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b. SUMMARY 

 

The present research work entitled: methodological strategies of 

teaching-learning to develop communicative skills in English as a 

foreign language with children of 3rd year of basic education at 

“Victor Emilio Valdivieso” neighborhood, school period 2010-2011, 

has as purpose to develop methodological strategies during the 

teaching learning process.  The methods applied were audio 

lingual, total physical response, communicative language teaching, 

direct, and notional functional.  The strategies applied were role-

plays, songs, games etc; besides the instrument applied was a 

diagnostic test; and for planning the English classes was used an 

annual plan, unit plans and lesson plans; through them it was 

possible to develop the communicative skills of English as a foreign 

language.  The principal results that I found during the community 

program intervention was that the applied methodological strategies 

helped to develop the communicative skills in children during the 

teaching-learning process, which is evident in the children since 

they began to use the foreign language in a satisfactory level. 
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c. INTRODUCTION  

 

The methodological strategies are very important since the same 

help to the students learn well during the teaching-learning process. 

 

The communicative skills should be developed in an advanced way 

because these are the most used and applied in the life. 

 

The general objective of this work was to apply methodological 

strategies to develop communicative basic skills in English as a 

foreign language with children of Basic Education in the “Victor 

Emilio Valdivieso” neighborhood of the Loja city. 

 

To achieve the proposed objective first I diagnosed the English 

language necessities in the children.  Then we proposed to develop 

the communicative skills through experiential workshops applying 

the best English language strategies. The last objective was to 

evaluate continuously and at the end of the Community Program 

Intervention the level of the development of the skills in the children. 

 

The methods applied were the audio lingual, total physical 

response, communicative language teaching, direct, and notional 

functional.  The strategies, techniques and resources applied were 
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role-plays, songs, games, videos, puzzles etc; besides the 

instruments used to facilitate the teaching-learning process  was a 

diagnostic test; for planning the English classes was used an 

annual plan, unit plans and unit lesson plans for every class. 

 

The teacher needs to get into a kind of immersion process through 

the use of Audio-lingual method.  It is necessary the use of songs, 

chants, riddles, tongue twisters and other techniques that let 

children to adapt their ears to the new language in this case English 

Language.  This also will help the teacher to catch the children’s 

interest by learning the foreign language. 

 

The Total Physical Response Method involves to the teacher and 

students, the teacher directs and students act, for example the 

instructor is the director of the stage play in which the students are 

the actors.  During the teaching learning process, teacher gives 

interconnected directions which create a sequence of actions called 

an “operation” as student’s progress and proficiency; more and 

more commands are added to the action sequence.  

 

I used an innovation method called Notional-Functional Syllabuses; 

it lets to share feelings and thoughts between the teachers and 
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students with the purpose to have a good communication inside the 

classroom. 

 

The Direct Method applied in a class is so important, because it is 

employed for a small group of students.  Regularly this method is 

used by private schools, but in this case the number of student in 

the “Victor Emilio Valdivieso” neighborhood is a good option to work 

in a personalized way.  In this case the students receive more 

attention by the teachers. 

 

For all of this is so important to say that the methodology applied 

during the Community Program intervention was the most suitable 

and necessary to achieve the proposed objectives. 

 

At the beginning of the Intervention, we did not count with the 

support of the English Language Career teachers and for this 

reason we planned the main topics that we considered that are 

important, but then everyone of us presented lesson plans for every 

class to the thesis project director. 

 

Is important to mention that sometimes was difficult to perform the 

lesson plans during the class time set because there were some 

drawbacks; for example: the weather sometimes was terrible, the 
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students did not come to classes frequently, and they take care of 

his brothers and sisters. For all of these reasons the number of 

students in each class always was different. 
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d. REVIEW OF THE LITERATURE 

 

1. What is method? 

“In the century spanning the mid-1880s to the mid-1980s the 

language teaching profession was involved in a search.  

That search was for what was popularly called “methods” or 

ideally a single method, generalizable across widely varying 

audiences that would successfully teach students a foreign 

language in the classroom.  Historical accounts of the 

profession tend therefore to describe a succession of 

methods, each of which is more or less discarded as a new 

method takes its place.  We will turn to that “methodical” 

history of language teaching in a moment, but first we should 

try to understand what we mean by method. Method was 

described as an overall plan for systematic presentation of 

language based upon a selected approach”. (H. DOUGLAS 

BROWN, Teaching by Principles-2001, page 14)  

 

2. What is technique? 

“Techniques were the specific activities manifested in the 

classroom that were consistent with a method and therefore 

were in harmony with an approach as well. Any of a wide 

variety of exercises, activities, or tasks used in the language 
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classroom for realizing lesson objectives”. (H. DOUGLAS 

BROWN, Teaching by Principles-2001 page 14 and 16)  

 

3. What is approach? 

“An approach, according to Anthony, was a set of 

assumptions dealing with the nature of language, learning 

and teaching.  Theoretically well-informed positions and 

belief’s about nature of language, the nature of language 

learning, and the applicability of both to pedagogical setting.” 

