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Mnemonic Technique for Increasing EFL Vocabulary among ninth-year students at a 
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2. Resumen 

El objetivo principal de este estudio de investigación fue incrementar el vocabulario de EFL en 26 

estudiantes de noveno año de Educación General Básica de un colegio público de la ciudad de 

Loja del año escolar 2021-2022 mediante el uso de la técnica mnemónica. El investigador utilizó 

un método mixto. Para los datos cuantitativos se aplicó un pretest y un posttest y se calculó la 

diferencia de los resultados mediante el Test de Wilcoxon que mostró que la diferencia fue 

estadísticamente significativa p≤ 0,05. Por lo tanto, la técnica mnemónica para aumentar el 

vocabulario de EFL demostró ser beneficiosa. Por otro lado, se desarrolló un método cualitativo 

en el que el investigador realizó una entrevista para explorar las actitudes de los estudiantes hacia 

las técnicas mnemónicas. La aplicación de la técnica mnemónica para aumentar el vocabulario de 

EFL resultó eficaz, ya que los alumnos fueron capaces de comprender, identificar y recordar la 

forma, el significado y el uso del vocabulario, con estrategias específicas como el método de la 

clavija, las rimas y las canciones, las fotografías o imágenes, el método de la palabra clave y los 

cuentos. El uso de estas estrategias resultó útil e interesante y, además, los alumnos disfrutaron de 

las actividades que se aplicaron durante el desarrollo del aprendizaje para aumentar su vocabulario. 

 

Palabras clave: forma del vocabulario, significado del vocabulario, técnica mnemotécnica, , uso 

del vocabulario 
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2.1 Abstract 

The main objective of this research study was to increase EFL vocabulary among 26 ninth-year 

students of Educación General Básica at a public school in the city of Loja from 2021-2022 school 

year through the use of the mnemonic technique. The researcher used a mixed method. For the 

quantitative data, a pretest and posttest were applied and the difference of the results were 

calculated by using the Wilcoxon Test which showed that the difference was statistically 

significant p≤ 0.05. Therefore, the mnemonic technique for increasing EFL vocabulary proved to 

be beneficial. On the other hand, a qualitative method was developed where the researcher 

conducted an interview to explore students’ attitudes towards mnemonic techniques. The 

implementation of the mnemonic technique to increase EFL vocabulary was effective since the 

students were able to understand, identify and remember the form, meaning and use of the 

vocabulary, with specific strategies such as the peg method, rhymes and songs, pictures, or images, 

the keyword method, and stories. The use of these strategies proved to be useful and interesting 

and also, students enjoyed the activities that were applied during the development of learning to 

increase their vocabulary. 

 

Keywords: mnemonic technique, vocabulary form, vocabulary meaning, vocabulary use 
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3. Introduction 

The main purpose of the English as a Foreign Language (EFL) stated in the Ecuadorian 

Curriculum is to make students proficient users of the English language. As it is stated by Harmer 

(2007) vocabulary is the basis for developing receptive and productive skills. Vocabulary plays a 

crucial role in teaching and learning a foreign language. Anyone will have difficulty in speaking, 

reading, listening, and writing without a proportional quantity of vocabulary. Furthermore, 

according to Ministerio de Educación del Ecuador (2014), students in the ninth grade of EGB need 

to achieve certain standards according to their educational level as well as focus on real-world 

contexts, the relationship of language forms (grammar, vocabulary, and pronunciation), and 

function (use).   

Regardless of the previously stated expectations, these requirements were not met by 

students in the ninth grade of middle school. This occurs because most of them have low or lack 

vocabulary, due to that this aspect of the language is considered less important during the lesson 

as mentioned by Fasih et al. (2018) Intan (2017), Marjun et al. (2019). In addition, as the researcher 

noticed during the previous practicums, students with multiple intelligences in the same classroom, 

lack of technology, and the significant change made by the pandemic situation, made students' 

interest and attention change quickly, and they lost their focus on the language learning by 

becoming more passive participants.     

Therefore, a great tool such as the mnemonic technique was suggested to be implemented 

in the classroom of EFL learners as it refers to memory aids that can assist in the acquisition of 

vocabulary, memory, and/or retention, all of which are crucial in learning a new language Intan 

(2017). Additionally, mnemonics is primarily about how improving memory allows for more 

efficient learning, which is critical for individuals learning a foreign language. In order to facilitate 

encoding, mnemonic techniques make use of association, organizing, elaboration, and 

imagination, which impacts both storage and retrieval Worthen & Hunt (2011). 

The goal of this research was to increase vocabulary through mnemonic techniques, based 

on the above evidence, was to find an answer to the following central question: “How does 

mnemonic technique increase EFL vocabulary among ninth-year students during the 2021-2022 

school year?”, and as sub-question: “What are the advantages and disadvantages of using the 

mnemonic techniques to increase EFL vocabulary?” 
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As a matter of fact, several previous research intended to give solutions to the problem that 

learners face in the classrooms at the moment to learn English language vocabulary. Some authors 

such as Amoli & Karbalaei (2012), Fasih et al. (2018), Intan (2017), Marjun et al. (2019), Putri 

(2020), Rochimah (2016), and Siriganjanavong (2013), showed that there were positive 

improvements on students’ vocabulary acquisition through the use of mnemonics. This result was 

exactly supported by the process of teaching and learning, which indicated that students’ interest 

in learning vocabulary increased. The use of mnemonics was useful in assisting students to 

memorize vocabulary targets in the learning process.   

Even though the favorable outcomes of using mnemonics to improve EFL vocabulary, the 

majority of these studies were conducted with university students Siriganjanavong (2013), and the 

results obtained cannot be generalized; consequently, more study in a variety of educational 

contexts is required. As a result, this topic had to be addressed in the Ecuadorian setting among 

ninth grade of educación general básica level in order to have a better understanding of the topic's 

benefits and how well it functioned with Ecuadorian learners. 

Thus, the present research was able to help ninth-grade students in middle school achieve 

the objectives of the Ecuadorian English curriculum established by the MinEduc (2014) in which 

it is stated that students must be able to communicate with others using the target language 

properly. Besides that, the present study helped the researcher to develop professionally in the field 

through hands-on learning, and it can benefit future pre-service and in-service teachers as they will 

have a starting point for new research projects to continuously develop in their educational field. 

Furthermore, the current study mnemonic technique to increase EFL vocabulary as an 

innovative proposal contributed to the Facultad de Educación, Arte y Comunicación's research line 

as well as the subject matter for the major Pedagogía de los Idiomas Nacionales y Extranjeros. The 

research given should contribute to the development of an innovative proposal that can aid in the 

teaching and learning of the English language, according to the general objectives of these 

programs Universidad Nacional de Loja (2021). At the same time, this research satisfies objective 

number 7 of the Secretaría Nacional de Planificación (2021) Sustainable Development Objectives 

(ODS), which states that a continuous modernization of the educational model and teaching 

process should be promoted at all times through the use of innovative proposals and technological 

tools. 
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In order to fulfill the purpose of this study, its main objective was to increase EFL 

vocabulary among ninth-year students. To accomplish this objective, the following specific 

objectives were established: to implement an intervention plan based on the Mnemonic technique; 

to analyze the effectiveness, and to investigate the effect of Mnemonic technique to increase EFL 

vocabulary among ninth-year students at public school in Loja during 2021-2022 school year. 

