be done with the results obtained from the 

tests. A logical analysis will be done with the gathered information through the 

instruments. 

Organization 

The researcher will organize the research work based on the information gathered 

through the strategies applied in order to compare and analyze the impact of the 

intervention plan. A report of the intervention plan will be disseminated with the 

findings and ideas among teachers and students. 

Description 

The obtained data will be described in graphics considering the pre and post 

intervention. Each question will be described to facilitate the interpretation of the 

information shown, and do the logical analysis of the collected data. 

Population 

The students of 2
nd

 Year of Bachillerato are the participants of this research work. 

They are 16-18 years old.  
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Intervention plan 

Alternative:  

     Edmodo as a complementary resource to improve the English Language 

Learning of  2
nd

 Year students of Bachillerato, at Colegio Experimental ―Pío  

Jaramillo Alvarado‖ in Loja city. 

General Objective: 

To improve the English Language Learning with the implementation of Edmodo 

as a complementary resource. 

Introduction 

 The intervention plan is a two month course program that will prepare 2
nd

 Year 

students of Bachillerato to learn English in a newfangled manner through use of 

Edmodo. 

The goal of the intervention plan is to make English Language Learning 

unforgettable and enjoyable through: 

 The creation of backchannel discussions 

 Exchanging of messages. 

 Developing of funny games and mechanical activities. 

 The completion of online assignments and assessment. 

 Giving individual or group feedback. 

 In addition, it includes the developing of a great variety of online interactive 

activities related to the topics that the students are studying. Such activities are 

focused on the improvement of the English skills which will be developed on 

Edmodo platform. 
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Each lesson is developed considering the ESA (Engage, Study and Activate) 

stages. 

Engage 

In this stage teachers try to catch students‘ interest by involving their emotions. 

This stage will be developed by familiarizing students with the topic through the 

development of interactive activities using materials such as flashcards, pictures, 

flipcharts, and worksheets 

Study 

At this stage, students are asked to focus on the development of tasks by using the 

study content. This stage will be done through the development of rehearsal 

activities on Edmodo about listening, reading and writing, grammar and 

vocabulary, and explaining and giving instructions on the tasks. 

Activate 

This stage describes exercises and activities which are designed to get students 

using language as freely and communicatively as they can. In this way, students get 

a chance to try out real language use with little or no restriction - a kind of 

rehearsal for the real world. This stage will be done by working extra rehearsal 

activities and giving students quizzes to test the students‘ progress on their English 

skills. 

This research work is going to be implemented during the months of April and 

May
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RESEARCH PROBLEM: How does Edmodo as a complementary resource help students to improve the English Language Learning? 

DATA COLLECTION INSTRUMENT: Pre-test, Observation sheet, Questionnaire. 

 

PERIOD LEARNING 
OUTCOMES 

TOPIC INSTRUCTIONAL FOCUS TECHINICAL 
RESOURCES 

 

 

 

Students will be 

able to: 

  Answer the 

questions of 

the pre-test 

and 

questionnaire. 
 

 

 

 

 

Units: 1, 2 and 3. 

 

 

 Researcher gives students the pre-test in order to diagnose 

students‘ English knowledge. 

 Researcher explains the questions of the pre/test. 

 Students answer the pre-test. 

 Researcher gives students the questionnaire and then 

explains its questions. 

 Researcher checks the pre/test and questionnaire answers 

in order to be aware of the students‘ level. 

 

 

 

 

 

Pre test 

 
Questionnaire 

 

 

SUPPORT: Coaching and guidance from the university professor. 

OBSERVATION NOTES: 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 
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RESEARCH PROBLEM: How does Edmodo as a complementary resource help students to improve the English Language Learning? 

DATA COLLECTION INSTRUMENT: Field Diary, Observation sheet. 

PERIOD LEARNING 

OUTCOMES 

TOPIC INSTRUCTIONAL GOALS TECHNICAL 

RESOURCES 

 

 

 

 

 

 

 

 

 

 

 

 

Students will be 

able to: 

  Understand 

and 

comprehend 

specific 
information 

from the 

dialogue.  

 Use the 

vocabulary 
words about 

sports in 

sentences/ 
opinions. 

 

 

 

Unit 4:  

How often do 
you go rock 

climbing? 

 

Listening skill. 
(Vocabulary 

about sports) 

 

Resource: Edmodo 

Activities:  

Listening skill: Online self- assessment Listening comprehension 
activities. 

