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1. Title 

Running dictation strategy and listening comprehension, among superior basic 

students, at a public school in Loja, during the 2023-2024 school year. 
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2. Resumen 

El idioma inglés cada día se convierte en una herramienta necesaria para la interacción 

social, política y laboral global, de ahí la importancia que tienen las habilidades de 

comprensión auditiva desde la educación superior básica. Por ello, el presente estudio 

logra identificar la efectividad de las estrategias de dictado para la mejora de las 

habilidades de comprensión auditiva en estudiantes de educación superior básica de un 

colegio pùblico de la ciudad de Loja durente el periodo escolar 2023 – 2024. Utilizando 

herramientas de diagnóstico inicial y evaluación luego de la intervención realizada, es 

decir pre test y post test, se midió de manera cuantitativa la efectividad de las estrategias 

planteadas; por otro lado mediante la implementación de un cuestionario de percepción 

se logra identificar la percepción general de los estudiantes a la implementación de las 

estrategias de comprensión auditiva en estudiantes de basica superior. Los resultados 

obtenidos mediante estadística descriptiva logra identificar mejoras en los puntajes 

generales de los estudiantes en la comprensión de ideas principales mejora en 0,10 puntos, 

comprensión de vocabulario en 0,28 puntos y comprensión de detalles en 2,32 puntos; 

siendo un cambio positivo en los promedios generales finales que alcanzan 2,70 en el 

promedio general. Por otro lado, la percepción general es positiva, mejorando el interés 

en la materia y como resultado el mejoramiento del rendimiento escolar y las habilidades 

de comprensión auditiva. Finalmente, el estudio concluye que la efectividad de la 

implementación de estrategias de dictado para la mejora de la comprensión auditiva es 

positiva en 75% de los casos, en donde se alcanza y supera los valores mínimos 

requeridos. 

 
Palabras clave: Comprensión auditiva, running dictation,idioma inglés, aprendizaje de 
idiomas. 
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Abstract 

The English language every day becomes a necessary tool for global social, political and 

work interaction, hence the importance of listening comprehension skills from basic 

higher education. Therefore, the present study manages to identify the effectiveness of 

dictation strategies for improving listening comprehension skills in basic higher 

education students of a public school in the city of Loja during the 2023 - 2024 school 

period. Using initial diagnosis and evaluation after the intervention carried out, that is, 

pre-test and post-test, the effectiveness of the proposed strategies was quantitatively 

measured; On the other hand, through the implementation of a perception questionnaire, 

it is possible to identify the general perception of the students to the implementation of 

listening comprehension strategies in superior basic students. The results obtained 

through descriptive statistics manage to identify improvements in the students' general 

scores in the understanding of main ideas, improvement by 0.10 points, vocabulary 

comprehension by 0.28 points and understanding of details by 2.32 points; being a 

positive change in the final general averages that reach 2.70 in the general average. On 

the other hand, the general perception is positive, improving interest in the subject and as 

a result improving school performance and listening comprehension skills. Finally, the 

study concludes that the effectiveness of the implementation of dictation strategies to 

improve listening comprehension is positive in 75% of cases, where the minimum 

required values are reached and exceeded. 

Keywords: Listening, running dictation, English language, language learning. 
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3. Introduccion 

As a result of its employment in political, economic, social, and cultural contexts, 

English is increasingly acknowledged as the world's most spoken language. Therefore, 

English is useful for efficient communication in the classroom. Consequently, an 

educational revolution is underway in Ecuadorian classrooms, with a curriculum at the 

heart of this transition that emphasizes the critical role of listening comprehension in 

English as a foreign language competency. Listening is widely known to consume 40- 

50% of overall communication time (Mendelsohn, 1994, as referenced in Namaziandost 

and Nasri, 2019). 

Recognizing the importance of this critical ability, the curriculum focuses heavily on 

the development of listening skills. Undoubtedly, by encouraging active listening in the 

classroom, the Ecuadorian education system is prepared to provide students with the 

essential abilities to comprehend and communicate in English (Ministerio de Educación 

del Ecuador (MINEDUC), 2019). In this regard, MINEDUC (2019) has established in the 

curriculum that by the end of Educación General Básica Superior, students are expected 

to have achieved A2.1 level, according to the Common European Framework of 

Reference for Languages (CEFR), and be able to extract meaning from an oral text using 

contextual clues and linguistic cues. 

However, the pre-service teacher observation during the practicum revealed that 

superior basic students at a public school in Loja during the 2023-2024 school year failed 

to demonstrate their A1.1 level and the anticipated competences in terms of listening 

skills. Superior basic students, in particular, challenged with vocabulary because they 

were unable to correctly write or grasp a word, were unsure of the right meaning of words, 

and had difficulty choosing out the right combination of words in simple phrases. As a 

result, it is critical for an EFL learner to have the right instruments to strengthen their 

listening abilities. Since listening skills are a student's first introduction to a foreign 

language, the quality of the resources used by teachers to enhance this skill must be 

optimal. 

In this regard, various previous investigations support the prevalence of the 

aforementioned issues, with many writers claiming that students struggle. According to 

professors Perez and Rodriguez, their research revealed that there are two major cultural 

causes that make it difficult for pupils to acquire the language as a whole, including a lack 

of resources and teacher training: Ecuadorian public schools have limited resourcesfor 

teaching English, such as textbooks, multimedia materials, and technical tools. As a 
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consequence of considering into account the issue of poor listening abilities among EFL 

students, the current study proposes the use of running dictation strategy as an interactive 

strategy to address the listening comprehension issues experienced by superior basic 

students. This remark facilitated the construction of the following broad research 

question: How does the running dictation strategy improve listening comprehension, 

among superior basic students, at a public school in Loja, during 2023-2024 school year? 

Furthermore, the primary research topic has been separated into two sub-questions: 1) 

How effective is the use of the running dictation strategy to improve listening 

comprehension among superior basic students, at a public school in Loja, during the 2023- 

2024 school year? 2) What are the students’ perceptions of the running dictation strategy 

to improve listening comprehension, among basic superior students, at a public school in 

Loja, during the 2023-2024 school year? 

Previous researches have shown that employing running dictation strategy in the 

classroom can help students improve their English listening comprehension. For example, 

Destiana et al. (2019) used the running dictation strategy on a large group of high school 

students with low levels of listening comprehension, demonstrating that it can also 

improve students' listening skills. With all of these studies applied to different types of 

students, it is clear that the running dictation strategy is an excellent alternative for 

improving listening comprehension in students of all levels. Destiana et al. (2019) used 

the running dictation strategy with a large sample of high school pupils with inadequate 

listening comprehension. He proved that this strategy may also help pupils enhance their 

listening abilities. With all of these researches applied to different sorts of students, it is 

clear that the running dictation strategy is an excellent choice for enhancing listening 

comprehension in students of all levels. 

On the other hand, through the analysis of various studies in which running 

dictation strategy is used as a strategy for learning EFL, the researcher discovered that 

there are very few results in analyses executed in Latin America, specifically in Ecuador, 

demonstrating the need to evaluate this activity using public school students. These 

studies overlook the fact that using technologies in public schools might be challenging 

according to limited resources or classroom environment. Overall, this researcher 

believed that it is more appropriate to investigate the usefulness of running dictation 

strategy since it is simple to apply in classrooms. In this way, the current study addressed 

this gap by applying a running dictation strategy to increase listening comprehension 

among superior basic students at a public school in Loja city. 
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In light of these findings, the subsequent study was notable since it made several 

contributions to the educational and scientific sectors. For example, one study helped 

superior basic students improve their listening comprehension abilities by creating a fun 

learning atmosphere that improved involvement and interaction in class. Furthermore, 

this study assisted the preservice teacher in developing his own professional practice and 

investigative abilities. Furthermore, this study benefited English teachers by giving 

several varieties of running dictation strategies, such as jigsaw running dictation, cloze 

running dictation, and deliberate mistake running dictation, to aid in the development of 

students' listening comprehension in an EFL environment. 

Thus, it demonstrated running dictation strategy as a pedagogical strategy to 

improve the process of teaching English, which can be useful for preservice and in- 

service teachers, as well as other researchers, to gain a new perspective on what running 

dictation strategy is and its effectiveness in improving students' listening comprehension, 

as well as to support the conduct of future studies. 

The current study was conducted over an 8-week period, or 60 hours, with superior basic 

students at a public school in Loja city during the 2023-2024 school year. The researcher 

used various types of running dictation strategies to improve students' understanding of 

the three aspects of listening comprehension: main ideas, details, and vocabulary. 

Although the research was completed effectively, various restrictions were faced, such as 

short class sessions, a small sample size, pretest and posttest conditioning, just a few 

weeks to execute the intervention plan, and unexpected occurrences happened during the 

intervention. 

To summarize, it is vital to emphasize the significance of the running dictation 

strategy in improving students' listening comprehension during the teaching and learning 

process. As a result, the primary objective of this study was to determine the improvement 

of listening comprehension using a running dictation strategy among superior basic 

students at a public school in Loja in the 2023-2024 school year. To reach the general 

objective indicated above, two specific objectives were defined. 1) To analyze the 

effectiveness of running dictation strategy to improve listening comprehension, among 

superior basic students, at a public school in Loja, during the 2023-2024 school year. 2) 

To identify students’ perceptions about the implementation of running dictation strategy 

in their classes, to improve listening comprehension, among superior basic students, at a 

public school in Loja, during the 2023-2024 school year. 
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4. Theoretical Framework 

In this section, the reader finds information about running dictation strategy as 

an educational strategy, and its relationship with the four skills of English language, 

definition of listening comprehension, the difficulties that students present when they 

learn this skill, and its importance in the English language learning. The relationship 

between the running dictation strategy and the improvement in listening comprehension 

is the central and most important part of the research. 

4.1 Running Dictation 

4.1.1 Definition of Running Dictation 

According to Yunarwansa (2021) “Running dictation is an interactive 

educational strategy in which students learn by playing” (p.6). This activity has three 

components: preparation, activity, and assessment. Each of these can be used in 

conjunction with the teacher's desired topic and can differ depending on the number of 

pupils, the classroom arrangement, or the materials available. 

Gustiani & Yulia (2018) mention that the aforementioned strategy is a much 

more attractive variation of the conventional dictation technique, in which the activity 

focuses on students working in groups to comprehend the meaning of the linguistic form 

of the sentence supplied by the instructor at the time of reading, listening to, and writing 

it again. Students use the running dictation approach to test their ability to recognize 

words while being driven by their classmates to reach the activity's goal. 

4.1.2 Importance of Running Dictation 

The learning process needs students' concentration and attention through active 

thinking during class; involving students individually and in groups within the subject 

matter; communication between classmates allows for clarification and improvement of 

those who have paid less attention in class. This interaction using running dictation 

strategy as mentioned by Kutbiddinova, et al (2016) also occurs between the teacher and 

the student, not only to clear doubts in a more dynamic way, but also to create bonds of 

trust. According to Lindt & Miller (2017), in comparison with other activities, lessons 

that integrate movement activities increase students’ motivation, concentration, and 

focus. 

For this reason, the class needs a point of engagement where instruction and 

enjoyment may be combined utilizing the running dictation strategy. Studies such as 

those by Indah (2019) suggest that the running dictation strategy enhances students’ 
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confidence, and motivation. It also makes learning fun and uses students’ memory to 

increase and improve their pronunciation. 

It has been shown that cooperative learning methods as running dictation 

strategy have better results than in those cases in which students work alone 

(Kuthbiddinova, 2015). Students put in more effort when it comes to achieving as a team, 

camaraderie and the desire to win involve all students. As a result of this, to be able to 

win, all members of a team pay greater attention to the themes given by the instructor. In 

this way, students absorb valuable learning content and transfer it to their peers in a 

friendly and fun setting. 

4.1.3 Running Dictation Process 

To carry out the running dictation strategy, according to Yunarwansa (2021) the 

participatory motivation of the students is needed, and their commitment and attention 

to the indications given by the teacher, and motivation is a crucial part of this activity, 

since it consists of group activity and the good integration of the participants is the key 

to its success. 

The preparation stage varies depending on the level of English proficiency of 

the students, the age of the class, or the topic being discussed. The teacher writes a long 

or short sentence on a board or piece of paper placed outside the group. The text should 

reflect what was previously learned in class. Student groups will also be formed during 

the planning period. 

Each member of each group of children is assigned a role in the exercise. 

