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A. THEME 

 

“The Cooperative Learning and its impact  on the Teaching 

Learning Process of the English Language with the students of  

8th, 9th, and 10th years of  Basic Education at “Nuestra Señora 

del Rosario Technological Institute”. Academic year 2010 to 

2011‖. 
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B. SUMMARY 

 

 

The present research work titled ―The Cooperative Learning and its 

impact in the Teaching Learning Process of English Language with 

the students of 8th, 9th and 10th Years of Basic Education at ―Nuestra 

Señora Del Rosario‖ Technological Institute, Academic Year 2010 – 

2011‖, its general objective is to determine if the Cooperative Learning 

impacts in the Teaching Learning Process of the English Language with 

the students of 8th, 9th, and 10th years of Basic Education at “Nuestra 

Señora del Rosario Technological Institute”. Academic year 2010 to 2011. 

 

 

In this investigation, the scientific method was used through a logical and 

systematic procedure to discover the truthfulness of the facts. The 

inductive and deductive methods were employed to study, to analyze and 

to extract the respective conclusions about the topic. The analytic – 

synthetic method served to analyze the empiric information after applying 

the instruments. The descriptive method was useful to elaborate the 

description of the problem, to draw up the objectives, to define the 

theoretical frame, to determine the hypotheses and to select the 

techniques which permitted the collection and interpretation of the 

information in a coherent way. To make possible the collection and 
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organization, processing, analysis of the data a survey applied to teachers 

and students.  

 

 

The main results that we can found is that Cooperative Learning elements 

are not applied by teachers and the Techniques of Cooperative Learning 

applied by teachers are not getting good results in Teaching Learning 

Process of English Language and teachers develop their classes in a 

traditional way, which limits students' learning. 
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C. INTRODUCTION 

 

The present research work, whose topic is THE COOPERATIVE 

LEARNING ELEMENTS ARE NOT APPLIED IN THE TEACHING 

LEARNING PROCESS OF THE ENGLISH LANGUAGE, has as 

theoretical substances sources, concepts, and categories related with the 

Cooperative Learning and how this impacts in the Teaching Learning 

Process of the English Language with the students of 8th, 9th, and 10th 

years of Basic Education at “Nuestra Señora del Rosario Technological 

Institute. 

 

 

To understand this problem statement, it is necessary to know, the 

Cooperative Learning is a good strategy, which serves to facilitate the 

comprehension of the topics during the teaching learning process. So the 

lack of the use of strategies by teachers‟ origin that student loses the 

interest in the learning of the language and as consequence they do not 

get a meaningful learning. 

 

 

The Cooperative Learning is a strategy that into the Teaching Learning 

Process in an excellent tool that help the teachers to do their classes most 
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enjoyable and different, for that reason it requires to give the greater 

meaning. 

 

Teachers who employ cooperative learning methods promote learning 

because these collaborative experiences engage students in an interactive 

approach to processing information, resulting in greater retention of 

subject matter, improved attitudes toward learning, and enhanced 

interpersonal relations among group members. 

 

The researchers give some important aspects about Cooperative learning 

like: elements, activities, techniques that as teachers should use in order 

to get good students results. Nowadays the teaching learning process of 

English Language needs to have good alternatives or tools that can 

motivate the students learning.  

 

By other side, the Teaching Learning Process is to consider how to 

achieve that students participate in an active way in the classes 

generating a motivation state to learn, otherwise thinking about how to 

develop in students the ability of being motivated to learn so they are able 

to educate themselves throughout their lives. 

 

The problematic is How does Cooperative Learning influence in the 

Teaching Learning Process of the English Language with the 
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students of 8th, 9th, and 10th years of Basic Education at ―Nuestra 

Señora Del Rosario Technological Institute‖. Academic year 2010 to 

2011?, with the sub-problems : What kind of Cooperative Learning 

Elements intervene in the Teaching Learning Process? And which 

techniques of Cooperative Learning do the teachers use in the Teaching 

Learning Process? 

 

 

On the other hand, we established specific objectives which are: To 

determine if the Cooperative Learning Elements  contribute in the 

Teaching Learning Process of the English Language with the students of 

8th, 9th, and 10th years of Basic Education at “Nuestra Señora del 

Rosario Technological Institute”. Academic year 2010 to 2011 and To 

discover the techniques of Cooperative Learning that teachers apply in the 

Teaching Learning Process of the English Language with the students of 

8th, 9th, and 10th years of Basic Education of the English Language at 

“Nuestra Señora del Rosario Technological Institute”. Academic year 2010 

to 2011. 

 

 

To develop this research work we used three methods the first one was 

the scientific method which helped us to develop the Theorical frame and 

verification the object researched; the analytic-synthetic method which 
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allowed to analyzed, criticize and describe the information and synthesize 

the obtained data; and the explicative method to establish the logical 

relation of the stated hypothesis and prove them according to the obtained 

results. Among the techniques that we have used is the survey which let 

us to know phenomenon in a participative and experimental way applied to 

teachers as well to students in order to know the truth.  

 

 

This research work contains the following aspects:  

 

 

First Part, is a “Review of Literature” on Cooperative Learning, it contains 

the most important theoretical references and concepts that help us to 

analyze and prove the hypothesis.  

 

 

Second Part, contains “Materials and Methods” that it is to say the 

methods, techniques and instruments used for the  development of the 

investigation, the population investigated. 

 

 

Third Part has “Results” where we can find the results with their respective 

statistics tables and graphs which are representing the obtained data of 
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students and teachers‟ surveys and the analysis of each question with the 

purpose of verify the outlined hypothesis. 

  

 

Fourth Part is referred to “Conclusions”, after we have obtained and 

analyzed the field result, in relation to the hypotheses that we wanted to 

prove and “Recommendations” that we can suggest based on a critical 

analysis about the present results on conclusions that we reached. 
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D. REVIEW OF LITERATURE 

 

 

1. THE COOPERATIVE LEARNING 

 

 

1.1 DEFINITION OF COOPERATIVE LEARNING 

 

 

Cooperative learning is a successful teaching strategy in which 

small teams, each with students of different levels of ability, use a 

variety of learning activities to improve their understanding of a 

subject. Each member of a team is responsible not only for 

learning what is taught but also for helping teammates learn, thus 

creating an atmosphere of achievement. Students work through 

the assignment until all group members successfully understand 

and complete it.  

 

 

Cooperative learning is an instructional strategy that 

simultaneously addresses academic and social skill learning by 

students. It is a well-researched instructional strategy and has 

been reported to be highly successful in the classroom. 
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1.2 CHARACTERISTICS OF COOPERATIVE LEARNING 

 

 Student work together on common tasks or learning activities that 

are best handled through group work. 

 Students work together in small groups containing two to five 

members. 

 Students use cooperative, pro-social behavior to accomplish their 

common tasks or learning activities. 

 Students are positively interdependent. Activities are structured so 

that students need each other to accomplish their common tasks or 

learning activities. 

 Students are individually accountable or responsible for their work 

or learning. 

 

 

1.3 Why Cooperative Learning? 

 

Cooperative Learning enhances student learning by:  

 

 Providing a shared cognitive set of information between 

students, 

 Motivating students to learn the material, 

 Ensuring that students construct their own knowledge, 
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 Providing formative feedback, 

 Developing social and group skills necessary for success 

outside the classroom, and 

 Promoting positive interaction between members of different 

cultural and socio-economic groups. 

 

1.4 WHAT IS ITS PURPOSE? 

 

There is an ever increasing need for interdependence in all levels of 

our society. Providing students with the tools to effectively work in a 

collaborative environment should be a priority. Cooperative 

Learning is one way of providing students with a well defined 

framework from which to learn from each other. Students work 

towards fulfilling academic and social skill goals that are clearly 

stated. It is a team approach where the success of the group 

depends upon everyone. 

 

1.5 ELEMENTS FOR COOPERATIVE LEARNING 
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The basic elements of cooperative learning can be considered 

essential to all interactive methods. Student groups are small, usually 

consisting of two to six members. The number of members depends 

of activity that they are going to do. Grouping is heterogeneous with 

respect to student characteristics. Group members share the various 

roles and are interdependent in achieving the group learning goal. 

While the academic task is of primary importance, students also 

learn the importance of maintaining group health and harmony, and 

respecting individual views. 

 

 1.5.1 GROUP HETEROGENEITY 

 

 

 

 

The size of cooperative-learning groups is relatively small and as 

heterogeneous as circumstances allow. The recommended size is 

usually four to five students. At the very least, groups should contain 

both males and females and students of different ability levels. If 
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possible, different ethnic backgrounds and social classes should be 

represented as well. 

 

When groups are maximally heterogeneous and the other essential 

elements are met, students tend to interact and achieve in ways and 

at levels that are rarely found in other instructional strategies. They 

also tend to become tolerant of diverse viewpoints, to consider 

others' thoughts and feelings in depth, and seek more support and 

clarification of others' positions. 

 

 1.5.2 GROUP GOALS/POSITIVE INTERDEPENDENCE 

 

The most important element in structuring cooperative learning is 

Positive Interdependence.  “Positive interdependence is linking 

students together so one cannot succeed unless all group members 

succeed. Group members have to know that they sink or swim 

together. 

 

When students understand positive interdependence, they realize 

that: 

 

Each team member‟s efforts are required and are indispensable for 

group success and,  
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Each team member has a unique contribution to make to the joint 

effort because of his or her resources, role and task responsibilities. 

  

Positive goal interdependence ensures that the group is united 

around a common goal, a concrete reason for being, such as 

“learning the assigned material and making sure that all other 

members of your group learn the assigned material”  

 

Positive Interdependence is the heart of cooperative learning. If there 

is no positive interdependence, there is no cooperation. 

 

Establishing Positive Interdependence 

 

It is important to include reward interdependence especially in early 

days. Extrinsic rewards are replaced by intrinsic rewards as groups 

mature. Symbolic rewards are effective and easy to implement. 

Rewards are always earned for the team.  

 

Positive resource, role, and task interdependence result in individuals 

realizing that the performance of group members depends on the 

whole group and not on individuals. No student is on his/her own. 
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 The teacher first has to assign the group a clear, measurable task 

to be achieved together and all must achieve the task e.g. learn / 

understand the assigned material / problem   

 Each student is given a distinct leadership role 

 

A specific goal, students are told that they will have to support one 

another because the group goal can be achieved only if each 

member learns the material being taught or makes a specific 

contribution to the group's effort 

 

1.5.3 PROMOTIVE INTERACTION 

 

This element of co-operative learning is promotive interaction, 

preferably face-to-face. A class culture or ethos of encouragement 

and help is formally established. Students are expected to help each 

other and to share resources. They explain and teach what they 

know to class mates. This includes orally explaining how to solve 

problems, teaching one‟s knowledge to others, checking for 

understanding, discussing concepts and connecting present with 

past learning. Each of these activities can be structured into group 

task directions and procedures. Doing it helps ensure that co-

operative learning teams become both an academic support system 

and a personal support system. 
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Why is it important to build in sufficient time for Promotive 

Interaction? 

 

The time that students interact face-to-face while they are learning 

needs to be maximized for three reasons: 

 

 It is through explaining and elaborating that achievement, retention 

and higher level reasoning are maximized.   

 It is through interacting that personal relationships are built and 

maintained.   

 Group discussions provide „windows into students‟ minds'. It is 

through listening to students explain material to others that the 

teacher gains insight into what students do and do not understand.   

 

This element is made necessary by the existence of positive 

interdependence. Students are shown how to help each other 

overcome problems and complete whatever task has been assigned. 

This may involve episodes of peer tutoring, temporary assistance, 

exchanges of information and material, challenging of each other's 

reasoning, feedback, and encouragement to keep one another highly 

motivated. 
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 1.5.4 INDIVIDUAL ACCOUNTABILITY 

 

The performance of individual group members is assessed in the 

usual way –The purpose of the cooperative groups is to make each 

member stronger as an individual. Individual accountability ensures 

that all group members take responsibility for their share of the work. 

This differs from traditional group work where some members may 

do most of the work and others do not pull their weight. 

 

Individual accountability is also structured by keeping the group size 

small. 

 

Group Accountability 

 

Team members are also responsible for the work of their teammates. 

Work is structured so that team members teach each other material 

rather than just telling each other the answers. Team members hold 

each other accountable for their share of the work. The reward 

system – based on group rewards supports the inclusion of group 

accountability. 

 

Although each student performs their own test they are rewarded on 

the basis of the improvement in the group score.  In this manner the 
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weakest student can become the most valuable member of the group 

as they have most room for improvement and so can contribute 

greatly to the groups improvement score. 

 

Peer editing of each other‟s work and teaching what they know to 

other members also ensures group accountability. 

 

Both individual and group accountability are improved when the 

teacher monitors and observes the groups as they work and provides 

feedback. 

 

This feature stipulates that each member of a group has to make a 

significant contribution to achieving the group's goal. This may be 

satisfied by achieving a minimal score on a test, having the group's 

test score be the sum or average of each student's quiz scores or 

having each member be responsible for a particular part of a Task. 

 

1.5.5 INTERPERSONAL SKILLS 

 

In Cooperative Learning groups, group members have two 

responsibilities. 
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1. Help each other to achieve the task   

2. Help to maintain positive working relationships in the group   

 

Students need to be taught the skills required for interacting 

effectively with others and then motivated use these skills if students 

are to become socially competent.  Skilful team members are made 

not born. Social skills are like any other skill they can be learned. 

Social skills are specific observable and describable behaviors which 

aid the achievement of a task.   

 

Many students realize that working together is not always an easy 

thing to do.  They can however list behaviors and actions which 

make working with others easier and more effective.  Most students 

recognize the talents and skills their colleagues‟ possess.  What 

many students don‟t realize is that they too can learn the skills to 

work more effectively with others.   

 

Which social skills? 

 

1) Ask the students in your class to name the skills they need to 

work well in small groups. 

2) Now, how do we teach these skills? 

 



 

17 
 

 Listening   

 Contributing ideas   

 Using quiet voices   

 Asking questions   

 Encouraging   

 Summarising   

 Checking for Understanding   

 Respecting each other   

 Turn taking   

 Participation   

 Sharing ideas   

 Seeking accuracy   

 Seeking elaboration   

 Criticise ideas not people   

 etc  

 

Teaching social skills 

 

When learning Team-work skills students go through 4 stages: 
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 Stage 1 Stage 2  Stage 3 Stage 4  

 Unconsciously 

Incompetent 

 Consciously 

Incompetent 

 Consciously 

Competent 

Unconsciously 

Competent 

The student is 

unaware that 

they need a 

particular skill or 

that they don't 

possess that skill 

The student is 

aware of the 

need for a skill 

and is 

awkward using 

the skill.  They 

often feel 

'phoney' using 

the skill 

The student is 

becoming 

more used to 

the skill - and 

is quiet 

mechanical in 

using the skill 

The student is 

so comfortable 

with the skill that 

he is not aware 

that he/she has 

listeded, 

encouraged etc. 

the skill is 

performed 

naturally 

 

Positive interdependence and promotive interaction are not likely to 

occur if students do not know how to make the most of their face-to-

face interactions. And you can safely assume that the interpersonal 

skills most students possess are probably not highly developed. As a 

result, they have to be taught such basic skills as leadership, 

decision making, trust building, clear communication, and conflict 

management. But it can destroy group cohesion and productivity. 
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       1.5.6 GROUP PROCESSING 

 

Group processing involves members reflecting on the group's work 

and their interactions with each other to clarify and improve efforts to 

achieve group goals and maintain effective working relationships. 

 

This is achieved by: 

 

(a) describing what member actions were helpful and 

(b) making decisions about what actions to continue or change 

 

Group Processing examines how groups of students can work 

effectively and efficiently together, it focuses on positive behaviors 

and actions rather than on negative ones and involves students 

thinking about how they learn. 

 

There are a number of ways that teachers can structure Group 

Processing with their students.  Initially a simple question can be 

asked for each group to answer together – What did I find good / 

helpful / positive about working together today? 

 

Groups record their answers to these questions in their group folder. 
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As groups become more skilled more in depth questions can be 

asked and groups can reflect on their use of both task work and team 

work skills. 

 

Group processing can be linked to the objectives of the class. When 

a particular teamwork skill or task skill is taught at the beginning of 

class, groups can process how well they used that skill.  They can 

also reflect on the extent to which a particular behavior was used in 

the team.    

 

Additionally or alternatively, the teacher may choose to spend time 

specifically focusing on developing a skill such as listening. The 

teacher can then monitor the different groups during the learning 

activities and provide positive feedback on what has been observed.  

 

Finally the teacher can facilitate whole class processing where 

groups share their reflections with the whole class.  

 

1.6 TECHNIQUES IN COOPERATIVE LEARNING 

 

http://www.teachervision.fen.com/pro-dev/cooperative-learning/48531.html
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There are some techniques that teachers could develop in the 

classroom,  let‟s go to mention the most important of them.  

Various techniques exist for cooperative learning and can be used at 

whenever the instructor see fit for their use.  Listed below with a brief 

description are some of the more common strategies. 

      

1.6.1 Think-Pair-Share  

 

 

 

Think-Pair-Share is a strategy designed to provide students with 

"food for thought" on a given topics enabling them to formulate 

individual ideas and share these ideas with another student. It is a 

learning strategy developed by Lyman and associates to encourage 

student classroom participation. Rather than using a basic recitation 

method in which a teacher poses a question and one student offers a 

response, Think-Pair-Share encourages a high degree of pupil 

response and can help keep students on task. 
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What is its purpose? 

 

 Providing "think time" increases quality of student responses.  

 Students become actively involved in thinking about the concepts 

presented in the lesson.  

 Research tells us that we need time to mentally "chew over" new 

ideas in order to store them in memory. When teachers present too 

much information all at once, much of that information is lost. If we 

give students time to "think-pair-share" throughout the lesson, more 

of the critical information is retained.  

 When students talk over new ideas, they are forced to make sense 

of those new ideas in terms of their prior knowledge. Their 

misunderstandings about the topic are often revealed (and 

resolved) during this discussion stage.  

 Students are more willing to participate since they don't feel the 

peer pressure involved in responding in front of the whole class.  

 Think-Pair-Share is easy to use on the spur of the moment.  

 Easy to use in large classes. 

 

           How can I do it? 

 

 With students seated in teams of 4, have them number them from 1 

to 4.  
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 Announce a discussion topic or problem to solve. (Example: Which 

room in our school is larger, the cafeteria or the gymnasium? How 

could we find out the answer?)  

 Give students at least 10 seconds of think time to THINK of their 

own answer. (Research shows that the quality of student responses 

goes up significantly when you allow "think time.")  

 Using student numbers, announce discussion partners. (Example: 

For this discussion, Student #1 and #2 will be partners. At the same 

time, Student #3 and #4 will talk over their ideas.)  

 Ask students to PAIR with their partner to discuss the topic or 

solution.  

 Finally, randomly call on a few students to SHARE their ideas with 

the class.  

 

Teachers may also ask students to write or diagram their responses 

while doing the Think-Pair-Share activity. Think, Pair, Share helps 

students develop conceptual understanding of a topic, develop the 

ability to filter information and draw conclusions, and develop the 

ability to consider other points of view. 
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Uses for think, pair, share 

 

Note check, Vocabulary review, Quiz review, Reading check, 

Concept review, Lecture check, Outline, Discussion questions, 

Partner reading, Topic development, Agree/Disagree, 

Brainstorming, Simulations, Current events opinion, Conceding to 

the opposition, Summarize, Develop an opinion. 

 

How can I adapt it? 

 

 Think-Write-Pair-Share - To increase individual accountability, 

have students jot down their ideas before turning to a partner to 

discuss them. You can walk around the room and look at what they 

are writing to see who understands the concept. It also keeps kids 

from adopting the attitude that they will just sit back and let their 

partner to all the thinking. 

 

This strategy is possible to use in the following subjects: Social 

Studies, Math Problem-Solving Math, Spelling, Reading – 

Language, Art, Music  
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Student Benefits 

 

With Think-Pair-Share, students are given time to think through 

their own answers to the question(s) before the questions are 

answered by other peers and the discussion moves on. Students 

also have the opportunity to think aloud with another student about 

their responses before being asked to share their ideas publicly. 

This strategy provides an opportunity for all students to share their 

thinking with at least one other student; this, in turn, increases their 

sense of involvement in classroom learning. 

 

As a Cooperative Learning strategy, Think-Pair-Share also benefits 

students in the areas of peer acceptance, peer support, academic 

achievement, self-esteem, and increased interest in other students 

and school. 