(H.DOUGLAS BROWN, Teaching by Principles-2001page 

14 and 16) 

 

4. What is strategy? 

“Is a method or plan chosen to bring about a desired future, 

such as achievement of a goal or solution to a problem.” (H. 

DOUGLAS BROWN, Teaching by Principles-2001, page 14) 

 

 

5.  What is education? 

“Education in the largest sense is any act or experience that 

has a formative effect on the mind, character, or physical 

ability of an individual. In its technical sense, education is the 

process by which society deliberately transmits its 

http://www.businessdictionary.com/definition/method.html
http://www.businessdictionary.com/definition/plan.html
http://www.investorwords.com/9032/bring.html
http://www.investorwords.com/9809/future.html
http://www.businessdictionary.com/definition/goal.html
http://www.businessdictionary.com/definition/solution.html
http://www.businessdictionary.com/definition/problem.html
http://en.wikipedia.org/wiki/Mind
http://en.wikipedia.org/wiki/Moral_character
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accumulated knowledge, skills, and values from one 

generation to another” (UNESCO, Education For All 

Monitoring Report 2008, Net Enrollment Rate in primary 

education) 

 

6. What is learning? 

“Human learning may occur as part of education, personal 

development, school or training. It may be goal-oriented and 

may be aided by motivation. The study of how learning 

occurs is part of neuropsychology, educational psychology, 

learning theory, and pedagogy” (Sandman, Wadhwa, 

Hetrick, Porto & Peeke 2007). 

 

7. What is evaluation? 

“Evaluation is the analysis and comparison of actual 

progress vs. prior plans, oriented toward improving plans for 

future implementation. It is part of a continuing management 

process consisting of planning, implementation, and 

evaluation; ideally with each following the other in a 

continuous cycle until successful completion of the activity”( 

LinguaLinks Library, Version 4.0, published on CD-ROM by 

SIL International, 2009. [Ordering information]) 

 

 

http://en.wikipedia.org/wiki/Knowledge
http://en.wikipedia.org/wiki/Skills
http://en.wikipedia.org/wiki/Value_%28personal_and_cultural%29
http://en.wikipedia.org/wiki/Education
http://en.wikipedia.org/wiki/Personal_development
http://en.wikipedia.org/wiki/Personal_development
http://en.wikipedia.org/wiki/Training
http://en.wikipedia.org/wiki/Goal-oriented
http://en.wikipedia.org/wiki/Motivation
http://en.wikipedia.org/wiki/Neuropsychology
http://en.wikipedia.org/wiki/Educational_psychology
http://en.wikipedia.org/wiki/Learning_theory_(education)
http://en.wikipedia.org/wiki/Pedagogy
http://www.sil.org/
http://www.sil.org/LinguaLinks/pricing.htm
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8. MEHTODS 

 

8.1 THE AUDIO LINGUAL METHOD 

 

The Audio-lingual Method (AML) was firmly grounded in 

linguistic and psychological theory.  Structural linguists of the 

1949s and 1950s were engaged in what they claimed was a 

“scientific descriptive analysis” of various languages; 

teaching methodologists saw a direct application of such 

analysis to teaching linguistic patterns (Fries 1945) At the 

same time, behaviorist psychologists advocated conditioning 

and habit-formation models of learning that were perfectly 

married with the mimicry drills and pattern practices of audio-

lingual methodology.    

 

For a number of reasons, the ALM enjoyed many years of 

popularity, and even to this day, adaptations of the ALM are 

found in contemporary methodologies.  The ALM was firmly 

rooted in respectable theoretical perspectives of the time.  

Materials were carefully prepared, tested and disseminated 

to educational institutions.  “Success” could be overtly 

experienced by students as they practice their dialogues in 

off-hours.  But the popularity was not to last forever.  
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Challenged by Wilga Rivers’s (1964) eloquent criticism of the 

misconceptions of the ALM and by its ultimate failure to 

teach long-term communicative proficiency, ALM’s popularity 

waned.  We discovered that language was not really 

acquired through a process of habit formation and 

overlearning, that errors were not necessarily to be avoided 

at all costs, and that structural linguistic did not tell us 

everything about language that we needed to know.  While 

ALM was a valiant attempt to reap the fruits of language-

teaching methodologies that had preceded it in the end it still 

fell short as all methods do.  But we learned something from 

the very failure of the ALM to do everything it had promised, 

and we moved forward. The audio-lingual method objective 

is to create on students communicative competences. It is 

done through extensive repetition and a variety of elaborated 

drills. It works out the phonemes, morphemes, words, 

structures and sentences types. 