Vocabulary: Backchannel discussion. (Meaning, Spelling, 

Use)Vocabulary games. 

Engage  

 Researcher starts the class teaming up the class into 5 groups. 

 After that, the researcher provides students with pictures of a story 

about sports. 

 The, the researcher reads aloud the story. 

 Students put the pictures in the order in which the story was told. 

 Researcher and students build a vocabulary diagram on the board by 

classifying sport by place. 

Study  

 Researcher posts a listening comprehension activity on Edmodo. 

 Then, the researcher explains the activity. 

 Students listen to the tape and then they answer the listening 

comprehension questions. 

 After that, the researcher assigns an enjoyable activity on Edmodo 

about sports. 

 Then, the researcher explains the activity. 

 Students match the sports names with pictures, match sports pictures 

with their pronunciation, write the name under sports pictures and also 

they develop a puzzle about sports. 

 

 

Pictures 

Computer 

Internet 
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Activate 

 Researcher assigns via Edmodo a Listening comprehension activity. 

 Students listen to the tape and then answer the listening 

comprehension questions. 

 After that, the researcher posts some controversial questions on 

Edmodo about sports. 

 Then, he asks students to create a backchannel discussion among the 

students by posting answers to such questions. 

 Researcher assigns an online quiz about listening skill (Listening for 

details), in order to be aware the students‘ progress. 

 Students answer the quiz 

 Researcher assigns an online vocabulary quiz (Vocabulary 

recognition) in order to be aware of the students‘ progress. 

 Students answer the quiz. 

 Researcher gives students individual feedback via Edmodo. 

SUPPORT: Coaching and guidance from the university professor. 

OBSERVATION NOTES: 

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………. 

 

 

 

 

 

 

 

 

 

W 

E 

E 

K  

 

T 

W 

O 



 
 

145 
 

 

RESEARCH PROBLEM: How does Edmodo as a complementary resource help students to improve the English Language Learning? 

DATA COLLECTION INSTRUMENT: Field Diary, Observation sheet. 

PERIOD LEARNING 

OUTCOMES 

TOPIC INSTRUCTIONAL FOCUS TECHNICAL 

RESOURCES 

 

 

 

 

 

 

 

Students will be 
able to: 

 Use 

―Adverbs of 

Frequency‖ 
to show how 

often 

people‘s 

actions 
occur. 

 

 

Unit 4: 
How often do 

you go rock 

climbing? 

 

Grammar  

(Adverbs of 

Frequency) 
 

Resource: Edmodo. 

Activities:  Mechanical activities 

Engage  

 Researcher gives students a worksheet with a  discovering grammar 

activity about   ―Adverbs of Frequency‖ 

 Students read some sentences on the worksheet and then analyze 

where ―Adverbs of Frequency‖ are placed. 

 Students look at some pictures on the worksheet and then analyze 

when ―Adverbs of Frequency‖ are used. 

Study  

 Researcher asks students to read silently the information about 

―Adverbs of Frequency‖ posted on Edmodo. 

 Researcher posts on Edmodo a mechanical activity and then he asks 

students to work on the designed activities. 

 Students develop a multiple choice activity. 

 

Activate. 

 Researcher posts via Edmodo some tips to use ―Adverbs of 

Frequency‖ correctly. 

 Researcher posts a mechanical activity about   ―Adverbs of 

Frequency‖ on Edmodo. 

 Students fill the blanks with the ―Adverbs of Frequency‖ according 

to the context of the sentence. 

 Researcher assigns an online multiple-choice test via Edmodo in 

 

Worksheet 

Computer 

Internet 
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order to be aware of the students‘ performance 

 Students answer the quiz 

 Researcher gives students individual and group feedback via 

Edmodo. 

SUPPORT: Coaching and guidance from university professor. 

OBSERVATION NOTES: 

………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………… 
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RESEARCH PROBLEM: How does Edmodo as a complementary resource help students to improve the English Language Learning? 

DATA COLLECTION INSTRUMENT: Field Diary, Observation sheet. 

PERIOD LEARNING 

OUTCOMES 

TOPIC INSTRUCTIONAL FOCUS TECHNICAL 

RESOURCES 

 
 

 

 

 

 

Students will be 
able to: 

  Create 

sentences 

with 
―Gerunds 

Verbs‖ in 

written way. 

 Write short 

paragraphs 
about 

common 

topics. 
 

