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2. SUMMARY 

The present research work entitled ―SELECTION AND USE OF DIDACTIC 

RESOURCES, SUPPLEMENTARY MATERIAL AND ITS EFFECT IN 

THE TEACHING-LEARNING PROCESS OF THE ENGLISH 

LANGUAGE WITH THE STUDENTS OF 8
TH

 AND 9
TH

   YEARS OF THE 

BASIC EDUCATION AT “PÍO JARAMILLO ALVARADO” HIGH 

SCHOOL OF LOJA CITY. MORNING SECTION. ACADEMIC PERIOD 

2009- 2010, has been developed with the purpose of knowing if the teachers select 

and use the didactic resources and supplementary material in their classes. 

The first and general method used during the development of the present research 

work was the scientific method, which has helped us to find the true about the 

researched object. But we have also used some particular methods such as: the 

descriptive, analytic, explicative and contrastive method and they have helped to 

develop every part of the research process.  

 

To collect the information inside the researching process we have used the survey 

as the main instrument that was applied to the teachers and students in order to 

determine how the teachers select and use the didactic resources and 

supplementary material and how it affects in the teaching learning process. 

The main results of the research demonstrated that even when the institution has 

the enough didactic materials the teachers did not use it in their classes; they only 

were based on traditional materials, which are reflected on students’ learning. On 

other hand there was not interest by the teachers to select and look up the best 

materials to teach the language.  

Therefore we have been able to determine that if the teachers do no select and use 

the didactic resources and supplementary material it could affects the development 

of the Teaching Learning Process of English Language in the students, because 

there was not a meaningful teaching by the teacher in the researched High School.  
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RESUMEN 

El presente trabajo de investigación titulado ― SELECCIÓN Y USO DE LOS 

RECURSOS DIDÁCTICOS, MATERIAL SUPLEMENTARIO Y SU 

EFECTO EN EL PROCESO DE ENSEÑANZA-APRENDIZAJE DEL 

IDIOMA INGLÉS CON LOS ESTUDIANTES DE 8
vo 

Y 9
no  

AÑO DE 

EDUCACIÓN BÁSICA EN EL COLEGIO “PIO JARAMILLO 

ALVARADO”  DE LA CIUDAD DE LOJA. SECCIÓN MATUTINA. 

PERIODO ACADÉMICO 2009-2010 ha sido desarrollado con el propósito de 

conocer si los profesores seleccionan y usan los recursos didácticos y material 

suplementario en sus clases. 

El primer método general usado durante el desarrollo del presente trabajo de 

investigación fue el método científico, el cual nos ayudó a encontrar la verdad 

acerca del objeto investigado. Pero también hemos usado algunos métodos 

particulares tales como: el descriptivo, analítico, explicativo, y contrastivo ellos 

han ayudado a desarrollar cada parte del proceso de investigación. 

 

Para recolectar la información dentro del proceso de investigación nosotros hemos 

usado la encuesta como el principal instrumento que fue aplicado a los profesores 

y estudiantes con el objeto de determinar cómo los profesores seleccionan y usan 

los recursos didácticos y material suplementario y como éste afecta en el proceso 

de enseñanza-aprendizaje. 

 

Los principales resultados de la investigación demostraron que aun cuando la 

institución tiene los materiales didácticos suficientes los profesores no lo usaron 

en sus clases; ellos solo estaban basados en el material tradicional, lo cual está 

reflejado en el aprendizaje de los estudiantes. Por otra parte no hubo interés por 

parte de los profesores para seleccionar y buscar los mejores materiales para 

enseñar el lenguaje. 

Por lo tanto nosotros hemos determinado que si los profesores no seleccionan y 

usan los recursos didácticos y material suplementario esto podría afectar el 

desarrollo del Proceso de Enseñanza-Aprendizaje del lenguaje inglés en los 

estudiantes, porque no hubo una enseñanza significativa por el profesor en el 

colegio investigado 
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3. INTRODUCTION 

The present research work is about “Selection and use of didactic resources and 

supplementary material and its effect in the Teaching-Learning Process of the 

English language with the students of 8
th

 and 9
th

   years of the Basic Education at 

―Pío Jaramillo Alvarado‖ high school of Loja city. Morning Section. Academic 

Period 2009- 2010. 

The selection and use of didactic resources and supplementary material are very 

important because, they help in the development and formation of certain 

capacities, attitudes or skills also to stimulate, to discover, to explore new 

knowledge in order to improve the teaching-learning process. As we know today 

there are a lot of kinds of materials in the internet, books, and library in which 

teachers could select and use the best materials taking into account objectives, 

contents, characteristics and needs of students. In the researched institution there 

are enough materials, but the teachers do not and use the didactic material for their 

classes, which limits at the students to acquire meaningful learning of English 

language. Those were the aspects that encouraged us, to develop the following 

problem: How do the selection and use of Didactic Resources and Supplementary 

Materials affect in the Teaching Learning Process of the English Language in the 

students of 8
th

 and 9
th

 of the basic Education at ―Pío Jaramillo Alvarado‖ High 

School of Loja City?. Morning section. Academic Period 2009-2010



  

2 

  

The specific objectives that were related to the present research are: 

 To analyze how the teachers select and use the didactic resources to 

develop the learning of the English Language in the students of 8
th 

and 9th years 

of Basic Education at ―Pío Jaramillo‖ High School of Loja city in the morning 

section. Academic period 2009-2010. 

 To determine how the teachers select and use the supplementary material 

in the teaching - learning process of the English Language with the students of   

8
th

 and 9
th

 years of Basic Education at ―Pío Jaramillo‖ High School in the 

morning section  of Loja city. Academic period 2009-2010. 

In agreement to the main problem we have stated as general hypotheses the 

selection and use of didactic resources and supplementary material affect the 

teaching learning process of the English Language in the students of 8
th

 and 9
th

 

years of Basic Education at ―Pío Jaramillo Alvarado‖,  High School of Loja City?. 

In the Morning Section. Academic Period 2009-2010. 

To reach the proposed objectives and the correspond hypotheses, we have stated 

the specific ones, which say that the the teachers do not select and use the 

supplementary material in the Teaching - Learning Process of the English 

Language with the students of   8
th

 and 9
th

 years of Basic Education at ―Pío 

Jaramillo‖ High School in the morning section of Loja city. Academic period 

2009-2010. 
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During the research work we have used different methods: the first one was the 

scientific method which let us to develop the phases of observation, enquiry and 

verification of the researched object. The descriptive method let us describe the 

obtained results, variables, and how the teachers are selecting and using the 

didactic resources and supplementary material within the English Teaching 

Learning Process. Other method was the analytic method which helped us to 

analyze the found problem. Explicative method helped us to explain the logical 

implications of the variables of every hypothesis. The last method used was the 

contrastive method which let us to make a contrast between the information found 

and the theoretical referents.  

Regards to the technique that we have used is the survey which let us collect the 

information in a participative and experimental way, and it was applied to 

teachers as well to students in order to know the truth, with these results we could 

give some conclusions and recommendations in order to improve the teaching 

learning process in the researched High School.  

According to the contents of the researched work we had the following: 

In the first part we have the introduction that presents the research report in its 

whole parts. 

Next, the report includes the summary that synthesize the research work 

emphasizing on the main objective, the specific hypotheses and the most 

outstanding results that we got in the applied instruments. 
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Then, we have made a kind of summary of the theoretical referents that have been 

used to support the research work since a scientific point of view. Then, it 

explains the materials and the methodology used through the research process, 

where we describe the methods, techniques, procedures, instruments and the 

population researched. 

After that, it gives the results that we have got in the instruments applied to 

teachers and students in the field work. Finally it describes the discussion of the 

results where we analyze the percentages of major relevance that served to prove 

or deny the stated hypotheses and it also helped us to give some recommendations 

according to the conclusions in order to improve the Teaching Learning Process in 

the Researched High School. 
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4. REVIEW OF THE LITERATURE  

4.1. DIDACTIC RESOURCES 

DEFINITION 

―In the process of education, didactic resources serve as the link between the 

words and the reality. The ideal would be that all learning takes place within the 

real life situation in order to reach its goal towards the students.  

 

The purposes of didactic resources are the following:  

 To get the students familiarize with the reality, offering a more exact 

approach to the studied facts or phenomenon. 

 To motivate the classroom doing activities that encourages students to 

participate in an active way into the classes. 

 To make the perception and the understanding of the facts and concepts 

easier. 

 To give concrete form and illustrate the reading. 

 To economize the efforts needed to make the students understand the facts 

and concepts. 

 To contribute to the assimilation language by leaving a more realistic and 

suggestive impression provoked by the didactic resources. 

 To create the opportunity to express talent and develop each specific skills, 

by letting the students themselves handle the instruments. 
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In order to have a really effective support, the didactic material should be 

adequate according to the contexts, it should be learned easily, especially in case 

of the instruments, as nothing amuses and distracts the student more than the 

funny failures during demonstrations. 

In some cases the instruments are used, but these should be previously examined 

to assure a function perfectly. It is easy to say that this harms the normal 

procedure in the classroom and almost ways causes situation of loss of discipline. 

In general, the teacher loses control under these circumstances and finds it 

difficult to re-establish the order in the classroom. 

4.1.1. Characteristics of didactic resources 

The main characteristics are the following: 

 Attitudes toward knowledge, teaching and learning, the role and relationship of 

the teacher and student, values and attitudes related to gender, society, etc. 

 Materials have an underlying instructional philosophy, approach, method, and 

content, including both linguistic and cultural information.  

 Permanent writing textbooks are based on beliefs that the writers have an idea 

about what language is and how it should be taught. Writers may use a certain 

approach, for example, the oral approach, and they choose certain activities and 

select the linguistic and cultural information to be included.  

 It is important that communicative methodology should be based on 

authenticity, realism, context, and a focus on the learner. 
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4.1.2. The Role of Materials into the classes. 

Since the end of 1970s, there has been a movement to make learners rather than 

teachers the center of language learning. According to this approach to teaching, 

learners are more important than teachers, materials, curriculum, methods, or 

evaluation; also they should be designed for learners and their needs. It is the 

teacher's responsibility to check to see whether all of the elements for learning 

process are working well for students and to adapt them if they are not.  

4.1.3. CLASSIFICATION OF THE DIDACTIC RESOURCES 

The following classification seems to suit most disciplines: 

 PERMANENT MATERIAL: blackboard, chalk, wiper, notebook, 

compasses, projectors, and so forth. 

IMPORTANCE OF THE PERMANENT MATERIAL. 

English textbooks should have correct, natural, actual, and Standard English. 

Since students' vocabulary is limited in textbooks, it should be controlled or the 

textbooks should provide information to help students understand vocabulary 

which is unknown. For lower-level students, grammar should also be controlled. 

Content English textbooks should be useful, meaningful and interesting for 

students. While no single subject will be of interest to all students, materials 

should be chosen according to what students, in general, are likely to find 

interesting and motivating. 



  

8 

  

 INFORMATIVE MATERIAL: Books, dictionaries, encyclopedias, 

magazines, newspaper, disks, films and so on. 

 EXPERIMENTAL MATERIAL: Equipment and various materials, 

which can be used to the realization of experiments in general. 

Another possible classification is one that refers to the material which is used, 

such as pencils, notebooks, chalks, and so forth, and the permanent material, such 

as blackboard and various equipment. 

Actually in the High school, the didactic resources have another purpose, it is 

more than just an illustration, and it should also put the students to work, to 

research and to discover. In this way, it obtains a functional and dynamic aspect, 

offering propitiate the opportunity to enrich the students experience, making him 

acquainted to the reality and giving him the chance to perform. 

It is convenient that upon planning their course and at the beginning the teacher 

should elect carefully a text or auxiliary summary of studies to be used by the 

students.‖
1
 

4.1.4. WHY DO WE USE DIDACTIC RESOURCES?  

―Allwright emphasizes that materials control learning and teaching. O'Neill 

emphasizes those they help learning and teaching. It is true that in many cases 

teachers and students depend on textbooks, to determine the components, 

                                                           
1
General Didactic,BLACIO G. 75, 76 
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methods, contents, and procedures of learning. Students learn what is presented in 

the textbook, and it is the way students learn. The educational philosophy of the 

textbook will influence the class and the learning process. Therefore, in many 

cases, materials are the center of instruction and one of the most important 

influences in the classroom. 

4.1.5. RECOMMENDATIONS FOR THEIR USE: 

 The didactic material should not be exposed to the students from in the 

beginning of the class as it could be converted in something that is being 

looked at indifference. 

 It should be respected to the subject being studied, and be shown with 

persuasiveness. 

 The material which is supposed to be used in class should be at hand from 

in the beginning, so that there will not be any time lost while looking for 

it, or worse, when the teacher himself runs off to look for the material. 

 The didactic material should be introduced, in class little by little and not 

all at once, so that the student’s attention is not distracted. 

 Before using the material, their possibilities and their operation should be 

revised.‖
2
.  

                                                           
2http://iteslj.org/Articles/Kitao-Materials.html 
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4.1.6. SELECTION OF DIDACTIC RESOURCES? 

There are many ways to get information about textbooks and other teaching 

materials. In the bookstores may help you to find the materials you want. In 

addition, publishers' displays at conferences are useful. They usually have the 

most recent materials, exhibitors that help you, and in some cases colleagues and 

friends who are teachers are also good sources of recommendations of materials 

and advice about how to use them. 

 Finally, there is information from computer mailing lists and web pages on the 

Internet. In language teaching often teacher always need to check your materials 

carefully from the point of view of what is appropriate for level and needs of 

students, objectives, and contents of the classes you are teaching.  

4.1.7. THE ROLE LEARNER’S INTO THE SELECTION OF DIDACTIC 

RESOURCES 

―It should be the center of instruction and learning, goals and methods of learning, 

etc. The role of teachers is to help learners to learn.  

Teachers have to follow the curriculum and provide, make, or choose materials 

and they may adapt, supplement, and elaborate on those materials and also 

monitor the progress and needs of the students and finally evaluate them. 
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English material should have clear instructional procedure and methods, that is, 

the teacher and students should be able to understand what is expected in each 

lesson and for each activity in their classes.‖
3
 

4.2. SUPPLEMENTARY MATERIAL 

DEFINITION 

‖
It is understood as all the material and additional resources which are used by the 

teacher to optimize the teaching learning process. This element has a similar 

function to the didactic resources in some case to explain vocabulary or classes.
4
 

4.2.2. CLASSIFICATION: 

4.2.3.“AUDIOVISUAL ILLUSTRATIVE MATERIAL: Contains the 

following: 

 Outlines 

 Drawings 

 Posters 

 Disks   

 Tape recorder     

 Slides 

 TV       

                                                           

3http://iteslj.org/Articles/Kitao-Materials.html 

4http://iteslj.org/Articles/Kitao-Materials.htm 
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4.2.3.VISUAL AIDS MATERIAL.- It has the following classification:  

 Board     

 Pictures 

 Laminate                                                         

 Engravings  

 Museums  Copies 

 Films 

 Photographers 

 Didactic murals 

 Expositions  

 Graphics    

       

 Diagrams

 Maps    Worksheet 

 Stories 

 

 

4.2.4. MECHANICAL AIDS 

The great advantage of the slide projector is the possibility to stay in a same slide all the 

contents that the teacher explain, also they can comment and discuss it, also it is very 

useful and allows to the teacher to ask students what the pictures is leading and to 

remind them what was before and what will come in order to see if the goal will be 

reached or to return to a previous picture in order to see if we remember correctly. 