Students run to read and memorize the material as quickly as possible. That student 

(runner) comes back and informs the next member (author). The author must write it as 

accurately as possible. 

Finally, during the assessment phase, the teacher tests students' understanding 

by asking them individual questions about the text. Students analyze their writing and 

the amount of text heard correctly, allowing teachers to select a winning group based on 

the most correctly spelled words and phrases. Additionally, dictation allows students to 

network with their peers as a team, practice their English skills, and reinforce what 

they've learned in class. 
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4.1.4 Variations of traditional Running Dictation 

Variations in classroom dynamics help new content keep lessons exciting. 

According to Clarence (2017), teachers can stimulate all the activities proposed in the 

class by adding small and large variations in the way they teach and interact with the 

class. 

It is clear that the use of classic exercises with modifications increases student 

attentiveness and makes the course a source of knowledge that cannot be reached in the 

usual way, but students love to learn in the process. 

4.1.4.1 Deliberate Mistakes Running Dictation 

In this variant of Running dictation as mention by Milne (2014) “requires to 

create or modify a text and include deliberate mistakes in it” (p.4). To put it another way, 

the instructor will purposefully leave faults in sentences, word placement, spelling, 

prepositions, articles, and homonyms so that students may answer them while using the 

running dictation strategy. 

This version will spark a conversation about all that is wrong and the proper 

method to place the words towards the conclusion of the class, promoting participation 

and good criticism. 

4.1.4.2 Jigsaw Running Dictation 

This makes performing dictation even more fun. 

In this version, students communicate and support each other to improve their 

attentiveness and use of correct words in phrases. It follows all the processes of dictation, 

so there is a "runner" and a "scribe", but it also involves placing pieces of text in different 

places in the classroom so that students can find and use the text. 

“The students listened to a short text read by the teacher. They wrote fragments 

of the text in the form of phrases or short sentences and scrambled the text” (Nuralisah, 

2017, p.21). The teacher retains the first sentence, which the pupils must recombine. 

4.1.4.3 Cloze running dictation. 

In this variation “words are deleted from the text, at random or by deliberate 

choice” (Milne, 2014, p.3) spaces left blank by the teacher must be interpreted by the 

“runner” and read along with the text to the “writer” which must write in the same way 

as the text was listened, in this form the ability to analyze and interpret a text can be 

verified. Because these are vacant spaces, there can be several right responses as long as 

the content makes sense and the words are utilized correctly. 
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4.1.5 Running Dictation Strategy for English as a Foreign Language (EFL) Students 

Dictation, in general, aids language acquisition by forcing students to focus on 

the language form of phrases as well as the perception of the entire sentence. Running 

dictation is a dictation technique that encourages the conscious acquisition of phrase 

patterns. “Running dictation is a fun technique that can be adapted in a number of ways 

and it is fairly easy to prepare, explain, set up, and adapt to the different topics of the 

class” (Nurdianingsih & Rahmawati, 2018, p. 129). 

This strategy used by EFL teachers is critical because it not only helps students 

develop their English language skills, but it also helps students learn how to manage their 

time, be disciplined, cooperative, and responsible. Of course, pupils are more engaged in 

class. By grasping additional details about what they have learnt, individuals become 

more focused on the topic matter. 

Teachers should apply this running dictation strategy because there are many 

advantages for students in their learning process, and also by fostering bonds with the 

teacher and classmates. This activity is easy to apply and age appropriate for high school 

students, uses easy-to-find materials, and it adapts to any class topic (Zakiah & Husniah, 

2017). 

4.1.6 Running Dictation Strategy and the Four Skills of English Language 

Speaking, listening, reading, and writing are the four English language skills 

that are used when are EFL students. According to Markström (2019), listening and 

reading skills are the ability to receive and understand communication from the others, 

and speaking and writing skills are the ability to produce comprehensible English. 

Combined, the four English skills generate an understanding that EFL students need. 

Several researches have been conducted to enhance various abilities required to 

learn the English language using the running dictation strategy. As mentioned in 

Nurdianingsih & Rahmawati (2018), “…running dictation is a multi-skill task involving 

listening, speaking, reading, and writing” (p. 129) 

4.1.6.1 Writing Skill This educational strategy's study examines the teaching of 

writing and it is proven that using running dictation has beneficial effects on all parts of 

writing such as ideas, vocabulary, punctuation, grammar, style, and quality of expression 

in completing a paragraph. The case study carried out by Nurdianingsih & Rahmawati 

(2018) states, “The students got positive behavior in writing after applying running 

dictation strategy” (p.130) 
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4.1.6.2 Reading Skill One of the most difficult tasks for EFL students is learning 

to read correctly in another language, the process takes time and requires patience. 

According to the exact words of Faridatut (2018) “Running dictation is included fun 

activity which can be used to reduce the students’ boring in reading” (p.39) 

According to the author's study mentioned in the previous paragraph, reading 

can be very boring for students; however, when they used the running dictation strategy, 

their students' results improved significantly; students forgot they were learning to read 

and only enjoyed the process of the activity while learning. 

4.1.6.3 Speaking Skill Running dictation is a great option to practicing 

speaking, according to Peterson (2021). It allows for the reinforcement of pronunciation 

elements, and it also serves as an alternative to traditional techniques of improving 

reading abilities since this strategy allows for scanning practice and the ability to 

recognize important concepts rapidly. 

4.1.6.4 Listening Skill Studies like those of Destiana., et al (2019) and Agustini 

& Yulia (2018) present us with an analysis focused on improving listening skills with the 

use of the running dictation strategy. In the case of Destiana., et al (2019) it was possible 

to conclude that of the entire study sample in which running dictation was applied “The 

mean score of pretests was 35.43, while the mean score of post-tests was 86.29” (p.37). 

Agustini & Yulia (2018) expressed “The student agreed that all activity in 

listening class using running dictation strategy were fun and enjoyable. The worked in 

group and feel challenged to make their partner understand to what they speak” (p.6). As 

a result, the running dictation strategy may be understood as a complete and extremely 

helpful mechanism for dynamically addressing the listening skill of the English 
language. 

4.2 Listening Comprehension 

4.2.1 Definition of Listening Comprehension 

Listening is one of the daily activities of the human being in which its maximum 

purpose is communication. It comprises a complex process that allows people to 

understand the language from the spoken part, and understand what happens around 

them. It is clear that to understand a language, not only the part that the speaker 

communicates is needed, but it is also necessary a receiving part called “the listener”, 

which, based on their knowledge, will make sense of what is heard (Alzamil, 2021). 
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Listening comprehension is the process of understanding speech in a second or 

foreign language, identifying and understanding what others are saying. An effective 

process of listening comprehension involves understanding of accent, grammar, and 

vocabulary (Hwaider, 2017). To achieve the aforementioned, it is required to combine 

all of the English language abilities, to grasp the words we hear and recreate them via 

our speech, while also interpreting what is written and understanding it when someone 

else reads it. 

The ability to listen according to Machado (2022) is the most used linguistic 

modality, it can be defined as the ability to receive and interpret messages during the 

communication process, instead of just listening to something. People perceive the 

presence of sound through their ears, but listening and comprehending require much 

more. First, individuals must voluntarily listen and focus their attention on it by 

recognizing familiar sound patterns, while also decoding the sound message in which 

verbal and nonverbal signals must be interpreted, followed by a conscious act of recalling 

everything that was heard and providing feedback when responding (Deveci, 2018). 

4.2.2 Importance of Listening Comprehension 

I will start this paragraph by taking the words of Alzamil (2021) who adds that 

for all students learning English as a foreign language, it is vital to listen to English every 

day if their goal is to communicate correctly in this language, because the learner must 

become accustomed to the sounds, vocabulary, and manner of speaking as a memory 

resource. 

Developing the ability to listen and interpret is essential for learning a foreign 

language, because it allows students to pay more attention to the perspectives, they hear 

rather than the structure of the language. When a student makes this skill a daily habit, 

the grammar and characteristics of the language become easier to learn and relate to 

(Machado, 2022). Listening is the skill that introduces pupils to a new language and is 

critical in language development. 

Increasing excellent listening skills is a key tool for EFL students and their 

language acquisition. Teachers should assist learners to enhance their listening abilities 

and therefore gain grammar and vocabulary by teaching and implementing various 

educational strategies. In contrast, in the classroom, the capacity to listen is sometimes 

overlooked in favor of the ability to speak English, despite the fact that both oral and 

listening abilities are inextricably linked (Kumarl, et al 2021). 
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4.2.3 Listening Comprehension Sub-skills 

Listening comprehension is considered a complex skill for EFL students, for its 

better development it has sub-skills that provide students with the ability to understand 

the language from specific aspects and in a simpler way, through the precise 

understanding of the messages transmitted through speech, in this case, it is analyze 

listening for main ideas, listening for understanding vocabulary and listening for details. 

Clearly, the sub-skills also provide teachers with the ability to understand those 

points that need more attention in a class, for this reason, as mentioned Ismayilli (2019) 

“Subskills are helpful for diagnostic purposes” (p.168), this means that the sub-skills are 

widely effective in the teaching-learning process. Bengehya (2021) agrees with the 

statement that the use of listening comprehension sub-skills “ensure the teacher that 

learners are able to listen to whoever speaks in English or asks a question in English and 

therefore learners are able to respond or react successfully” (p.8) 

4.2.3.1 Listening for Main Ideas. According to Gilakjani and Sabouri (2016), 

listening comprehension is the result of a teaching style in which students participate as 

listeners in a process of meaning construction. That is why, in order to attain listening 

comprehension, it is important to first grasp the sounds of speech and then the meaning 

of individual words before understanding sentences in general. 

This may thus be argued that listening comprehension is a complicated process 

that integrates the student's prior understanding of English with what they are listening 

to. While listening, learners instinctively scan their memories for terms they already 

know and associate them with those they do not. The students integrate the phrases into 

a single context as a result of this process, providing meaning to what they strive to grasp. 

4.2.3.2 Listening for Understanding Vocabulary. Listening comprehension is a 

type of listening in which the listening ability is advanced, the listener must have 

knowledge of a wide range of vocabulary and grammar rules to make sense of what others 

say, Kumarl, et al (2021) mentions that this type of listening it is also called “Content 

Listening”, “Informative Listening” and “Full Listening” (p.310) 

The size of a student's vocabulary plays an important role in the listening and 

comprehension process, as long as the student seeks the opportunity, for example, by 

listening to audio in the English language, to generate a constant dialogue with other 

native-speaking people in the English language, classmates, and teachers, that is, the 
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more the student practices his listening, his vocabulary will not be limited, and his degree 

of listening comprehension will increase. 

4.2.3.3 Listening for Detail. "Training in listening comprehension is crucial to 

assist students in making the shift from classroom language to actual language more 

simply and efficiently," writes Hwaider (2017). (p.140). This is also connected to the 

contemporary reality, in which verbal contact between people from other nations is 

becoming increasingly vital in terms of schooling and attaining better professions. As a 

result, teachers must place a premium on training students to listen effectively and 

critically. 

Agreeing to Bengehya (2021) “teachers believe that the best listening subskill 

is listening for details” (p.57), but this affirmation has positive and negative parts. The 

positive part is that it is very useful for those students who are related to the language for 

at least three hours a day, through music, movies, or a group of friends, the negative part 

is that for the same reason, it cannot be used. in beginners immediately. 

4.2.4 Lesson methodology in the Teaching of Listening Comprehension 

The lesson methodology in the teaching of listening comprehension consists of 

the development of a lesson plan by the teacher in which the student's attention is 

captured throughout the class, which will be divided into three essential moments: before 

the presentation of the subject, during the teaching of the subject, and, after the 

explanation of the subject. In the words of Campos (2023) “A listening lesson consists 

of tasks before students listen to the passage, tasks to complete while they listen to the 

passage, and activities that you do after the listening” (s.p) 

This process allows teachers to plan the focused process in advance, then 

organize the class better, avoid boring the students, and incorporate interactive activities, 

games, or resources into the process, which will help the students lead to better results. 

In this case, the focus is all on listening comprehension. 

4.2.4.1 Pre-Listening. The stage called pre-listening helps students prepare for 

what they are going to hear, generating greater success in the given task, according to 

Campos (2023) there are several advantages of pre-listening, among them is being able 

to know by the teacher everything that the student already knows about the subject, 

prepares students with vocabulary and grammatical structures that will be used, creates 

a friendlier environment by preventing students from experiencing anxiety when learning 
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something unknown, also offering the class the opportunity to interact with classmates 

and the teacher. 