 

The characteristics of the ALM may be summed up in the 

following list (adapted from Prator and Celce- Murcia 1979) 

 

•  New material is presented in dialogue form. 
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• There is dependence on mimicry, memorization of set 

phrases, and over-learning. 

• Structures are sequenced by means of contrastive 

analysis and taught by inductive analogy rather than by 

deductive explanation. 

• Structural patterns are taught using repetitive drills. 

• There is little or no grammatical explanation.  Grammar is 

taught by inductive analogy rather than by decuctive 

explanation. 

• Vocabulary is strictly limited and learned in context. 

• There is much us of tapes, language labs and visual aids. 

• Great importance is attached to pronunciation. 

• Very little use of mother tongue by teachers is permitted. 

• Successful responses are immediately reinforced. 

• There is a great effort to get students to produce error-

free utterances. 

• There is a tendency to manipulate language and 

disregard content. (H. DOUGLAS BROWN, Teaching by 

Principles-2001, page 22 and 23) 
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a) Techniques and Learning activities 

1. Dialogue Memorization 

Students memorize an opening dialog using mimicry 

and applied a role-playing.           

2. Backward Build-up (Expansion Drill)  

Teacher breaks a line into several parts; students 

repeat each part starting at the end of the sentence 

and "expanding" backwards through the sentence, 

adding each part in sequence. 

3. Repetition Drill 

Students repeat teacher's model as quickly and 

accurately as possible. 

4. Chain Drill 

Students ask and answer each other one-by-one in a 

circular chain around the classroom. 

5. Single Slot Substitution Drill 

Teacher states a line from the dialog, and then uses a 

word or a phrase as a "cue" that students, when 

repeating the line, must substitute into the sentence in 

the correct place. 

6. Multiple-slot Substitution Drill  

Same as the Single Slot drill, except that there are 

multiple cues to be substituted into the line. 
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7. Transformation Drill  

Teacher provides sentences that must be turned into 

something else, for example a question to be turned 

into a statement, an active sentence to be turned into 

a negative statement, etc. 

8. Question-and-answer Drill  

Students should answer or ask questions very quickly. 

9. Use of Minimal Pairs 

Using contrastive analysis, teacher selects a pair of 

words that sound identical, except for a single sound 

that typically poses difficulty for the learners - students 

are to pronounce and differentiate the two words. 

10. Complete the Dialogue.  

Selected words are erased from a line in the dialog - 

students must find and insert. 

11. Grammar Games  

Various games designed to practice a grammar point 

in context, using    lots of repetition. 

 

b) Activities 

 

The use of drills and patterns practice is one the 

features of the Audio-lingual Method. 
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1. Repetition: the students repeat an utterance aloud 

as soon as they hear it. 

2. Inflection: One word in an utterance appears in 

other form when is repeated. 

3. Replacement: One word in an utterance is 

replaced by another. 

4. Restatement: The students rephrase an utterance 

and address it to someone else, according to 

instructions. 

5. Completion: the students hear an utterance that is 

uncompleted just for one word, then they repeats the 

utterance in complete form. 

6. Transposition: A change in word order is 

necessary when a word is added. 

7. Expansion: when a word is added, it takes a 

specific place in the sequence. 

8. Contraction: a single word stands for a phrase or 

clause. 

9. Transformation: A sentence is transformed by 

being made negative or interrogative or through 

changes in tense, mood, voice, aspect or modality.  

10. Integration: Two separates utterances are 

integrated into one. 
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11. Rejoinder: the students make an appropriate 

rejoinder to a given utterance. 

12. Restoration: The students are given a sequence 

of that have been cut from a sentence, they have to 

put in the correct order by adding some words.  

 

8.2 TOTAL PHYSICAL RESPONSE METHOD 

 

Already in the late 1800s, a French teacher of Latin by the 

name of Francois Gouin was hard at work devising a method 

of language teaching that capitalized on the way children 

naturally learn their first language, through the transformation 

of perceptions into conceptions and then the expression of 

those conceptions using language.  His approach became 

known as the Series Method, involving direct conceptual 

teaching of language using series of inter-connected 

sentences that are simple and easy to perceive, because the 

language being used can be directly related to whatever the 

speaker is doing at the immediate time of utterance.  His 

thinking was well ahead of his time, and the Series Method 

became swamped in the enthusiasm surrounding the other 

new approach at the time in the form of the Direct Method. 
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One of the primary objectives underlying Asher's Total 

Physical Response methodology was that learning needed to 

become more enjoyable and less stressful.  Asher thought 

that a natural way to accomplish this was to recreate the 

natural way children learn their native language, most 

notably through facilitating an appropriate "listening" and 

"comprehension" period, and encourage learners to respond 

using right-brain motor skills rather than left-brain language 

"processing".   