Finally, due to the nature of the research, the study focused on mnemonic technique for 8 

weeks through the use of lesson plans based on specific strategies such as stories, images, and 

linking words, among others, to improve the aspects of vocabulary, which were the grammatical 

behavior such as form, meaning and use. Thus, the population for this study was 26 students in 

ninth-grade at a public school in the city of Loja during the 2021-2022 school year. Despite these 

limitations, it should be noted that no control group was available for the intervention process, so 

the results cannot be generalized. The researcher also believes that the short period of time spent 

during the intervention did not allow for a lasting improvement in vocabulary. The lack of 

technology in the classroom, as well as the students' level of knowledge, are also a factor of 

limitation. Further investigation is suggested on mnemonic techniques for improving EFL 

vocabulary to gain better memory retention and retrieve easily new vocabulary. 
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4. Theoretical Framework  

The overall goal of this chapter was firstly to answer the following questions of the research 

(1) “How does mnemonic technique increase vocabulary among ninth-year students?” and (2) 

“What are advantages and disadvantages of using mnemonic techniques for increasing EFL 

vocabulary?”. This chapter presents theories focused on vocabulary definitions, concepts, and 

utilization of the mnemonic techniques in the classroom to develop and increase the amount of 

retention and easily retrieve of information taught to use the proper vocabulary of EFL learners. 

Previous studies on mnemonic technique and vocabulary are presented in detail below:   

4.1 Mnemonic Technique 

4.1.1 Concept of mnemonic technique   

Mnemonic is a certain term whose origin comes from Ancient Greek mythology, 

Mnemosyne, an ancient Greek Goddess of memory. There are two types of memory; short-term 

memory which contains limited items or size or memory which is being processed and long-term 

memory which has a large capacity in storing the memory but is relatively slow. Furthermore, as 

Schmitt (Davoudi and Yousefi 2016) explains, the goal of memorizing vocabulary is to transfer 

information from short-term memory to a long-term memory device. As a result, when students 

learn, it becomes easier for them to memorize and recall the memory of the most recent material 

or even the very first material.    

The concept of memorizing vocabulary, on the other hand, should be represented by the 

subway system. According to Aitchinson (Marthila, 2020), the process of storing information in 

our brain is always linked in indistinctive ways. Furthermore, finding mental lexical elements to 

the new lexical items is an important method for transferring vocabulary mastery from short-term 

to long-term memory and producing a strong connection.    

Mnemonics, which derives from memorizing and linking concepts, focuses on connecting 

new information or vocabulary with students' old memories or vocabulary. Furthermore, Solso 

(Marthila, 2020) defines a mnemonic as a device or technique that uses verbal or visual cues to aid 

in the input and storage of new information and recall material. As previously stated, mnemonic 

works by linking to the sounds that refer to the target language, which is called an acoustic link, 

or imaging through the visual aid to be argued to have more meaningful communication.    
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Bruning (Marthila, 2020) describes the fifteen types of mnemonic techniques, but I will be 

focused only on some of them, which were discussed briefly below:   

1) The Peg Method (linguistic mnemonics)  

The peg method easily connects two unrelated items and makes it easier for learners to 

memorize the two items. There are two items that serve as pegs, as well as the target words. This 

method helps students become acquainted with the sounds or rhymes.  

Typically, the pegs or hooks are no longer or even more difficult to pronounce than the 

target words. Furthermore, there are two stages in this method: (1) The first stage requires students 

to remember 10 rhyme pairs (one – run or two – blue or eight – said) the first stage is intended to 

introduce students to the rhyme or sounds and try to link with the pegs and the target language in 

a sentence. In the second stage, students are instructed to visualize the words and connect the target 

words to the hooks.  

Putnam (Marthila, 2020) explains that in order to make it easier, target words should be 

integrated into the picture. For instance, if the target words are exploration, the peg could be John. 

After the meaning (the target words) is defined to the students, they can use the picture to form a 

complete sentence to improve their knowledge.    

2) The Keyword Method (linguistic mnemonics)  

Tavakoli & Gerami (2013) mentions Husltijn, who describes different stages in applying 

this method in the keyword method, which consists of three strategies: 1- An L1 or L2 word, 

preferably referring to a concrete object, is selected based on acoustic/orthographic similarity with 

the L2 target word. 2- A strong association between the target word and the keyword must be 

created so that the learner is immediately reminded of the keyword when seeing or hearing the 

word; 3- A visual image combining the referents of the keyword and the target word must be 

created, preferably in a salient, odd, or bizarre fashion to increase its memorability. 

The keyword method has been shown to be an effective procedure for vocabulary 

acquisition in L2 learning.  

3) The Loci Method (spacial mnemonics) 
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This is the most ancient method of mnemonic devices or mnemonic techniques. Mirhassani 

and Eghtesadedi (Marthila, 2020) explain that in this method, learners must visualize the target 

situation in relation to their prior knowledge.  Each student may have a different place to imagine 

and different ideas to come up with.  

According to Derwinger (Behr, 2012), the loci method can be useful for remembering word 

lists and recovering vocabulary through visualization. It is based on the idea that you can best 

evoke familiar places. So, if you can associate something you need to remember with a location 

you are closely associated with, the location will serve as an indicator. 

Even though students learn more words and expressions, the imaginary city will grow and 

facilitate you in expanding your vocabulary in many different areas. According to Behr (2012), an 

imaginary place does not have to be a city; it can be anywhere you feel comfortable visualizing in 

your mind. 

4) The Link Method   

To make it easier to remember, this method requires students to create a link between one 

thing and another. However, the most basic thing to link is the most familiar thing, which is that 

the learners are familiar with both the L1 and the target words. For example, if a student is asked 

to memorize the words laboratory jacket, goggles, gloves, and notebook. The students must know 

the words Chemistry Class Project in order to link every word that is related to the words.    

5) Stories   

Putnam (Marthila, 2020) explains that when remembering something, it is possible to 

group it into one story to make it easier to remember.  For instance, if the teacher wishes to teach 

about hat, run, fat, bird, green, and grandfather. The students are required to create a story based 

on those words. I see a man wearing a very tall hat, I call him, and he flees, but he collides with a 

large, fat bird sitting on the village green. My grandfather appears from nowhere and grabs him 

for me.    