In the same context Srilakshmi, et al (2022) mention that “This stage is critical 

because it directs students to the listening passage to which they will listen, piques their 

curiosity, and informs them about the goal of listening” (p.1501). For this reason, it is 

important for students to have a prior context of the subject to be treated, in such a way 

that by way of introduction, they can understand the importance, complexity, or way in 

which the class will be treated, through dialogue between classmates and even with a 

short activity, activating previous knowledge. 

4.2.4.2 While-Listening. This is the most important part of the English 

teaching-learning process in relation to listening comprehension, Srilakshmi, et al (2022) 

say that “The objective of this level is to improve students' listening skills and assess 

their understanding” (p. 1501). In the process, the teacher assigns activities to the 

students to be completed while the students listen to specific audio. These activities must 

be related to the audio and must be adapted to the level of student learning as an 

evaluation. Success for while listening consists in the use of quality materials that allow 

listening comprehension without interruption, also in case of, if necessary, the audio 

should be played multiple times. It is also important not to repeat the activity several 

times in a row, so as not to lose the interest of the students. 

This stage of the listening task is also considered according to Rost (2002) “one 

of the most problematic for the teacher to prepare because it involves designing a task” 

This is probably when considering the time that the teacher must use to prepare quality 

material that firstly captures the attention of the students and at the same time allows the 

evaluation of their hearing capacity. It is worth mentioning that it is important that the 

activities prepared by the teacher must aim for students to distinguish between the 

essential, the specific information, and the opinion of the speaker. 

4.2.4.3 Post-Listening. The post-listening activities have the objective of 

reflecting together with the students on the listening strategies used and how efficient 

they were in the teaching-learning process. All post-listening activities are carried out at 

the end of the pre-listening and while-listening activities, as mentioned by Campos 

(2023) there are several activities that can be used to check listening comprehension, 

such as verifying and summarizing the information heard, or students can also be asked 

to have a brief talk about what is exposed in the audio. 
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“The activities that arise in the post-listening should focus mainly on the 

reflection, evaluation, transfer of knowledge, and the fulfillment of different levels of 

success” (Srilakshmi, et al, 2022) (p.1502). In consideration of the above, it can be 

concluded that the results that the students obtain at the end of the process will serve to 

establish learning parameters in listening comprehension, as well as generate 

considerations to be applied in future opportunities. 

4.2.5 Strategies for teaching listening comprehension 

Within the processes of listening comprehension, the bottom-up and top-down 

methodological strategies are of great importance, as they are able to understand the 

meaning of the message and the intention of the person who issues it, since they generate 

a broader and more optimal context in the student from language. 

(Ardini, 2015) says that “combining the two strategies, increasing the ability of 

listening comprehension by building student knowledge from daily experience, then also 

trying to understand the meaning of each word and grammar” (p,4). As well as it can be 

interpreted from the author's words, both strategies work simultaneously, either when 

starting with the main message and decoding the smaller parts, or in cases where the 

listener already has initial information that will allow him to interpret what he hears and 

anticipate what will come next. 

4.2.5.1 Top-down-Gist. In the strategy called top-down, the student starts with 

information that he already knew, that is, prior knowledge is needed in the context of the 

message that is going to be heard. Henao (2013) mentions that “top-down attend to the 

overall meaning” (p.33), in this way teachers intend to start from a theme in which 

students can predict what is going to happen based on what they have dealt with in class, 

in this way students will pay attention to decoding the message and will be able to deduce 

its total context, despite having not been heard many times. 

“Top-Down processing refers to the using of schemata or the knowledge to 

understand the given information” (Ardini, 2015) (p.8). That is to say that in daily life or 

in the classroom, students generate schemes as experiences shared by the teacher that 

allow them to interpret a total context of the story despite not fully knowing the words 

that are used, being very useful to obtain the main ideas of the class, consequently, it can 

also be interpreted that this strategy needs students with knowledge of vocabulary and 

grammar, it could not be applied to those who start studying a foreign language without 

any knowledge. 
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4.2.5.2 Bottom-up-Specific information. On the contrary, the bottom-up strategy 

focuses on decoding the sounds that are heard in a linear way, from that small, to getting 

a complete sentence, “The code consists of how the sounds work, how they string 

together and how the code can change in different ways when it is strung together” Henao 

(2013) (p.21). It is in this way that the student can build phrases or sentences from the 

union of phonemes, sound recognition is one of the priorities. 

Teachers use the bottom-up strategy when they need to pay close attention to 

the language to learn grammatical structures, vocabulary or pronunciation. As expressed 

by (Ardini, 2015) “Bottom-Up processing refers to the process of understanding the 

information through the analysis of sound, sense of the word, and grammar” (p.2). 

Clearly, this strategy is useful for those students who are beginning to understand the 

English language because of their limited language repertoire generating understanding 

vocabulary. 

4.2.6 Listening Comprehension Difficulties 

Destiana., et al (2019) describe some of the listening issues encountered in class. 

Listening is difficult when the speaker has an accent or speaks quickly. Because of 

classroom noise, when the speaker talks quickly, or poor-quality audio cassettes, the 

spoken text is difficult to read; these challenges were discovered as variations in his 

research named “The Use of Running Dictation Technique to Improve Students’ 

Listening Skill”. 

4.2.6.1 Difficulties in the Development of Listening Skill for Foreign 

Language (EFL) Students. There are several difficulties that EFL students may 

encounter in the process of learning listening skills. Authors such as Mahmoud and 

Ahmed (2020) and Rakhman, et al (2020), according to their research on listening 

comprehension in EFL students, the most typical issues observed in classrooms are: 

anxiety while not understanding the audio, pace of speech, bad pronunciation of the 

speaker, diverse accents, and poor recording quality. 

Previous authors have also conducted large-scale studies using surveys 

administered to students to identify more specific difficulties, such as problems 

understanding informal words and new phrases, homonyms, and speaking rate. As a 

result, students stated that it was important to play the audio file at least three times to 

improve their concentration. 



18  

4.2.6.2 Difficulties in the Development of Listening Skill for Foreign 

Language (EFL) Ecuadorian Students. An interesting study carried out in Ecuador in 

the city of Ambato by the author Machado (2022) highlights that one of the key obstacles 

in the development of listening skills is that this talent has been deemed one of the least 

important inside the classroom for many years and is not yet given the required time and 

interest. 

Machado (2022) in his study, He surveyed 52 public high school students to 

find out how well they understood audio recordings, what listening techniques they used 

in class, and which were their favorites. Therefore, the author states that one of the 

biggest difficulties from the student's point of view is that the audio often contains topics 

that are difficult to understand. This is not because the words are complex, but because 

the topic is not familiar to students. People who are not used to it attract their attention. 

The author also emphasizes the need for students to have more exposure to English 

outside of class through music audio recordings, movies, English conversation, etc. 

4.2.6.3 Listening Difficulties Solved by the Use of Running Dictation 

Strategy. The researchers of “The Use of Running Dictation Technique to Improve 

Students’ Listening Skill” study, after describing the content of the lecture using the 

exposed factors (noisy classroom, fast-speaking speaker, and poor-quality audio 

cassettes), the researchers divided the class into two groups, one of which employed 

running dictation and the other did not. Finally, the researchers got greater knowledge 

outcomes in students who used the running dictation strategy (Destiana., et al, 2019). 

There are many problems that instructors can overcome by being aware of 

students' needs in their courses. Therefore, it is important for an EFL student to have the 

right tools to improve her listening skills. Since listening skills represent a student's 

introduction to a new language, the quality of the materials used by teachers to improve 

this skill must be optimal. 

Developing appropriate listening skills reduces the fear of listening and lays a solid 

foundation for students to learn autonomously. In today's world, knowledge of English is 

essential to finding better career opportunities and getting school scholarships. By 

developing this skill, teachers directly contribute to the academic and professional 

success of their students. 
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4.2.7 Listening Comprehension and Running Dictation Strategy 

According to Agustiani and Yulia (2020), listening is a receptive talent that 

develops first in humans and contributes significantly to language ability. An EFL student 

experiences an improvement in his listening skills 50% of the time. According to a 2018 

study by the same authors, listening is one of the easiest English skills to learn. 

Unfortunately, most children have problems with word recognition. This happens even 

for students with intermediate or advanced English proficiency who forget subtleties in 

sentences while listening. According to Yunarwansa (2021), one of the benefits of 

performing dictation in listening comprehension is that it improves students' listening 

skills. 

This is also beneficial for teachers, as they can incorporate important topics into 

their running dictation strategy, ensuring that lessons are understood and students' ability 

to recognize the subtleties they hear improves over time. Gain confidence. The benefits 

of the running dictation strategy have also been demonstrated by Putra (2020). 

The authors reported improved listening comprehension after using this 

strategy in their study. The authors also highlight that for most children, collaboration 

is a constructive option for improving listening skills and sharing knowledge with 

classmates. 

4.2.8 EFL Education in Ecuador 

English is a required foreign language in Ecuador's public education system. It 

is taught from the second year of Basic General Education (EGB) to the third year of the 

Unified General Baccalaureate (BGU). English instruction in Ecuador's public education 

system is based on the national curriculum. This curriculum defines the objectives, 

content, and teaching-learning strategies for English. 

The purpose of teaching English in public education in Ecuador is: to develop 

students' communication skills in English, to prepare students to use English in real-life 

situations, to promote students' interest in Anglo-American culture. The English 

teaching-learning strategy in Ecuador's public education is based on a communicative 

approach. This approach emphasizes the importance of authentic and meaningful 

communication when learning a foreign language. 

English instruction in Ecuador's public schools faces significant hurdles, 

including inadequate supply of materials and insufficient instructor preparation. 

Addressing these challenges is crucial for the country's advancement, as English is a 
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global language that offers Ecuadorian students invaluable cultural, professional, and 

academic benefits. 

4.2.8.1 EFL In Educational Culture in Ecuador 

"Learning a foreign language is a complex process that requires time, effort, and 

exposure to the language. In the case of Ecuadorian children, learning English is made 

difficult by a number of factors, including a lack of resources and teacher training, the 

similarity between Spanish and English, and a lack of contact with English outside of 

school." (Perez & Rodriguez 2023). 

Drawing upon the extensive research presented in this study, we will delve into 

the cultural implications in teaching English as a foreign language (EFL) and explore 

the various factors contributing to difficulties in dictation, feelings of anxiety, and other 

negative emotions that can impede the learning process. While Jean Piaget's studies on 

brain plasticity underscore the innate learning potential of young individuals, it is 

imperative to recognize and address the external factors that may hinder this process. 

Professors Perez and Rodriguez were able to indicate in their research that there 

are two main cultural reasons that make it difficult for students to learn the language as 

a whole, among them the lack of resources and teacher training: Ecuadorian public 

schools tend to have few resources for teaching English, such as textbooks, audiovisual 

materials and technological resources. In addition, many English teachers in 

Ecuadorian public education do not have adequate training to teach the language and 

Lack of contact with English outside of school: Ecuadorian children often have little or 

no contact with English outside of school. This means that they have little opportunity 

to practice the language and develop fluency. 
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5. Methodology 

5.1 Research Design 

The research was based on a mixed approach, combining quantitative and 

qualitative data collection methods to answer the sub-questions. As Dawadi (2021) 

explained, mixing techniques yielded results with both sufficient breadth and depth: 

quantitative approaches provided data from a group of participants, while qualitative 

approaches provided deeper insights through close interaction with a smaller group. 

This study utilized an action research model, involving the implementation and 

evaluation of an intervention proposal throughout a specific cycle with student 

evaluations at each stage. The research subjects were superior basic students from a 

public school in Loja, specifically a group facing challenges with English listening 

comprehension. 

5.2 Materials 

“Teachers need to prepare all the material who student´s need´s” Nurkholida 

2018 points out that the preparation of materials is an opportunity for teachers to reflect 

on their teaching practice. When teachers plan their lessons, they should think about the 

learning objectives they want to achieve, the teaching methods they used and the 

resources they needed. 

This can help teachers to improve their teaching and become better practitioners. 

5.2.1 YouTube Videos 

YouTube videos can be a valuable tool for learn English for many reasons. First, 

it allows you to use the language in its natural context. This means that learners can hear 

native speakers using the language in everyday situations. Secondly, YouTube videos 

help learners develop their listening and comprehension skills. This is because videos 

often have subtitles so that learners can follow the conversation even if they don't 

understand everything that's being said. Third, YouTube videos provide an opportunity 

to practice oral expression. Learners can comment on videos, participate in discussions, 

and create their own videos in English. 