 

Teacher Benefits 

 

Students spend more time on task and listen to each other more 

when engaged in Think-Pair-Share activities. More students are 

willing to respond in large groups after they have been able to share 

their responses in pairs. The quality of student responses also 

improves.  
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1.6.2 THREE-STEP INTERVIEW  

 

It is a strategy that is effective when students are solving problems 

that have no specific right answers.  Three problem-solving steps are 

involved in this process.  In step one the teacher presents an issue 

about which varying opinions exist and poses several questions for 

the class to address.  Steps two, the students, in pairs become the 

interviewer and the interviewee.  Step three, after the first interview 

has been completed, the students‟ roles are switched.  After each 

student has had a turn, the pairs read their interviews to the 

class.  After all interviews have been done, the class writes a 

summary report of the interview results.  

 

 (Example: A teacher presents stem cell research as a cure to 

Alzheimer‟s disease then students pair off and interview each 

other about this topic.  Following the interviews a presentation to 

the class is made.)   

 

1.6.3 ROUND TABLE OR RALLY TABLE  
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There are simple cooperative learning structures that cover much 

content, build team spirit, and incorporate writing.  The roundtable 

has three steps to it.  In the first step, the teacher poses a question 

that has multiple answers.  Step two, the first student in each group 

writes one response on a paper and passes the paper 

counterclockwise to the next student.  Finally, in step three, teams 

with the greatest number of correct responses gain some type of 

recognition.  This type of cooperative learning can easily be used in 

the science classroom.  For example, the students may be asked to 

write as many reptile names as they can.  At the end the group with 

the most reptiles written down is rewarded.  

 

 (Example: A teacher displays a picture and asks what are various 

food chains found within the ecosystem of the picture.  One 

student writes a food chain on a piece of paper then passes the 

paper to other members of the team for them to write a food chain 

that they see in the picture.  Students continue to pass around the 

paper until the teacher stops the activity or until a group runs out 

of answers. 
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1.6.4 JIGSAW 

 

 

Jigsaw is a teaching technique invented by social psychologist 

Elliot Aronson in 1971. Students of an average sized class (26 to 

33 students) are divided into competency groups of four to six 

students, each of which is given a list of subtopics to research. 

The jigsaw strategy is a cooperative learning technique 

appropriate for students from 3rd to 12th grade. The strategy is an 

efficient teaching method that also encourages listening, 

engagement, interaction, peer teaching, and cooperation by giving 

each member of the group an essential part to play in the 

academic activity. 

 

Jigsaw is a grouping strategy in which the members of the class 

are organized into groups then rearranged in new groups to share 

their learning. This is an excellent method for improving students' 

teamwork and communication skills. 

http://www.teachervision.fen.com/group-work/cooperative-learning/48532.html
http://en.wikipedia.org/wiki/Elliot_Aronson
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Benefits 

 

 Teacher is not the sole provider of knowledge 

 Efficient way to learn 

 Students take ownership in the work and achievement 

 Students are held accountable among their peers 

 Learning revolves around interaction with peers 

 Students are active participants in the learning process 

 Builds interpersonal and interactive skills 

Here an example of jigsaw classroom 

 

World War Two 

 

First divide the class into equal groups of five. Each group will be 

responsible for a different task. Group one will research Hitler's rise 

to power. Group two will uncover the devastation of concentration 

camps. Group three will cover Britain's role in the war. Group four 

will uncover the contribution of the Soviet Union to World War Two. 

Group five will research Japan's entry into the war. Collectively 

each group will gather and discuss information on their task. 

For phase two of Jigsaw each group member will be reassigned to 

a different group with fellow students that collected information on a 

different task. As a new formation they will share and piece together 

information on World War Two. Each student will take time to share 
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their collective data, and, as a whole, the group will discuss how 

each event contributed to making the war. 

 

          1.6.5 NUMBERED HEADS TOGETHER 

 

Numbered Heads Together is a cooperative learning strategy that 

holds each student accountable for learning the material. Students 

are placed in groups and each person is given a number (from one 

to the maximum number in each group). The teacher poses a 

question and students "put their heads together" to figure out the 

answer. The teacher calls a specific number to respond as 

spokesperson for the group. By having students work together in a 

group, this strategy ensures that each member knows the answer to 

problems or questions asked by the teacher. Because no one 

knows which number will be called, all team members must be 

prepared. 

 

          PURPOSE  

It is processing information, communication, developing thinking, 

review of material, checking prior knowledge.  

 

  

http://www.teachervision.fen.com/group-work/cooperative-learning/48538.html
http://www.teachervision.fen.com/pro-dev/cooperative-learning/48531.html


 

31 
 

RELEVANT SKILLS  

 

They are sharing information, listening, asking questions, 

summarizing others‟ ideas, talking quietly.  

 

STEPS  

 

1. Number off the students in each group, up to four. If one group is 

smaller than the others have no. 3 answer for no. 4 as well. The 

teacher can give numbers or students can give numbers 

themselves.  

2. Teacher asks the students a question or sets a problem to solve. It 

must be stressed that everyone in the group must be able to 

participate and answer the question.  

3. Ensure enough „wait time is given for the group to do the task. 

There is an expectation that everyone in the group will be able to 

answer the question following the discussion.  

Kagen suggests the teacher phrases questions beginning with; 

“put your heads together and…” or “Make sure you can all…” 

There are many other ways of ensuring the teacher cues the 

students into the collaborative activity.  
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     The students work together. They quite literally “put their heads 

together” in order to solve the problem and also ensure that 

everyone in the group can answer the question.  

 The teacher now asks for an answer by calling a number. (this 

might be at random or can initially decided by the teacher in order 

to ensure the process is successful) The students with the number 

called then take it in turns to answer.  

 If there are not enough students ready to respond the teacher may 

judge that a little more time   

 When the teacher is satisfied answers can be taken, there are a 

number of choices:  

 Select one student.  

 Select one but ask others to elaborate, comment etc.  

 Ask different students to give a particular part of the answer  

These are all sequential responses. The teacher can also use 

what Kagen describes as simultaneous answers:  

 All students showing their work.  

 Students using whiteboards to show their group work.  

 

Why Is It Important? 

 

This cooperative learning strategy promotes discussion and both 

individual and group accountability. This strategy is beneficial for 
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reviewing and integrating subject matter. Students with special 

needs often benefit when this strategy is used. After direct 

instruction of the material, the group supports each member and 

provides opportunities for practice, rehearsal, and discussion of 

content material. 

 

Group learning methods encourage students to take greater 

responsibility for their own learning and to learn from one another. 

 

How Can You Stretch Students' Thinking? 

 

This is a flexible strategy that can be used at a variety of levels. 

The teacher may start with factual information questions, and as 

students become more familiar with the strategy, ask questions 

that require analysis or synthesis of information. Student groups 

can be given statements such as, "School uniforms help to keep 

students focused on academics." Students' task is to come to 

consensus on whether they agree or disagree, giving an 

explanation of their reasoning. 

 

After the students respond, have the other groups agree or 

disagree with the answer by showing thumbs up or thumbs 
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down, and then explain their reasoning. Or, if the answer needs 

clarifying, ask another student to expand on the answer 

 

Numbered Heads Together is a cooperative learning strategy that 

holds each student accountable for learning the material by 

having students work together in a group. This is an excellent 

strategy for teaching accountability in the classroom. 

 

1.7 KEY COMPONENTS OF COOPERATIVE LEARNING 

 

Goal: To develop skill in implementing key components of 

cooperative learning. 

 

Objectives: Upon completion of this module, you will be able to: 

 Reorganize the underlying principles of the key 

components of   cooperative learning 

 Identify key components of cooperative learning 

 Determine heterogeneos groupings 

 Identify cooperative skills 

 Determine appropriate language and behaviors for 

cooperative skills 

 Structure for positive interdependence and individual 

accountability. 
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2. TEACHING LEARNING PROCESS 

 

2.1 INTRODUCTION 

 

Teachers in finding solutions to the problem are worried to develop a 

particular kind of motivation in their students, “Motivation to Learn”. 

Teacher must consider how to achieve that students participate in an 

active way in the classes generating a motivation state to learn, 

otherwise thinking about how to develop in students the ability of 

being motivated to learn so they are able to educate themselves 

throughout their lives. 

 

This process is far more complicated than it seems, as there are a lot 

of factors that affect like: learner abilities, the classroom environment, 

infrastructure, etc. Here, the role of the teacher is exanimate and 

his/her contribution to learning. Of course, teachers in the real world 

come in of different personalities, beliefs and ways of thinking and 

working.  

 

2.2 EDUCATION 

 

Education is a group of knowledge, commands and methods where 

individual are helped in the development and improvement of the 

intellectual, moral and physical faculties. 
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It is the process that the Human Being is formed and defined as a 

person. 

 

The words educate come of edecere that means find out. Apart its 

concept, the education has special characteristic according the 

individual's features and the society. In the current situation, the 

Education should be demanding, from the point of view that people 

should put more effort in learning and to develop all their potential. 

 

2.3 TEACHING 

 

It is a process that permits to communicate or transmit specific or 

general knowledge about a subject. The education is the formation of 

a person while Teaching is limited to transmit. For that reason 

Education is joining with Teaching. 

 

The teaching methods are into the theories of learning process, the 

task of modern pedagogy had been to study in an experimental way 

the effectiveness of these methods, at the same time it attempts its 

theoretical formulation.  All teaching-learning process is represented 

by a conditioned reflection, so, the associate relationship that exists 

among the answer and the stimulus that it provokes. All teaching 

process consists on stimulating a person that puts in activity he/she 



 

37 
 

abilities. The study of motivation understands the organic factors in 

all behaviors and. The importance that it has is incentive to learn, it is 

depends of training level, of maturity and of culture, others. 

 

2.4 LEARNING 

 

It is the action to learn and the time that it late. Also it is the process 

which a person training to give solutions to different problems. 

Learning has a fundamental importance in all Human Being aspect. It 

is consequence of different mistakes until get a great solution.  

 

       2.5 A CONSTRUCTIVIST VIEW OF EDUCATION 

 

Education has two main purposes: to empower learners to think for     

themselves, and to promote in the next generation. 

Teacher cannot tell students what concepts to construct or how to 

construct them, but by judicious use of language they can be 

prevented from constructing in directions which the teacher considers 

futile but which, as he knows from experience, are likely to be tried. 

 

Constructivist learning and in general, all approaches to learning and 

teaching, are organized attempts to bring some kind of meaning to 

our lives. For them, education can be an enriching experience, as 
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long as the meanings that emerge are personal and significant in 

some part of the person's life. 

 

 

2.6 A TRANSACTIONAL MODEL 

OF THE TEACHING/LEARNING PROCESS 

 

This model has been developed to categorize the variables that 

have been studied in an attempt to answer the question: "Why do 

some students learn more than other students in classroom and 

school settings?"  

 

According to the model, the reasons can be classified into four 

categories. 

 

 

A Transactional Model of the Teaching/Learning Process 

Context 

All those factors outside of the 

classroom that might influence 

teaching and learning 

Input Those qualities or characteristics of 
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teachers and students that they bring 

with them to the classroom 

experience 

Classroom Processes 

Teacher and student behaviors in the 

classroom as well as some other 

variables such as classroom climate 

and teacher/student relationships 

Output 

Measures of student learning taken 

apart from the normal instructional 

process. 

 

The model below is a sensitive image map. Click on any term in the 

model and you will be linked to information about that topic. 
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The most important category is Output because once that has been 

defined it impacts the importance of the variables in the other 

categories. For example, if the desired outcome measure is a score 

on a standardized test of basic skills, the instructional method most 

likely to positively impact that measure is direct or explicit instruction 

(Rosenshine, 1995). However, if the desired outcome is creativity 

and independence, then open education may be a better alternative 

(Giaconia & Hedges, 1982). Alternately, if better relationships among 

diverse students is the goal, the cooperative learning would appear 

to be the better instructional method (Slavin, 1995). 

 

This model has been developed from the perspective of systems 

theory. It will be one of the main organizing features of this course. 

There are a variety of other models that have been developed to 

organize the variables of interest in educational psychology. McIlrath 

and Huitt (1995) provide a review of previous models of the 

teaching/learning process and compare it to this proposed model. If 

you prefer another model, it is certainly appropriate to use it during 

any discussions we have about how knowledge related to 

educational psychology might be organized. Be sure to cite the 

author(s) of your model whenever you refer to it. If you have 

developed your own model (which I encourage you to do), you might 

want to have it drawn out so we can view it during our discussions. 

http://chiron.valdosta.edu/whuitt/col/instruct/dirprn.html
http://chiron.valdosta.edu/whuitt/col/affsys/humed.html
http://chiron.valdosta.edu/whuitt/col/instruct/cooplrn.html
http://pespmc1.vub.ac.be/ASC/MODEL.HTML
http://pespmc1.vub.ac.be/SYSTHEOR.html
http://pespmc1.vub.ac.be/SYSTHEOR.html
http://chiron.valdosta.edu/whuitt/papers/modeltch.html
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A more complete explanation of the model with references is 

provided. It provides an overview and discussion of the most 

important variables in each category.1 

 

2.7  WHAT DO TEACHERS BRING TO THE TEACHING-

LEARNING PROCESS? 

 

Teacher who is supposed to deliver it ad placitum; it is rather the 

result of social interaction and the meanings the teacher and the 

students construct together. This process is not a linear sequence of 

events but a dynamic phenomenon, whereby the teacher, who is 

more knowledgeable, is called upon to act, among other things, as a 

mediator, influencing and being influenced by the students, who 

happen to lack this knowledge. In reality, this process is far more 

complicated than it seems, as there are a host of factors that affect 

its outcomes, for example, learner abilities, the classroom 

environment, infrastructure, etc. Here, we will only examine the role 

of the teacher and his/her contribution to (language) learning. Of 

course, teachers in the real world come in all shapes and sizes, 

exhibiting a wide range of different personalities, beliefs and ways of 

thinking and working. Thus, we cannot hold that someone who uses 

methods and models of teaching that differ from the ones informed 

by research is necessarily a "bad teacher." After all, the present 

                                                 
1
http://chiron.valdosta.edu/whuitt/materials/mdltlp.html 

http://chiron.valdosta.edu/whuitt/materials/tchlrnmd.html
http://chiron.valdosta.edu/whuitt/materials/mdltlp.html
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paper is a far cry from a list of injunctions or guidelines on effective 

teaching. Its main purpose is to draw our attention to a vast 

theoretical plane, of which language teaching is only a small part. 

 

 



 

43 
 

E. MATERIALS AND METHODS 

 

MATERIALS 

 

To make possible the development of this investigation the following 

materials were used: books, dictionaries, magazines, papers, copies, 

staplers, perforator and clips box. In addition, the technical resources used 

were: computer, printing, CDs, flash memory and internet. 

 

METHODS 

 

In this research work, the scientific method was used which permitted 

through  a logical an systematic procedure, to discover the truthfulness of 

the facts and them verify them, also this method served in the verification 

of the hypotheses according to the variables through empiric data and the 

theoretical references. Finally, it was useful to deduce the conclusions 

based on the obtained results in the field work and contrast with the 

theory. 

 

As particular methods, deductive method-inductive, analytic-synthetic, and 

descriptive methods were used. 
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Deductive-Inductive method was used on all the process of the research 

because it helped to do an analysis and synthesis of the work, going from 

general to particular and vice versa. 

 

Analytic-synthetic method served to analyzed the empiric information 

after applying the respective instruments and then to derive the 

conclusions according to the obtained results. 

 

Descriptive method served to describe the actual situation of the cases, 

facts and phenomena and gave the necessary elements to compare or to 

evidence the truthfulness of the facts based o the collected information. 

Also it served to make a deep description of the researched problem, 

before giving the final inform. 

 

TECNHIQUES AND INTRUMENTS 

 

To obtain the empiric information a survey was used. 

The survey was previously prepared and structured by a questionnaire 

that contained closed and multiple choice questions, the same that was 

composed with the indicators established in the consistence matrix. The 

survey was applied to the English's teachers and students of eight, ninth 

and tenth years of Basis Education at "Nuestra Señora del Rosario" 
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Technological Institute. To apply this instrument was necessary a sample 

of the population. 

 

PROCEDURES 

 

To process the information 

 

The information was obtained through teachers and students‟ applied, the 

processing information of the information is detailed in the following way: 

The tabulation of the information was carried out through a descriptive 

way; it was contrasted with the information according to the indicators 

analyzed in the questions. 

 

The obtained data of the teachers and students of the English Language 

were detailed with their respective graphic representation and analysis. 

 

Graphic representation  

 

The graphic representation of the data was carried out in statistical charts, 

expressed in percentage and numbers, related to the indicators. 
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Analysis and interpretation  

 

The analysis of the information was made in comparative studies, 

verification and interpretation of the data picked up with the theoretical 

frame determined in the investigated project. 

 

Verification of the hypotheses  

 

The hypotheses were verified contrasting the specified data in the 

theoretical frame and the variables with their respective indicators. 

 

Also, it carried out a total revision of the investigation, contrasting with the 

theme, objectives, hypotheses and theoretical frame to the elaboration of 

the final report, achieving a logical relation among these elements. 

 

Formulation and conclusions  

 

The conclusions were elaborated based on a specific analysis, and the 

served to suggest some recommendations to the teachers of the 

researched institution in order to contribute with the solution of the 

problem that motivated the present research. 

  



 

47 
 

POPULATION AND SAMPLE 

STUDENTS POPULATION SAMPLE 

8TH year of Basic 

Education 

46 46 

9th year of Basic Education 46 46 

10th year of Basic 

Education 

47 47 

TOTAL 139 139 

 

 

TEACHERS POPULATION SAMPLE 

8th year of Basic Education 1 1 

9th year of Basic Education 1 1 

10th year of Basic Education 1 1 

TOTAL 3 3 

 

For the present investigation we applied the survey to 139 students of 

eight, ninth and tenth years of Basic Education and to 3 English teachers.  
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F. RESULTS 

 

TEACHERS AND STUDENT’S SURVEY 
 

 

1. In your English class, how do you prefer to work? 
 
 

Statistic table Nº 1 

 

How do you like 
to work 

Teachers % Students % 

In group 
 

1 33 % 
 

85 
 

61% 
 

Individually  
 

 
 

16 
 

12% 
 

In pairs 
 

2 67% 38 
 

27% 
 

other     

Total 3 100 139 100 
Source: Teachers and Students 
Elaboration: Authoresses 
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Graph 2 
 

STUDENTS 
 

 
 
 
 
INTERPRETATION 

 

As you can see 67% of teachers said that they prefer to work in pairs and 

33% work in group while 61% of students said that they prefer to work in 

group and 27% in pairs and 12 % individually. 

 

Teachers like to work in pairs because students have more opportunities 

to practice, to share opinions each other and develop the four basic skills.  

 

On the other hand students don‟t like to work in pairs they like to work in 

groups because it is nice, funny, dynamic, creative, they can share 

knowledge, opinions, and suggestions and can correct their mistakes and 

help to value the responsibility and friendship between them. 
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Few students said that they prefer to work individually because they learn 

more, don‟t speak a lot and have too much concentration. 

 

In the  teaching learning process, work in group is an excellent strategy 

where students interact, tend to be more intrinsically motivated, 

intellectually curious, caring of others, and psychologically healthy. The 

results show that students who have opportunities to work collaboratively, 

learn faster and more efficiently, have greater retention, and feel more 

positive about the learning experience. 

 

2. Do you consider that is important work in group? 

 

Statistic table Nº 2 

 

It is important to 
work in group 

Teachers % Students % 

Si 
 

3 100% 127 
 

91% 
 

No   12 9% 

Total 3 100% 139 100% 
Source: Teachers and Students 
Elaboration: Authoresses  
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Graph 3 
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INTERPRETATION 

 

In this question 100% of teachers said that it is important to work in group 

and 91% of students have the same opinion while 9% of students said that 

it isn‟t important to work in group. 

0%

50%

100%

100% 

Si 

Si

0%

20%

40%

60%

80%

100%

Si No

91% 

9% 



 

52 
 

All the teachers considered that work in group is very important because 

Students apply and reinforce their knowledge, they can help their 

classmates and they interchange their knowledge working by teams. 

 

The most of the students considered that work in group is very important 

because it a good strategy to work in a better way, can express their 

feelings and share opinions and work in group is dynamic and funny and 

the learning is easier.  

 

The rest of the students considered that work in group isn‟t important 

because they only speak and speak into the group and don‟t do anything 

and the score isn‟t appropriated to all the member of the group. 

 

Nowadays teachers use “work in group”, because it is considered an 

educative clue to a pedagogic renovation. Nowadays is important come 

back to use it to rest the individualism and competition that exist in the 

educative practice in order to have better results. It increases student 

motivation.  