6) Rhymes and songs    

Songs, according to Governor et al., (2012), are effective mnemonic devices for improved 

recall. It is indeed a useful strategy for improving students' understanding of concepts in a variety 
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of ways. Emotional reactions to music improve memory by focusing attention, promoting the 

formation of stronger and more balanced interactions. 

According to Shaeffer (Marthila, 2020), a rhythm is a musical sound that helps students 

recognize the meaning or the tempo. If it could be sung as a song, the rhyme techniques would be 

improved. Before the invention of writing, poetry evolved as a mnemonic system for preserving 

and transmitting valued traditions. A rhythm is a poetry that contains the repetition of similar 

sounds in two or more words. Rhythms and rhymes have long been used as mnemonic devices 

because they are both effective memory cues. 

7) Pictures (visual mnemonics) 

According to Amiryousefi (Marthila, 2020), pictures help students recognize the meaning 

or define the information in the area. The use of pictures not only improves students' visual abilities 

but also motivates students to be interested in learning new material.    

Mahdi and Gubeily (2018) argue that, mnemonics can be enhanced with images to create 

an effective environment for vocabulary learning. The use of photos, drawings, or graphic 

representations of new words learned is beneficial to their learning. Memory conjures up mental 

images of what people want to remember. Learners will be able to comprehend the words in their 

entirety if positive, pleasant, and vivid images are used, as well as attractive images. Finally, the 

use of images can promote long-term retention, which is the goal of education. 

Furthermore, as Oxford (Marthila, 2020) points out, the mind's storage capacity for visual 

information exceeds that for verbal materials. Furthermore, a large proportion of students are 

fascinated by visual images. 

4.1.2 Principles of mnemonic technique    

A broader perspective has been adopted by Highbee (Marthila, 2020), when mentions that 

using any type of mnemonics technique, five principles are used to ensure that the procedure runs 

smoothly.  

1. Meaningfulness refers to the situation or background knowledge of the learners, as well 

as the material that the students will learn. In this case, the teacher must understand the 

students' very basic backgrounds as well as the purpose of the material being taught in 
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order for there to be a connection and for the students to understand the material in a 

meaningful way.   

2. Organization refers to the activities of the class. The class should be filled with a variety 

of activities. As a result, in order for the activities to run smoothly, they should be 

rationally linked one to the other.   

3. Association concerns with the link that will be implemented during the class activity. 

The link here refers to the connection between the target words that will be studied and 

the basic words, peg words, words, or L1 words that will serve as the guide for the entire 

material.   

4. Visualization is essential in applying the mnemonic. Because the activity's very 

foundation is imagining the situation or condition. In other words, visualization is the 

technique's central harmonic. As a result, the teacher must exercise caution during the 

visualization phase.   

5. The goal of using the mnemonic is to get people's attention and interest. This technique 

will increase students' attention and interest because it will encourage them to use their 

own imagination and experience.   

4.1.3 How to implement mnemonic technique   

Implementing mnemonics in language teaching classrooms encourages students to 

participate in linking things and creating a story as a result. Given this example, it is critical to 

understand the principles of mnemonics in order to apply them in language classroom activities.   

As a result, the teaching-learning activity adapted from the mnemonic principle and also 

derived from Solso in Kayaalti (Marthila, 2020) is briefly discussed below; in this case, the teacher 

will teach the content words (noun, verb, adjective, and adverb):    

1. The teacher gives a picture to the students and asks them to imagine the nouns and the 

adjective in the picture.   

2. Students translate the noun and the adjective. Also, teachers examine what words have 

not been translated to be the target learning.   

3. Teacher helps students to translate by using pictures   

4. Students have 2 minutes to memorize the words   
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5. Students write a simple sentence using the noun and adjectives which have been written. 

(In this step teacher assess students’ proficiency in using both of action verb and be 

verb)   

6. The teacher gives indirect feedback to each incorrect sentence.   

7. Students fix the incorrect sentence with the teacher’s help    

8. The teacher explains the adverb of manner and frequency and gives examples of them.   

9. Students add an appropriate an adverb of manner or frequency in their own sentence.   

10. Students write the story about the target words.   

This is a teaching-learning activity that employs the mnemonic technique, specifically the 

story method. Students will be required to imagine and connect the pegs to the target words. At 

the end of the research, the students should be able to understand the meaning of the target words 

as well as how to use them correctly. In addition to the teaching-learning procedure, three topics 

will be covered. They are as follows: bedroom, bathroom, and classroom. Regarding the goal of 

mastering the vocabulary, it is hoped that the students acquire at least ten new words and 

understand not only the meaning but also how to use them.   

4.1.4 Advantages and disadvantages of mnemonic technique   

Every method used in the classroom has advantages and disadvantages in terms of 

teaching-learning activities. Here are the benefits and drawbacks of using mnemonic techniques, 

particularly the stories method. As explained below, Amiryousefi and Ketabi (Marthila, 2020) 

elaborate on the benefits and drawbacks.    

 Advantages of Stories Method from Mnemonic   

-Students are able to imagine the target words.   

-Students are able to understand the meaning of the target words and also use it well.   

-The teaching-learning activities are more interactive and meaningful because the students will 

use their own experiences.   

-This technique enables students to activate their subconscious learning.   

 Disadvantages of Stories Method from Mnemonic  

-The teaching-learning activities take more time.   

-The teachers should be sensitive to students' ability because the students will be active enough 

to run the activity.   
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-Teachers should be creative in enhancing students’ imagination.   

-The class needs at least one dictionary for pairs of students.    

In short, when it comes to the benefits and drawbacks of using the Mnemonic technique to 

teach vocabulary, it is concluded that it can improve students' vocabulary mastery and retention in 

memorizing, as well as enable students to use the vocabulary properly.    

4.1.5 Mnemonic technique as a cognitive strategy 

As it is stated by O'Malley et al., (2008) the cognitive theory refers to the psychology that 

attempts to explain human behavior by understanding the thought process. It is emphasized in 

conscious thought. The theory was born in the 1950s. There are four factors that influenced its 

development. They are experimental psychology, the shift from behaviorism to cognition, 

language acquisition, and computer artificial intelligence. In this case, cognitivism is divided into 

three important cognitive theories that emphasize conscious thoughts.  

They are Piaget’s cognitive development theory, Vygotsky’s socio-cultural cognitive 

theory, and the information processing approach. All the types of cognitive theory stress the 

importance of the process that is happening inside the human mind. The application of cognitive 

theory can be applied through problem-based learning, discovery learning, cognitive strategies, 

and project-based learning. Overall, the goal of its application is to encourage the students to be 

active in the teaching-learning process as it is mentioned by O'Malley et al., (2008) 

Suharno (2010) stated that the Cognitive Method in Language Learning refers to a more 

specific way of learning than other approaches. From the view of the cognitive method, learning 

strategy (students) and teaching method (teacher) should be centered around students’ mental 

processes rather than the external behavior and it is the teachers’ role in guiding individuals to 

focus on the internal learning process and learning style should be noted.  