 

Unit 4:  
How often do 

you go rock 

climbing? 
 

Grammar 
(Gerunds verbs)  

 

Writing skill  

(paragraphs)  

Resource: Edmodo. 

Activities:  
Grammar: Mechanical activities. (ELS fun grammar games) 

Writing skill:  Writing for writing. (Exercises for ESL learners)  

Engage  

 Researcher shows a flipchart with a list of   ―Gerunds Verbs‖.    

 Then, the researcher asks students to read the gerunds verbs and 

identify the most common ones. 

 After, the researcher asks students to think about the things that they 

like and the ones that they dislike doing in their free time. 

   After that, he asks students to write short sentences by using the ideas 

of the previous activity. 

   Finally, the researcher asks students to write a short paragraph by 

using the activities of the previous activity. 

Study  

 Researcher uploads on Edmodo a short list of ―Gerunds Verbs‖. 

 Then, he asks students to read such list. 

 After that, researcher posts on Edmodo a game about ―Gerunds 

Verbs‖. 

 Finally, Students read the sentences in order to choose the ―Gerund 

Verb‖. 

 

Flipchart 

Computer 

Internet 
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SUPPORT: Coaching and guidance from university professor. 

OBSERVATION NOTES: 

…………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………… 

 

 

 

 

 

 

 

 

  Besides, the researcher posts on Edmodo the steps and some tips 

useful to write short paragraphs. 

 Students read the posted information and print it. 

  Researcher ask students to write a short paragraph about they did in 

their last vacation and submit it via Edmodo. 

Activate 

 Researcher assigns a mechanical activity about ―Gerunds Verbs‖ via 

Edmodo. 

 Students develop multiple choice activities and filling sentences. 

 Researcher posts on Edmodo some online writing exercises. 

 Students develop some error correction and texts reconstruction 

activities. 

 Researcher posts on Edmodo a quiz about ―Gerunds Verbs‖, to be 

aware of the students‘ performance. 

 Students answer the quiz. 

 Researcher asks students to write a short paragraph about their 

favorite places by following the learned steps. 

 Researcher gives students individual or group feedback via Edmodo. 
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RESEARCH PROBLEM: How does Edmodo as a complementary resource help students to improve the English Language Learning? 

DATA COLLECTION INSTRUMENT: Field Diary, Observation sheet. 

 

PERIOD 

LEARNING 

OUTCOMES 

 

TOPIC 

 

INSTRUCTIONAL RESOURCES 

TECHNICAL 

RESOURCES 

 

 

 

 

 

Students will be 

able to: 

 Read and 

understand 

short texts. 

 Complete 

reading 
comprehens

ion 

activities. 

 

Unit 4:  
How often do 

you go rock 

climbing? 
 

 

Reading skill 
(Reading 
Comprehension

) 

 

 

Resource: Edmodo. 

Activities:  Reading puzzles, Reading comprehension activities. 
(Intensive reading) 

Engage 

 First, the researcher gives students a chopped text. 

 The, the researcher asks students to put in order the pieces of paper 

to build a paragraph. 

Study  

 Researcher assigns via Edmodo a reading comprehension activity. 

  Then, he explains the instructions and asks students to develop it. 

 Students read the text and answer the reading comprehension 

activity. 

Activate 

 Researcher assigns via Edmodo a reading comprehension activity. 

 Students read the text and then answer the reading comprehension 

questions. 

 Researcher posts a reading comprehension quiz in order to be aware 

of the students‘ performance. 

 Students answer the quiz. 

 Researcher gives students individual and group feedback via 

Edmodo. 

 

Chopped text 
Computer 

Internet 

Projector 
 

SUPPORT: Coaching and guidance from the university professor. 

OBSERVATION NOTES: 

……………………………………………………………………………………………………………………………………...................

........................................................................................................................................................................................................................... 
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RESEARCH PROBLEM: How does Edmodo as a complementary resource help students to improve the English Language Learning? 

DATA COLLECTION INSTRUMENT: Field Diary, Observation sheet. 
PERIOD LEARNING 

OUTCOMES 

TOPIC INSTRUCTIONAL RESOURCES TECHNICAL 

RESOURCES 

 

 

Students will be 

able to: 

  Listen to 

tapes and 

understand 

short tapes. 

  Answer 

listening 

comprehens

ion 

questions. 
 

 

Unit 4:  
How often do 

you go rock 

climbing? 
 

 Listen skill 
(Listening 

comprehension) 
 

 

Resource: Edmodo. 