 

As part of a learning team, students can achieve success by working well 

with others. Students are also encouraged to learn material and to think of 

creative ways to convince the teacher that they learn very well. It helps 
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students feel successful at every academic level and Students interact 

between students of different ethnic backgrounds 

 

3. When you work in group, how does it help you? 

Statistic table Nº 3 

 

The group work helps 
you 

Teachers % Students % 

To let you increase your 
knowledge  

3 100% 21 15% 

To let you work 
individually  

  3 2% 

To let you share ideas   94 68% 

To let you improve your 
own learning 

  21 15% 

Total 3 100% 139 100% 
Source: Teachers and Students 
Elaboration: Authoress 
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Graph  6 
 

STUDENTS 
 

 
 
 
 
INTERPRETATION 

 

As you can see 100% of teachers said that work in group let students 

increase their Knowledge. On the other hand 68% of students said that 

work in group let share ideas, 15% increases their knowledge, 15% 

improve their own learning and 2% work individually. 

 

Teachers said that when their students work in group helps them develop 

the four skills efficiently and so they increase their knowledge. While 

students said that work in group helps to share ideas and opinions and 

this way they have more opportunities to be in contact and not be shy with 

their classmates. 

Work in group contributes to all students participate in significant and 

meaningful ways. It gives the opportunity to students to share ideas, 
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opinions, thoughts and feelings. At the same time they can increase their 

knowledge. Work in group has also been shown to improve relationships 

among students from different ethnic backgrounds. Cooperative learning 

requires that students work together to achieve goals which they could not 

achieve individually. 

4. What elements do you develop when you apply Cooperative learning? 

Statistic table Nº 4 

 

Elements of C.L. Teachers  % 

 Group Heterogeneity   

 Group Goals 1 33% 

 Jigsaw   

Team competition 2 67% 

One minute paper   

Total 3 100% 
Source: Teachers and Students 
Elaboration: Authoress  
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Statistic table Nº 5 
 

Do you like to work with Students % 

 Only men   

 Only women 20 14% 

 Your best  Friend 50 50% 

Smart student 10 7% 

Alone 2 2% 

Teacher decides the members 
of the group 

30 22% 

For likeness 27 19% 

Total 139 100% 
Source: Teachers and Students 
Elaboration: Authoress  
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best friend, 20% teacher decides the members of the group, 12% only 

women, 10% for likeness, 7% smart students and 1% alone. 

 

The most of the teachers prefer to work with team competition apply 

puzzles activities because they can activate their knowledge. On the other 

hand, most of the students like to work with their best friend because they 

feel better, get more confident, and understand in a good way between 

them. The rest of the students think that it is better that the teacher 

decides the members of the group because nobody is alone. 

According to our research the main problem with competition is that it isn‟t 

advice to apply frequently because students feel pressure to win their 

team and don‟t collaborate with the others group, tend to be selfish. 

However it can be an effective way to motivate students to cooperate with 

each other of the same group. Is better work with group goal because 

students are told that they will have to support one another because the 

group goal can be achieved only if each member learns the material being 

taught or makes a specific contribution to the group's effort. 
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5. Which skills do the students develop more, when they work in 

group?  

 

    Put 5 (excellent), 4(very good), 3(good), 2(more or less) and 1(less) 

 

Statistic table Nº 6 

 

The skill more developed in 
group work 

Teachers % Students % 

Vocabulary   15 11% 

Speaking skill 2 67% 23 17% 

 Writing skill   8 6% 

 Listening skill 1 33% 91 65% 

 Reading skill   2 1% 

Total 3 100% 139 100% 

Source: Teachers and Students 
Elaboration: Authoress 
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Graph 10 
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INTERPRETATION 

As you can see, 67% of teachers said that their students develop more 

speaking skill when they work in group and the 33% listening skill. While 

65% of the students said that they develop more listening skill, 17% 

Speaking skill, 11% Vocabulary, 6% writing skill and 1% Reading skill. 

Teachers think that students develop more speaking skill because they 

have opportunity to speak with their classmates and express their ideas 

and opinions and that way students practice speaking. On the other hand 

students said that they develop more listening because they have more 

listening activities than the rest of the skills learn to other classmates, 

increase vocabulary and at the same time they feel motivate to speak into 

the group. 
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All English teachers need to teach academic skills and social skills. 

Students who work in teams need an opportunity to work together 

cooperatively (where teamwork skills need to be manifested), a motivation 

to engage in the teamwork skills (a reason to believe that such actions will 

be beneficial to them), and some proficiency in using teamwork skills must 

look for strategies to develop the four basic skills in the same level. 

 

6. When you teach, what techniques use? 

 

Statistic table Nº 7 

 

Techniques used Teachers % Students % 

Reading 
Comprehension 

  14 10% 

Questions and  
Answers 

1 
 

33% 
 

35 
 

25% 
 

Games    9 7% 

Role play 1 33% 1 1% 

 Fill gaps   18 13% 

Translating   28 20% 

 Discussion 1 34% 2 1% 

 Dialogues   23 17% 

Others   9 6% 

Total 3 100% 139 100% 
Source: Teachers and Students 
Elaboration: Authoress 
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Graph 11 
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INTERPRETATION 

In this question 34% of the teachers used questions and answers, 33% 

role play and 33% discussion. While 25% of the students said that their 

teacher use Questions and answers, 20% translating, 17% dialogues, 

13% fill gaps, 10% reading  comprehension, 7% games, 6% others, 1% 

role play,1% discussion. 

According to the results we can see that teachers applied only speaking 

techniques while students contradicted them and they used different 

strategies but with a low percentage. 

As the term "cooperative learning" suggests, students working in groups 

will help each other to learn. Generally, it is better to form heterogeneous 

groups (with regard to gender, ethnicity, and academic performance), 

particularly when the groups will be working together over time or on 

complex projects; however, some of these techniques work well with 

spontaneously formed groups. Cooperative groups encourage discussion 

of problem solving techniques and avoid the embarrassment of students 

who have not yet mastered all of the skills required. All the techniques are 

very useful depends on of the theme that teacher is teaching according 

that he / she decides what is the appropriate. Also it is important to take 

into account the level of the students to apply the appropriate technique. 
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7. When you teach what activities do you apply? 

 

Statistic table Nº 8 

 

Activities to develop Teachers % Students % 

Numbered heads 
together 

    

Think, Pair, Share     

Reading comprehension 
using jigsaw  

 
1 

 
34% 

 
75 

 
54% 

Discussion using jigsaw   39 28% 

 Puzzles 2 66% 25 18% 

Quiz- test questions     

 Clarification pauses     

Total 3 100% 139 100% 
        Source: Teachers and Students 
        Elaboration: Authoresses 
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As you can see, 66% of teachers said that they develop puzzles 

activities when their students work in group and the 34% reading 

comprehension. While 54% of the students said that they develop more 

reading comprehension, 28% Discussion and 18% puzzles. 

Teachers said that they apply more puzzles activities and reading 

comprehension because these activities permit students to increase 

their vocabulary while students said that they develop reading 

comprehension due to in their books have a lot of reading activities and 

they permit them to give their opinions and thoughts and discuss about 

them. 
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Cooperative Learning is a wonderful tool for any teacher who wants to 

have an dynamic, active and critic class.  There are different activities in 

this method to help students to improve their achievement. The class 

activities more recommended are jigsaw,   think pair solo, three step 

interviews, three minute review, numbered head together and think pair 

share. 

8. Choose what elements you develop when you work in group. 
 

Statistic table Nº 9 
 

Elements to develop Teachers % 

Positive 
interdependence 

  

Interpersonal skills   

individual 
accountability 

  

Group processing   

Promotive interaction   

Games 2 66% 

Songs 1 34% 

Total 3 100% 
 Source: Teachers  
 Elaboration: Authoress 
 

Elements to develop Students % 

All students work equality    

All students are responsible with the 
work 

  

Teacher select coordinator into the 
groups 

70 
 

50% 
 

The environment is comfortable     

Students are solidarity with the rest 
of them 

 
 

 
 

Games 20 14% 

Songs  49 36% 

Total 139 10 0% 

Source:  Students 
            Elaboration: Authoress 
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INTERPRETATION 

In this question 66% of the teachers use games and 34% songs. 

While 50% of the students said that the teachers select a coordinator 

into the group, 36% songs, 14% games.  

According to the results we can see that teachers develop more 

games and songs in order to motivate their classes while students said 

that teachers select a coordinator into de group because students 

need control when they work in group also students say that they use 

songs and games too, in order to motivate the class but very rarely. 

According to the theory Cooperative learning has basic elements that 

teachers must consider essential to develop an interactive learning 

they are:  positive interdependence, the main purpose of it is to get 

equally students learning, the second one is interpersonal skill, it 

referring about two important aspect they are:  Help each other to 

achieve the task and Help to maintain positive working relationships in 

the group, the third element is individual accountability, its goal is to 

get students‟ responsibility with their work,  the next element is 

promotive interaction includes orally explaining how to solve problems, 

teaching one‟s knowledge to others, checking for understanding, 

discussing concepts and connecting present with past learning and 

the last one  is group processing involves members reflecting on the 

group's work and their interactions with each other to clarify and 
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improve efforts to achieve group goals and maintain effective working 

relationships 

 

9. How do you feel when you work in group? 
 

Statistic table N° 10 
 

How do you feel Teachers % Students % 

 Shy     

 Relaxed   13 9% 

Happy 1 33% 55 40% 

 Motivated 1 33% 23 17% 

Nervous     

 Easygoing   17 12% 

 Free 1 34% 31 22% 

Total 3 100% 139 100% 
              Source: Teachers and Students 
              Elaboration: Authoress 
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Graph 18 
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INTERPRETATION 

 

100% of teachers said that students feel happy, free and motivated when 

they work in group. On the other hand 88% of students feel happy and 

free; 12% of students easygoing and relaxed working in group. 

 

In the Teaching Learning Process students that are involved in 

cooperative learning achieve many social and academic benefits. 

Cooperative classrooms are classes where students group together to 

accomplish significant cooperative tasks. They can develop the activity in 

a free way, feel happy because they have a relax moment. These are 

activities where students are likely to attain higher levels of achievement, 
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to increase time on task, to build cross-ethnic friendships, to experience 

enhanced self-esteem, to build life-long interaction and communication 

skills, and master the habits of mind. 

 

10. Do you consider that you learn more when you work in group 

activities? 

Statistic table N° 9 

You more when you work 
in group 

Teachers % Students % 

Si 3 100% 129 93% 

No   10 7% 

Total 3 100 139 100 
Source: Teachers and Students 
Elaboration: Authoress  
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Graph 16 
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INTERPRETATION  

 

In this question 100% of teachers mentioned that students learn more 

when they work in group and 93% of students consider that they get a 

better learning working in group, too. 

 

According with students‟ answers they considered that they learn more in 

group because they share knowledge, ideas and opinions, help each 

other, the learning is easy, through group work the students get good 

friendship, due to work in group is easy to understand and meditate the 

theme, besides students enjoy the activity, because the learning is equal 

and there is more participation, it helps students to develop some values 
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like: solidarity, respect, collaboration, beside among students help 

themselves to correct mistakes.  

 

According our research the Cooperative learning helps students feel 

successful at every academic level. In cooperative learning teams, low-

achieving students can make contributions to a group and experience 

success, and all students can increase their understanding of ideas by 

explaining them to others. 

 

11. What number of students is the best for working in groups? 

 

Statistic table N° 11 

 

Which is the best number 
to work in group 

Teachers % Students % 

Two   4 3% 

Three 2 67% 9 6% 

Four 1 33% 62 45% 

Five   35 25% 

Six   29 21% 

Total 3 100% 139 100% 
Source: Teachers and Students 
Elaboration: Authoress  
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INTERPRETATION 

 

As you can see 67% of teachers considered that the best number to work 

in group is 3 and 33% said that the best is four, while 91% of students said 
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that they work in groups of  four, five, and six and only 9% said two or 

three. 

 

Teachers like to work in groups of three people because they consider that 

it is the correct number work better in the Teaching Learning Process. 

 

According to students' opinions they think that they can divide and share 

the work, they have more possibilities to chose, they do the work in little 

time and more heads think more than one.   

If we analyzed the theoretical reference, the size of cooperative-learning 

groups is relatively small and as heterogeneous as circumstances allow. 

The recommended size is usually four to five students; it depends on 

activity that teachers are going to work. If the activity needs more 

concentration and attention is better to form groups of two or three. At the 

very least, groups should contain both males and females and students of 

different ability levels. If it is possible, different ethnic backgrounds and 

social classes should be represented as well. 

  



 

75 
 

12. What is your role when your students work in group?  

 

Statistic table N° 12 

What is your role Teachers % Students % 

To form groups of 6 to 10 
students 

    

To explain the theme   15 11% 

To let students form their 
own group 

  85 61% 

To monitor task very 
carefully 

        3                                                                                                                                                                                                                            100% 39 
 

28% 
 

To update your knowledge     

To Plan the next class     

Total 3 100% 139 100% 
Source: Teachers and Students 
Elaboration: Authoress  
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Graph 22 
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INTERPRETATION  

In this question 100% of teachers manifested that their role when students 

work in group is to monitor task very carefully, while 61% of students said 

that when they are going to work in group the teacher lets them to form the 

group with their best friend, other 28% mentioned that teachers monitor 

the group work carefully and 11% said that teachers explain the theme 

before starting the group work. 

 

According to the results we can say that the teachers are making some 

mistakes when they work in group. For that reason here there are some 

important aspects, that teacher must avoid when they are going to work in 
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group. Teachers should not monitor the group work carefully, since this is 

not TEACHING time, but being with the groups, correcting 

misconceptions, helping students understand, and reinforcing good 

teamwork skills, monitor the groups carefully by observing interactions and 

encouraging appropriate learning and teamwork skills, help the groups 

ensure mastery by every student, keep individuals on their toes by asking 

them at random to explain their group's work. 

Other important aspect that teacher need to consider is about not Letting 

students choose their own groups. Friends often get off-task. Students 

need to develop positive working relationships with all class members. 

Randomly assign students to groups. Change groups often enough so no-

one gets stuck for long periods with a difficult class member. And also 

teachers need to take into account is Not preparing students to work in 

cooperative groups. 

Explain students why you are using cooperative learning, do a short 

cooperative learning activity, then explain them how it can help them. 

Initially, do short get-acquainted and review activities. 
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13. When do you organize group work activities? 

Statistic table N° 13 

Group activities Teachers % Students % 

Every day     

 Often   4 3% 

 Rarely     

 Sometimes   78 56% 

Never   16 12% 

In a test 1 33% 25 18% 

In a normal class   10 7% 

In a lesson 1 33%   

In a presentation 1 34% 6 4% 

Others     

Total 3 100% 139 100% 
       Source: Teachers and Students 
       Elaboration: Authoress 
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Graph 24 
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INTERPRETATION  
 

As you can see 34% of teachers said that they organize group in a test, 

33% in a presentation, 33% in a lesson, so the 56% of students said that 

teachers organize group work sometimes, 18% said in a test, 12% said 

never, 7% in a normal class, 4% in a presentation and 3% said often. 

Into the Teaching Learning Process teacher who employs cooperative 

learning methods promote learning because these collaborative 

experiences engage students in an interactive approach to processing 

information, resulting in greater retention of subject matter, improved 

attitudes toward learning, and enhanced interpersonal relations among 

group members. So for that reason teachers need to organize group work 
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because it contributes the students‟ learning. It does not need to be 

applied every day but the teachers must balance the activities inside class 

for not boring the students. 
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G. DISCUSSION 

To contrast and verify the hypotheses of this research work, the results of 

the analysis and interpretation of the collected information as teachers and 

students of the eight, night and tenth years of Basic Education from: 

Nuestra Señora del Rosario Technological Institute” of Catamayo Canton 

were used, with the purpose to prove if the proposed hypothesis are 

asserted or denied and this way give the conclusions and suggest some 

recommendations about the of Cooperative Learning strategy used by 

English teachers of this institution.   

  

HYPOTHESIS ONE 

 

a) Statement 

 

The Cooperative Learning elements are not applied in the teaching 

Learning Process of the English Language with the students of 8th, 

9th, and 10th years of Basic Education at “Nuestra Señora del 

Rosario Technological Institute”. Academic year 2010 to 2011. 

 

b) Demonstration 

 

The hypothesis one has two variables, the first one is the 

Cooperative Learning elements and the second one is the Teaching 
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Learning process of the English Language with the students of 8th, 

9th, and 10th years of Basic Education at “Nuestra Señora del 

Rosario Technological Institute”. Academic year 2010 to 2011. 

  

To prove this hypothesis was necessary to take into account the 

following questions: 

 

The question number FOUR, 67% of teachers answered that they 

develop team competition because they activate students' 

knowledge, this information demonstrates that the teachers are not 

develop elements of Cooperative Learning. 

 

In question number EIGHT, 64% of teachers answered that they 

develop games when students work in group because it motivates 

students, while 50% of students said that their teachers select a 

monitor inside the group. So they are no working with Cooperative 

Learning Elements. 

 

The question number NINE, 34% of teachers answered that 

students feel happy when they work in group and the 40% of 

students are agreed with them.  
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In the question number ELEVEN, 67% of teachers said that they 

prefer to work with three students, while the students answered that 

the best number to work in group is four.   

 

c) Decision 

 

Based on the obtained results through the applied surveys to 

teachers and students, the hypothesis accept the hypothesis one 

outlined, because the most of the time the classes are developed 

with traditional way, where students work only focused on books 

activities, grammar translation, memorization words, songs and 

groups work is scarce, without applying Cooperative Learning 

elements, which limits the English Language Career.  

 

HYPOTHESIS TWO 

 

a) Statement  

 

The techniques of   Cooperative Learning applied by teacher 

are not getting good results in teaching Learning Process of 

the English Language with the students of 8th, 9th, and 10th 

years of Basic Education at “Nuestra Señora del Rosario 

Technological Institute”. Academic year 2010 to 2011. 
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b) Demonstration 

 

The hypothesis has two variables, the first one is the 

techniques of Cooperative Learning and the second one is 

the Teaching Learning Process of the English Language with 

the students of 8th, 9th, and 10th years of Basic Education at 

“Nuestra Señora del Rosario Technological Institute”. 

Academic year 2010 to 2011. 

 

To verify this hypothesis we take into account the following 

questions: 

 

The question number FIVE, 67% of teachers answered that 

they develop speaking skill because students have the 

opportunity to talk with their classmates and students 

answered that they develop listening skill, so there is a 

contradiction between them.   

 

The question number SIX, 34% of teachers answered that 

they use discussions because it let students to share ideas, 

while 25% of students said that teachers use questions and 

answers and translating. 

 



 

85 
 

The question number SEVEN, 66% of teachers answered 

that they apply puzzles because it let students to increases 

their vocabulary and 54% of students answered that teacher 

apply reading comprehension, so they are not agree. 

 

The question number THIRTEEN, 34% of teachers 

answered that they organize group activity in a test, 56% of 

students said that teachers organize group activities 

sometimes. 

 

c) Decision 

 

Based on the obtained results through the applied surveys 

as well as teachers as students, the hypothesis two is 

accepted since the Techniques of Cooperative Learning 

applied by teachers are not getting good results in Teaching 

Learning Process of English Language. 
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H. CONCLUSIONS 

 

After having analyzed and interpreted the collected information through 

surveys applied to teachers and students; we establish the following 

conclusions: 

 

 Teachers at Nuestra Señora del Rosario Technological Institute, do 

not develop Cooperative Learning elements, because they develop 

their classes in traditional way, where students work only focused 

on books activities, grammar translation, memorization words, 

songs and group work is scarce, without applying Cooperative 

Learning elements, which limits the English Language Learning. 

 

 Teachers at Nuestra Señora del Rosario Technological Institute, do 

not applied Cooperative Learning techniques, so they are not 

getting good results with their students.   

 

 Most of the students like to work in group, because it contributes to 

improve their knowledge and they feel motivated to learn the 

foreign language. 

 

 Teachers do not develop the basic four skills; since they focus just 

on one of them, which limit the students' learning. 
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 Teachers are making some mistakes when students work in group, 

which not let students develop in a good way their group activities. 
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I. RECOMMENDATIONS 

 

 Teachers should search update and useful information that permits 

them to know the strategies to teaching English Language, since 

the book is an instrument that guides the teaching but they need to 

add strategies, techniques and activities that can contribute to get 

an excellent students‟ English level, especially teachers develop 

Cooperative Learning Elements in their classes. 

 

 Teachers should use as much as possible Cooperative Learning 

Techniques like: The One Minute Paper, Questions and Answers, 

Immediate Feedback, Finger Signal, Flash Cards, Puzzles, etc. in 

their classes, in order to motivate students to learn a new language, 

they should search the appropriate techniques an strategies for 

each class and also take into account the students level. 

 

 

 Teachers continue work in groups but they should add activities 

and strategies like: think-pair-share, three steps of interview, round 

table, jigsaw, numbered heads together, etc, which will encourage 

students to participate, to learn and to practice the language 

appropriately. 
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 Teachers should develop the four basic skills such as: Listening, 

reading, speaking and writing because students must dominate 

these skills to learn and to develop a foreign language in a better 

way. 