Cognitive strategies include repetition, organizing new language, summarizing meaning, 

guessing meaning from context, and using imagery for memorization, all of these strategies 

involve delivering manipulation of language to improve learning. The teaching method 

encompasses content enhancement, content evaluation, determination of necessary approaches and 

routines, and instructional support. As Bulgren&Scalon (Bradley et al., 2013) stated that Content-

based methods and student-led seminars are two favored ways in cognitive language learning 

classes.  
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The strength of the cognitive approach in language learning unlike the behavioral approach 

aims to discover what might be the better way the acquisition of language in our minds. It 

highlights how mental process greatly influences behavior and the disparity of learning effects. 

This has positive significance for those who want to use cognition to change their learning behavior 

for the better. The cognitive approach is, furthermore, a flexible theory that can be easily combined 

with other theories to make more positive results.  

A cognitive theory of learning sees second language acquisition as a conscious and 

reasoned thinking process, involving the deliberate use of learning strategies describe O'Malley et 

al., (2008). Learning strategies are special ways of processing information that enhance 

comprehension, learning, or retention of information. This explanation of language learning 

contrasts strongly with the behaviorist account of language learning, which sees language learning 

as an unconscious, automatic process.  

The cognitive view leads to a classroom focused on using learning strategies that have been 

observed in successful language learners and to a view of the learner as an information-processor, 

with limitations as to how much new information can be retained, and who need strategies to be 

able to transfer information into memory. 

In the classroom, relevant activities include review and revision, class vocabulary bags, 

using a scaffolding approach with young learners, analysis, and discussion of language and topics, 

inductive approaches, and learner training. Scaffolding is a teaching method that involves guiding 

students to learn independently by gradually removing support little by little as they progress.  

4.1.6 Principles of cognitivism  

Cognitivism involves the study of mental processes such as sensation, perception, 

attention, encoding, and memory that behaviorists were reluctant to study because cognition occurs 

inside the” black box” of the brain as it is stated by Jordan et al. (2008). In this case, sensation 

perception, attention, encoding, and memory are the principle of cognitivism. The following is an 

explanation of them.  

The first principle is sensation. It shows how the stimuli derived from external stimuli are 

registered in the sensory before it is sent to the following process. The second principle is 

perception which shows as the process to interpret and make sense of something that can be seen 

through our senses. It consists of pattern recognition, object recognition, bottom-up or top-down 
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processing, and conscious perception. The third principle is attention which stresses concentrating 

on one thing, that the more important than the others. It is important to determine conscious 

awareness.  

The fourth principle is encoding as the principle of cognitive theory focuses on the 

importance of encoding information, after something is perceived and attended to stimuli. The way 

to encode the information can be done through organizing and then forming it in the form of a 

schema. In this case, encoding the information in the form of experience can be conducted in two 

ways. They are bottom-up and top-down Jordan et al. (2008) mentions. Bottom-up is the way to 

encode experience by transferring the information that is gained through the external world. It is 

mediated through attention and perception. While top-down is another way to encode experience. 

It is in the form of activating prior knowledge in order to help in interpreting the bottom up.  

The fifth principle is memory. Memory is the ability to keep and remember the information 

in our minds. It consists of short-term memory, long-term memory, and sensory. Short-term 

memory consists of a limited amount of data and short duration. It is also known as the working 

memory because it consists of some functions. They are rehearsal (repetition), coding, decision 

making, and retrieval. The information that can be maintained is approximately 5-9 bits. According 

to Vinci (2000) long-term memory can hold a huge amount of information-facts, data, and rules 

for how to use and process them and the information can be maintained for long period. It means 

that long-term memory consists of a very large amount of data and a very long duration. The way 

to keep the information can be maintained in this type of memory is by using cues. 

Mnemonics is ultimately about how the improvement of memory enables more efficient 

learning, something of great importance for those attempting to master a foreign language. All of 

the established mnemonic methods make use of association, organization, elaboration, and 

imagination in order to facilitate encoding, which, in turn, affects both storage and retrieval as it 

is mentioned by Worthen & Hunt (2011). They are also linear in their applications proceeding 

from the device to the information to be remembered. The method of loci, which is the oldest 

mnemonic, begins with the visualization of a familiar physical space, such as a room or street. The 

next step is to place the to-be-remembered items or information in particular locations within the 

space.  
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By associating new material with acquired knowledge, retrieval occurs when the mind 

traverses the physical space, locating the target information along the way explained by Yates 

(1999). The loci method demonstrates not only the importance of visual stimuli but also the role 

of the organization in facilitating memory processes. While it assists with remembering the main 

points or topics of a speech, for example, it does not help with learning details. It clearly has 

applications for learning rhetorical patterns of oral or written discourse and points toward the 

potential benefits of spatial analysis for complex orthographic scripts. 

4.1.7 Scaffolding support  

Bruner and Vygotsky emphasize a child's environment, especially the social environment, 

more than Piaget did. Both agree that adults should play an active role in assisting the child's 

learning. Bruner, like Vygotsky, emphasized the social nature of learning, citing that other people 

should help a child develop skills through the process of scaffolding. Scaffolding refers to the steps 

taken to reduce the degrees of freedom in carrying out some tasks so that the child can concentrate 

on the difficult skill she is in the process of acquiring' as it is mentioned by Bruner (1978).  

The concept of scaffolding is very similar to Vygotsky's notion of the zone of proximal 

development, and it's not uncommon for the terms to be used interchangeably. Scaffolding 

involves helpful, structured interaction between an adult and a child with the aim of helping the 

child achieve a specific goal. The purpose of the support is to allow the child to achieve higher 

levels of development by simplifying the task or idea, motivating and encouraging the child, 

highlighting important task elements or errors and giving models that can be imitated. 

From a sociocultural perspective, research shows that L1 enables learners to work 

effectively in the zone of proximal development (ZPD) and the role it plays in the production of 

L2. Scaffolding is an important teaching strategy that traces the concept of the (ZPD). Scaffolding 

refers to the assistance offered by others to be able to achieve more than he or she would be able 

to achieve alone in the ZPD. It provides individualized support based on ZPD (Chang et al. 2002). 

Scaffolding, in educational contexts, refers to temporary assistance from a mentor, a 

teacher, or a more knowledgeable peer who prompts the learner through the steps of a problem, 

process, or task. Through this temporary and gradual assistance, the learners’ cognitive 

performances rise to higher levels than they would if the learners worked alone; and in this way, 

learners can successfully complete tasks that are beyond their independent abilities (Bruner, 1978). 
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As Gibbons (2002) argues, scaffolding “is not simply another word for help. It is a special kind of 

help that assists learners to move toward new skills, concepts, or levels of understanding”.  