 

Some features of the Total Physical Response method: 

 

1. The teacher directs and students "act" in response - "The 

instructor is the director of a stage play in which the students 

are the actors"  

2. Listening and physical response skills are emphasized 

over oral production. 

3. The imperative mood is the most common language 

function employed, even well into advanced levels.  

Interrogatives are also heavily used. 
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4. Whenever possible, humor is injected into the lessons to 

make them more enjoyable for learners. 

5. Students are not required to speak until they feel naturally 

ready or confident enough to do so. 

6. Grammar and vocabulary are emphasized over other 

language areas.  Spoken language is emphasized over 

written language. 

 

a) Techniques and Learning activities 

 

Larsen-Freeman, in her book Techniques and Principles in 

Language Teaching (1986:118-120) provides expanded 

descriptions of some common/typical techniques closely 

associated with TPR.  The listing here is in summary form 

only. 

1. Using Commands to Direct Behavior 

The use of commands requiring physical actions from the 

students in response is the major teaching technique. 

2. Role Reversal 

Students direct the teacher and fellow learners. 
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3. Action Sequence 

Teacher gives interconnected directions which create a 

sequence of actions also called an "operation" - as students’ 

progress in proficiency, more and more commands are 

added to the action sequence.  Most everyday activities can 

be broken down into a sequence of action. 

 

b) Activities 

1. Imperative drills: are the major classroom activities in the 

TPR.  They are used to elicit physical actions and activity from 

the part of the learners. 

2. Role-plays: they are center on everyday situations. 

3. Slide presentation: teach students by showing picture actions. 

4. Giving commands: teacher gives the commands and students 

do them. 

 

8.3 COMMUNICATIVE LANGUAGE TEACHING METHOD.   

 

All the methods described so far are symbolic of the progress 

foreign language teaching ideology underwent in the last century.  
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These were methods that came and went, influenced or gave birth 

to new methods - in a cycle that could only be described as 

competition between rival methods or even passing fads in the 

methodological theory underlying foreign language teaching.  

Finally, by the mid-eighties or so, the industry was maturing in its 

growth and moving towards the concept of a broad "approach" to 

language teaching that encompassed various methods, motivations 

for learning English, types of teachers and the needs of individual 

classrooms and students themselves.  It would be fair to say that if 

there is any one umbrella approach to language teaching that has 

become the accepted "norm" in this field, it would have to be the 

Communicative Language Teaching Approach.  This is also known 

as CLT.  

 

a) Basic Features of CLT 

 

 

David Nunan (1991:279) lists five basic characteristics of 

Communicative Language Teaching: 

 

1. An emphasis on learning to communicate through interaction in 

the target language. 
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2. The introduction of authentic texts into the learning situation. 

3. The provision of opportunities for learners to focus, not only on 

the language but also on the learning process itself. 

4. An enhancement of the learner's own personal experiences as 

important contributing elements to classroom learning. 

5. An attempt to link classroom language learning with language 

activation outside the classroom. 

 

 

 

b) Techniques 

 

 

1. Dialogues: through these activities students develop 

confidence, fluency, and accuracy. These activities are 

based on grouping students build a dialogue up or 

practice one. 

2. Role plays: Let`s students to practice a dialogue, the 

two students practice it and each of them has the 

opportunity of interviewing. 

3. Dramatization: This activity allows students to 

dramatize a character of a story, novel or fable. 

4. Vocabulary: The vocabulary can be taught trough 

flashcards, matching pictures with their meaning, 
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memorization, building up sentences and so on. Besides, 

each new vocabulary is practiced. 

 

 

 8.4 DIRECT METHOD 

 

 

The “naturalistic”-simulating the “natural” way in which children 

learn first languages-approaches of Gouin and a few of his 

contemporaries did not take hold immediately.  A generation later, 

applied linguistics finally established the credibility of such 

approaches.  Thus it was that at the turn of the century, the Direct 

Method became quite widely known and practiced. 

 

The basic premise of the Direct Method was similar to that of 

Gouin’s Series Method, namely, that second language learning 

should be more like first language learning-lost of oral interaction, 

spontaneous use of the language, no translation between first and 

second languages, and little or no analysis of grammatical rules. 