 

 Teachers should change the way to work in group with their 

students applying as much as possible Cooperative Learning 

techniques and strategies that we mentioned before. Those help 

them to improve students‟ English Learning level. 
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1.  THEME 

 

 

―The Cooperative Learning and its impact in the Teaching 

Learning Process of English Language with the students of 

8th, 9th and 10th Years of Basic Education at ―Nuestra 

Señora Del Rosario‖ Technological Institute, Academic 

Year 2010 – 2011‖ 
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2. PROBLEM STATEMENT 

 

2.1 BACKGROUND 

 

“Nuestra Señora Del Rosario Technologic Institute”, was founded on 

August 1960 by Monseñor Guillermo Armijos. Its first headmaster was Sor 

Guadalupe Cevallos.  This Institute is located in Catamayo; in Loja 

Province, on Eugenio Espejo and 9 de Octubre Street. Now its 

headmaster is Sor Judith Maria Calle Serrano. This Institution offers 

Elementary Education, high school with Bachillerato in Basic Science, 

Computing and Mathematics. Also in the superior level this Institution 

offers technology in Business Administration and System Technology.  

 

The vision of “Nuestra Señora Del Rosario Technological Institute” will be 

an entity based in the Evangelical and Dominic principles, it is recognized 

for its pedagogical development, scientific- research, technologic and 

human-Christian high level, with an open mind to the innovation to 

contribute forming leaders for society to get a better life.   

 

And its mission has as objective to form integrally young people, 

developing their potentialities through human- Christian, technologic, 

scientific- research training with Dominic base, through the Basic 

Education, Bachilleratos, intermediate career superior level with 
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community projection, to contribute with values in order to be 

professionals to help the social change and collaborate with the 

community.       

 

2.2 CURRENT SITUATION OF THE RESEARCH OBJECT 

 

It is evident that currently, the society, the science and the technology are 

experimenting quick processes of change, transformation and advance, 

facts that determine that Education in all this levels puts on tone with these 

processes.  

 

Learning a language nowadays is so important and a requirement in any 

level of education. The English Language has become as important as the 

use of technology and the people who do not speak English is considered 

as illiteracy. 

 

The education is a very important area of the human development, so into 

the Teaching Learning Process, teachers apply some methods, 

techniques, strategies and activities that are useful to develop the 

educative process and of course, all of these aspects help students and 

teachers to be better in that process. 
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Into strategies there is one that as others is very important. It is called 

Cooperative Learning. 

 

The value of cooperative learning has been recognized throughout human 

history. Organizing individuals to work in support of one another and 

putting the interests of the group ahead of one's own are abilities that have 

characterized some of the most successful people of our time. Group 

learning, with its roots in ancient tribal customs, has traditionally been a 

part of educational practice. Cooperative learning is now widely 

recognized as one of the most promising practices in the field of 

education. However, cooperative learning methodology was developed in 

settings where few, if any, of the students came from non-English 

language backgrounds2.  

 

The Cooperative Learning is a pedagogical feature and it is very useful for 

teachers in the most classes because it is the greatest strength. This 

strategy connected students taking responsibility for their own learning 

and learning of others into the Teaching Learning Process. It helps 

students understanding in a better way. Through it teachers can work with 

different student‟s level, but as you can imagine it is most used with 

students from high level because they are more conscious about the 

importance that it has in the educative process  

                                                 
2
 www.geogle.com: Cooperative Learning in the world 

http://www.geogle.com/
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In our city as you know this strategy is used in students from Elementary 

school and they continue working in this way in high schools and at 

university too. This strategy is considered as one of the most important 

when teachers want to get an equal level in most of the students. The 

disadvantage to work in group is that sometimes only one student does 

the work and the rest of them not do anything and has the same score, 

however it has advantages too. 

 

2.3 RESEARCH PROBLEM 

 

The researchers are interested in knowing the English reality not just into 

the Loja city; they wanted to research in other Canton of Loja province. 

For that reason we select Catamayo canton, because it is a very beautiful 

place, near Loja and has some institutions with a big student‟s population. 

The institution chose is “Nuestra Señora Del Rosario”, because it has all 

the requirements that the researchers need to do the thesis Project. 

 

This institution has a good infrastructure; the Institution has appropriate 

furniture, but unfortunately the English teacher doesn‟t have the necessary 

material for teaching. It has computing center, but it is not used for English 

classes due to they do not have interactive materials. 
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It is important that the researchers mention that English teachers teach 

English as a simple subject, not as a means of communication.  

 

In addition the researchers could see that in this Institution the English 

Teachers used the Grammar Translation Method, which consists in 

translating word by word.  The students just work in an individual form and 

they just repeated what the teacher said, in other words memoristic 

learning. Although the group researchers had the opportunity to observe 

that the most of the students are very individualism, selfish and they do 

not like to help to their classmates; that it is to say they do not like to work 

in groups or do team competition in their classes.  

 

Other problems that we observed were the students like to do other 

activities when they are in English classes and there is a little confidence 

with their English teachers.  

 

Analyzed all the problems that the researchers found, the research group 

considered that  teachers do not applied new strategies, techniques and 

activities in the Teaching Learning Process in order to motivate the 

students to learn a new Language. 

 

The students study English because it is one subject included into the 

program studied, the majority of them do not like this subject, because the 



 

102 
 

teachers do not use a good methodology to motivate their students and it 

affects in the cognitive development. 

For that reason the research group as future English teachers have stated  

the following research problem: 

 

How does Cooperative Learning influence in the Teaching Learning 

Process of the English Language with the students of 8th, 9th, and 

10th years of Basic Education at ―Nuestra Señora Del Rosario 

Technological Institute‖. Academic year 2010 to 2011? 

 

2.3 DELIMITATION OF THE RESEARCH 

  

a. TEMPORAL. -  The authors will do the research during the Academic 

year 2010-2011.  

 

b. SPATIAL. - “Nuestra Señora Del Rosario Technological Institute” is 

located in Catamayo Town; in Loja Province, on Eugenio Espejo and 9 

de Octubre Streets. 

 

c. OBSERVATION UNITS. - The researchers need the collaboration of 

authorities, teachers and students to carry out the research. 
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d. SUB - PROBLEMS. - According to the teachers and students´ surveys 

results researchers outline the following sub-problems: 

 

1. What kinds of Cooperative Learning Elements intervene in the 

Teaching Learning Process? 

 

2. Which techniques of Cooperative Learning. Do teachers use in the 

Teaching Learning Process? 
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3. JUSTIFICATION 

 

English as you know is a very important language, all people need to know 

something about it, so considering the grade of importance that it has 

around the world, all the institutes teach this language, but in some of 

these educative centers teachers teach it just as a subject, not as a mean 

of communication.  

 

For that reason the researchers as future English teachers are interested 

to change this reality and so they are very worried about it, and are 

interested to know the different methods, techniques and activities that 

teachers apply into the Teaching Learning Process in order to get a good 

result with the students that teachers educate every day. 

 

Keeping updated in knowledge and in the last trends in teaching is also 

another challenge for English language teachers and for students who are 

studying this language. For this reason this research also has its social 

relevance because it will contribute with important concepts about 

Cooperative Learning, which can be useful inside the English Teaching 

Learning Process. 

 

The Cooperative Learning is a strategy that can be very useful into 

educative processes because let students share their knowledge, 
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opinions, suggestions not just inside classroom also outside it. 

Consequently the researchers are interested in doing this research and 

make it available for teachers and students who are involved in the foreign 

language teaching. 

 

We consider that the research about Cooperative learning is pertinent, if 

we know that it will be used in our context to improve the English teaching 

learning process and in this way it will get a social and academic 

relevance. 

Since the scientific point of view the research will include important 

theoretical referents, significant and useful bibliography about Cooperative 

Learning, so that the teachers will have the opportunity of use it as a 

reference to improve their teaching. 

 

It is very essential to mention how the investigation will help to the 

research institution, as you know, the Cooperative Learning in Teaching 

Learning Process is so important because it is a teaching strategy where 

students interact and depend  on themselves and another one. 

 

Cooperative Learning has been considered an educative clue to a 

pedagogic renewal. Nowadays it is important to come back to use it to rest 

the individualism and competition that exists in the educative practice in 
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order to have better results. Therefore it is a useful tool to confront 

educative and social challenges. 

 

For that reason researchers considered that this investigation will 

contribute to this institution to reach the mission and vision and it will 

improve the relationship in its staff and students. 

  

Finally, this research work will be carried out as a previous requirement to 

obtain the Licentiate ´degree in the English language teaching.   
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4. OBJECTIVES 

 

4.1 GENERAL 

 To determine if the Cooperative Learning impacts in the Teaching 

Learning Process of the English Language with the students of 8th, 

9th, and 10th years of Basic Education at “Nuestra Señora del 

Rosario Technological Institute”. Academic year 2010 to 2011 

 

4.2 SPECIFIC 

 

 To determine if the Cooperative Learning Elements  contribute in 

the Teaching Learning Process of the English Language with the 

students of 8th, 9th, and 10th years of Basic Education at “Nuestra 

Señora del Rosario Technological Institute”. Academic year 2010 to 

2011 

 

 To discover the techniques of Cooperative Learning that teachers 

apply in the Teaching Learning Process of the English Language 

with the students of 8th, 9th, and 10th years of Basic Education of 

the English Language at “Nuestra Señora del Rosario 

Technological Institute”. Academic year 2010 to 2011 

 

 



 

108 
 

5. THEORETICAL REFERENCES 

 

5.1 COOPERATIVE LEARNING 

 

Cooperative learning is a successful teaching strategy in which 

small teams, each with students of different levels of ability, use a 

variety of learning activities to improve their understanding of a 

subject. Each member of a team is responsible not only for learning 

what is taught but also for helping teammates learn, thus creating an 

atmosphere of achievement. Students work through the assignment 

until all group members successfully understand and complete it.  

Cooperative learning is an instructional strategy that simultaneously 

addresses academic and social skill learning by students. It is a well-

researched instructional strategy and has been reported to be highly 

successful in the classroom. 

 

Cooperative learning is one of the best researched of all teaching 

strategies. The results show that students who have opportunities to 

work collaboratively, learn faster and more efficiently, have greater 

retention, and feel more positive about the learning experience. 
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Needless to say, this is not to say that students can just be put into a 

group and assigned a project to complete. There are very specific 

methods to assure the success of group work, and it is essential that 

both teachers and students are aware of them. Recently there has 

been criticism of this process largely as a result of its misuse. To be 

perfectly clear, this is not a way for teachers to "get off the hook" as 

students work in groups while the teacher corrects papers! It is not a 

way for teachers to address the needs of "gifted" students by 

continually putting them in charge of learning groups. It is a way for 

students to learn essential interpersonal life-skills and to develop the 

ability to work collaboratively-- a skill now greatly in demand in the 

workplace. It is a way for students to take turns with different roles 

such as facilitator, reporter, recorder, etc. In a cooperative group, 

every student has a specific task, everyone must be involved in the 

learning or project, and no one can "piggyback." The success of the 

group depends on the successful work of every individual.  

 

Cooperative learning is a generic term for various small group 

interactive instructional procedures. Students work together on 

academic tasks in small groups to help themselves and their 

teammates learn together. In general, cooperative learning methods 

share the following five characteristics.  
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 Student work together on common tasks or learning activities that 

are best handled through group work. 

 Students work together in small groups containing two to five 

members. 

 Students use cooperative, pro-social behavior to accomplish their 

common tasks or learning activities. 

 Students are positively interdependent. Activities are structured so 

that students need each other to accomplish their common tasks or 

learning activities. 

 Students are individually accountable or responsible for their work 

or learning. 

 

History of Cooperative Learning 
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The strategy of cooperative learning was developed as a means to 

reduce competition in American schools, which James Coleman 

(1959) identified as a negative component of the education system. 

Teachers are often afraid to implement cooperative learning in the 

classroom because it requires them to give up some control. However, 

this method of instruction has been shown to increase student 

communication skills and academic achievement if done correctly. 

Here are tips for effectively implementing cooperative learning into the 

instructional program. 

 

Cooperative learning is to be distinguished from another now well-

defined term of art, "collaborative learning", which refers to those 

classroom strategies which have the instructor and the students placed 

on an equal footing working together in, for example, designing 

assignments, choosing texts, and presenting material to the class. 

Clearly, collaborative learning is a more radical departure from tradition 

than merely utilizing techniques aimed at enhancing student retention 

of material presented by the instructor; we will limit our examples to the 

"less radical" active and cooperative learning techniques. "Techniques 

of active learning", then, are those activities which an instructor 

incorporates into the classroom to foster active learning. 
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What is Cooperative Learning? 

 

 

Cooperative learning may be broadly defined as any classroom 

learning situation in which students of all levels of performance work 

together in structured groups toward a shared or common goal. 

According to Johnson, Johnson and Holubc, (1994): "Cooperative 

learning is the instructional use of small groups through which 

students work together to maximize their own and each others 

learning. " In classrooms where collaboration is practiced, students 

pursue learning in groups of varying size: negotiating, initiating, 

planning and evaluating together. Rather than working as individuals 

in competition with every other individual in the classroom, students 

are given the responsibility of creating a learning community where all 

students participate in significant and meaningful ways. Cooperative 

learning requires that students work together to achieve goals which 

they could not achieve individually. 
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Why Cooperative Learning? 

 

 

Cooperative Learning enhances student learning by:  

 Providing a shared cognitive set of information between 

students, 

 Motivating students to learn the material, 

 Ensuring that students construct their own knowledge, 

 Providing formative feedback, 

 Developing social and group skills necessary for success 

outside the classroom, and 

 Promoting positive interaction between members of different 

cultural and socio-economic groups. 

 

Why use Cooperative Learning? 

 

Teachers who employ cooperative learning methods promote 

learning because these collaborative experiences engage students 

in an interactive approach to processing information, resulting in 
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greater retention of subject matter, improved attitudes toward 

learning, and enhanced interpersonal relations among group 

members. 

 

 WHAT IS ITS PURPOSE? 

 

There is an every increasing need for interdependence in all levels of 

our society. Providing students with the tools to effectively work in a 

collaborative environment should be a priority. Cooperative Learning 

is one way of providing students with a well defined framework from 

which to learn from each other. Students work towards fulfilling 

academic and social skill goals that are clearly stated. It is a team 

approach where the success of the group depends upon everyone. 

 

 IMPORTANCE 
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Cooperative Learning has been considered an educative clue to a 

pedagogic renovation. Nowadays is important come back to use it to 

rest the individualism and competition that exist in the educative 

practice in order to have better results. Further it is a useful tool to 

confront educative and social challenges. 

 

 ADVANTAGES 

 

 

 Cooperative learning increases student motivation. As part of a 

learning team, students can achieve success by working well with 

others. Students are also encouraged to learn material and to think of 

creative ways to convince the teacher that they learn very well.  

Cooperative learning helps students feel successful at every 

academic level. In cooperative learning teams, low-achieving 

students can make contributions to a group and experience success, 

and all students can increase their understanding of ideas by 

explaining them to others.  
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Cooperative learning has also been shown to improve relationships 

among students from different ethnic backgrounds.  

 

"Cooperative learning methods embody the requirements of 

cooperative, equal status interaction between students of different 

ethnic backgrounds..."3  

          

How do students benefit from working in Cooperative 

Learning? 

 

Students that are involved in cooperative learning achieve many 

social and academic benefits. Cooperative classrooms are classes 

where students group work together to accomplish significant 

cooperative tasks. They are classrooms where students are likely to 

attain higher levels of achievement, to increase time on task, to 

build cross-ethnic friendships, to experience enhanced self-esteem, 

to build life-long interaction and communication skills, and to master 

                                                 
3
 Slavin (1980) 



 

117 
 

the habits of mind (critical, creative and self-regulated) needed to 

function as productive members of society. 

 

WHAT IS THE TEACHER'S ROLE INTO COOPERATIVE 

LEARNING? 

 

Initially, the teacher carefully designs meaningful tasks that require 

active participation of each student in the group toward a common 

end. At the beginning of a cooperative lesson, the teacher's role, 

often in cooperation with the class, is that of "task setter." As groups 

work on tasks, the teacher acts as a facilitator/coach moving from 

group to group to monitor the learning process. The teacher also 

provides students with on-going feedback and assessment of the 

group's progress. 
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5.1.1 ELEMENTS FOR COOPERATIVE LEARNING 

 

  

 

The basic elements of cooperative learning can be considered 

essential to all interactive methods. Student groups are small, usually 

consisting of two to six members. The number of members depends 

of activity that they are going to do. Grouping is heterogeneous with 

respect to student characteristics. Group members share the various 

roles and are interdependent in achieving the group learning goal. 

While the academic task is of primary importance, students also 

learn the importance of maintaining group health and harmony, and 

respecting individual views. 

 

 GROUP HETEROGENEITY 
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The size of cooperative-learning groups is relatively small and as 

heterogeneous as circumstances allow. The recommended size is 

usually four to five students. At the very least, groups should contain 

both males and females and students of different ability levels. If 

possible, different ethnic backgrounds and social classes should be 

represented as well. 

 

When groups are maximally heterogeneous and the other essential 

elements are met, students tend to interact and achieve in ways and 

at levels that are rarely found in other instructional strategies. They 

also tend to become tolerant of diverse viewpoints, to consider 

others' thoughts and feelings in depth, and seek more support and 

clarification of others' positions. 

 

GROUP GOALS/POSITIVE INTERDEPENDENCE 

 

The most important element in structuring cooperative learning is 

Positive Interdependence.  “Positive interdependence is linking 

students together so one cannot succeed unless all group members 

succeed. Group members have to know that they sink or swim 

together. 
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When students understand positive interdependence, they realise 

that: 

 

Each team member‟s efforts are required and are indispensable for 

group success and,  

 

Each team member has a unique contribution to make to the joint 

effort because of his or her resources, role and task responsibilities. 

  

Positive goal interdependence ensures that the group is united 

around a common goal, a concrete reason for being, such as 

“learning the assigned material and making sure that all other 

members of your group learn the assigned material”  

 

Positive Interdependence is the heart of cooperative learning. If there 

is no positive interdependence, there is no cooperation. 

 

Establishing Positive Interdependence 

 

It is important to include reward interdependence especially in early 

days. Extrinsic rewards are replaced by intrinsic rewards as groups 

mature. Symbolic rewards are effective and easy to implement. 

Rewards are always earned for the team.  
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Positive resource, role, and task interdependence result in individuals 

realizing that the performance of group members depends on the 

whole group and not on individuals. No student is on his/her own. 

 The teacher first has to assign the group a clear, measurable task 

to be achieved together and all must achieve the task e.g. learn / 

understand the assigned material / problem   

 Each student is given a distinct leadership role 

A specific goal, students are told that they will have to support one 

another because the group goal can be achieved only if each 

member learns the material being taught or makes a specific 

contribution to the group's effort. 

  

PROMOTIVE INTERACTION 

 

This element of co-operative learning is promotive interaction, 

preferably face-to-face. A class culture or ethos of encouragement 

and help is formally established. Students are expected to help each 

other and to share resources. They explain and teach what they 

know to class mates. This includes orally explaining how to solve 

problems, teaching one‟s knowledge to others, checking for 

understanding, discussing concepts and connecting present with 

past learning. Each of these activities can be structured into group 

task directions and procedures. Doing it helps ensure that co-
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operative learning teams become both an academic support system 

and a personal support system. 

 

Why is it important to build in sufficient time for Promotive 

Interaction? 

 

The time that students interact face-to-face while they are learning 

needs to be maximized for three reasons: 

 It is through explaining and elaborating that achievement, retention 

and higher level reasoning are maximized.   

 It is through interacting that personal relationships are built and 

maintained.   

 Group discussions provide „windows into students‟ minds'. It is 

through listening to students explain material to others that the 

teacher gains insight into what students do and do not understand.   

 

This element is made necessary by the existence of positive 

interdependence. Students are shown how to help each other 

overcome problems and complete whatever task has been assigned. 

This may involve episodes of peer tutoring, temporary assistance, 

exchanges of information and material, challenging of each other's 

reasoning, feedback, and encouragement to keep one another highly 

motivated. 
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INDIVIDUAL ACCOUNTABILITY 

 

The performance of individual group members is assessed in the 

usual way –The purpose of the cooperative groups is to make each 

member stronger as an individual. Individual accountability ensures 

that all group members take responsibility for their share of the work. 

This differs from traditional group work where some members may 

do most of the work and others do not pull their weight. 

 

Individual accountability is also structured by keeping the group size 

small. 

 

Group Accountability 

 

Team members are also responsible for the work of their teammates. 

Work is structured so that team members teach each other material 

rather than just telling each other the answers. Team members hold 

each other accountable for their share of the work. The reward 

system – based on group rewards supports the inclusion of group 

accountability. 