 

4.2.5. THE EPIDIASCOPIO 

If we have a page of a book that we want to show to the class so that all could see it at 

the same time; if we have photography’s of a book or pictures which are too small to 

show to the entire class for commenting and discussing them, the epidiascope could 

enlarge them sufficiently, furthermore one could show very small objects on the screen. 



4.3.  TEACHING LEARNING PROCESS 

―It is the heart of education; on it depends the fulfillment of the aims of education. 

It is the most powerful instrument of education to bring about desired changes in 

the students. 

The purpose is to contribute to the human becoming school of thought in classes 

by defining the teaching-learning process from a human becoming perspective.  

The teaching-learning process as a lived experience of engaging with others in 

coming to know involves the multidimensional processes of expanding 

imaginable margins, naming the new, going with content-process shifts, giving 

meaning and inviting to dialogue. 

4.3.1. LEARNING 

In its broadest sense, learning can be defined as a process of progressive change 

from ignorance to knowledge, from inability to competence, and from 

indifference to understanding. In much the same manner, instruction or education 

can be defined as the means by which we systematize the situations, conditions, 

tasks, materials, and opportunities by which learners acquire new or different 

ways of thinking, feeling, and doing. 

The process of learning is valued and varied. Learners bring a range of preferred 

learning styles that are recognized and, where appropriate, stretched and 

challenged. Active participation in learning task through group work, discussion, 



  

14 

  

debate, role-play and it involvement in authentic problem solving help to develop 

skills for citizenship and employability. 

4.4. TEACHING 

―It is the process of providing opportunities for students to produce relatively 

permanent change through the engagement in experiences provided by the 

teacher. 

Teaching is an arrangement and manipulation of a situation in which there are 

gaps and obstructions, which an individual will seek to overcome and we will 

learn in the course of doing so. Also it is a system of actions involving an agent, 

an end in view, and a situation including two sets of factors those over which the 

agent has no control (class size, size of classroom, physical characteristics of 

students etc.) and those that it can modify (way of asking questions or ideas 

gleaned.). Teaching is defined as an interactive process, primarily involving 

classroom talk, which takes place on teachers and learners occurring during 

certain definable activities. Teaching is a task of a teacher, which is performed for 

the development of a student. 

Teaching is not indivisible from learning. We can be good teachers only if we 

know what we know what we expect our learners to achieve. If our goal is to 

prepare our students to pass an exam, then this will affect the way in which we 

teach.”
5
 

                                                           
5www.eslteachersboard.com 
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4.4.1. “ESSENTIAL ASPECTS OF THE TEACHING-LEARNING 

PROCESS 

a) DISCUSSION. - Between the teacher and learner. 

b) INTERACTION. - Between the learner and some aspect of the world defined 

by the teacher. 

c) ADAPTATION - By the teacher and action by the learner 

d) REFLECTION–It can be based on the performance by the teacher and 

learner. It can be considered as educational style. For example, a text book 

represents a one-way of knowledge from the teacher's conceptual knowledge 

to the students. A lecture or tutorial may be seen the same way, but there is a 

possibility of meaningful discussion between teacher and learner.     

4.4.2. TEACHING-LEARNING TECHNIQUES 

4.4.2.1 DIDACTIC TECHNIQUE 

It is the way that allows the application of the methods, procedures and resources 

used in the didactic process of the classes. 

4.4.2.2. INDIVIDUALS TECHNIQUE.-This is a technique that can be:  

 Expositive 

  Interrogative 

 By observation. 
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4.4.2.3. GROUPS’ TECHNIQUE.-Contains the following: 

 Discussion 

 Debate 

 Round table 

 Shop‖
6
 

4.5.
 “

HOW DO WE GAIN THE TEACHING-LEARNING PROCESS 

It is rather the result of social interaction and the meanings the teacher and the 

students construct together. This process is not a linear sequence of events but it is 

a dynamic phenomenon, whereby the teacher, who is more knowledgeable, is 

called upon to act, among other things, as a mediator, influencing and being 

influenced by the students, who happen to lack this knowledge. In reality, this 

process is far more complicated than it seems, as there are a host of factors that 

affect its outcomes, for example, learner abilities, the classroom environment, 

infrastructure, etc. Here, we will only examine the role of the teacher and his/her 

contribution to (language) learning. Of course, teachers in the real world come in 

all shapes and sizes, exhibiting a wide range of different personalities, beliefs and 

ways of thinking and working. Thus, we cannot hold that someone who uses 

methods and models of teaching that differ from the ones informed by research is 

necessarily a "bad teacher". After all, the present paper is a far cry from a list of 

                                                           
6 //www.scribd.com/doc/5769721/teaching-learning-process- 
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injunctions or guidelines on effective teaching. Its main purpose is to draw our 

attention to a vast theoretical plane, of which language teaching is only a small 

part.‖
7
 

4.5.1. Learn to learn  

―If learning how to learn is life’s most important skill‖ (as Buzan observed), then 

teaching others to learn is a teacher’s most important gift. Learning is both a 

process and an outcome. Understanding learning as a process can enhance the 

effectiveness of both teacher and learner. 

 Learners who understand learning can knowingly master content. Teachers who 

understand learning can intentionally pass along knowledge and measure its 

transfer. Many educational limitations are removed when all those involved 

understand the process of learning. Seemingly, our higher educational system 

does not cultivate this tenet but rather expects understanding learning as a process 

to be acquired through assimilation. 

4.5.2. Learn to teach 

Learning to teach means learning how to produce learning. In this mode, teacher-

centered instructional activities such as: organization, delivery style, classroom 

presence and clever techniques cede primary focus to learner-centered teaching. 

Learner-centered teachers develop an informed teaching style that shifts emphasis 

                                                           

7http://www.sfeu.ac.uk/edi/quality_element_a5_learning_and_teaching_process 

 

http://www.facultyfocus.com/tag/learner-centered/
http://www.facultyfocus.com/tag/teaching-style/
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from teaching to learning. No one universal best teaching practice accomplishes 

this goal. Asking which teaching technique is the best in the selection, it depends 

on the task. Thus if we agree that the primary task of teaching is not to teach but 

to cause learning, then selection of a learning goal should always precede 

selection of a practice. 

4.5.3. Teach to learn 

How can you teach to learn? This phase represents a natural extension of the 

concepts from the other two segments of the trinity. Knowing how people learn 

and being armed with methods to advance learning, your content becomes the 

delivery vehicle. Learning integrates new knowledge from your discipline (such 

as:  information, skills, relations, procedures, etc.) into a student’s existing 

knowledge based in a manner that makes it accessible when applied to future 

activities. A four-item checklist might guide your first steps in this direction:  

 Establish learning goals 

 create learning environments that achieve these goals 

 Assess outcomes to verify learning; and  

 Modify goals as necessary to promote success. ‖
8
 

 

                                                           
8
 http://www.facultyfocus.com/articles/philosophy-of-teaching-the-teaching-learning-trinity/ 

http://www.facultyfocus.com/tag/learning-goals/
http://www.facultyfocus.com/tag/learning-environment/
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4.5.4. MANAGE THE TEACHING LEARNING PROCESS 

THROUGH BODY LANGUAGE 

―Teaching Learning process is means through which the teacher, the learner, 

the     curriculum and other variables are organized in a systematic manner to 

attain predetermined goals and objectives. Teaching and learning are interlinked. 

The teacher teaches and the students learn. The process, the technologies and the 

interaction between the students and the teacher are the important factors which 

play very meaningful role in making the teaching - learning fruitful and lasting.  

The Slow-Learners appreciate those teachers who make the learning situation 

conducive, and interesting through their effective teaching process with the help 

of face and relevant body language. Moreover, when the disabled (deaf and dumb) 

can learn so effectively through face expression and body gestures, why other 

students with eyes and ears cannot learn more efficiently with the use of these. 

The Communication of the contents or the behavior of the pupil and the teacher 

may be of two Types - Verbal and Non – Verbal. 

The nonverbal behavior is symbolic in which the learner and the teacher 

contribute in development of the lesson through their facial expressions, gestures 

displaying, the body parts and sort of signals. But before going into further details, 

let us learn the conclusions made after the studies in the following interval of time 

for retain information. 
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 10 % reading 

 20% listening 

 30%  looking 

 50% we see and hear 

 70% we talk and say 

 90% we say as we do a thing  

The above statistics show that on an average 50% information can be retained 

only due to seeing and hearing into the classroom. This amount, however, can be 

increased with use of proper inflection of the voice and relevant gestures of the 

face and body language. 

4.6. TEACHING IS ONE THING....LEARNING IS ANOTHER 

―
The learning process is an interactive exchange. It requires interchange between 

those who are teaching and those who are supposed to be learning. The teacher 

cannot emphasize enough how important the person-to-person connection is to the 

learning process. Times are very different for children today and many parents are 

too busy or seemingly unconcerned to support their children’s learning process. 

Without that parental support, teachers are sometimes pressed into the role of the 

only adult in a student’s life that cares what happens if the child does not learn.  

Making a strong positive personal connection with particularly difficult, highly 

unmotivated and students is absolutely essential to success (more on how to make 

good connections with difficult students in the March newsletter). You will save a 
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great deal of personal energy by learning strategies for putting more emphasis on 

the teaching process itself, and a little less on what we are teaching or the fact that 

many parents are not helping their children learn.  

The following suggestions may help you stay focused on the difference between 

teaching and learning.  

 Keeping the Focus on the Learning Process. 

 Get to know your students personally in some small way.  

 Find out (integrate it into a lesson) what they really care about.  

 Tell them why you care about what you are teaching.  

 Tell them that learning will make them feel smart even if they have to learn 

something that seems irrelevant to their lives. Everyone wants to feel smart. 

 Check in with them often in the course of a lesson. Ask them: Are you with 

me? Tell me what I just said. Does this make sense? What do not you get? 

How can you use this information?  

 Remind them that working to learn is necessary for everyone. Some have to 

work harder than others to learn certain things but everyone has to work.  

 Give them an opportunity to teach what they have learned.  

 Praise even the smallest progress.  

 Cheer them on.  

 Acknowledge their feelings. They do not have to like learning. It may be 

genuinely boring or confusing to them. That’s OK. Tell them, ―You do not 

have to like it.‖ ―You do have to do it.‖ And you can.  
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 Ask them to make you proud.  

 Ask them to help you get ―a good grade‖ by proving that you taught them. 

Some of the most unmotivated students will learn just to help you out when 

they would not do it for themselves.  

 Keep moving. Walk around. Make constant eye contact.  

 Try to make it fun.  

 Take care of yourself. Your personal energy is finite. Do not spend it on things 

you cannot control and be sure to renew it daily by spending some time some 

time doing the things you love. 

 Remind yourself that you are doing the hardest and most important work on 

the planet. Pat yourself on the back.‖
9

 . 

 

 

 

 

 

 

                                                           
9
http://www.indianmba.com/Faculty_Column/FC1059/fc1059.html 
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5. MATERIAL AND METHODS 

5.1.  MATERIAL 

The materials that we used to develop the research were: 

 Paper 

 Folders 

 Copies 

 Printers 

 English Books 

 English dictionaries 

5.1.1. TECHNICAL 

The technical resources that we used in the present research work were the 

following: 

 Computer 

 Flash memory 

 Printer 

 Internet 
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5.1.2. BUDGET 

 

5.1.3. FINANCING 

The budget of this research Project was supported by the group of 

researchers. 

5.2.  METHODS 

As a general method we used a scientific, which let us to develop a set of 

procedures oriented to discover, demonstrate and verify the knowledge in a 

systematic way about the researched object. Through this method we developed 

  DESCRIPTION VALUE 

To elaborate this Project 

Printer material 

Internet 

Bibliography 

Copies 

Unforeseen 

Transaction 

300 

                200 

100 

100 

150 

100 

   80 

TOTAL       S/    1´030.00 
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the phases of research, the verification on the hypotheses relating to the variables 

through a contrasting of the data and the theoretical referents. It also was used to 

deduce the conclusions under the basis of the theoretical referents and the 

tendencies of the obtained results in the field research.  

The particular methods that we used in the development of the research are the 

following: 

 

 DESCRIPTIVE METHOD 

We used this method in order to describe the obtained results in the 

applied instruments and it let us organize the information according to the 

hypotheses and the indicators that we found out for each one of the 

variables.  

It also allowed us to describe the problematic that the group found in this 

educative institution, the description of the variables that we can found in 

all the research work process, giving the results and sustaining the 

conclusions. So, this method served to describe how the teachers are 

selecting and using the didactic resources and the supplementary material 

within the English Teaching Learning Process.  

 

 ANALYTIC METHOD 

We used this method to analyze the found problem from the applied 

instruments and for that reason we had the opportunity to give the 

respective conclusions according to the obtained results in the field 
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research. It also was used to analyze the use and selection of the didactic 

resources and supplementary material. 

 

 EXPLICATIVE METHOD 

It was used to explain the logical implications of the variables of every 

hypotheses that we found in the researched institution. So, we proved the 

same ones through a descriptive deduction according to the obtained 

results contrasted with the theoretical referents. Also we used it in order to 

explain the graphic representation to get a better comprehension of the 

information. 

 CONTRASTIVE METHOD 

We used this method with the goal of contrasting the obtained information 

of the researched High School with the theoretical referents, which 

facilitated us to give the conclusions and some recommendations in order 

to improve the teaching learning process of the English Language. 

5.3 TECHNIQUES AND INSTRUMENTS 

The instruments that we applied is a survey  in order to obtain the 

information about the use and selection of didactic resources and 

supplementary material, which gave us the opportunity to know what is the 

way that  the teachers explain the classes to the students. 

The survey was applied to all the teachers of the English Language to the 

student of 8
th

 and 9
th

 years of basic education with a previous elaborated 
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questionnaire, which contained different types of closed questions about 

the topic that we researched. 

5.4 PROCEDURES: 

When we pick up the information we proceeded with the following steps: 

5.4.1.TABULATION 

We tabulated the obtained data in the survey; classifying the questions in 

order to see which questions proved the first hypotheses and which gave 

the information to prove the second one. 

5.4.2. ORGANIZATION 

In this step we organized the information classifying the closed questions 

that served to prove every hypotheses and keeping in mind the variables of 

the same ones.  

5.4.3. DESCRIPTION 

We described the data in statistic tables in order to show the results in 

percentages to facilitate the interpretation and analysis 

5.4.4. GRAPHIC REPRESENTATION 

It was very useful because it facilitated the interpretation of the data and 

consequently the critical analysis of every question. We used the bars 

diagram to show this information.  
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5.4.5. ANALYSIS OF DATA 

Then we analyzed the obtained data so; it was done taken into account the 

theoretical referents and the variables of the hypotheses.  

