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B.- SUMMARY 
 

The research work entitled: THE MIGRATION OF THE FAMILY 

PARENTS AND ITS INFLUENCE ON THE ENGLISH LANGUAGE 

LEARNING WITH THE STUDENTS AT “SANTIAGO FERNÁNDEZ 

GARCÍA” HIGH SCHOOL, AFTERNOON SECTION OF THE 

“CALASANZ” EDUCATIONAL UNIT OF THE LOJA CITY. ACADEMIC 

YEAR 2009 – 2010, has been made with the purpose of finding out the 

influence of the migration of the family parents on the learning of the 

English Language in the students at “Santiago Fernández García” 

afternoon section of the “Calasanz” Educational Unit of the Loja city.  

 

In the development of the research, we have made use of the scientific 

method as a general one which has helped to find the true about the 

researched object. And as particular methods we used the descriptive to 

describe the data, the analytic-synthetic to analyze the results and the 

explicative to explain the phenomena and to elaborate the report. 

 

In the field of work we applied the instrument of the survey to the teachers 

and the students, to process the information we have used a logical 

analysis with descriptive statistics that helped us to describe the results in 

tables and graphs. 

 

Among the main results of the research we found that most of the families 

that have traveled abroad have broken up their relationship as couple so 

that, the disintegration of families affects the migrants’ children academic 

outcomes. By the other hand those migrants’ children face emotional and 

behavioral problems at school which affect their academic and disciplinary 

outcomes in the English Language learning.  
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C.- INTRODUCTION 
 

Migration has become one of the great phenomena worldwide. This is due 

to the bad economic conditions of many countries around the world. 

People have decided that even when there is crisis in the United States 

and Europe, they could live in better conditions in those or other countries.  

 

The effects of migration on the sending countries vary greatly depending 

on the size of the emigrant flows, the kind of migrants and labor and 

product marker conditions in the country. In evaluating these effects, it is 

always useful to distinguish between the migrants and the ones who stay 

in the country. Both have to pass for several problems which are inside 

different fields such as: the family disintegration and the educational 

problem that children and young have to face when the family leaves.  

Children are the most vulnerable to fell into trouble that affect their lives 

forever.  

 

Inside this context the present work has as main objective to find out about 

the effects of the Family parents` migration on the learning of the English 

Language with the students at “Santiago Fernández García” High School. 

Academic Year 2009-2010. 

 

The specific objectives that guided the research work are to identify how 

the family disintegration affects the migrants’ children learning of the 

English Language and to determine which are the emotional and 

behavioral problems of the migrants’ children on the learning of the 

English Language with the students at “Santiago Fernández García” High 

School of the “Calazanz”. Academic Year 2009 – 2010. 
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In concordance to the specific objectives we also stated the hypothesis for 

this work. The first one says that the family disintegration affects the 

migrants’ children learning of the English Language and the second one 

state that the migrants’ children cope with emotional and behavioral 

problems on the learning of the English Language at “Santiago Fernández 

García” High School. Academic Year 2009 – 2010.   

 

The main method used in this work is: the scientific one, which oriented 

the systematic steps to explain logic relations of the researched object and 

to draw the conclusions and recommendations. We also used as particular 

methods: the descriptive to describe the obtained results in the field work; 

the analytic-synthetic that served to analyze critically the empiric 

information; and, the deductive one to interpret the logical implications of 

the hypotheses.  

 

The present work in its structure is organized in the following way: Firstly, 

it has the summary that describes briefly, the pertinence of the research 

and it summarizes the main conclusions and outcomes that we got 

through this work. 

 

Then, it includes the introduction that presents the thesis work in its whole 

parts and it also describes the contextual frame of the problem that let us 

to develop this research.  

 

Next, the research work has the revision of the literature where it is 

summarized the main variables of our hypotheses, that served as support 

in the analysis of the results in the instruments applied.  

 

It also includes the materials and methodology used during the research 

process where we describe the methods, techniques, procedures and 



 

4 

 

instruments that have been used in the research process, and it also gives 

a reference about the researched population.  

 

It presents the obtained results in the research instruments that were 

applied as to the teachers as well to the students and the respective 

interpretation and analysis of every question.  

 

After that, it has the discussion of the questions with the percentages more 

representative and the verification of the stated hypothesis through a 

logical descriptive analysis.  

 

It also refers to the conclusions which the group has drawn after 

contrasting the information of the different instruments applied, 

establishing the logical relation among the variables with the specific 

objectives stated in the project.  

 

Finally, it presents the recommendations or possible solutions to the 

problematic found and which worth the research process developed in the 

researched institution and which could serve to improve their weaknesses 

regard to the effects of migration in the learning of the English Language 

in the researched High School.  
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D.- REVISION OF LITERATURE 

 

1. THE MIGRATION 

 

“Migration is the movement of people from one place in the world to 

another with the purpose of taking up permanent or semi–permanent 

residence, usually across a political boundary”1. It is necessary to 

understand the concept of residence; it excludes the daily displacements 

linked to a profession of character tourist, etc. on the other hand, the 

movement of people from the countryside to cities in search of 

opportunities, it is not considered in the migration studies. It is important to 

distinguish the emigration from the immigration. The emigration looks at 

the phenomenon from the country that the emigrant leaves to settle in 

other country, and the immigration contemplates it from the perspective of 

the country of reception. 

 

From the half of the XIX century, it has been considered the right to 

emigrate as something that derives from the proper conception of the man 

as being rational and free. And it is expressed in the Universal Declaration 

of the Human Rights, in the Social European Letter and in the International 

Agreement of Civil and Political Rights. The constitutions and National 

laws recognize the citizen rights to go out of the territory and it is 

considered as emigrants who move to other country in professional 

reasons. 

 

 

 

                                                
1
 National Geographic Society. (2005). Human Migration Guide. Retrieved February 21, 

2011 from 
(http://www.nationalgeographic.com/xpeditions/lessons/09/g912/migrationguidestudent.pdf) 
 

http://www.nationalgeographic.com/xpeditions/lessons/09/g912/migrationguidestudent.pdf
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Nevertheless, the Human Rights of Immigrants are not the same to the 

National Rights; it is considered that in the several States there are 

restrictive norms on the subject of immigration. There are conflicts of 

labors in some western countries so there are a lot of foreign people 

working there, and then it generates situations of racist or xenophobic 

attitudes assumed by some social sectors. 

 

There are a lot of legislation agreements and international agreements 

which are bilateral and multilateral, that regulate familiar labor, 

educational and other aspects in this matter. The European Union 

supposes the same consideration of a national worker and other that is a 

citizen of another State of the Union, considering the beginning of 

freedom of work and of circulation in any member state. 

 

1.1. Types of migration 

 

a) Return Migration or repatriation: 

It is when immigrants come back to their place of origin, 

according to the agreements signed with other nations. 

 

b) Seasonal Migration: 

This moving process of time is in response to labor or climate 

conditions. This migration is not accompanied of a change 

habitual residence of the person. 

 

c) International migration: 

It is an external migration which moves people to a new home 

in a different state, country, or continent. On the other hand, 

here are the economic and political motives.  
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d) Migration: 

“Is the estate of people of a town according to the precedence 

or destine territory to establish for short time, definitive or 

prolonged. 

 

e) Emigration: 

Is socioeconomic and political phenomenon that consists in the 

voluntary abandon of an individual of his /her territory to go to 

establish in other state. 

 

f) Immigration: 

Is a social phenomenon that under a psychological focus is the 

exportation of working people and is the product and services, 

therefore this affects to the patriotic homogeneity. 

 

g) Immigrate: 

It is the transfer of an individual from that country in which 

he/she has domiciliation to other, to establish with a prolonged 

or short character of regular and irregular way”2 

 

 

2. EDUCATION AND MIGRATION 

 

“International migration has the potential to stretch families across vast 

geographic spaces. Despite these distances, communication technology 

helps families to remain linked as social units within a transnational space.  

 

                                                
2
 Castillo, P. (2006). Movimientos de migración, emigración e inmigración. Retrieved 

February 13, 2011 from (http://www.monografias.com/trabajos34/migracion-emigracion-
chile/migracion-emigracion-chile.shtml) 
 

http://www.monografias.com/trabajos34/migracion-emigracion-chile/migracion-emigracion-chile.shtml
http://www.monografias.com/trabajos34/migracion-emigracion-chile/migracion-emigracion-chile.shtml
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Familial links sustained across borders, however, do not provide equal 

substitutions for the physical presence of family members within 

households. Familial separation may profoundly influence the roles, 

support structures, and responsibilities of transnational family members 

resulting in changes in psychological and emotional stress levels for all 

family members. 

 

The separation of family units resulting from migration induces stressors 

that affect the emotional well-being of both migrants and their family 

members. A burgeoning literature on migration and mental health explores 

psychological effects of migration on migrants in host countries.  

 

Very little research, however, has addressed the psychological costs of 

migration on the family members of migrants that remain at home. I fill this 

gap in the literature by focusing on the effects of migration on the 

emotional well-being of migrants’ family members remaining in their 

countries of origin. 

 

The effects of emigration influence numerous public, private, national, 

regional and local institutions in Ecuador (Cit. by Smith, 2005). Family 

separation is standard in what researchers are increasingly referring to as 

“a culture of migration” within towns that have high and sustained rates of 

out-migration (Cit. by Kandel and Massey, 2002). With so many families 

spanning two countries, repercussions of migration resound in both the 

home and host communities. Because the emotional wellbeing of a 

migrant’s family has the potential to affect the mental health of the migrant, 

investigating the effects of migration on non-migrants completes the 
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exploration of the entire transnational space and is an invaluable addition 

to this body of literature”.3 

 

2.1. Family involvement in migration decisions 

 

Individuals migrate for a variety of reasons including individual level 

motivations and familial strategies. Although individuals’ migration 

decisions often occur within the context of social networks, much 

immigration theory and policy is based largely on a neoclassical 

model of cost benefit analyses that focuses upon the risks and costs 

of crossing the border, wage differentials between the home and 

potential host countries, the probabilities of employment in the home 

and host countries, and the psychological costs of migrating (Cit. by 

Todaro and Maruzko, 1987, Massey et al., 1993, Espinshade 1995). 

 

Neoclassical models of migration examine patterns of individual 

assessments that ultimately result in a rational decision to migrate 

permanently. 

 

Without negating the importance of the individual as put forth in the 

neoclassical model, the new economics of migration model (Cit. by 

NEM) expands upon the neoclassical model by examining migration 

patterns, and analyzing how market conditions in the home and host 

countries effect familial or household decision making.  

 

According to NEM theory, families respond to failures in market 

protections, such as a lack of insurance against economic shocks or 

natural disasters, by sending one or more family members to a 

                                                
3
 Silver, A. (2006, January 18). Families across borders: the effects of migration on family 

members remaining at home. Retrieved February 24, 2011 from 
(http://paa2006.princeton.edu/download.aspx?submissionId=61355) 

http://paa2006.princeton.edu/download.aspx?submissionId=61355
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different country or region to work in an industry that does not face 

the same threats or offers more protection against economic threats. 

Additionally, migration decisions emerge as a means to get around 

market failures that impede people’s access to credit. Higher wage 

opportunities in destination communities allow individuals to save 

money toward investments in their home communities, and send 

remittances back to their families.  

 

2.2. Stressors affecting emotional well-being 

 

“Recent scholarly exploration identifies the family as a constantly 

changing entity without a traditional form, but stresses the influence 

of the family over individuals’ economic and social status (Cit. by 

Nicholson, Midgley and Hughes, 1997). Though families differ in form 

and size, Midgley and Hughes assert that families, as identified by 

the individuals within them, serve as “emotional and supportive 

networks”. 

 

They place less emphasis on the form (whether nuclear or extended, 

blood-related or socially formed), and instead focus on the functions 

that families provide for their members. Serving as units of social and 

emotional support, families ideally protect their members from 

experiencing dramatic psychological distress brought  by stressful life 

events. Shifts in familial organization, however, disrupt familial 

functioning, and can add to the stress induced by difficult life events. 

I outline potential sources of stress specific to the process of 

migration below. 

 

Separation: Studies linking stressful life events and depression have 

found significant correlations between reporting a separation from a 

significant person and depression.  
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Examining migrant families in the U.S., (Cit. by Suarez, Orozco, et 

al., 2002) focus on the issue of separation brought  by segmented, or 

stage migration. Stage migration refers to gradual a process of 

familial migration in which certain members of the family migrate first, 

and later send for their family members once they become 

established. Through their research with the Longitudinal Immigrant 

Student Adaptation Study, they found that adolescents who had 

experienced long periods of separation from their parents displayed 

higher levels of depressive symptoms than adolescent immigrants 

who were not separated from their parents, or who only experienced 

short periods of separation from their families. Suarez-Orozco et al. 

identified stage migration as particularly disruptive to adolescents 

who, in additional to adapting to a new lifestyle and culture, had to 

endure two sets of traumatic separations; first from their parents, and 

later from the people who became their primary caretakers during the 

time that they were geographically separated from their parents. 

 

Family members of migrants that remain in their home countries do 

not suffer the strains of having to adapt to a new culture themselves, 

but they may still experience heightened levels of stress and 

depression due to the separation from their migrant family members. 

Although many respondents interviewed in the two year study 

discuss the economic benefits that in their minds outweigh the 

psychological and emotional costs of familial separation, others 

mention feeling abandoned or not understanding the reasons that 

their family members left without them. One respondent expressed 

jealousy of his younger siblings who migrated with their parents 

because they were young enough to benefit from the education 

system in the U.S., while he was not. Although he understood the 

reasoning behind his parents’ decision, he retained mixed feelings 
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about the situation. Another respondent expressed extreme sadness 

at the loss of family ties with her brothers in the U.S. She felt 

abandoned, rejected, and left behind. 

 

Other studies have highlighted spousal separation, in particular, as a 

stressful situation for migrants and their family members remaining at 

home (Cit. by Hondagneu-Sotelo 1992, Rodriguez et al., 2000). In 

her ethnographic study of Mexican immigrant families, Hondagneu-

Sotelo found evidence of severe strains resulting from husbands’ 

migrations. 

 

The women in the study had since joined their husbands in the U.S., 

but many of them spoke of long periods of separation from their 

spouses prior to migrating themselves. 

 

Emphasizing the severe distress felt by some respondents in her 

sample, she states Role Change and Role Addition: In addition to 

emotional strains resulting from familial separations, several studies 

of transnational families also address the stress that accompanies 

changes in familial roles (Cit. by Hondagneu-Sotelo and Avila, 1997 

Schmalzbauer, 2004, Aguilera-Guzman, 2004). These studies adopt 

Patricia Hill Collins’ phrase “other mothers” in referring to the stand-in 

females that take on the nurturing role in place of biological mothers 

who have migrated away from their families (Cit. by Collins, 1991).  

 

Adaptive behaviors are particularly salient for absent mothers, but 

every family member that leaves may perform roles that remaining 

family member assumes once a family member migrates. After 

migrating, the main income earner may continue to provide the chief 

source of familial income through remittances, but this is not his or 

her only role within the family. Upon migrating, the other roles 
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previously provided by migrants must be supplemented by non-

migrant family members. 

 

Adaptive behaviors of remaining family members may be disruptive 

for families, particularly when transmigrants return and reassume the 

roles that they used to play within the family. In her study of 

Honduran transnational families, Schmalzbauer describes the return 

of one father whose young son refused to speak to him because he 

could not readjust to his father’s presence. She describes this 

situation as “disruptive” to the entire household as everyone 

unsuccessfully attempted to resume their former roles and explain 

the role of the migrant to young children in the household. 

 

Rifts in family relations between young children and their migrant 

parents have emotional repercussions that resonate throughout the 

entire family. Adaptive roles to supplement the loss of migrant 

relatives occur within all households that have experienced the 

migration of a household member, but may be particularly stressful 

for mothers with dependents in the household (Cit. by Aguilera-

Guzman, 2004, Maza 1997). Although they most likely filled the role 

of care taker before their husbands migrated, they now have the 

additional strain of fulfilling this role without then emotional or 

physical support of the husband. The transfer of extra responsibility 

to remaining household members spreads beyond the “other 

mothers” to all members of the household. In one study of 

adolescents affected by paternal migration, additional obligations 

lead to increased stress among adolescents (Cit. by Aguilera-

Guzman, 2004). This study not only addressed the additional tasks 

undertaken by the adolescents, but also discussed mothers who 

acted as both mother and father within in the home. According to the 
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study, the adoption of additional roles was particularly stressful when 

new responsibilities crossed over traditional gender lines. 

 

Breakdown of Support Structures: Research has shown social 

support, particularly in the form of close intimate relationships such 

as spousal relationships, to be a successful buffer against mental 

distress (Cit. by Thoits 1995, Farrell and Barnes, 1993). The 

separation of a close family member, thereby, may also signify the 

breakdown of an individual’s social support network. In the case of 

migration, the separation of migrants from their families is a stressful 

life event that severs the support network of both migrants and 

migrants’ family members. The strain of migration, therefore, 

immediately highlights breakdowns in the support structure. Beyond 

the initial shock, however, daily life stressors may continue to cause 

exaggerated strain due to diminished support networks, particularly 

in the case of spousal migration. Studies examining migrants 

separated from their spouses and children indicate these individuals 

experience greater levels of depression than those who migrate with 

their families. 

 

“Most studies stress the primary importance of spousal 

relationships, but other relationships throughout the life course 

differentially affect individuals’ support structures. One study of 

adolescent reactions to the migration of fathers included a measure 

of social support regarding the absence of paternal advice and 

support (Cit. by Aguilera-Guzman, 2004). Adolescents may be more 

affected by the migration of one of their parents due to their daily 

reliance upon them. In contrast, the absence of parental support may 

be less dramatic for adults who are not as reliant upon their parents, 

but instead focus on spousal relationships. Other friends and 

relatives serve to buffer the effects of spousal separation, but these 
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relationships are not as effective in providing outlets for support as 

this most intimate relationship” (Cit. by Cohen, Thoits and Wills, 

1985)”4 

 

2.3. Social effects of migration  

 

“The social effects have received less attention, in family 

composition, family separations and the abandonment the old 

people, child outcomes in terms of labor, health and education. 

 

Most of the households have only women, children and elderly. The 

women are also wives of emigrated sons. 

 

One of the key social issues arising is the selectivity from age and 

gender. Migration is family separations and the abandonment of 

many people. 

 

Children suffer too from the absence of their parents. Perhaps the 

most serious problem concerns elderly people who have lost their 

family and social support. 

 

The human impact of emigration on older people and their coping 

strategies is to follow their children abroad to provide childcare for 

their grandchildren, enabling both the working-age parents to engage 

in paid work. Many have been left behind by their immigrant children, 

creating the phenomenon of the socially-isolated elderly orphans. 

 

                                                
4 

Silver, A. (2006, January 18). Families across borders: the effects of migration on family 
members remaining at home. Retrieved February 24, 2011 from 
(http://paa2006.princeton.edu/download.aspx?submissionId=61355) 
 

http://paa2006.princeton.edu/download.aspx?submissionId=61355
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The most frequently reason for dropping out of school was to join the 

family in their travels abroad as seasonal short or longer-term 

migrants, children were left in the care of the grandmothers or aunts. 

They became easily spoiled, undisciplined as they would not obey 

their elderly grandparents or other relatives serving as their 

guardians; they would start smoking, drinking and eventually leave 

school altogether.”5 

 

2.4. Negative educational factors in migrants’ children 

 

“Migrants’ children are in a disadvantaged position in the education 

system but the degree of difference compared to native peers varies 

quite substantially between countries.  

 

Furthermore, the degree to which pupil achievement generally is 

dependent on family resources varies tremendously between 

countries. Econometric results show that the influence of the socio-

economic background of parents differs strongly across nations, with 

the highest impact found for Germany, the UK and the US, whereas 

social mobility is more likely in Scandinavian countries and in 

Canada (Cit. by Entorf & Minoui,  2004 see also Schütz & Wößmann, 

2005). Since migrants’ children generally come from families with 

comparatively fewer resources this general feature of the education 

system does affect them in a particular way. Schütz & Wößmann 

further report that countries with a well-developed system of 

preschool education and a relatively late selection of students to 

different tracks of the education system (ability grouping), offer better 

educational opportunities for disadvantaged children. 

                                                
5 

Markova, E. (n.d.). Economic and Social Effects of Migration on Sending Countries: The 
Cases of Albania and Bulgaria. Retrieved February 13, 2011 from 
(http://home.aubg.bg/students/ENA091/E-books/RP/Bulgaria%20-%20Albania.pdf) 

http://home.aubg.bg/students/ENA091/E-books/RP/Bulgaria%20-%20Albania.pdf
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The relative importance given to preschool institutions, the kind and 

degree of structured differentiation between classes and schools on 

the basis of curricular differentiation and ability levels, is a matter of 

political decisions at the macro level of societies and political 

systems. Political authorities must decide on such features of an 

education system. As Schofield (2006) says: “Students learn and 

teachers teach in institutional settings whose characteristics are 

sometimes taken for granted because they are so much part of the 

lived experience of the members of a society … One of the traditional 

and commonly accepted characteristics of schools in many countries 

that has been implicated by research as contributing to the 

achievement gap between students belonging to the majority group 

and those from immigrant and minority backgrounds is the structuring 

of classrooms, schools and school systems so that students with 

initial low achievement levels, low socio-economic status and 

immigrant / minority backgrounds are disproportionately educated 

with others sharing these same commonly interrelated attributes. 