 

Although each student performs their own test they are rewarded on 

the basis of the improvement in the group score.  In this manner the 
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weakest student can become the most valuable member of the group 

as they have most room for improvement and so can contribute 

greatly to the groups improvement score. 

 

Peer editing of each other‟s work and teaching what they know to 

other members also ensures group accountability. 

 

Both individual and group accountability are improved when the 

teacher monitors and observes the groups as they work and provides 

feedback. 

 

This feature stipulates that each member of a group has to make a 

significant contribution to achieving the group's goal. This may be 

satisfied by achieving a minimal score on a test, having the group's 

test score be the sum or average of each student's quiz scores or 

having each member be responsible for a particular part of a Task. 

  

INTERPERSONAL SKILLS 

 

In Cooperative Learning groups, group members have two 

responsibilities. 

 

3. Help each other to achieve the task   
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4. Help to maintain positive working relationships in the group   

 

Students need to be taught the skills required for interacting 

effectively with others and then motivated use these skills if students 

are to become socially competent.  Skilful team members are made 

not born. Social skills are like any other skill they can be 

learned.  Social skills are specific observable and describable 

behaviors which aid the achievement of a task.   

 

Many students realize that working together is not always an easy 

thing to do.  They can however list behaviors and actions which 

make working with others easier and more effective.  Most students 

recognize the talents and skills their colleagues‟ possess.  What 

many students don‟t realize is that they too can learn the skills to 

work more effectively with others.   

 

Which social skills? 

 

1) Ask the students in your class to name the skills they need to 

work well in small groups. 

2) Now, how do we teach these skills? 

 Listening   

 Contributing ideas   
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 Using quiet voices   

 Asking questions   

 Encouraging   

 Summarising   

 Checking for Understanding   

 Respecting each other   

 Turn taking   

 Participation   

 Sharing ideas   

 Seeking accuracy   

 Seeking elaboration   

 Criticise ideas not people   

 etc  

 

Teaching social skills 

When learning Team-work skills students go through 4 stages: 

 

 Stage 1 Stage 2  Stage 3 Stage 4  

 Unconsciously 

Incompetent 

 Consciously 

Incompetent 

 Consciously 

Competent 

Unconsciously 

Competent 

The student is 

unaware that 

they need a 

The student is 

aware of the 

need for a skill 

The student is 

becoming 

more used to 

The student is 

so comfortable 

with the skill that 
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particular skill or 

that they don't 

possess that skill 

and is 

awkward using 

the skill.  They 

often feel 

'phoney' using 

the skill 

the skill - and 

is quiet 

mechanical in 

using the skill 

he is not aware 

that he/she has 

listeded, 

encouraged etc. 

the skill is 

performed 

naturally 

 

Positive interdependence and promotive interaction are not likely to 

occur if students do not know how to make the most of their face-to-

face interactions. And you can safely assume that the interpersonal 

skills most students possess are probably not highly developed. As a 

result, they have to be taught such basic skills as leadership, 

decision making, trust building, clear communication, and conflict 

management. But it can destroy group cohesion and productivity. 

 

       GROUP PROCESSING 

 

Group processing involves members reflecting on the group's work 

and their interactions with each other to clarify and improve efforts to 

achieve group goals and maintain effective working relationships. 

This is achieved by: 
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(a) describing what member actions were helpful and 

(b) making decisions about what actions to continue or change 

 

Group Processing examines how groups of students can work 

effectively and efficiently together, it focuses on positive behaviors 

and actions rather than on negative ones and involves students 

thinking about how they learn. 

 

There are a number of ways that teachers can structure Group 

Processing with their students.  Initially a simple question can be 

asked for each group to answer together – What did I find good / 

helpful / positive about working together today? 

 

Groups record their answers to these questions in their group folder. 

As groups become more skilled more in depth questions can be 

asked and groups can reflect on their use of both task work and team 

work skills. 

 

Group processing can be linked to the objectives of the class. When 

a particular teamwork skill or task skill is taught at the beginning of 

class, groups can process how well they used that skill.  They can 

also reflect on the extent to which a particular behavior was used in 

the team.    
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Additionally or alternatively, the teacher may choose to spend time 

specifically focusing on developing a skill such as listening. The 

teacher can then monitor the different groups during the learning 

activities and provide positive feedback on what has been observed.  

 

Finally the teacher can facilitate whole class processing where 

groups share their reflections with the whole class.  

 

5.1.2 TECHNIQUES IN COOPERATIVE LEARNING

 

 

There are some techniques that teachers could develop in the 

classroom, let‟s go to mention the most important of them.  

 

Various techniques exist for cooperative learning and can be used at 

whenever the instructor see fit for their use.  Listed below with a brief 

description are some of the more common strategies. 

      

  

http://www.teachervision.fen.com/pro-dev/cooperative-learning/48531.html
http://www.teachervision.fen.com/pro-dev/cooperative-learning/48531.html
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 Think-Pair-Share  

 

Think-Pair-Share is a strategy designed to provide students with "food for 

thought" on a given topics enabling them to formulate individual ideas and 

share these ideas with another student. It is a learning strategy developed 

by Lyman and associates to encourage student classroom participation. 

Rather than using a basic recitation method in which a teacher poses a 

question and one student offers a response, Think-Pair-Share encourages 

a high degree of pupil response and can help keep students on task. 

 

What is its purpose? 

 

 Providing "think time" increases quality of student responses.  

 Students become actively involved in thinking about the concepts 

presented in the lesson.  

 Research tells us that we need time to mentally "chew over" new 

ideas in order to store them in memory. When teachers present too 

much information all at once, much of that information is lost. If we 

give students time to "think-pair-share" throughout the lesson, more 

of the critical information is retained.  
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 When students talk over new ideas, they are forced to make sense 

of those new ideas in terms of their prior knowledge. Their 

misunderstandings about the topic are often revealed (and 

resolved) during this discussion stage.  

 Students are more willing to participate since they don't feel the 

peer pressure involved in responding in front of the whole class.  

 Think-Pair-Share is easy to use on the spur of the moment.  

 Easy to use in large classes. 

 

How can I do it? 

 

 With students seated in teams of 4, have them number them from 1 

to 4.  

 Announce a discussion topic or problem to solve. (Example: Which 

room in our school is larger, the cafeteria or the gymnasium? How 

could we find out the answer?)  

 Give students at least 10 seconds of think time to THINK of their 

own answer. (Research shows that the quality of student responses 

goes up significantly when you allow "think time.")  

 Using student numbers, announce discussion partners. (Example: 

For this discussion, Student #1 and #2 will be partners. At the same 

time, Student #3 and #4 will talk over their ideas.)  
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 Ask students to PAIR with their partner to discuss the topic or 

solution.  

 Finally, randomly call on a few students to SHARE their ideas with 

the class.  

 

Teachers may also ask students to write or diagram their responses while 

doing the Think-Pair-Share activity. Think, Pair, Share helps students 

develop conceptual understanding of a topic, develop the ability to filter 

information and draw conclusions, and develop the ability to consider 

other points of view. 

 

Uses for think, pair, share 

 

Note check, Vocabulary review, Quiz review, Reading check, Concept 

review, Lecture check, Outline, Discussion questions, Partner reading, 

Topic development, Agree/Disagree, Brainstorming, Simulations, Current 

events opinion, Conceding to the opposition, Summarize, Develop an 

opinion 

 

       How can I adapt it? 

 

 Think-Write-Pair-Share - To increase individual accountability, 

have students jot down their ideas before turning to a partner to 
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discuss them. You can walk around the room and look at what they 

are writing to see who understands the concept. It also keeps kids 

from adopting the attitude that they will just sit back and let their 

partner to all the thinking. 

This strategy is possible to use in the following subjects: Social 

Studies, Math Problem-Solving Math, Spelling, Reading – 

Language, Art, Music  

 

Student Benefits 

 

With Think-Pair-Share, students are given time to think through their own 

answers to the question(s) before the questions are answered by other 

peers and the discussion moves on. Students also have the opportunity to 

think aloud with another student about their responses before being asked 

to share their ideas publicly. This strategy provides an opportunity for all 

students to share their thinking with at least one other student; this, in turn, 

increases their sense of involvement in classroom learning. 

As a Cooperative Learning strategy, Think-Pair-Share also benefits 

students in the areas of peer acceptance, peer support, academic 

achievement, self-esteem, and increased interest in other students and 

school. 
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Teacher Benefits 

 

Students spend more time on task and listen to each other more when 

engaged in Think-Pair-Share activities. More students are willing to 

respond in large groups after they have been able to share their 

responses in pairs. The quality of students responses also improves.  

 

THREE-STEP INTERVIEW  

It is a strategy that is effective when students are solving problems 

that have no specific right answers.  Three problem-solving steps are 

involved in this process.  In step one the teacher presents an issue 

about which varying opinions exist and poses several questions for 

the class to address.  Steps two, the students, in pairs become the 

interviewer and the interviewee.  Step three, after the first interview 

has been completed, the students‟ roles are switched.  After each 

student has had a turn, the pairs read their interviews to the 

class.  After all interviews have been done, the class writes a 

summary report of the interview results.  

 

 (Example: A teacher presents stem cell research as a cure to 

Alzheimer‟s disease then students pair off and interview each 

other about this topic.  Following the interviews a presentation to 

the class is made.)   
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 ROUND TABLE OR RALLY TABLE  

 

There are simple cooperative learning structures that cover much 

content, build team spirit, and incorporate writing.  The roundtable 

has three steps to it.  In the first step, the teacher poses a question 

that has multiple answers.  Step two, the first student in each group 

writes one response on a paper and passes the paper 

counterclockwise to the next student.  Finally, in step three, teams 

with the greatest number of correct responses gain some type of 

recognition.  This type of cooperative learning can easily be used in 

the science classroom.  For example, the students may be asked to 

write as many reptile names as they can.  At the end the group with 

the most reptiles written down is rewarded. 

  

 (Example: A teacher displays a picture and asks what are various 

food chains found within the ecosystem of the picture.  One 

student writes a food chain on a piece of paper then passes the 

paper to other members of the team for them to write a food chain 

that they see in the picture.  Students continue to pass around the 
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paper until the teacher stops the activity or until a group runs out 

of answers. 

 

JIGSAW 

 

Jigsaw is a teaching technique invented by social psychologist 

Elliot Aronson in 1971. Students of an average sized class (26 to 

33 students) are divided into competency groups of four to six 

students, each of which is given a list of subtopics to research. 

The jigsaw strategy is a cooperative learning technique 

appropriate for students from 3rd to 12th grade. The strategy is an 

efficient teaching method that also encourages listening, 

engagement, interaction, peer teaching, and cooperation by giving 

each member of the group an essential part to play in the 

academic activity. 

 

Jigsaw is a grouping strategy in which the members of the class 

are organized into groups then rearranged in new groups to share 

their learning. This is an excellent method for improving students' 

teamwork and communication skills. 

http://www.teachervision.fen.com/group-work/cooperative-learning/48532.html
http://en.wikipedia.org/wiki/Elliot_Aronson
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Benefits 

 

 Teacher is not the sole provider of knowledge 

 Efficient way to learn 

 Students take ownership in the work and achievement 

 Students are held accountable among their peers 

 Learning revolves around interaction with peers 

 Students are active participants in the learning process 

 Builds interpersonal and interactive skills 

Here an example of jigsaw classroom 

 

World War Two 

First divide the class into equal groups of five. Each group will be 

responsible for a different task. Group one will research Hitler's rise 

to power. Group two will uncover the devastation of concentration 

camps. Group three will cover Britain's role in the war. Group four 

will uncover the contribution of the Soviet Union to World War Two. 

Group five will research Japan's entry into the war. Collectively 

each group will gather and discuss information on their task. 

 

For phase two of Jigsaw each group member will be reassigned to 

a different group with fellow students that collected information on a 

different task. As a new formation they will share and piece together 

information on World War Two. Each student will take time to share 
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their collective data, and, as a whole, the group will discuss how 

each event contributed to making the war. 

 

NUMBERED HEADS TOGETHER 

 

Numbered Heads Together is a cooperative learning strategy that 

holds each student accountable for learning the material. Students 

are placed in groups and each person is given a number (from one 

to the maximum number in each group). The teacher poses a 

question and students "put their heads together" to figure out the 

answer. The teacher calls a specific number to respond as 

spokesperson for the group. By having students work together in a 

group, this strategy ensures that each member knows the answer to 

problems or questions asked by the teacher. Because no one 

knows which number will be called, all team members must be 

prepared. 

 

PURPOSE  

 

Processing information, communication, developing thinking, review 

of material, checking prior knowledge.  

 

 

http://www.teachervision.fen.com/group-work/cooperative-learning/48538.html
http://www.teachervision.fen.com/pro-dev/cooperative-learning/48531.html
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RELEVANT SKILLS  

 

Sharing information, listening, asking questions, summarizing 

others‟ ideas, talking quietly.  

 

STEPS  

 

 Number off the students in each group, up to four. If one group 

is smaller than the others have no. 3 answer for no. 4 as well. 

The teacher can give numbers or students can give numbers 

themselves.  

 Teacher asks the students a question or sets a problem to 

solve. It must be stressed that everyone in the group must be 

able to participate and answer the question.  

  Ensure enough „wait time is given for the group to do the task. 

 

There is an expectation that everyone in the group will be able to 

answer the question following the discussion.  

 

Kagen suggests the teacher phrases questions beginning with; 

“put your heads together and…” or “Make sure you can all…” 

There are many other ways of ensuring the teacher cues the 

students into the collaborative activity.  
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     The students work together. They quite literally “put their heads 

together” in order to solve the problem and also ensure that 

everyone in the group can answer the question.  

 

 The teacher now asks for an answer by calling a number. (this 

might be at random or can initially decided by the teacher in order 

to ensure the process is successful) The students with the number 

called then take it in turns to answer.  

 If there are not enough students ready to respond the teacher may 

judge that a little more time   

 When the teacher is satisfied answers can be taken, there are a 

number of choices:  

 Select one student.  

 Select one but ask others to elaborate, comment etc.  

 Ask different students to give a particular part of the answer  

These are all sequential responses. The teacher can also use 

what Kagen describes as simultaneous answers:  

 All students showing their work.  

 Students using whiteboards to show their group work.  
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Why Is It Important? 

 

This cooperative learning strategy promotes discussion and both 

individual and group accountability. This strategy is beneficial for 

reviewing and integrating subject matter. Students with special 

needs often benefit when this strategy is used. After direct 

instruction of the material, the group supports each member and 

provides opportunities for practice, rehearsal, and discussion of 

content material. 

 

Group learning methods encourage students to take greater 

responsibility for their own learning and to learn from one another. 

 

How Can You Stretch Students' Thinking? 

 

This is a flexible strategy that can be used at a variety of levels. 

The teacher may start with factual information questions, and as 

students become more familiar with the strategy, ask questions 

that require analysis or synthesis of information. Student groups 

can be given statements such as, "School uniforms help to keep 

students focused on academics." Students' task is to come to 

consensus on whether they agree or disagree, giving an 

explanation of their reasoning. 
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After the students respond, have the other groups agree or 

disagree with the answer by showing thumbs up or thumbs 

down, and then explain their reasoning. Or, if the answer needs 

clarifying, ask another student to expand on the answer 

 

Numbered Heads Together is a cooperative learning strategy 

that holds each student accountable for learning the material by 

having students work together in a group. This is an excellent 

strategy for teaching accountability in the classroom. 

 

5.1.3 KEY COMPONENTS OF COOPERATIVE 

LEARNING 

 

Goal: To develop skill in implementing key components of 

cooperative learning. 

Objectives: Upon completion of this module, you will be able to: 

 Reorganize the underlying principles of the key components of 

cooperative learning 

 Identify key components of cooperative learning 

 Determine heterogeneos groupings 

 Identify cooperative skills 

 Determine appropriate language and behaviors for cooperative 

skills 
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 Structure for positive interdependence and individual 

accountability. 

 

5.1.4 FIFTEEN COMMON MISTAKES IN USING 

COOPERATIVE LEARNING — AND  

WHAT TO DO ABOUT THEM 

 

 

 

Cooperative educational methods are frequently advocated due, 

in large part, to the extensive research base supporting their 

effectiveness.  However, they are just as frequently implemented 

without adequate planning.  Here are some suggestions for 

improving learning within a cooperative framework:  

1. Group size too large!  

It takes a lot of skill for students to manage a group of 4 or more. 

Instead, keep group size small: 2 or 3 is best. Smaller groups are 

more effective and take less time.  

http://www.co-operation.org/pages/cl-methods.html
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2. Not preparing students to work in cooperative groups. 

Explain to students why you are using cooperative learning, do a 

short cooperative learning activity, then have them explain how it can 

help them. Initially, do short get-acquainted and review activities.  

3. Not teaching students appropriate interaction skills.  

Ask students to contribute to a class list of appropriate group 

behaviors. Examples: stay on task, contribute ideas, help others 

learn, encourage everyone to participate, listen with care, show 

respect for others. Display the list and remind students to use them. 

Add to the list as needed.  

4. Letting students choose their own groups.  

We would all choose our friends to work with if given the choice. 

Friends often get off-task. Students need to develop positive working 

relationships with all class members. Randomly assign students to 

groups. Change groups often enough so no-one gets stuck for long 

periods with a difficult class member.  

5. Not doing cooperative activities often enough for students to 

develop cooperative skills.  

Have students do something cooperative at each class session to 

reinforce positive cooperative habits. If nothing else, have them 

share what they learned with a partner.  

6. Not planning cooperative lessons with care.  

Many teachers confuse group work with cooperative learning. They 
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put students in groups, tell them to work together, and wonder why 

the groups aren't successful. But cooperative learning groups have 

five essential elements (positive interdependence, individual 

accountability, face-to-face promotive interaction, social skills and 

processing) built carefully into every lesson to teach the students to 

learn well together. Learn how to include them in each cooperative 

lesson.  

7. Assuming that cooperative groups can handle complex tasks 

before learning how to complete simple ones successfully.  

Students must be taught how to learn together. Start with short, 

simple activities and progress to longer and more significant ones as 

your students are successful. Have frequent class discussions on 

what helps the groups do well.  

8. Emphasizing paper or project completion as a group goal.  

With completion as the only goal, there's nothing to stop one student 

from doing the work and the others from "hitchhiking." Assignments 

should ensure individual accountability is possible (a test taken 

individually, a class presentation, a follow-up assignment that is 

completed alone).  

9. An unclear learning goal.  

A clear group learning goal is one whose achievement is easily 

measured. Example: You are finished when every member in your 

group can explain the work and/or pass a quiz.  
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10. Assuming that students will magically develop needed social 

skills.  

You must teach them how to coordinate their work with others and 

keep everyone included in the learning. Does this by helping them 

see the need for skills, showing them exactly what to do, having them 

practice under your eagle eye, then giving them feedback and 

coaching until their cooperative skills are automatic?  

11. Not understanding the power of positive relationships on 

achievement.  

Start every group session with a get-acquainted or relationship-

building question, such as "What is your partner's name, and what's 

their favorite flavor of ice-cream?" Build in initial success by giving 

review or easier assignments, and then slowly increase the difficulty 

of the tasks as students gain confidence in their ability to work 

together.  

12. Not carefully monitoring the groups while they are working.  

This is not TEACHING time, but being with the groups, correcting 

misconceptions, helping students understand, and reinforcing good 

teamwork skills, monitor the groups carefully by observing 

interactions and encouraging appropriate learning and teamwork 

skills, help the groups ensure mastery by every student, keep 

individuals on their toes by asking them at random to explain their 

group's work.  
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13. Giving group grades.  

Give group grades only when absolutely necessary, absolutely fair 

for each member, and when you have taught the students how to 

work together. Assess learning with individual quizzes or papers. 

Avoid having students grade each other - that can turn into a 

popularity contest. Have students assess their own learning by 

comparing what they can do with criteria.  

14. Using Jigsaw with material that is too difficult for individuals to 

learn.  

The jigsaw technique is one where each student learns part of the 

material and then teaches it to their group members. If individual 

students can't learn the material they need to teach, your students 

are not ready to do jigsaw with that lesson. Instead, use cooperative 

guided practice and check learning with individual quizzes or 

assignments.  

15. Assuming that implementing cooperative learning is easy.  

Cooperative learning is complex, procedural learning, like learning to 

play a new sport. Plan on several years of on-going training and 

practice in cooperative learning to achieve intuitive, wise use.   

 

5.1.5 TEACHING COOPERATIVE SKILLS  

 

Just as a teacher needs to teach academic skills, social skills also 
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need to be directly addressed. Students who work in teams need "(a) 

an opportunity to work together cooperatively (where teamwork skills 

need to be manifested), (b) a motivation to engage in the teamwork 

skills (a reason to believe that such actions will be beneficial to them) 

, and (c) some proficiency in using teamwork skills" (Johnson, 

Johnson, & Holubec, 1998).  