5.4.6. HYPOTHESES VERIFICATION 

These steps let to demonstrate if the hypotheses were true through a logical 

analytical process supported in the field research which was expressed in a 

descriptive way. 

5.4.7. CONCLUSIONS AND            RECOMMENDATIONS 

The conclusions   were according to the most relevant percentage based on 

a specific analysis of the results and the stated specific objectives, and they 

served us to give some recommendations to the authorities, teachers and 

students of the researched institution, in order to contribute with the 

solution of the problem found. 

5.5 POPULATION AND SAMPLE 

Regards to the population of the present research work that we took into 

account for applying the survey was all the English teachers because we 

consider that is a small population who are four. Regards to the students 

they are 200 of the 8
th

 and 9
th

, years of basic education  at ―Pío Jaramillo 

Alvarado‖ of Loja city  in this case, it wasn’t necessary to take a sample 

because it is quite small. 
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We detailed the population in the next table: 

“PÍO JARAMILLO ALVARADO” HIGH SCHOOL 

COURSES POPULATION 

8
th

 year of Basic Education 120 

9
th

 year of basic education 80 

TOTAL 200 

English Teachers’  population                                  4 

                 Source: Students and Teachers’ survey 

     Responsible: research group 
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6.  RESULTS IN RELATION TO THE HYPOTHESES ONE  AND TWO 

WITH TEACHERS AND STUDENTS’ SURVEY. 

6.1. HYPOTHESES No. 1 

There is little selection and use of didactic resources by the teacher, which 

affects the learning of the English Language in the students of 8
th

 and 9
th

 

years of Basic Education at ―Pío Jaramillo Alvarado‖ High School of Loja 

City. In the Morning section. Academic period 2009-2010. 

 

1. How often does your teacher use the didactic resources in class? 

 

 

 

 

 

 

  

 

Source: Students and Teachers’ survey 

            Responsible: research group 

 

USE OF DIDACTIC RESOURCES  

STUDENTS'  TEACHERS 

F % F % 

Always 41 20 0 0 

Frequently 48 24 2 50 

Hardly Ever 83 42 2 50 

Never 28 14 0 0 

 200 100 4 100 TOTAL  
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INTERPRETATION: 42% of the students said that teacher hardly ever use 

didactic resources. 24% of them answered that the use of didactic resources is 

frequently, 21% affirmed that teachers always use didactic resources, while 14% 

answered that teachers never use didactic resources.  

 

However, teachers which represent 50% said that they often use didactic 

resources, and in the same percentage said that they sometimes use didactic 

resources, as we can see there is a contradiction among teachers and students. 

 

ANALYSIS: 

According to the results, the students affirmed that the teacher hardly ever use 

didactic resources, and the teacher said that they often use them, this means that 

the little use of didactic resources are affecting the teaching-learning process in 

the students, it can prove the first hypotheses, which is based on that teachers only 

give their classes using the permanent material such as: book, board and markers, 
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without taking into account another kind of materials. However in the theoretical 

referents said that the use of didactic resources is the link among words and the 

reality; they are those that help to teacher to improve the teaching, so they 

facilitate the student’s comprehension in an objective way.  

Also these resources have another purpose, it is more than just an illustration, it 

permits  the development of certain skills such as listening, speaking, reading and 

writing so, it encourages to the students to work, to research and to discover, due 

to they can feel motivated to learn the foreign language in a participative and 

enjoyable way. 

 

2. What do you understand as didactic resources? 

MEANING OF DIDACTIC 

RESOURCES 

STUDENTS'  TEACHERS 

F % F % 

Sources used in the teaching 119 60 0 0 

Symbolic objects 23 12 0 0 

Sources to illustrate contents 52 26 2 50 

Didactic complements 29 15 2 50 

 223 112 4 100 TOTAL  

           Source: Students and Teachers’ survey 

           Responsible: Research group 
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INTERPRETATION: As we can see in the graphic representation, 60% of the 

students answered that didactic resources are sources used in the teaching; 12% 

said that didactic resources are symbolic objects, while 26% of them said that 

didactic are sources to illustrate contents, finally 15% of the said that didactic 

resources are didactic complements. 

 

According to the teachers’ answers, 50% of teachers said that didactic resources 

are sources to illustrate contents, while other50% answered that didactic resource 

are didactic complements. 

 

ANALYSIS 

 Regards to this question most of the students answered that didactic resources are 

sources used in the teaching while the teachers said that these are sources to 

illustrate contents. This means that students and teachers do not have a clear idea 

about what didactic material means. So, the didactic resources help to teachers to 

explain the classes in a better way, and to facilitate the students’ comprehension. 
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3. Which of the following didactic resources does your teacher use in class? 

DIDACTIC RESOURCES 

USED BY THE TEACHER 

STUDENTS'  TEACHERS 

F % F % 

GraphPaper 89 45 2 50 

Photographies 41 21 3 75 

Pictures 55 28 3 75 

Flash Cards 9 4.5 3 75 

Films 19 10 0 0 

Tape Recorder 64 32 1 25 

TV 18 9 2 50 

Magazines 34 17 0 0 

Projector 20 10 1 25 

Cassettes 15 8 0 0 

Books 164 82 1 25 

Dictionary 90 45 0 0 

CD 51 26 3 75 

DVD 13 7 3 75 

TOTAL 

682 341 22 550 

 
 

    
       Source: Students and Teachers’ survey 

          Responsible: research group 

 

 

 

INTERPRETATION: According to these data we found the following results. 

82% of the students said that teachers use only the book to give their classes, 45% 
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use the dictionary, while in the percentage 45% said that teachers use graph paper 

too. On the other hand 32% students affirmed that teachers use tape recorder, 28% 

answered that teachers use pictures, 26% said that the teachers use CD. Regards 

photographer just 21% answered that teachers use them, 17% affirmed that 

teachers use magazines,10% of them answered that teachers use projector, just 9% 

students answered that teachers use it, following  by 8% of them  said that 

teachers use cassettes,  7% answered that teachers explain their classes using 

DVD and finally only 5% answered that teachers use flash cards.  

Regards to the teachers in this question the highest percentage is 75% because 

teachers affirm that the didactic resources used to develop their classes are:  

charts, tape recorder, pictures, book and Cd; while a 50% of them answered  that 

the most used are: flash cards and dictionaries, and the lower percentage is 25% 

that corresponds to cassettes and magazines. 

 

ANALYSIS 

These results showed us that teachers did not use didactic resources to teach, that 

are so important to develop their classes and facilitate the students’ 

comprehension. Moreover the best way to learn English is when the teacher uses 

several material and didactic resources. So that it permits to increase the 

development of skills.  Eventually, the materials less used by teachers and 

students are cassettes, DVD, flash cards and magazines. The DVD is so important 

because it helps students to develop the listening skill, so it is an enjoyable way to 

learn the language, another important material also is the flash cards, still are 
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useful techniques to teach, they make students look at the pictures and try to guess 

the meaning. The magazines also are very important because they help to develop 

the reading and writing skill. 

According to the teachers they know that the use of didactic resources in class is 

very essential because it is the best  motivation technique in all classes where 

teacher propose themselves to illustrate and concrete the topic through something 

more than words such as, newspaper, magazines, videos, projection, etc, which 

help to learn in an interactive and attractive way.  

 

4. How does your teacher select and use the didactic resources in the class? 

According to: 

 

 

 

 

 

              

Source: Students and Teachers’ survey 

Responsible: Research group 

SELECTION OF DIDACTIC 

RESOURCES 

STUDENTS'  TEACHERS 

F % F % 

By the class Topic 165 83 4 100 

By the methodology 17 9 0 0 

By the evaluation 20 10 0 0 

By the Book's Topic 19 10 2 50 

 

221 111 6 150 
TOTAL  
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Regards to the obtained results in the data matrix, we can point to the following: 

83% of students answered that their teachers use and select didactic resources 

according to the class topic, while 10% said that is according to the evaluation, 

and in the same percentage 10% answered that the didactic resources used by the 

teachers are based on the book’s topic, finally 9% answered that the selection of 

didactic resources are based in the methodology. 

According to teachers’ answer all of them which represent 100% affirmed that the 

selection of didactic resources are by the class topic, and just 50% said that the 

didactic resources are also selected by the book´s topic. 

 

ANALYSIS 

As we can realize, it is evident that teachers and students coincide with their 

answers which means that the selection and use of didactic resources should be 

selected and used in a good way. The theoretical referents explain that:  the use of 

didactic resources should be according to the level of the students, topic, suitable 

for students’ needs, content, authenticity, variety, interesting, which helps to 

present or give the topics and motivate with activities that encourage students to 

participate in an active way into classes but before using the material, their 
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possibilities and their operation should be revised. It also is very important to 

select these resources because of them depend to fulfill with the purposes. All of 

these are essential in the teaching of foreign language. 

 

 

5. What is the learning of the students in the English Language? 

LEARNING  OF THE 

STUDENTS 

STUDENTS'  TEACHERS 

F % F % 

Excellent 45 23 1 25 

Good 30 15 2 50 

Regular 125 63 1 25 

TOTAL 

200 100 4 100   

       Source: Students and Teachers’ survey 

       Responsible: Research group 
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As we can see in the graphic representation, we can say that 63 %students have a 

regular learning, 23% said that their learning is very good; 15% that their learning 

is excellent. 

Regards to the teachers, 50% answered that the learning of students is very good, 

25% said that the learning is excellent, 25% of teachers said that is regular. 

 

ANALYSIS 

Regards to the theoretical referents say that the process of learning is very 

important because it is an interactive exchange which includes activities such as: 

organization, delivery style, classroom presence and clever techniques which 

emphasize in the practice of four basic skills of the language and accomplish their 

main goals. But to get a meaningful learning in the students, the teachers should 

selection the adequate materials, vocabulary according to the contents and 

students’ level. 

 

6.2.  HYPOTHESES No. 2 

The selection and use of supplementary material by the teachers is limited, which 

influence the teaching learning Process of the English Language in the students of 

8
th

 and 9
th

 years of basic Education at ― Pío Jaramillo Alvarado‖ High School of 

Loja City. Morning Section. Academic Period 2009-2011. 
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6. Which of the following qualities the supplementary material should have? 

Source: Students and Teachers’ survey 

      Responsible: Research group 

 

 

 

INTERPRETATION: According to obtained data we can give the following 

results: 42% of students said that the best quality of supplementary material is 

creative, 73% answered that it should be attractive, 23% said that supplementary 

material should be cheap. Another 22% answered that it need to be exactly, 

following by 17% said that it should be simple as a basic quality, after we have 

QUALITIES OF 

SUPPLEMENTARY 

MATERIAL 

STUDENTS'  TEACHERS 

F % F % 

Simple 34 17 4 100 

Easy 32 16 2 50 

Cheap 45 23 0 0 

Adaptive 22 11 1 25 

Real 30 15 4 100 

Exactly 44 22 0 0 

Attractive 73 37 4 100 

Creative 83 42 2 50 

 363 182 17 425 TOTAL 
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16% answered that supplementary material have to be  easy. 15% said that it 

should be real; only 11% of them considered that it should be adaptive. 

Related to this question, 100% teachers answered that the best qualities of 

supplementary material are: simple, real and attractive, while50% considered that 

the qualities of supplementary material should be easy, and creative. Following by 

25% teachers answered that it needs to be adaptive. 

 

ANALYSIS 

According to the pointed answers, we can deduce that for they the best qualities of 

supplementary material should be creative, while the teachers answered that it 

should be simple, real and attractive, and it can prove the second hypotheses 

because the teachers know characteristics, kinds but there is a little use of them. 

Related to the theory the use of supplementary material improve the relationship 

among teachers and students, so teachers need to check your materials carefully 

from the point of view of what is appropriate for your students and the classes you 

are teaching; and also these should be useful, meaningful, interesting taking into 

account the qualities such as: simple, real, easy, actually, creative, exactly due to 

students can understand all the contents, vocabulary, grammar in a meaningful 

and funny way. 
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7. Which of the following supplementary material do you know? 

KINDS OF SUPPLEMENTARY 

MATERIAL 

STUDENTS'  TEACHERS 

F % F % 

Permanent Material 74 37 2 50 

Illustrative Material 61 31 0 0 

Informative Material 84 42 4 100 

Audiovisual Material 103 52 4 100 

TOTAL 

322 161 10 250 

        Source: Students and Teachers’ survey 

 Responsible: Research group 

 

 

Regards to this question 52% of students answered that they know audiovisual 

material, following by 42% said that they identify informative material, 37% of 

them answered that they only know Permanent Material, while 31% answered that 

they recognize Illustrative material. 

 

According to this question most of the teachers answered that they know 

informative material and audiovisual material which represents 100%, while 50% 

said that they identify permanent material. 
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ANALYSIS 

As we can see teachers know different kinds of supplementary material but they 

do not select and use them. Regards to the theoretical referents the supplementary 

materials are very necessary to give a meaningful learning taking into account the 

following kinds of resources: 

 

PERMANENT WORKING MATERIAL: blackboard, chalk, wiper, notebook, 

compasses, it helps students to increase their vocabulary, so it provides 

information to helps students to understand it. 

 

INFORMATIVE MATERIAL:  books, dictionaries, encyclopedias, magazines, 

newspaper, disks, films and so on. We can say that they are very necessary in the 

development of the class, so are the fundamental element for creating authentic 

class environment.  

 

 EXPERIMENTAL MATERIAL: Equipment and various materials, which can 

be used to make experiments in general. So it helps students to develop their 

imagination, be creative and at the same time they can have contact with reality.  

 

VISUAL AIDS MATERIAL.- It has the following classification: board. 

Pictures, laminates, copies, films, photographer, graphics, diagrams, murals, 

museums, stories, worksheet, these help that the language in class be more real 

and funny to maintain the students’ attention. 
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8. Does your teacher use Supplementary Material? 

 

USE OF SUPPLEMENTARY 

MATERIAL 

STUDENTS'  TEACHERS 

F % F % 

Yes 71 36 2 50% 

No 17 9 0 

 
Hardly ever 98 49 2 50% 

Never 14 7 0 

 
TOTAL 

200 100 4 100 

        Source: Students and Teachers’ survey 

       Responsible: Research group 

 

 

 
 

 

 

According to the obtained results we pointed to the following: 49% students 

answered that the teachers hardly ever use supplementary material, 36% said that 

teacher use this kind of material; while 9% answered that teacher do not use them, 

and just   17% said that teachers never use it.  
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Regards to the 50% teachers answered that they use supplementary materials to 

give their classes and the same percentage said that they hardly ever use them.  

ANALYSIS 

The theoretical referents emphasize that the supplementary material should be 

used by the teacher in order to optimize the teaching learning process. Many 

teachers do not have enough time to make supplementary materials, so, they just 

follow the textbook. They may be adapted on these materials and also monitor the 

progress and needs of the students and finally evaluate them. Therefore, it is 

important for teachers to know how to choose the best material for instruction, 

how to make supplementary materials for the class, and how to adapt materials 

because they help us to reinforce and explain the contents in a correct way. 