Activities:  Message taking. Listening comprehension. (Intensive 

Listening) 

Engage 

 

 Researcher reads aloud a phone message and then he asks students to 

write down the message as soon as possible. 

Study  

 Researcher posts on Edmodo two listening comprehension activities. 

 Researcher explains the instructions. 

 Researcher listen to the tape and then answer the listening 

comprehension questions. 

Activate 

 Researcher posts via Edmodo a about listening comprehension quiz 

order to be aware of the students‘ performance 

 Students answer a multiple choice quiz 

 Researcher gives students individual and group feedback via 

Edmodo. 

 

Computer 
Internet 

Projector 

 

 

SUPPORT: Coaching and guidance from university professor. 

OBSERVATION NOTES: 

………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………… 
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RESEARCH PROBLEM: How does Edmodo as a complementary resource help students to improve the English Language Learning? 

DATA COLLECTION INSTRUMENT: Field Diary, Observation sheet. 

PERIOD LEARNING 

OUTCOMES 

TOPIC INSTRUCTIONAL FOCUS TECNICAL 

RESOURCES 

 

 

 

 

 

 
 

 

Students will be 
able to: 

  Create and 

write 

sentences in 
―Present 

continuous‖ 

tense. 

 Distinguish 

and contrast 
―Present 

continuous‖ 

and ―Present 
simple‖. 

 

Unit 5:   
Everybody‘s 

waiting for us 

 

Grammar 

(Present 

continuous” and 

“Present 
simple”) 

 

 

 

Resource: Edmodo. 
Activities: Interactive grammar activities. (Mechanical activities) 

Engage  

 Researcher provides students a discovering grammar activity about 

―Present continuous‖ and ―Present simple‖. 

 Researcher read sentences in ―Present continuous‖ and ―Present 

simple‖ and analyze when those tenses are used. 

 Students deduce some grammar rules about ―Present continuous‖ and 

―Present simple‖ 

Study  

 Researcher posts on Edmodo  information about  ―Present continuous‖ 

and ―Present simple 

 Students read and analyze individually the posted information. 

 Researcher posts on Edmodo a mechanical. 

 Students complete the sentences with the verb form  in ―Present 

continuous‖ or ―Present simple 

Activate 

 Researcher posts a mechanical activity on Edmodo. 

 Students develop a multiple choice activity about ―Present 

continuous‖ and ―Present simple‖ 

 Researcher posts a multiple choice quiz about ―Present continuous‖ 

and ―Present simple‖ via Edmodo. 

 Students answer the quiz  

 

Worksheet 
Flashcards 

Computer  

Internet 
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  Researcher gives students individual or group feedback on Edmodo. 

 

SUPPORT: Coaching and guidance from university professor 

OBSERVATION NOTES: 

 

………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………….. 
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RESEARCH PROBLEM: How does Edmodo as a complementary resource help students to improve the English Language Learning? 

DATA COLLECTION INSTRUMENT: Field Diary. Test. 

PERIOD  LEARNING 
OUTCOMES 

TOPIC INSTRUCTIONAL FOCUS TECHICAL 
RESOURCES 

 

 

 

Students will be 

able to: 

 Students 

will be able 

to use the 

rehearsal 
activities. 

 

Units 4 and 5 

contents. 

 

 Researcher gives students a post- test. 

 Researcher explains each question of the test. 

 Students answer the test. 

 

Post- test 

 

 

SUPPORT: Coaching and guidance from university professor. 

OBSERVATION NOTES: 

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………
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g. ORGANIZATION AND MANAGEMENT OF THE 

RESOURCES 

 

Human 

The researcher 

The 2
nd

 Year students of Bachillerato 

Material 

English Book 

Worksheets (Discovering grammar activities, Chopped texts) 

Didactic material (Pictures, Flashcards and Pictures) 

Technical  

Internet 

Computers 

Online activities  

Budget 

RESOURCES COST 

Internet $ 50.00 

Print of Edmodo guides $ 50.00 

Print of the Project $ 50.00 

Print of the final report and thesis $ 150.00 

Unexpected expenses $ 30.00 

TOTAL $ 330.00 

 

 The research author will assume the financial expenses derived from the 

present research work. 