 

Step 1. Make sure students understand the need for the teamwork    

skill.  To accomplish this, the teacher can do the following:  

 

  Ask students to develop a list of social skills needed to improve 

group work. From the skills they list, emphasize one or two.   

 

  Present a case to students so they can see it is better to know the 

skill than not to know it. Compliment the students who use the skills 

in the classroom.  

 Illustrate the need for the skill through a role play that provides a 

counter-example in which the skill is obviously missing in a group. 

 

Step 2. Make sure the students understand what the cooperative 

learning skill is, how, and when to use the skill. To accomplish this, 

the teacher can do the following: 
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 Define the skill in terms of verbal and nonverbal behaviors and 

explain thoroughly what students have to do. This can be done with a 

T-Chart. After the skill is listed (e.g., give directions to the group‟s 

work), then ask the class: “What would this skill look like?” (nonverbal 

behaviors) and "What does this skill sound like?" verbal behaviors).   

 

 Demonstrate and model the skill in front of the students and explain 

it step by step so students have a concrete idea of what the skill 

entails in terms of verbal and nonverbal behavior.  

 

 Have the students practice the skill twice in their groups before the 

lesson starts.  

 

Teacher modeling of expected social skills allows the students to see 

the shape and form of these skills. Showing students within your 

classroom what these skills look like clarifies exactly what you expect 

to see from them and what they can expect to see within their 

groups. Modeling need not to be staged or contrived, though the use 

of role-playing can allow demonstration of the specific skills needed. 

Integrating collaborative and cooperative behaviors into daily 

instruction immerses students in these skills before they are asked to 

use them independently (Snodgrass & Bevevino, 2000). 
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Step 3. Set up practice situations and encourage skill mastery. The 

teacher guides practice as students master the skill through 

repetition. 

 

 Assign a social skill either as a specific role for certain students or as 

a general responsibility for all members of the group. Skills are 

introduced gradually, for instance, one new skill every week and at 

the same time previously introduced skills are repeated until mastery 

occurs.  

 

 Observe each group and record who uses the skill, how frequently, 

and how effectively. You can begin with a very simple observation 

form that measures only two or three skills. Student observes should 

be used as soon as possible.   

 

 Cue the use of skills periodically during a lesson by having a student 

demonstrate the skill in front of the others.   

 

 Intervene in the cooperative groups to explain the skills and show 

how to use them.   

 

 Coach students on how to improve the use of the skill.  
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Step 4. Give students feedback on their use of the skill. Help them 

reflect on how to engage in the skill more effectively in the future. 

Effective communication has to occur in the learning process. In 

cooperative learning, the observer reports to the group on the 

information gathered, and group members in turn report their 

impressions about their behavior. The observer provides positive 

feedback to all group members about their efforts to learn and help 

others learn. Whole-class processing follows small-group processing. 

The teacher provides feedback to the class as a whole. 

 

Step 5. Make sure students practice the cooperative learning skill 

until it becomes automatic. There are four stages of skill 

development. 

 

 Awkward (the beginning stage, when there is awkwardness in 

engaging in the skill)  

 

 Phony (when students use the skill but feel inauthentic)  

 Mechanical  

 Integrated (when the skill occurs naturally) 

The following are sample T-charts that can be used to teach social 

skills in the cooperative classroom.  
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5.1.6 TECHNIQUES OF ACTIVE LEARNING 

 

These techniques are aimed at individual students; they can very 

easily be used without interrupting the flow of the class. These 

exercises are particularly useful in providing the instructor with 

feedback concerning student understanding and retention of 

material. Some (numbers 3 and 4, in particular) are especially 

designed to encourage students' exploration of their own attitudes 

and values. Many (especially numbers 4 - 6) are designed to 

increase retention of material presented in lectures and texts. 

Here some techniques in order to develop Cooperative Learning 

 

       THE "ONE MINUTE PAPER" 

  

Ask students to comment on the following questions. Give them one 

minute and time them. This activity focuses them on the content and 

can also provide feedback to you as a teacher.  

 What was the most important or useful thing you learned today?  

 What two important questions do you still have; what remains 

unclear?  

 What would you like to know more about?  

You can use these one minute papers to begin the next day's 

discussion, to facilitate discussion within a group, or to provide you 
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with feedback on where the student is in his or her understanding of 

the material.   

 

         MUDDIEST (OR CLEAREST) POINT  

 

This is a variation on the one-minute paper, though you may wish to 

give students a slightly longer time period to answer the question. 

Here you ask (at the end of a class period, or at a natural break in 

the presentation), "What was the "muddiest point" in today's 

lecture?" or, perhaps, you might be more specific, asking, for 

example: "What (if anything) do you find unclear about the concept 

of 'personal identity' ('inertia', 'natural selection', etc.)?".  

   

         AFFECTIVE RESPONSE 

 

 Again, this is similar to the above exercises, but here you are 

asking students to report their reactions to some facet of the course 

material - i.e., to provide an emotional or evaluative response to the 

material. Obviously, this approach is limited to those subject areas 

in which such questions are appropriate (one should not, for 

instance, inquire into students‟ affective responses to vertebrate 

taxonomy). However, it can be quite a useful starting point for 

courses such as applied ethics, particularly as a precursor to 
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theoretical analysis. For example, you might ask students what they 

think of Dr. Jack Kevorkian's activities, before presenting what 

various moral theorists would make of them. By having several 

views "on the table" before theory is presented, you can help 

students to see the material in context and to explore their own 

beliefs. It is also a good way to begin a discussion of evolutionary 

theory or any other scientific area where the general public often 

has views contrary to current scientific thinking, such as paper vs. 

plastic packaging or nuclear power generation.  

   

 DAILY JOURNAL 

 

This combines the advantages of the above three techniques, and 

allows for more in-depth discussion of or reaction to course 

material. You may set aside class time for students to complete 

their journal entries, or assign this as homework. The only 

disadvantage to this approach is that the feedback will not be as 

"instant" as with the one-minute paper (and other assignments 

which you collect the day of the relevant lecture). But with this 

approach (particularly if entries are assigned for homework), you 

may ask more complex questions, such as, "Do you think that 

determinism is correct, or that humans have free will? Explain your 

answer.", or "Do you think that Dr. Kevorkian's actions are morally 
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right? What would John Stuart Mill say?" and so on. Or you might 

have students find and discuss reports of scientific studies in 

popular media on topics relevant to course material, such as global 

warming, the ozone layer, and so forth.  

 

READING QUIZ  

 

Clearly, this is one way to coerce students to read assigned 

material! Active learning depends upon students coming to class 

prepared. The reading quiz can also be used as an effective 

measure of student comprehension of the readings (so that you 

may gauge their level of sophistication as readers). Further, by 

asking the same sorts of questions on several reading quizzes, you 

will give students guidance as to what to look for when reading 

assigned text. If you ask questions like "What color were 

Esmeralda‟s eyes?" (as my high school literature teacher liked to 

do), you are telling the student that it is the details that count, 

whereas questions like "What reason did Esmeralda give, for 

murdering Sebastian?" highlight issues of justification. If your goal 

is to instruct (and not merely to coerce), carefully choose questions 

which will both identify who has read the material (for your sake) 

and identify what is important in the reading (for their sake).     
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          CLARIFICATION PAUSES  

 

This is a simple technique aimed at fostering "active listening". 

Throughout a lecture, particularly after stating an important point or 

defining a key concept, stop, let it sink in, and then (after waiting a 

bit!) ask if anyone needs to have it clarified. You can also circulate 

around the room during these pauses to look at student notes, 

answer questions, etc. Students who would never ask a question in 

front of the whole class will ask questions during a clarification 

pause as you move about the room.  

 

         QUESTIONS AND ANSWERS 

 

While most of us use questions as a way of prodding students and 

instantly testing comprehension, there are simple ways of tweaking 

comprehension. Though some of the techniques listed here are 

"obvious", we will proceed on the principle that the obvious 

sometimes bears repeating (a useful pedagogical principle, to be 

sure!).  

 

         THE "SOCRATIC METHOD" 

 

Taking its namesake from the most famous gadfly in history, this 

technique in its original format involved instructors "testing" student 
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knowledge (of reading assignments, lectures, or perhaps 

applications of course material to a wider context) by asking 

questions during the course of a lecture. Typically, the instructor 

chooses a particular student, presents her with a question, and 

expects an answer forthwith; if the "chosen" student cannot answer 

the question presented, the instructor chooses another (and 

another) until the desired answer is received. This method has 

come under criticism, based on claims that it singles out students 

(potentially embarrassing them), and/or that it favors only a small 

segment of the class (i.e., that small percentage of the class who 

can answer any question thrown at them). In addition, once a 

student has answered a question they may not pay much attention 

as it will be a long time before the teacher returns to them for a 

second question. In spite of these criticisms, we feel that the 

Socratic Method is an important and useful one; the following 

techniques suggest variations which enhance this method, avoiding 

some of these pitfalls. 

   

          WAITS TIME  

 

Rather than choosing the student who will answer the question 

presented, this variation has the instructor WAITING before calling 

on someone to answer it. The wait time will generally be short (15 
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seconds or so) - but it may seem interminable in the classroom. It is 

important to insist that no one raise his hand (or shout out the 

answer) before you give the OK, in order to discourage the typical 

scenario in which the five students in the front row all immediately 

volunteer to answer the question, and everyone else sighs in relief. 

Waiting forces every student to think about the question, rather than 

passively relying on those students who are fastest out of the gate 

to answer every question. When the wait time is up, the instructor 

asks for volunteers or randomly picks a student to answer the 

question. Once students are in the habit of waiting after questions 

are asked, more will get involved in the process. 

 

          STUDENT SUMMARY OF ANOTHER STUDENT'S ANSWER  

 

In order to promote active listening, after one student has 

volunteered an answer to your question, ask another student to 

summarize the first student's response. Many students hear little of 

what their classmates have to say, waiting instead for the instructor 

to either correct or repeat the answer. Having students summarize 

or repeat each others' contributions to the course both fosters 

active participation by all students and promotes the idea that 

learning is a shared enterprise. Given the possibility of being asked 
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to repeat a classmates' comments, most students will listen more 

attentively to each other.  

   

THE FISH BOWL  

 

Students are given index cards, and asked to write down one 

question concerning the course material. They should be directed 

to ask a question of clarification regarding some aspect of the 

material which they do not fully understand; or, perhaps you may 

allow questions concerning the application of course material to 

practical contexts. At the end of the class period (or, at the 

beginning of the next class meeting if the question is assigned for 

homework), students deposit their questions in a fish bowl. The 

instructor then draws several questions out of the bowl and 

answers them for the class or asks the class to answer them. This 

technique can be combined with others (e.g., #8-9 above, and #2).  

 

QUIZ/TEST QUESTIONS  

 

Here students are asked to become actively involved in creating 

quizzes and tests by constructing some (or all) of the questions for 

the exams. This exercise may be assigned for homework and itself 

evaluated (perhaps for extra credit points). In asking students to 



 

160 
 

think up exam questions, we encourage them to think more deeply 

about the course material and to explore major themes, comparison 

of views presented, applications, and other higher-order thinking 

skills. Once suggested questions are collected, the instructor may 

use them as the basis of review sessions, and/or to model the most 

effective questions. Further, you may ask students to discuss the 

merits of a sample of questions submitted; in discussing questions, 

they will significantly increase their engagement of the material to 

supply answers. Students might be asked to discuss several 

aspects of two different questions on the same material including 

degree of difficulty, effectiveness in assessing their learning, proper 

scope of questions, and so forth. 

 

IMMEDIATE FEEDBACK 

 

These techniques are designed to give the instructor some 

indication of student understanding of the material presented during 

the lecture itself. These activities provide formative assessment 

rather than summative assessment of student understanding, 

Formative assessment is evaluation of the class as a whole in order 

to provide information for the benefit of the students and the 

instructor, but the information is not used as part of the course 

grade; summative assessment is any evaluation of student 
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performance which becomes part of the course grade. For each 

feedback method, the instructor stops at appropriate points to give 

quick tests of the material; in this way, she can adjust the lecture 

mid-course, slowing down to spend more time on the concepts 

students are having difficulty with or moving more quickly to 

applications of concepts of which students have a good 

understanding.   

 

FINGER SIGNALS  

 

This method provides instructors with a means of testing student 

comprehension without the waiting period or the grading time 

required for written quizzes. Students are asked questions and 

instructed to signal their answers by holding up the appropriate 

number of fingers immediately in front of their torsos (this makes it 

impossible for students to "copy", thus committing them to answer 

each question on their own). For example, the instructor might say 

"one finger for 'yes', two for 'no'", and then ask questions such as 

"Do all organic compounds contain carbon [hydrogen, etc.]?". Or, 

the instructor might have multiple choice questions prepared for the 

overhead projector and have the answers numbered (1) through 

(5), asking students to answer with finger signals. In very large 

classes the students can use a set of large cardboard signs with 
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numbers written on them. This method allows instructors to assess 

student knowledge literally at a glance.  

   

         FLASH CARDS 

  

 A variation of the Finger Signals approach, this method tests 

students‟ comprehension through their response to flash cards held 

by the instructor. This is particularly useful in disciplines which 

utilize models or other visual stimuli, such as chemistry, physics or 

biology. For example, the instructor might flash the diagram of a 

chemical compound and ask "Does this compound react with 

H2O?". This can be combined with finger signals.  

   

        QUOTATIONS  

 

This is a particularly useful method of testing student understanding 

when they are learning to read texts and identify an author's 

viewpoint and arguments. After students have read a representative 

advocate of each of several opposing theories or schools of 

thought, and the relevant concepts have been defined and 

discussed in class, put on the overhead projector a quotation by an 

author whom they have not read in the assigned materials, and ask 

them to figure out what position that person advocates. In addition 
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to testing comprehension of the material presented in lecture, this 

exercise develops critical thinking and analysis skills. This would be 

very useful, for example, in discussing the various aspects of 

evolutionary theory. 

 

CRITICAL THINKING MOTIVATORS 

 

Sometimes it is helpful to get students involved in discussion of or 

thinking about course material either before any theory is presented 

in lecture or after several conflicting theories have been presented. 

The idea in the first case is to generate data or questions prior to 

mapping out the theoretical landscape; in the second case, the 

students learn to assess the relative merits of several approaches. 

   

          THE PRE-THEORETIC INTUITIONS QUIZ  

 

 Students often dutifully record everything the instructor says 

during a lecture and then ask at the end of the day or the course 

"what use is any of this?", or "what good will philosophy [organic 

chemistry, etc.] do for us?". To avoid such questions, and to get 

students interested in a topic before lectures begin, an instructor 

can give a quiz aimed at getting students to both identify and to 

assess their own views. An example of this is a long "True or 
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False" questionnaire designed to start students thinking about 

moral theory (to be administered on the first or second day of an 

introductory ethics course), which includes statements such as 

"There are really no correct answers to moral questions" and 

"Whatever a society holds to be morally right is in fact morally 

right". After students have responded to the questions individually, 

have them compare answers in pairs or small groups and discuss 

the ones on which they disagree. This technique may also be 

used to assess student knowledge of the subject matter in a pre-

/post-lecture comparison. The well-known "Force Concept 

Inventory" developed by Hestenes to measure understanding of 

force and motion is another good example of this.  

 

          PUZZLES/PARADOXES  

 

 One of the most useful means of ferreting out students' intuitions 

on a given topic is to present them with a paradox or a puzzle 

involving the concept(s) at issue, and to have them struggle 

towards a solution. By forcing the students to "work it out" without 

some authority's solution, you increase the likelihood that they will 

be able to critically assess theories when they are presented later. 

For example, students in a course on theories of truth might be 

asked to assess the infamous "Liar Paradox" (with instances such 



 

165 
 

as 'This sentence is false'), and to suggest ways in which such 

paradoxes can be avoided. Introductory logic students might be 

presented with complex logic puzzles as a way of motivating truth 

tables, and so forth. In scientific fields you can present experimental 

data which seems to contradict parts of the theory just presented or 

use examples which seem to have features which support two 

opposing theories. 

 

SHARE/PAIR 

 

Grouping students in pairs allows many of the advantages of group 

work students have the opportunity to state their own views, to hear 

from others, to hone their argumentative skills, and so forth without 

the administrative "costs" of group work (time spent assigning 

people to groups, class time used just for "getting in groups", and so 

on). Further, pairs make it virtually impossible for students to avoid 

participating thus making each person accountable. 

 

DISCUSSION  

 

Students are asked to pair off and to respond to a question either 

in turn or as a pair. This can easily be combined with other 

techniques such as those under "Questions and Answers" or 
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"Critical Thinking Motivators" above. For example, after students 

have responded to statements, such as "Whatever a society holds 

to be morally right is in fact morally right" with 'true' or 'false', they 

can be asked to compare answers to a limited number of 

questions and to discuss the statements on which they differed. In 

science classes students can be asked to explain some 

experimental data that supports a theory just discussed by the 

lecturer. Generally, this works best when students are given 

explicit directions, such as "Tell each other why you chose the 

answer you did".  

 

 NOTE COMPARISON/SHARING  

 

One reason that some students perform poorly in classes is that 

they often do not have good note-taking skills. That is, while they 

might listen attentively, students do not always know what to write 

down, or they may have gaps in their notes which will leave them 

bewildered when they go back to the notes to study or to write a 

paper. One way to avoid some of these pitfalls and to have 

students‟ model good note-taking is to have them occasionally 

compare notes. The instructor might stop lecturing immediately 

after covering a crucial concept and have students read each 

others' notes, filling in the gaps in their own note-taking. This is 
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especially useful in introductory courses or in courses designed for 

non-majors or special admissions students. Once students see the 

value of supplementing their own note-taking with others', they are 

likely to continue the practice outside of class time.  

 

5.1.7 EVALUATION OF ANOTHER STUDENT'S WORK  

 

Students are asked to complete an individual homework 

assignment or short paper. On the day the assignment is due, 

students submit one copy to the instructor to be graded and one 

copy to their partner. These may be assigned that day, or students 

may be assigned partners to work with throughout the term. Each 

student then takes their partner's work and depending on the 

nature of the assignment gives critical feedback, standardizes or 

assesses the arguments, corrects mistakes in problem-solving or 

grammar, and so forth. This is a particularly effective way to 

improve student writing. 

 

5.1.8 COOPERATIVE LEARNING EXERCISES 

 

For more complex projects, where many heads are better than one 

or two, you may want to have students work in groups of three or 

more. As the term "cooperative learning" suggests, students 
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working in groups will help each other to learn. Generally, it is better 

to form heterogeneous groups (with regard to gender, ethnicity, and 

academic performance), particularly when the groups will be 

working together over time or on complex projects; however, some 

of these techniques work well with spontaneously formed groups. 

Cooperative groups encourage discussion of problem solving 

techniques ("Should we try this?", etc.), and avoid the 

embarrassment of students who have not yet mastered all of the 

skills required. 

  

        COOPERATIVE GROUPS IN CLASS  

 

A question to be worked on in each cooperative group and then 

circulate around the room answering questions, asking further 

questions, keeping the groups on task, and so forth.. After an 

appropriate time for group discussion, students are asked to share 

their discussion points with the rest of the class. (The ensuing 

discussion can be guided according to the "Questions and 

Answers" techniques outlined above.) 
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ACTIVE REVIEW SESSIONS  

 

In the traditional class review session the students ask questions 

and the instructor answers them. Students spend their time copying 

down answers rather than thinking about the material. In an active 

review session the instructor posses questions and the students 

work on them in groups. Then students are asked to show their 

solutions to the whole group and discuss any differences among 

solutions proposed.  

 

        WORK AT THE BLACKBOARD  

 

In many problem solving courses (e.g., logic or critical thinking), 

instructors tend to review homework or teach problem solving 

techniques by solving the problems themselves. Because students 

learn more by doing, rather than watching, this is probably not the 

optimal scenario. Rather than illustrating problem solving, have 

students work out the problems themselves, by asking them to go 

to the blackboard in small groups to solve problems. If there is 

insufficient blackboard space, students can still work out problems 

as a group, using paper and pencil or computers if appropriate 

software is available.  
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       CONCEPT MAPPING  

 

A concept map is a way of illustrating the connections that exist 

between terms or concepts covered in course material; students 

construct concept maps by connecting individual terms by lines 

which indicate the relationship between each set of connected 

terms. Most of the terms in a concept map have multiple 

connections. Developing a concept map requires the students to 

identify and organize information and to establish meaningful 

relationships between the pieces of information.  