9. What do you think the role of supplementary materials? 

  Source: Students and Teachers’ survey 

Responsible: Research group 

 

ROLE OF SUPPLEMENTARY 

MATERIAL 

STUDENTS'  TEACHERS 

F % F % 

Give Information 82 41 0 0 

Reinforce the clases 70 35 4 100 

Evaluate knowledge and skills 64 32 0 0 

Catch the student's interest 81 41 4 100 

TOTAL 

297 149 8 200 
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According to this question we can give the following results: 41% of students said 

that the role of didactic resources are: to give information and catch the student’s 

interest , while 35% said that didactic resources help to reinforce the  classes, but 

32% answered that the role of didactic resources is to evaluate knowledge and 

skills. 

Respect to the teachers’ answer we can explain the results; 100% of teachers said 

that the roles of didactic resources are: as reinforce for classes, and keep the 

interest. 

 

ANALYSIS 

Theoretical referents affirm that these are the center of learning a foreign 

language, they should be designed for learners and their needs, to develop skills, 

reinforce the classes and motivate to the students and to give more information 

about the topics. It is the teacher's responsibility to check whether all of the 

elements for learning process are working in a good way for learners and to adapt 

them, and choose the enough and adequate material.  
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10. Do you think that the supplementary material help to develop these skills: 

 

 

 

 

 

Source: Students and Teachers’ survey 

Responsible: Research group 

 
 

As we can see in the graphic representation, we can say that 68%students help to 

develop the understanding skill, 57%  said that develop the listening skill; 47% 

said that are to improve the reading skill and  42%   explained that it facilitates the 

speaking skill, 37% answered that they  help them to develop writing skill.  

Regards to the teachers, 75% answered that the supplementary materials help to 

develop the following skills such as: listening, reading, writing, but 25% of 

teachers said that only develop the understanding and speaking skill.} 

DEVELOPMENT OF THE 

SKILLS 

STUDENTS'  TEACHERS 

F % F % 

Listening 113 57 3 75 

Reading 93 47 3 75 

Writing 74 37 3 75 

Understanding 136 68 1 25 

Speaking 84 42 1 25 

TOTAL 500 250 11 275 
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ANALYSIS 

The supplementary material is a basic tool in the development of skills, because 

the students have the opportunity to learn in an interactive way and at the same 

time develop skills, and acquire vocabulary. 
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6. RESULTS 

 

6.1.  HYPOTHESES ONE 

To contrast and verify the hypotheses that our group have stated in the project; we 

used the obtained results through a logical descriptive analysis of the information 

gathered as from the teachers as the students at ―Pio Jaramillo Alvarado‖ High 

School this information have let us prove if the hypothesis are accepted or denied 

and after this, we have been able to establish the respective conclusions and 

suggestions to improve the selection and use of didactic resources of the Teaching 

Learning Process of English language in the mentioned institution.  

a) Statement 

There is little selection and use of didactic resources by the teacher, which affects 

the learning of the English Language in the students of 8
th

 and 9
th

 years of Basic 

Education at ―Pío Jaramillo Alvarado‖ High School of Loja City. In the Morning 

section. Academic period 2009-2010 

b)  Demonstration 

The first hypothesis has two variables the dependent one is the selection and use 

of didactic resources and the independent variable is the learning of the English 

Language.  

The question number ONE, 50 % of teachers affirmed that they often select and 

use didactic resources and 42% of students said that the teachers do not use and 

select didactic resources, which show us that there is a contradiction between 
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them, so that we can say that the teachers do not select and use didactic resources 

and supplementary materials even when 50% of them answered that they use it.  

 

In the question number TWO, 50% of teachers and 26% of students said that 

didactic resources are sources to illustrate contents. So that we can say that they 

have an idea about the concept of didactic resources because it is also sources to 

illustrate contents, and explain the classes.  

 

In the question number THREE about the didactic resources used in classes, 

even when 75% of teachers answered that they use material such as: charts, tape 

recorder, pictures, book and cd; students said that teachers do not use any one of 

this kind material. So that we can say that most of the teachers do not use and 

select didactic resources as an essential element of the English classes because 

they are based on the contents of the book. 

 

In the question number FOUR, 100% of teachers and 83 % of students affirmed 

that the selection and use of didactic resources are according to the class topic 

which means that they agree with their answer.  

 

In the QUESTION NUMBER FIVE, 50% of teachers said that the learning is 

good but 63% of students said that their learning is regular, so that there is a 

contradiction. It means that to obtain a meaningful learning in the students, the 

teachers should selection the adequate materials and activity. 
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 Decision 

Based on the results and analysis done in the before questions the group considers 

the first hypothesis is verified because there is not enough selection and use of 

didactic resources by the teachers which affects the learning of the English 

language in the students’ of 8
th

 and 9th, years of Basic Education at ―Pío Jaramillo 

Alvarado‖ High School of Loja city .Morning section.  Academic Period 2009-

2010. 

 

7.2. HYPOTHESIS TWO 

 Statement 

The selection and use of Supplementary Materials by the teachers is limited, 

which influence in the Teaching Learning Process of the English Language in the 

Students of 8
th

 and 9
th

 years of Basic Education at ―Pío Jaramillo Alvarado‖ High 

School of Loja city. In the Morning Section. Academic Period 2009-2010. 

 Demonstration 

The second hypotheses has two variables the dependent that is the use and 

selection of supplementary material and the independent is the teaching learning 

process. 

In the question number SIX, 100% of teachers said that the best qualities of 

supplementary materials are: simple, real and attractive and 73% of students 

answered that they should be attractive which showed us that they share their 
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opinion and know the qualities of didactic resources. So, it is essential for the 

teachers and students at the moment to choose the best material. 

 

In the question number SEVEN, was about the frequency of supplementary 

material that they know and 100% of the teachers and 52% of the students 

answered that they know Audiovisual and informative material, what means that 

teachers know some kinds of material but do not make use of them. 

In the question number EIGHT refers to the use of Supplementary material, and 

50% of teachers answered that they use supplementary material but 49% of 

students indicated that they hardly ever used them, according to their opinion 

there was a contradiction in their answers, which let us to deduce that teachers do 

not use supplementary material only follow the book’s contents without 

considering other kind of it to develop the Teaching Learning Process. 

 

The question number NINE was done to verify the role of supplementary 

material and while 100% of teachers said that the roles are: as reinforce for 

classes, and catch the interest, most of students indicated that the roles are: give 

information and catch the interest. These results showed us that they had similar 

opinions; therefore we can say that teachers recognize the roles of this kind of 

material. 

 

The question number TEN was about if the supplementary materials help to 

develop the skills in the English Language, which was placed between reading, 
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listening and writing according to 75% teachers but most of students did not have 

idea about the question, what means that the teachers know the skills of the 

language but they practice a little with the students for that reason they could not 

identify them. 

 Decision 

According to these results let us prove the second hypothesis which says that the 

selection and use of supplementary materials by the teachers is limited, which 

influence in the Teaching Learning Process of the English Language in the 

Students of 8
th

 and 9
th

 years of Basic Education at ―Pío Jaramillo Alvarado‖ High 

School of Loja city. In the morning section. Academic Period 2009-2010. 
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7. CONCLUSIONS 

 

After we have analysed the obtained results in the instrument applied to 

teachers as well to the students we can give the following conclusions:  

 The High School has different kinds of didactic resources, but the teachers 

use and select them a little in the development of their classes which do 

not let the students to acquire meaningful learning within of the English 

language Process. 

 The teachers do not select the adequate didactic resources in the process, 

their classes are teaching with the same resources, which limits to the 

students to improve and develop the basic skills of the language. 

 Most of the Teachers do not select and elaborate another kind of 

supplementary material and their classes are only based in the traditional 

way, which do not permit to improve the teaching learning process. 

 Most of students at ―Pio Jaramillo Alvarado‖ High school do not have a 

good English level due to the teacher do not use enough materials to 

reinforce their classes, which do not let them to learn the foreign language 

and improve their English level. 
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8. RECOMMENDATIONS 

 

According to the conclusions obtained our group can recommend that: 

 The authorities should supervise the classes in order to teachers use the 

didactic resources in the development of their classes as well they should use 

them to generate interest in the students, increase the vocabulary and involve 

in the English Language Process.  

 Teachers should select adequate materials according to the level, 

objectives, topic and necessities of the students, in order to make the classes 

more interactive and interesting, so in this way the students will be able to 

reach the proposal goals. 

 The teachers should get training in the use of technology and search on the 

internet useful information that lets them to know how to select and use the 

best materials, taking into account the contexts and objectives of each. 

 Teacher should select the didactic resources as much as possible in their 

classes, so that are very indispensable to catch the students’ attention and 

encouraged them to learn the foreign language in a participative and enjoyable 

way.  
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1. THEME 

 

“SELECTION AND USE OF DIDACTIC RESOURCES , 

SUPPLEMENTARY MATERIAL AND ITS EFFECT IN THE TEACHING-

LEARNING  PROCESS OF THE ENGLISH LANGUAGE WITH THE 

STUDENTS OF 8
TH

 AND 9
TH

   YEARS OF THE BASIC EDUCATION AT 

“PÍO JARAMILLO ALVARADO” HIGH SCHOOL OF LOJA CITY. 

MORNING SECTION.  ACADEMIC PERIOD 2009- 2010. 
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2. PROBLEM STATEMENT 

2.1 BACKGROUND 

“PIO JARAMILLO ALVARADO” 

The present research work will be developed at ―Pío Jaramillo Alvarado‖ high 

school for this reason, it is necessary to present you a background of it.  

It was founded on December 9 1966; there were some people who were its 

foundered: Dr. Arsenio Vivanco, Dr. Jose Castillo Luzuariaga and Dr. Eduardo 

Andrade Jaramillo. It’s located in the south of Loja city on Bolivar between 

Lourdes and Catacocha streets.  

In 1967, the high school started its activities with basic education at night section 

with 7 teachers and 110 students with the following specialities; crafting and 

industries. Its name was given in honor to Dr. Pío Jaramillo Alvarado who was a 

defender of human rights.  

Today, it has three sections: morning, afternoon, and evening. It includes 85 

teachers and 1190 students with the following specialties: sciences, computing, 

accountancy and management, and computing accountancy.   

It has as a purpose, to educate the young people in and for the life in technical 

high school curriculum students’ knowledge, capacities, attitudes, values that 

contribute to look for alternatives of solution to the problematic of the region. 
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Its mission is to get the students of High School curriculum finish in the best 

formative conditions and, so that they become useful for the society.  

The vision is, the school becomes a leader establishment of basic education in the 

southern region of Ecuador and its intention is to become a superior institute ―Pío 

Jaramillo Alvarado‖  

2.2 CURRENT SITUATION 

The English language is considered as a fundamental tool of communication 

around the world.  It is very necessary for the development of science, technology 

in order to contribute to the education and its integral development. 

The Ecuadorian education must respond to the demandies of the national and 

world development according to economic, social and cultural reality of our 

country. Also the learning of English language is a tool that permits us to 

communicate with other people from other countries, inside the global world in 

that we live. It is unquestionable that English will become the language of 

communication.  In spite of the importance that the learning of the English has, 

the teaching of this language at secondary school has faced some problems 

because most of the students don’t get a basic knowledge of the English language 

in the years that they received this subject. 

As we know the use and selection of didactic material helps in the development 

and formation of certain capacities, attitudes or skills in the students so, it is the 

best tool to stimulate, to discover, to explore new knowledge in students. 

However, in the researched institution, the English language is taken as a 



  

62 

  

supplementary subject, because the teachers don’t use and select the didactic 

material to teach their classes, they continue using the traditional material, which 

doesn’t permit that the students acquire the English language in an imaginative 

and enjoyable way.  

Theories say, the classes that involve supplementary materials are more successful 

because it is an essential resource which helps the students to acquire a 

meaningful learning. So, it allows all students to understand the context in a better 

way and they can improve their Learning. Moreover, the supplementary material 

is a resource which allows us to design learning activities and efficient didactic 

methodologies that assure the effectiveness in the achievement of the students, 

even when it is not necessary this material be the latest technology but, it should 

be based on the objectives, contents, and characteristics of the students. Also it 

should take into account the esthetics, order, quality, resistance, and security of 

the same. However, the teachers of the researched High School only explains the 

classes with the book but hardly ever reinforce the themes using some 

supplementary materials which affect the development of the  teaching learning 

process. 

The teaching learning process has been carried out in a traditional way. The 

teachers don’t get a development of the learning of the target language with the 

students. It is evidenced when the students courses during the six years in the high 

School and they don’t even get a basic knowledge of the English language. 
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According to the mentioned problems our group believes convenient to state the 

following problem ¿How do the selection and use of didactic resources and 

supplementary materials affect the teaching-learning process of the English 

Language in the students of 8
th

 and 9
th

   years of the basic education at “Pío 

Jaramillo Alvarado” High School of Loja City?. Morning section.  Academic 

period 2009-2010. 

2.3 DELIMITATION OF PROBLEM 

a) TEMPORAL. - The present research work will be developed during the 

academic period 2009 - 2010 

b) RESEARCHED PLACE. - Our research work will be developed at ―Pío 

Jaramillo Alvarado‖ High School of Loja city with the students from 8
th

 and 9
th

 

years of Basic education. Morning section. 

c) OBSERVATION. - The people that will contribute with the present 

researching work are the following: authorities, English teachers area, secretary 

and students from 8
th

 and 9
th

 years of Basic education. 

d) SUBPROBLEMS: 

 How do the selection and use of didactic resources influence in the 

learning of the English language in the students of 8
th

 and 9
th

 years of 

Basic Education at ―Pío Jaramillo‖ High School in the morning section of 

Loja city? Academic period 2009-2010. 
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 How do teachers select and use supplementary material in the teaching- 

learning process of the English Language with the students of 8
th 

and 9
th

 

years of Basic Education at ―Pío Jaramillo‖ In the morning section High 

School  of Loja city?. Academic period 2009-2010 
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3.  JUSTIFICATION 

 

The present research work is justified because there are a lot of problems, when 

the teachers use and select the didactic resources, because they don`t show any 

kind of material to develop the language skills in the students from 8
th

, 9
th

 years of 

basic education at ―Pío Jaramillo Alvarado‖ High School. 

 

We consider important to research about this theme since the scientific point of 

view because it will let us to determine the best ways of selection of didactic 

resources of supplementary material in order to recommend them to improve the 

teaching learning process. 

 

Moreover, it is very necessary to carry out this research work in order to know the 

kind of didactic material the teacher uses to develop the four English Language 

skills listening, speaking, reading and writing at ―Pío Jaramillo Alvarado‖ High 

School. 