 

Schofield’s research review of a wide range of international 

(particularly American) literature on the effects of tracking or ability 

grouping as a feature of education systems comes to the following 

conclusion: Considerable evidence exists that tracking and related 

kinds of ability grouping with curricular differentiation, often contribute 

to the achievement gap between initially lower- and initially higher 

achieving students by undermining the academic achievement of the 

former group. Because a disproportionate number of students from 

emigrant backgrounds are in the former group for various reasons, 

such forms of ability grouping are likely to increase the achievement 

gap between immigrants and others. This effect can be observed, 

even if no discrimination occurs with regard to placement in different 

tracks or schools.  
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The integration process of migrants generally lasts for generations. 

During this process, cultural differences between migrants and 

natives usually decrease. With some immigrant groups, however, 

cultural differences remain strong and these migrants change into 

ethnic minorities within the nation state. (Cit. by Farley, 2005) makes 

cultural difference and cultural dominance the starting point of an 

argument for explaining the problems of migrant and minority 

children in the American educational system. As he says, “a big 

piece of the problem is related to the fact that those who control our 

educational institutions and a great many minority students are, quite 

simply, culturally different from one another”. As a case in point he 

refers to research on the consequences of limited coverage of 

minority groups in school materials. The relative absence or distorted 

presentation of minorities in school materials may seriously harm the 

self-image and self-esteem of minority group children and negatively 

affect their chances of school success. It also makes it difficult to 

take positive role models from a minority group background. The 

same effect can be expected from the absence of minority teachers 

in schools. 

 

Another factor relates to a very basic structuring of an education 

system and its foundations; education systems differ as to their basic 

philosophies and ensuing structures of schooling. One of the main 

divisions in educational philosophies seems to be whether and to 

what degree systems are selective – and often selective at an early 

stage - and hierarchical, or believe in a more egalitarian philosophy 

that gives extra support within the system and second and third (or 

more) chances to those students who have problems or are slow 

learners and help them along. It is obvious that selective systems 
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contribute to increasing the problems of minority children and do little 

to support them”.6 

 

2.5. Emotional and behavioral factors in migrant’ children 

 

2.5.1. The lack of affect “marks” to child. 

 

“The children who do not receive affect in their first years 

stay with physical and psychological mark have 

demonstrated in some researching of BBC Mundo. In that 

study is important to the formation of brain pattern associates 

with the management of stress and the formation of social 

links.”7 

 

The lack of affect influences in the learning students. The 

students nowadays need to know that they are listened, 

understood, and loved, because in some homes the families 

are in complete destruction, there is not a real dialogue 

among members of a family, without respect and lack of love. 

The elementary school, should give confidence to the 

students, safety, living together, accepting them like human 

beings, with their difficulties and mistakes. 

 

                                                
6 

Education & Culture DG. Heckmann, F. (2008). Education and migration. Strategies for 
integrating migrant children in European schools and societies. Retrieved February 21, 
2011 from (http://www.nesse.fr/nesse/activities/reports/activities/reports/education-and-
migration-pdf) 
7 

BBC Mundo Ciencia. (2005, November 22). La falta de afecto "marca" al niño. 
Retrieved February 21, 2011 from 
(http://news.bbc.co.uk/hi/spanish/science/newsid_4459000/4459596.stm) 
 

http://www.nesse.fr/nesse/activities/reports/activities/reports/education-and-migration-pdf
http://www.nesse.fr/nesse/activities/reports/activities/reports/education-and-migration-pdf
http://news.bbc.co.uk/hi/spanish/science/newsid_4459000/4459596.stm
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“The teachers alone without the support of the parents, 

community and students cannot educate with success we 

need support us mutually”.8 

 

The teachers are the protagonist in the education; because 

the most of them are responsible of the education 

development students. The students have the obligation 

accomplishment with their tasks that teacher assign and 

value their knowledge as subject as personal life. 

 

It is important that teachers have a good relationship as 

family parents as students, especially with family parents. 

 

The parents know better to their children. Then with the 

support of the parents, the teachers can understand most to 

the students, moreover, they have problems reason for which 

they do not accomplish right with their studies so that, the 

parents can find out or know if something is happening with 

their teenagers for a better relation and orientation as in the 

home as an educational institution. 

 

 

 

 

 

 

 

 

                                                
8 Strang, R. (1957). The Adolescent Views Himself: A Psychology of Adolescence. 

Retrieved February 21, 2011 from (http://www.questia.com/library/book/the-adolescent-
views-himself-a-psychology-of-adolescence-by-ruth-strang.jsp) 

TEACHER 

Family Parents 

Community Student 

http://www.questia.com/library/book/the-adolescent-views-himself-a-psychology-of-adolescence-by-ruth-strang.jsp
http://www.questia.com/library/book/the-adolescent-views-himself-a-psychology-of-adolescence-by-ruth-strang.jsp
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2.5.2. Affection and Self – Esteem. 

 

“It is common that when parents go abroad, their children 

and teenagers are living without affection because, the 

people who are taking care of them instead of their parents, 

are considering “guardians” and children and teenagers do 

not want to be keeping watch. 

 

The relationship between children and teenagers with their 

“guardians” is really difficult. They will have low self-esteem, 

low scholar yield.  Then, our moral values are missing. 

 

The affection plays a fundamental role as axis of the 

motivation; some psychologists affirm that the most 

intellectual problems are related by affective problems.”9 

 

“David Goleman, a North American Psychologist, in the last 

years has highlighted the determinant role of the “emotional 

intelligence” in contrast to the “rational mind”. If there is not 

motivation in the classroom, the student misses the interest 

to learn. Knowledge and feeling both should go together”.10 

 

Goethe said that the human being loves only that they know. 

The unknown thing generates feelings of doubt. If the 

educational environment is loaded with fears, rejections, 

disrespect, aggression. How can the student learn to think, 

learn to learn? 

                                                
9 

Moreno, G. Serrano, J. (2006, May 06). Los hijos de las remesas. Retrieved February 
17, 2011 from (http://palabraindependiente.blogspot.com/2006_05_01_archive.html) 
10 

Goleman, D. Tr. by Mateo, E. (2001). Emotional Intelligence / Inteligencia Emocional. 

Retrieved February 26, 2011 from 
(http://www.researchgate.net/publication/37910837_La_inteligencia_emocional__D._Gol
eman__tr._por_Elsa_Mateo) 

http://palabraindependiente.blogspot.com/2006_05_01_archive.html
http://www.researchgate.net/publication/37910837_La_inteligencia_emocional__D._Goleman__tr._por_Elsa_Mateo
http://www.researchgate.net/publication/37910837_La_inteligencia_emocional__D._Goleman__tr._por_Elsa_Mateo
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No learning or the thinking skill can be achieved if there are 

no motivation and favorable attitudes of the student, so it 

turns imperiously to dedicate time to the above-mentioned 

strategies. 

 

 The tasks must be novel, coherent, and challenging in the 

daily life, encouraging the cooperative team work. If the 

teacher is the incentive engine, he/she must be enthusiast, 

confidence, and honest between that he/she said and make. 

 

At the time of evaluating, it result interesting the individual 

and permanent achievements and progress of the student, 

likewise, the self-assessment and the co-evaluation are 

fundamental, furthermore the evaluation to the teacher, it 

must be qualitative instead of a numerical qualification; it 

demonstrates that the achievements are effect of the effort 

and capacity of the student, instead of external factors. 

 

And to initiate the topic of absence of affection and 

comprehension that the students suffer in consequence of 

the absence of their parents, we quote Guido Moreno, who 

says: “nowadays children and teenagers are living without 

affection, because they do not love people who are taking 

care of them instead of their parents, only they see them as 

“guardians” and they do not want to be watched”.  According 

to him, teenagers feel sadly, then they look for the culprit but 

the culprit is the familiar abandonment. Then the teenager 

feels alone and if there is no sufficient motivation to raise 

her/his self-esteem, he/she suffers depression, loneliness, 

and his/her self-esteem droops along with his/her studies. 
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Several pedagogies have seen a relation between the 

motivation scholar and the self-esteem. The people who 

possess a high self-esteem persevere in their efforts to get 

the best results in a difficult task. This perseverance grants 

them major possibilities of   success. The self-esteem is 

related to the judgments and the social behaviors, and has a 

direct effect on the aspirations, the creativity and the 

relations with the others. 

 

This reaction, when teenagers feel alone and do not love the 

people who are taking care of them, it generates an 

inadequate behavior in the family; in other words, the 

affection is limited when parents go abroad, so it is going to 

bring immediate consequences in their studies.  

 

Also Moreno says that “to achieve respect and affection in 

this type of relation is very difficult, because teenagers have 

low self-esteem and they begin to have problems in their 

studies, then they come to the diversion, the drugs and the 

alcoholism. After these cultural, social and familiar problems 

are generated.”11 

 

“Julia Serrano tells that “bad friends appear when teenagers 

live alone and have money, but when teenagers have 

problems, these friends disappear and teenagers are 

completely alone. 

 

                                                
11

 Moreno, G. Serrano, J. (2006, May 06). Los hijos de las remesas. Retrieved February 

17, 2011 from (http://palabraindependiente.blogspot.com/2006_05_01_archive.html) 

http://palabraindependiente.blogspot.com/2006_05_01_archive.html
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The same happens with the girls who in many cases take 

several couples as a search of the lost affection.”12 

 

“Luis Terán, the Humanist Movement, agrees that the 

remittance money is a bad resource employee because 

teenagers use this money to buy clothes, music, drugs, and 

a lot of things. Also Terán tells that “the economic does not 

replace the affection and care rights” so there are violence 

cases. 

 

Also it knows that teenagers use the economic resources to 

get teacher’s notes and passes of year in their schools.  

 

Luis Terán says that “children and teenagers have rights of 

protection, fidelity and care from their parents, but at the 

moment is not fulfilled. 

 

The teenagers feel sad and alone when they have problems. 

We know that everybody needs affection from their family 

instead of material support. Also we know that teenagers 

believe in their parents, but if they go abroad, teenagers feel 

alone without comprehension and affection, in consequence 

there will be emotional instability. 

 

Also, there are families where the elder sons or daughters 

have to take care of their younger siblings. These teenagers 

have problems because they are not responsible to take care 

of their siblings. This kind of responsibility is not viable 

                                                
12 

Moreno, G. Serrano, J. (2006, May 06). Los hijos de las remesas. Retrieved February 

17, 2011 from (http://palabraindependiente.blogspot.com/2006_05_01_archive.html) 

http://palabraindependiente.blogspot.com/2006_05_01_archive.html
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because teenager must not take care of their brothers or 

sisters.  

 

When the problems of the youth be worst will carry out to 

take imprudent decisions, like approaching to the alcoholic 

beverage, drugs and until they can commit suicide.  

 

On the other hand, there are teenagers who are very 

responsible take of their brothers or sisters when their 

parents go abroad, because teenagers know how their 

parents work hard in other country for them and they form a 

new family without parents.”13 

 

Julia Serrano says “that teenagers do not go to school and 

stay at home; this generates serious problems in the 

discipline and behaviors in the classroom. This way we are 

talking about a new type of orphanage, which is not 

registered in any official document.”14 

 

2.5.3. Emotional instability. 

 

According to the dictionary, the “instability” means “the 

quality of somebody lacks of stability”. Also “in teaching, the 

students cannot be concentrated and, they have difficult to 

complete the task required. 

 

 

                                                
13

 Moreno, G. Serrano, J. (2006, May 06). Los hijos de las remesas. Retrieved February 
17, 2011 from (http://palabraindependiente.blogspot.com/2006_05_01_archive.html) 
14 

Moreno, G. Serrano, J. (2006, May 06). Los hijos de las remesas. Retrieved February 

17, 2011 from (http://palabraindependiente.blogspot.com/2006_05_01_archive.html) 

http://palabraindependiente.blogspot.com/2006_05_01_archive.html
http://palabraindependiente.blogspot.com/2006_05_01_archive.html
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Do you love something that you hated yesterday? If you go 

on from love to the indifference, quickly you start activities 

which bored you and when you hear the word “permanence” 

you feel dread. Alert! The emotional instability makes suffer a 

lot to someone that endures it. 

 

Amalia Novatti tells us “that the emotional instability is a 

status of the personality that is characterized by a change of 

feelings and the emotive states, as the ups and downs of 

fortitude, without motive or insignificant causes that is a 

hanging problem to resolve. 

 

The unstable person lives in an emotional Russian mountain, 

who is giving bumps in the emotional area, unable to 

preserve the effects because this person lives as the wind 

changes. Although this person shows to be happy, he/she 

lives without consolidate anything permanent. In certain way, 

the symptoms look like a bipolar disorder maniacal 

depressive neurosis). 

 

How does it show? 

 

 Sadness times, unable to do new things, lack of interest 

for everything, tedium and irritability. 

 

 The states of euphoria. Teenagers live periods of 

intense optimism, their relationships begin easily.  

 

 Inconstancy to complete the tasks asked or goals.  
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 Low tolerance to the frustration. 

 

 Emotional control weak. 

 

 Easily they love, derived from a big affective not 

recognized dependency.  

 

 Low self-esteem, which feeds the distrust in others. 

 

“The unstable people really have a big difficulty to separate 

the different ambits of their life, if they have familiar conflicts 

involve to the couple or to friends. They are usually 

dependents and insecure.”15 

 

 

2.5.4. Somebody wants to go away. 

 

Teenagers do not know what they do after reaching the 

school if their parents live in other country. Julia Serrano 

says “Some teenagers go away and they do not come back 

because they do not see their future in their country”, and 

also she says that among them there have  genius who 

never will comes back and he/she will be a genius to work in 

other country. 

 

In addition, she says that Spain or other country is not the 

paradise, because in all of these places you have to work 

hard to get money. When teenagers receive the money 

                                                
15

 www.psicologia-online.com. (2009, July 13). Inestabilidad Emocional. Retrieved 

February 26, 2011 from 
(http://www.psicologia-online.com/foros/viewtopic.php?f=16&t=53026) 

http://www.psicologia-online.com/foros/viewtopic.php?f=16&t=53026
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order, they lose the importance of study, because they think 

only about the social status that can achieve only with the 

money that comes of out of the country.”16 

  

                                                
16

 Moreno, G. Serrano, J. (2006, May 06). Los hijos de las remesas. Retrieved February 

17, 2011 from (http://palabraindependiente.blogspot.com/2006_05_01_archive.html) 

http://palabraindependiente.blogspot.com/2006_05_01_archive.html
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E.- RESOURCES AND METHODS 
 

1. RESOURCES 

 

1.1. Human 

 

 Researchers. 

 Thesis Director. 

 English Teachers of “Santiago Fernández García” High School. 

 Students of “Santiago Fernández García” High School. 

 Teachers and Coordinator of the English Language Career at – 

UNL. 

 

1.2. Material 

 

 Bibliography. 

 Office Implements. 

 Copies. 

 Books. 

 Paper. 

 Dictionary. 

 

1.3. Technical 

 

 Computer. 

 Internet. 

 Printer. 

 Flash memory. 

 Cds. 
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2. TYPE OF STUDY 

 

The present research work was described as a no experimental work 

because the researchers did not have the opportunity to manipulate the 

variables. They only described the researched object in the same way as 

it is represented in the reality and they just developed a critical analysis of 

the results to propose some alternatives of solution.  

 

3. METHODS, TECHNIQUES AND INSTRUMENTS 

 

3.1. Methods 

 

The main method that was used in this project is the scientific 

because it let carry out a systematic, and ordered process to do a 

logical explanation of the relations that was established in the 

researched object and consequently we can derivate alternatives of 

solution to the found problem.  

 

As particular methods we used the descriptive, the analytical-

synthetic and the explicative one. 

 

The descriptive method was used to describe the social factors in 

which are involved the migrants’ children and it also served to 

describe the emotional and behavioral problems that affect to the 

migrants’ children in their influence in the learning of the English 

language. 

 

The analytic-synthetic method was used to analyze the obtained 

results through the research instruments and to make the 

interpretation of the data including a critical analysis considering the 
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variables of our hypothesis. It also was used to establish the 

conclusions based on the results of major tendency. 

 

The explicative method served to explain the implicit relation of the 

variables established in the research object, to give our point of view 

according to the obtained results and to explain the theoretical 

referents about the social and emotional factors that affect the 

learning of the English Language in the migrants’ children in the 

researched High school.  

 

It’s important to mention that the descriptive statistics was used as a 

tool that facilitated the representation of the data in tables and graphs 

that let us a better comprehension of the information.  

 

3.2. Techniques and Instruments 

 

In order to get the empiric information about the researched object 

we used the following techniques and instruments.  

 

The survey to the teachers of the entire English Area in order to 

know what kind of factors are affecting the learning of the English 

Language inside the social, emotional and behavioral ones  that we 

will be able to detect on migrants’ children who are studying at 

“Santiago Fernández García” High School.  

 

It also was applied to the students of all the High School starting with 

8th year of basic education until 3rd year of High School Curriculum, 

who are migrants’ children and who show the condition that one of 

his/her parents have emigrated abroad.  

 



 

34 

 

It was applied through a questionnaire that will be elaborated with 

closed questions about the indicators that guided us to prove the 

stated hypothesis. To apply the survey we explained the purpose of 

the project and the intention of the survey so the actors of the 

teaching learning process did not deny supporting the development 

of this important work.  

 

3.3. Procedures 

 

To make the present research work we developed the following 

procedures: 

 

To process the information we made the processing of the 

information that includes the following steps: 

 

The tabulation of the data making use of the descriptive statistics in 

the case of the closed questions and to the additional criteria we will 

classify them by categories in order to facilitate their interpretation. 

The tabulation of all the applied instruments will let us a contrasting 

of the information and the analysis of one indicator since two points 

of view. 

 

The organization of the empiric information was made according to 

the specific hypothesis so that we classified the information that will 

serve to prove the first and second hypothesis respectively.   

 

Then we did the Graphic Representation of the empiric information 

in tables and graphs that will let us the visualization of the data 

easily, and the tendency of the indicators in each variable.  
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Next we did the analysis and interpretation of the empiric 

information, stating the results in percentages and in the analysis of 

the data, it was necessary to check again the principles of the main 

categories developed in the theoretical frame. 

 

The formulation of conclusions was done with worth judgments that 

we derived from the analysis and interpretation of the data and they 

were based on the specific objectives which have guided the 

research process. 

  

The verification of the hypothesis was done through the empiric 

method with a description of the indicators with major tendency and 

contrasting them with the information of the theoretical frame of the 

project.  

 

To elaborate the final report it is necessary to integrate all the 

components of the research process in a logical way: this process 

required a new revision of the theme, objectives, hypothesis and 

theoretical frame so we will get a good relation among them.  

 

We also took into account in the report the National University of Loja 

regulation about the graduation process to deliver the research work. 

 

4. POPULATION  

 

The population that helped us in the field of work is constituted by all the 

teachers that teach in the High School, because it is small and they are 4. 

And regards to the students we took all the students that study at 

“Santiago Fernández García” High School whose parents have emigrated 

abroad.  It´s important to mention that from a total of 669 students that 

study in this High School during the present school year, 70 of them are 

migrants’ children. So that we applied the survey to all of them because it 
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is a small population which is represented by course in the following 

chart:17 

 

Chart No. 1 

 

  

                                                
17 Data taken from the Students Wellbeing Department, at “Santiago Fernandez Garcia” 
High School. 

HIGH SCHOOL 

YEAR 
POPULATION TOTAL 

MIGRANTS’ 

CHILDREN 

 “A” “B” “C” “D”   

8th Year of Basic 

Education 
52 52   104 9 

9th Year of Basic 

Education 
55 52   107 10 

10th Year of Basic 

Education 
44 47   91 15 

1st Year of High 

School 

Curriculum 

45 45 43  133 9 

SPECIALITIES 
Social 

Studies 
Physics Science Chemistry TOTAL 

Migrants’ 

Children 

2nd Year of High 

School 

Curriculum 

31 40 19 45 135 15 

3rd Year of High 

School 

Curriculum 

15 38 20 26 99 12 

TOTAL  669 70 

TEACHERS  4  
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RESULTS 
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F.- RESULTS 
 

1. TEACHERS AND STUDENTS’ SURVEY 

 

1.1. HYPOTHESIS No. 1 

 

The family disintegration affects the migrants’ children learning of the 

English Language at “Santiago Fernández García” High School. 

Academic Year 2009-2010. 

 

1. How long have your parents lived abroad? 

 

a. Table No. 1 

 

TIME THAT PARENTS 

HAVE LIVED ABROAD 

TEACHERS STUDENTS 

F % F % 

1-2 Years 1 25 11 16 

3-4 Years 0 0 3 4 

5-6 Years 3 75 10 14 

More 0 0 46 66 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 
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b. Graph No. 1 

 

 

 

c. Interpretation and analysis 

 

According to teachers’ answers 75% of the parents 

emigrated five to six years ago and 25% of them told us 

that some of the parents went two years ago. While 66% 

of students indicated that their parents went abroad more 

than six years ago. 16% answered from one or two years 

ago, 14% pointed out from five to six years ago and 4% 

manifested that their parents went from three to four years 

ago. 

 

As we can see most of migrants’ children have been left a 

long time ago and their parents have been able to come 

back in an average of 6 years. Although parents may 

make the decision to leave their home, either voluntarily in 

the hope of improving their lives or involuntarily to escape 

danger and seek safety for themselves and their families, 
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it is never a voluntary decision for the child. It is reflected 

in their studies and their lives because families always 

become disintegrated and the time that parents stay 

abroad is too long. So that, when they decide to come 

back, children have become teenagers and most of them 

have changed their personality.  

 

2. Do you know why have your parents broken up their 

relationship as a couple? 