 

         VISUAL LISTS  

 

Here students are asked to make a list--on paper or on the 

blackboard; by working in groups, students typically can generate 

more comprehensive lists than they might if working alone. This 

method is particularly effective when students are asked to 

compare views or to list pros and cons of a position. One technique 

which works well with such comparisons is to have students draw a 

"T" and to label the left- and right-hand sides of the cross bar with 

the opposing positions (or 'Pro' and 'Con'). They then list everything 

they can think of which supports these positions on the relevant 

side of the vertical line. Once they have generated as thorough a 
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list as they can, ask them to analyze the lists with questions 

appropriate to the exercise. For example, when discussing 

Utilitarianism (a theory which claims that an action is morally right 

whenever it results in more benefits than harms) students can use 

the "T" method to list all of the (potential) benefits and harms of an 

action, and then discuss which side is more heavily "weighted". 

Often having the list before them help to determine the ultimate 

utility of the action, and the requirement to fill in the "T" generally 

results in a more thorough accounting of the consequences of the 

action in question. In science classes this would work well with such 

topics as massive vaccination programs, nuclear power, eliminating 

chlorofluorocarbons, reducing carbon dioxide emissions, and so 

forth.  

   

        JIGSAW GROUP PROJECTS 

 

In jigsaw projects, each member of a group is asked to complete 

some discrete part of an assignment; when every member has 

completed his assigned task, the pieces can be joined together to 

form a finished project. For example, students in a course in African 

geography might be grouped and each assigned a country; 

individual students in the group could then be assigned to research 

the economy, political structure, ethnic makeup, terrain and climate, 
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or folklore of the assigned country. When each student has 

completed his research, the group then reforms to complete a 

comprehensive report. In a chemistry course each student group 

could research a different form of power generation (nuclear, fossil 

fuel, hydroelectric, etc.). Then the groups are reformed so that each 

group has an expert in one form of power generation. They then 

tackle the difficult problem of how much emphasis should be placed 

on each method.  

   

        ROLE PLAYING  

 

 Here students are asked to "act out" a part. Doing so, they get a 

better idea of concepts and theories being discussed. Role-playing 

exercises can range from the simple (e.g., "What would you do if a 

Nazi came to your door, and you were hiding a Jewish family in the 

attic?") to the complex. Complex role playing might take the form of 

a play (depending on time and resources); for example, students 

studying ancient philosophy might be asked to recreate the trial of 

Socrates. Using various sources (e.g., Plato's dialogues, Stone's 

The Trial of Socrates, and Aristophanes' The Clouds), student 

teams can prepare the prosecution and defense of Socrates on the 

charges of corruption of youth and treason; each team may present 

witnesses (limited to characters which appear in the Dialogues, for 
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instance) to construct their case, and prepare questions for cross-

examination.  

 

        PANEL DISCUSSIONS  

 

Panel discussions are especially useful when students are asked to 

give class presentations or reports as a way of including the entire 

class in the presentation. Student groups are assigned a topic to 

research and asked to prepare presentations (note that this may 

readily be combined with the jigsaw method outlined above). Each 

panelist is then expected to make a very short presentation, before 

the floor is opened to questions from "the audience". The key to 

success is to choose topics carefully and to give students sufficient 

direction to ensure that they are well-prepared for their 

presentations. You might also want to prepare the "audience", by 

assigning them various roles. For example, if students are 

presenting the results of their research into several forms of energy, 

you might have some of the other students role play as concerned 

environmentalists, transportation officials, commuters, and so 

forth.    
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DEBATES  

 

 Actually a variation of #27, formal debates provide an efficient 

structure for class presentations when the subject matter easily 

divides into opposing views or „Pro‟/„Con‟ considerations. Students 

are assigned to debate teams, given a position to defend, and then 

asked to present arguments in support of their position on the 

presentation day. The opposing team should be given an 

opportunity to rebut the argument(s) and, time permitting, the 

original presenters asked to respond to the rebuttal. This format is 

particularly useful in developing argumentation skills (in addition to 

teaching content). 

 

GAMES  

 

Many will scoff at the idea that one would literally play games in a 

university setting, but occasionally there is no better instructional 

tool. In particular, there are some concepts or theories which are 

more easily illustrated than discussed and in these cases, a well-

conceived game may convey the idea more readily. For example, 

when students are introduced to the concepts of "laws of nature" 

and "the scientific method", it is hard to convey through lectures the 

nature of scientific work and the fallibility of inductive hypotheses. 
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Instead, students play a couple rounds of the Induction Game, in 

which playing cards are turned up and either added to a running 

series or discarded according to the dealer‟s pre-conceived "law of 

nature". Students are asked to "discover" the natural law, by 

formulating and testing hypotheses as the game proceeds.  

 

5.2 TEACHING LEARNING PROCESS 

 

5.2.1 ABSTRACT  

 

For those that of incipient way are interested for understands the 

phenomenon of the academic yield from the factors as the success 

or school failure, it is advisable that come closer of way previous the 

study of some variables that are implicit in the same one. The 

present theorical reference describes some of the principal 

dimensions of the process of education learning, emphasizing his 

conditions and transformation, across the perspective of different 

authors. 
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5.2.2 INTRODUCTION 

 

Teachers in finding solutions to the problem are worried to develop a 

particular kind of motivation in their students, “Motivation to Learn”. 

Teacher must consider how to achieve that students participate in an 

active way in the classes generating a motivation state to learn, 

otherwise thinking about how to develop in students the ability of 

being motivated to learn so they are able to educate themselves 

throughout their lives. 

 

This process is far more complicated than it seems, as there are a lot 

of factors that affect like: learner abilities, the classroom environment, 

infrastructure, etc. Here, the role of the teacher is exanimate and 

his/her contribution to learning. Of course, teachers in the real world 

come in of different personalities, beliefs and ways of thinking and 

working.  

 

5.2.3 EDUCATION 

 

Education is a group of knowledge, commands and methods where 

individual are helped in the development and improvement of the 

intellectual, moral and physical faculties. 
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It is the process that the Human Being is formed and defined as a 

person. 

 

The words educate come of edecere that means find out. Apart its 

concept, the education has special characteristic according the 

individual's features and the society. In the current situation, the 

Education should be demanding, from the point of view that people 

should put more effort in learning and to develop all their potential. 

 

5.2.4 TEACHING 

 

It is a process that permits to communicate or transmit specific or 

general knowledge about a subject. The education is the formation of 

a person while Teaching is limited to transmit. For that reason 

Education is joining with Teaching. 

 

The teaching methods are into the theories of learning process, the 

task of modern pedagogy had been to study in an experimental way 

the effectiveness of these methods, at the same time it attempts its 

theoretical formulation.  All teaching-learning process is represented 

by a conditioned reflection, so, the associate relationship that exists 

among the answer and the stimulus that it provokes. All teaching 

process consists on stimulating a person that puts in activity he/she 
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abilities. The study of motivation understands the organic factors in 

all behaviors and. The importance that it has is incentive to learn, it is 

depends of training level, of maturity and of culture, others. 

 

5.2.4 LEARNING 

 

It is the action to learn and the time that it late. Also it is the process 

which a person training to give solutions to different problems. 

Learning has a fundamental importance in all Human Being aspect. It 

is consequence of different mistakes until get a great solution.  

 

       5.2.5 A CONSTRUCTIVIST VIEW OF EDUCATION 

  

Education has two main purposes: to empower learners to think for     

themselves, and to promote in the next generation. 

Teacher cannot tell students what concepts to construct or how to 

construct them, but by judicious use of language they can be 

prevented from constructing in directions which the teacher considers 

futile but which, as he knows from experience, are likely to be tried. 

 

Constructivist learning and in general, all approaches to learning and 

teaching, are organized attempts to bring some kind of meaning to 

our lives. For them, education can be an enriching experience, as 
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long as the meanings that emerge are personal and significant in 

some part of the person's life. 

 

       5.2.6 TEACHERS' BELIEFS 

 

Beliefs cannot be defined or evaluated, but there are a number of 

things that we should know about them. Beliefs are culturally bound 

and, since they are formed early in life, they tend to be resistant to 

change. By virtue of the fact that they are difficult to measure, we 

almost always have to infer people's beliefs from the ways in which 

they act rather than from what they say they believe. 

 

5.2.7 BELIEFS ABOUT LEARNERS 

 

Teachers hold any or a combination of beliefs about their students. 

There are at least seven different ways in which teachers construct 

learners and that such evaluate constructions have a deep influence 

on their classroom practice. So, learners may be construed as: 

 resisters  

 receptacles  

 raw material  

 clients  

 partners  
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 individual explorers  

 democratic explorers  

These constructs are seen in terms of a continuum which mirrors the 

nature of the teacher-learner power relationship. The first three 

constructs are teacher dominated, whereas the latter involve learner 

participation. 

 

         5.2.8 BELIEFS ABOUT LEARNING 

 

This point is very important in Teaching Learning Process because 

learners must feel that their teacher believe in their capacity. 

Teaching is not indivisible from learning. We can be good teachers 

only if we know what we mean by learning because only then can 

we know what we expect our learners to achieve.  

 

         5.2.9 TEACHERS' BELIEFS ABOUT THEMSELVES 

 

Teachers who are humanistic people, teaching is essentially a 

personal expression of the self, which has particular implications 

with regard to teachers' views of themselves, since a teacher who 

lacks self-esteem will not be able to build the self-esteem of others. 

The teacher who does not accept his learners for who they are 

makes it difficult for them to accept themselves. By the same token, 
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the language teacher needs to impart a sense of self-confidence in 

using the language, while at the same time respecting learners' 

attempts to communicate in the foreign language. 

 

5.2.10 A TRANSACTIONAL MODEL 

OF THE TEACHING/LEARNING PROCESS 

 

This model has been developed to categorize the variables that 

have been studied in an attempt to answer the question: "Why do 

some students learn more than other students in classroom and 

school settings?"  

 

According to the model, the reasons can be classified into four 

categories. 

 

 

A Transactional Model of the Teaching/Learning Process 

Context 

All those factors outside of the 

classroom that might influence 

teaching and learning 

Input 

Those qualities or characteristics of 

teachers and students that they bring 
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with them to the classroom 

experience 

Classroom Processes 

Teacher and student behaviors in the 

classroom as well as some other 

variables such as classroom climate 

and teacher/student relationships 

Output 

Measures of student learning taken 

apart from the normal instructional 

process. 

 

The model below is a sensitive image map. Click on any term in the 

model and you will be linked to information about that topic. 
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The most important category is Output because once that has been 

defined it impacts the importance of the variables in the other 

categories. For example, if the desired outcome measure is a score 

on a standardized test of basic skills, the instructional method most 

likely to positively impact that measure is direct or explicit instruction 

(Rosenshine, 1995). However, if the desired outcome is creativity 

and independence, then open education may be a better alternative 

(Giaconia & Hedges, 1982). Alternately, if better relationships among 

diverse students is the goal, the cooperative learning would appear 

to be the better instructional method (Slavin, 1995). 

 

This model has been developed from the perspective of systems 

theory. It will be one of the main organizing features of this course. 

There are a variety of other models that have been developed to 

organize the variables of interest in educational psychology. McIlrath 

and Huitt (1995) provide a review of previous models of the 

teaching/learning process and compare it to this proposed model. If 

you prefer another model, it is certainly appropriate to use it during 

any discussions we have about how knowledge related to 

educational psychology might be organized. Be sure to cite the 

author(s) of your model whenever you refer to it. If you have 

developed your own model (which I encourage you to do), you might 

want to have it drawn out so we can view it during our discussions. 

http://chiron.valdosta.edu/whuitt/col/instruct/dirprn.html
http://chiron.valdosta.edu/whuitt/col/affsys/humed.html
http://chiron.valdosta.edu/whuitt/col/instruct/cooplrn.html
http://pespmc1.vub.ac.be/ASC/MODEL.HTML
http://pespmc1.vub.ac.be/SYSTHEOR.html
http://pespmc1.vub.ac.be/SYSTHEOR.html
http://chiron.valdosta.edu/whuitt/papers/modeltch.html


 

184 
 

A more complete explanation of the model with references is 

provided. It provides an overview and discussion of the most 

important variables in each category.4 

 

5.2.11 WHAT DO TEACHERS BRING TO THE 

TEACHING-LEARNING PROCESS? 

 

Teacher who is supposed to deliver it ad placitum; it is rather the 

result of social interaction and the meanings the teacher and the 

students construct together. This process is not a linear sequence of 

events but a dynamic phenomenon, whereby the teacher, who is 

more knowledgeable, is called upon to act, among other things, as a 

mediator, influencing and being influenced by the students, who 

happen to lack this knowledge. In reality, this process is far more 

complicated than it seems, as there are a host of factors that affect 

its outcomes, for example, learner abilities, the classroom 

environment, infrastructure, etc. Here, we will only examine the role 

of the teacher and his/her contribution to (language) learning. Of 

course, teachers in the real world come in all shapes and sizes, 

exhibiting a wide range of different personalities, beliefs and ways of 

thinking and working. Thus, we cannot hold that someone who uses 

methods and models of teaching that differ from the ones informed 

by research is necessarily a "bad teacher." After all, the present 

                                                 
4
http://chiron.valdosta.edu/whuitt/materials/mdltlp.html 

http://chiron.valdosta.edu/whuitt/materials/tchlrnmd.html
http://chiron.valdosta.edu/whuitt/materials/mdltlp.html
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paper is a far cry from a list of injunctions or guidelines on effective 

teaching. Its main purpose is to draw our attention to a vast 

theoretical plane, of which language teaching is only a small part. 

 

5.2.12 A CONSTRUCTIVIST VIEW OF EDUCATION 

 

Ernst von Glasersfeld, the "father" of constructivism, believes that 

education has two main purposes: to empower learners to think for 

themselves, and to promote in the next generation ways of thinking 

and acting that are deemed important by the present generation 

(Glasersfeld, 1995). Moreover, in his view, constructivist learning is 

best put into practice by dint of presenting the learners with issues 

and concepts in the form of problems to be explored, rather than as 

factoids to be ingested and then regurgitated. To this end, the 

teacher's role is very important, as is evidenced below: 

 

The teacher cannot tell students what concepts to construct or how 

to construct them, but by judicious use of language they can be 

prevented from constructing in directions which the teacher considers 

futile but which, as he knows from experience, are likely to be tried 

(von Glasersfeld, 1995: 184). 
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Nevertheless, this poses a problem, in the sense that the teacher 

may thwart the development of critical reflection on the students' part 

by acting in such a preventative way. 

 

For Thomas and Harri-Augstein (1985), constructivist learning and, in 

general, all approaches to learning and teaching are organized 

attempts to bring some kind of meaning to our lives. For them, 

education can be an enriching experience, as long as the meanings 

that emerge are personal and significant in some part of the person's 

life. Meanings should also be viable, that is, they should prove useful 

in mediating one's transactions - with stored knowledge and the 

world around (Thomas and Harri-Augstein, 1985: 257). 

 

What has become clear is that taking a constructivist perspective on 

education is tantamount to viewing education as a means of helping 

people to construct their own meanings. 

 

In their attempts to understand the meaning that teachers make of 

their work (we will not concern ourselves with students' meanings), 

researchers have resorted to a wide variety of different methods, 

ranging from looking into the thinking and planning that teachers do 

outside the classroom (Clark and Peterson, 1986), through 

ethnographic studies, to autobiographical accounts of the 
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understanding teachers bring to their work (Ashton-Warner, 1980; 

Connelly and Clandinin, 1990). At any rate, it seems to be the case 

that, when confronted by new challenges, a teacher strives to resolve 

them in ways that are commensurate with the understanding she 

brings to the problem - a process that leads in turn to new horizons of 

understanding (see Louden, 1991 for further details). Besides, 

Salmon (1988: 37) maintains that teaching is "not the passing on of a 

parcel of objective knowledge, but the attempt to share what you 

yourself find personally meaningful" - an assertion that could be said 

to encapsulate the philosophy of constructivism. 

 

The above views have certainly blazed a trail in (language) teaching, 

inasmuch as they have been instrumental in casting the role of the 

teacher in a different, more liberating "mould." Teachers are no 

longer seen as competent or incompetent because they are simply 

unique. They do not act as gateways to knowledge because they 

themselves embody the curriculum, conveying not just what they 

know, but also their position towards it, as well as the personal 

ramifications which it may have for them. 

 

5.2.13 THE TEACHER AS REFLECTIVE PRACTITIONER 

 

It stands to reason that, if teachers are to be effective in the 

approaches they decide to take, they should act in accordance with 
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their espoused beliefs. In reality, though, this is hardly the case. 

According to Chris Argyris and Donald Schon (1974, 1978), there is 

usually a discrepancy between what teachers say they believe (their 

"espoused" theories) and the ways in which they act (their "theories-

in-action"). What could resolve this discrepancy is an attempt to help 

teachers become "reflective practitioners" (Shon, 1983), thereby 

subjecting their professional practice to ongoing critical reflection and 

making clear their own particular world view. Smyth (1991: 116) 

suggests that this critical reflection can be fostered by means of 

asking a number of questions: 

 

 What do my practices say about my assumptions, values and 

beliefs about teaching? Where did these ideas come from?  

    What views of power do they embody?  

  Whose interests do my practices seem to serve?  

 

While critical reflection is not negative in its own right, it does imply 

that teachers should be cognizant of their belief systems, in order to 

monitor how far their actions reflect those beliefs. However, in 

keeping with constructivism, becoming effective and autonomous is a 

shared process, whereby both teachers and learners monitor, reflect, 

and act. Thus, a teacher needs to look both inwards and outwards. 

She needs to become aware of others' points of view, as well as her 
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own beliefs - about learners, about learning per se, and about 

herself. 

 

5.2.14 TEACHERS' BELIEFS 

 

Beliefs cannot be defined or evaluated, but there are a number of 

things that we should know about them. Beliefs are culturally bound 

and, since they are formed early in life, they tend to be resistant to 

change. By virtue of the fact that they are difficult to measure, we 

almost always have to infer people's beliefs from the ways in which 

they act rather than from what they say they believe. 

 

5.2.15 BELIEFS ABOUT LEARNERS 

 

Teachers hold any or a combination of beliefs about their students. 

Roland Meighan (1990) suggests that there are at least seven 

different ways in which teachers construe learners and that such 

evaluative constructions have a profound influence on their 

classroom practice. So, according to him, learners may be construed 

as: 

 

 resisters  

 receptacles  

 raw material  
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 clients  

 partners  

 individual explorers  

 democratic explorers  

 

These constructs are seen in terms of a continuum which mirrors the 

nature of the teacher-learner power relationship. Thus, the first three 

constructs are teacher dominated, whereas the latter involve learner 

participation. 

 

More specifically, the notion of learners as resisters sees learners as 

recalcitrant individuals who do not wish to learn. This assumption, 

however, gives rise to the assertion that punishment is the most 

appropriate way of overcoming such "recalcitrance." 

 

An even more common conception of learners is one in which they 

are viewed as receptacles to be filled with knowledge. The teacher is 

seen as having a "jug" of knowledge which he pours into the learners' 

"mugs." This is what Freire (1970) describes as the "banking" 

concept of education, where learners are like bank accounts where 

deposits are made and drawn upon. 
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Even though we have not dwelled upon Meaghan‟s theory in detail, it 

should be apparent by now that constructivism fits more comfortably 

with the latter end of the abovementioned continuum. 

 

5.2.16 BELIEFS ABOUT LEARNING 

 

Teaching is not indivisible from learning. We can be good teachers 

only if we know what we mean by learning because only then can we 

know what we expect our learners to achieve. If our goal is to 

prepare our students to pass an exam, then this will affect the way in 

which we teach. If we see foreign language learning as a perennial 

process which has social and cultural implications, then we will take 

a different approach to teaching it. Gow and Kember (1993) suggest 

that most approaches to learning can be subsumed under any of the 

following points: 

 

 a quantitative increase in knowledge  

 memorisation  

 the acquisition of facts and procedures which can be retained and 

/ or used in practice  

 the abstraction of meaning  

 an interpretative process aimed at the understanding of reality  

 some form of personal change 
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5.2.17 TEACHERS' BELIEFS ABOUT THEMSELVES 

 

For humanistic teachers, teaching is essentially a personal 

expression of the self, which has particular implications with regard to 

teachers' views of themselves, since a teacher who lacks self-esteem 

will not be able to build the self-esteem of others. The teacher who 

does not accept his learners for who they are makes it difficult for 

them to accept themselves. By the same token, the language teacher 

needs to impart a sense of self-confidence in using the language, 

while at the same time respecting learners' attempts to communicate 

in the foreign language.5 

 

        5.2.18 CONCLUSION 

 

There is no such thing as "the perfect teacher." Giving a homily on 

what "good teachers" do appears to be unhelpful and unrewarding to 

those who want to improve their own practices. A far more helpful 

approach seems to be the study of teachers' beliefs, which inform 

and shape their actions. Constructivism lies at the heart of this 

endeavor, as it offers valuable insights into the cognitive as well as 

affective aspects of the relationship between teachers and their self-

images, and teachers and students. Teaching is not merely 

information or knowledge, but mainly an expression of values and 

                                                 

5
 http://www.tefl.net/esl-articles/teaching-learning.htm 

http://www.tefl.net/esl-articles/teaching-learning.htm
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attitudes. What teachers usually get back from their students is what 

they themselves have brought to the teaching-learning process6. 