 

The use and selection of didactic resources and supplementary material is very 

important for an English Teacher because of this depend that the classes be 

successful so, it allows students to understand the context in a better way. So, we 

consider our research work is pertinent because this has never been researched 

before and it is a reference to support the English teaching Learning process at 

secondary school. 
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If we consider this project as a requirement of the English career undergraduates 

to get the licentiate’s degree, through a research work, it is justified if we can offer 

some alternatives of solution to the found problematic in order to improve the 

English Teaching Learning Process  

 

Finally this research work is justified because we count with economical 

resources, with necessary time that facilities the access to the information from 

―Pío Jaramillo Alvarado‖ High School of Loja city, also we can count with a 

project assessor which allow us to carry out the develop of this  research work in a 

successfully way. 
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4. OBJECTIVES: 

 4.1 GENERAL 

 To know how  the selection and use of   didactic resources and 

supplementary  material affect the teaching- learning process of the 

English Language in the students of 8
th

 and 9
th

 years of Basic 

Education at ―Pío Jaramillo‖ High School in the morning section of 

Loja city.  Academic period 2009-2010. 

 

4.2 SPECIFICS 

 To analyze how the teachers select and use the didactic resources to 

develop the learning of the English Language in the students of 8
th 

and 

9th years of Basic Education at ―Pío Jaramillo‖ High School of Loja 

city in the morning section. Academic period 2009-2010. 

 

 To determine how the teachers select and use the supplementary 

material in the teaching - learning process of the English Language 

with the students of   8
th

 and 9
th

 years of Basic Education at ―Pío 

Jaramillo‖ High School in the morning section of Loja city. Academic 

period 2009-2010. 
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5. THEORETICAL FRAME 

5.1 CHAPTER I: Selection and Use of Didactic Resources. 

5.2 CHAPTER II: Selection and Use of Supplementary Material. 

5.3 CHAPTER III: Teaching Learning Process. 
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5.1 CHAPTER I 

5.|1.1. DIDACTIC RESOURCES 

 
―In the process of education, didactic resources serve as the link between the 

words and the reality. The ideal would be that all learning takes place within the 

real life situation in order to reach its goal towards the students.  

 

The didactic materials is a necessity for what is being studied by means of words, 

in order to make it more concrete and intuitive, and it plays an outstanding role in 

the teaching of all the materials. The blackboard, the chalk and the eraser are basic 

elements and a necessity in any classroom; no classroom should be without these, 

nor without graphics, books, projection instruments, and so forth. 

It should be pointed out that all didactic material needs the presence of a teacher, 

in order to bring it alive. 

The purposes of didactic resources are the following:  

 To get the students acquainted with the reality, offering a more exact 

approach to the studied facts or phenomenon. 

 To motivate the classroom doing activities that encourages students to 

participate in an active way into the classes. 

 To make the perception and the understanding of the facts and concepts 

easier. 

 To give concrete form and illustrate the reading. 



  

70 

  

 To economize the efforts needed to make the students understand the facts 

and concepts. 

 To contribute to the assimilation language by leaving a more realistic and 

suggestive impression provoked by the didactic resources. 

 To create the opportunity to express talent and develop each specific skills, 

by letting the students themselves handle the instruments. 

In order to be a really effective support, the didactic material should be adequate 

according to the contexts, it should be learned easily, especially in case of the 

instruments, as nothing amuses and distracts the student more than the funny 

failures during demonstrations. 

In some cases the instruments are used, but these should be previously examined 

to assure a function perfectly. It is easy to say that this harms the normal 

procedure in the classroom and almost ways causes situation of loss of discipline. 

In general, the professor loses control under these circumstances and finds it 

difficult to re-establish the order in the classroom. 

Whenever it is possible, the didactic resources should be created by the students, 

in cooperation with the class of industrial arts, drawing, and so forth. There is no 

way to compare the didactic value of bought material, is essential that these 

should be made by the students. It is necessary to indicate that the material made 

in school offers the opportunity to serve in educational practices. 
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5.1.1.1.  CLASSIFICATION OF THE DIDACTIC 

RESOURCES 

The following classification seems to suit most disciplines: 

 PERMANENT WORKING MATERIAL: blackboard, chalk, wiper, 

notebook, compasses, projectors, and so forth. 

 INFORMATIVE MATERIAL:  books, dictionaries, encyclopedias, 

magazines, newspaper, disks, films and so on. 

 EXPERIMENTAL MATERIAL: equipment and various materials, 

which can be used to the realization of experiments in general. 

Another possible classification is one that refers to the material which is used, 

such as pencils, notebooks, chalks, and so forth, and the permanent material, such 

as blackboard and various equipment. 

It should be said that until recently the didactic resources  was more used as an 

illustration, and it was showed to the students for the purpose of reinforcing or 

rather clarifying the explained matter. The material was only shown, since its 

handling was prohibited to the student; in general it could not be touched by any 

other than the teacher. So, it was common to visit a laboratory where the didactic 

material was nailed to the walls or put behind key in the cupboards. 

In present schools, the didactic resources have another purpose, it is more than 

just an illustration, and it should also put the students to work, to research and to 

discover. In this way, it obtains a functional and dynamic aspect, offering 
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propitiate the opportunity to enrich the students experience, making him 

acquainted to the reality and giving him the chance to perform. 

It is convenient that upon planning their course the teacher elects in the beginning 

carefully a text or auxiliary summary of studies to be used by the students.‖ 
10

 

5.1.1.2. WHY DO WE USE DIDACTIC RESOURCES?  

―
Language instruction has five important components: students, teacher, materials, 

teaching methods, and evaluation. Why are materials important in language 

instruction? What do materials do in language instruction? Can we teach English 

without a textbook?  

Allwright (1990) argues that materials should teach students to learn, and they 

should be a resource for get ideas and activities for instruction/learning, also, they 

should give teachers reason for what they do. From Allwright's point of view, 

textbooks are too inflexible to be used directly as instructional material. O'Neill 

(1990), in contrast, argues that materials may be suitable for students' needs, even 

if they are not designed specifically for them; the textbooks make it possible for 

students to review and prepare their lessons. Textbooks are efficient in terms of 

time and money, and these can and should allow for adaptation and improvisation.  

Allwright emphasizes that materials control learning and teaching. O'Neill 

emphasizes those they help learning and teaching. It is true that in many cases 

                                                           
10

 General Didactic,BLACIO G. 75, 76 
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teachers and students depend on textbooks, to determine the components, 

methods, contents, and procedures of learning. Students learn what is presented in 

the textbook, and it is the way students learn. The educational philosophy of the 

textbook will influence the class and the learning process. Therefore, in many 

cases, materials are the center of instruction and one of the most important 

influences in the classroom.  

Theoretically, some experienced teachers can teach English without a textbook.  

However, it is not easy to do it all the time, but they may do it sometimes. Many 

teachers do not have enough time to make supplementary materials, so they just 

follow the textbook. Textbooks therefore take on a very important role in 

language classes, and it is important to select a good material.  

5.1.1.3. The Role of Materials into the classes. 

Since the end of 1970s, there has been a movement to make learners rather than 

teachers the center of language learning. According to this approach to teaching, 

learners are more important than teachers, materials, curriculum, methods, or 

evaluation; also they should be designed for learners and their needs. It is the 

teacher's responsibility to check to see whether all of the elements for learning 

process are working well for learners and to adapt them if they are not.  

5.1.1.4. What are characteristics of didactic resources? 

Littlejohn and Windeatt (1989) argue that materials have a hidden curriculum that 

includes the following characteristics: 
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 Attitudes toward knowledge, teaching and learning, the role and relationship 

of the teacher and student, values and attitudes related to gender, society, etc.  

 Materials have an underlying instructional philosophy, approach, method, and 

content, including both linguistic and cultural information.  

 Permanent writing textbooks are based on beliefs that the writers have about 

what language is and how it should be taught. Writers may use a certain 

approach, for example, the oral approach, and they choose certain activities 

and select the linguistic and cultural information to be included.  

 It is important that communicative methodology should be based on 

authenticity, realism, context, and a focus on the learner.  

5.1.1.5. IMPORTANCE OF THE PERMANENT RESOURCES 

English textbooks should have correct, natural, recent, and Standard English. 

Since students' vocabulary is limited, the vocabulary in textbooks should be 

controlled or the textbooks should provide information to help students 

understand vocabulary which is unknown. For lower-level students, grammar 

should also be controlled. Many textbooks use narratives and essays. It would be 

useful to have a variety of literary forms (for example, newspaper articles, poetry, 

or letters), so that students can learn to deal with different forms.  

The cultural information in the materials included in English should be correct 

and recent. It should not be based and should reflect background cultures of 

English. It should include visual aids etc., to help students understand cultural 

information.  
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Content English textbooks should be useful, meaningful and interesting for 

students. While no single subject will be of interest to all students, materials 

should be chosen based, in part, on what students, in general, are likely to find 

interesting and motivating.  

As a general rule, materials should be slightly higher in their level of difficulty 

than the students' current level of English proficiency. (Exceptions are usually 

made for extensive reading and extensive listening materials, which should be 

easy enough for students to process without much difficulty.) Materials at a 

slightly higher level of difficulty than the students' current level of English 

proficiency allow them to learn new grammatical structures and vocabulary.  

5.1.1.6. HOW CAN YOU SELECT DIDACTIC RESOURCES? 

There are many ways to get information about textbooks and other teaching 

materials. Some materials are published by publishers and developed and 

distributed by commercial companies. Thus, publishers are useful (if not entirely 

unbiased) sources of information and advice about what materials are available 

and what materials are appropriate for many purposes. Many publishers provide 

sample copies on request. Bookstores that carry textbooks are another possible 

source of information. In the bookstores may help you to find the materials you 

want. In addition, publishers' displays at conferences are useful. They usually 

have the most recent materials, exhibitors are willing to help you and answer your 

questions, and in some cases, you will have opportunities to meet and talk with 

the authors. Colleagues and friends who are teachers are also good sources of 
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recommendations of materials and advice about how to use them. Finally, there is 

information from computer mailing lists and web pages on the Internet. In 

language teaching often have discussions about materials, and you can ask 

questions and may get good feedback. Many publishers have www pages and e-

mail addresses, so you can check with them and also ask questions about the 

materials.  

You always need to check your materials carefully from the point of view of what 

is appropriate for your students and the classes you are teaching.  

5.1.1.7. RECOMMENDATIONS FOR THEIR USE: 

 The didactic material should not be exposed to the students from in the 

beginning of the class as it could be converted in something that is being 

looked at indifference. 

 It should be respected to the subject being studied, and be shown with 

persuasiveness. 

 The material which is supposed to be used in class should be at hand from 

in the beginning, so that there won’t be any time lost while looking for it, 

or worse, when the teacher himself runs off to look for the material. 

 The didactic material should be introduced, in class little by little and not 

all at once, so that the student’s attention is not distracted. 
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 Before using the material, their possibilities and their operation should be 

revised. 

5.1.1.8. SUMMARY AND CONCLUSION OF DIDACTIC RESOURCES 

Though there are five elements in language instruction, and learners should be the 

center of instruction. However, materials often control the instruction, since 

teachers and learners. Materials, which are appropriate for a particular class need 

to have an underlying instructional philosophy, approach, method and technique 

according to the students and their needs. They should have correct, natural, 

current and Standard English. Teachers need to look for good materials, both 

commercial and non-commercial, all the time. They also need to be aware of 

commercialism and copyright issues concerning materials.‖
11
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5.2. CHAPTER II 

5.2.1 SUPPLEMENTARY MATERIAL  

5.2.1.1. DEFINITION 

‖
It is understood as all the material and additional resources which are used by the 

teacher to optimize the teaching learning process. This element has a similar 

function to the audiovisual element in some case to explain vocabulary or classes. 

 ―Many teachers do not have enough time to make supplementary materials, so, 

they just follow the textbook. They may adapt, supplement, and elaborate on those 

materials and also monitor the progress and needs of the students and finally 

evaluate students. Though students should be the center of instruction, in many 

cases, teachers and students rely on materials, and the materials become the center 

of instruction. Since many teachers are busy and do not have the time or 

inclination to prepare extra materials, textbooks and other commercially produced 

materials are very important in language instruction. Therefore, it is important for 

teachers to know how to choose the best material for instruction, how to make 

supplementary materials for the class, and how to adapt materials.  

In addition to publishers, there are many possible sources of materials. There is a 

lot of material available on the Internet. You can search for materials when you 

have free time, and store them for your future classes.  

Many teachers go abroad during vacations these days, and they can collect 

materials in English-speaking countries publishers' displays. TV and radio are 
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good sources. They provide a variety of materials. The information is current and 

the language is natural, but the content has to be chosen carefully. Newspapers, 

magazines, advertisements, and other types of printed material are very useful. 

Teachers can take photos; make video tapes or record audio tapes. If they make 

plans before they go overseas, they may be able to make good video or audio 

programs.  

Even in your home country, you can browse the World Wide Web and search for 

useful extra materials for classes. There are lots of sources of materials and photos 

on.‖ 
12

 

5.2.2.2 CLASSIFICATION: 

5. 2.2.2.1
 “

AUDIOVISUAL ILLUSTRATIVE MATERIAL:  Contains the 

following classification 

 Outlines 

  tables,  

 drawings,  

 posters,  

 disks,  

 tape recorder 
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 Slides 

 TV 

 Tape recorder 

 

5.2.2.2.2. VISUAL AIDS MATERIAL.- It has the following classification:  

 

 Board 

 Pictures 

 laminate  

  engravings  

 Museums 

 Copies 

 Films 

 Photographers 

 Didactic murals 

 Expositions 

 Graphics 

 Diagrams 

 Maps 

 Stories 

 Worksheet 
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When dealing with language education in a classroom, we could be forced to 

work without many of the stimuli that exist in the natural environment and the 

normal life situation when the individual who is learning the language, is living 

with native speakers. 

The individual is spending time with native speakers during his work and in his 

spare time, friendships are established. He listens to their expressions under all 

circumstances in daily life; gradually he participates verbally in their activities, 

almost not realizing the aid he gets from his contact with concrete situations and 

objects. 

He almost doesn’t need his imagination in the first stage, and when he needs it, 

the imaginative jump, required are based undoubtedly on the innumerable 

experiences in which the used expressions are related to the situation. 

When the individual begins to read the signs in the windows of the stores, he is 

learning because of the necessity of buying food, cigarettes, newspapers, etc; 

when he begins to read the newspaper, these readings help him in the conversation 

about the same topics between the people around him, when thought he almost 

doesn’t take part in them. 

The teacher has to make an effort and compensate this lack of natural stimulus in 

the class; he usually relies on the student’s imagination to help him out. 

Unless the teacher realizes that he is asking a lot from his students and if the 

demands sometimes are exaggerated, he will probably leave them behind, 

discourage them and the perhaps leave them indifferent towards the subject. 
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The process of language learning results less successful due to: lack of 

imagination of the teachers because they only use words, which are not enough to 

get the students in the interactive way.   

The majority of the teachers seek the necessity to use visual aids, as a way to help 

the students’ experience in the class based in their imagination; using the objects, 

pictures, movies and other visual representation of the reality as if they are true 

objects and true situations. 

The teacher could help the students do the effort remembering their own 

experienced and showing them examples until that he is satisfied of the students’ 

learning. 