 

a. Table No. 2 

 

KNOWLEDGE ABOUT THE COUPLE 

BREAK 

TEACHERS STUDENTS 

F % F % 

Yes  2 50 45 64 

No 2 50 19 27 

Blanks  0 0 6 9 

TOTAL 3 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 
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b. Graph No. 2 

 

 

 

c. Interpretation and analysis 

 

As we can see 50% of teachers answered that they know 

why migrants’ parents have broken up their relationship 

and other 50% said that they do not know about it. 

Regards to stduents 64% of the cmigrants’ children said 

that they know the reasons of their parents’ desintegration, 

27% of them told us no and 9% did answer the question.  

 

These results takes us to reflect that most of the migration 

families have broken up their relationships as couple. 

Because most students recognize the reasons of their 

parents’ broken marriage. Familial links sustained across 

borders is so hard. The parent’s role in the house gives 

the sense of a sweet home. However, do not provide 

equal substitutions for the physical presence of family 

members within households. Familial separation may 

profoundly influence the roles, support structures, and 

0%

10%

20%

30%

40%

50%

60%

70%

% %

TEACHERS STUDENTS

50% 

64% 

50% 

27% 

0% 
9% 

KNOWLEDGE ABOUT THE COUPLE BREAK  

Yes

No

Blanks



 

42 

 

responsibilities of transnational family members resulting 

in psychological and emotional stress levels for all family 

members and especially for children who are the most 

affected.  

 

The separation of a close family member, thereby, may 

also signify the breakdown of an individual’s social support 

network. In the case of migration, the separation of 

migrants from their families is a stressful life event that 

severs the support network of both migrants and migrants’ 

family members. 

 

3. Who do you live with? 

 

a. Table No. 3 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  Source: Teachers and students’ survey. 

    Responsible: Research group. 

 

 

 

 

CARETAKERS 
TEACHERS STUDENTS 

F % F % 

Grandparents 3 75 17 24 

Uncle or aunt 0 0 25 36 

Brothers and sisters 1 25 8 11 

Others 0 0 15 21 

Blanks 0 0 5 7 

TOTAL 4 100 70 100 
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b. Graph No. 3 

 

 

 

c. Interpretation and analysis 

 

Talking about caretakers, the results show that 75% of 

teachers answered that migrants’ children live with their 

grandparents and 25% told that live with their brothers and 

sisters. Regards to the students we have that 24% said 

that live with their grandparents, 36% with  uncles or 

aunts,  11% with brothers and sisters, 21% with other 

relatives and 7% didn’t answer the question. 

 

The results show us that migrants’ children live with their 

grandparents and there is a great percentage living with 

uncles or aunts. Luis Terán says that “children and 

teenagers have rights of protection, fidelity and care from 

their parents, but at the moment is not fulfilled.  Also, there 

are families where the elder sons or daughters have to 
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take care of their younger siblings. These teenagers have 

problems because they are not responsible to take care of 

their siblings. This kind of responsibility is not viable 

because teenager must not take care of their brothers or 

sisters.  

 

Also we know that teenagers believe in their parents, but if 

they go abroad, teenagers feel alone without 

comprehension and affection, in consequence there will 

be emotional instability. Because, they do not love people 

who are taking care of them instead of their parents, only 

they see them as “guardians” and they do not want to be 

watched”.  According to him, teenagers feel sadly, then 

they look for the culprit but the culprit is the familiar 

abandonment. The teenagers feel sad and alone and it is 

going to bring immediate consequences in their studies.   

 

4. Who helps you to do your homework? 

 

a. Table No. 4 

 

HOMEWORK HELP 
TEACHERS STUDENTS 

F % F % 

Your grandparents 3 75 4 6 

Your sisters or brothers 0 0 16 23 

Your relatives 0 0 4 6 

Your friends 0 0 30 43 

By yourself 1 25 16 23 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 



 

45 

 

 

b. Graph No. 4 

 

 

 

c. Interpretation and analysis 

 

75% of teachers answered that migrants’ children 

grandparents always help them to do homework and 25% 

didn’t answe the question. 

 

By othe other hand 43% of students said that their friends 

help them with homework, 23% pointed out their brothers 

and sisters, 23% told us that they do it by themselves and 
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According to the results most of migrants’ children trust in 

their friends to help them with homework. The students 
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personal life. The teachers are the protagonist in the 

education; because most of them are responsible of the 

education development of the students. However, it is 

known that parents know better to their children. They 

have a special role at home.  And if, teenagers suddenly 

feel abandoned and they do not receive any support from 

their caretakers to do their tasks, they do not accomplish 

right with their studies.  

 

5. Do the migrant’s children have achievement problems? 

 

a. Table No. 5 

 

MIGRANTS' 

CHILDREN 

ACHIEVEMENT 

PROBLEMS 

TEACHERS STUDENTS 

F % F % 

Always 0 0 8 11 

Often 2 50 23 33 

Sometimes 1 25 18 26 

Never 1 25 16 23 

Blanks 0 0 5 7 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 
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b. Graph No. 5 

 

 

 

c. Interpretation and analysis 

 

50% of teachers answered that migrants’ children often 

have achievement problems at school and other 25% said 

that sometimes and 25% told us that it never happens. 

 

33% of students also said that they often have 

achievement problems at school, 26% pointed out 

sometimes, 23% never, and 11% always and 7% did not 

answer the question. 

 

As we can see in the graph migrants’ children often face 

achievement problems at school. Their performance 
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changed with the migration phenomenon because they not 

only should control the tasks. They need to understand the 

period of adaptation of the teenagers to their new life. And 

they can also help teenagers giving love and affection, 

which is necessary to support teenagers in their studies. 

 

1.2. HYPOTHESIS No. 2 

 

The migrant’s children cope with emotional and behavioral problem 

in the learning of the English Language at “Santiago Fernández 

García” High School. Academic Year 2009-2010. 

 

6. How do you qualify the migrant’s children self-esteem? 

 

a. Table No. 6 

 

MIGRANTS' 

CHILDREN SELF-

ESTEEM 

TEACHERS STUDENTS 

F % F % 

High 1 25 26 37 

Normal 2 50 14 20 

Low 1 25 27 39 

Blanks 0 0 3 4 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 
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b. Graph No. 6 

 

 

 

c. Interpretation and analysis 

 

50% of teachers said that migrants’ children self-esteem is 

normal, 25% answered that it is high and 25% told us that 

they have low self-esteem. 

 

Regards to migrants’ children we got that 39% pointed 

low, 37% high, 20% normal and 4% did not answer the 

question. 

 

The results show that there is an especial characteristic in 

migrants’ children. The representative percentages are 

placed in a high or a very low self-esteem. Higher 

depression symptoms are always closely related to 
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Low self-esteem was found to be a significant factor in 

migrants’ children even when there is a strange 
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phenomenon because sometimes there is a higher self-

esteem. These cases are when teenagers receive 

remittances from their parents and they feel that with 

money they can do whatever they want.  

 

Several pedagogies have seen a relation between the 

motivation scholar and the self-esteem. The people who 

possess a high self-esteem persevere in their efforts to get 

the best results in a difficult task. This perseverance 

grants them major possibilities of   success. The self-

esteem is related to the judgments and the social 

behaviors, and has a direct effect on the aspirations, the 

creativity and the relations with the others. 

 

7. How often do you talk to your family abroad? 

 

a. Table No. 7 

 

FREQUENCY IN 

TALKING TO THEIR 

RELATIVES 

ABROAD 

TEACHERS STUDENTS 

F % F % 

Every weekend 2 50 33 47 

Every two weeks 1 25 7 10 

Every month 1 25 8 11 

Rarely 0 0 18 26 

Blanks 0 0 4 6 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 
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b. Graph No. 7 

 

 

 

c. Interpretation and analysis 
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parents. This is because their impotence of feeling alone 

and without protection. But keeping in touch through the 

phone is not enough to bring their family together again.  

 

8. Do you like smoking and drinking? 

 

a. Table No. 8 

 

SMOKING AND 

DRINKING HABITS 

TEACHERS STUDENTS 

F % F % 

Yes 0 0 24 34 

No 4 100 25 36 

Sometimes 0 0 21 30 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 

 

b. Graph No. 8 
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c. Interpretation and analysis 

 

100% of teachers answered that they do not know if 

students like smoking and drinking. About students 34% of 

them said that they do like, other 36% of them indicated 

that they do not like it and the last 30% of them told us that 

they sometimes like it. 

 

Even, when the higher percentage was in the negative 

answer, there is a significant percentage in the affirmative 

and “sometimes” answer. The teacher and student 

relationship is so important for migrants’ children because 

the lack of affect influences in their learning. The migrants’ 

children face many emotional and behavioral problems 

and they need to know that they are listened, understood, 

and loved, because in some homes the families are in 

complete destruction.  There is not a real dialogue among 

members of a family, without respect and lack of love.  

These are the causes why teenagers would start smoking, 

drinking and eventually leave school altogether. 

 

 

 

 

 

 

 

 

 

 



 

54 

 

9. Have you had problems in the High School? 

 

a. Table No. 9 

 

MIGRANTS' CHILDREN 

PROBLEMS AT SCHOOL 

TEACHERS STUDENTS 

F % F % 

Academic 2 50 26 37 

Disciplinary 1 25 16 23 

Others 1 25 18 26 

Blanks 0 0 10 14 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 

 

b. Graph No. 9 
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c. Interpretation and analysis 

 

Teachers answeres show the following percentages: 50% 

academic, 25% disciplinary and 25% mentioned that they 

have other problems. Regards to stduents 37 pointed out 

academic problems, 23% disciplinary and 26% others.  

 

It is necessary to recognize that most of migrants’ children 

have to face academic or behavioral problems at school. It 

is known that migrant’s children outcomes alarms the 

schools because teachers have not realized that their role 

has also changed in front of this phenomenon. Migrants’ 

children have to cope with their emotional and behavioral 

problems alone, because their caretakers neither their 

teachers can offer some love and affection when they feel 

depressed. And what is worse, when the problems of the 

youth be worst will carry out to take imprudent decisions, 

like approaching to the alcoholic beverage, drugs and until 

they can commit suicide.  
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10. Do you obey your caretakers at home? 

 

a. Table No. 10 

 

MIGRANTS' 

CHILDREN 

OBEDIENCE TO 

THEIR 

CARETAKERS 

TEACHERS STUDENTS 

F % F % 

Yes 0 0 23 33 

No 2 50 25 36 

Sometimes 2 50 19 27 

Blanks 0 0 3 4 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 

 

b. Graph No. 10 

 

0%

5%

10%

15%

20%

25%

30%

35%

40%

45%

50%

% %

TEACHERS STUDENTS

0% 

33% 

50% 

36% 

50% 

27% 

0% 
4% 

MIGRANTS' CHILDREN OBEDIENCE TO THEIR CARETAKERS 

Yes

No

Sometimes

Blanks



 

57 

 

 

 

c. Interpretation and analysis 

 

50% of teachers answered that students do not obey their 

caretakers and other 50% said that teenagers just 

sometimes obey their caretakers. On the other hand 33% 

of migrants’ children matched that they do obey, 36% 

pointed out that they do not obey, 27% of them manifested 

that they sometimes obey their caretakers and 4% did not 

answer the question. 

 

In accordance with the results, in the major percentages 

migrants’ children do not obey their caretakers. In most 

cases, they were left in the care of grandmothers or 

brothers and sisters. Such pupils, some teachers said, 

possessed more cash, sent by their parents. They became 

easily spoiled, undisciplined as they would not obey their 

elderly grandparents or other relatives serving as their 

guardians.  Sometimes appear “the bad friends” who look 

for migrants’ children to make them do unspoiled things 

that always carry out academic or disciplinary 

consequences at school.   
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11. How do you qualify the affection, love or comprehension 

by part of your relatives? 

 

a. Table No. 11 

 

RELATIVES' 

AFFECTON, LOVE 

AND 

COMPREHENSION 

TEACHERS STUDENTS 

F % F % 

Normal 1 25 2 3 

Little 3 75 46 66 

Very little 0 0 20 29 

Blanks 0 0 2 3 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey. 

Responsible: Research group. 

 

b. Graph No. 11 
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c. Interpretation and analysis 

 

46% of teachers answered that they receive little affection, 

love and comprehension by part of their caretakers, 20% 

matched very little and 2% pointed out normal. Regads to 

students 66% also answered little, 29% very little, 3% 

normal and the last 3% did not answer the question.  

 

As we can see, the graph shows that most of migrants’ 

children receive very little affection, love and 

comprehension by part of their caretakers. It is said that 

children who do not receive affect in their first years stay 

with physical and psychological marks. It has been 

demonstrated in some researching of BBC Mundo. The 

affection plays a fundamental role as axis of the 

motivation; some psychologists affirm that the most 

intellectual problems are related by affective problems. 

Goethe said "that the human being loves only what they 

know. The unknown thing generates feelings of doubt. If 

the home and educational environment is loaded with 

fears, rejections, disrespect, aggression. It would not 

motivate children and teenagers to learn.  Consequently 

their outcomes at school will be bad. 
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12. What´s your achievement in the English Language subject 

in a term? 

 

a. Table No. 12 

 

STUDENTS' 

ACHIEVEMENT IN 

THE ENGLISH 

SUBJECT 

TEACHERS STUDENTS 

F % F % 

20-18 0 0 12 17 

17-15 1 25 14 20 

14-13 2 50 19 27 

12-0 1 25 23 33 

Blanks 0 0 2 3 

TOTAL 4 100 70 100 

 

Source: Teachers and students’ survey 

Responsible: Research group 

 

b. Graph No. 12 
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c. Interpretation and analysis 

 

The achievement results of the migrants’ children 

according to the teachers’ opinion are: 50% matched 

regular, 25% answered good and 25% deficient... While 

23% of students said that it is deficient, 27% Regular, 20% 

Good and 17% very good. 

 

The results show that most of the migrants’ children have 

a regular and deficient average in the English subject.  But 

these results are also in relation to the other students in 

the researched high school whose average is 14, which is 

a low achievement. 

 

It is evident that disintegration of the families makes 

migrants’ children face behavioural and emotional 

problems. And it is necessary to realize that teachers at 

school have to change their roles. The teacher not only 

should teach but they also have to be friendly with their 

students. Sometimes when students have problems or feel 

depressed the person closer to them is the teacher. If we 

are not aware about the consequences of this 

phenomenon, we will not be able to help this kind of 

students. 
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DISCUSSION 
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G.- DISCUSSION 
 

1. HYPOTHESIS ONE 

 

a) Statement 

 

The family disintegration affects the migrants’ children learning of the 

English Language at “Santiago Fernández García” High School. Academic 

Year 2009-2010. 

 

b) Demonstration 

 

The first hypothesis has two variables the independent one is the family 

disintegration and the dependent variable is the learning of the English 

language in the migrants’ children at “Santiago Fernández García” High 

School. Academic Year 2009 – 2010. 

 

This hypothesis has been proved through the question number ONE of the 

survey where 75% of teachers said that migrants’ parents have lived 

abroad from 5 to 6 years. And 66% of migrants’ children corroborated the 

assertion answering that their parents have lived abroad for more than 6 

years. 

 

The question number TWO which was about the couples that have broken 

up their relation  50% of teachers answered that they know about it and 

64% of students coincided with the answer. This means that most children 

whose parents live abroad have broken up their relationship as a couple 

and this also affects the students’ achievement at school. 
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In the question number THREE, 75% of teachers answered that migrants 

leave their children with their grandparents, and 36% of students matched 

that they live with uncles or aunts. This means that the children have been 

left in hands of caretakers and they have to adapt to a new life. It is a 

problem because most of their parents have already broken up their 

relationship as couple.  

 

In the question number FOUR, which was about the people that help 

migrants’ children with their homework and we have that 75% of teachers 

mentioned that grandparents help students with homework. However 43% 

of migrants’ children answered that their friends help them with homework 

and this is true because most grandparents are not in age for supporting 

children or teenagers with their school tasks. 

 

In the question number FIVE, which was about the achievement problems 

that migrants’ children face at school we got that 50% of teachers and 

33% of students matched that migrants’ children often have achievement 

problems in the researched high school what corroborates that the family 

disintegration affects the children achievement at school. 

 

c) Decision  

 

The researching group based on the obtained results in the field work and 

after the demonstration with the respective questions in the applied 

surveys, accepts the first hypothesis because we have proved that the 

family disintegration affects the migrants’ children learning of the English 

Language at “Santiago Fernández García” High School. Academic Year 

2009-2010. 

 

 



 

65 

 

2. HYPOTHESIS TWO 

 

a) Statement 

 

The migrants’ children cope with emotional and behavioral problems in the 

learning of the English Language at “Santiago Fernández García” High 

School. Academic Year 2009-2010.   

 

b) Demonstration 

 

As we can see in the second hypothesis we also have two variables the 

first one is the emotional and behavioral problems that migrants’ children 

face, which is the independent one. The dependent variable is the learning 

of the English Language of the students at “Santiago Fernández García” 

High School. Academic Year 2009-2010.   

 

So, to prove this hypothesis we have the question number SIX, that was 

made in order to know how the self-esteem of migrants’ children is, where 

50% of the teachers said that it is normal; but 39% of students answered 

that their self-esteem is low. Consequently, in general way most of 

migrants’ children have a low self-esteem because they face with 

emotional problems but sometimes when teenagers receive remittances 

from their parents, they begin to change their behaviour because they 

believe that with money they have everything. 

 

We also have the question number SEVEN, which was a question to know 

the frequency in which migrants’ children communicate with their parents 

and we got that 50% of teachers and 47% of students answered that they 

talk to their parents every weekend. This is both a positive factor because 

parents try to keep in touch with their children but when they talk to them 
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they feel more depressed and sad because their impotence of being 

alone.   

 

In the question number EIGHT, we asked if some migrants’ children have 

the bad habits of drinking and smoking.  We got that 100% of teachers 

and 36% of students answer no. But it is necessary to consider that there 

are a 34% of students who answered yes. This means that when 

teenagers face emotional problems and if they do not obey their 

caretakers they fell into bad habits more easily.  

 

The question number NINE, was about the migrants’ children problems 

that they have at school, where 50% of teachers and 37% of students 

answered that they face academic problems. We have also to think in a 

low percentage that has disciplinary problems. This means that teachers 

have to deal with achievement problems with migrants’ children most of 

the time and here is, when they have to fulfil another role in front to this 

phenomenon.  

 

In the question number TEN, we wanted to know if migrants’ children obey 

to their caretakers and we got that 50% of teachers and 36% of students 

said that they do not obey their caretakers. This is because there is a 

group who live with their grandparents who are elderly people that do not 

have any authority over teenagers and that are why youngster abuse of 

their loneliness.  

 

The question number ELEVEN, was made in order to know about the 

love, affection and comprehension that migrants’ children receive from 

their caretakers. We got that 75% of teachers and 66% of students 

answered that they receive little love, affection and comprehension from 

their caretakers. For teenagers these factors are very important but they 
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do not feel any kind of affection from the people who live around them. So 

that, they have to cope with their emotional problems by themselves.  

 

The question number TWELVE, was about the students’ learning of the 

English Language reached by migrants’ children and we got that 50% of 

teachers placed migrants’ children learning between 14-13; and 33% of 

students placed it in 12 or under; what means that migrants’ children face 

academic problems at school. It is also important to mention that migrants’ 

children average is not very different from the non-migrant ones whose 

average is 14,8.   

 

c)  Decision   

 

Based on the results that the group has been able to analyse through the 

survey applied to the teachers as well as to the students,  we accept the 

hypothesis that states the migrants’ children cope with emotional and 

behavioral problems in the learning of the English Language at  “Santiago 

Fernández García”  High School. Academic Year 2009-2010.   
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CONCLUSIONS 
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H.- CONCLUSIONS 
 

 

 There is a high level of separation in the families of migrants’ children 

which is associated with the long-time of them living abroad that 

oscillates between 6 years or more. The separation of family units 

resulting from migration induces stressors that affect the emotional 

well-being of both migrants and their family members.  

 

 Migrants’ children do not receive help from their caretakers in 

homework tasks, for that reason they are more likely to have a low 

achievement at school than non-migrants ones. This is because the 

lack of time or because caretakers are elderly people who are not able 

to manage with this kind of tasks.  

 

 Migrants’ children keep a frequent communication with their parents 

living abroad but this affects them emotionally because they feel 

depressed and sad after talking to their relatives. Consequently, some 

of them look for the wrong support in the bad habits of drinking and 

smoking. 

 

 A high percentage of migrants’ children are left under the care of 

uncles and aunts and a minor percentage stay with their grandparents 

and this a problem associated with the little obedience that teenagers 

have with their caretakers and the consequently low academic 

outcomes or disciplinary problems at school. 
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 Most of migrants’ children receive little love, affection and 

comprehension from their caretakers and this is why most of the time 

they have to cope with emotional and behavioural problems at school. 

The parent’s roles have been changed by other people who really do 

not offer children the love and affection that they need. 
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RECOMMENDATIONS 
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I.- RECOMMENDATIONS 
 

 That families do not make the decision about migration because most 

of them should stay there for a long time which will force them to break 

up their relation as couple and their children are who have the worst 

part. 

 

 Those parents assume their real roles as responsible of their children 

caring. If they have to travel abroad, at least one of them must stay 

with their children. In this way there would be fewer children under 

elderly caretakers who cannot give them enough attention at school.  

 

 That migrants parents aware about the emotional and psychological 

damages that causes their children,  keeping in touch just through 

different means of communication and that they put their mind up 

coming  back as soon as possible and they take advantages of the 

benefits that the government offers to migrant families.  