Here are some specific examples of how to use YouTube videos to learn English: 

• To learn vocabulary: YouTube videos are a good way to learn new vocabulary. 

For example, learners can search for videos about topics that interest them, such 

as hobbies, interests, or careers. 
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• Learn Grammar: YouTube videos are a great way to learn new grammar. For 

example, learners can search for videos on specific grammar topics, such as tense 

usage, sentence structure, and paragraph structure. 

• How to practice pronunciation: YouTube videos are a good way to practice 

pronunciation. For example, learners can search for videos of native English 

speakers pronouncing various words and phrases. 

Overall, YouTube videos are a valuable tool for learning English. It provides 

exposure to language in a natural context, giving learners the opportunity to improve 

their listening and comprehension skills, and practice oral expression. 

In this investigation the researcher is going to use this video 

 
Figure 1. https://www.youtube.com/watch?v=F-o830lVA_8 

 

5.2.2 Data Collection Sources and Techniques 

Data collection was recognized as one of the most crucial aspects of any research 

project. The methods employed varied across disciplines, and when conducted 

appropriately, these procedures minimized the likelihood of errors. Therefore, this 

investigation adopted specific data collection methods to gather meaningful and reliable 

information on the independent and dependent variables. As Sajjad (2016) emphasized, 
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systematic data collection focused on the relevant variables permitted the research 

questions to be answered effectively and results to be evaluated accurately. 

The following are the methodologies and procedures that were employed in this 

research during the data gathering process: 

5.2.3 Testing Technique: Pre-test and a Post-test 

Pre-test and post-test assessment approaches were chosen as one of the most 

effective methods to determine the impact of the study on students' knowledge. This 

involved administering a pre-test at the beginning and a post-test at the end of the 

intervention, both designed to assess students' knowledge related to the study variables. 

As shown in Annex 1, the specific content of the tests was aligned with the intended 

learning outcomes. 

Both the pre-test and post-test were carefully designed to focus on the specific 

information students were expected to learn or understand throughout the study. As 

Empower (2021) suggests, these tests could be focused on a specific subject or even 

students' overall perspective on the intervention. Importantly, each test question was 

reviewed to ensure it accurately reflected the intended measurement before applying the 

pre-test at the program's outset and the post-test at its conclusion. 

5.2.4 Observation Technique: Field Notes 

In this study, field notes were used (Annex 4) to capture classroom dynamics and 

observe student behavior and responses throughout the research process. These notes 

were subsequently interpreted to provide insights into how students reacted to the 

intervention. As noted by Kumar (2020), field notes help minimizes misinterpretations 

based on memory and increase accuracy by recalling events in real-time. 

5.2.5 Survey Technique 

The questionnaire was the most frequently employed tool in surveys for this 

study. Defined as a list of open or closed questions for participants (in this case, students) 

to respond to, questionnaires offered flexibility in their execution, being feasible to 

conduct electronically, by phone, in a public place, or even within the classroom. (Sajjad, 

2016). 

This research utilized a questionnaire (Annex 2) to gauge student perceptions. 

These instruments, which employed the Likert scale, aimed to measure student 

satisfaction with the presented topic. The Likert scale allowed students to qualify their 

responses on varying degrees of significance, providing qualitative insights alongside 
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numerical data. As Joshi et al. (2015) noted, the Likert scale is a prevalent psychometric 

tool in educational research, specifically designed for scientific assessment of student 

attitudes. 

5.2.6 Data Analysis 

The proposed study addressed the research question by collecting both 

quantitative and qualitative data, which were subsequently analyzed and interpreted. 

Descriptive statistics were employed to summarize, evaluate, and interpret the 

quantitative data. The gathered data were tabulated to measure student preference 

dynamics, and the results were then presented in tables and graphs. Finally, the findings 

of the perception survey administered to students regarding their listening 

comprehension were categorized. 

5.2.7 Research Participants 

This research included a pre-service teacher and a group of basic superiorstudents 

from a public school in Loja, separated into boys and girls. These pupils, aged11 to 13, 

had an A1.1 level of English language proficiency. 

5.2.8 Timing 

The intervention plan's duration was determined to be 8 weeks, with 

approximately 2 sessions per week, during the 2023-2024 school year. This timeframe 

facilitated the implementation of the chosen strategy for the specified student group while 

allowing the researcher to utilize their established class plan. 

5.2.9 Procedure 

This study employed an Action Research cycle model for the intervention's 

execution. This cyclical approach involved four stages: 1) planning based on the 

identified problem, 2) implementing actions addressing the assessed needs, 3) observing 

student responses throughout the process, and 4) generating and reflecting on a revised 

action plan based on the gained insights. As Tomakin (2018) stated, this cyclical 

approach allows for continual adaptation and improvement based on real-time feedback. 

 
Pardede (2018) highlighted the significance of action research for instructors, 

emphasizing its value in understanding student needs through classroom data collection. 

This method enables teachers to refine their approaches and, consequently, improve 

student performance. Recognizing its effectiveness for foreign language learners, this 
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study adopted the Action Research cycle, a cyclical model involving four distinct stages, 

which was discussed in detail below. 

5.2.10 Identifying a Problem 

The initial stage, known as the planning stage, involved several crucial steps. 

First, the research identified and delineated a specific problem faced by EFL students, in 

this case, the lack of listening comprehension. Based on this identified issue, a research 

question was then formulated to guide the investigation: "How does the running dictation 

strategy improve listening comprehension among superior basic students at a public 

school in Loja during the 2023-2024 school year?" This question aimed to explore the 

potential of the running dictation strategy as a solution to the identified problem. 

5.2.11 Gathering Background Information 

During the background information stage, the study conducted a thorough 

literature review on the research issue presented by its variables. This review focused 

specifically on listening comprehension, the dependent variable, and the use of running 

dictation strategy, the independent variable. The findings from this review informed the 

development of the theoretical framework, which elaborated upon these concepts and 

their connection to the study's central question. 

5.2.12 Designing the Study 

This stage held critical importance for the study's successful implementation. The 

exhaustive literature review enabled the researcher to establish an action plan, outlining 

various strategies and tools specifically designed to enhance listening comprehension, 

the dependent variable. To gather pertinent information for the project, both observation 

and survey approaches were employed. A pre-test and post-test were developed to assess 

the effectiveness of the running dictation strategy, the independent variable. Additionally, 

field notes facilitated through detailed observation notes provided valuable insights, 

while a questionnaire administered as a survey tool further enriched the data collection 

process. 

5.2.13 Collecting Data 

The focus of this stage shifted towards the execution of the action plan 

meticulously developed in the previous stage, geared specifically towards improving 

student listening comprehension. The researcher implemented the running dictation 

strategy, forming student groups based on the classroom themes explored. To facilitate 
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the intervention, a diverse range of materials were utilized, including posters, films, and 

audio recordings. These resources served as the tools for observing the independent 

variable's interaction with the students. Furthermore, detailed observation notes were 

recorded alongside student surveys to comprehensively capture the class's impressions 

and gauge the overall effectiveness of the running dictation strategy. 

5.2.14 Analyzing and Interpreting Data 

At this stage, the researcher gained invaluable insights for refining the action plan 

through analysis of the data gathered from the previous phases. This allowed for review, 

adjustment, or enhancement of the implemented activities to optimize their effectiveness 

in future cycles. Both qualitative and quantitative data collected throughout the study 

were meticulously examined and interpreted using statistical methods. The resulting 

insights were then presented in a clear and concise manner through descriptive tables and 

graphs. By thoroughly analyzing the outcomes of the implemented strategy, the 

researcher sought to provide a definitive answer to the research question posed at the 

outset. 

5.2.15 Implementing and Sharing the Findings 

The final stage of the study, was the reflection phase, served as a crucial platform 

for both disseminating the research findings and critically evaluating the implemented 

approach. The researcher actively shared and communicated the obtained results, 

enriching the discussion with insightful reflections on the entire process. This final step 

held significant value for future research and practice, offering valuable insights for other 

teachers interested in utilizing the running dictation strategy to enhance their students' 

listening comprehension. Moreover, the study's findings were translated into specific 

recommendations for the participating students, empowering them with actionable 

strategies to further improve their listening skills. 
5.2.16 Intervention Proposal 

The following intervention plan was created with a group of students from a 

superior basic education in Loja through on-site classes over a two-month period. This 

intervention proposal was designed to improve student listening comprehension. 

5.2.17 Sessions 

The pre-service teacher was created the lessons utilizing running dictation 

strategy procedures, which were integrated into both the pre-listening and post-listening 

stages of the listening comprehension instruction. To prime the students' attention and 
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curiosity before the running dictation activities, the instructor employed engaging 

exercises. Subsequently, in the third phase, the teacher implemented activities designed 

to assess the students' developed listening comprehension skills. The following table 

showcases a model of the lessons developed throughout the intervention proposal period: 

view (Table 1). 

5.2.18 Lesson Plan 

A lesson plan is a document that outlines the objectives, activities, and 

assessments for a single lesson. This is an important tool for teachers as it helps ensure 

that lessons are well organized and effective. The use of lesson plans can be traced back 

to the early 19th century when they were first used in American schools. At the time, 

lesson plans tended to be very detailed and prescriptive, often containing specific 

instructions for how teachers should conduct their lessons. In the 20th century, lesson 

plans became more flexible and adaptable. 

 
Teachers were given the freedom to create their own lesson plans and encouraged 

to use them as a starting point for their instruction. The pre-service teacher was created 

the lessons utilizing running dictation strategy procedures, which were integrated into 

both the pre-listening and post-listening stages of the listening comprehension 

instruction. 

 
5.2.18.1 Triple P methodology 

“The 3P methodology, also known as the process methodology, is a continuous 

improvement methodology that can be applied to any process, including the teaching of 

English. The methodology is based on three fundamental principles: preparation, 

process, and product” (Fernandez-Diaz 2019). For this, the most important thing was to 

identify the objective and this is found with the data collection, since with this 

methodology what is sought is continuous improvement through the identification and 

elimination of difficulties within the 4 basic language skills. 

 
Example “A teacher wants to teach his students how to follow running dictation 

in English and realizes that his students have difficulty recognizing English words 

spoken by any accent other than American and the teacher identifying this shortcoming 

through the assessment exercise can take action within the educational field to correct 
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this problem by exposing the students to English audios with different accents for 

familiarization.” (Fernandez-Diaz 2019). 

5.2.19 Population 

In research methodology, the population refers to the entire group of individuals 

or elements that are being studied. The population can be finite or infinite. “A finite 

population is a population that has a specific and limited number of elements. For 

example, the population of students in a particular school is a finite population”.(Neuman 

2022) At this case, students of the public school of Loja. 

 
5.2.20 Public school students in Loja 

“Another challenge is the lack of teacher training. Many English teachers in 

public schools are not trained to teach English effectively.” (Fernandez-Diaz 2019). This 

is due to the fact that initial training in English is not mandatory for teachers in Ecuador, 

and public schools typically have limited resources to provide ongoing training to 

teachers. Finally, local culture can also be a challenge when learning English. Spanish is 

the primary language in Loja, and most students have no opportunity to practice English 

outside of school. 

 
This can make learning the language more difficult and discourage, students in 

public schools in Loja often struggle to learn English because of these challenges the 

common issues in the students are; pronunciation difficulties, comprehension difficulties, 

production difficulties. Once we have characterized the population, we select a sample. 

The sample can be a subset of the population used to conduct the research. The sample 

was a slice of the population so that the results of the research could be substantial. 

5.2.21 Test Sample 

Once we have characterized the population, we select a sample. The sample can 

be a subset of the population used to conduct the research. The sample was a slice of the 

population so that the results of the research could be substantial. 

5.2.22 Group Sample 

In this case the population was divided by grades and years, so the sample chosen 

was 8th "A", made up for 20 students. 
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6. Results 

This section outlines the results and conclusions about the impact of the running 

dictation strategy on the listening comprehension, among superior basic students, at a 

public school in Loja, during the 2023-2024 school year, following with the research 

objectives. An analysis was conducted on the pretest and posttest scores to assess the 

strategy's effect on listening comprehension. Students' impressions were collected via 

questionnaires and supplemented with field notes. 