5.2.2.2.3. MECHANICAL AIDS 

The great advantage of the slide projector is the possibility to stay in a same slide 

all the contents that the teacher explain, also he can comments and discuss it, also 

it is very useful and allows to the teacher to ask students what the pictures is 

leading and to remind them what was before and what will come in order to see if 

the goal will be reached or to return to a previous picture in order to see if we 

remember correctly. 

 

5.2.2.2.4. THE EPIDIASCOPIO 

If we have a page of a book that we want to show to the class so that all could see 

it at the same time; if we have photography’s of a book or pictures which are too 
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small to show to the entire class for commenting and discussing them, the 

epidiascope could enlarge them sufficiently, furthermore one could show very 

small objects on the screen. 

In spite of their limitations it is however the best instrument to show paintings to a 

large audience, and to project beautiful color photographers from encyclopedias 

and other books on a screen, so that they could be observed by a large audience, 

and to show pictures, which were reduced while printed, at their natural size. 

5.2.2.2.5. TAPE RECORDER 

Some of the most modern techniques of teaching languages are based in the use of 

tape recorders. The voice of the teacher is recorded and the student records his 

voice afterwards, the comparison of the pronunciation is an aid to correct their 

errors. 

We can use the TAPE RECORDER to register our own speech and that of our 

students and compare it later to that of native speakers. 

We can work individually and in group, and we can encourage the students to take 

advantage of the tape recorder to carry out an extra work outside the classroom. 

A student could save or erase the sound recording by his own choice; others could 

record and file the discourses of visitors as a reference or as examples for an 

intensive study; other students could record chats on the radio and play them 

again in order to study them, and others could erase a student’s fruitless speech 

and record an improvised version that he would prefer representing them. 
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Just as the notebook, the recording of the student’s voice at regular intervals helps 

us to estimate their progress in fluidity, pronunciation and intonation while 

speaking. 

If there is a tape recorder or a phonograph available and the adequate comfort to 

use these after class, the students can also make use of it alone in groups, by 

listening to recordings previously worked on or to tapes prepared by the teacher 

for his class. 

When it is not possible to listen in private or in group, five or ten minutes of 

recording could be played every day to the entire class or sections, in order to get 

used them to listen to the patrons of the language and fix these in their minds, 

ready to be used when speaking.‖
13

  

5.2.2.3. THE ROLE LEARNER’S INTO THE SELECTION OF DIDACTIC 

RESOURCES 

―It should be the center of instruction and learning. The curriculum is a statement 

of the goals of learning, the methods of learning, etc. The role of teachers is to 

help learners to learn. Teachers have to follow the curriculum and provide, make, 

or choose materials. They may adapt, supplement, and elaborate on those 

materials and also monitor the progress and needs of the students and finally 

evaluate them. 

                                                           
13

 General Didactic , BLACIO G.83,84 



  

85 

  

Materials include textbooks, video and audio tapes, computer software, and visual 

aids. They influence the content and the procedures of learning. The choice of 

deductive vs. inductive learning, the role of memorization, the use of creativity 

and problem solving, production vs. reception, and the order in which materials 

are presented are all influenced by the materials.  

Technology, such as: slides, video and audio tape recorders, video cameras, and 

computers, supports instruction/learning.  

English material should have clear instructional procedure and methods, that is, 

the teacher and students should be able to understand what is expected in each 

lesson and for each activity. It should have support for learning. This can take the 

form of vocabulary lists, exercises which cover or expand on the content, visual 

aids, etc. Traditionally, language teaching materials are made up mostly of text, 

with few, if any, visual aids. However, with the development of technology, 

photos, visual materials and audio materials have become very important 

components of language teaching materials, and they are becoming easier to 

obtain. Teachers need to learn how to find them, and how to best exploit these 

characteristics.  
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Materials are getting more complicated and instructional philosophy, approach, 

methods, and techniques are getting more important. Teachers need to be able to 

evaluate materials involving photos, videos, and computers now.‖
14
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5.3. CHAPTER III 

5.3.1. TEACHING LEARNING PROCESS 

 ―It is the heart of education; on it depends the fulfillment of the aims of 

education. It is the most powerful instrument of education to bring about desired 

changes in the students. Teaching learning are related terms. In teaching - learning 

process, the teacher, the learner, the curriculum y other variables are organized in 

a systematic way to attain some pre-determined goal let us first understand in 

short about learning, teaching and then teaching-learning relation. 

The purpose of this is to contribute to the
 
human becoming school of thought in 

classes by defining the
 

teaching-learning process. From a human becoming 

perspective,
 
teaching-learning is a process of engaging with others in coming

 
to 

know.  

The teaching-learning process as a lived experience
 
of engaging with others in 

coming to know involves the multidimensional
 
processes of expanding imaginable 

margins, naming the new, going
 
with content-process shifts, giving meaning,

 

inviting dialogue, and knowing stories. 

5.3.2. LEARNING 

In its broadest sense, learning can be defined as a process of progressive change 

from ignorance to knowledge, from inability to competence, and from 

indifference to understanding. In much the same manner, instruction-or education-

can be defined as the means by which we systematize the situations, conditions, 
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tasks materials, and opportunities by which learners acquire new or different ways 

of thinking, feeling, and doing. 

Also it is defined as the relatively permanent change in an individual's behavior or 

behavior potential (or capability) as a result of experience or practice, (i.e., an 

internal change inferred from overt behavior). This can be compared with the 

other primary process producing relatively permanent change maturation that 

results from biological growth and development. Therefore, when we see a 

relatively permanent change in others, or ourselves we know that the primary 

cause was either maturation (biology) or learning (experience). As educators, 

there is nothing we can do to alter an individual’s biology; the only influence open 

to use is to provide an opportunity for students to engage in experiences that will 

lead to relatively permanent change.  

The process of learning is valued and varied. Learners bring a range of preferred 

learning styles that are recognized and, where appropriate, stretched and 

challenged. Active participation in learning task through group work, discussion, 

debate, role-play and it involvement in authentic problem solving help to develop 

skills for citizenship and employability. 

Critical skills, reflection on learning and the personal skills are necessary to 

participate in active debate and engagement with others are nurtured in a learning 

environment that demonstrates commitment to equal opportunities and in which 

staff are unswerving in challenging prejudice or discrimination.  
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Being able to fully access what is being taught, is essential for learning to take 

place. Planning, particularly for and with disabled students, should ensure that any 

necessary and reasonable adjustments are made and their needs are taken fully 

into account. 

5.3.2.1. Active Learning. - Meyers and Jones (1993) define active learning as 

learning environments that allow ―students to talk and listen, read, write, and 

reflect as they approach course content through problem-solving exercises, 

informal small groups, simulations, case studies, role playing, and other activities 

all of which require students to apply what they are learning‖.  

Many studies show that learning is enhanced when students become actively 

involved in the learning process. Instructional strategies that engage students in 

the learning process stimulate critical thinking and a greater awareness of other 

perspectives.  

Although there are times when lecturing is the most appropriate method for 

disseminating information, current thinking in college teaching and learning 

suggests that the use of a variety of instructional strategies can positively enhance 

student learning. Obviously, teaching strategies should be carefully matched to the 

teaching objectives of a particular lesson. Assessing or grading students' 

contributions in active learning environments is somewhat problematic. It is 

extremely important that the course syllabus explicitly outlines the evaluation 



  

90 

  

criteria for each assignment whether individual or group. Students need and want 

to know what is expected of them.‖ 
15

 

5.3.3. TYPES OF LEARNING 

5.3.3.1.
 
“RECEPTION LEARNING. - It is when the students include what they 

can listens and observes and they evoke it in any future situation. 

5.3.3.2. COOPERATIVE LEARNING.- Cooperative Learning is a systematic 

pedagogical strategy that encourages small groups of students to work together for 

the achievement of a common goal. The term 'Collaborative Learning' is often 

used as a synonym for cooperative learning when, in fact, it is a separate strategy 

that encompasses a broader range of group interactions such as developing 

learning communities, stimulating student/faculty discussions, and encouraging 

electronic exchanges (Bruffee, 1993). Both approaches stress the importance of 

faculty and student involvement in the learning process.  

When integrating cooperative or collaborative learning strategies into a course, be 

careful planning and preparation are essential. Understanding how to form groups, 

ensure positive interdependence, maintain individual accountability, resolve group 

conflict, develop appropriate assignments and grading criteria, and manage active 

learning environments are critical to the achievement of a successful cooperative 

learning experience. Before you begin, you may want to consult several helpful 
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resources which are contained in Appendix N. In addition, the Program in Support 

of Teaching and Learning can provide faculty with supplementary information 

and helpful techniques for using cooperative learning or collaborative learning in 

college classrooms.  

5.3.3.3. INTEGRATIVE LEARNING.- Today, educators realize that computer 

literacy is an important part of a student's education. Integrating technology into a 

course curriculum appropriate is proving to be valuable for enhancing and 

extending the learning experience for faculty and students. Many faculties have 

found electronic mail to be a useful way to promote student/student or 

faculty/student communication between class meetings. Others use on-line notes 

to extend topic discussions and explore critical issues with students and 

colleagues, or discipline- specific to increase student understanding of difficult 

concepts.  

Currently, our students come to us with varying degrees of computer literacy. 

Faculties who use technology regularly often find it necessary to provide some 

basic skill level instruction during the first week of class. In the future, we expect 

that need to decline. For help in integrating technology into a course curriculum 

contact the Program in Support of Teaching and Learning or the Instructional 

Development Office (IDO) at 703-993-3141. In addition, watch for information 

throughout the year about workshops and faculty conversations on the integration 

of technology, teaching and learning.  
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5.3.3.4. Distance Learning. -It is defined as any form of teaching and learning in 

which the teacher and learner are not in the same place at the same time' (Gilbert, 

1995).  

 Distance learning is not a new concept. We have all experienced learning outside 

of a structured classroom setting through television, correspondence courses, etc. 

Distance learning or distance education as a teaching pedagogy, however, is an 

important topic of discussion on college campuses today. Also it is obviously the 

information technology has broadened our concept of the learning environment. It 

has made it possible for learning experiences to be extended beyond the confines 

of the traditional classroom. Distance learning technologies take many forms such 

as computer simulations, interactive collaboration/discussion, and the creation of 

virtual learning environments connecting regions or nations. Components of 

distance learning such as email, and interactive software have also been useful 

additions to the educational setting.‖ 
16

  

5.3.3.5.
 
“LEARNING FOR DISCOVERY.- The student discovers the content of 

what they are learning and then, it incorporates the meaningful thing from the task 

to their congnoscitive structure. 

5.3.3.6. MECHANICAL OR REPETITIVE LEARNING. - It doesn't consider 

the previous knowledge and, to internalize the content according to the topic. 
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5.3.3.7. MEANING LEARNING.-  our education demands this learning type, 

because it drives to the student to the comprehension and significance of that 

learned creating bigger possibilities to use the new learning in different situations, 

thus in  the troubleshooting, like in the support of future learning. 

The significant learning takes place when what memorizes relates in way 

substantive and not arbitrary with what the student already knows.‖ 
17

 

 

5.3.4. TEACHING 

―It can be thought of as the purposeful direction and management of the learning 

process note that teaching is not giving knowledge or skills to students; and also is 

the process of providing opportunities for students to produce relatively 

permanent change through the engagement in experiences provided by the 

teacher. 

The teaching process reflects consistently a commitment to promote equality of 

opportunity and to challenge prejudice and discrimination. Staff contextualizes 

their subject in ways that reflect social and ethnic diversity both in the local 

community and the world at large. The absence of such contextualization may 

leave learners from minority groups feeling virtually invisible and undermine their 

confidence and capacity to participate.  

In contrast, acknowledging the positive importance of the ethnic background and 

socio-cultural experience of learners and the impact of these factors on their 
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knowledge, skills and values, informs good teaching and promotes learner 

participation. It also leads to teaching and learning tailored to learners' current and 

potential future situations.  

Teaching is an arrangement and manipulation of a situation in which there are 

gaps and obstructions, which an individual will seek to overcome and from in 

which he will learn in the course of doing so. Also it is a system of actions 

involving an agent, an end in view, and a situation including two sets of factors 

those over which the agent has no control (class size, size of classroom, physical 

characteristics of pupil etc.) and those that he can modify (way of asking 

questions or ideas gleaned.). Teaching is defined as an interactive process, 

primarily involving classroom talk, which takes place between teacher and pupil 

and occurs during certain definable activities. Teaching is a task of a teacher, 

which is performed for the development of a child. 

Teaching is not indivisible from learning. We can be good teachers only if we 

know what we know what we expect our learners to achieve. If our goal is to 

prepare our students to pass an exam, then this will affect the way in which we 

teach. If we see foreign language learning as a perennial process which has social 

and cultural implications, then we will take a different approach to teaching it. 

Gow and Kember (1993) suggest that most approaches to learning can be 

subsumed under any of the following points: 
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 A quantitative increase in knowledge  

 Memorization  

 The acquisition of facts and procedures which can be retained and / or used in 

practice  

 The abstraction of meaning  

 An interpretative process aimed at the understanding of reality  

 Some form of personal change.”
18

 

5.3.5. ESSENTIAL ASPECTS OF THE TEACHING-LEARNING 

PROCESS 

―According to Diana Laurillard argues that there are four aspects of the teaching-

learning process: 

a)       DISCUSSION. - Between the teacher and learner. 

b) INTERACTION.- Between the learner and some aspect of the world 

defined by the teacher. 

c) ADAPTATION - By the teacher and action by the learner. 

d) REFLECTION –it can be based on the performance by the teacher and 

learner. It can be considered as educational style. For example, a text book 

represents a one-way of knowledge from the teacher's conceptual 

knowledge to the student's. A lecture or tutorial may be seen the same 
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way, but there is a possibility of meaningful discussion between teacher 

and learner.     

According to Burton 

1. Teaching can become effective only by relating it to process of learning. 

2. Teaching objective cannot be realized without being related to learning 

situation. 

3. We may create and use teaching aids to create some appropriate learning 

situation. 

4. The strategies and devices of teaching may be selected in such a manner 

that the optimal objectives of learning are achieved 

5.  To understand principles, goals, objectives of education in right 

perspective. 

6. Appropriate learning situation condition may be created for congenial and 

effective teaching. 

 

5.3.6. TEACHING-LEARNING TECHNIQUES 

5.3.6.1 DIDACTIC TECHNIQUE 

It is the way that allows the application of the methods, procedures and resources 

used in the didactic process of the classes. 
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5.3.6.2. INDIVIDUALS TECHNIQUE.-This is a technique that can be:  

 Expositive 

  Interrogative 

 By observation. 