 

 

 That the Psychological Department of the High School carry out a new 

project supporting the migrants’ children and that they coordinate 

house visits with their caretakers so that can improve  behavioural and 

academic problems at school.  

 

 That teachers change their role not only as teachers but also as 

parents in order to understand better give love and affection to their 

students who are migrants’ children in this way they can get better 

results from these kinds of students who do not have affect from their 

caretakers.  
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2. PROBLEM STATEMENT 

 

2.1. BACKGROUND 

 

On August 1991, when the teachers` training was changed to a 

Pedagogical College, the “Augusto Abendaño” Afternoon Section, High 

School was created as an annexed Institution to the Pedagogical Institute. 

Some years later this Educational Establishment took the name of 

“Santiago Fernández García” High School and it is addressed to the 

young people who are not able to study in the morning. 

 

On September 1996, the Community of Escolapios Fathers came to Loja; 

they started to work in this Institution and in all the annexed 

establishments. The Community of Escolapios Fathers was welcome and 

their presence engenders expectation. In 1997, the Bishop of Loja gave to 

the Community of Escolapios Fathers, the administration of those 

institutions through an agreement. 

 

Since then, the community of Escolapios Fathers has managed it, taking 

advantage of the physical building that they have got. They have 

expanded their services in four educational institutions which are: 

Pedagogical Institute “Ciudad de Loja” High School,  Pedagogical Institute 

“Ciudad de Loja” School, that works in the morning, “Santiago Fernández 

García” High school, that works in the afternoon and “Jaime Roldós 

Aguilera” High School  that works in the evening; all of these Institutions 

are part of “Calazanz” Educational Unit which was created as public-

missionary Institution through the agreement No. 2799 on October 19th 

2000. 
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Nowadays, these educational institution work with a missionary vision 

trying to develop academic quality, teacher training and a spiritual 

formation in their students, giving the opportunity of studying to many poor 

people who by any reason haven´t been able to study during the day. So 

that the students enrolled into the “Calasanz” Educational Unit, during the 

academic year 2008-2009 are the following: 

 

Pedagogical Institute “Ciudad de Loja” High School  108 students 

Pedagogical Institute “Ciudad de Loja” School   596 students 

“Santiago Fernández García” Afternoon Section, High School 669 students 

“Jaime Roldós Aguilera” Night Section, High School  577 students  

Total            1950 students”1 

 

The present research work will take place in the “Santiago Fernández 

García” High School which works in the afternoon section as part of the 

“Calazanz” Educational Unit. 

 

2.2. CURRENT SITUATION OF THE RESEARCH OBJECT 

 

Migration has become one of the great challenges worldwide. This is due 

to the increasing number of migrants in all parts in the world, though 

migration is by no means a new phenomenon. Nevertheless, (Castles and 

Miller, 1993) call this era the 'age of migration'. The challenges posed by 

migration affect many fields, from politics to education, with different 

answers found in different countries and under different circumstances.  

 

“In the 2001 Ecuadorian census, 377.908 people were reported to have 

emigrated in the previous five years (1996 to 2001). But Ecuadorian 

entrance and exit data suggest that since 1999, nearly a million 

Ecuadorians (net) left the country. Although Ecuadorian government 

                                                
1 Files found in the High School Secretary. 
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officials have estimated that as many as 3 million Ecuadorian citizens live 

overseas, a recent study by the United Nations and an Ecuadorian 

graduate university and  in 2005, Spain reported an Ecuadorian population 

of 488; the vast majority live in Madrid (35 percent), Barcelona (18 

percent), and Valencia/Murcia (23 percent). Some analysts consider the 

official figure to be an undercount because not all Ecuadorians in Spain 

are registered. If that is the case, then the Ecuadorian population in Spain 

may be between 550,000 and 600,000.  

 

Population estimates for the Ecuadorian population in Italy range as high 

as 120,000. Italian statistics on the other hand, recorded 62 Ecuadorian 

citizens in 2005; 62 percent of whom were women. Ecuadorians, who are 

concentrated in Genoa, Milan, and Rome, are the largest Latin American 

immigrant group in Italy and the 10th-largest national group overall”2. 

 

The social effects have received less attention. However, they are very 

important and very closely linked to the much more studied economic 

effects. The social effects of migration amongst others consist of change 

in family composition, family separations and the abandonment of old 

people, child outcomes in terms of labor, health and education where they 

face serious behavioral and emotional troubles with the teachers as a 

consequence of the family disintegration. 

 

Children suffer too from the absence of their parents. Perhaps the most 

serious problem concerns elderly people who have lost their family and 

social support. Even though custom obliges the youngest son and his wife 

to take care of his parents in their old age, migration breaks down the 

tradition.  

 

                                                
2 Ecuador: Las cifras de la migración nacional." UNFPA and FLACSO, Quito, Ecuador, 

December, 2006. 
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This very human aspect of the effect of migration has rarely been 

mentioned in the existing literature. It is recognized that the sudden 

political, social and rural dislocations especially in rural areas, have made 

older people particularly vulnerable. Many have been left behind by their 

emigrant children, creating the phenomenon of the socially-isolated 

‘elderly orphans.  

 

For example, most of the households have only women, children and 

elderly. Among the women are also wives of emigrated sons, since the 

wife becomes a member of the husbands’ family and children stay with 

elderly people who are in charge of them but these are not able to worry 

by their tasks and academic problems neither their behavioral or emotional 

ones. 

 

One of the key social issues arising from the age and gender selectivity 

(mostly young men emigrating) migration is family separations and the 

abandonment of many old people. Many women are separated from their 

partners and children who face emotional problems especially because 

they do not live with their parents. They also have many problems at 

school, these are academic and disciplinary; and even when teachers try 

to help them with a special treatment it is not the same that children count 

with their parents.  

 

It is known that migrants’ children outcomes alarms the schools because 

teachers have had to change their behavior in front of the migration 

phenomenon, they need to understand the migrants’ children behavior and 

accept that the parents role have changed by other people who really do 

not offer the children the love and affection that they need by part of their 

parents. These are the reasons of the high dropout school rates and if we 

add that teachers do not help with their emotional and behavioral 

problems, children of migrant parents, finally try to leave behind school. 
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In other cases, children were left in the care of grandmothers or aunts. 

Such pupils, some teachers said, possessed more cash, sent by their 

parents. They became easily spoiled, undisciplined as they would not 

obey their elderly grandparents or other relatives serving as their 

guardians; they would start smoking, drinking, consuming drugs and 

eventually leave school together.  

 

Due to all the before mentioned troubles the group considers important to 

state the following research problem: 

 

2.3. RESEARCH PROBLEM 

 

How does the migration of the Family Parents affect the learning of the 

English Language in the students at “Santiago Fernández García” High 

School? Academic Year 2009-2010.   

 

2.4. DELIMITATION OF THE RESEARCH 

 

a) Temporal 

 

The present research work will be done during the school period 2009 -

2010. 

 

b) Spatial 

The project will be carried out at “Santiago Fernández García” High 

School, which is part of the “Calazanz” Educative Unit.  
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c) Observation units 

 

1. High School Principal 

2. English Teachers 

3. Students whose parents have emigrated to other countries since 8th 

year of Basic Education until 3rd year of High School Curriculum 

 

d) Subproblems 

 

 Which is the effect of the family disintegration of the migrants’ children 

in the learning of the English Language at “Santiago Fernández 

García” High School? Academic Year 2009 – 2010. 

 

 Which are the emotional and behavioral problems of migrants’ children 

in the learning of the English Language of the students at “Santiago 

Fernández García” High School? Academic Year 2009 – 2010. 
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3. JUSTIFICATION. 

 

The present research is justified because the migration is a social 

phenomenon in Ecuador, to be exactly, in this case in Loja city. It is the 

main cause of many problems in different aspects of the society especially 

in education where migrants’ children face social, emotional and 

behavioral problems at school. 

 

This work is important since the scientific point of view because it will give 

reliable results which can be used to solve the migrants´ children situation 

in the social and academic aspects and it also can be used as a source to 

state other research works based on some scientific guidelines that will 

increase the validity of this project. 

 

We believe that since the social point of view this research is important 

because it will contribute to determine the social factors that affect the 

migrants’ children, in order to get a better treatment, comprehension by 

part of the school members.  

 

This research is original because we consider that it has not been 

investigated before and the alternatives will improve the well-being of the 

migrants’ young in the high school and it also will give some guidance to 

foster parents to improve their relationship with the young who are in 

trouble. 

 

Since the educational point of view this researched work is valuable 

because we have detected at “Santiago Fernández Garcia” High School a 

migration problem that is affecting the students’ outcomes and we 

consider that they need to get some help in order to improve their living 

and educational conditions. 
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This theme is pertinent because we have the enough materials and 

economic resources, to develop successfully this kind of research. In 

addition, authorities, teachers and students of “Santiago Fernandez 

Garcia” High School are going to give us all their collaboration during this 

researching. 

 

In conclusion we have decided to research about this topic because the 

development of this work is a requirement previous to obtain the degree in 

Sciences of Education, English Language specialization and as 

undergraduates of the English Language Career we think that we have the 

enough skills to develop a research work   successfully.  
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4. OBJECTIVES. 

 

4.1. GENERAL OBJECTIVE  

 

To find out about the effects of the Family parents’ migration on the 

learning of the English Language with the students at “Santiago 

Fernández García” High School? Academic Year 2009-2010. 

 

4.2. SPECIFIC OBJECTIVES   

  

 To identify how the family disintegration affects the migrants’ children 

learning of the English Language at “Santiago Fernández García” 

High School? Academic Year 2009 – 2010. 

 

 To determine the emotional and behavioral problems of the migrants’ 

children on the learning of the English Language with the students at 

“Santiago Fernández García” High School. Academic Year 2009 – 

2010. 
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5. THEORETICAL FRAME 

 

CHAPTER I 

 

5.1. THE MIGRATION 

 

“Migration is the movement of people from one place in the world to 

another with the purpose of taking up permanent or semi–permanent 

residence, usually across a political boundary. It is necessary to 

understand the concept of residence; it excludes the daily displacements 

linked to a profession of character tourist, etc. on the other hand, the 

movement of people from the countryside to cities in search of 

opportunities, it is not considered in the migration studies. It is important to 

distinguish the emigration from the immigration. The emigration looks at 

the phenomenon from the country that the emigrant leaves to settle in 

other country, and the immigration contemplates it from the perspective of 

the country of reception. 

  

From the half of the XIX century, it has been considered the right to 

emigrate as something that derives from the proper conception of the man 

as being rational and free. And it is expressed in the Universal Declaration 

of the Human Rights, in the Social European Letter and in the International 

Agreement of Civil and Political Rights. The constitutions and Nationals 

laws recognize the citizen rights to go out of the territory and it is 

considered as emigrants who move to other country in professional 

reasons. 

 

Nevertheless, the Human Rights of Immigrants are not the same to the 

National Rights; it is considered that in the several States there are 

restrictive norms on the subject of immigration. In some western countries, 
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there are labors conflicts, so there are a lot of foreign people working 

there, and then it generates situations of racist or xenophobic attitudes 

assumed by some social sectors. 

 

There are a lot of legislation agreements and international agreements 

which are bilateral and multilateral, that regulate labor familiar, educational 

and other aspects in this matter. The European Union supposes the same 

consideration of a national worker and other that is a citizen of another 

State of the Union, considering the beginning of freedom of work and of 

circulation in any Member state”.3 

  

5.1.1. Types of migration 

 

a) Return Migration or repatriation: 

It is when immigrants come back to their place of origin, according to 

the agreements signed with other nations. 

 

b) Seasonal Migration: 

This moving process of time is in response to labor or climate 

conditions. This migration is not accompanied of a change habitual 

residence of the person. 

 

c) International migration: 

It is an external migration which people move to a new home in a 

different state, country, or continent. On the other hand, here the 

motives are economic and political order”.  

 

d) Migration: 

“Is the estate of a people of a town accord to the precedence or 

destine territory to establish for short time, definitive or prolonged. 

                                                
3 Guido Moreno http:// www.blogger.com/email. 
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e) Emigration: 

Is socioeconomic and political phenomenon that consists in the 

voluntary abandon of an individual of his /her territory to go to establish 

in other state. 

 

f) Immigration: 

Is a social phenomenon that under of psychological focus is the 

exportation of worker people and is the products and services, 

therefore these affect to the patriotic homogeneity. 

 

g) Immigrate: 

It is the transfer of an individual from that country in which he/she has 

domiciliation to other, to establish with a prolonged or short character 

of regular and irregular way.”4 

 

5.1.2.  Migration in Ecuador 

 

A study made by the Ecuadorian Statistics and the Censes Institute (Cit. 

by INEC), and some information resources; point out that 1´571.450 

Ecuadorians emigrated to other countries.  

 

“The report, called socio-demographic and economic characterization of 

Ecuadorians emigrants, present a profile of compatriots that decide away 

from of the residence by some reasons. 

 

From what Byron Villacís Director of INEC said, “Ecuadorians left of their 

country because, they were unemployment. Rather, the people left 

because were not satisfied with their salaries, too.” 

 

                                                
4 Ecuador: Anuario de Migración Internacional-INEC 
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Likewise the date of the documents reveal, that the 66% had an employ in 

several activities and professions, the 3,2% was in service housework, the 

11,2% were day laborer or farming peons, and the 19,7% is worked by 

themselves. 

 

The study of the INEC explains that 37, 9% travelled to look for job and 

the 35% to obtain residence. 

 

With  the inform obtained, the most of the migrations do not were made 

during the finance crisis that ended in the elimination of the coin and the 

beginning of the dollarization, between 1998 and 2000 when the 

emigration to economic reasons arrived the increase, of the 32% most of 

the 15% between 1999 and 2000. 

 

Among the mainly dates that show the analysis of INEC, stand out of the 

activities that performance the Ecuadorians after  that arrive to destine 

countries, specially to Spanish, where actually ,in 2008,is concentrate the 

48,6% of these, followed of the United States, with the 28,2%, and Italy 

with the 10.8%. 

 

The number point out that 16,6% realizable some labor  in privates homes 

with domestic services and another 14,6% is in the manufacture industry. 

Moreover, of the total of Ecuadorian emigrants, the 25,3% is busy like 

worker no qualified (with professional degree) and the 19,7%in service 

and business . 

 

If it is studied by sex, the 36, 6% emigrants’ women are like not qualified, 

in contraposition the 15, 3% of the men in this classification. 

 

In contrast, only the 3,1% of the emigrants work like professionals, 

scientist and intellectuals; the 2,0% is personal of the public administration 
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and empresses in the country that receipted them;  and the 6,0% this is 

like technique and professional of the medium level. Only 1.1% labor like 

worker farming qualified and fishing.  In general terms, the 59, 3% is 

employed or is private worker and the 16, 6% is domestic employee. 

 

The director of the INEC explained that the analysis gave account of 

several resources of information “in an effort to join criterions and 

outcomes. “These are: the census VI of population and V of housing 2001; 

Survey of life condition (ECV), fifth round of the 2005-2006; on December 

Survey of employment, unemployment and sub employment (Enemdu) of 

2006; on September survey of 2007; area urban”5. 

 

5.1.2.1. Ecuadorian emigration since the 1960s 

 

“The provinces of Azuay and Cañar, and Ecuador's third-largest city, 

Cuenca, formed the "core" migrant-sending zone in Ecuador in the 1970s 

and 1980s. In particular, the main sending communities in these areas 

practiced subsistence agriculture and had a tradition of women weaving 

Panama hats for export to New York and male seasonal migration to the 

coast. 

  

When the Panama hat trade declined in the 1950s and 1960s, pioneer 

migrants, mainly young and male, used this trade connection to migrate to 

New York, most of them without legal documentation. Most worked in 

restaurants as busboys or dishwashers, and a smaller number worked in 

factories or construction.  

                                                

5
 National Secretariat of Planning and Development (SEMPLADES), the Researching 

system of Social Ecuadorian Indicators (SISE), the Migrant National Direction, and the 
International Organization of Migrant among others. Also were consulted the Institutes of 
the Statistics of the Countries that received to the Ecuadorians. 
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Migration remained slow but persistent during the 1970s; migrants from 

numerous communities in Azuay and Cañar provinces joined the 

clandestine migration networks that led people through Central America 

and Mexico en route to the United States. A small number of Ecuadorians 

migrated to Venezuela, whose oil-led economy was strong through the 

1970s. As oil prices fell in the 1980s, Ecuadorian migration to Venezuela 

appears to have diminished.  

 

Like many countries in Latin America, Ecuador in the 1970s experienced 

economic growth and improved living conditions. But in the early 1980s, oil 

prices collapsed, causing a debt crisis, an increase in inflation, and a 

dramatic decrease in wages. The crisis, Ecuador's first since 1960, was 

particularly onerous on subsistence farmers, thousands of whom opted to 

emigrate as a result.  

 

Most of these migrants paid intermediaries — coyotes or a document 

forger — for clandestine passage to the United States, overwhelmingly to 

metro New York, but also to Chicago, Miami, Los Angeles, and 

Minneapolis. Some migrants were able to borrow the money from 

relatives, especially a close relative living in the United States; others 

borrowed from informal economy money lenders. 

  

Ecuadorian men commonly worked in restaurants, and many women 

worked in sweatshops or as cleaners in office buildings. The Immigration 

and Reform Control Act of 1986 granted legal permanent resident status 

to 16,292 Ecuadorians, many of whom have been able to use this legal 

status to sponsor family members. 

 

Low oil prices and floods that damaged export crops, coupled with political 

instability and financial mismanagement, caused a second economic crisis 

in the late 1990’s. The national currency, the sucre, lost more than two-
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thirds of its value, and the unemployment rate rose to 15 percent and the 

poverty rate to 56 percent. 

 

“The crisis was directly responsible for a second wave of emigration, which 

sent more than half a million Ecuadorians overseas from 1998 to 2004. In 

contrast to the previous wave, this one was broader. Emigrants came from 

every province, and they were more urban and somewhat better educated; 

they also came from various ethnic groups, including members of the 

Saraguro and Otavalo indigenous groups. 

  

Instead of the United States, the vast majority of these migrants chose 

Spain, home to only a handful of Ecuadorians at the time. The main 

reason: an existing agreement allowed Ecuadorians to enter the country 

as tourists without visas (the law changed in 2003, see sidebar). Indeed, 

the majority of the first migrants in Spain were women who posed as 

tourists, often with the help of Ecuadorian travel agencies. 

 

In addition, Spain offered plentiful, low-skilled work in the informal 

economy, and migrants did not have to worry about language differences. 

Most women work as domestics while men have found employment in the 

construction, agriculture, and service industries. By 2002, as many as 

200,000 Ecuadorians were residing in Spain.  

 

In addition to Spain, Ecuadorians also went to several other western 

European countries, most notably Italy, with smaller numbers to France, 

the Netherlands, Germany, and the United Kingdom.  

 

Tightened borders in Central America and greater surveillance at the US-

Mexico border made clandestine migration to the United States more 

expensive and dangerous than migration to Spain. Yet the United States 
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has remained an important destination (see Figure 1). From 2000 to 2005, 

an average of 9,196 Ecuadorians per year obtained legal residency”6.  

 

The number who have overstayed visas or entered without authorization is 

unknown, but thousands have tried. Since 1999, nearly 8,000 Ecuadorians 

have been detained by the United States Coast Guard in boats destined 

for intermediary countries such as Guatemala or Mexico. On average, 

between 1,000 and 2,000 Ecuadorians have been apprehended at the 

United States border each year in the past decade”7.  

 

Figure 1. Number of Ecuadorians who Received Lawful Permanent 

Resident Status in the United States per Decade, 1960 to Present 

 

Note: 2000-2005 data are used to project for the 2000-2009 decade.  

Source: 2005 Yearbook of Immigration Statistics, US Department of 

Homeland Security, 2006.  
 

 

 

                                                
6 Instituto Nacional de Estadísticas y Censo. 2001 Ecuador Migration Statistics. 
7 Ayala Mora, Enrique. Resumen de Histoira Del Ecuador. 2005 
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5.1.2.2. Counting ecuadorians abroad  

 

"Estimates of Ecuadorians living outside the country vary considerably. 

Adding up the official numbers from top destinations outside Latin America 

— the United States, Spain, and Italy — provides an estimate of about 

986,000 (see Table 1). 

 

In the 2001 Ecuadorian census, 377,908 people were reported to have 

emigrated in the previous five years (1996 to 2001). But Ecuadorian 

entrance and exit data suggest that since 1999, nearly a million 

Ecuadorians (net) left the country. Although Ecuadorian government 

officials have estimated that as many as 3 million Ecuadorian citizens live 

overseas, a recent study by the United Nations and an Ecuadorian 

graduate university (FLACSO) suggest that an estimate of 1.5 million is 

much more accurate than 3 million.  
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Table 1. Number of Ecuadorians Overseas in Favored Destinations  

Destination Official figure Estimated number 

United States  436,409 (2005) 550,000-600,000 

Spain 487,239 (2005) 550,000 

Italy 61,953 (2005) 120,000 

Venezuela 28,625 (2000) Unknown 

Chile 9,762 (2002) Unknown 

Colombia  Not Available Unknown 

Peru Not Available Unknown 

 

Sources (official figures only): 

United States: American Community Survey, US Census Bureau  

Spain: Instituto Nacional de Estadísticas, Municipality Survey  

Italy: Istituto Nazionale di Statistica  
 

 

“In 2005, Spain reported an Ecuadorian population of 487,239; the vast 

majority live in Madrid (35 percent), Barcelona (18 percent), and 

Valencia/Murcia (22.8 percent). Some analysts consider the official figure 

to be an undercount because not all Ecuadorians in Spain are registered. 