Pretest and Posttest Results 

Objective 1: To find out the effectiveness of running dictation strategy toimprove 

listening comprehension among superior basic students at a public school in Loja, during 

the 2023-2024 school year. 

Sub-question 1: How effective is the use of the running dictation strategy to 

improve listening comprehension among superior basic students, at a public school in 

Loja, during the 2023-2024 school year? 

The results obtained by implementing pretest and posttest to identify the level of 

listening comprehension in superior basic students in a public school in Loja, during the 

2023-2024 school period, show the following figures: 

Table 1 

Means score differences between pretest and posttest 
 

 Number of 
students 

Listen for Main 
Ideas 
(MI) 2/2 

Listen for 
Vocabulary 

(V) 4/4 

Listen for 
Details 
(D) 4/4 

Total 

Pretest 20 1,60 2,02 1,42 5,04 
Posttest 20 1,70 2,30 3,74 7,74 

Diferrence na 0,10 0,28 2,32 2,70 

 
Table 1 shows the average scores obtained in the implementation of the pretest 

(knowledge test prior to the listening comprehension intervention) and posttest 

(knowledge test after the listening comprehension intervention), in the three main 

evaluation indicators in running dictation strategy: listening for main ideas (MI), 

listening for vocabulary (V) and listening for details. 

In general terms, there is significant improvement within the three evaluated 

indicators. In the indicator of listening to main ideas where students must grasp at a 

general level the central idea of listening presented in the pretest tests, the general 
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evaluation average is 1.60/2 points; which makes us notice that the students understand 

some ideas of what they express in listening. After the intervention using dictation 

execution strategies, listening comprehension improves since in the general averages of 

the implementation of a post-test the score achieved reaches an average of 1.70/2 points, 

achieving a positive difference of 0.10 points, therefore we can say that this indicator 

achieves a significant improvement in the score, which translates into an almost complete 

understanding of the main ideas of applied listening. 

The vocabulary listening indicator aims to evaluate what grammatical knowledge 

and vocabulary mastery the evaluated basic general education student has by determining 

how much informative content he or she manages to receive when listening to the 

information; The results obtained during the pretest show that the average score is 2.02/4, 

which in percentage is equivalent to 50% of the required grade, that is, the students know 

the vocabulary and grammar. The results obtained after the intervention in the 

implemented post-test improve positively, reaching 2.30/4, a factor that improves their 

general grades by 0.1 points more than the required grade. The difference in averages 

that reaches 0.28 points highlights the effectiveness of the interventions carried out; 

however, of the three indicators evaluated, this is the second with the best progress. 

The last indicator evaluated is listening for details, where the student must 

demonstrate their listening comprehension of the details that appear in the applied 

listening. This aspect improves their communication at a social level and their general 

knowledge of listening comprehension. By implementing the pretest, students obtain a 

general average of 1.42/4 points. After carrying out the respective intervention, the 

general average improves after applying the posttest with an average of 3.74/4 points, 

obtaining a positive improvement of 2.32 points at a general level in this indicator, which 

becomes the indicator where the most effective are running dictation strategies, which 

considerably improve listening comprehension skills. 

In summary, we can say that interventions with running dictation strategies 

improve listening comprehension in the understanding of main ideas, improvement of 

vocabulary and detailed understanding of listening, improving the students' listening 

skills with an average score of 2.70 points between pretest and posttest. 
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6.2.1 Comparison with National Grading Scale 

Likewise, a comparison is made with the National Grading Scale (NGS) of the 

scores obtained in both the pretest and posttest in order to measure the effectiveness of 

the implementation of running dictation strategies for listening comprehension. It is 

important to mention that the minimum score required by the NGS is 7/10 where students 

who do not reach the minimum score require academic reinforcement and undergo a 

supplementary test. 

Figure 2 

Pretest and posttest scores compared to the National Grading Scale. 
 

In the results obtained from the pretest application, we believe that 10% of the 

students evaluated obtained scores less than 4 points, which is why the national grading 

scale classifies them as “does not reach the required learning”, in the same way 85% of 

students obtain scores within the range of 4.01 – 6.99 points, which classifies them as 

“close to reaching the required learning”; In the two cases presented, the students do not 

exceed the minimum score required by the NGS of 7/10; For this reason, 95% of the 

students prior to the intervention with running dictation strategies for listening 

comprehension do not reach the minimum required value. 

With the values obtained in the posttest, the effectiveness of the implementation 

of running dictation strategies in the listening comprehension of the students is 

corroborated, where 25% of the students continue with averages less than 7/10, while 

45% improve their classification with scores between 7-8/10, reaching the title of 

“Achieves the required learning” and 30% scores of 9-10/10 points, which places them 
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in “Masters the required learning”. Therefore, we can conclude that 75% of the cases 

evaluated improve their score after the intervention, in addition to polishing theirlistening 

comprehension skills in listening for main ideas, vocabulary and details. 

Finally, Figure 2 shows us two outcomes: the first, the effectiveness of the 

implementation of running dictation strategies in the listening comprehension of higher 

basic education students reaches 75% of the cases, which not only improves their score 

but also exceed the minimum required by the national grading scale. The other scenario, 

although not as positive, also shows an improvement in the students' scores after applying 

the intervention, however they do not reach the minimum required score, which is why 

the skill improvement exercise must be repeated for a period of time. longer duration and 

more frequently, in such a way that at least the minimum required is achieved. 

6.2 Questionnaire and Field Notes Results 

Objective 2: To identify students’ perceptions about the implementation of the 

running dictation strategy of their classes, to enhance listening comprehension, among 

superior basic students, at a public school in Loja, during the 2023-2024 school year. 

Sub-question 2: What are the student’s perceptions of the running dictation 

strategy to improve listening comprehension, among superior basic students, at a public 

school in Loja, during the 2023-2024 school year? 

The following data helped to corroborate the apparent improvement in students' 

listening skills displayed in the quantitative data by exploring students' perceptions of 

the use of running dictation strategy to improve listening comprehension. 

Table 2. Students´ perception about running dictation strategies. 
 
 

Item Statement A S N 
Using the running dictation strategy 

1 helped me enhance my listening 
comprehension. 

45% 55% 0% 

 
 

Note. A= Always, S= Sometimes, N= Never. 

After applying the survey to the target students about their general perception of 

how the running dictation strategy help them their listening comprehension, the results 

show, from highest to lowest percentage, 55% of the students affirm that the use of 

running dictation strategies applied as pedagogical reinforcement sometimes contributes 
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Using the Running Dictation strategy helped me enhance my listening 
comprehension. 

12 
 
10 

11 students 

8 55% 

6 

9 students 
45% 

4 
 
2 

0 students 
0% 

0 
Always (A) Sometimes (S) Never (N) 

to their listening comprehension; 45% of respondents say that the strategies always 

contribute to their listening comprehension during running dictation activities. 

The survey, conducted with a sample of 20 students, aimed to evaluate their 

perception of the effectiveness of the running dictation strategy in enhancing listening 

comprehension. The findings reveal insightful perspectives: 55% of the students 

acknowledge that incorporating running dictation strategies sometimes aids in their 

listening comprehension, suggesting a variable impact. Conversely, 45% of respondents 

express a consistent enhancement in their listening comprehension skills when utilizing 

running dictation strategies. These results highlight the diverse experiences among 

students regarding the efficacy of running dictation strategy as a pedagogical tool for 

reinforcing listening skills. 

Figure 3. Students´ perception about running dictation strategies. 
 

 
 

Running dictation strategy increased listening comprehension by making 

students aware of their own limits while participating. Students' attitudes have shifted 

considerably from the beginning, as they work to use their English abilities outside of 

class. 

The students' reaction on using the running dictation strategy was satisfactory. In 

contrast, other kids were hesitant at first, but after a few minutes, they took the 

opportunity to participate among the rest of the class. 
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The Running Dictation strategies used by the trainee instructor for the 
current tasks allow me to participate in a dynamic manner. 

12 
 
10 
 
8 

 
6 5 students 

25% 4 students 
20% 

4 
 
2 
 
0 

Always (A) Sometimes (S) Never (N) 

11 students 
55% 

Table 3. Students´ perception about trainee instructor. 
Item Statement A S N 

 

The running dictation strategies used by 
2 trainee instructor for the current tasks 

allow me to participate in a dynamic 
manner. 

55% 25% 20% 

 
 

Note. A= Always, S= Sometimes, N= Never. 

In the second section of the survey, students were asked to assess the effectiveness 

of the instructor's strategies in promoting active engagement during the running dictation 

activities. The responses revealed varying perceptions among participants. A majority, 

comprising 55% of the respondents, affirmed that the activities were consistently 

dynamic and effectively facilitated learning, indicating a positive impact of the 

instructor's strategies. Additionally, 25% of the respondents reported occasional 

motivation to participate due to the instructor's programming, suggesting a moderate 

level of engagement. However, 20% of the respondents expressed dissatisfaction, feeling 

that the instructor failed to achieve dynamic interaction during the running dictation 

activities. These findings underscore the importance of instructor strategies in fostering 

engagement and highlight areas for potential improvement in instructional methods. 
 

Figure 4. Students´ perception about trainee instructor. 
 
 

The class plan for the second week of interventions prioritizes student 

engagement and participation through a series of warm-up exercises designed to ignite 

interest, foster cooperation, and promote active involvement. Two distinct strategies, 

namely jigsaw and cloze running dictation, were implemented with the specific goal of 
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Which Running Dictation strategy increased your listening 
comprehension the most? 

12 
 
10 
 

8 
 

6 
 

4 2 students 
10% 

2 
 
0 

Cloze R. D. (Met.1) Deliberate Mistakes R.D. (Met.2) Jigsaw R. D. (Met.3) 

7 students 
35% 

11 students 
55% 

enhancing listening comprehension skills. These strategies were strategically chosen to 

target key indicators such as vocabulary acquisition and the reduction of common errors. 

Effective classroom management practices were observed, with students 

adequately prepared several minutes before the teacher's arrival. This preparation 

contributed to a smooth transition into the lesson. Additionally, students exhibited a 

willingness to engage in collaborative efforts with their classmates, demonstrating 

heightened levels of responsibility and cooperation throughout the activities. 

Table 4. Students´ perception about methods of listening comprehension. 
Item Statement Met.1 Met.2 Met.3 

Which  running  dictation  strategy 
3 increase your listening comprehension 

the most? 
10% 55% 35% 

 
 

Note. Met.1= Cloze R.D.; Met.2= Deliberate mistakes R.D.; Met. 3 = Jigsaw R.D. 
Note 2. R.D.= Running Dictation. 

The students were also asked about the effectiveness of the strategies used during 

the intervention, a significant majority of students, constituting at least 55%, reported 

that the running dictation strategy, particularly the version incorporating deliberate 

mistakes, had the most positive impact on their academic performance. Among the 

surveyed students, the Jigsaw running dictation strategy was favored by 35% as the 

second preferred strategy, while only 10% expressed a preference for the Cloze running 

dictation strategy. 
 

Figure 5. Students´ perception about methods of listening comprehension. 
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There were two separate strategies employed to increase listening 

comprehension: jigsaw and cloze running dictation strategies, which were intended to 

improve indicators such as vocabulary and frequent mistakes. Running dictation strategy 

can increase students' engagement and confidence when peers correct their faults, even 

could improve vocabulary through the use of deliberate mistakes strategies. 

Both the jigsaw and cloze running dictation strategies were employed with the 

specific aim of enhancing listening comprehension, focusing on improving indicators 

such as vocabulary acquisition and reducing common errors. Running dictation strategy, 

particularly with the inclusion of deliberate mistakes, proved effective in capturing 

students' interest and boosting their confidence as they corrected errors with their 

classmates. Additionally, this strategy has the potential to enhance vocabulary acquisition 

through the purposeful use of deliberate mistakes strategy. 

 
Table 5. Students’ perception about running dictation strategy assist them with 

Item Statement FMC FMCm PMA 
4 The activities conducted through the 

running dictation strategy assist me with 
25% 15% 60% 

 
 

Note. FMC= Feeling more confident, FMCm= Feeling more comfortable, PMA=Paying more 
attention. 

During the investigation into the impact of running dictation strategies on 

participants' comfort levels compared to standard teaching strategies, the survey yielded 

significant findings. Notably, 60% of participants indicated a marked improvement in 

their attention and information acquisition when utilizing running dictation strategies. 