 All expenses related to the present research work will be assumed entirely by 

the researcher conducting the investigation. 
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h. TIME LINE 

 

PHASES 
 

ACTIVITIES 2015 2016 

Feb 
Mar Apr May Jun Jul Aug Sept Oct Nov De Jan Feb Mar 

  

P
R

O
J

E
C

T
 

  

Project presentation        x                           

Appointment of the teacher advisor   x                         

Project approval      x                         

Appointment of thesis advisor         x                         

 IN
T

E
R

V
E

N
T

IO
N

/ 

A
C

T
IO

N
 

Application of the 

Instruments            x                         

Act-observe     Xxxx xxxx    

  

                

  

T
H

E
S

IS
 P

R
O

C
E

S
S

 

 

data organization and tabulation         xx                    

Interpreting and reflecting               Xx                   

Writing up and reporting           Xx                 

Presenting the thesis report                 X                 

Thesis revision                    x                 

Submission of the folder               xxxx  xxxx  xxxx         

Thesis presentation                      xxxx       

Private review and thesis approval                        xxxx     

Corrections                          xxxx   

Public presentation and incorporation                            Xxxx 
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ANNEXE 1. Researcher field diary 

 

Date:_________________________________________ 

Researcher: ____________________________________ 

 

Lesson 

 

 

Activity 

 

 

Objective: 

 

 

 

Materials: 

 

 

 

Timing 

 

 

Procedure 

 

 

Grouping 

 

 

Do students like it?  

 

Yes  For a 

while 

 Not 

really 

 

Are they bored? 

 

Yes  For a 

while 

 Not 

really  

 

Do they make an 

effort?  

 

Yes  For a 

while 

 Not 

really 

 

Comments 
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ANNEXE 2. Observation sheet. 

 

 

 

OBSERVATION SHEET 

 

Observer:_________________________    Date:______________________ 

 

 

Things to be observed 

 

ACTIVITIES 

 

YES 

 

NO 
 
SOMETIMES 

 

 

 

Have all the students 

participated during 

the class? 

    

    

    

 

Was the activity 

appropriated for the 

class? 

    

    

    

    

 

Were the objectives 

for the activities 

accomplished? 

    

    

    

    

Suggestions to the 

activities done 
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ANNEXE 3.  Pre and Post Questionnaire 

 

As an undergraduate of the English Language Career of the Universidad Nacional de 

Loja, the researcher is doing an action researcher work about: “The implementation 

of Edmodo as a complementary resource to improve the English Language 

Learning of of 2
nd

 Year students of Bachillerato, at Colegio Experimental “Pío 

Jaramillo Alvarado” in Loja city, during the Academic Year 2014 – 2015”.This 

study will help to improve the English Language Learning. For that reason, I ask you 

politely to answer the following questionnaire in a real and responsible way. 

 

1. Do you know what Edmodo is?  

 

Yes (  )    No (   ) 

 

2. Have you ever used Edmodo as a complementary resource to learn 

English? 

 

Yes (  )    No (   ) 

 

3. Does your English teacher use Edmodo to support your classes? 

 

Yes (  )    No (   ) 

 

4. Would you like to use Edmodo as complementary resource to improve 

your English Language Learning?  

 

Yes (  )    No (   ) 

 

5. What is your learning style? 

 

Visual: you prefer using pictures, images and spatial understanding.   (   ) 

Aural: you prefer using sound and music.                                              (   ) 

Verbal: you prefer using words, both in speech and writing.                 (   ) 

Physical: you prefer using your hands, body and touch.                        (   ) 

Solitary: you prefer work alone and self-study                                      (   ) 

Social: you prefer to learn in groups with other people.                         (   ) 

Logical: you prefer using logic, reasoning and systems.                        (   ) 
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6. How do you consider the classes of reading and writing? 

 

Important      (   ) Difficult          (   ) 

Funny            (   )   Funny           (   ) 

Boring           (   )  Interesting     (   ) 

 

7. How do you consider the classes of listening? 

 

        Important      (   )  Difficult        (   ) 

Funny            (   )  Funny           (   ) 

Boring           (   ) Interesting     (   ) 

 

8. How do you consider the classes of grammar? 

 

Important      (   ) Difficult        (   ) 

Funny            (   ) Funny           (   ) 

Boring           (   ) Interesting    (   ) 

 

9. How do you consider the classes of vocabulary? 

 

Important      (   ) Difficult        (   ) 

Funny            (   )  Funny           (   ) 

Boring           (   ) Interesting     (   ) 

 

 

THANKS FOR YOUR COLLABORATION 
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ANNEXE 4. Pre-test 