In this entry, scaffolding refers to providing English learners with guides, materials, and 

vocabulary strategies that they should master and use first under controlled guidance from their 

teachers and then independently, in new contexts. The scaffolding process involves modeling. 

Through modeling, teachers can demonstrate, for example, how to use a particular strategy. 

Modeling gradually decreases and finally disappears, as learners gain more independence and 

autonomy in completing the task or in solving the problem. 

Nowadays, technology has improved the quality of living of the people as well as the 

classroom environment, it has given a new dimension to the enrichment of knowledge. The use of 

technology during class instruction has allowed students to foster their interest, attention, and 

engagement in the learning process. In addition, integrating simple technologies such as 

PowerPoint presentations, online games, and interactive homework assignments enhance students' 

retention of knowledge, as well as get them immersed in the technological and competitive world. 

4.2 Vocabulary  

4.2.1 Concept of vocabulary   

Vocabulary plays an important role in the learning of English since it is the foundation for 

developing receptive and productive skills, as well as making proficient users of the English 

language, which is the main purpose of the English as a Foreign Language (EFL) Ecuadorian 

Curriculum. Furthermore, according to the Ministry of Education (MinEduc, 2012), students need 

to achieve certain standards according to their educational level. For instance, students from 

Educación Básica Superior (EGBS) need to use their vocabulary as means to create personal 

stories; while for Bachillerato General Unificado (BGU) students should use their vocabulary to 

follow the main ideas and topics that are covered within the curricular activities.   

When we communicate with others, we can deliver and process an idea because they 

understand the language spoken by the speaker or are capable of processing the linguistic forms. 

This implies that the speaker or listener must comprehend the language forms or structures. 

Vocabulary has been regarded as one of the most important factors in language learning. As stated 

by David Wilkins (Marthila, 2020): "Without grammar, very little can be conveyed; without 

vocabulary, nothing can be conveyed." However, Thornbury (Marthila, 2020) asserted that 
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students should also be aware of word collocation, connotation, and cultural significance. 

Furthermore, he observed that many students know a word receptively but not productively.   

Learning a large number of vocabulary words will make it easier for students to learn the 

target language. The term "mastering the vocabulary" refers to understanding the meaning of the 

words as well as how to use them in context. Vocabulary mastery, on the other hand, refers to a 

set of words that someone is familiar with and should be able to produce correctly. Furthermore, 

in order to use words effectively, the ability to recognize the word class must be supported by the 

ability to understand them.   

According to Siriganjanavong (2013), vocabulary mastery is the importance of motivating 

students to participate in teaching-learning activities involving the collection and definition of new 

items. Students can either list the new words or create maps to use them in an interesting way. As 

a result, mastery of vocabulary includes not only understanding the level but also knowing how to 

use and produce it effectively.    

Because learning English is about more than just understanding what the speaker says to 

the listener; it is also about how the listener reacts to the speaker's idea. Both receptive and 

productive knowledge, as mentioned by Siriganjanavong (2013), provide a genuine way to 

measure the learners' vocabulary knowledge. Receptive knowledge is concerned with words 

identified by language learners in specific texts. Productive knowledge, on the other hand, is based 

on the use of vocabulary by language learners in both writing and speaking.   

4.2.2 Concept of vocabulary teaching by using mnemonics   

When it comes to teaching vocabulary in the classroom, the teacher may find it difficult to 

explore the method or activities during the class. As a result, some activities in vocabulary teaching 

bore students or the material used by teachers does not support meaningful activities.  

According to Illes and Akcan (Marthila, 2020), most language learners do not participate 

in the English-speaking community because English is not their native language. As a result, when 

teaching, the teacher must give clear instructions and reflect on the students' daily lives.   

In other words, teachers' creativity is critical in transforming the classroom into engaging 

activities. Furthermore, the goals of teaching are to enable students to provide clear information 

by giving instructions and providing new language knowledge, as well as to influence students to 

learn.   
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The fundamental concept of language teaching activities is based on three major aspects. 

Richard explains the three fundamental aspects of language teaching: receiving knowledge, 

processing it through repetition, and applying it in a real-world setting. As a result, the teaching-

learning process of foreign languages, particularly vocabulary, necessitates a variety of processes 

to encourage learners to memorize and implement the input.   

4.2.3 Aspects of vocabulary   

It is possible to define a word in many different ways, but teachers need to be aware of and 

pay attention to three essential aspects: form, meaning, and use.  

Traditional grammar analyses made by Celce-Murcia et al., (1999) attempt to view 

grammar with a communicative end in mind. Recognizing that grammar is more than just a 

collection of forms, but also involves three dimensions of linguistics known as (morpho) syntax, 

semantics, and pragmatics. Grammatical structures are used to express meaning (semantics) in 

context-appropriate use in addition to having a morph syntactic form (pragmatics). These are 

known as the dimensions of form, meaning, and use. 

As explained by Nation (Coxhead, 2013), a word's form is determined by its pronunciation 

(spoken form), spelling (written form), and any word parts that make it up (such as prefixes, roots, 

and suffixes). The example below shows how word parts function in “uncommunicative”, where 

un- means negative or opposite; communicate is the root word, and -ive is a suffix that indicates 

someone or something is capable of doing something. As a group, they refer to someone or 

something that is unable to communicate, thus uncommunicative.  

Celce-Murcia et al., (1999) also points out that since the three are interconnected, any 

change in one will result in a change in the others. The term "form" primarily refers to how it is 

formed. (Accuracy), we are interested in how a specific grammar structure is built, as well as its 

morphology and syntax. What does it mean when it comes to meaning? (Meaningfulness) We want 

to know what a specific English grammar structure means and what semantic contribution it makes 

when it is used. Finally, the third stage is use, which tells us when and why it is used. 

(Appropriateness). 

Nation (Coxhead, 2013) notes that meaning encompasses both the form and the meaning, 

that is, what a concept means and what items it refers to, and what associations one has when one 

thinks of a certain word or expression. Its use, Nation (Coxhead, 2013) writes, involves the 
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grammatical functions of the term or phrase, the collocations that normally accompany it, and 

lastly any restrictions that limit its usage, such as its frequency, level, and so on. Likewise, Nation 

(Coxhead, 2013) asserts that meaning, form, and use have a receptive and productive element, 

which means lexical knowledge pertaining to these three aspects involves 18 variations. So, as 

teachers teach vocabulary in the classroom to help students become knowledgeable of words and 

phrases, helping them learn and use any and all of these different components helps them build 

their vocabulary knowledge and use.  

As it is mentioned by Rylance & Kevech (2018) the structure of a phrase or clause is 

referred to as its form. Certain forms of English are required in a given context to be considered 

accurate. Form denotes either a required word form or a required word order. The form is 

frequently described in terms of rules that speakers follow, and it is likely that this is what most 

people think of when they think of grammar. 