Moreover, 25% of participants reported feeling safer while engaging in these strategies 

for learning activities, suggesting the establishment of a supportive and secure 

environment. Additionally, 15% of participants reported an enhanced feeling of comfort, 

indicating that the use of running dictation strategies positively affected learners' overall 

sense of ease and satisfaction. Importantly, despite varying individual experiences, the 

overall attitude towards employing running dictation strategies remains consistently 

positive. This consistent positivity underscores the effectiveness of these strategies in 

fostering engaging and participatory learning experiences. 

Indeed, the results suggest that the Deliberate Mistakes strategy was particularly 

effective when applied to the target group, demonstrating its efficacy in improving 

listening comprehension skills. 
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technique 

 
Figure 6. Students’ perception about running dictation strategy assist them with. 

According to Henao, E. (2013), "ascending strategies are text-based, where the 

listener relies on the language of the message, that is, the combination of sounds, words, 

and grammar that creates meaning. Ascending strategies include: listening for specific 

details, recognizing cognates, and recognizing patterns of word order. Listeners need to 

learn to use both processes to their advantage depending on the purpose of their 

listening." 

Table 6. Students´ perception about improve English abilities. 
Item Statement MI V D 

 

The use  of  a  number  of  listening 
5 activities based on the running dictation 

strategy motivates me to improve my 
English abilities. 

25% 15% 60% 

 
 

Note. MI= Main ideas, V= Vocabulary, D= Details. 
 

The students' overall feedback on the various listening activities based on the 

running dictation strategy serves as strong motivation to enhance their detailed abilities. 

A significant 60% of the participants noted that engaging in listening exercises rooted in 

the Running Dictation strategy helped them focus on comprehending specific elements 

within the content, thereby boosting their English language skills. This indicates that the 

strategy aids in developing the type of comprehension essential for a thorough 

understanding of spoken language, including the ability to grasp precise information, 

support details, and discern small differences. 

In contrast, 25% of the students identified their most improved skill as identifying 

main ideas. According to the feedback from participants, practicing listening skills 

14 

12 

The activities conducted through the Running Dictation strategy 
assist me with... 

12 students 
60% 

10 

8 

6 
5 students 

25% 

4 3 students 
15% 

2 
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FMC Feeling more 

confident FMCmFeeling more 
comfortable PMA Paying more 

attention 
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The use of a number of listening activities based on the running 
dictation strategy motivates me to improve my English abilities. 
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12 

10 
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4 students 
20% 3 students 

15% 

Main ideas (MI) Vocabulary (V) Details (D) 

13 students 
65% 

through the Running Dictation strategies helped them better understand the main ideas 

conveyed in the content, thereby enhancing their English language proficiency. This 

suggests that the strategy used assists participants in improving their comprehension and 

extraction of crucial information from spoken language, which is vital for effective 

communication and overall understanding. 
 

Figure 7. Students´ perception about improve English abilities. 

Additionally, 15% of the respondents highlighted improvements in their 

vocabulary abilities. Though fewer in number, these participants indicated that engaging 

in Running Dictation-based listening activities inspired them to enhance their English 

language skills, especially in terms of vocabulary expansion. This implies that the 

strategy effectively introduces participants to new terms and phrases within a relevant 

context, facilitating vocabulary retention and acquisition—a fundamental aspect of 

language competency. 

To summarize, the use of running dictation strategies to improve listening 

comprehension has been well received by 65% of students in superior basic education, 

thereby achieving the second objective of this study. 
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7. Discussion 

Once the respective implementation of the research methodology has been carried 

out, we can determine that the main findings of this study are: 

Regarding the first research question “how effective is the use of the running 

dictation strategy to improve listening comprehension among superior basic students, at 

a public school in Loja, during the 2023-2024 school year?”, the results show that 75 % 

of students show significant improvements in their scores after the implementation of 

running dictation strategies, with an overall average improvement of 2.70 points in the 

overall average, improving their school performance and exceeding the minimum value 

of the National Grading Scale which is 7/10 points. 

Luna & Soriano (2020), carry out their study in the tenth year of basic education 

of the Guayas public school, where they conclude that the use of intervention strategies 

such as Runing Dictation are absent in the general planning, but in the same way the 

implementation of it as academic reinforcement to improve the performance of students' 

comprehension improves comprehension skills. At least 50% of their respondents say 

they don't improve their skills because they find traditional methods boring. According 

to Lindt & Miller (2017), in comparison with other activities, lessons that integrate 

movement activities increase students’ motivation, concentration, and focus. 

The second sub question says “What are the student's perceptions of the running 

dictation strategy to improve listening comprehension, among superior basic students, at 

a public school in Loja, during the 2023-2024 school year?”, the study allows us to 

identify that the perception overall of the students is positive, since listening 

comprehension skills have improved in 100% of the cases (55% always, 45% 

sometimes), on the other hand the positive improvements in the general averages in 3 

indicators studied (Main Ideas , Vocabulary, Details), improved in 55% of the scores 

especially in vocabulary and details listening. These findings underscore the substantial 

qualitative and quantitative enhancements that the running dictation strategy brings to 

the listening comprehension abilities of superior basic students. 

Álava (2020), concludes that the main motivations for the comprehension of the 

English language in basic education students is that they stop being boring, since they 

encompass unattractive techniques that do not allow an adequate school performance, 

since at least 60% of its respondents affirm that they are not classes of interest, where the 
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methods used make only 6.67% of the students understand when Running Dictation 

strategy is carried out. 

The method used with the implementation of a pretest and a posttest, allows us to 

qualitatively and quantitatively measure the effectiveness of the running dictation 

strategies in the three indicators, allowing us to identify from many perspectives not only 

the improvement of the pretest and posttest scores, but also It also allows us to evaluate 

how students are motivated by dynamic interventions, improving their performance and 

interest in learning new listening comprehension skills. 

It is important to note that although the objectives of this research are met since 

improvements are noted in the pretest and protest scores and the students' perception is 

positive not only to the implementation of running dictation strategies but also their 

perception improves. to improve your EFL skills; The final scores do not reach the 

minimum required in the National Grading Scale System, a factor that must be taken into 

consideration for future studies, since students have a natural resistance to learning the 

English language because they consider it boring and difficult, therefore it is necessary 

that teaching and learning techniques for basic higher education students are dynamic, 

participatory and effective. 

The implementation of the intervention faced obstacles by a number of 

constraints, such as the brief timeframe of the strategy, the way in which classes were 

divided (between in-person and virtual via Zoom), and an inadequate focus on English 

in the academic curriculum. It is apparent that in order for students to achieve full 

proficiency in language usage and acquire listening comprehension, they require 

significantly more intensive training and practice; as well as the implementation of 

specific long-term interventions. 

For future research topics regarding the use of running dictation comprehension 

techniques, it should be mainly addressed from the motivation for the teaching of the 

English language, since according to the results obtained, the main factor for the low 

performance and interest of the students, is mainly due to the fact that it is considered to 

be a difficult subject to learn. For this reason, interventions must be carried out with 

innovative techniques that also achieve the appropriate motivations in the students. In 

short, if the technique is attractive, the result will be positive, since the main mistake in 

its implementation is that it must be constant and over long periods. 
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8. Conclusions 

The implementation of running dictation strategies in the listening 

comprehension of superior basic students during the 2023 - 2024 school year is effective, 

given that it positively impacts scores in over 75% of the cases studied, notably by 

sparking students' interest in enhancing their listening comprehension skills, the 

effectiveness of running dictation strategies becomes evident through the observed score 

increments during implementation. Moreover, these strategies result in final scores that 

meet or exceed the minimum requirements set by the National Grade Scale System, 

underscoring the necessity for their permanent implementation. 

The students' perception of the effectiveness of running dictation strategies is 

overwhelmingly positive, as evidenced by the improvement in their scores between the 

pretest and posttest. This suggests that the efficacy of implementing running dictation 

strategies can be evaluated both qualitatively, through students' perceptions, and 

quantitatively, through improvements in their scores across the three evaluation 

indicators. 

Finally, any strategy that enhances listening comprehension is valuable for 

teaching a foreign language. However, it must address obstacles such as lack of interest 

in delving into teaching techniques, perceptions of the language's complexity, and 

fostering genuine interest in using the language as a global communication tool. 

Overcoming these challenges is essential for the successful implementation of effective 

language teaching strategies. 
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9. Recommendations 

Enhancing the overall perception of foreign language learning among superior 

basic students is crucial. It's imperative to refine teaching strategies like Running 

Dictation, not solely for the purpose of boosting academic performance, but also to 

cultivate genuine interest in adopting new methods for enhancing listening 

comprehension. By improving students' attitudes towards language learning and 

introducing innovative strategies, we can foster a more enriching and engaging 

educational experience. 

EFL teaching in superior basic school must be dynamic and effective to meet the 

diverse needs of students. Therefore, teachers should continually enhance teaching 

strategies, focusing not only on improving listening comprehension skills but also on the 

comprehensive teaching of the language, including listening, writing, reading and 

speaking. This strategy aims to enhance academic performance and foster effective 

communication skills in English as a social tool for interaction. By prioritizing a holistic 

strategy to language instruction, teachers can better equip students with the necessary 

skills for success in both academic and real-world contexts. 

Moreover, it is imperative to leverage the potential of information technologies 

to improve the performance of listening comprehension skills. By capitalizing on gadgets 

and apps, educators can revolutionize the English learning experience for the new 

generation, thereby elevating students' overall perception of language learning and 

refining the skills they obtained. Embracing technology in language instruction not only 

engages students but also affords them interactive and personalized learning 

opportunities, thereby fostering greater proficiency in English comprehension. 



43  

10. Bibliography 
Abbas, Z. (2020). Running Dictation Technique for Promoting EFL Primary 

Pupils’Spelling, Pronunciation & Vocabulary Retention. Educational and 

Psychological Sciences Department, College of Education for Human Sciences, 

University of Diyala, Diyala, 

Iraq 
Agustiani, M., & Yulia, H. (2018). Running dictation technique and learning motivation: 

their effects on students listening comprehension achievement. Universitas 

Sriwijaya (UNSRI) Provides by: https://core.ac.uk/download/pdf/267825029.pdf 

Agustiani, M., &Yulia, H. (2020). Students’ perceptions on the use of running dictation 

technique in listening classroom. Universitas Baturaja. Provides by: 

https://n9.cl/nb9o7 

Alzamil. J. (2021). Listening Skills: Important but Difficult to Learn. Arab World English 

Journal (AWEJ) Volume 12. Number 3. DOI: 

https://dx.doi.org/10.24093/awej/vol12no3.25 

Ardini, S. (2015). Top-down and bottom-up processing in listening. which one is 

problematic? a case of universitas PGRI Semarang. ResearchGate. 

https://n9.cl/2g9hy 

Bengehya, O. (2021). “An investigation into the teaching of listening skill and sub-skills 

in some Kabare secondary schools: case of Bushwira, Bwirembe, Kagenge, 

Cinjoma and Murhesa”. https://n9.cl/f0022 

Campos, M. (2023). The 3 Stages of a Listening Lesson. EnglishPost.org. 
https://n9.cl/opjs2 

Clarence, E. (2017). The dictation exercise-its variations and values. National Federation 

of Modern Language Teachers Associations and Wiley are collaborating with 

JSTOR to digitize, preserve and extend access to The Modern Language Journal 

Dawadi, S. (2021). Mixed-Methods Research: A Discussion on its Types, Challenges, 
and Criticisms. Journal of Practical Studies in 
Education. DOI: https://doi.org/10.46809/jpse.v2i2.20 

Destiana, M., Bahri, S., Inayah, N. (2019). The use of running dictation technique to 

improve students listening skill. Research in English and Education. Provides by: 

https://jim.unsyiah.ac.id/READ/article/view/11470 

Deveci, T. (2018). Listening as a Lifelong Learning Skill: What, why, and how. 

16thInternational Conference on Literature, Languages, Humanities and Social 

Sciences (LLHSS-18) 



44  

Empower-The emerging Markets Fundation. (2021). GUIDANCE FOR PRE- and 

POSTTEST DESIGN. https://n9.cl/8e36p 

Gustiani, M., & Yulia, H. (2018). Running dictation technique and learning motivation: 

their effects on students listening comprehension achievement. Universitas 

Sriwijaya (UNSRI) Provides by: https://core.ac.uk/download/pdf/267825029.pdf 

Henao, E. (2013). The inclusion of bottom up and top-down strategies in listening 

comprehension tasks for second semester students from an English licentiate 

program. Bottom up and Top-down Strategies Listening Comprehension. 

https://n9.cl/n8tuj 

Hwaider, S. (2017). Problems of teaching the listening skill to Yemeni EFL learners. 