 

5.2.19 TEACHING TIPS 

 

5.2.19.1 Teaching Tip 1: Pair work/Group work  

 

1. Make a list of pairs of names before the lesson starts or 

while the students are coming in or just tell them when the 

time comes „Gianni, you work with Paola; Chiara, you‟re with 

Stefano this time. 

 

2. If there is an odd number of students make a group of 

three but break them up later in the lesson and put them into 

pairs with someone else so they get more chance to speak. 

 

3. You could put them in small groups to start with if the 

activity allows. You could even make the activity a 

competition in small teams if the activity allows, seeing which 

team gets the most answers right. Use the board or a piece 

of paper for keeping score. 

 

                                                 

6
 http://www.tefl.net/esl-articles/teaching-learning.htm 

 
 

http://www.tefl.net/esl-articles/teaching-learning.htm
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4. Change the partners quite often so that the students don‟t 

get bored with their partner. This is especially important if 

there is a student who isn‟t very popular with the others. 

 

Why: 

 

1. it‟s good for the students to speak to each other in English 

(see TT5 for further explanation). 

 

2. it‟s good for the students to work with another student 

sometimes rather than alone. 

  

Extra Info: 

 

I don‟t put my students into groups bigger than 3 because I 

don‟t think they get enough chance to speak in such a large 

group so they switch off, start fidgeting, get frustrated, let the 

hard-working students do all the work, fall asleep etc. In a 

pair, one student is speaking and one is listening and 

formulating a response, in a group of three, one is speaking, 

and usually the other two are listening and formulating 

responses, in a group of four (or more), one is speaking, one 

or two are listening and formulating responses and the other 

one is asleep, aware that s/he hasn‟t got much chance of 

getting a word in edge-ways. Or of course, in a group of four, 
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two speak to each other while the other two often either fall 

asleep or end up speaking to each other too, in which case 

you might as well have put them in pairs in the first place. 

 

If you have an odd number of students don‟t pair the extra 

student up with yourself - make a group of three somewhere. 

I used to take on the „odd‟ student myself when I started in 

EFL but I found that it didn‟t work. The other students weren‟t 

daft - they realized they were missing out on the teacher‟s 

attention and I realized they were right - I was short-changing 

them by not monitoring them as I should. 

 

If you‟ve got some talkative and some quiet students, pair the 

quiet ones together for the fluency activities (as opposed to 

the vocabulary/grammar activities) to encourage them to talk 

more. I used to put one talkative student in a pair with a quiet 

one, thinking that the quiet one would speak more if his/her 

partner was the chatty type. I was wrong - the talkative one 

monopolizes the conversation and the quiet one is happy to 

let this happen.7 

 

 

                                                 
7
 www.TEFL.NET/EnglishClub.com 

 
 

http://www.tefl.net/EnglishClub.com


 

196 
 

6. HYPOTHESES 

 

6.1 GENERAL 

 

 The Cooperative Learning influence in the Teaching Learning 

Process of the English Language with the students of 8th, 9th, and 

10th years of Basic Education at “Nuestra Señora del Rosario 

Technological Institute”. Academic year 2010 to 201.1 

 

6.2 SPECIFIC  

 

 The Cooperative Learning elements are not applied in the teaching 

Learning Process of the English Language with the students of 8th, 

9th, and 10th years of Basic Education at “Nuestra Señora del 

Rosario Technological Institute”. Academic year 2010 to 2011 

 

 The techniques of   Cooperative Learning applied by teacher are 

not getting good results in teaching Learning Process of the English 

Language with the students of 8th, 9th, and 10th years of Basic 

Education at “Nuestra Señora del Rosario Technological Institute”. 

Academic year 2010 to 2011 
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7. METHODOLOGY 

 

7.1 DESING OF THE RESEARCH 

 

During the development of the investigation researchers will apply 

some methods and techniques that will help them to have a proper 

view of the real impact of The Cooperative Learning on the Teaching 

Learning Process with the students of 8th, 9th and 10th years of Basic 

Education at “Nuestra Señora Del Rosario” Technological Institute, 

Academic Year 2010 – 2011. 

 

In this research the group work cannot manipulate the information 

obtained through surveys and observation, at the same time they will 

need to tabulate, interpret and analysis data collection. 

 

7.2 METHODS 

 

        7.2.1 SCIENTIFIC METHOD 

 

Researchers will need this method to review and analyze 

appropriately all the resources of bibliographic information they 

already have and the information they will need, because it is a 
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group of logical procedures that researchers use to discover and 

enrich the science, in the scientific method there are some essential 

parts that can be taken into account, some of them will be used in 

the process of their research work. 

 

         7.2.2 DESCRIPTIVE METHOD 

 

The descriptive method will be really useful because it will help 

researchers with data collection, tabulation and interpretation of the 

surveys also with the description of facts that will be observed in 

students and English teachers of 8th, 9th and 10th years of Basic 

Education at “Nuestra Señora del Rosario” Technological Institute. 

 

7.2.3 THE HYPOTHETIC DEDUCTIVE METHOD 

 

 It will be crucial in this research work because we will use cases 

through the hypothesis to discover through an intensive research 

the real situation at “Nuestra Señora Del Rosario Technological 

Institute”. 
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7.2.4 THE ANALYTIC- SYNTHETIC METHOD 

 

It will let to process the information through the analysis and the 

synthesis of the collected data with the use of different sources, 

also it will be helpful to note down the theoretical references and to 

analysis and synthesize it. 

 

 

7.3 TECNHIQUES AND INSTRUMENTS  

 

        7.3.1 SURVEY 

 

This will be applied to students and English teachers of 8th, 9th and 

10th years of Basic Education at “Nuestra Señora Del Rosario 

Technological Institute”. 

 

         7.3.2 OBSERVATION 

 

 Through the observation we will know the real situation in the 

classroom in relation with students and teachers‟ behavior of 8th, 

9th and 10th years of basis Education at “Nuestra Señora Del 

Rosario Technological Institute”. Academic year 2010 to 2011. 
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7.4 PROCEDURES 

 

All the information will be analyzed to follow a sequence, so the 

researchers have to organize the information according to all the 

results obtained. The results will be represented in tables, graphs 

and also interpretation of data. 

 

Following these procedure researchers will prove or reject the 

hypothesis that they will formulate in order to know the real problem. 

After they will be able to find out their own conclusion of it and then 

present some recommendations for improving the Teaching Learning 

Process applying the Cooperative Learning. 

 

7.5 POPULATION AND SAMPLE 

 

STUDENTS POPULATION SAMPLE 

8TH year of Basic Education 46 46 

9th year of Basic Education 46 46 

10th year of Basic Education 47 47 

TOTAL 139 139 
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TEACHERS POPULATION SAMPLE 

8th year of basis education 1 1 

9th year of basis education 1 1 

10th year of basis education 1 1 

TOTAL 3 3 
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8. ORGANIZATION AND MANAGEMENT OF THE 

RESEARCH 

 

8.1 RESOURCES 

 

  8.1.1 HUMAN RESOURCERS 

 

• English teachers 

• Students 

• Investigative Group:  

• Johanna Figueroa 

• Maria Teresa Guamán 

 

8.1.2 MATERIAL RESOURCES 

 

• Copies 

• Sheets 

• English Dictionary 
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    8.1.3 TECHNOLOGICAL RESOURCES 

 

 Computer 

 Web sites 

 

8.2 BUDGET 

 

It is all the cost that the researchers will need to do the research work. 

• Computer                                                             1200 

• Transportation                                                       300 

• Food                                                                        50 

• Copies                                                                   300 

• Typing                                                                    100 

                                                                     ----------------------- 

TOTAL                                                                 1950    

 

8.3 FINANCING 

 

The total of the thesis costs will be assumed responsibly by the 

research group. 
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 9. CHRONOGRAM OF ACTIVITIES   

             

                      TIME 

 

 

 

 

ACTIVITIES 

 

January February March April May June July 

Presentation of the first draft 

x  x       

Revision of the first draft 

 x x x x        

Prove of the project 

  x x x x       

Designation of the thesis 

director 
   x x x x    

Field research              x x x   

Organization and tabulation 

of data 
        x   x x x x  

 Redaction of the final work 

      x x x    

 Exposition of the final work                                                 

       x 
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MATRIX 
The Cooperative Learning and its impact  on the Teaching Learning Process of the English Language with the students of  8th, 9th, and 10th 

years of  Basic Education at “Nuestra Señora del Rosario Technological Institute”. Academic year 2010 to 2011 
PROBLEM OBJECTIVES HYPOTHESES VARIABLES INDICATORS SUBINDICATORS 

How does Cooperative 
Learning influence in the 
Teaching Learning 
Process of the English 
Language with the 
students of 8th, 9th, and 
10th years of Basis 
Education at “Nuestra 
Señora del Rosario 
Technological Institute”. 
Academic year 2010 to 
2011? 
 
 

 
SUBPROBLEMS 

 
3. What kind of 

Cooperative 
Learning Elements 
intervening in the 
Teaching Learning 
Process? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

GENERAL 
To determine if the 
Cooperative Learning 
impacts in the Teaching 
Learning Process of the 
English Language with 
the students of 8th, 9th, 
and 10th years of Basic 
Education at “Nuestra 
Señora del Rosario 
Technological Institute”. 
Academic year 2010 to 
2011 
 
 

SPECIFIC 
 
To determine if the 
Cooperative Learning 
Elements  contribute in 
the Teaching Learning 
Process of the English 
Language with the 
students of 8th, 9th, and 
10th years of Basic 
Education at “Nuestra 
Señora del Rosario 
Technological Institute”. 
Academic year 2010 to 
2011 
 
 
 
 
 
 
 

GENERAL 
The Cooperative 
Learning influence in the 
Teaching Learning 
Process of the English 
Language with the 
students of 8th, 9th, and 
10th years of Basic 
Education at “Nuestra 
Señora del Rosario 
Technological Institute”. 
Academic year 2010 to 
2011 
 
 

SPECIFIC 
 
The Cooperative 
Learning elements are 
not applied in the 
teaching Learning 
Process of the English 
Language with the 
students of 8th, 9th, and 
10th years of Basic 
Education at “Nuestra 
Señora del Rosario 
Technological Institute”. 
Academic year 2010 to 
2011 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
INDEPENDENT 
VARIABLE 

 
The Cooperative 
Learning  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

The Cooperative Learning 
Elements 

 
 Group heterogeneity 

 Group goals 

 Promotive interaction 

 Individual accountability 

 Interpersonal skills 

 Equal opportunities for 
success 

 Team competition 

 Effect on motivation 

 Effect of achievement  

 Effect on social relationship  

 Motivational effect  

 Cognitive development effect  

 Cognitive elaboration effect  
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 

 

 
Group heterogeneity 

 

 Size 

 Students of different 
ability levels 

 Ethnics, social classes 
 

Group goals 

 Specific goal 
 

Promotive interaction 

 Peer toturing 

 Temporary assistance 

 Exchanges of 
information and 
material 

Individual accountability 

 Significant contribution 

 To achieving the 
group‟s goal 

Interpersonal skills 

 Face to face 
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4. Which techniques 
of Cooperative 
Learning do the 
teachers use in the 
Teaching Learning 
Process? 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
To discover the 
techniques of 
Cooperative Learning that 
teachers apply in the 
Teaching Learning 
Process of the English 
Language with the 
students of 8th, 9th, and 
10th years of Basic 
Education of the English 
Language at “Nuestra 
Señora del Rosario 
Technological Institute”. 
Academic year 2010 to 
2011. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
The techniques of   
Cooperative Learning 
applied by teacher are 
not getting good results in 
teaching Learning 
Process of the English 
Language with the 
students of 8th, 9th, and 
10th years of Basic 
Education at “Nuestra 
Señora del Rosario 
Technological Institute”. 
Academic year 2010 to 
2011.  

 
 

DEPENDIENT 
VARIABLE 

 
The Teaching 
Learning Process 
  

 
 

 
 
 

INDEPENDENT 
VARIABLE 

 
The techniques 
of  Cooperative 
Learning  
 
 
 
 
 
 
 
 
 
 
 
 

DEPENDIENT 
VARIABLE 

 
The Teaching 
Learning Process 
  

 

 
 
The Teaching Learning Process 
 

 Introduction  

 Education  

 Teaching 

 Learning 

 Teachers‟ beliefs  
Teachers‟ beliefs about learners 
 
 

 
The Cooperative Learning 

Techniques 
 

 jigsaw 

 numbered heads together 

 think-pair-share 
 
 
 
 
 
 
 
 
 
 
 

The Teaching Learning Process 
 

 Introduction  

 Education  

 Teaching 

 Learning 

 Teachers‟ beliefs  

 Teachers‟ beliefs about 
learners  

interaction  

 Basis skills as 
leadership,  

 Decision making, trust 
building 

 
 
 
 

 
 

 
 

jigsaw 

 It is an efficient  
teaching method 

 Teamwork and 
communication skills 

 
Numbered heads together 

 Holds each student 
accountable for 
learning the material 
 

Think- pair- share 

 Three distinct aspects 
steps 

 Encouraging individual 
participation  
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NATIONAL UNIVERSITY OF LOJA 

AREA OF EDUCATION, ART AND COMMUNICATION 

English Language Career 

Teachers’ survey 

As future English teachers, we need to know different 

educational aspects that involve the Cooperative Learning, so 

that is the reason to ask you this requires information which is 

going to help us to work in our thesis. 

 

1. In your opinion. When do students work better?   

(    )  In group 

(    )  With extra activities 

(    )  Individual 

(    )  Pair work 

(    )   Others 

Why?………………………………………………………………………………

……………………………………………………………………………………… 
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2. Do you consider that is important work in group? 

 

Yes (     )                                No (     ) 

Why?………………………………………………………………………………

……………………………………………………………………………………… 

 

3. When you work in group, how does it help you? 

 

(    ) Students work together  

(    ) Students learn faster and efficiently 

(    ) To have free time 

(    ) To motivate students to learn a new language 

(    ) To teach better 

(    ) Others 

Which………………………………………………………………………………

……………………………………………………………………………………… 

 

4. What elements do you develop when you apply Cooperative 

learning?  

    Mark with an x  

(    ) Group Heterogeneity 

(    ) Group Goals 

(    ) Jigsaw 
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(    ) Team competition 

(    ) One minute paper 

 (   ) Others 

Which…………………………………………………………………………… 

……………………………………………………………………………………… 

 

5. Which skills do the students develop more, when they work in 

group?  

    Put 5 (excellent), 4(very good), 3(good), 2(more or less) and 1(less) 

 

(    ) Vocabulary 

(    ) Speaking skill 

(    ) Writing skill 

(    ) Listening skill 

(    ) Reading skill 

Others………………………………………………………………………………

……………………………………………………………………………………… 

 

6. When your students work in group. What techniques do you 

apply? 

    Tick them: 

(    ) Questions and answers 

(    ) Role play 
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(    ) Muddiest point 

(    ) Fill gaps 

(    ) Translating 

(    ) Debate 

(    ) Daily Journal 

(    ) Discussion 

(    ) Dialogues 

(    ) Others 

Which………………………………………………………………………………

……………………………………………………………………………………… 

 

7. When you teach what activities you develop? 

 

(     )  Numbered heads together 

(     )  Think, Pair, Share 

(     )  Reading comprehension using jigsaw 

(     )  Discussion using jigsaw 

(     )  Puzzles 

(     )  Quiz- test questions 

(     )  Clarification pauses 
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8. Choose what elements you develop when you work in group. 

 

(     )  Positive interdependence 

(     )  Interpersonal skills 

(     )  individual accountability 

(     )  Group processing  

(     )  Promotive interaction  

(     )  Games  

(     )  Songs 

 

9. How do you feel when you work in group? 

 

(     )  shy 

(     )  Relaxed 

(     )  Happy 

(     )  Motivated 

(     )  Nervous 

(     )  Easygoing 

(     )  Free 
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10. Do you consider that your Students get meaningful learning when 

they  

     use group work activities? 

 

Yes      (      )                                               No   (     ) 

 

Why?………………………………………………………………………………

………………………………………………………………………………………  

 

11. What number of students is the best for working in group? 

 

(     )  Two 

(     )  Three 

(     )  Four 

(     )  Five 

(     )  Six 

 

Why?.............................................................................................................

....................................................................................................................... 

 

12. What is your role when your students work in group?  

 

(     )  To form groups of 6 to 10 students 
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(     )  To explain the theme 

(     )  To let students to form their own group 

(     )  To monitor task very carefully research the theme 

(     )  To update your knowledge 

(     )  To Plan the next class 

 

13. When do you organize group work activities? 

 

(    ) Every day 

(    ) Often 

(    ) Rarely 

(    ) Sometimes 

(    ) Never 

(    ) In a test 

(    ) In a normal class 

(    ) In a lesson 

(    ) Always 

(    ) In a presentation  

(    ) Others 

 

Which………………………………………………………………………………

……………………………………………………………………………………… 

Thanks 
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NATIONAL UNIVERSITY OF LOJA 

AREA OF EDUCATION, ART AND COMMUNICATION 

English Language Career 

Students’ survey 

As future English teachers, we need to know different 

educational aspects that involve the Cooperative Learning, so 

that is the reason to ask you this requires information which is 

going to help us to work in our thesis. 

 

1. In your English class, how do you prefer to work? 

 

(    )  In group 

(    )  Individually 

(    )  Pair Work 

(    )  Others 

Why?.............................................................................................................

....................................................................................................................... 
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2. Do you consider that is important work in group? 

 

Yes (    )                             No (     ) 

Why…………………………………………………………………………………

……………………………………………………………………………………… 

 

3. When you work in group, how does it help you? 

 

(    ) To let you increase your knowledge  

(    ) To let you work individually  

(    ) To let you share ideas 

(    ) To let you improve your own learning 

Why?.............................................................................................................

....................................................................................................................... 

 

4. Who do you work in group with? 

(    ) Only men 

(    ) Only women 

(    ) Your best friend 

(    ) Smart students 

(    ) Alone 

(    ) Teacher decides the members of the group 

Why?.............................................................................................................

....................................................................................................................... 
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5. In your opinion, which are the skills that you improve more when you  

work in group? Put 5 (excellent), 4(very good), 3(good), 2(more or less) 

and 1(less) 

(    ) Vocabulary 

(    ) Speaking skill 

(    ) Writing skill 

(    ) Listening skill 

(    ) Reading skill 

 

6. When your teacher teaches you, what techniques he/she uses?  

(    ) Reading Comprehension   

(    ) Questions and answers 

(    ) Games  

(    ) Role play 

(    ) Fill gaps 

(    ) Translating 

(    ) Debate 

(    ) Discussion 

(    ) Dialogues 

(    ) Others 

Which………………………………………………………………………………

……………………………………………………………………………………… 
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7. When your teacher teaches you what activities do you develop? 

 

(     )  Numbered heads together 

(     )  Think, Pair, Share 

(     )  Reading comprehension using jigsaw 

(     )  Discussion using jigsaw 

(     )  Puzzles 

(     )  Quiz- test questions 

(     )  Clarification pauses 

 

8. Choose what elements you develop when you work in group. 

 

(     )  All students work equality  

(     )  All students are responsible with the work 

(     )  The environment is comfortable   

(     )  Students are solidarity with the rest of them  

(     )  Games  

(     )  Songs 

(     )  Teachers select a coordinator into the groups 

  

9. Do you consider that you learn more when you work in group? 

 

Yes      (      )                                               No   (     ) 
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Why?………………………………………………………………………………

……………………………………………………………………………………… 

 

10. How do you feel when you work in group? 

(     )  Shy 

(     )  Relaxed  

(     )  Happy 

(     )  Motivated 

(     )  Nervous 

(     )  Easygoing 

(     )  Motivated 

(     )  Free 

 

11. What number of students is the best for working in group? 

 

(     )  Two 

(     )  Three 

(     )  Four 

(     )  Five 

(     )  Six 

Why?.............................................................................................................

....................................................................................................................... 
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12. What does your teacher do when you work in group? 

(     ) To monitor your task 

(     ) To help you if it is necessary 

(     ) He or She rests 

(     ) To he or she reads an interesting book 

(     ) To update her knowledge 

(     ) He or she Plans the next class 

(     ) He or she elaborates didactic material 

(     ) Others 

Which………………………………………………………………………………

……………………………………………………………………………………… 

 

13.  When does your teacher organize group work activities? 

(    ) Every day 

(    ) Often 

(    ) Rarely 

(    ) Sometimes 

(    ) Never 

(    ) In a test 

(    ) In a normal class 

(    ) In a lesson 

(    ) In a presentation  

(    ) Others 
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Which………………………………………………………………………………

……………………………………………………………………………………… 

 

 

Thanks 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