 

 
COLEGIO EXPERIMENTAL “PÍO JARAMILO ALVARADO”  

 

INFORMATIVE DATA 

Name: ________________________________ 

Date: _________________________________ 

Course: _______________________________ 

Parallel: ______________________________ 

 

The results of the present of the following pre-test will be useful for the research work: “The 

implementation of Edmodo as a complementary resource to improve the English 

Language Learning of 2
nd

 Year students of Bachillerato, at Colegio 

Experimental “Pío Jaramillo Alvarado” in Loja city, during the Academic 

Period 2014 – 2015” 
 

DEVELOPMENT                                                                                                       ---/10 

LISTENING SKILL. (2 points) 

 

a) Listen to the tape and then enumerate the following dialogue according to what 

you listen. Follow the example.  
1     Mom: So, how is Teen Scene, kids? What are you up to these days?  

----- Mom: I bet he keeps you busy. 

----- Joe: Yeah, he makes us practice a lot. He‘s really serious. 
----- Dad: That‘s enough, you two. So, how‘s your new director? 

----- Diane: I‘d like to say mine, but…  

----- Dad: Really? Sounds interesting. Whose idea was it? 
----- Mom: That‘s great! What kind is it? 

----- Mom: That‘s not so bad.  

----- Diane: It is. He‘s not exactly easygoing.  

----- Joe: A lot. We‘re busy with practice. We have a show in November. 
----- Diane: It‘s a musical. It‘s a mixture or hip-hop, pop and Broadway. 

----- Diane: Paul? He is OK. He‘s friendly but I think he‘s a perfectionist. 

----- Joe: Yours? Ours, Diane. Not just yours. 
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READING SKILL. (2 points) 

a)  Read the information in the charts and then answer the questions below with the 

names of the characters. Follow the example.  

Hi, my name is Alex Romero. I‘m 15 years old. I‘m a member of Teen Scene, a drama and 
music. I play the guitar. I‘m easygoing, I‘m not shy.  

 

My name is Karen Jackson, and I‘m 14. I‘m from Los Angeles, but now I live in New York 

City. I love Broadway! I go to a lot of shows. I‘m also outgoing and friendly like Diane. 

 

Hello, I‘m Diane Sanders and I‘m 14 years old. My brother Joe and I are very different. I‘m 

outgoing and friendly, but he‘s quiet and studious. He is also really smart. 

 

a. He is 15 years old.                                                       Alex Romero 

b. Her brother is smart.                             _____________________________ 

c. They are 14 years old.                            _____________________________ 

d. He plays the guitar.                                _____________________________ 

e. She lives in Nek York City.                   _____________________________ 

 

GRAMMAR. (2 points) 

a) Rewrite the sentences. Use possessive pronouns. Follow the example. 

1. Those are their CDs.                      

Those CDs are theirs. 

 

2. This is her backpack.             

3. That‘s our soccer ball.                  

________________________________________ 

4. That‘s my comic book.                 

________________________________________ 

5. Those are my sneakers.               

________________________________________ 

 

b) Underline the correct verb form according to the rules of “Simple Present”. 

Follow the example.  

 

 Joe practice/practices soccer every day. 

 Joe and Diane have/has busy schedules. 

 Do/ Does Joe and Diane play/plays basketball on weekends? 

 When do/does Joe and Diane play/plays basketball? 

 Joe and Diane don’t /doesn’t play basketball every day. 
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c)   Highlight the correct answers about use of “There is/There are” with 

“some/any”. Follow the example.  

 

       There is/are a sandwich in the refrigerator. 

       There is/are several sandwiches on the table. 

       There is/isn’t any cheese. 

       There aren‘t any/some cookies. 

 Is/Are there any sandwiches in the refrigerator? 

 

WRITING SKILL.  (2 points) 

a) Write a short article about a person you admire /famous person. Write 

down at least five sentences.  

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

__________________________________________________________ 

b) Write a paragraph about the about an interesting shopping place you 

know. Write at least 5 sentences. Use these questions to write your 

paragraph. 

 What kind of place is it? 

 Where is the place? 

 What can you buy there? 

 Why is it interesting? 

 Why do you like to shop there? 

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________ 
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VOCABULARY. (2 points) 

a)   Match each personality trait with each definition. Follow the example.  

 Popular    g                                 a. very calm, not noisy or loud. 

 Fun        ----                                 b. uncomfortable around people. 