International Journal of Scientific and Research Publications, 7(6), 140-148. 

Retrieved October 20, 2018 from http://www.ijsrp.org/research-paper- 

0617/ijsrp-p6619.pdf 

Indah, D. O. (2019). Student’ perception on running dictation method in ESP classroom. 

IDEAS, Journal of Language Teaching and Learning, Linguistic and Liteature 

7(1). Cokroaminoto Palopo Univeristy, Indonesia. 

Ismayilli, A. (2019). Reading and Listening Comprehension Subskills: The Match 

between Theory, Coursebooks, and Language Proficiency Tests. Advances in 

Language and Literary Studies. https://n9.cl/anxq5 

Joshi, A., Kale, S., Ch, S and Pal, D. (2015). Likert Scale: Explored and Explained. 
British Journal of Applied Science & Technology. Research Gate. 
DOI:10.9734/BJAST/2015/14975 

Kumarl, N., & Shankar, R. (2021). The Importance of Listening Skill in Language 

Acquisition- The Problems Experienced & Strategies Adopted in Teaching 

Listening Skill. International Journal of Innovative Research in Technology. 

Kumar, R. (2020). Chapter 6 Methods of Data Collection. Research Methodology & 

Protocol Design. Research Gate. https://n9.cl/6joh6 

Hernández, M., & López, J. (2023). The use of YouTube videos for English learning: A 

literature review. Applied Linguistics Review, 22(1), 21-36. 

Machado, V. (2022). Perspectives of EFL Students towards the Listening Skill. Academic 

Article (Descriptive Study). Universidad Casa Grande. 

Mahmoud, T. O. M., & Ahmed, M. A. (2020). Investigating teacher's views and 

perceptions about listening comprehension difficulties encountered by Sudanese 

university students. Journal of Linguistic and Literary Studies, 21(2), 91-100 



45  

Markström, A. (2019). Language skills: How teachers in Years 7- 9 prioritize and teach 

language skills in their English lessons. JÖNKÖPING UNIVERSITY School of 

Education and Communication. 

Ministerio de Educación del Ecuador. (2023). Currículo Nacional de Educación. Quito, 

Ecuador: Ministerio de Educación del Ecuador. 

Milne, Ch. (2014). Running Dictation. Tutor Tip. 

https://www.qcal.org.au/wpcontent/uploads/2015/06/2014-09-Chris-M-Running- 

dictation.pdf 

National Secretariat of Planning. (2021). Opportunity Creation Plan 2021-2025. 

Government of convergence. 

Nacional University of Loja. (2021). Research lines of the National University of Loja. 

Research Directorate. Loja, Ecuador. 99p 

Nuralisah. (2017). The influence of using running dictation technique towards students’ 

descriptive text writing ability at the first semester of the eighth grade of smp 

negeri 1 west kota agung in the academic year of 2017/2018. [Thesis Proposal] 

http://repository.radenintan.ac.id/3071/1/A_Thesis_Full.pdf 

Nurkholida, E. (2018). Developing authentic material of listening on higher education 

based on constructive learning of Jean Piaget and Vygotsky theory. OKARA: 

Jurnal Bahasa Dan Sastra, 12(1), 59-74. https://bit.ly/3vu25tx 

Nurdianingsih, F., & Rahmawati, O. (2018). Running dictation as an effective technique 

on the teaching writing skill. 2nd English Language and Literature International 

Conference. 

https://jurnal.unimus.ac.id/index.php/ELLIC/article/view/3503/3334 

Lindt, S. & Miller, S. (2017). Movement and learning in elementary school. Phi Delta 

Kappan, Vol.98 (7), p.34-37. https://doi.org/10.1080/00228958.2016.1191898 

Pardede, P. (2018). Seeing Action Research Process in a Practice. In book: EFL Theory 

and Practice: Voice of EED UKI (Proceeding of EED Collegiate Forum 2015- 

2018) (pp.282-295) Edition: 1Chapter: 24Publisher: UKI Press. Universitas 

Kristen Indonesia Jakarta, Indonesia: 

https://www.researchgate.net/publication/334881901 

Peterson, J. (2021). The art of the running dictation for the American English Live 

Teacher Professional Development Series. U.S. Department of State 
Piaget, J. (1952). The origins of intelligence in children. New York: International Universities 

Press 



46  

Pérez, M., & Rodríguez, R. (2023). La enseñanza del inglés en la educación pública 

ecuatoriana: desafíos y oportunidades. Revista de Investigación Educativa, 31(2), 

265282. 

Putra, H., Lingga, N., Wijaya, A. (2020). Running dictation to develop students’ listening 

comprehension ability. IRJE. 

Rakhman, F. A., Tarjana, S. S., & Marmanto, S. (2020). Indonesian English Department 

Students Listening Difficulties and Listening Strategies. IJER (Indonesian 

Journal of Educational Research), 4(2), 60-67: 

http://ijer.ftk.uinjambi.ac.id/index.php/ijer 

Rost, M. (2002). Listening Tasks and Language Acquisition. University of California, 

Berkeley. Conference Proceedings. https://n9.cl/zadkb7 

Sajjad, S. (2016). Chapter 9 Methods of data collection. In book: Basic Guidelines for 

Research: An Introductory Approach for All Disciplines (pp.201-275). Research 

Gate. https://n9.cl/n5xzz 

Srilakshmi, M., Purnachandra, R and Pawel, V. (2022). The Effect of Pre, While, and 

Post Listening Activities on Developing EFL Students’ Listening Skills. Theory 

and Practice in Language Studies, Vol. 12, No. 8, pp. 1500-1507. DOI: 

https://doi.org/10.17507/tpls.1208.05 

Tomakin, E. (2018). (Action Research): Introduction of action models and action cycles. 

Turkish Studies. Volume 13/12, Spring 2018, p. 693- 712: 
DOI:10.7827/TurkishStudies.13367 

United Nations Development Program. (2015). Goal 4. Quality Education. Obtained: 

https://www.undp.org/sustainable-development-goals 

Yunarwansa, C. (2021). Running dictation strategy in teaching listening. Fakultas 

Tarbiyah dan Keguruam. Department of English Language Education. 

https://n9.cl/hm94h 

Zakiah, I., & Husniah, R. (2017). The effect of running dictation towards students 

spelling in writing short functional text at SMP Islamic Qon. Journal of English 

teaching, literature, and applied linguistics. Provides by: 

http://journal.umg.ac.id/index.php/jetlal/article/view/316 



47  

11. Annexes 
Annex 1. Official Request to the Educational Institution 

 



48  
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Annex 3. Pretest and Postest 

UNIVERSIDAD NACIONAL DE LOJA DEPARTMENT OF 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 

DATA COLLECTION INSTRUMENT: PRETEST 

Dear student, answer the following test with sincerity and honesty. Your answers will be 

anonymous and confidential. 

Student`s code ........................................................................... Time: 20 minutes 

Date: ………………………………………………. 

LISTENING FOR MAIN IDEAS 

1. Look at the image below and circle the correct answer after predicting what the video 

will be about. (2 points) 

 
School journey 

Birthday party 

Shopping 

Special Village 

LISTENING FOR VOCABULARY 

2. Watch and listen to the video of Comogli Village. Highlight the primary issue they are 

discussing. (2 points) 
 

   
Cloths Hollyday 

Artists 
Food 

 
 
 

LISTENING FOR DETAILS 

3. Listen to the presentation and fill in the blanks with the words from the box. (2 points) 
 

Town Homes Old Culture 

 
Camogli is a ……… on the Italian coast. 

Rafaela uses ............. and new methods in her work. 
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You can still see the local .............. everywhere. 

The fishermen wanted to see their ............... from the water. 

LISTENING FOR VOCABULARY 

4. Listen to each statement and mark (✓) the correct word. (2 points) 

The sun ............. on the houses next to the sea. 

Warm    b. Burns ..  c. Shines d. Wets 

Camogli’s .................. painted their houses. 

People      b. Artists c. Major d. Fishermen 

Raffaella has .................. for 20 years to paint stone. 

Bought     b. Gotten c. Worked d. Taken 

Carlo uses .................. style paints. 

Modern b. Traditional c. Universal d. Popular 

LISTENING FOR DETAILS 

5. Listen to the interview and then sequence it using the numbers 1 through 4. (2 points) 
 
 

 

 
 

THANKS FOR YOUR COLLABORATION 
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UNIVERSIDAD NACIONAL DE LOJA DEPARTMENT OF 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 

DATA COLLECTION INSTRUMENT: POST TEST 
 
 

Dear student, answer the following test with sincerity and honesty. Your answers will be 

anonymous and confidential. 

Student`s code .......................................................... Time: 20 minutes 

Date: ………………………………………………. 
 
 

LISTENING FOR MAIN IDEAS 

1. . Look at the image below and circle the correct answer after predicting what the 

video will be about. (2 points) 

 
People in a holiday 

Costumes in a new culture 

Variety of towns 

Particular Village 

 
LISTENING FOR VOCABULARY 

2. Watch the video and complete the sentences below with the words in the box. (2 points) 
 
 

Camogli is a small town, or ............ in Italy. 

Camogli is next to the Mediterranean …….. . 

Many people in Camogli are ………... 

Their job is to catch fish. There are also… ........ in Camogli. 

They ................ houses and buildings. 

The ............. is called trompe l'oeil. It is very special. The paintings are very realistic. They 

make things look real, but they are not. 

fishermen - artists - village 

paint - sea - art 
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LISTENING FOR DETAILS 

8. Listen and watch the video, mark (X) the image that represents the meaning of “trompe 

l'oeil” (2 points) 

( ) ( ) ( ) 

LISTENING FOR VOCABULARY 

9. Watch and listen the video. Match the parts of the sentences. (2 points) 

1.- Artists use trompe l'oeil to make 

 
2.- People like to paint their houses 

3.- The fishermen painted their houses 

4.- Raffaella and Carlo are 

 
5.- You can see the houses of Camogli 

with bright colors. 

things look real. 

Artists 

From the sea 

with trompe l'oeil art. 

 
 
 

LISTENING FOR DETAILS 

10. Listen and watch the video and Put T for true and F for false. (2 points) 

Camogli is a large city. ( ) 

In Camogli, people paint their houses in bright colors. ( ) 

The houses in Camogli are very special. ( ) 

All the artists in Italy use the trompe l'oeil technique. ( ) 

Only fishermen paint their houses with trompe l'oeil art. ( ) 

 
 
 

Student signature 

THANKS FOR YOUR COLLABORATION 
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Annex 4. Questionnaire 

UNIVERSIDAD NACIONAL DE LOJA 

DEPARTMENT OF PEDAGOGÍA DE LOS IDIOMAS NACIONALES 

Y EXTRANJEROS 

 
DATA COLLECTION INSTRUMENT: QUESTIONNAIRE 

Dear student, answer the following questionnaire with sincerity and honesty. Your answers will 

be anonymous and confidential. 

Student`s code. ……………………………………………….. 

Date: ………………………………………………. 

The use of Running Dictation helped me to improve my listening comprehension. 

Always ( ) 

Sometimes ( ) 

Never ( ) 

Why?…………………………………………………………………………………… 
 
 

The Running Dictation strategies used by the trainee instructor for the current tasks allow 

me to participate in a dynamic manner. 

Always ( ) 

Sometimes ( ) 

Never ( ) 

Why?…………………………………………………………………………………… 
 
 

Which Running Dictation Strategy improved your listening comprehension the most? 

Cloze R. D. ( ) 

Deliberate Mistakes R.D. ( ) 

Jigsaw R. D. ( ) 

Why?…………………………………………………………………………………… 
 
 

Which Running Dictation approach improved your listening comprehension the most? 

Feeling more confortable ( ) 

Feeling more confident ( ) 

Paying more attention ( ) 

Why?…………………………………………………………………………………… 
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The activities conducted through the Running Dictation technique assist me with... 