If that is the case, then the Ecuadorian population in Spain may be 

between 550,000 and 600,000. 

 

Population estimates for the Ecuadorian population in Italy range as high 

as 120,000. Italian statistics on the other hand, recorded 61,953 

Ecuadorian citizens in 2005, 62 percent of whom were women. 

Ecuadorians, who are concentrated in Genoa, Milan, and Rome, are the 

largest Latin American immigrant group in Italy and the 10th-largest 

national group overall.  
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Based on the 2005 American Community Survey, the United States 

Census Bureau estimates there are 436,409 Ecuadorians in the United 

States — far lower than the "more than one million" commonly reported in 

Ecuador. Of those Ecuadorians, 62 percent (269,139) reside in the New 

York-New Jersey metro area, 6 percent in Miami (25,332), and 4 percent 

in Chicago (18,810). Ecuadorians are the third-largest Latin American 

immigrant group in the New York-New Jersey metro area, behind 

Mexicans and Dominicans, and the eighth nationally.  

 

Despite the high estimates common in Ecuador, the US Census Bureau 

figure is considered low compared with more conservative estimates 

published in the United States. For example, the Lewis Mumford Institute 

at the State University of New York, Albany, estimated there were 396,400 

Ecuadorians in the United States in 2000. Using this figure, and taking into 

account continued immigration, it is safe to estimate that the Ecuadorian 

population is between 550,000 and 600,000”8. 

 

5.1.2.3. Remittances and development issues  

 

“Similar to many Latin American countries, Ecuador depends on the funds 

its migrants send home. The Inter-American Development Bank estimated 

that Ecuador received $2.0 billion in remittances in 2004, equivalent to 6.7 

percent of its GDP and second only to oil exports; 14 percent of adults in 

Ecuador receive remittances regularly.  

 

At least 75 percent of remittances are used first for basic household needs 

— education, food, medicine — and to cancel debts. In 2006, migrants 

had to pay coyotes or document forgers approximately $12,500 each for 

                                                
8 Instituto Nacional de Estadísticas y Censo. 2006. Ecuador Migration Statistics. 
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clandestine travel to the United States. After basic needs are met and their 

debts paid off, thousands of Ecuadorians build new homes, replacing 

modest adobe structures.  

 

In 2002, Ecuador passed a law called the "Program of Help, Savings and 

Investment for Ecuadorian Migrants and their Families" (Ejecutivo No. 

2378-B), and soon thereafter the "Ecuadorian Living Abroad National 

Plan" was established.  

 

These ambitious laws aim to alleviate migrant debt, create systems of 

financial intermediation to help with remittances, and establish a system of 

savings for productive investment and small business creation in the origin 

communities. Unfortunately, the government implemented little of this 

agenda until 2006, when the Central Bank of Ecuador reached an 

agreement with the Spanish bank Caixa for Ecuadorians in Spain to remit 

money from numerous financial institutions at lower costs. 

 

In 2006, the federal government reported many other development-related 

achievements. It created a Working Table on Migrants for Employment, 

which involves multiple governmental and nongovernmental institutions. 

The group's goals, among others, are to help create public policy on 

migration and to defend migrant rights. The city of Murcia, Spain, and the 

province of Cañar, Ecuador, established a co-development program 

funded by the Spanish Agency of International Cooperation. Finally, then-

President Alfredo Palacio approved a National Plan of Action to combat 

kidnapping, illegal migration, and sex trafficking.  

 

Local governments and NGOs have been more active than the national 

government. For example, Migrant Attention Centers, which provide legal 

and psychological support for migrant families, have opened in four 

Ecuadorian cities. The city of Quito was instrumental in the creation of the 
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city's Migrant House, while the Archdiocese of Cuenca (Pastoral Social) 

funded the center in Cuenca. The centers also oversee a variety of 

projects designed to help migrant families”9. 

 

5.1.2.4. Contemporary immigration  

 

“The 2001 census recorded 104,130 foreign born, or less than 1 percent of 

Ecuador's population of 12.1 million. Almost half of the foreign born were 

from Colombia, with 51,556 residents (49.5 percent), followed by the 

United States (11,112 residents, 10.7 percent) and Peru (5,682 residents, 

5.5 percent).  

Since the Ecuadorian census recorded everyone who was in Ecuador on 

November 25, 2001, visitors from the United States were included in 

addition to the many Americans who work in Ecuador. Only a small part of 

this figure is attributable to US-born children of Ecuadorians who have 

returned to Ecuador.  

 

Since 2001, however, thousands more Peruvians and Colombians have 

arrived. For Peruvians, Ecuador's decision in 2000 to switch its currency to 

the US dollar from the sucre (dollarization) has been the most important 

attraction; they also typically earn less than Ecuadorians.  

 

Estimates vary, but it is likely that between 60,000 and 120,000 Peruvians 

now reside in Ecuador, most without legal permission. Cuenca, situated in 

the middle of the original "core" migrant-sending zone to the United States, 

is an especially popular destination for Peruvians because the US-bound 

migration has tightened the labor market and increased wages. 

Considering that Ecuador and Peru have been at war several times in the 

                                                
9
 Ecuador: Las cifras de la migración nacional." UNFPA and FLACSO, Quito, Ecuador, 

December, 2006. 
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past, most recently in 1995, the arrival of such a large number of 

Peruvians has been striking.  

 

Colombians are also attracted by dollarization, but more important is the 

"push" created by an escalation of armed conflict among the Colombian 

military, paramilitaries, and the rebel group FARC (Colombian 

Revolutionary Armed Forces) since the election of Colombian president 

Alvaro Uribe and the breakdown of peace talks in 2002.  

 

This violence, coupled with herbicide spraying programs to eradicate coca 

crops in southern Colombia, have displaced as many as 250,000 

Colombians according to the United Nations High Commissioner for 

Refugees (UNHCR). The size of the Colombian population in Ecuador is 

not known, but if UNHCR's estimate is accurate, then a net average of 

50,000 Colombians have come to Ecuador each year since 2001. 

 

Determining the actual number of either Colombians or Peruvians in 

Ecuador is hindered by the fact that the border is porous. Using official 

migration figures is misleading because entrance and exit data suggest 

that from 2001 to 2004 nearly 388,000 Colombians should have settled in 

Ecuador, which is 52 percent higher than even UNHCR's estimate. 

Similarly, these data suggest that in the same time period a net number of 

345,000 Peruvians entered Ecuador, nearly three times the accepted 

figure.  

 

Although not all Colombians who come to Ecuador apply for asylum, they 

make up the overwhelming majority of people applying for and receiving 

asylum. According to Ecuador's Ministry of Foreign Affairs, between 2000 

and 2005, 36,665 people applied for asylum, with the number of 

applications peaking in 2003 (see Figure 2). Ninety-seven percent of the 

applicants were Colombian. Of the total number of applications, 11,492 
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(31 percent) were granted refugee status, 98 percent of them Colombians.  

 

Advocacy groups have been critical of the Ecuadorian government for 

denying nearly 70 percent of asylum applications, leaving thousands of 

families unable or unwilling to return to Colombia.  

 

 

Figure 2. Number of Asylum Seekers and Number Granted Asylum in 

Ecuador, 2000 to 2005 

 

 

Source: Ecuador Ministry of Foreign Affairs  

 

Finally, a moderate number of Chinese and a smaller number of other 

Asians have immigrated legally to Ecuador very recently, also because of 

dollarization. The 2001 census recorded 1,214 Chinese, and migration 

figures since 2001 indicate that on average, a net number of 645 Chinese 

have arrived annually, although most Ecuadorians suspect the figure is 

much higher. 
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Despite their small numbers, the presence of Chinese immigrants is visible 

in the Chinese discount clothing stores that have appeared in nearly every 

Ecuadorian city”10. 

 

5.1.2.5. Contemporary migration issues facing Ecuador  

 

Ecuador is struggling with its role as an important host country for 

Peruvians and Colombians. Both groups have been met with suspicion 

and hostility. Colombians are commonly suspected to be FARC rebels, 

paramilitaries, drug runners, or other criminals. This suspicion was fueled 

when, in January 2004, a prominent Colombian rebel was captured in 

Quito.  

 

Although Peruvians are generally not considered dangerous criminals, 

they face considerable discrimination, prejudice, and rumored exploitation. 

Many lead difficult lives and earn little money toiling in the least desirable 

jobs. Some Ecuadorians accuse Peruvians of stealing Ecuadorian jobs, 

lowering wages, and engaging in criminal activity, although there is little 

evidence to support the accusations.  

 

The Ecuadorian government has not addressed the Colombian situation 

beyond granting asylum to about one-third of applicants, in part because 

the two countries have a tense relationship. Ecuador objects to Colombia 

spraying coca plantations so close to the Ecuadorian border and suspects 

that rebels and paramilitaries use Ecuadorian territory. Thus, many 

thousands of Colombians continue to live in Ecuador without protected or 

legal status.  

                                                
10 HERRERA, Gioconda, CARRILLO María Cristina, and TORRES Alicia, "La Migración 

Ecuatoriana: Transnacionalismo, Redes, e Identidades." FLACSO-Plan Migración, 
Comunicación y Desarrollo, Quito, Ecuador 
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The government has made better progress with Peru, announcing in 

December 2006 that the two countries are formalizing a bilateral 

agreement to grant legal status to thousands of Peruvians working in 

Ecuador. The details of the agreement and how it is carried out will 

depend on the new president, Rafael Correa, who assumed office in 

January 2007. 

 

Also of concern to the Ecuadorian government is the dangers migrants 

face. In 2005, an overcrowded fishing trawler headed for Mexico with more 

than 100 Ecuadorians aboard sank in rough seas off the Colombian coast, 

leaving only a few survivors. 

 

Recently, Ecuadorians have become alarmed at reports that young 

women are being sold into or trapped in sex- slave operations, especially 

in Europe. To combat the vulnerability of migrants, the Ecuadorian 

government has begun a campaign to caution would-be migrants to 

reconsider migrating without legal permission and to know their rights 

should they go.  

 

In some parts of Azuay and Cañar provinces, entire communities have 

been transplanted to metro New York. Many of these migrants have built 

large, brick houses, which are overseen by nonmigrants but are 

essentially empty until the migrants return. In some communities, thieves 

have broken into such houses to steal electronic items, money, and other 

valuables. Communities have responded with neighborhood warning 

systems and vigilante protection.  

 

The return of migrants from the United States has produced a cultural 

upheaval, making it difficult for returnees to reintegrate. Many of the 

migrants from Azuay and Cañar provinces were part of the rural peasantry 
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or urban working poor, with last names that lacked status and were 

associated with indigenous (Indian) identity. The economic success of 

these previously marginalized families has caused resentment among 

some of the families that stayed.  

 

Although most Ecuadorians with legal status in the United States remain 

there, the children of US residents are known derogatorily as resizes and 

commonly experience exclusion. 

  

In the areas where much of the emigration has been via clandestine 

routes, thousands of children have been left behind with the remaining 

parent or, in his/her absence, with other family members. A number of the 

children or adolescents suffer from depression, lack of interest in school, 

and, reportedly, a high rate of suicide. 

  

5.1.2.6. Migration politics and the new president  

 

“Migration became a political issue in the 2006 presidential elections, 

when a 42-year-old economist, Rafael Correa, defeated the wealthiest 

man in the country, Álvaro Noboa.  

 

Correa named his sister, Pierina Correa, coordinator of migration issues 

and posted a "Migration Policy" document on his website. In the 

document, Correa promised to create a "Virtual Consulate" so that 

migrants could obtain documents more easily, and to elevate the Office of 

Migration to a cabinet-level ministry. Most dramatically, he proposed 

changing the constitution to grant Ecuadorians living overseas proportional 

representation in Congress.  

 

During the campaign, Correa, who had been economics minister in the 

previous administration, aggressively courted the votes of migrants in the 
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United States and to a lesser extent, in Europe. In 2005, Ecuador passed 

legislation that allows Ecuadorians living overseas to vote in presidential 

elections.  

 

In November 2006, 84,110 Ecuadorians living in 42 countries around the 

world voted in the presidential election. Migrants in Europe supported 

Correa's opponent, but Correa won the majority of votes in the United 

States.  

 

Whether or not the Correa administration will be able to follow through on 

its promises to increase political involvement of migrants remains to be 

seen, but there is reason for optimism. No other president has paid nearly 

as much attention to migrants and their families, and it is likely that 

candidates in the next presidential election (2010) will campaign and raise 

money among Ecuadorian communities overseas”11. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                
11 Ministerio de Relaciones Exteriores de Ecuador. 2006. Personal Communication. 
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CHAPTER II 

 

5.2. EDUCATION AND MIGRATION  

 

“International migration has the potential to stretch families across vast 

geographic spaces. Despite these distances, communication technology 

helps families remain linked as social units within a transnational space.  

 

Familial links sustained across borders, however, do not provide equal 

substitutions for the physical presence of family members within 

households. Familial separation may profoundly influence the roles, 

support structures, and responsibilities of transnational family members 

resulting in changes in psychological and emotional stress levels for all 

family members. 

 

The separation of family units resulting from migration induces stressors 

that affect the emotional well-being of both migrants and their family 

members. A burgeoning literature on migration and mental health explores 

psychological effects of migration on migrants in host countries.  

 

Very little research, however, has addressed the psychological costs of 

migration on the family members of migrants that remain at home. I fill this 

gap in the literature by focusing on the effects of migration on the 

emotional well-being of migrants’ family members remaining in their 

countries of origin. 

 

The effects of emigration influence numerous public, private, national, 

regional and local institutions in Ecuador (cit.by Smith, 2005). Family 

separation is standard in what researchers are increasingly referring to as 

“a culture of migration” within towns that have high and sustained rates of 
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out-migration (Cit. by Kandel and Massey, 2002). With so many families 

spanning two countries, repercussions of migration resound in both the 

home and host communities. Because the emotional wellbeing of a 

migrant’s family has the potential to affect the mental health of the migrant, 

investigating the effects of migration on non-migrants completes the 

exploration of the entire transnational space and is an invaluable addition 

to this body of literature”12. 

 

5.2.1 Familial involvement in migration decisions 

 

Individuals migrate for a variety of reasons including individual level 

motivations and familial strategies. Although individuals’ migration 

decisions often occur within the context of social networks, much 

immigration theory and policy is based largely on a neoclassical model of 

cost benefit analyses that focuses upon the risks and costs of crossing the 

border, wage differentials between the home and potential host countries, 

the probabilities of employment in the home and host countries, and the 

psychological costs of migrating (Cit. by Todaro and Maruzko, 1987 

Massey et al., 1993 Espinshade, 1995). 

 

Neoclassical models of migration examine patterns of individual 

assessments that ultimately result in a rational decision to migrate 

permanently. 

 

Without negating the importance of the individual as put forth in the 

neoclassical model, the new economics of migration model (Cit. by NEM) 

expands upon the neoclassical model by examining migration patterns, 

and analyzing how market conditions in the home and host countries 

effect familial or household decision making.  

                                                
12

 Prof. Dr. HECKMANN Friedrich, Director, European Commission's Directorate-General for 

Education and Culture. 
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According to NEM theory, families respond to failures in market 

protections, such as a lack of insurance against economic shocks or 

natural disasters, by sending one or more family members to a different 

country or region to work in an industry that does not face the same 

threats or offers more protection against economic threats. Additionally, 

migration decisions emerge as a means to get around market failures that 

impede people’s access to credit. Higher wage opportunities in destination 

communities allow individuals to save money toward investments in their 

home communities, and send remittances back to their families.  

 

5.2.2. Stressors affecting emotional well-being 

 

“Recent scholarly exploration identifies the family as a constantly changing 

entity without a traditional form, but stresses the influence of the family 

over individuals’ economic and social status (Cit. by Nicholson, 1997 

Midgley and Hughes, 1997). Though families differ in form and size, 

Midgley and Hughes assert that families, as identified by the individuals 

within them, serve as “emotional and supportive network[s]” (1997:62). 

 

They place less emphasis on the form (whether nuclear or extended, 

blood-related or socially formed), and instead focus on the functions that 

families provide for their members. Serving as units of social and 

emotional support, families ideally protect their members from 

experiencing dramatic psychological distress brought about by stressful 

life events. Shifts in familial organization, however, disrupt familial 

functioning, and can add to the stress induced by difficult life events. I 

outline potential sources of stress specific to the process of migration 

below. 
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Separation: Studies linking stressful life events and depression have found 

significant correlations between reporting a separation from a significant 

person and depression.  

 

Examining migrant families in the U.S., (Cit. by Suarez Orozco, 2002) et 

al., focus on the issue of separation brought about by segmented, or stage 

migration. Stage migration refers to gradual a process of familial migration 

in which certain members of the family migrate first, and later send for their 

family members once they become established. Through their research 

with the Longitudinal Immigrant Student Adaptation Study, they found that 

adolescents who had experienced long periods of separation from their 

parents displayed higher levels of depressive symptoms than adolescent 

immigrants who were not separated from their parents, or who only 

experienced short periods of separation from their families. Suarez-Orozco 

et al. identified stage migration as particularly disruptive to adolescents 

who, in additional to adapting to a new lifestyle and culture, had to endure 

two sets of traumatic separations; first from their parents, and later from 

the people who became their primary caretakers during the time that they 

were geographically separated from their parents. 

 

Family members of migrants that remain in their home countries do not 

suffer the strains of having to adapt to a new culture themselves, but they 

may still experience heightened levels of stress and depression due to the 

separation from their migrant family members. Although many 

respondents interviewed in the two year study discuss the economic 

benefits that in their minds outweigh the psychological and emotional 

costs of familial separation, others mention feeling abandoned or not 

understanding the reasons that their family members left without them. 

One respondent expressed jealousy of his younger siblings who migrated 

with their parents because they were young enough to benefit from the 

education system in the U.S., while he was not. Although he understood 
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the reasoning behind his parents’ decision, he retained mixed feelings 

about the situation (2004: 1328). Another respondent expressed extreme 

sadness at the loss of family ties with her brothers in the U.S. She felt 

abandoned, rejected, and left behind (2004: 1324, 1328). 

 

Other studies have highlighted spousal separation, in particular, as a 

stressful situation for migrants and their family members remaining at 

home (Cit. by Hondagneu-Sotelo, 1992 Rodriguez, et al., 2000). In her 

ethnographic study of Mexican immigrant families, Hondagneu-Sotelo 

found evidence of severe strains resulting from husbands’ migrations. 

 

The women in the study had since joined their husbands in the U.S., but 

many of them spoke of long periods of separation from their spouses prior 

to migrating themselves. 

 

Emphasizing the severe distress felt by some respondents in her sample, 

she states Role Change and Role Addition: In addition to emotional strains 

resulting from familial separations, several studies of transnational families 

also address the stress that accompanies changes in familial roles (Cit. by 

Hondagneu-Sotelo and Avila, 1997 Schmalzbauer, 2004 Aguilera-

Guzman, 2004). These studies adopt Patricia Hill Collins’ phrase “other 

mothers” in referring to the stand-in females that take on the nurturing role 

in place of biological mothers who have migrated away from their families 

(Cit. by Collins, 1991). Adaptive behaviors are particularly salient for 

absent mothers, but every family member that leaves may perform roles 

that remaining family member assumes once a family member migrates. 

After migrating, the main income earner may continue to provide the chief 

source of familial income through remittances, but this is not his or her 

only role within the family. Upon migrating, the other roles previously 

provided by migrants must be supplemented by non-migrant family 

members. 
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Adaptive behaviors of remaining family members may be disruptive for 

families, particularly when transmigrants return and reassume the roles 

that they used to play within the family. In her study of Honduran 

transnational families, Schmalzbauer describes the return of one father 

whose young son refused to speak to him because he could not readjust 

to his father’s presence. She describes this situation as “disruptive” to the 

entire household as everyone unsuccessfully attempted to resume their 

former roles and explain the role of the migrant to young children in the 

household (2004: 1325). 

 

Rifts in family relations between young children and their migrant parents 

have emotional repercussions that resonate throughout the entire family. 

Adaptive roles to supplement the loss of migrant relatives occur within all 

households that have experienced the migration of a household member, 

but may be particularly stressful for mothers with dependents in the 

household (Cit. by Aguilera-Guzman, 2004 Maza, 1997). Although they 

most likely filled the role of care taker before their husbands migrated, they 

now have the additional strain of fulfilling this role without then emotional 

or physical support of the husband. The transfer of extra responsibility to 

remaining household members spreads beyond the “other mothers” to all 

members of the household. In one study of adolescents affected by 

paternal migration, additional obligations lead to increased stress among 

adolescents (Cit. by Aguilera-Guzman, 2004). This study not only 

addressed the additional tasks undertaken by the adolescents, but also 

discussed mothers who acted as both mother and father within in the 

home. According to the study, the adoption of additional roles was 

particularly stressful when new responsibilities crossed over traditional 

gender lines. 
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Breakdown of Support Structures: Research has shown social support, 

particularly in the form of close intimate relationships such as spousal 

relationships, to be a successful buffer against mental distress (Cit. by 

Thoits, 1995 Farrell and Barnes, 1993). The separation of a close family 

member, thereby, may also signify the breakdown of an individual’s social 

support network. In the case of migration, the separation of migrants from 

their families is a stressful life event that severs the support network of 

both migrants and migrants’ family members. The strain of migration, 

therefore, immediately highlights breakdowns in the support structure. 