 Shy         ----                                c. intelligent, 

 Serious   ----                                 d. very sensible, usually works hard. 

 Smart     ----                                  e. enjoyable or entertainment. 

 Quiet      ----                                  f. makes a lot of rules to be followed. 

 Strict      ----                                   g. liked by a lot of people. 

b)   Look at the pictures and the commands. Then write each command below 

the correct picture. Follow the example.  

Don’t erase the board.   Don’t turn it off.   Sprinkle.   Stop complaining. 

Open your mouth.   Turn right. 

 

 

   Don’t erase the board.                                                     --------------------------------

---                             

 

-----------------------------------                                             ------------------------------ 
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a)    Read the names of some foods in the box, and then write the letter of each 

name next to the correct picture. You will not use all the names. Follow the 

example. 

a) Beans   b) carrots  c) lettuce   d) cucumber   e) lemon  f) onion   g) tomato      

h) peas      i) sweet potato  

 

 

g____   -----  

-----  -----  

 

 

 

 

_____________________ 

SIGNATURE 
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ANNEXE 5. Post- test 

 

PÍO JARAMILO ALVARADO EXPERIMENTAL HIGH SCHOOL 

 

INFORMATIVE DATA 

Name: __________________________________ 

Date: ___________________________________ 

Course: _________________________________ 

Parallel: _________________________________ 

 

The results of the present of the following pre-test will be useful for the research work: ―The 

implementation of Edmodo as a complementary resource to improve the English 

Language Learning of 2
nd

 Year students of Bachillerato at Colegio Experimental 

“Pío Jaramillo Alvarado” in Loja city, during the Academic Period 2014 – 2015” 

 
 

DEVELOPMENT      

                                                                                                                                         ---/10 

LISTENING SKILL. (2 points) 

a) Listen to the tape, and then write true (T) or false (F) according what you hear. 

Follow the example. 

 

F  Karen is waiting for Diane. 

-----Karen is always late. 

-----Lori is practicing with Paul. 

----Alex is reading. 

-----Joes is working on an assignment 

READING SKILL. (2 points) 

a) Read the following text, and then complete the following questions. 

 

BOXING IS FOR BOYS: DANCING IS FOR GIRLS 
Some people think of certain kind of sports as only for men or as only for 

women. For example, when a girl wants to take up boxing, people say, ―You‘re 

so pretty. Why do you want to be a boxer? Boxing is for men‖ And some parent 
don‘t like it when their sons shows in dancing or figure skating.  

It is generally true that boys tends to do sports that require strength, and size, 

such as soccer and biking, and  that girls   go for sports that requires flexibility 

and grace, such as figure skating, and gymnastics. But is there any difference in 
the types of sports boys and girls play? 
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 What kind of sports boys tend to like? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

  What kind of sports girls tend to like? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

WRITING SKILL.  (2 points) 

a)  Write a paragraph about like and hate doing in your free time. Write at 

least 5 sentences. 

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________ 

 

 

1. GRAMMAR. (2 points) 

 

a) Write questions that begin with “How often”. Follow the example.   

    

 You/ go out with your family. 

How often do you go out with your family? 

 Our teacher/arrive late for class 

----------------------------------------------------------------------------------- 

 

 You/play videogames 

----------------------------------------------------------------------------------- 

 Your best friend/call you 

----------------------------------------------------------------------------------- 

 Your parents/go to the supermarket 

----------------------------------------------------------------------------------- 
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b) Underline the correct verb form. Follow the example. 

 

 I like playing/to play soccer, 

 I love to eat/eating French fries. 

 She hates to do/doing her homework. 

 They prefer to stay/ staying athome on weekends. 

 Why do you hate to do/ doing our homework? 

 

VOCABULARY. (2 points) 

a) Underline the word that does not belong in each group. Follow the 

example.  

1. a. soccer           b. baseball           c. sleep               d. volleyball 

2. a. milk              b. water               c. cookie             d.  juice 

3. a. orange          b. lemon              c. butter               d. lime 

4. a. tennis           b. football            c. mushroom      d. biking 

5. a. lettuce          b. onion               c. rice                 d. carrot 
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b) Match each classroom activity with its name. 

 Paying attention                                

 Doing research on internet          

Sleeping in class.                               

 Writing on the board.                       

 Erasing the board.                             

 Taking notes.                                    