 

Richards and Rodgers summarized the principles of the Direct 

Method: 
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a) Principles of the Direct Method 

 

1. Classroom instruction was conducted exclusively in the target 

language. 

2. Only everyday vocabulary and sentences were taught. 

3. Oral communication skills were built up in a carefully traded 

progression organized around questions and answer exchanges 

between teachers and students in small, intensive classes. 

4. Grammar was taught inductively. 

5. New teaching points were taught through modeling and 

practice. 

6. Concrete vocabulary was taught through demonstration, objects 

and pictures; abstracts vocabulary was taught by association of 

ideas. 

7. Both speech and listening comprehension were taught. 

8. Correct pronunciation and grammar were emphasized. 

 

The Direct Method enjoyed considerable popularity at the 

beginning of the twentieth century.  It was most widely accepted in 

private language schools where students were highly motivated 

and where native speaking teachers could be employed.  One of 

the best known of its popularizes was Charles Berlitz (who never 

used the term Direct Method and chose instead to call his the 
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Berlitz Method).  To this day “Berlitz” is a household word; Berlitz 

language is thriving in every country of the world. 

 

But almost any “method” can succeed when clients are willing to 

pay high prices for small classes, individual attention, and 

intensive study.  The Direct Method did not take well in public 

education, where the constraints of budget, classroom, size, time 

and teacher background made such a method difficult to use.  

Moreover, the Direct Method was criticized for its weak theoretical 

foundations.  Its success may have been more a factor of the skill 

and personality of the teacher than of the methodology itself. 

 

By the end of the first quarter of the twentieth century, the use of 

the Direct Method had declined both in Europe and in the US.  

Most language curricula returned to the Grammar Translation 

Method or to a “reading approach” that emphasized reading skills 

in foreign languages.  But it is interesting that by the middle of the 

twentieth century, the Direct Method was revived and redirected 

into what was probably the most visible of all language teaching 

“revolutions” in the modern era, the Audio-lingual Method.  So 

even this somewhat short-lived movement in language teaching 

would reappear in the changing winds and shifting sands of 
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history. (H. DOUGLAS BROWN, Teaching by Principles-2001, 

Pages 21 and 22) 

 

 

b) Techniques 

 

 

Speaking and listening are practiced. 

Grammar is taught inductively 

Every class vocabulary and sentences are taught 

New teaching points are introducing orally 

Vocabulary is taught through demonstrations, pictures, mime. 

Classroom instructions are conduct in target language. 

Emphasize in the correct pronunciation and grammar. 

 

 

8.5 NOTIONAL FUNCTIONAL METHOD 

 

 

As the innovate methods of the 1979s were being touted by some 

and criticized by many, some significant foundations for future 

growth were being laid in what soon came to be popularly known 

as the Notional Functional Syllabus.  Beginning with the work of 

the Council of Europe (Van Ek and Alexander 1975) and later 

followed by numerous interpretations of “notional” syllabuses 

(Wilkins 1976), Notional-Functional Syllabuses (hereafter referred 

to as NFS) began to be used in the United Kingdom in the 1979s. 
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The distinguishing characteristics of NFS were its attention to 

functions as the organizing elements of English Language 

Curriculum, and its contrast with a structural syllabus in which 

sequenced grammatical structures served as the organizers.  

Reacting to methods that attended too strongly to grammatical 

form.  The NFS focused strongly and in some of its interpretation, 

exclusively on the pragmatic purposes to which we put language.  

As such, it was not a method at all. It was close to what we can 

call “approach” but it was more specifically focused on curricular 

structure than a true approach would be. 

“Notions”, according to Van Ek and Alexander (1975), are both 

general and specific.  General notions are abstract concepts such 

as existence, space, time, quantity and quality.   

 

The “functional” part of NFS corresponded to language functions.  

Curricula were organized around such functions as identifying, 

reporting, denying, accepting, declining, asking permission, 

apologizing, etc.  Van Ek and Alexander listed some seventy 

different language functions.   

 

The NFS quickly provided popular underpinnings for the 

development of communicative textbooks and materials in English 

language courses.  The functional basis of language programs has 
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continued to the present day.  In Brown (1999), for example, the 

following functions are covered in the first several lessons of an 

advanced beginner’s textbooks: 

 

a) Techniques 

 

The following functions are covered in the first several lessons of 

advanced beginners textbook: 

Introducing self and other people. 

Exchanging personal information 

Asking how to spell someone´s name 

Giving commands 

Apologizing and thanking 

Identifying and describing people. 

Asking for information 

 

8.6 Testing 

 

By Testing your students you can realize what your students know 

and in what aspects they need to improve. Tests are means of 

checking the results of your teaching and if the students are 

learning. 
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The three purpose of testing are: 

To determine appropriate types of test placement 

To diagnose problems 

To check on achievement and progress. 