Beyond the initial shock, however, daily life stressors may continue to 

cause exaggerated strain due to diminished support networks, particularly 

in the case of spousal migration. Studies examining migrants separated 

from their spouses and children indicate these individuals experience 

greater levels of depression than those who migrate with their families. 

Most studies stress the primary importance of spousal relationships, but 

other relationships throughout the life course differentially affect 

individuals’ support structures. One study of adolescent reactions to the 

migration of fathers included a measure of social support regarding the 

absence of paternal advice and support (Cit. by Aguilera-Guzman, 2004). 

Adolescents may be more affected by the migration of one of their parents 

due to their daily reliance upon them. In contrast, the absence of parental 

support may be less dramatic for adults who are not as reliant upon their 

parents, but instead focus on spousal relationships. Other friends and 

relatives serve to buffer the effects of spousal separation, but these 

relationships are not as effective in providing outlets for support as this 

most intimate relationship”13 (Cit. by Cohen and Wills and Thoits, 1985) 

 

 

                                                
13 Published by anitagand en 12.8.06, ISSUE SHEET, ABCD PARENTING YOUNG 

ADOLESCENTS www.abcdparenting.org. 
 

http://adolescencia-por-ag.blogspot.com/2006/08/comprender-al-adolescente.html
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5.2.3. Social effects of migration 

 

“Although economic effects of migration have been extensively studied, 

the social effects have received less attention. However, they are very 

important and very closely linked to the much more studied economic 

effects. The social effects of migration amongst others consist of change 

in family composition, family separations and the abandonment of old 

people, child outcomes in terms of labor, health and education. 

 

For example, most of the households have only women, children and 

elderly. Among the women are also wives of emigrated sons, since the 

wife becomes a member of the husbands’ family according to the ‘virilocal 

nature of customary law’ (Cit. by King and Vullnetari, 2003). 

 

In Ecuador, one of the key social issues arising from the age and gender 

selectivity (mostly young men emigrating) of Ecuadorian migration is family 

separations and the abandonment of many old people. Many women are 

separated from their partners. Just over 20,000 married women were living 

without their husbands at the time of the 2001 census (Cit. by INSTAT, 

2004). 

 

Children suffer too from the absence of their fathers. Perhaps the most 

serious problem concerns elderly people who have lost their family and 

social support. Even though the custom obliges the youngest son and his 

wife to take care of his parents in their old age, migration breaks down the 

tradition. This very human aspect of the effect of migration has rarely been 

mentioned in the existing literature. (Cit. by King and Vullnetari, 2006) 

examine, based on semi-structured interviews with elderly people in areas 

of heavy out-migration in rural areas in Ecuador, the human impact of 

emigration on older people and their coping strategies, one of which is to 
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follow their children abroad to provide childcare for their grandchildren, 

enabling both the working-age parents to engage in paid work.  

 

It is recognized that the sudden political, social and rural dislocations that 

followed the era, have made older people particularly vulnerable. Many 

have been left behind by their emigrant children, creating the phenomenon 

of the socially-isolated ‘elderly orphans’. It’s been argued that while 

migrant remittances cushion this social isolation, the loss of children and 

grandchildren through emigration has undermined older people’s self-

respect and have ruined the foundations of the (the raisond’être) of 

Ecuadorian family life. 

 

The age and sex-selectivity of Ecuadorian migration puts particular 

pressure on those women left behind in rural areas. They bear the burden 

of looking after the family, the house and the land. They are acutely aware 

of the social costs accrued on rural families and communities left behind. 

They are also very much aware of their increased vulnerability and 

psychological stress (Ibid). 

 

Another research on the access to education found that most frequently 

cited reason for dropping out of school was to join the family in their 

travels abroad as seasonal short- or longer-term migrants (Lliev and 

Kabakchieva, 2002). It was reported, in their cases, children were left in 

Ecuador in the care of grandmothers or aunts. Such pupils, some teachers 

said, possessed more cash, sent by their parents. They became easily 

spoiled, undisciplined as they would not obey their elderly 

grandparents or other relatives serving as their guardians; they would start 

smoking, drinking and eventually leave school altogether. The research 

revealed, however, some positive stories of families of returned seasonal 
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migrants who invested their savings into securing better education for their 

children”14. 

 

5.2.4. Negative educational factors in migrants’ children 

 

Migrants’ children are in a disadvantaged position in the education system 

but the degree of difference compared to native peers varies quite 

substantially between countries.  

 

Furthermore, the degree to which pupil achievement generally is 

dependent on family resources varies tremendously between countries. 

“Econometric results show that the influence of the socio-economic 

background of parents differs strongly across nations, with the highest 

impact found for Germany, the UK and the US, whereas social mobility is 

more likely in Scandinavian countries and in Canada” (Cit. by Entorf & 

Minoui, 2004 see also Schütz & Wößmann 2005). Since migrants’ children 

generally come from families with comparatively fewer resources this 

general feature of the education system does affect them in a particular 

way. Schütz & Wößmann further report that countries with a well-

developed system of preschool education and a relatively late selection of 

students to different tracks of the education system (ability grouping), offer 

better educational opportunities for disadvantaged children. 

 

The relative importance given to preschool institutions, the kind and 

degree of structured differentiation between classes and schools on the 

basis of curricular differentiation and ability levels, is a matter of political 

decisions at the macro level of societies and political systems. Political 

authorities must decide on such features of an education system. As (Cit. 

by Schofield, 2006) says: “Students learn and teachers teach in 
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 CLIP Research Group 2007: Overview Report on Housing Policies for Migrant 

Integration. Working Paper Dublin, European Union Foundation. 
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institutional settings whose characteristics are sometimes taken for 

granted because they are so much part of the lived experience of the 

members of a society … One of the traditional and commonly accepted 

characteristics of schools in many countries that has been implicated by 

research as contributing to the achievement gap between students 

belonging to the majority group and those from immigrant and minority 

backgrounds is the structuring of classrooms, schools and school systems 

so that students with initial low achievement levels, low socio-economic 

status and immigrant / minority backgrounds are disproportionately 

educated with others sharing these same commonly interrelated 

attributes”. 

 

Schofield’s research review of a wide range of international (particularly 

American) literature on the effects of tracking or ability grouping as a 

feature of education systems comes to the following conclusion: 

“Considerable evidence exists that tracking and related kinds of ability 

grouping with curricular differentiation, … often contribute to the 

achievement gap between initially lower- and initially higher achieving 

students by undermining the academic achievement of the former group. 

Because a disproportionate number of students from emigrant 

backgrounds are in the former group for various reasons, such forms of 

ability grouping are likely to increase the achievement gap between 

immigrants and others”. This effect can be observed, even if no 

discrimination occurs with regard to placement in different tracks or 

schools.  

 

The integration process of migrants generally lasts for generations. During 

this process, cultural differences between migrants and natives usually 

decrease. With some immigrant groups, however, cultural differences 

remain strong and these migrants change into ethnic minorities within the 

nation state. (Cit. by Farley, 2005) makes cultural difference and cultural 
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dominance the starting point of an argument for explaining the problems of 

migrant and minority children in the American educational system. As he 

says, “a big piece of the problem is related to the fact that those who 

control our educational institutions and a great many minority students are, 

quite simply, culturally different from one another” (p. 368). As a case in 

point he refers to research on the consequences of limited coverage of 

minority groups in school materials. The relative absence or distorted 

presentation of minorities in school materials may seriously harm the self-

image and self-esteem of minority group children and negatively affect 

their chances of school success. It also makes it difficult to take positive 

role models from a minority group background. The same effect can be 

expected from the absence of minority teachers in schools. 

 

Another factor relates to a very basic structuring of an education system 

and its foundations; education systems differ as to their basic philosophies 

and ensuing structures of schooling. One of the main divisions in 

educational philosophies seems to be whether and to what degree 

systems are selective – and often selective at an early stage - and 

hierarchical, or believe in a more egalitarian philosophy that gives extra 

support within the system and second and third (or more) chances to 

those students who have problems or are slow learners and help them 

along. It is obvious that selective systems contribute to increasing the 

problems of minority children and do little to support them. 

 

5.2.5. The school as an organization 

 

“For the explanation of differences between schools within national or 

regional systems it is theoretically useful to look at the single school as an 

organization that acts in a certain environment. (Cit. by Radtke, 2004) has 

developed an approach suggesting that first and foremost the school as 

an organization is interested in “normality”, i.e. the normal functioning in 
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the performance of its job. When deciding on whom to accept, keep or 

reject as a student the modern school in principle is “color blind”. It is 

interested primarily in the (future) normal performance of the role of 

student by applicants, or by accepted students. A prime criterion upon 

which this normality expectation is based is knowledge of the language of 

instruction; another criterion is a judgment on the possibility to build upon 

learning content from previous schools that the applicant has attended. 

The school wants to make sure that it can successfully work with the new 

“client”. The problem for many migrant and minority children and youth is 

that they cannot fulfill these normality expectations and thus are often 

excluded from academically demanding schools. 

 

Normality expectations will be in force under normal conditions of an 

organization. 

 

An organization gets into a crisis situation when its regular clientele 

decreases or even stops coming. In a crisis situation or under the threat of 

an upcoming crisis another “law of organizations” comes into force, the 

“law of survival”: the organization wants to survive, to keep its personnel, 

its budget, its resources and its public image (Cit. by Esser, 2000). The 

loss of students or the upcoming threat of a loss of students is a crisis 

situation for a school. Depending upon the kind of school, this law of 

survival will work in favor or against the educational opportunities of 

migrant children. 

 

Schools for special education on the one hand, or secondary schools 

preparing for higher studies on the other, could be illustrative examples. 

Schools for special education suffering from a decrease of pupils and 

fearing a loss of funds, personnel and importance will be tempted to take 

students who are not mentally or behaviorally handicapped, but do not fit 
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the normality expectations outlined above. And “normal” schools will be 

happy to get rid of a difficult clientele. 

 

Strikingly different enrolment rates for migrant children in special schools 

and between different German Länder have been identified (Cit. by 

Kornmann and Klingele, 1997; Powell and Wagner, 2001). These may be 

interpreted as an outcome of different placement policies of schools and 

school authorities in different federal states, not as a result of different 

rates of handicapped migrant children in those states.  Survival policies of 

a school, however, may work in favor of migrants’ children as well. 

 

Another approach to explaining different educational opportunities for 

children and youth is by looking at the quality of schools as organizations 

in performing their tasks. The "Quality of Schools" research tradition has 

identified several indicators that measure the quality of performance of 

schools as educational organizations. Good schools have among others 

the following characteristics (Cit. by Fend, 1998). 

 

 A shared pedagogical concept. 

 High quality of school management and leadership. 

 Consensus and cooperation among teachers. 

 Stable structure of teaching staff. 

 High expectations of teachers towards students. 

 Few hours of teaching lost due to illness or absence of teachers for 

other reasons. 

 Richness of school life. 

 Good discipline of students. 

 Good school library. 

  Involvement of parents in school life.”15 
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5.2.6. School and classroom segregation as an explanation of 

underachievement 

 

“Segregation can be regarded as a multi-level concept. On the one hand it 

refers to a macro structural feature of society and is an expression of an 

ethnic stratification system. Segregation can also be, a characteristic of 

organizations like schools. People of different ethnicity or of migrant vs. 

non-migrant status are members in different organizations, or within an 

organization, in different and separated structures. On the micro level of 

small groups and inter-individual interaction, segregation refers to 

separated, homogenous ethnic or migrant structures. Segregation is a 

concept for social and physical spatial separation and distance between 

groups and individuals. School segregation means that the student body 

of a school – and sometimes the teaching body as well – is primarily 

composed of one migrant ethnic group or of migrants of different ethnicity. 

 

Segregation can be de jure and de facto. European countries do not 

officially have segregated schools for migrant and ethnic minority children 

on a legal basis. The case of separate schools for indigenous or national 

minorities in some European nation states – as in Spain - is a case of 

cultural autonomy, in which the separation is voluntary and rests on the 

will of the minority. De facto segregation of migrant children in urban 

schools – usually in disadvantaged city quarters – exists in all European 

countries that have experienced immigration in the second half of the 20th 

century. This school segregation is primarily the result of concentration 

and segregation of migrants in housing. Where housing is highly 

segregated neighborhood schools will generally be segregated too (Cit. by 

Kristen, 2003). Existing school segregation may also reinforce housing 

segregation, since some majority households may move away to areas of 
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a city with no or only a small minority population, because they prefer 

majority dominated schools”16. 

 

5.2.7. Teacher qualifications and expectations 

 

“No matter what the differences between national education systems are, 

the teacher student relationship and the content of its interaction are 

absolutely central for student achievement in any system of education. 

Since the adaptation of education systems to the rather new processes of 

immigration in Ecuador lags behind the social facts of this ongoing 

process, teachers in most cases are ill prepared for having large numbers 

of migrants’ children in the class room. The training of school teachers is 

hardly geared to this new reality (Cit. by Pitkänen, et al., 2002). Pre-school 

educators as well have to be trained for this new challenge. They have to 

be qualified for the new role of early age second language teacher. 

 

Quite a large body of educational research that has been reviewed by 

Farley (2005), Schofield (2006) and Stevens (2007) has found that 

teacher expectations affect student performance. Teacher expectations 

work as a self-fulfilling prophecy: “teachers expect more of some students, 

and less of others, and their expectations affect the way they interact with 

students, and as a result, the expectations become true” (Cit. by Farley, 

2006). There is a large body of evidence that expectations are formed at 

least partially on the basis ethnicity, “race” and social class (Cit. by 

Stevens, 2006). 

 

Teacher expectations work in subtle ways: different kinds of socio-

emotional behavior, the amount and kind of feedback students receive, the 

extent to which students are provided with challenging learning material, 

                                                
16

 Bloem, N.S.; Diaz, R. (2007): White Flight: Integration through Segregation in Danish 

Metropolitan Public Schools 



 

48 

 

and the opportunities presented to students to participate in class (Cit. by 

Schofield,  2006). Very often these processes happen unconsciously. 

 

The size of the influence is different under different conditions: 

expectation effects seem to be stronger in elementary schools and appear 

to have a bigger influence on students in situations new to them. For 

Schofield (2006): “students who are not very verbal or who fail to initiate 

much interaction with their teachers are more likely than others to 

generate low teacher expectations irrespective of their potential, which has 

important implications for the achievement gap since migrants’ students 

may be especially likely to evidence such behaviors due to having lesser 

familiarity with the language of instruction than their non – immigrant 

peers.”17 

 

5.2.8. Effects of stereotype threat 

 

Stereotypes can be conceptualized – on the macro level – as societal 

ideologies consisting of structured descriptions of allegedly negative 

characteristics of large social groups (‘out–groups’) and, at the same time, 

of allegedly positive descriptions of groups to which people belong (‘in-

groups’). Such stereotypes over-generalize and are immune to evidence 

that would question the ideology. Ideologies are usually the product of 

certain interest and power structures, but often develop dynamics of their 

own when interest structures are in a process of change. 

 

In this study we look at stereotypes – on a micro level of analysis – as 

individual negative attitudes toward other individuals and other groups. 

These attitudes are produced in the socialization process via the 
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internalization of the societal ideologies referred to. Usually they are not 

based on any personal experience. 

 

Without going into any theoretical discussion and differentiation we only 

mention that the social sciences refer to this complex phenomenon with 

different terms: ethnocentrism, nationalism, xenophobia, racism and 

nativism. Concrete forms of the ideologies and attitudes are, for instance, 

anti-Semitic, or Islam phobic sentiments. 

 

Social psychological research – especially in the United States – has 

made a strong effort for a long time to look into the consequences of 

stereotyping on the achievement of minority children. Schofield has 

recently undertaken a review of a vast research literature from social, 

educational and developmental psychology (Cit. by Schofield,  2006). She 

lists the following major results of this research: 

 

 Stereotype threat can seriously undermine the achievement of 

immigrant and minority students; 

 “A substantial and well-designed body of experimental research 

reviewed leads to the conclusion that students’ beliefs that negative 

stereotypes exist about the academic performance of the members of 

a social category to which they belong can have a negative impact on 

their performance” stereotyping may undercut the performance of 

children as young as 5 or 6 years of age, and the effects may be quite 

large;  

 Stereotype threat produces other behaviors that have a negative 

influence on achievement: avoidance of challenge, self-handicapping, 

rejection of feedback regarding one’s performance and academic 

disengagement.  
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The mechanisms through which stereotype threat negatively affects 

academic achievement include increased anxiety (Cit. by Blascovich, et 

al., 2001; Osborne, 2001), decreasing students’ expectations regarding 

their likely performance (Cit. by Cadinu, et al., 2003) and “impairing 

intellectual functioning by hijacking cognitive resources that would 

otherwise be available for the academic activity at hand to process and / 

or suppress concerns raised by stereotype threat” (Cit. by Schofield, 

2006). Difficult tasks also increase the likelihood of producing effects of 

stereotype threat. Stereotype threat furthermore increases with the 

following traits of individuals: caring about performing well, being more 

concerned about prejudice, being highly identified with a stereotyped 

group and being characterized by internal locus of control and high levels 

of self-monitoring. 

 

5.2.9. Discrimination as an explanation of educational disadvantage 

 

“Integration problems and educational disadvantage of migrants’ children 

and minorities are often explained or interpreted as the effects of 

discrimination. And, indeed, discrimination is a social reality in all societies. 

Ever since the Enlightenment and the rise of ideas and norms of equality 

and Human Rights, the spread of the concept of discrimination as unequal 

treatment – without necessarily using the word discrimination - has been a 

“logical” consequence of this development. Antidiscrimination policies are 

designed to combat discrimination. 

 

As a good example of trying to explain or interpret educational 

disadvantage of migrants and minorities as discrimination, one can point 

to a recent study by the European Monitoring Centre on Racism and 

Xenophobia (EUMC) in Vienna “Migrants, Minorities and Education – 

Documenting Discrimination and Integration in 15 Member States of the 

European Union” (cit.by EUMC, 2004). The report is quite conscious of the 
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conceptual and empirical difficulties associated with discrimination as a 

social phenomenon: “Since it is difficult to assess to what degree 

differences in educational performance and outcome between different 

ethnic groups are influenced by discriminatory practices, this study looks 

at different factors that can be regarded as indicators of discrimination. 

However, it has to be noted that research clearly pinpointing discrimination 

as the decisive factor for the existence of inequalities is rare” (Cit. by 

EUMC, 2004)”18. 

 

5.2.10. Emotional and behavioral factors in migrant’ children. 

 

5.2.10.1. The Lack of Affect “Marks” to Child. 

 

“The children who do not receive affect in their first years stay with 

physical and psychological mark have demonstrated in some researching 

of BBC Mundo. In that study is important to the formation of brain pattern 

associates with the management of stress and the formation of social 

links.”19 

 

“The lack of affect influences in the learning students. The students 

nowadays need to know that they are listened, understood, and loved, 

because in some homes the families are in complete destruction, there is 

not a real dialogue among members of a family, without respect and lack 

of love. The elementary school, should give confidence to the students, 

safety, living together, accepting them like human beings, with their 

difficulties and mistakes.”20 

 

                                                
18 Burgess, S.; Johnston, R.; Harris, R.; Wilson, D. (2006): School and Residential Ethnic 
Segregation: An Analyses of Variations across England’s Local Educational Authorities. 
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The teachers alone without the support of the parents, community and 

students cannot educate with success .we need support us mutually.21 

 

The teachers are the protagonist in the education; because the most of 

them are responsible of the education development students. The 

students have the obligation accomplishment with their tasks that teacher 

assign and value their knowledge as subject as personal life. 

 

It is important that teachers have a good relationship as family parents as 

students, especially with family parents. 

 

The parents know better to their children. Then with the support of the 

parents, the teachers can understand most to the students, moreover, 

they have problems reason for which they do not accomplish right with 

their studies so that, the parents can find out or know if something is 

happening with their teenagers for a better relation and orientation as in 

the home as an educational institution. 

 

 

 

 

 

 

 

5.2.10.2. Affection and Self - esteem. 

 

“It is common that when parents go abroad, their children and teenagers 

are living without affection because, the people who are taking care of 
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them instead of their parents, are considering “guardians” and children 

and teenagers do not want to be keeping watch. 

 

The relationship between children and teenagers with their “guardians” is 

really difficult. They will have low self-esteem, low scholar yield.  Then, our 

moral values are missing. 

The affection plays a fundamental role as axis of the motivation; some 

psychologists affirm that the most intellectual problems are related by 

affective problems.”22 

 

“David Goleman, a North American Psychologist, in the last years he has 

highlighted the determinant role of the “emotional intelligence” in contrast 

to the “rational mind”. If there is not motivation in the classroom, the 

student misses the interest to learn. Knowledge and feeling both should go 

together.23” 

 

“Goethe said "that the human being loves only what they know. The 

unknown thing generates feelings of doubt. If the educational environment 

is loaded with fears, rejections, disrespect, aggression. ¿How can the 

student learn to think, learn to learn?  

 

No learning or the thinking skill can be achieved if there are no motivation 

and favorable attitudes of the student, so it turns imperiously to dedicate 

time to the above-mentioned strategies. 