5.3.6.3. GROUPS’ TECHNIQUE.-Contains the following: 

 Discussion 

 Debate 

 Round table 

 Shop‖
19

 

5.3.7. HOW DO WE GAIN THE TEACHING-LEARNING PROCESS 

 ―
It is rather the result of social interaction and the meanings the teacher and the 

students construct together. This process is not a linear sequence of events but a 

dynamic phenomenon, whereby the teacher, who is more knowledgeable, is called 

upon to act, among other things, as a mediator, influencing and being influenced 

by the students, who happen to lack this knowledge. In reality, this process is far 

more complicated than it seems, as there are a host of factors that affect its 

outcomes, for example, learner abilities, the classroom environment, 

                                                           
19 //www.scribd.com/doc/5769721/teaching-learning-process- 

 



  

98 

  

infrastructure, etc. Here, we will only examine the role of the teacher and his/her 

contribution to (language) learning. Of course, teachers in the real world come in 

all shapes and sizes, exhibiting a wide range of different personalities, beliefs and 

ways of thinking and working. Thus, we cannot hold that someone who uses 

methods and models of teaching that differ from the ones informed by research is 

necessarily a "bad teacher". After all, the present paper is a far cry from a list of 

injunctions or guidelines on effective teaching. Its main purpose is to draw our 

attention to a vast theoretical plane, of which language teaching is only a small 

part. 

5.3.8. CONTEXT FOR LEARNING AND TEACHING 

Motivating and engaging learners is dependent, in part at least, on learners' 

feelings of being welcome, respected and valued, regardless of their age, 

disability, gender, race, religious faith or belief, orientation, social origins or 

political opinion. It emphasizes in Individuals, working together, construct shared 

understandings and knowledge. 

Showing respect for and valuing individuals is conveyed through the overall ethos 

of the college, its policies and practices and through the actions of individual 

members of staff. A college climate and classroom ethos that overtly welcomes a 

diversity of learners can help to remove possible feelings of anxiety or exclusion. 

Feeling valued and respected engenders confidence and is likely to increase 

positive attitudes towards learning. 
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Staff demonstrates their respect for diversity amongst learners in a range of 

practical ways, including:  

 Ensuring they learn, use and pronounce unfamiliar names correctly.  

 Ensuring the learning environment is accessible, safe and welcoming for 

all learners.  

 Being sensitive to the interests and needs of learners who are in the 

minority in the class, e.g. the only male, younger person, disabled person.  

 Involving individual learners in all decisions that affect them.  

 Reviewing learning and support plans systematically and regularly to 

ensure their continued relevance and effectiveness.  

 Being open to discuss and renegotiate learning modes, methods or 

locations.  

 Maintaining effective joint working with learning support, other support 

staff and guidance staff.  

 Selection and use of materials that promote social and cultural diversity 

and which challenge stereotypes.  

 Engaging, where appropriate, the personal or cultural experience of 

learners to inform learning and teaching.  

 Displaying college policies on inclusion, equality and harassment.  

 Challenging expressions of prejudice (ageism, disables, homophobia, 

racism, religious intolerance and sexism).  

 Seeking and using feedback from learners to inform planning. 
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Teaching and learning is a process that includes many variables. These variables 

interact as learners work toward their goals and incorporate new knowledge, 

behaviors, and skills that add to their range of learning experiences. 

Over the past century, various perspectives on learning have emerged, among 

them behaviorist (response to external stimuli); cognitive (learning as a mental 

operation); and constructivist (knowledge as a constructed element resulting from 

the learning process). Rather than considering these theories separately, it is best 

to think of them together as a range of possibilities that can be integrated into the 

learning experience. During the integration process, it is also important to 

consider a number of other factors in cognitive style, learning style, the multiple 

natures of our intelligences, and learning as it relates to those who have special 

needs and are from diverse cultural backgrounds. 

Consideration of these factors and the ways in which they interact provide an 

organic view of the teaching-learning process that is often called a ―systems 

approach‖. This approach also provides a way of looking at ourselves, the 

environments in which we teach, and the environments around us. Using this 

perspective, we can better examine the process and better design the process itself. 

Technology has long been used as a support for learning, for example, the use of 

radio, film, film strips, and overheads. During the past several decades, however, 

the advancement of technology has led to comprehensive meeting and teaching 

via more advanced technologies like audio conferencing, videoconferencing, web 

conferencing and online learning management systems (LMS). These new 
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technologies are rapidly changing the face of education. In this changed 

educational environment it is essential to develop design principles and a process 

that will lead to effective educational experiences. These effective practices 

should include — 1) access, 2) learning effectiveness, 3) faculty satisfaction, 4) 

learner satisfaction, and 5) cost-effectiveness.‖
20

 

5.3.8.1. Learn to learn  

 
―If learning how to learn is life’s most important skill‖ (as Buzan observed), then 

teaching others to learn is a teacher’s most important gift. Learning is both a 

process and an outcome. Understanding learning as a process can enhance the 

effectiveness of both teacher and learner. Learners who understand learning can 

knowingly master content. Teachers who understand learning can intentionally 

pass along knowledge and measure its transfer. Many educational limitations are 

removed when all those involved understand the process of learning. Seemingly, 

our higher educational system does not cultivate this tenet but rather expects 

understanding learning as a process to be acquired through assimilation. 

5.3.8.2. Learn to teach 

Learning to teach means learning how to produce learning. In this mode, teacher-

centered instructional activities like organization, delivery style, classroom 

presence and clever techniques cede primary focus to learner-centered teaching. 
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Learner-centered teachers develop an informed teaching style that shifts emphasis 

from teaching to learning. No one universal best teaching practice accomplishes 

this goal. Asking which teaching technique is best is analogous to asking which 

tool is best-a hammer, a screwdriver, a knife, or pliers. In teaching, as in 

carpentry, the selection of tools depends on the task. Thus if we agree that the 

primary task of teaching is not to teach but to cause learning, then selection of a 

learning goal should always precede selection of a practice. 

5.3.8.3. Teach to learn 

How can you teach to learn? This phase represents a natural extension of the 

concepts from the other two segments of the trinity. Knowing how people learn 

and being armed with an arsenal of methods to advance learning, your content 

becomes the delivery vehicle. Learning integrates new knowledge from your 

discipline (like information, skills, relations, procedures, etc.) into a student’s 

existing knowledge base in a manner that makes it accessible when applied to 

future activities. A four-item checklist might guide your first steps in this 

direction:  

1) Establish learning goals 

2) create learning environments that achieve these goals 

 3) Assess outcomes to verify learning; and  

4) Modify goals as necessary to promote success. 

http://www.facultyfocus.com/tag/teaching-style/
http://www.facultyfocus.com/tag/learning-goals/
http://www.facultyfocus.com/tag/learning-environment/
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My teaching philosophy contains elements of inspiration, guidance, and 

challenge. I visualize teaching as more than simply ordering and transferring 

terms, concepts, relationships, and processes in my discipline. Although mastering 

this basal phase of learning must precede further learning, it seldom inspires either 

the good teacher or the good student. I must work to illuminate the analyses and 

deductions involved in ways that stimulate interest and whet the curiosity of 

learners to develop their own understanding. I should facilitate this development 

by encouraging students to look beyond the product of their learning to an 

understating of the teaching-learning process involved. My gift to them will be 

multiplied into a lifelong tool of far more benefit than the facts of the moment 

suggest.‖
21

 

5.3.9. MANAGE THE TEACHING LEARNING PROCESS 

THROUGH BODY LANGUAGE 

 
―Teaching Learning process is means through which the teacher, the learner, 

the     curriculum and other variables are organized in a systematic manner to 

attain predetermined goals and objectives. Teaching and learning are interlinked. 

The teacher teaches and the students learn. The process, the technologies and the 

interaction between the students and the teacher are the important factors which 

play very significant role in making the teaching - learning fruitful and lasting.  

                                                           
21

 http://www.facultyfocus.com/articles/philosophy-of-teaching-the-teaching-learning-trinity/ 

http://www.facultyfocus.com/tag/teaching-philosophy/
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The Slow-Learners appreciate those teachers who make the learning situation 

conducive, and interesting through their effective teaching process with the help 

of face and relevant body language. Moreover, when the disabled (deaf and dumb) 

can learn so effectively through face expression and body gestures, why other 

students with eyes and ears cannot learn more efficiently with the use of these. 

The Communication of the contents or the behavior of the pupil and the teacher 

may be of two Types - Verbal and Non – Verbal. 

The nonverbal behavior is symbolic in which the learner and the teacher 

contribute in development of the lesson through their facial expressions, gestures 

displaying, the body parts and sort of signals. But before going into further details, 

let us learn the conclusions made after the studies in the following interval of time 

for retain information.  

 10 % reading 

 20% listening 

 30%  looking 

 50% we see and hear 

 70% we talk and say 

 90% we say as we do a thing  

The above statistics show that on an average 50% information can be retained 

only due to seeing and hearing into the classroom. This amount, however, can be 

increased with use of proper inflection of the voice and relevant gestures of the 
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face and body language. Then it would be appreciated as how they can recall. 

 

Thus, with the adequate way of body Language in teaching-Learning process, the 

amount of Retention and promptness of Recalling can be enhanced. Now let us 

see how eyes, lips, inflection of the tone along with the movements of hands and 

legs contribute in making the teaching-learning process lasting and controlled. 

All the previous details have drawn our attention on the multi dimensional scope 

and utilities of the body language in Teaching - Learning Process. The ultimate 

aim of the proposed is to provide quality education with due facilities and 

felicities. With all its facts and figures, the studies and application of this new 

approach will surely bring new heights in the professional repertoires of the 

teachers.  

However, as its limitations, it is important to consider what effects of a person's 

physical restrictions or disabilities may have on his or her body movements. 

Moreover, the fake body language will not help much to our interpretation and 

expectations. Necessary precautions should be taken into general considerations 

about its misuse and misinterpretation. 

5.4.  TEACHING IS ONE THING....LEARNING IS ANOTHER 

Teaching and learning are two different processes; sometimes this fact gets 

overlooked in today’s high-pressured educational environment. If you had a 

chance to look at January’s newsletter, you saw that I was expressing my concerns 

about the impact the pressure to raise test scores has had on teacher-student 
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relationships. I am concerned that teachers are so ―under the gun‖ to ―cover the 

curriculum‖ that they are becoming more and more stressed when test results do 

not demonstrate their hard work. If anything the tests results point to the fact that 

many students are totally disengaged in the learning process. Teaching and 

learning are very different. Teaching is conveying information. Learning requires 

some kind of engagement of the student in the process of receiving the 

information.  

The learning process is an interactive exchange. It requires an even exchange 

between those who are teaching and those who are supposed to be learning. The 

teacher can’t emphasize enough how important the person-to-person connection is 

to the learning process. Times are very different for children today and many 

parents are too busy or seemingly unconcerned to support their children’s learning 

process. Without that parental support, teachers are sometimes pressed into the 

role of the only adult in a child’s life that cares what happens if the child does not 

learn.  

Making a strong positive personal connection with particularly difficult, highly 

unmotivated, students is absolutely essential to success (more on how to make 

good connections with difficult students in the March newsletter). You will save a 

great deal of personal energy by learning strategies for putting more emphasis on 

the teaching process itself, and a little less on what we are teaching or the fact that 

many parents aren’t helping their children learn.  
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The following are suggestions may help you stay focused on the difference 

between teaching and learning. They can help prevent the frustration and 

subsequent fatigue that comes when you’ve taught your heart out and the results 

do not reflect your efforts.  

 Keeping the Focus on the Learning Process  

 Get to know your students personally in some small way.  

 Find out (integrate it into a lesson) what they really care about.  

 Tell them why you care about what you are teaching.  

 Tell them that learning will make them feel smart even if they have to 

learn something that seems irrelevant to their lives. Everyone wants to feel 

smart. 

 Check in with them often in the course of a lesson. Ask them: Are you 

with me? Tell me what I just said. Does this make sense? What don’t you 

get? How can you use this information?  

 Remind them that working to learn is necessary for everyone. Some have 

to work harder than others to learn certain things but everyone has to 

work.  

 Give them an opportunity to teach what they have learned.  

 Praise even the smallest progress.  

 Cheer them on.  

 Acknowledge their feelings. They do not have to like learning. It may be 

genuinely boring or confusing to them. That’s OK. Tell them, ―You don’t 

have to like it.‖ ―You do have to do it.‖ And you can.  
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 Ask them to make you proud.  

 Ask them to help you get ―a good grade‖ by proving that you taught them. 

Some of the most unmotivated students will learn just to help you out 

when they wouldn’t do it for themselves.  

 Keep moving. Walk around. Make constant eye contact.  

 Try to make it fun.  

 Take care of yourself. Your personal energy is finite. Don’t spend it on 

things you can’t control and be sure to renew it daily by spending some 

time some time doing the things you love 

 Remind yourself that you are doing the hardest and most important work 

on the planet. Pat yourself on the back.‖
 22

 

 

 

 

 

 

 

                                                           
22 http://www.indianmba.com/Faculty_Column/FC1059/fc1059.html 
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6. HYPOTHESIS 

6.1 GENERAL 

 The selection and use of   didactic resources and supplementary 

material affect the teaching- learning process of the English Language 

with the students of 8
th 

and 9
th

 years of Basic Education at ―Pío 

Jaramillo‖ High School. Morning section of Loja city. Academic 

period 2009-2010. 

6.2 SPECIFICS 

 There is little selection and use of the didactic resources by the 

teachers, which affects the learning of English language in the  

students of 8
th

 and 9
th

 years of Basic Education at ―Pío Jaramillo‖ High 

School of Loja city.  Morning section. Academic period 2009-2010. 

 

 The selection and use of supplementary material by    the teachers is 

limited, which influence the teaching-learning process of the English 

language in the students of 8
th 

and 9
th

 years of Basic Education at ―Pío 

Jaramillo‖ High School of Loja city.  Morning section. Academic 

period 2009-2010 
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7. METHODOLOGY 

7.1. DESIGN OF THE INVESTIGATION 

 

The present research work will be developed in a descriptive way because 

it is an educational problem that our group has considered important to 

research for that reason we are going to apply a survey in order to get 

results which contribute to give solutions of the problem found at ―Pío 

Jaramillo Alvarado‖ High School of Loja city. 

The methodology that we will apply during the development of the 

research will include some methods and techniques to determine the 

situation of the use and selection of didactic resources and supplementary 

material in the teaching learning process. 

          METHODS, TECHNIQUES AND PROCEDURES 

     7.2. METHODS 

 

As a general method we will use a scientific, which will let to develop a 

set of procedures oriented to discover, demonstrate and verify the 

knowledge in a systematic way about the researched object. Through this 

method we will develop the phases of research, the verification on the 

hypothesis relating to the variables through a contrasting of the data and 

the theoretical referents. It also will be useful to deduce the conclusions 

under the basis of the theoretical referents and the tendencies of the 

obtained results in the field research.  
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The particular methods that we will use in the development of the research 

are the following: 

 

 DESCRIPTIVE METHOD 

 

We will use this method in order to describe the obtained results in the 

applied instruments and it will let us to organize the information according 

to the hypothesis and the indicators that we will find out for each one of 

the variables.  

 

Also it will allow us to describe the problematic that the group found in 

this educative institution, the description of the variables that we can find 

in all the research work process, giving the results and sustaining the 

conclusions. So, this method will serve to describe how the teachers are 

selecting and using the didactic resources and the supplementary material 

within the English teaching learning process.  