 Rylance & Kevech (2018) also mention that grammar ability entails not only openly 

learning or describing rules, but also actually using language for communicative purposes. Since 

rules provide helpful guidelines for understanding grammar and have a clear place in the grammar 

classroom, simply knowing a grammar rule does not imply that one can apply it.  

Grammar includes a semantic (meaning) component in addition to form. Indeed, what 

would be the point of communication if people did not pay attention to meaning? So, in order to 

achieve the intended meaning, students must understand how to use the proper structure.  

4.3 Previous studies    

This chapter includes studies that attempted to investigate the effectiveness of using 

mnemonic strategies to improve students’ vocabulary. It consists of two main components: firstly, 

it tries to establish the background and context study. And secondly it helps to explain how it 

contributes to knowledge and research on vocabulary improvement through the mnemonics 

technique.   

Six research articles were selected (Table 1) for the analysis. The studies chosen represent 

a large range of settings such as Thailand, Indonesia, and Iran. As can be seen in table 1. Three of 

six papers were conducted at public high schools in Iran and Indonesia, two in public primary 

schools in Indonesia, and one at public university students in Thailand. The execution of the 
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mnemonic technique to improve students' vocabulary demonstrated effectiveness in the six 

research paper samples. Red on Vocabulary and Mnemonic Techniques 

Table 1 Previous Studies that have Researched on Vocabulary and Mnemonic Techniques 

Previous Studies that have Researched on Vocabulary and Mnemonic Techniques 

Study     Country Populatio

n   

Methods   

Level of 

education   

Type of 

research   

Siriganjanavong, 

(2013) 

 Thailand 44  Mixed 

methods   

University 

students    

Research 

Paper  

Davoudi & Yousef, 

(2016) 

 Iran 38  Mixed 

methods   

Senior high 

school students    

Research 

Paper  

Intan, (2017)   Indonesia 20  Mixed 

methods   

First-grade 

primary school 

students   

Research 

Paper  

Fasih et al., (2018)  Iran   

  

256  

Mixed 

methods  

Third-year senior 

high school 

students (6 

different schools)  

Research 

Paper  

Marjun et al., (2019)  Indonesia    

27  

Mixed 

methods   

Second-grade 

primary school    

Action 

Research 

Paper  

Putri, (2020)   Indonesia 22  Mixed 

methods   

Eight-grade high  

school students   

Thesis 

Note: this table shows some previous studies carried out in different countries and with different level of students 

for developing vocabulary by using the mnemonic technique  

 

Another factor that led to the selection of these studies was that researchers investigated 

the effectiveness of the mnemonic technique and its various strategies to help students increase 

their vocabulary. For example, Putri (2020), when examining the improvement of students’ 

vocabulary by using a mnemonic strategy, indicated that there was a significant improvement in 

the students’ vocabulary through the use of the mnemonic technique.   
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On the other hand, Davoudi and Yousefi (2016), Fasih et al., (2018), Intan (2017), and 

Siriganjanavong (2013) focused on keyword methods as mnemonic strategies to enhance 

vocabulary retention and mastery of students’ vocabulary. This kind of strategy uses visual images 

to base memory for a new word's meaning, and the results demonstrated that the keyword method 

can help learners acquire and retain L2 words more efficiently.   

Other relevant research, such as that conducted by Marjun et al., (2019), used a strategy 

known as the mnemonic loci methodology to develop students' vocabulary acquisition. The Loci 

method emphasizes that everything in the environment can be used as an  

This research review’s purpose is to help the reader understand different aspects posed by 

the research on the mnemonic techniques to improve vocabulary. This is significant because 

vocabulary is considering an important factor while learning a new language and with proper and 

meaningful techniques such as mnemonic. There has been much research and discussion 

conducted on these opinions of vocabulary and mnemonic techniques, including the different 

strategies used in the classroom, the principles of mnemonics, how to implement these techniques 

during the lesson, the amount of vocabulary taught during the lessons. Most of the research found 

was on the mnemonic techniques and vocabulary. More research and testing are required to gain 

a better understanding on how to implement the mnemonic techniques in the classroom to improve 

students’ vocabulary. It is important to conduct more studies on the results and reasons to 

implement a meaningful technique to gain more attention and interest from all students.  
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5. Methodology 

The main objective of this research study was to increase EFL vocabulary among ninth-

year students of Educación General Básica at a public school in the city of Loja from 2021-2022 

school year through the use of the mnemonic technique. According to the research context, it was 

important to bear in mind the most effective methodology to examine the research questions: (1) 

“How does mnemonic technique increase vocabulary among ninth-year students during the 2021-

2022 academic period?” (2) “What are advantages and disadvantages of using mnemonic 

techniques for increasing EFL vocabulary?” Therefore, a mixed-method approach had been 

selected where quantitative and qualitative analysis collected the results allowing the analysis and 

exploration of the issue in order to gain a better understanding of it.  

5.1 Research Setting  

This study was conducted in the city of Loja in Ecuador, a nation in South America. Loja 

city lies at a latitude of -3.99313 and a longitude of -79.20422, and it is located in the southern 

hemisphere of the country.  

5.2 Procedure  

5.2.1 Research Methods  

A mixed methodology was used to conduct this study. According to Gay et al. (2012) by 

combining both quantitative and qualitative data in a single study, mixed methods research designs 

allow for blending quantitative and qualitative approaches with no difficulty. The goal of mixed 

methods research is to take advantage of the cooperation and effectiveness of quantitative and 

qualitative research methodologies to better comprehend a problem.  

Furthermore, as Rose & McKinley (2020) point out, there was no control group or random 

selection of participants in this quasi-experimental study; instead, the independent variable was 

manipulated. A pre-posttest instruments were used to collect quantitative data in this scenario, 

which was used to assess students' vocabulary. The quantitative data was utilized to assess and 

explain the impact of the mnemonic strategy on vocabulary knowledge among students. Students' 

attitudes and impressions of the teaching and learning process were also assessed through diaries 

and interviews. 

To conduct a narrative inquiry, quantifiable data was collected to measure the students' 

opinions toward mnemonic strategies to expand vocabulary utilizing diaries and interviews with 
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students. In essence, both methods highlighted how the variables interact while illustrating the 

process. 

To conduct this research, the researcher first approached a public school and obtained 

permission from the principal and the institution's in-service teacher. Following approval, the 

ninth-year of general basic education was chosen by cluster sampling from among all the grades 

available to work with. During the eight-week intervention, two types of data were collected: 

quantitative and qualitative data. The quantitative data was gathered through pre and post-tests 

administered to students by the researcher to determine learners' vocabulary knowledge.  

As a preliminary step, a pretest was administered to ninth-year students in the first 

intervention class, which facilitated the researcher in determining students' weaknesses and 

strengths in order to develop purposeful material to help students improve their vocabulary skills. 

Following that, the lesson plans, which were aligned with Gagne's 9 elements of instruction, were 

implemented. Throughout the intervention, qualitative information was gathered through diaries 

created by the researcher after each class session.  