These are the different types of test that best go with these 

purposes. 

Placement test: it helps to determine the level of students in                                                  

order to place them in the appropriate level. 

Diagnostic test: let teacher realize of students’ strength and 

weakness in the macro-skills of reading, writing, listening, 

speaking. Its purpose is to give feedback. 

Achievement test: assesses what students have achieved so far 

in the course. 

Progress test: measures or assesses the extent that short-term 

course objectives have been achieved by the students and to 

measure how much progress they are doing towards the final 

goals of the course. 

Final achievement test: measure if the students have achieved the 

course objectives or not. 

Proficiency test: the purpose is to measure the students’ ability 

without regard the course they had followed. 
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             9. COMMUNICATIVE COMPETENCES 

Communicative competences are the skills that the learners need 

to know in order to communicate appropriately within a particular 

language. It involves not only know the vocabulary or grammar 

and other aspects of linguistic structure but also when to speak, 

what to say to whom and how to say it in any given situation. 

 

9.1 LISTENING 

 

Listening is a receptive skill and it involves responding to language 

rather than producing it. It center in the meaningful sounds of the 

language.  This skill is sometime neglected by teachers and not 

sufficiently practiced.  It is vital, however, that language learners 

get lots of opportunities to hear the language being spoken, they 

need to get used to the sounds and rhythms of the new language 

so they can understand it and so they can learn to produce it 

themselves. 

There is a large variety of different types of listening in real life, 

look at some of the more common situations in which leaving in a 

modern environment could need to use their listening skills.  

 

Someone who only needs to handle casual social contacts with 

speaker of English will be more interested materials that involve 
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conversational skills than in the sort of materials that could be 

used to develop the skills necessary for successful listening to 

lectures.  Not all the students will have a precise set of reasons for 

learning English, but in many cases you will be able to draw up a 

rough list of the situations in which your students need, or would 

like to be able to listen with success.  This will be very useful as a 

first step to deciding what materials and exercises to choose or 

create. 

 

                      a) Sub-skills 

 

                      1. Listening for gist: Is to identify the main idea of 

the listening. 

 

2. Listening for individual sounds: To hear the differences 

between common sounds and how the mood of people is. 

 

3. Listening for detail: Identify important words or information in 

what someone has just said. 

 

4. Listening for specific information: To listen for specific 

information such as: addresses, directions. 

5. Note-taking: to write down what is listened. 
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6. Understanding body language: To see how a person is felling 

while you are listening. 

b) Teaching Activities 

Among Teaching Activities we have: 

 

1. Predicting through vocabulary: Students are given a list of 

new vocabulary before start listening a conversation. It helps 

students when they are listening. 

2. Listening for specific information:  Students have to listen to 

a record, conversation and so forth, and they have to check the 

statements true or false 

3. Putting items in the right order: Students have to listen to the 

track and then number the items, statements in the right order. 

4. True-false statements: the same as the before task learners 

have to listen and after circle if the sentences are true or false. 

5. Opened-Ended questions: students have to answer with short 

answer to informative or yes-no questions. 

6. Multiple choice questions: Students have to choose the best 

answer among some answers. They have to circle or underline it. 

7. Note-taking: As the students listen they have to write down 

details about the topic given.  

8. Authentic listening: They have to listen for specific 

information. 
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9.2 SPEAKING 

 

As you know the speaking skill is really important and necessary 

to practice, however the most of students have different abilities 

and levels of confidence about speaking in English.  Some may, 

be shy about speaking English, be nervous about making 

mistakes, be embarrassed it they get sometimes wrong, give up 

very easily if they don’t know the right word, are more willing to 

take risk and as long as they get their message across, don’t 

worry to much about making mistakes. Speaking is a productive 

skill. It involves using speech to communicate other people the 

message. 

 

a) Sub-skills 

 

Among speaking skills we have: 

 

1. Appropriacy: The style of the language in a particular 

situation. It can be formal or informal.  

 

Intonation: It is the movement of the level of the voice. 

Accuracy: Is the correct use of grammar, vocabulary and 

pronunciation while speaking. 
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2. Fluency or accuracy: An important part of developing 

autonomy for a learner is understanding the process of 

learning and becoming actively involved by making informed 

choices it is important to be very explicit about what we are 

doing and why. It means to speak without hesitation, repetition, 

and self-correction and with a normal speech. 

3. Contractions: It is reduced a word by contracting it.  

4. Connected speech: All words join together to make a 

connected stream of sounds. 

5. Interaction: to communicate by using eye-contact or facial 

expressions. 