 

 ANALYTIC METHOD 

 

We will use this method to analyze the found problem from the applied 

instruments and for that reason we have the opportunity to give the 

respective conclusions according to the obtained results in the field 
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research. It will also be used to analyze the use and selection of the 

didactic resources and supplementary material  

 EXPLICATIVE METHOD 

 

It will be used to explain the logical implications of the variables of every 

hypothesis that we found in the researched institution. So, we will be able 

to prove the same ones through a descriptive deduction according to the 

obtained results contrasted with the theoretical referents. Also we will use 

it in order to explain the graphic representation to get a better 

comprehension of the information. 

 CONTRASTIVE METHOD 

We will use this method with the goal of contrasting the obtained 

information of the researched High School with the theoretical referents, 

which will facilitate us to give the conclusions and some recommendations 

in order to improve the teaching learning process of the English Language. 

7.3. TECHNIQUES AND INSTRUMENTS 

The instruments that we will apply is a survey  in order to obtain the 

information about the use and selection of didactic resources and 

supplementary material, which will give us the opportunity to know what 

is the way that  the teachers explain the classes to the students. 

The survey will be applied to all the teachers of the English Language to 

the student of 8
th

 and 9
th

 years of basic education with a previous 
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elaborated questionnaire, which will contain different types of closed 

questions about the topic that we will research. 

 7.4. PROCEDURES: 

When we pick up the information we will process the following steps:  

7.4.1. TABULATION 

We will tabulate the obtained data in the survey; classifying the questions 

in order to see which questions will prove the first hypothesis and which 

give the information to prove the second one. 

7.4.2. ORGANIZATION 

In this step we will organize the information classifying the closed 

questions that served to prove every hypothesis and keeping in mind the 

variables of the same ones.  

7.4.3. DESCRIPTION 

We are going to describe the data in statistic tables in order to show the 

results in percentages to facilitate the interpretation and analysis 

 7.4.4. GRAPHIC REPRESENTATION 

It is very useful because it facilities the interpretation of the data and 

consequently the critical analysis of every question. We will use the bars 

diagram to show this information.  

 



  

114 

  

7.4.5. ANALYSIS OF DATA 

Then we will analyze the obtained data so; it will be done taken into 

account the theoretical referents and the variables of the hypothesis.  

7.4.6. HYPOTHESES VERIFICATION 

These steps will let to demonstrate if the hypotheses are true through a logical 

analytical process supported in the field research which will be expressed in a 

descriptive way. 

7.5. CONCLUSIONS AND            RECOMMENDATIONS 

The conclusions   will be according to the most relevant percentage based 

on a specific analysis of the results and the stated specific objectives, and 

they will serve us to give some recommendations to the authorities, 

teachers and students of the researched institution, in order to contribute 

with the solution of the problem found. 

7.6.   POPULATION AND SAMPLE 

Regards to the population of the present research work that we took into 

account for applying the survey was all the English teachers because we 

consider that is a small population who are four. Regards to the students 

they are 200 of the 8
th

 and 9
th

, years of basic education  at ―Pío Jaramillo 

Alvarado‖ of Loja city  in this case, it wasn’t necessary to take a sample 

because it is quite small. 
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We detailed the population in the next table: 

“PÍO JARAMILLO ALVARADO” HIGH SCHOOL 

COURSES POPULATION 

8
th

 year of Basic Education 120 

9
th

 year of basic education 80 

TOTAL 200 

English Teachers’  population                                  4 

                 Source: Students and Teachers’ survey 

     Responsible: research group 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

116 

  

8. ORGANIZATION AND MANAGEMENT OF THE RESEARCH 

8.1. RESOURCES 

8.1.1. HUMAN RESOURCES 

The Human resources involved in the research work will be:  

 Research Group:           Gina Elizabeth Cedeño Garcia. 

  Jima Alejandra Jiménez Campoverde. 

 Students from 8
th

 and 9
th

 years of basic education,  

 English teachers Area  

 

8.1.2. MATERIAL 

The materials that we need to develop the research are: 

 Paper 

 Folders 

 Copies 

 Printers 

 English Books 

 English dictionaries 
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8.1.3. TECHNICAL 

The technical resources that we will use in the present research work are 

the following: 

 Computer 

 Flash memory 

 Printer 

 Internet 

8.2. BUDGET 

   DESCRIPTION VALUE 

To elaborate this Project 

Printer material 

Internet 

Bibliography 

Copies 

Unforeseen 

Transaction 

300 

              200 

100 

100 

150 

100 

   80 

TOTAL       S/    1´030.00 
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8.3. FINANCING 

The budget of this research Project will be supported by the group of 

researchers. 
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10. ANNEXES 

CONSISTENCY MATRIX 

SELECTION AND USE OF DIDACTIC RESOURCES, SUPPLEMENTARY MATERIAL AND ITS EFFECT IN THE 

TEACHING- LEARNING PROCESS IN ENGLISH LANGUAGE WITH THE STUDENTS OF 8
TH

 AND 9
TH

 YEARS OF BASIC 

EDUCATION AT ―PIO JARAMILLO ALVARADO‖ HIGH SCHOOL OF LOJA CITY. MORNING SECTION. ACADEMIC 

PERIOD 2009-2010. 
 

PROBLEM OBJECTIVES HYPOTHESIS VARIABLES INDICATORS 

GENERAL 

 

¿How do the selection and 

use of didactic resources 

and supplementary 

material affect the 

teaching learning process 

of the English Language in 

the students of 8
th
 and 9

th
 

years of Basic Education 

at ―Pio Jaramillo 

Alvarado‖ high school of 

Loja city? In the morning 

section. Academic period 

2009-2010 

 

SUBPROBLEM 

 

- How the selection and 

GENERAL 

 

To determine how the 

selection and use of 

didactic resources and 

supplementary material 

affect in the teaching 

learning process  of the 

English Language in the 

students of 8
th
 and 9

th
 

years of Basic Education 

at ―Pio Jaramillo 

Alvarado‖ high school of 

Loja city? In the morning 

section. Academic period 

2009-2010 

 

SPECIFIC 

 

GENERAL 

 

The selection and use of 

didactic resources and 

supplementary material 

affect the teaching 

learning process of the 

English Language in the 

students of 8
th
 and 9

th
 

years of Basic Education 

at ―Pio Jaramillo 

Alvarado‖ high school of 

Loja city? In the morning 

section. Academic period 

2009-2010 

  

SPECIFIC 

 

-There is little selection 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Selection and use 

 



  

121 

  

 

use of didactic resources 

influence in the learning of 

the English Language in 

the  students of 8
th
 and 9

th
 

years of Basic Education 

at ―Pio Jaramillo 

Alvarado‖ High School of 

Loja city? In the morning 

section. Academic period 

2009-2010 

 

 

-How the teachers select 

and use the supplementary 

material in the teaching- 

learning process  of the 

English Language in the  

students of 8
th
 and 9

th
 years 

of Basic Education at ―Pio 

Jaramillo Alvarado‖ High 

School of Loja city? In the 

morning section. 

Academic period 2009-

2010 

 

-To determine how the 

teachers select and use the 

didactic resources to 

develop the learning of the 

English language  in the 

students of 8
th
 and 9

th
 

years of Basic Education 

at ―Pio Jaramillo 

Alvarado‖ high school of 

Loja city? In the morning 

section. Academic period 

2009-2010 

 

-To research how the 

teachers select and use the 

supplementary material in 

the teaching-learning 

process of the  English 

Language in the  students 

of 8
th
 and 9

th
 years of 

Basic Education at ―Pio 

Jaramillo Alvarado‖ High 

School of Loja city? In the 

morning section. 

Academic period 2009-

2010 

 

and use of didactic 

resources by the teacher, 

which affects the learning 

of the  English language  

in the students of 8
th
 and 

9
th
 years of Basic 

Education at ―Pio 

Jaramillo Alvarado‖ high 

school of Loja city? In the 

morning section. 

Academic period 2009-

2010 

 

 

-The selection and use of 

supplementary material by 

the teachers is limited, 

which influence in the 

teaching learning process 

of the English language in 

the students of 8
th
 and 9

th
 

years of Basic Education 

at ―Pio Jaramillo 

Alvarado‖ high school of 

Loja city? In the morning 

section. Academic period 

2009-2010 

 

of didactic 

resources 

 

 

 

 

 

 

 

 

 

 

 Selection and use 

of supplementary 

material 

 

 Teaching-learning 

process. 
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TIMETABLE 

  Sep Oct Nov Dec Jan Feb Mar Apr 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

Presentation of the Project x x                               

Write the recommendations to the project     x x                           

Checking and redesign of the research instruments         x x                       

Application of the research instruments                x                  

Processing of the research                   x x x             

Drawing conclusions                       x           

Elaboration of the report                          x x      

Private qualification of the thesis                            X     

Writing of the recommendations                             x x   

Public sustentation and Graduation                        `       x x 

ACTIVITIES 

MONTHS 
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NATIONAL UNIVERSITY OF LOJA 

EDUCATION, ART AND COMMUNICATION AREA 

ENGLISH LANGUAGE CAREER 
 

STUDENT’S SURVEY 

We are undergraduates of the English Language Career  of the National 

University of Loja and a previous step to obtain our Licentiate Degree is to 

develop a thesis, which is referred to “THE SELECTION AND USE OF 

DIDACTIC RESOURCES AND SUPPLEMENTARY MATERIAL AND 

ITS EFFECT IN THE TEACHING LEARNING PROCESS OF THE 

ENGLISH LANGUAGE” , so we have elaborated the following survey the same 

that will be so helpful for the developing of our work. Please help us answering 

the next questions.  

 

1. How often does your Teacher use the didactic resources in class?  

 

a) Very often   (   )  

b) Often   (   )  

c) Sometimes     (   )  

d) Never   (   )   

Explain: 

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

…………………… 

2. What do you understand as didactic resources? 

 

 Sources used in the teaching  (   )  

 Symbolic objects   (   )  

 Sources to illustrate contents  (   )  

 Sources to illustrate contents  (   )  
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3. Which of the following didactic resources does your teacher use in class? 

 

 Graph Paper  (   )  

 Photographies  (   )  

 Pictures  (   )  

 Flash Cards  (   )  

 Films   (   )  

 Tape Recorder (   )  

 TV   (   )  

 Magazines  (   )  

 Projector  (   )  

 Cassettes  (   )  

 Books   (   )  

 Dictionary  (   )  

 Cd   (   )  

 DVD   (   )  

 

4. How does your teacher select and use the didactic resources in the class? 

according to: 

 

 By the class Topic   (   ) 

 By the methodology   (   ) 

 By the evaluation   (   ) 

 By the Book's Topic   (   ) 

 

5. What is the learning of the students in the English Language? 

 Excellent     (    ) 

 Good     (    ) 

 Regular      (    ) 
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6. Which of the following qualities the didactic resources should have? 

 

 Simple     (   ) 

 Easy     (   ) 

 Cheap     (   ) 

 Adaptive    (   ) 

 Real     (   ) 

 Exactly    (   ) 

 Attractive    (   ) 

 Creative    (   ) 

 

7. Which of the following didactic resources do you know? 

 Permanent Material   (   ) 

 Illustrative Material   (   ) 

 Informative Material   (   ) 

 Audiovisual Material   (   ) 

 

8. Does your teacher use Supplementary Material? 

 Yes     (   ) 

 No     (   ) 

 Hardly ever    (   ) 

 Never     (   ) 

 

9. What do you think the role of didactic resources is? 

 Give Information   (   ) 

 As reinforce for classes  (   ) 

 To evaluate knowledge and skills    (   ) 

 Catch the student's interest  (   ) 
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10. How do you think that the didactic resources help in the students' 

learning? 

 Development of skills      (    ) 

 Increase their knowledge     (    ) 

 Acquire new vocabulary     (    ) 

 Development of the foreign language  (    ) 

 

THANKS FOR YOUR COLLABORATION 
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NATIONAL UNIVERSITY OF LOJA 

EDUCATION, ART AND COMMUNICATION AREA 

ENGLISH LANGUAGE CAREER 
 

TEACHER’S SURVEY 

We are undergraduates of the English Language Career of the National University 

of Loja and a previous step to obtain our Licentiate Degree is to develop a thesis, 

which is referred to “THE SELECTION AND USE OF DIDACTIC 

RESOURCES AND SUPPLEMENTARY MATERIAL AND ITS EFFECT 

IN THE TEACHING LEARNING PROCESS OF THE ENGLISH 

LANGUAGE” , so we have elaborated the following survey the same that will be 

so helpful for the developing of our work. Please help us answering the next 

questions.  

 

1. How often do you use the didactic resources? 

 

 Very often   (   )  

 Often   (   )  

 Sometimes     (   )  

 Never   (   )   

Explain: 

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

……………………………………………………………………………………… 

2. What do you understand as didactic resources in class? 

 Sources used in the teaching  (   ) 

 Symbolic objects    (   ) 

 Sources to illustrate contents  (   ) 

 Sources to illustrate contents  (   ) 
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3. Which of the following didactic resources do you use in classes? 

 

 Flash Cards  (   ) 

 Charts   (   ) 

 Tape Recorder  (   ) 

 Pictures   (   ) 

 Films   (   ) 

 Cassettes   (   ) 

 Dictionary   (   ) 

 Graph paper  (   ) 

 TV    (   ) 

 Videos   (   ) 

 Magazines   (   ) 

 Projector   (   ) 

 Books   (   ) 

 CD     (   ) 

 

4. How do you select and use the didactic resources in the classes? according 

to: 

 

 By the class Topic (   ) 

 By the methodology (   ) 

 By the evaluation  (   ) 

 By the Book's Topic (   ) 

 

5. What is the learning of the students in the English Language? 

 Excellent     (    ) 

 Good     (    ) 

 Regular      (    ) 
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6. Which are the qualities the didactic resources should you have? 

 Simple   (   ) 

 Easy   (   ) 

 Cheap   (   ) 

 Adaptive   (   ) 

 Real   (   ) 

 Exactly   (   ) 

 Attractive   (   ) 

 Creative   (   ) 

 

7. What are the kinds of didactic resources? 

 Permanent Material (   ) 

 Illustrative Material (   ) 

 Informative Material (   ) 

 Audiovisual Material (   ) 

 

8. Do you plan the use of didactic resources according to the objective class? 

 Yes  (   )  

 No  (   ) 

 Hardly ever (   ) 

 Never  (   ) 

 

9. What are the roles of didactic resources? 

 Give Information    (   ) 

 As reinforce for classes  (   ) 

 To evaluate knowledge  (   ) 

 Develop skills    (   ) 

 Motivate and keep the interest (   ) 

 Evaluate knowledge and skills (   ) 
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10. How do you think that the didactic resources help in the students’ 

learning? 

 Development of skills    (   ) 

 increase their knowledge   (   ) 

 Acquire new Vocabulary   (   ) 

 Development of the foreign language (   ) 

 

 

 

 

 

 

 

THANKS FOR YOUR COLLABORATION 
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