 

 The tasks must be novel, coherent, and challenging in the daily life, 

encouraging the cooperative team work. If the teacher is the incentive 

engine, he/she must be enthusiast, confidence, and honest between that 

he/she said and make. 
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At the time of evaluating, it result interesting the individual and permanent 

achievements and progress of the student, likewise, the self-assessment 

and the co-evaluation are fundamental, furthermore the evaluation to the 

teacher, it must be qualitative instead of a numerical qualification; it 

demonstrates that the achievements are effect of the effort and capacity of 

the student, instead of external factors.” 24 

 

And to initiate the topic of absence of affection and comprehension that 

the students suffer in consequence of the absence of their parents, we 

quote Guido Moreno, who says: “nowadays children and teenagers are 

living without affection, because they do not love people who are taking 

care of them instead of their parents, only they see them as “guardians” 

and they do not want to be watched”.  According to him, teenagers feel 

sadly, then they look for the culprit but the culprit is the familiar 

abandonment. Then the teenager feels alone and if there is no sufficient 

motivation to raise her/his self-esteem, he/she suffers depression, 

loneliness, and his/her self-esteem droops along with his/her studies. 

 

Several pedagogies have seen a relation between the motivation scholar 

and the self-esteem. The people who possess a high self-esteem 

persevere in their efforts to get the best results in a difficult task. This 

perseverance grants them major possibilities of   success. The self-esteem 

is related to the judgments and the social behaviors, and has a direct 

effect on the aspirations, the creativity and the relations with the others. 

 

This reaction, when teenagers feel alone and do not love the people who 

are taking care of them, it generates an inadequate behavior in the family; 
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in other words, the affection is limited when parents go abroad, so it is 

going to bring immediate consequences in their studies.  

 

Also Moreno says that “to achieve respect and affection in this type of 

relation is very difficult, because teenagers have low self-esteem and they 

begin to have problems in their studies, then they come to the diversion, 

the drugs and the alcoholism. After these cultural, social and familiar 

problems are generated.”25 

 

“Julia Serrano tells that “bad friends appear when teenagers live alone and 

have money, but when teenagers have problems, these friends disappear 

and teenagers are completely alone. 

 

The same happens with the girls who in many cases take several couples 

as a search of the lost affection.”26 

 

“Luis Terán, the Humanist Movement, agrees that the remittance money is 

a bad resource employee because teenagers use this money to buy 

clothes, music, drugs, and a lot of things. Also Terán tells that “the 

economic does not replace the affection and care rights” so there are 

violence cases. 

 

Also it knows that teenagers use the economic resources to get teacher’s 

notes and passes of year in their schools.  

 

Luis Terán says that “children and teenagers have rights of protection, 

fidelity and care from their parents, but at the moment is not fulfilled. 
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The teenagers feel sad and alone when they have problems. We know 

that everybody needs affection from their family instead of material 

support. Also we know that teenagers believe in their parents, but if they 

go abroad, teenagers feel alone without comprehension and affection, in 

consequence there will be emotional instability. 

Also, there are families where the elder sons or daughters have to take 

care of their younger siblings. These teenagers have problems because 

they are not responsible to take care of their siblings. This kind of 

responsibility is not viable because teenager must not take care of their 

brothers or sisters.  

 

When the problems of the youth be worst will carry out to take imprudent 

decisions, like approaching to the alcoholic beverage, drugs and until they 

can commit suicide.  

 

On the other hand, there are teenagers who are very responsible to care 

their brothers or sisters when their parents go abroad, because teenagers 

know how their parents work hard in other country for them and they form 

a new family without parents.”27 

 

Julia Serrano says “that teenagers do not go to school and stay at home; 

this generates serious problems in the discipline and behaviors in the 

classroom. This way we are talking about a new type of orphanage, which 

is not registered in any official document.”28 

 

5.2.10.3. Emotional instability. 

 

According to the dictionary, the “instability” means “the quality of 

somebody lacks of stability”. Also “in teaching, an instability student 
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cannot be concentrate and, he/she has difficult to complete the task 

required. 

 

Do you love something that you hated yesterday? If you go on from love to 

the indifference, quickly you start activities which bored you and when you 

hear the word “permanence” you feel dread. Alert! The emotional 

instability makes suffer a lot to someone that endures it. 

 

Amalia Novatti tells us “that the emotional instability is a status of the 

personality that is characterized by a change of feelings and the emotive 

states, as the ups and downs of fortitude, without motive or insignificant 

causes that is a hanging problem to resolve. 

 

The unstable person lives in an emotional Russian mountain, who is giving 

bumps in the emotional area, unable to preserve the effects because this 

person lives as the wind changes. Although this person shows to be 

happy, he/she lives without consolidate anything permanent. In certain 

way, the symptoms look like a bipolar disorder maniacal depressive 

neurosis). 

 

How does it show? 

 

- Sadness times, unable to do new things, lack of interest for everything, 

tedium and irritability. 

- The states of euphoria. Teenagers live periods of intense optimism, 

their relationships begin easily.  

- Inconstancy to complete the tasks asked or goals.  

- Low tolerance to the frustration. 

- Emotional control weak. 

- Easily they love, derived from a big affective not recognized 

dependency.  
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- Low self-esteem, which feeds the distrust in others. 

 

The unstable people really have a big difficulty to separate the different 

ambits of their life, if they have familiar conflicts involve to the couple or to 

friends. They are usually dependents and insecure.”29 

 

5.2.10.4. Somebody wants to go away. 

 

Teenagers do not know what they do after reaching the school if their 

parents live in other country. Julia Serrano says “Some teenagers go away 

and they do not come back because they do not see their future in their 

country”, and also she says that among them there have  genius who 

never will comes back and he/she will be a genius to work in other 

country. 

 

In addition, she says that Spain or other country is not the paradise, 

because in all of these places you have to work hard to get money. When 

teenagers receive the money order, they lose the importance of study, 

because they think only about the social status that can achieve only with 

the money that comes of out of the country.”30 
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CHAPTER III 

 

5.3. LANGUAGE, LEARNING AND TEACHING 

 

Learning a second language is a long and complex undertaking. Your 

whole person is affected as you struggle to reach beyond the 

confines of your first language and into a new language, a new 

culture, a new way of thinking, feeling, and acting. Total 

commitment, total involvement a total physical, Intellectual and 

emotional responses are necessary to successfully send and 

receive messages in a second Language. Many variables are 

involved in the acquisition process. Language learning is not a set of 

easy steps that can be programmed in a quick do-it-yourself kit. So 

much is at stake that courses in foreign languages are often 

inadequate training grounds, in and of themselves, for the 

successful Learning of a second Language. Few if any people 

achieve fluency in a foreign language solely within the confines of 

the classroom. 

 

It may appear contradictory, then, that this book is about both 

learning and teaching. But some of the contradiction is removed if 

you look at the teaching process as the facilitation of learning, in 

which you can teach a foreign language successfully if, among other 

things, you know something about that intricate web of variables 

that are spun together to affect how and why one learns or fails to 

learn a second language. Where does a teacher begin the quest for 

an understanding of the principles of language learning and 

teaching? By first considering some of the issues. 
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5.3.1. Current issues in second language acquisition. 

 

"Current issues in second language acquisition SLA may be initially 

approached as a multitude of questions that are being asked about this 

complex process. Look at those questions. 

 

Who? 

 

Who does the learning and teaching? Obviously, learners and 

teachers. But who are these learners? Where do they come from? 

What are their native languages? Levels of education? Socioeconomic 

levels?  Who are their parents? What are their intellectual capacities? 

What sorts of personalities do they have? These questions focus 

attention on some of the crucial variables affecting both learners’ 

successes in acquiring a foreign language and teacher’s capacities 

to enable learners to achieve that acquisition. The chapters that 

follow will help to tease out those variables. 

 

In the case of the teacher, another set of questions emerges. What IS 

the teachers’ native language? Experience and/or training? 

Knowledge of the second language and its culture? Philosophy of 

education? Personality characteristics? Most important, how do the 

teacher and the student interact with each other?  

 

What? 

 

No simpler a question is one that probes the nature of the subject matter 

itself. What is it that the learner must learn end the teacher teach?. What 

is communication? What is language? What does it mean when we say 

someone knows how use a language? How can both the first and the 

second language be described adequately? What are the linguistic 
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differences between the first and the second language? These profound 

questions are of course central to the disciplines of linguistics. The 

language teacher needs to understand the system and functioning of 

the second language and the differences between the first and second 

Language of the learner. It is one thing for a teacher to speak and 

understand a language and yet another matter to attain the technical 

knowledge required to understand and explain the system of that 

language its phonemes and morphemes and words and sentences and 

discourse structures. 

 

How? 

 

How does Learning take place? How can a person ensure success in 

language learning? What cognitive processes are utilized in second 

language learning? What is the optimal interrelationship of cognitive, 

affective, and physical domains for successful language learning? 

 

When? 

 

When does second language learning take place? One of the key 

issues in second language research and teaching is the differential 

success of children and adults in learning a second language. Common 

observation tells us that children are better language Learners than 

adults. Is this true? If so, why does the age of learning make a 

difference? How do the cognitive and emotional developmental changes 

of childhood and young adulthood affect language acquisition? Other 

"when" questions center around the around of time spent in the activity 

of learning the second language. Is the Learner exposed to three or five 

or ten hours a week in the classroom? Or a seven-hour day in an 

immersion program? Or twenty-four hours a day totally submerged in 

the culture? 
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Where? 

 

Are the learners attempting to acquire the second .language within 

the cultural and linguistic milieu of the second language, that is, in a 

"second" language situation in the technical sense of the tern? Or are 

they focusing on a "foreign" language context in which the second 

language is heard and spoken only in an artificial environment, such 

as the modern language classroom in an American university or high 

school? How might the sociopolitical conditions of a particular 

country affect the outcome of a learner's mastery of the language? 

How do general intercultural) contrasts and similarities affect the 

learning process? 

 

Why? 

 

Finally, the most encompassing of all questions: Why are learners 

attempting to acquire the second language? What are their purposes? 

Are they motivated by the achievement of a successful career? By 

passing a foreign language requirement? Or by wishing to identify 

closely with the culture and people of the target language? Beyond 

these categories, what other affective, emotional, personal, or 

intellectual reasons do learners have for pursuing this gigantic task of 

learning another language? 

 

These questions have been posed, in very global terms, to give you an 

inkling of the diversity of issues involved in the quest for understanding 

the principles of language learning and teaching. And while yon cannot 

hope to find final answers to all the questions, you can begin to achieve 

a surprising number of answers as you move through the chapters of 

this work. 
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And yon can hone the global questions into finer, subtler questions, 

which in itself are an important task, for often being able to ask the right 

questions is more valuable than possessing storehouses of knowledge. 

 

Thomas Kuhn (1970) referred to "normal science" as a process of' 

puzzle solving in which part of the task of the scientist, in this case the 

teacher, is to discover the pieces and then to fit the pieces together. 

Some or the pieces of the language learning puzzle have become well 

established. Others are not yet discovered, and the careful defining of 

questions will lead to finding those pieces, we can then undertake the 

task of fitting the pieces together into a "paradigm"—an interlocking 

design, a theory of second language acquisition. 

 

That theory, like a jigsaw puzzle, needs to be coherent and unified. If 

only one point of view is taken—it you look at only one facet of second 

language learning and teaching—you will derive in incomplete, partial 

theory. The second language teacher, with eyes wide open to the total 

picture, needs to form an integrated understanding of the many aspects 

of the process of second language learning. 

 

In order to begin to ask further questions and the find answers to some 

of those questions, we must first address a fundamental concern in 

problem-posing: defining or delimiting the focus of our inquiry. Since this 

book is about language. Learning, and teaching, let´s see what happens 

when we try to "define"' those three terms”31. 

 

 

 

                                                
31

 BROWN Douglas H., Principles of Language Learning and Teaching, Fourth Edition, 
LOGMAN 2004. Pág. 5-7. 
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5.3.2. Language 

 

“A definition of a concept or construct is a statement that captures its 

key features. Those features may vary, depending on your own (or the 

lexicographer’s) understanding of the construct. And most important, 

that understanding is essentially a "theory" that explicates the construct. 

So a definition of a term may be thought of as a condensed version of a 

theory. Conversely, a theory is simply—or not so simply—an extended 

definition. Defining, therefore, is serious business: it requires choices 

about which facets of something are worthy of being included. 

 

Suppose you were stopped by a reporter on the street, and, in the 

course of an interview about your field of study, you were asked: "Well, 

since you're interested in second language acquisition, please define 

language in a sentence or two." You would no doubt dig deep into your 

memory for a typical dictionary-type definition of language. Such 

definitions, if pursued seriously, could lead to a lexicographer's wild-

goose chase, but they also can reflect a reasonably coherent synopsis 

of current understanding of just what it is that linguists are trying to 

study. 

 

If you had had a chance to consult the Concise Columbia Encyclopedia 

(J994: 479.), you might have responded to your questioner with an 

oversimplified "systematic communication by vocal symbols." Or, if, you 

had recently read Pinker's The Language Instinct (1994), you might 

have come up with a sophisticated statement such as: Language is a 

complex, specialized skill, which develops in the child spontaneously, 

without conscious effort or formal instruction, is deployed without 

awareness of its underlying logic, is qualitatively the same in every 
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individual, and is distinct from more general abilities to process 

information or behave intelligently. (p.18) 

 

On the other hand, you might have offered a synthesis of standard 

definitions out of introductory textbooks; "Language is a system of 

arbitrary conventionalized vocal, written, or gestural symbols that 

enable members of a given community to communicate intelligibly with 

one another." Depending on how fussy you were in your response, you 

might also have included some mention of (a) the creativity of language, 

(b) the presumed primacy of speech over writing, and (c) the 

universality of language among human beings. 

 

A consolidation of a number of possible definitions of language yields 

the following composite definition. 

 

1. Language is systematic. 

2. Language is a set of arbitrary symbols. 

3. Those symbols are primarily vocal, but may also be visual. 

4. The symbols have conventionalized meanings to which they refer. 

5. Language is used for communication. 

6. Language operates in a speech community or culture. 

7. Language is essentially human, although possibly not limited to 

humans. 

8. Language is acquired by all people in much the same way; lan-

guage and language learning both have universal characteristics. 

 

These eight statements provide a reasonably concise "twenty-five-

word-or-less" definition of language. But the simplicity of the eightfold 

definition should not be allowed to mask the sophistication of linguistic 

research underlying each concept. Enormous fields and subfields, year-
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long university courses, are suggested in each of the eight categories. 

Consider some of these possible areas: 

1. Explicit and formal accounts of the system of language on several 

possible levels (most commonly phonological, syntactic, and 

semantic). 

2. The symbolic nature of language; the relationship between 

language and reality; the philosophy of language; the history of 

language. 

3. Phonetics; phonology; writing systems; kinesics, proxemics, and 

other "paralinguistic" features of language. 

4. Semantics; language and cognition; psycholinguistics. 

5. Communication systems; speaker-hearer interaction; sentence 

processing.  

6. Dialectology; sociolinguistics; language and culture; bilingualism and 

second language acquisition.  

7. Human language and nonhuman communication; the physiology 

language.  

8. Language universals; first language acquisition. 

 

Serious and extensive thinking about these eight topics involves a 

complex journey through a labyrinth of linguistic science—a maze that 

continues to be negotiated. Yet the language teacher needs to know 

something about this system of communication that we call language. 

Can foreign language teachers effectively teach a language if they do 

not know, even in general, something about the relationship between 

language and cognition, writing systems, nonverbal communication, 

sociolinguistics, and first language acquisition? And if the second 

language learner is being asked to be successful in acquiring a system 

of communication of such vast complexity, isn't it reasonable that the 

teacher have awareness of what the components of that system are? 

Your understanding of the components of language determines to a 
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large extent how you teach a language. If, for example, you believe that 

nonverbal communication is a key to successful second language 

learning, yon will devote some attention to nonverbal systems and cues. 

If you perceive language as a phenomenon that can be dismantled into 

thousands of discrete pieces and those pieces programmatically taught 

one by one, you will attend carefully to an understanding of the 

reparability of the forms of language. If you think language is essentially 

cultural and interactive, your classroom methodology will be imbued 

with sociolinguistic strategies and communicative tasks. 

 

The structural linguist examined only the overtly observable data. Such 

altitudes prevail in B.F. Skinner's thought, particularly in Verbal Behavior 

(,l957),in which he said that any notion of "idea" or" meaning" is 

explanatory fiction, and that the speaker is merely the locus of verbal 

behavior, not the cause. Charles Osgood (1957) reinstated meaning in 

verbal behavior, explaining it as a "representational mediation process," 

but still did not depart from a generally non mentalistic view of 

language. 

 

Of further importance to the structural or descriptive linguist was the 

notion that language could be dismantled into small pieces or units and 

that these units could be described scientifically, contrasted, and added 

up again Lo form the whole. From this principle emerged an unchecked 

rush of linguists, in the 1940s and 1950s, to the far reaches of the earth 

to write the grammars of exotic languages. 

 

Among psychologists, a behavioristic paradigm also focused on publicly 

observable responses—those that can be objectively perceived, 

recorded, and measured. The "scientific method" was rigorously 

adhered to, and therefore such concepts as consciousness and intuition 

were regarded as "mentalistic" illegimate domains of inquiry. The 
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unreliability of observation of states of consciousness, thinking, concept 

formation, or the acquisition of knowledge made such topics impossible 

to examine in a behavioristic framework. Typical behavioristic models 

were classical and operant conditioning, rote verbal learning, 

instrumental learning, discrimination learning, and other empirical 

approaches to studying human behavior. You may be familiar with the 

classical experiments with Pavlov's dog and Skinner's boxes; these too 

typify the position that organisms can be conditioned to respond in 

desired ways, given the correct degree and scheduling of 

reinforcement. 

 

Rationalism and Cognitive Psychology 

 

In the decade of the 19óOs, the generative-transformational school of 

linguistics emerged through the influence of Noam Chomsky. Chomsky 

was trying to show that human language cannot be scrutinized simply in 

terms of observable stimuli and responses or the volumes of raw data 

gathered by field linguists. The generative linguist was interested not 

only in describing language (achieving the level of descriptive 

adequacy) but also in arriving at an explanatory level of adequacy in the 

study of language, that is, a "principled basis, independent of any 

particular language, for the selection of the descriptively adequate 

grammar of each language" (Cit. by Chomsky, 1964). 

 

Early seeds of the generative-transformational revolution were planted 

near the beginning of the twentieth century. Ferdinand de Saussure 

(1916) claimed that there was a difference between parole (what 

Skinner "observes,'' and what Chomsky called performance) and 

langue (akin to the concept of competence, or our underlying and 

unobservable language ability). A few decades later, however, 

descriptive linguists close largely to ignore langue and to study parole, 
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as was noted above. The revolution brought about by generative 

linguistics broke with the descriptivist' preoccupation with 

performance—the outward manifestation of language—and capitalized 

on the important distinction between the overtly observable aspects of 

language and the hidden  levels of meaning and thought that give birth 

to and generate observable linguistic performance. 

 

Similarly, cognitive psychologists asserted that meaning, understanding, 

and knowing were significant data for psychological study. Standing of 

focusing rather mechanistically on stimulus-response connections, 

cognitivists tried to discover psychological principles of organization and 

functioning. David Ausubel (1965:4) noted: 

 

5.3.2.1. Constructivism 

 

Constructivism is hardly a new school of thought. Jean Piaget and Lev 

Vygotsky names often associated with constructivism are not by any 

means new to the scene of language studies. Yet constructivism 

emerged as a prevailing paradigm only in the last part of the twentieth 

century. What is constructivism, and how does it differ from the other 

two viewpoints described above? 

 

Constructivists, not unlike some cognitive psychologists, argue that all 

human beings construct their own version of reality, and therefore 

multiple contrasting ways of knowing and describing are equally 

legitimate. This perspective might be described as an emphasis on 

active processes of construction [of meaning], attention to texts as a 

means of gaining insights into those processes, and an interest in the 

nature of knowledge und its variations, including the nature of 

knowledge associated with membership in a particular group. (Cit. by 

Spivey, 1997) 



 

70 

 

Constructivist scholarship can focus on "individuals engaged in social 

practices on a collaborative group, [or] on a global community" (Cit. by 

Spivey, 1997). 

 

A constructivist perspective goes a little beyond the rationalist innatist 

and the cognitive psychological perspective in its emphasis on the 

primacy of each individual's construction of reality. Piaget and Vygotsky, 

both commonly described as constructivists in (Cit. by Nyikos & 

Hashimoto, 1997), differ in the extent to which each emphasizes social 

context. Piaget stressed the importance of individual cognitive 

development as a relatively solitary act. Biological timetables and 

stages of development were basic; social interaction was claimed only 

to trigger development at the right moment in time. On the other hand, 

Vygotsky (1978), described as a "social" constructivist by some, 

maintained that social interaction was foundational in cognitive 

development and rejected the notion of predetermined stages. 

 

Researchers studying first and second language acquisition have 

demonstrated constructivist perspectives through studies of 

conversational discourse, sociocultural factors in learning, and 

interactionist theories. In many ways, constructivist perspectives are a 

natural successor to cognitivist studies of universal grammar, 

information processing, memory, artificial intelligence, and 

interlanguage systematicity.  

 

All three positions must be seen as important in creating balanced 

descriptions of human linguistic behavior. Consider for a moment the 

analogy of a very high mountain, viewed from a distance. From one 

direction the mountain may have a sharp peak, easily identified glaciers, 

and distinctive rock formations. From another direction, however, the 

same mountain might now appear to have two peaks (the second 
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formerly hidden from view) and different configurations of its slopes. 

From still another direction, yet further characteristics emerge, 

heretofore unobserved. The study of SLA is very much like the viewing 

of our mountain: we need multiple tools and vantage points in order to 

ascertain the whole picture. 

 

Table 1.1 summarizes concepts and approaches described in the three 

perspectives above. The table may help to pinpoint certain broad ideas 

that are associated with the respective positions. 