6. Word Stress: When the speaker says the word with energy, 

with more length and sound. 

 

                    b) Teaching Activities 

 

1. Making corrections when eliciting responses: When you 

elicit responses from students you should correct the mistakes the 

make but not being too rigid. It is better to correct errors after the 

student has finished talking. 

2. Restricted oral Practice: Give students a topic to speak and 

also give them time. 
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3. Repetition: give students a sentence and make them to repeat 

it. 

4. Echo questions: Give students sentences in order they change 

them into questions. 

5. Question and Answers: Give students some questions and 

they have to answer them changing the answers. 

6. Simple Substitution: Give a model of question to students and 

they have to substitute a word from it. It can be done using a four-

line dialogue. 

7. Chaining: It is a good activity to practice pronunciation and 

length of the words. Students are given a sentence and they have 

to tell the teachers sentence and add their own one. 

8. Games: Give students a speaking game that let them practice 

speaking. There are varieties of games to develop all the four 

skills. 

9. Role plays: give students a model of conversations where they 

can switch roles and practice it. You can ask students to tell it in 

front of the class. ( DÁVILA Carmen, and BRAVO VALDIVIESO, 

Amable, La Comunicación en Idioma Inglés-2007)  
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e. METHODS AND MATERIALS  

 

To carry out our Intervention Program at “Victor Emilio Valdivieso” 

neighborhood, firstly I applied a diagnostic evaluation (Annex 5) in 

order to know the students weakness and their learning necessities 

of the English language.  With the diagnostic results I organized the 

contents to be taught, which were planned in a general plan and by 

units (Annex 2 and Annex 3). 

Since the purpose of our project is to develop communicative skills 

of the English language, I chose the best methods, techniques and 

strategies to improve the listening and speaking skills; which were 

planned through daily lesson plans (Annex 4), and applied in every 

single class. 

In order to know the students learning level and to identify the 

teaching problems found during the process, I applied a continuous 

and formative evaluation through classroom activities, dialogues, 

role-plays, worksheets, homework and unit lessons.  Besides, at 

the end of our teaching learning process with my group of students 

(Annex 1), I performed a “Pedagogical demonstration” in order to 

let parents, teacher and community know the communicative skills 

acquired by the children. 
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f. RESULTS 

DIAGNOSTIC TEST RESULTS 

Knowledge 
level of the 

children 

Frequency Percentage 

20 – 18 0 0% 

17 – 15 1 10% 

14 – 10 3 90% 

 

 

 

 

 

As the graphic shows, nobody of students has English Language knowledge from 

20-18 and it represents the 0%. One student has English Language knowledge 

from 17-15 and it represents the 10%. Four students have English Language 

knowledge from 14-10 and it represents the 90%.  
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CONTENTS LEARNED RESULTS 

Knowledge 
level of the 

children 

Frequency Porcentage 

20 – 18 2 20% 

17 – 15 3 70% 

14 – 10 1 10% 

 

 

 

 

 

As the graphic shows, two students has English Language knowledge from 18-20 

and it represents the 20%. Three students have English Language knowledge 

from 17-15 and it represents the 70%. One student has English Language 

knowledge from 10-14 and it represents the 10’%.  
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RESULTS OF THE DEVELOPMENT OF THE COMMUNICATIVE 

COMPETENCES LEVEL 

COMPETENCES 

Excellent   Very 
Good 

  Good   TOTAL   

F % F % F % F % 

Listening 0 0 6 100% 0 0 6 100% 

Speaking 0 0 6 100% 0 0 6 100% 

 

 

 

 

 

As the graphic shows, nobody of students has an excellent English Language 

level and it represents the 0%. All the students have a very good English 

Language level and it represents the 100%. Nobody of students has a good 

English Language level and it represents the 0%. 
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g. DISSCUSION 

 

• Didactic strategies as process to develop knowledge. 

 “A method or plan chosen to bring about a desired future, such as 

achievement of a goal or solution to a problem.”   (Cambridge University 

Press, 2010) 

Classroom Activities: Classroom activity is a teaching approach and a 

set of techniques. The approach is that the more you know about what 

and how students are learning; the better you can plan learning activities 

to structure your teaching. The techniques are mostly simple, non-

graded, anonymous, in-class activities that give both you and your 

students useful feedback on the teaching-learning process. (DÁVILA 

Carmen, BRAVO Amable, Universidad Nacional de Loja Modulo 4- 

2007) 

Dialogues were good strategy, because they are useful when children 

are learning the English language as a second language, through 

dialogues the children could develop the speaking skill and improve their 

pronunciation. But some of them, they would not like to talk and for that 

reason they didn't like to participate. 