Main ideas ( ) 

Vocabulary ( ) 

Details ( ) 

Why?……………………………………………………………………………………… 
 
 

THANKS FOR YOUR COLLABORATION 
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Annex 5. Test Scoring Guide 
 
 

UNIVERSIDAD NACIONAL DE LOJA 

DEPARTMENT OF PEDAGOGÍA DE LOS IDIOMAS 

NACIONALES Y EXTRANJEROS 

 
 
 

TEST SCORING GUIDE SURVEY 
 
 

Nº Question Indicator Score 

1 Look at the image below and 2 points 

circle the correct answer after 

predicting what the video will be 

about. 

2 Watch and listen to the video of 

Comogli Village. 

Highlight the primary issue they 

are discussing. 

3 Listen to the presentation and fill 

in the blanks with the words from 

the box. 

4 Listen to each statement and mark 

(✓) the correct word. 

Listening for main ideas 
 
 
 
 
 
Listening for vocabulary 

 
 
 
 
Listening for details 

 
 
 
Listening for vocabulary 

 
 

 
2 points 

 
 
 
 
 
2 points 

 
 

 
2 points 

 
 

 

5 Listen to the interview and then 

sequence it using the numbers 1 

through 4. 

 
Listening for details 

2 points 

 
 

 
TOTAL 10 points 
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Annex 6. Field Notes 
 
 

UNIVERSIDAD NACIONAL DE LOJA 

DEPARTMENT OF PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 
 
 

Institution Name: Colegio de Bachillerato “27 de Febrero” 

Pre-service teacher: Richard Javier Quisatasig Capa 

Individuals Observed: 8th EGB “A”. 

Observation #: Week #1 

Class topic: Comparing people; Life events. 

Date: November 27th – December 1st 

Observation time: 3 periods / 135 minutes 

Academic year: 2023-2024 

Descriptive Notes Reflective Notes 
During the first week of intervention, the 

researcher asked permission from the main 

teacher, Mg. Adriana Peñalosa, to perform a pre- 

test with 8th grade pupils. Following the test, the 

teachers monitor the progress of the class. 

Warm-ups were included in the lesson plans, and 

the Running Dictation technique 

was used to promote listening comprehension. 

The implementation of this lesson plan enabledthe 

pre-service teacher to use the running dictation 

approach for the first time, which was initially 

confusing for students. The difficulty with the 

incident was pupils' lack of enthusiasmto engage 

and confidence in the rest of the class. 

The pre-service teacher began the lesson witha 

running dictation assignment that included 

separating the class into two groups. As aresult, 

there was some confusion when students were 

given directions to do any assignment, but this 

was resolved via the 

development of the practice. 

The technique was employed at the start of the 

class, and there was enough time to get the entire 

class involved. In addition, extra didacticmaterial 

was added to the creation of the warm-up exercise 

using flashcards based on the class topic 

"Comparing people". 
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The students' reaction to using the running 

dictation approach was satisfactory. Incontrast, 

other kids were hesitant at first, but after a few 

minutes, they took the opportunityto participate 

among the rest of the class. 

Some of the specific benefits discovered by the 

researcher included improved students'listening 

skills because they had to pay enoughattention to 

their peers, improved reading skillsbecause they 

had to decode the text used, and, last but not least, 

students' collaboration with 

their team was extremely beneficial. 

 
 
 
 
 
 

UNIVERSIDAD NACIONAL DE LOJA 

DEPARTMENT OF PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 
EXTRANJEROS 

 
 
 
 

 
Institution Name: Colegio de Bachillerato “27 de Febrero” 

Pre-service teacher: Richard Javier Quisatasig Capa 

Individuals Observed: 8th EGB “A”. 

Observation #: Week #2 

Class topic: Teenage Life; From graffity to creative life. 

Date: November 27th – December 1st 

Observation time: 3 periods / 135 minutes 

Academic year: 2023-2024 

Descriptive Notes Reflective Notes 
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As previously stated, the lesson design for the 

second week of interventions included warm- up 

exercises to boost student enthusiasm, teamwork, 

and engagement. There were two separate strategies 

employed to increase listening comprehension: 

jigsaw and cloze running dictation, which were 

intended to improve indicators such as vocabulary 

and frequent mistakes. 

Until the time the activities evolve to determine if the 

strategy is useful or not, simply proved efficiently 

that there is not much requirement of implementation 

of didactic materials to make people appreciate the 

new contents and even participate. Students ought to 

practice listening for details and spelling problems 

while reading, writing, and, of course, listening. 

Class management improved; students were 

prepared a few minutes before the teachers entered 

the classroom, where they divided the class into 

groups. In addition, students showed willingness to 

collaborate with their group by acting more 

responsible. 

The running dictation approach was employed twice 

throughout this week's intervention with the goal of 

improving listening comprehension indicators such 

as vocabulary and gist. 

Students became more focused on the class 

activities, which required them to move from their 

seats. As a result, the investment of energy in the 

activity allows them to use as much previously 

acquired information as possible in order to develop 

the activity. 

Teachers must adopt rules and behaviors to achieve 

classroom objectives. However, it is recommended to 

evaluate the tone of voice and monitor the class at all 

times to ensure that the students obey the teacher's 

directions. 

 
 
 

UNIVERSIDAD NACIONAL DE LOJA 

DEPARTMENT OF PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 
 

Institution Name: Colegio de Bachillerato “27 de Febrero” 

Pre-service teacher: Richard Javier Quisatasig Capa 

Individuals Observed: 8th EGB “A”. 

Observation #: Week #3 

Class topic: Different types of homes; Homes around the word. 

Date: December 11th – December 15th 

Observation time: 3 periods / 135 minutes 

Academic year: 2023-2024 

Descriptive Notes Reflective Notes 
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This week's interventions were different at the 

start of the class since the first intervention 

began with questions to see how much students 

wanted to engage, which was better than 

previous classes. In contrast, the second 

intervention this week used purposeful errors 

while performing dictation to reinforcethe new 

incomes about different types of 

homes. 

This week, students could practice using 

deliberate mistakes in running dictation because 

the new vocabulary was introduced tothe class 

previously, and they now had theopportunity to 

put what they learned into practice through the 

exercises developed usingrunning dictation. 

According to the principal professors, students' 

skills have improved significantly. This week, 

the preservice teacher selected pupils who had 

never before participated. 

Running dictation can increase students' 

engagement and confidence when peers correct 

their faults, even could improve vocabulary 

through the use of deliberate mistakes 

strategies. 

A combination of several strategies, not only 

those under investigation by the researcher. In 

other words, the classroom arrangement, the 

teacher's tone of voice, and the application of 

accurate directions from the beginning to the 

finish of the session all contributed to pupils 

developing a higher level of confidence, 

participation. 

It is crucial to note that the use of this interactive 

technique demonstrated to the instructors that 

certain things must be considered for future 

implementations, such as the teacher's tone of 

voice and the use of properguidance from the start 

of the session. 
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UNIVERSIDAD NACIONAL DE LOJA 

DEPARTMENT OF PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS 
 
 
 
 

Institution Name: Colegio de Bachillerato “27 de Febrero” 

Pre-service teacher: Richard Javier Quisatasig Capa 

Individuals Observed: 8th EGB “A”. 

Observation #: Week #4 

Class topic: Adjectives, definition comparatives. 

Date: January 2nd – January5th 

Observation time: 3 periods / 135 minutes 

Academic year: 2023-2024 

Descriptive Notes Reflective Notes 
This week, it was possible to intervene by using 

close running dictation to reinforce past 

knowledge after leaving class for the holidays. 

Furthermore, we may highlight that the 

application was simple; the students developed 

an academic conduct to exhibit their degree of 

cooperation with the growth of 

the English class. 

Using this approach is great since it allows us to 

adapt to any level, subject, or location. This is 

why students' academic incomes haveimproved 

significantly. 

Running dictation increased listening 

comprehension by making students aware of 

their own limits while participating. Students' 

attitudes have shifted considerably from the 

beginning, as they work to use their English 

abilities outside of class. 

Students were confused during this week's 

practice because they were anxious to receive the 

reward. Feedback suggested that they were 

miswriting various words. To address this issue, 

students were given additional time to actively 

participate in the activity. Finally, to address the 

issue of students' motivation to earn the prize, 

extra points were offered as a positive 

approach. 
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The preservice teacher proposed utilizing To correct these errors, the pre-service teacher 

positive reinforcement instead of sweets to encourages these pupils to participate, and at the 

celebrate students. For future sessions, the end of the exercises, general feedback was 

teacher should look at different options for provided. 

charging student participation.  

 
Annex 7. Grading Scale 

UNIVERSIDAD NACIONAL DE LOJA 

DEPARTMENT OF PEDAGOGÍA DE LOS IDIOMAS 

NACIONALES Y EXTRANJEROS 
 
 
 

NATIONAL GRADING SCALE SURVEY 
 

 
Nº Qualitative score range Quantitative score range 

1 Master the required learning. 9-10 

2 Achieves the required learning. 7-8.99 
 

Close to achieving the required 
3 

learning. 
Does not reach  the required 

4 
learning 

 
4,01-6,99 

 
 
≤ 4 
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Annex 8.Intervention Plans 
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Annex 9. Research Matrix 

 

Theme Running dictation strategy and listening comprehension, among superior basic students, at a public school in Loja 
during the 2023-2024 school year. 

Problem Objectives Theoretical Framework 
Methodological design. 
Action Research 

Techniques 
/Instruments 

General problem 
How does the running 
dictation strategy improve 
listening comprehension, 
among superior basic 
education students at a 
public school in Loja during 
2023-2024 school year? 
Subproblems 
How effective is the use of 
the running dictation 
strategy to improve 
listening comprehension 
among superior basic 
education students at a 
public school in Loja during 
2023-2024 school year? 
What is the student’s 
perception of the running 
dictation strategy in their 
classes, to improve listening 
comprehension, among 
superior basic education 

General Objective 
To improve listening 
comprehension  through 
running dictation strategy, 
among  superior   basic 
education  students  at a 
public school in Loja during 
the 2023-2024 school year 
Specific Objectives 
To analyze the effectiveness 
of running dictation strategy 
to improve listening 
comprehension among 
superior basic education 
students at a public school 
in Loja during the 2023- 
2024 school year. 

 
To identify students’ 
perceptions about the 
implementation of running 
dictation strategy in their 
classes, to improve listening 

Independent Variable 
5.1. Running Dictation 
5.1.1 Definition of Running Dictation 
5.1.2 Importance of Running Dictation 
5.1.3 Running Dictation Process 
5.1.4 Variations of traditional Running 
Dictation 
5.1.4.1 Deliberate Mistakes Running 
Dictation. 
5.1.4.2 Jigsaw Running Dictation. 
5.1.4.3 Cloze running dictation. 
5.1.5 Running Dictation Strategy for 
English as a Foreign Language (EFL) 
Students 

 
Dependent variable 
5.2. Listening Comprehension 
5.2.1 Definition of Listening 
Comprehension 
5.2.2 Importance of Listening 
Comprehension 
5.2.3 Listening Comprehension Sub- 
skills 

Mixed action research 
model 
Quantitative 
Qualitative 

 
Testing: 
Pre-test and post-test 

Lesson methodology 
Pre-listening 
While-listening 
Post-listening 

 
Website: 
Songs 
Videos 

 
Running dictation 
activities based on: 
Students’ preferences. 
Students’ level. 
Students’ age 

 
Running dictation 
provide students: 
Curiosity 
Motivation 
Interest 
Fun 
Positive learning 
environment 
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students at a public school 
in Loja during 2023-2024 
school year? 

comprehension, among 
superior basic education 
students at a public school 
in Loja during the 2023- 
2024 school year. 

5.2.3.1 Listening for Main Ideas 
5.2.3.2 Listening for Understanding 
Vocabulary 
5.2.3.3 Listening for Detail. 
5.2.4 Lesson methodology in the 
Teaching of Listening Comprehension 
5.2.4.1 Pre-Listening 
5.2.4.2 While-Listening. 
5.2.4.3 Post-Listening 
5.2.5 Strategies for teaching listening 
comprehension 
5.2.5.1 Top-down-Gist 
5.2.5.2 Bottom-up-Specific information 

  
Listening 
comprehension 
subskills: 
Listening for main ideas. 
Listening for 
understanding 
vocabulary. 
Listening for details. 

 
Strategies for teaching 
listening 
comprehension: 
Top-down- Gist 
Bottom-up- Specific 
information 

 
Listening 
comprehension 
includes: 
Understanding the 
spoken language. 
Recognizing the main 
idea. 
Identifying specific 
details. 
Remembering 
vocabulary. 

 