_________________________ 

SIGNATURE 
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MATRIX 

THEME: The implementation of Edmodo as a complementary resource to improve the English Language Learning of 2
nd

 Year 

students of Bachillerato , at  Colegio Experimental  ―Pío Jaramillo Alvarado‖ in Loja City, during the Academic Period 2014 – 2015. 

Problems Objectives Theoretical frame Methodology design Instruments 

Main Research Problem 

How does Edmodo as a 

complementary resource help to 

improve the English Language 

Learning of 2nd Year students of 

Bachillerato, at Colegio 

Experimental ―Pío Jaramillo 

Alvarado‖? 

 

 

Sub problems 

Which kind of theoretical references 

about Edmodo and English 

Language Learning are helpful with 

2nd Year students of Bachillerato, at 

Colegio Experimental ―Pío 

Jaramillo Alvarado‖? 

 

 

 
 

 

What are the issues that limit the 

English Language Learning of 2nd 

Year students of Bachillerato, at 

Colegio Experimental ―Pío 

Jaramillo Alvarado‖? 

 

 

General 

To improve the English Language 

Learning with the use of Edmodo 

as a complementary resource of 

2nd Year students of Bachillerato, 

at Colegio Experimental ―Pío 

Jaramillo Alvarado‖, during the 

Academic Period 2014-2015. 

 

Specific   

To investigate the theoretical 

references about the use of 

Edmodo as a complementary 

resource to  improve the English 

language Learning of the students 

of  2nd Year students  of 

Bachillerato, at Colegio 

Experimental ―Pío Jaramillo 

Alvarado‖, during the Academic 

Period 2014-2015. 
 

To diagnose the issues that limit 

the students‘ English Language 

Learning of 2nd Year students of 

Bachillerato. 

 

 

 

English Language Learning 

Common factors affecting 

teaching/learning of English as a 

second language. 

The importance of learning 

English. 

Teaching Reading 

 Reading assessment techniques 

Teaching writing 
Simple Ways to assess the writing 

skills of students with learning 

disabilities. 

Teaching listening 

Assessing listening skills. 

Teaching Vocabulary. 

Assessing Vocabulary in the 

Classroom. 

Approaches and procedures to 

teach grammar. 

Assessing grammar proficiency. 
 

Edmodo  

 

What is Edmodo? 

Understanding Edmodo and Its 

Benefits for Education. 

How to Use Edmodo in the 

Classroom? 

Using Edmodo in English Classes. 

Observation of the 

English classes 

 

Starting the 

background of 

problem. 

 

Describing the current 

situation. 
Locating and 

reviewing the 

literature. 

 

Creating a 

methodological 

framework for the 

research. 

 

Preparing and 

intervention plan. 
 

Reflecting, analyzing 

and answering the 

proposed enquires. 

 

Organizing the final 

report. 

 

 

Questionnaire 

Tests 

Field Diary 

Observation 

sheet 
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What are the intervention plan 

stages that address the issues of 

English Language Learning with the 

use of Edmodo as a complementary 

resource of 2nd Year students of 

Bachillerato? 

 
Which Edmodo activities are 

implemented to improve the English 

Language Learning of 2nd Year 

students of Bachillerato? 

 

How does Edmodo as a 

complementary resource help to 

solve the limitations regarding to the 

English Language Learning of 2nd 

Year students of Bachillerato? 

To design an intervention plan 

with the use of Edmodo to 

improve the English Language 

Learning of 2nd Year students of 

Bachillerato. 

 

 
To use Edmodo as part of the 

classroom activities to reduce the 

students‘ limitations in the 

English Language Learning. 

 

To judge the effectiveness that 

Edmodo had on the students 

‗English Language Learning. 

 

20 Ways to Use Edmodo Teacher 

15 Things Teacher and Students 

can Do with Edmodo. 
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Grading scale for English Language Learning 

 

Skills Unsatisfactory Regular Satisfactory Excellent 

Listening 0 - 0,5 0,6 – 1 1,1 -  1,5 1,6 – 2 

Reading 0 - 0,5 0,6 – 1 1,1 -  1,5 1,6 – 2 

Writing 0 - 0,5 0,6 – 1 1,1 -  1,5 1,6 – 2 

Vocabulary 0 - 0,5 0,6 – 1 1,1 -  1,5 1,6 – 2 

Grammar 0 - 0,5 0,6 – 1 1,1 -  1,5 1,6 – 2 

Adapted by: Elio Frans Abad 

Average expected before and after the intervention 8/10. 
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