I used role- plays as a strategy many times; role plays were useful, 

because they liked to imagine and demonstrate the acquired knowledge 

through a role play.  Sometimes they did not like to do a role play with 

their partner because they didn't have a good friendship. 
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They loved to play while they were learning.  For every class I planned 

different games about to the classroom topic.  Through games children 

learn the English Language in an enjoyable way. 

The songs are good and excellent strategy to develop the Listening skill 

and for that reason I applied a lot of songs to my students especially at 

the beginning of each unit.  They were motivated for learning in a good 

and way.  Many times we did not have the enough and adequate 

resources and environment to develop the Listening skill.  They didn't 

have a tape recorder and we didn't have silence for this reason they 

couldn't pay attention and concentrate. 

The most of students did not like to do homework, because they said 

that they do not have time, they have to do homework from their 

schools, and they have to help in their houses etc.  

 

2. The elements of a lesson plan as a system and didactic process 

 Lesson plan has to be done before very lesson.  Unless your work with 

another teacher in the classroom, you should do it alone.  If you have 

done a unit plan, then the lesson plan is easier, because you know 

what’s gone before and you know what’s coming after.  Lessons Plans 

have been developed in coherent units of work. They have identified the 

learning objectives and outcomes and indicate the activities that will 

enable these to be achieved. They show a sequence of activities that will 

promote progression and some information about the amount of time 

needed to cover the objectives. The Lessons Plans that we are going to 
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use will be done during the program intervention. (DÁVILA Carmen, 

BRAVO Amable, Universidad Nacional de Loja- Módulo 3 Julio 2007).   

The lesson plans were an excellent and essential strategy for teaching 

to the children, in the lesson plan I wrote and planned the topic of the 

class with the purpose to introduce the topic in a good way.  Sometimes 

the time was not enough and students did not come to classes regularly 

and I had to continue with my lesson plans and some of the students 

acquired more knowledge than others. 

3.  Results of the Community Program Intervention 

Diagnostic Test Results: With the purpose to diagnose the English 

knowledge level of each student was applied a diagnostic test at the 

beginning of the Community Program Intervention and the results were 

the following:  nobody of students has English Language knowledge 

from 20-18 and it represents the 0%. One student has English Language 

knowledge from 17-15 and it represents the 10%. Three students have 

English Language knowledge from 14-10 and it represents the 90%. 

Contents Learned Result:  After a hard but rewarding work the contents 

learned results were evaluated through a pedagogical demonstration 

and the obtained results were the following:  two students have English 

Language knowledge from 18-20 and it represents the 20%. Three 

students have English Language knowledge from 17-15 and it 

represents the 70%. One student has English Language knowledge from 

10-14 and it represents the 10%.  
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Results of the development of the communicative competences level: 

Communicative competences are the skills that the students need to 

know in order to communicate appropriately in any particular situation. It 

involves not only know the vocabulary or grammar and other aspects; it 

involves what to say to whom and how to say it in any given situation.  

For these reasons Listening and Speaking are the most suitable 

communicative competences taught in the children of “Victor Emilio 

Valdivieso” neighborhood and the obtained results were the following: 

nobody of students has an excellent English Language level and it 

represents the 0%. All the students have a very good English Language 

level and it represents the 100%. Nobody of students has a good 

English Language level and it represents the 0%. 
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h. CONCLUSIONS 

 

 

Once I have developed the research work about the methodological 

strategies of teaching-learning to develop communicative skills in 

English as a foreign language with children of 3rd year of basic education 

at “Victor Emilio Valdivieso” neighborhood school period 2010-2011, I 

have the following conclusions. 

 

• The use of appropriate strategies help to students develops 

communicative skills in a good level. 

 

• Listening and Speaking are the communicative competences 

that must be developed in the children that live in this 

neighborhood because these help to students to 

communicate and give information to the foreign people 

that visit the place. 

  

• The didactic material made by the thesis applicants allow 

motivate to the children and achieve better results in the 

teaching-learning process. 

• The motivation is essential as an incentive for children to 

continue attending classes and develop the English 

language in a good level. 
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i. RECOMMENDATIONS 

 

• The thesis applicants find good and appropriate strategies 

for teaching the English Language in a better and dynamic 

way. 

 

• The thesis applicants should plan according to the learning 

necessities and level of the children. 

 

• The community of “Victor Emilio Valdivieso” neighborhood 

improve the infrastructure of the Communal House; 

because the children need an adequate space for learning 

in a good way and developing the Listening skill into the 

English teaching learning process. 

 

• The authorities of the National University of Loja continue 

work with the Community Program Intervention 

”Caminemos Juntos” at “Victor Emilio Valdivieso” 

neighborhood. 
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