 

Table 1.1 Schools of thought in second language acquisition 

 

Time Frame Schools Of  

Thought 

Typical Themes 

Early 1900 & 1940 

&1950s 

Structuralism & 

Behaviorism 

 Description 

 Observable 

performance 

 Scientific method 

 Empiricism 

 Surface structure 

 Conditioning, 

reinforcement 

 

1960 & 1970s Rationalism & 

Cognitive 

Psychology 

 Generative linguistics 

 Acquisition, innateness 

 Interlanguage 

systematicity 

 Universal grammar 

 Competence 

 Deep structure 
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1980s, 1990 & 

early 2000 

Constructivism  Interactive discourse 

 Sociocultural variables 

 Cooperative group 

learning 

 Interlanguage 

variability 

 Interactionist 

hypotheses. 

 

 

The patterns that are illustrated in Table 1.1 are typical of what (Cit. by 

Kuhn 1970) described as the structure of scientific revolutions. A 

successful paradigm is followed by a period of anomaly (doubt, 

uncertainty, questioning of prevailing theory), then crisis (the fall of the 

existing paradigm) with all the professional insecurity that comes 

therewith; and then finally a new paradigm, a novel theory, is put 

together. This cycle is evident in both psychology and linguistics, 

although the limits and bounds are not always easily perceived—

perhaps less easily perceived in psychology, in which all three 

paradigms currently operate somewhat simultaneously. The cyclical 

nature of theories underscores the fact that no single theory or 

paradigm is right or wrong. It is impossible to refute with any finality one 

theory with another. Some truth can be found in virtually every theory. 

 

5.3.3. Language teaching methodology 

 

One of the major foci of applied linguistic scholarship for the last half a 

century has been the foreign or second language classroom. A glance 

through the past century or so of language teaching gives us an 

interesting picture of varied interpretations of the best way to teach a 

foreign language. As schools of thought have come and gone, so have 
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language teaching trends waxed and waned in popularity. Pedagogical 

innovation both contributes to and benefits from the kind of theory-

building described in the previous section. 

 

(cit. by Albert Marckwardt, 1972) saw these "changing winds and 

shifting sands" as a cyclical pattern in which a new paradigm (to use 

Kuhn's term) of teaching methodology emerged about every quarter of 

a century, with each new method breaking from the old but at the same 

time taking with it some of the positive aspects of the previous 

paradigm. One of the best examples of the cyclical nature of methods 

is seen in the revolutionary Audiolingual Method (ALM) of the late 

1940s and J950s.The ALM borrowed tenets from its predecessor by 

almost half a century, the Direct Method, while breaking away entirely 

from the Grammar-Translation paradigm. Within a short time, however, 

ALM critics were advocating more attention to rules and to the 

"cognitive code" of language, which, to some, smacked of a return to 

Grammar Translation! Shifting sands indeed. 

 

Since the early 1970s, the relationship of theoretical disciplines to 

teaching methodology has been especially evident. The field of psy-

chology has witnessed a growing interest in interpersonal relationships, 

in the value of group work, and in the use of numerous self-help 

strategies for attaining desired goals. The same era has seen linguists 

searching ever more deeply for answers to the nature of 

communication and communicative and for explanations of the 

interactive process of language.  The language teaching profession 

responded to these theoretical trends with approaches and techniques 

that have stressed the importance of self-esteem, of students 

cooperatively learning together, of developing individual strategies for 

success, and above all of focusing on the communicative process in 

language learning. Today the term "communicative language teaching" 
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is a byword for language teachers. Indeed, the single greatest 

challenge in the profession is to move significantly beyond the teaching 

of rules, patterns definitions, and other knowledge "about'' language to 

the point that we are teaching our students to communicate genuinely, 

spontaneously, and meaningfully in the second language. 

 

This text is intended to give you a comprehensive picture of the 

theoretical foundations of language learning and teaching. But that 

theory remains abstract and relatively powerless without its application 

to the practical concerns of pedagogy in the classroom. In an attempt to 

help to build bridges between theory and practice, I have provided at 

the end of each of the chapters of this book a brief '"vignette" on 

classroom considerations. These vignettes are designed to acquaint 

yon progressively with some of the major methodological trends and 

issues in the profession. The vignettes are obviously not intended to be 

exhaustive refer to such books as (Cit. by Brown, 2000; Richard-

Amato, Nunan, Richards and Rodgers, 1986) but they should begin to 

give you a bit of history and a picture of the practical consequences of 

developing the theoretical principles of language learning and teaching. 

 

Today, language Leaching is not easily categorized into methods and 

trends. Instead, each teacher is called on to develop a sound overall 

approach to various language classrooms. This approach is a 

principled basis upon which the teacher can choose particular designs 

and techniques for teaching a foreign language in a particular context. 

Such a prospect may seem formidable. There are no instant recipes. 

No quick and easy method is guaranteed to provide success. Every 

learner is unique. Every teacher is unique. Every learner-teacher 

relationship is unique, and every context is unique. Your task as a 

teacher is to understand the properties of those relationships. Using a 

cautious, enlightened, eclectic approach, you can build a theory based 
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on principles of second language learning and teaching. The chapters 

that follow are designed to help you formulate that approach”32. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                
32 BROWN Douglas H., Principles of Language Learning and Teaching, Fourth Edition, 
LOGMAN 2004. Pág. 16-17. 
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6. HYPOTHESES 

 

6.1. GENERAL HYPOTHESIS 

 

The family parents’ migration impacts the learning of the English 

Language with the students at “Santiago Fernández García” High School. 

Academic Period 2009-2010. 

 

6.2. SPECIFIC HYPOTHESES 

 

 The family disintegration affects the migrants’ children learning of the 

English Language at “Santiago Fernández García”  High School?. 

Academic Year 2009-2010. 

 

 The migrants’ children cope with emotional and behavioral problems 

on the learning of the English Language at  “Santiago Fernández 

García”  High School. Academic Year 2009-2010.   
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7. METHODOLOGY 

 

7.1. TYPE OF STUDY 

 

The present research work is described as a no experimental work 

because the researchers won’t have the opportunity  to manipulate the 

variables. They only will describe the researched object in the same way 

as it is represented in the reality and they just will develop a critical 

analysis of the results to propose some alternatives of solution.  

 

7.2. METHODS, TECHNIQUES AND INSTRUMENTS 

 

7.2.1. Methods 

 

The main method that will be used in this project is the scientific because 

it will let carry out a systematic, and ordered process to do a logical 

explanation of the relations that are established in the researched object 

and consequently we can derivate alternatives of solution to the found 

problem.  

 

As particular methods we will use the descriptive, the analytical-synthetic 

and the explicative one. 

 

The descriptive method will be used to describe the social factors in which 

are involved the migrants’ children and it will also serve to describe the 

emotional and behavioral problems that affect to the migrants’ children in 

their influence in the learning of the English language.  

 

The analytic-synthetic method will be used to analyze the obtained results 

through the research instruments and to make the interpretation of the 

data including a critical analysis considering the variables of our 
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hypothesis. It also will be used to establish the conclusions based on the 

results of major tendency. 

 

The explicative method will serve to explain the implicit relation of the 

variables established in the research object, to give our point of view 

according to the obtained results and to explain the theoretical referents 

about the social and emotional factors that affect the learning of the 

English Language in the migrants’ children in the researched High school.  

It’s important to mention that the descriptive statistics will be used as a tool 

that will facilitate the representation of the data in tables and graphs that 

will let us a better comprehension of the information.  

 

7.2.2. Techniques and instruments 

 

In order to get the empiric information about the researched object we will 

use the following techniques and instruments.  

 

The survey to the teachers of the entire English Area in order to know 

what kind of factors are affecting the learning of the English Language 

inside the social, emotional and behavioral ones  that we will be able to 

detect on migrants’ children who are studying at “Santiago Fernández 

García” High School.  

 

It also will be applied to the students of all the High School starting with 

8th year of basic education until 3rd year of High School Curriculum, who 

are migrants’ children and who show the condition that one of his/her 

parents have emigrated abroad.  

 

It will be applied through a questionnaire that will be elaborated with 

closed questions about the indicators that will guide us to prove the stated 

hypothesis. To apply the survey we will explain the purpose of the project 
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and the intention of the survey so the actors of the teaching learning 

process won’t deny supporting the development of this important work.  

 

7.3. PROCEDURES 

 

To make the present research work we will develop the following 

procedures: 

 

7.3.1. To process the information 

 
After we have applied the research instruments we will make the 

processing of the information that includes the following steps: 

 

The tabulation of the data making use of the descriptive statistics in the 

case of the closed questions and to the additional criteria we will classify 

them by categories in order to facilitate their interpretation. The tabulation 

of all the applied instruments will let us a contrasting of the information and 

the analysis of one indicator since two points of view. The organization of 

the empiric information will be made according to the specific hypothesis 

so that we will classify the information that will serve to prove the first and 

second hypothesis respectively.   

 

Then we will do the Graphic Representation of the empiric information in 

tables and graphs that will let us the visualization of the data easily, and 

the tendency of the indicators in each variable. 

  

Next we will do the analysis and interpretation of the empiric information, 

stating the results in percentages and in the analysis of the data will be 

necessary to check again the principles of the main categories developed 

in the theoretical frame. 



 

80 

 

The formulation of conclusions will be done with worth judgments that will 

be derived from the analysis and interpretation of the data and they will be 

based on the specific objectives which have guided the research process. 

  

The verification of the hypothesis will be done through the empiric 

method with a description of the indicators with major tendency and 

contrasting them with the information of the theoretical frame of the 

project.  

 

To elaborate the final report it is necessary to integrate all the 

components of the research process in a logical way: this process will 

require a new revision of the theme, objectives, hypothesis and theoretical 

frame so we will get a good relation among them.  

 

7.4. POPULATION  

 

The population that will help us in the field work is constituted by all the 

teachers that teach in the High School, because it is small and they are 4. 

And the students we will take all the students that study at “Santiago 

Fernández García” High School whose parents have emigrated abroad.  

It´s important to mention that from a total of 642 students that study in this 

High School during the present school year, 82 of them are migrants’ 

children. So that we will apply the survey to all of them because it is a 

small population which is represented by course in the following chart:33 

 

 

 

 

 

 

 

                                                
33

 Data taken from the Students Wellbeing Department, at “Santiago Fernández García” 
High School. 
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Chart No. 1 

 

 

 

 

 

 

 

 

HIGH SCHOOL 

YEAR 
POPULATION TOTAL 

MIGRANTS’ 

CHILDREN 

 “A” “B” “C” “D”   

8th Year of 

Basic Education 
52 52   104 9 

9th year of Basic 

Education 
55 52   107 10 

10th Year of 

Basic Education 
44 47   91 15 

1st Year of High 

School 

Curriculum 

45 45 43  133 9 

SPECIALITIES 
Social 

Studies 
Physics Science Chemistry TOTAL  

2nd Year of High 

School 

Curriculum 

31 40 19 45 135 15 

3rd Year of High 

School 

Curriculum 

15 38 20 26 99 12 

TOTAL   669 70 

TEACHERS   4  
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8. ORGANIZATION AND MANAGEMENT OF THE RESEARCH 

 

8.1. RESOURCES 

 

8.1.1. Human 

 

- Researchers  

- Thesis Director 

- English Teachers of  “Santiago Fernández García” High School  

- Students of  “Santiago Fernández García” High School 

- Teachers and Coordinator of the English Language Career at – 

UNL. 

 

MATERIAL 

 

- Bibliography 

- Office Implements   

- Copies  

- Books 

- Paper 

- Dictionary  

 

TECHNICAL 

- Computer   

- Internet  

- Printer 

- Flash memory 

- Cds 
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8.2. BUDGET 

 

- Elaboration of the project   $ 400 

- Impression and copies $ 300 

- Thesis work  $ 400 

- Book binding $ 100 

- Typewritten  $ 150 

- Unexpected expenses $ 100 

TOTAL $ 1,450 

 

8.3. FINANCING 

 

The expenses of the present research work will be assumed by the 

research group. 



 

 
 

9. TIME TABLE 

 

  2009 2010 

Nov Dec Jan Feb Mar Apr 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

Presentation of the Project  x X                      

Write the recommendations to the project     x x                   

Checking and redesign of the research instruments       x                  

Application of the research instruments          x                

Processing the research           x x x             

Elaboration of the report             x x x x x        

Private qualification of the thesis                  x x      

Write the recommendations                     x x    

Public sustentation and Graduation ceremony                       x x 

ACTIVITIES 

MONTHS 
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11. ANNEXES 

 

NATIONAL UNIVERSITY OF LOJA 

AREA OF EDUCATION, ART AND COMMUNICATION 

ENGLISH LANGUAGE CAREER 

TEACHERS’ SURVEY 

 

The present research work has as the main purpose to determine the migration 

of the family parents and its influence on the English Language learning with 

students at “Santiago Fernández García” High School. Afternoon Section of the 

Calazans Educational Unit of the Loja city. Academic year 2009 – 2010.  For 

that reason we ask you to answer the following questionnaire:  

 

A: FAMILY DESINTEGRATION 

 

 ENGLISH LANGUAGE LEARNING 

 

1. How long have the students been alone? 

a) 1-2 years   (   ) 

b) 3-4 years  (   ) 

c) 5-6 years  (   ) 

d) More   (   ) 

    How many: …………………………………………………………………………… 

 

2. Do you know why of the emigrants parents’ have broken up their 

relationship as a couple?. If the answer is positive write why? 

Yes (   )   No  (   ) 

Why:…………………………………………………………………………………... 
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3. Do you know who the migrant’s children live with? 

a) Their grandparents  (   ) 

b) Their parents   (   ) 

c) Their uncle or aunt  (   ) 

d) Their brothers and sisters  (   ) 

e) Others:  

Who, explain: ……………………………………………………………………… 

 

4. Who helps the migrants’ children to do their homework? 

a) Their grandparents  (    ) 

b) Their sisters or brothers (    ) 

c) Their relatives  (    ) 

d) Their friends   (    ) 

Why: ………………………………………………………………………………….. 

 

5. Do the migrant’s children have achievement problems? 

Always (    )  Often (   )  Sometimes  (   )   Never      (   ) 

Explain: ………………………………………………………………………………. 

 

B: EMOTIONAL AND BEHAVIOURAL PROBLEMS OF MIGRANTS’ 

CHILDREN  

 

 ENGLISH LANGUAGE LEARNING 

 

6. How do you qualify the migrant’s children self-esteem? 

a. High  (   )   

b. Normal  (   ) 

c. Low  (   ) 

Explain: ……………………………………………………………………………….. 
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7. Do you know, How Often your migrants’ students talk to their family 

abroad? 

a. Every weekend (   ) 

b. Every two weeks (   ) 

c. Every month  (   ) 

d. Rarely    (   ) 

Explain: ……………………………………………………………………………… 

 

8. Do you know if your migrants’ students like smoking and drinking? 

Yes (    )  No (   )   

Explain: ………………………………………………………………………………. 

 

9. Has any of the migrants’ children have problems in the High School? 

a. Academic  (   ) 

b. Disciplinary  (   ) 

c. Others:  (   ) 

 

10. Do you know if the migrants’ children obey their caretakers at 

home? 

Yes (    )  No (   )  Sometimes  (   ) 

Explain: ………………………………………………………………………………. 

 

11. How do you qualify the affection, love or comprehension by part of 

their relatives? 

a. Normal  (   ) 

b. Little   (   ) 

c. Very little  (   ) 

Explain: ………………………………………………………………………………. 
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12. What´s the migrants’ children achievement in the English Language 

subject in a term? 

- 20-18  (   ) 

- 17-15  (   ) 

- 14-13  (   ) 

- 12-10  (   ) 

Why: ……………………………………………………………………………. 

 

THANKS.
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NATIONAL UNIVERSITY OF LOJA 

AREA OF EDUCATION, ART AND COMMUNICATION 

ENGLISH LANGUAGE CAREER 

STUDENTS’ SURVEY 

 

The present research work has as the main purpose to determine the migration 

of the family parents and its influence on the English Language learning with 

students at “Santiago Fernández García” High School. Afternoon Section of the 

Calazans Educational Unit of the Loja city. Academic year 2009 - 2010.  For that 

reason we ask you to answer the following questionnaire:  

 

A: FAMILY DESINTEGRATION  

 

 ENGLISH LANGUAGE LEARNING 

 

1. How long have your parents lived abroad:  

a) 1-2 years   (   ) 

b) 3-4 years   (   ) 

c) 5-6 years  (   ) 

d) More  (   ) 

Why: ……………………………………………………………………………….. 

 

2. Do you know why have your parents broken up their relationship as a 

couple? 

Yes  (   )  No      (   ) 

  Explain: ………………………………………………………………………….. 
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3. Who do you live with? 

f) Your grandparents  (   ) 

g) Your parents   (   ) 

h) Your uncle or aunt  (   ) 

i) Your brothers and sisters  (   ) 

j) Others:  

Who, explain: ……………………………………………………………………… 

 

4. Who helps you to do your homework? 

a) Your grandparents  (    ) 

b) Your sisters or brothers (    ) 

c) Your relatives  (    ) 

d) Your friends   (    ) 

Why: ………………………………………………………………………………….. 

 

5. Do the migrant’s children have achievement problems? 

Always (    )  Often (   )  Sometimes  (   )   Never      (   ) 

Explain: ………………………………………………………………………………. 

 

B: EMOTIONAL AND BEHAVIOURAL PROBLEMS OF MIGRANTS’ 

CHILDREN  
 

 ENGLISH LANGUAGE LEARNING 

 

6. How do you qualify the migrant’s children self-esteem? 

d. High  (   )   

e. Normal  (   ) 

f. Low  (   ) 

Explain: ……………………………………………………………………………….. 
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7. How often do you talk to your family abroad? 

a) Every weekend (   ) 

b) Every two weeks (   ) 

c) Every month  (   ) 

d) Rarely    (   ) 

Explain: ……………………………………………………………………………… 

 

8. Do you like smoking and drinking? 

Yes (    )  No (   )  sometimes (    )  

Explain: ………………………………………………………………………………. 

 

9. Have you had problems in the High School? 

a) Academic  (   ) 

b) Disciplinary  (   ) 

c) Others:   (   ) 

 

10. Do you obey your caretakers  at home? 

Yes (    )  No (   )  Sometimes  (   ) 

Explain: ………………………………………………………………………………. 

 

11. How do you qualify the affection, love or comprehension by part of 

your relatives? 

a) Normal  (   ) 

b) Little   (   ) 

c) Very little  (   ) 

Explain: ………………………………………………………………………………. 
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12.  What´s your achievement in the English Language subject in a term? 

a) 20-18  (   ) 

b) 17-15  (   ) 

c) 14-13  (   ) 

d) 12-10  (   ) 

Why: ……………………………………………………………………………. 

 

 

THANKS.



   

       

 

 

 

CONSISTENCY MATRIX 

THEME: THE MIGRATION OF THE FAMILY PARENTS AND ITS INFLUENCE IN THE ENGLISH LANGUAGE LEARNING OF THE STUDENTS 
AT THE “SANTIAGO FERNÁNDEZ GARCÍA” HIGH SCHOOL AFTERNOON SECTION. ACADEMIC YEAR 2009-2010. 
 

PROBLEMS OBJECTIVES HYPOTHESIS VARIABLES INDICATORS 

 
MAIN PROBLEM 
 
How does the migration of the Family 
Parents affect the learning of the 
English Language with the students at 
“Santiago Fernández García” High 
School? Academic Year 2009-2010.   

 
GENERAL 
 
To find out about the effects of the 
Family parents` migration on the 
learning of the English Language 
with the students at “Santiago 
Fernández García” High School? 
Academic Year 2009-2010. 
 

 
GENERAL 
 
The family parents’ migration 
impacts the learning of the 
English Language with the 
students at “Santiago 
Fernández García” High 
School? Academic Period 
2009-2010. 
 

  

 

SUBPROBLEMS 
 
Which is the effect of the family 
disintegration of the migrants’ children 
on the learning of the English 
Language at “Santiago Fernández 
García” High School? Academic Year 
2009-2010.   
 
Which are the emotional and 
behavioral problems of migrants’ 
children on the learning of the English 
Language of the students at 
“Santiago Fernández García” High 
School? Academic Year 2009-2010.   
 

 

SPECIFIC 
 
To identify how the family 
disintegration affects the migrants’ 
children learning of the English 
Language at “Santiago Fernández 
García” High School? Academic 
Year 2009-2010. 
 
To determine which are the 
emotional and behavioral 
problems of the migrants’ children 
on the learning of the English 
Language with the students at 
“Santiago Fernández García” High 
School of the “Calazanz”. 
Academic Year 2009-2010.   
 

 

SPECIFIC 
 
The family disintegration 
affects the migrants’ children 
learning of the English 
Language at “Santiago 
Fernández García” High 
School? Academic Year 2009-
2010. 
 
The migrants’ children cope 
with emotional and behavioral 
problems on the learning of 
the English Language at 
“Santiago Fernández García” 
High School. Academic Year 
2009-2010.   
  

 

 Family 
disintegration 

 

 Learning of the 
English Language 

 

 Emotional and 
behavioral 
problems of 
migrants’ children 

 

 Family disintegration. 

 Abandonment of old people. 

 Children care child. 

 Outcomes in terms of labor, 
health and education. 

 Emotional instability. 

 Undisciplined. 

 Bad behavior. 

 Don´t obey. 

 Spoiled. 

 Low achievement. 

 Lack of affection and 
comprehension. 

 Drinking, smoking. 

 Drop school. 

 Desertion. 
 

 