Subsequently, in the final intervention class, the researcher took the posttest. The posttest 

results enabled the study in identifying the level of improvement in students' vocabulary following 

the intervention process. Furthermore, unstructured interviews were conducted with a small group 

of students to obtain their perspectives on the use of mnemonic techniques and the specific 

activities used to improve their vocabulary. 

The research took place over an eight-week period, with five sessions each week and 

each class lasting 35 minutes. In order to conduct the research, the following timetable was 

established: Mondays from 3:55 pm to 5:05 pm (2 periods), Tuesdays from 3:55 pm to 4:30 

pm (1 period), and Thursdays from 3:55 pm to 5:05 pm (2 periods), which amounted to 40 

hours in total. A pretest was given to 26 students in session 1 after an introduction and ethical 

approval. Participants also got 35 minutes to answer to the questions. They were taken away 

from the tests and did not receive them back. 

Lesson plans for each session were created to apply the various mnemonics techniques, 

including aspects such as meaningfulness, organization, association, visualization, attention, and 

interest. As a first point, meaningfulness refers to the situation or background knowledge of the 

students, as well as the materials they will be taught. To ensure a meaningful connection and for 
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the students to comprehend the material in a meaningful way, the teacher must understand the very 

basic backgrounds of the students, as well as the purpose of the material being taught.  

The second principle is a class organization, which is the way the class conducts its 

activities. It is important that the class is filled with a variety of activities. Thus, for the activities 

to run smoothly, they must be rationally linked to one another taking into account the level of 

knowledge of the students. Thirdly, is the association, which is related to the link that will be 

established during class exercises. Link refers to the connection between the target words that will 

be studied, and the basic words, peg words, words, or L1 words that will serve as the guide for the 

entire material to conduct the teaching and learning process.  

In addition, the fourth point is the importance of visualization when applying the 

mnemonic, because the ability to imagine something is fundamental to the activity. Or, to put it 

another way, visualization is the mnemonic technique's central harmonic. The researcher must, 

therefore, enter the visualization phase with caution. Finally, according to Highbee (Marthila, 

2020), the goal of using the mnemonic is to get people's attention and interest. This technique will 

increase students' attention and interest because it will encourage them to use their own 

imagination and experience to increase their vocabulary easily.  

 To accomplish with the research, the following elements were including: gain students' 

attention, inform learning objectives, stimulate recall of prior knowledge, present the content, 

provide learning guidance, elicit performance, provide feedback, assess performance, and enhance 

retention and transfer are the nine elements for instruction proposed by Gagné et al. (1992).  

These nine instructions elements can be divided into four learning stages: opening, 

presentation, practice, and closing/production. According to Gagné et al. (1992), three elements of 

instruction should be considered in the initial stage: gaining students' attention, informing learning 

objectives, and stimulating recall of prior knowledge. The researcher used warm-ups such as the 

board race game, hangman, tic-tac-toe, bingo, charades, and so on to get students' attention. These 

activities included both new and old English language information.  

The following two elements of instruction are included in the presentation stage: present 

the content and provide learning guidance. The lessons were delivered using both explicit and 

implicit teaching methods, as well as taking into account the students' various intelligences, such 

as visual-spatial, interpersonal, linguistic, and others. Elicit performance and provide feedback are 
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included in the four stages (practice). The teacher required students to correct their mistakes in 

their work by performing self- or peer-assessment. Finally, as part of the final stage (practice and 

closing/production), assess performance and improve retention and transfer. Students created 

activities to test whether students understood the content during lessons or as homework.  

5.2.2 Data collection sources and techniques  

For the purposes of getting and analyzing information about the subject under study, the 

present research used both quantitative and qualitative methods. Quantitative techniques consist 

of numerical pieces of information, while qualitative ones are mainly narratives.  

Therefore, as a quantitative technique, researchers used the paper and pencil method to 

measure students' knowledge of vocabulary. Consequently, a pre-posttest (see annex 3) was 

created and was applied so that it allowed to identify the student's weak points and strengths so 

that later conclusions can be drawn about the teaching and learning process in relation to the 

vocabulary mastery through the use of the mnemonic technique.  

On the other hand, the qualitative data was obtained from the diaries (see annex 4) that the 

research used to write down each important aspect that occurs in each class to later use this 

information to figure out how the innovative proposal impact the students learning process, and 

interviews (see annex 5) to students to assess their attitudes toward mnemonic techniques 

instructions that were developed during the lessons to students while the intervention plan was 

executed.  

5.2.3 Research participants  

The sample size of the population for this research was 26 students, around the age of 13-

15 years old, including 13 males and 13 females of ninth-year Educación General Básica students 

at a public school in the city of Loja during the 2021-2022 school year. The researcher first 

approached a public school and obtained permission from the principal and the institution's in-

service teacher. Following the approval, the ninth year of general basic education from among all 

the grades available to work with.  

The participants were chosen via cluster sampling, which, according to Gay et al. (2012), 

consists of a random selection of (a) group(s), not individuals, at any location with similar features, 

it is an intact group. Because it saves time and money, it is employed in educational research. 

Furthermore, collaborators actively participated in this research effort throughout the intervention 
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process, helping to build and refine lesson plans for increasing EFL vocabulary using the 

mnemonic technique. According to the Ministry of Education (2014), these students corresponded 

to the A1.2 English proficiency level. 

5.3 Data analysis  

The data was analyzed using statistics formulas, which provided brief summaries of the 

sample and measures in order to make sense of the data more easily. It was mostly used to compare 

the pre-posttest/criterion-referenced tests scores and compare with the educational Ecuadorian 

grading scale provided by the Ministry of Education (see annex 6).  

Additionally, the researcher tabulated the data, presented it in a frequency table, and used 

the most relevant measurement method the Wilcoxon Table, to examine the central tendency of 

the data. To further analyze the data (diaries and interviews), the researcher employed a thematic 

analysis, which simply determines patterns emerging from the answers and the shared experiences 

of the interviewees Gay et al., (2012).   
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6. Results 

 Results of data collection and analysis are presented in the following sections: Pretest and 

Posttest. These were used to measure the students' knowledge of vocabulary (form, meaning, and 

use). In addition, a student interview was conducted to assess attitudes and thoughts about the 

mnemonic technique to improve students’ vocabulary skills through writing, reading, listening, 

and speaking activities.  

6.1 Pre-test and Post-test Results  

Using the pretest and posttest results, the researcher developed an intervention plan and 

analyzed the effectiveness of Mnemonic technique for increasing EFL vocabulary skills among 

ninth-year students at the public school in Loja during the 2021-2022 school year. 

Table 2 Wilcoxon Pretest/Posttest 

Wilcoxon Test comparison of the Pretest and Posttest scores on vocabulary. 

Students’ code 
   

Pre-test Post-test Difference Ranks  

9NOEGB023 6,25 6,25 0,0  

9NOEGB025 6,00 6,00 0,0  

9NOEGB014 5,50 6,50 -1,0 1 

9NOEGB004 6,00 7,20 -1,2 2 

9NOEGB015 4,25 5,50 -1,3 3 

9NOEGB024 3,50 5,66 -2,2 4 

9NOEGB007 5,75 8,00 -2,3 5 

9NOEGB019 4,00 6,33 -2,3 6 

9NOEGB009 5,00 7,50 -2,5 8,5 

9NOEGB010 5,00 7,50 -2,5 8,5 

9NOEGB020 4,00 6,50 -2,5 8,5 

9NOEGB022 4,00 6,50 -2,5 8,5 

9NOEGB001 5,00 7,70 -2,7 11 

9NOEGB017 6,50 9,30 -2,8 12 

9NOEGB018 6,25 9,20 -3,0 13 

9NOEGB021 4,00 7,00 -3,0 14 

9NOEGB026 6,75 9,80 -3,1 15 

9NOEGB008 3,50 7,00 -3,5 16 

9NOEGB002 5,50 9,20 -3,7 17 

9NOEGB013 4,50 8,50 -4,0 18 
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9NOEGB016 5,75 9,80 -4,1 19 

9NOEGB012 3,00 7,50 -4,5 20 

9NOEGB006 4,25 9,30 -5,1 21 

9NOEGB003 4,00 9,30 -5,3 22 

9NOEGB011 2,00 7,70 -5,7 23 

9NOEGB005 1,00 9,30 -8,3 24 

Median  4,75 7,50   

Note: This table shows the pre and posttest results of the intervention. 9NOEGB= Nith year of Educación General 

Básica.  001=students´ code. 

 

Table 3 Wilcoxon Ranks 

Wilcoxon Ranks 

 

Pre-test scores   Ranks N Sum of ranks 

Posttest scores Negative ranks 24 300 

 Positive ranks 0 0 

 Ties 2   

 Total population 26   

 Critic value 98  

  p≤ 0,05     

Note: This table shows the pre and posttest ranks gotten from the intervention plan. N=numbers  

As seen above, the Ranks Table 2 summarizes the overall measurement results for the pre 

and posttest scores. As a matter of fact, the study compares ninth-year students' performance with 

the one that was conducted before (Pretest) and after (Posttest) the plan of intervention based on 

Mnemonic technique to increase EFL vocabulary. We can see from the table's legend that 24 out 

of 26 participants had a higher level of vocabulary skills after the treatment compared to their 

results in the pretest. However, 2 participants did not have a significant level of improvement in 

their vocabulary skills after it. Therefore, the Wilcoxon test showed that this difference was 

statistically significant p≤ 0.05, which means that there is a high probability of 95% that the 

treatment was effective. Moreover, this effectiveness will also be confirmed by the interview 

which explore students’ perceptions towards the mnemonic technique as an effective treatment to 

improve their vocabulary skills. 
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Figure 1. Pre and Posttest Results 

Pre and Posttest Results 

 

 

There is no doubt, as illustrated in Figure 1, where a pretest was given to ninth-year students 

before the intervention plan, in order to get an idea of where they started when it came to their 

vocabulary skills. Thus, the results gathered show that all of the students did not achieve the 

average level of 7 (AAR) as expected by the national grading scale according to the Ministerio de 

Educación (2014). That means that 100% of students had difficulty recognizing new words its 

form, meaning, and use in different sentences or paragraphs related to specific topics.  

With regard to the aspect of form, it was observed that most of the students were not able 

to complete a sentence with accuracy, due to the fact that students needed to know how the specific 

grammar structure is built, as well as its morphology and syntax, or put it simply, the form involves 

spelling or written form of the words. Further, in terms of meaning, the results from the pretest 

showed that it was a challenge for the majority of students because meaning encompasses both 

form and meaning, that is, what a concept means and what items it refers to, or, how students use 

grammatical structures to express meaning. In addition, students had difficulty using language in 

the aspect of use, which informs us when and why words are used, as well as their grammatical 

functions, due to grammar is the ability that entails not only learning or describing rules but also 

using language for communicative purposes. 
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Consequently, it can be summarized that students had short lexical understanding and an 

inadequate vocabulary. They could not perceive the form, meaning or the correct use of words. At 

the moment they were given the pretest they could not complete simple or complex sentences and 

paragraphs with appropriate words. In this regard, the researcher faced an issue to carry out the 

investigation in this classroom.  

On the other hand, in the same Figure 1, the posttest demonstrated a high level of students’ 

performance on vocabulary skills. Significantly, 69,3% of the students met the expectations 

according to the national grading scale, ranging from 7,00 to 10,00 where students achieved and 

even mastered the required learning. Consequently, they were able to accomplish the given task 

with some minor errors that did not affect their performance.  

To sum up, in the aspect of form that involves the spelling or written form of the words, 

they were able to complete sentences with accuracy. In relation to meaning that is the concept and 

what items it refers to (semantics) the majority of the students could complete short paragraphs 

and sentences. And finally, the element of use that involves the grammatical functions of the words 

or phrases, they could recognize appropriately the words to complete a sentence or paragraph 

given, they evidently increased their vocabulary. In the same way, 30,8% of students attained the 

scale from 4,01 to 6,99 which means that they were close to achieving the required level. The 

researcher also conclude that the short period of time spent during the intervention plan did not 

allow for a lasting improvement in vocabulary with this group of students. 

6.2 Interview results 

Apart from the Wilcoxon pre and posttest results which presented a statistically significant 

(p≤ 0,05) evidence of students’ improvement on vocabulary skills, the researcher conducted an 

interview to explore students’ attitudes towards mnemonic techniques such as the peg method, 

rhymes and songs, pictures or images, the keyword method, and stories, all this after the treatment, 

as it is presented in the next section. 

6.2.1 The peg method  

For the first question of the interview on keywords (peg method) to remember new 

vocabulary, the most recurrent response was positive due to that some students mention that 

keywords allowed them to remember new information easily. Also, keywords helped them to 

improve their memory retention of information because these worked like clues when they are 
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learning a foreign language, clues can be used in any topic or aspect, when they attempt to use the 

language inside and outside the classroom to put in practice what they have learned it was easier 

for them to remember clues. 

6.2.2 Rhymes and songs 

In the case of the question about rhymes and songs to remember easily new vocabulary, 

respondents were asked to indicate whether if it helped them or not, most of the students mentioned 

that the use of rhymes and songs helped them because when a topic is difficult to understand the 

use of rhymes allows them to remember new vocabulary, because repeating and hearing something 

one another makes words of new information keep in mind for longer, as well as the use of songs 

that are fascinating for them motivated their interest in learning new vocabulary. On the other 

hand, only one student indicated that this strategy did not fit his interest, in fact, it was boring to 

him. 

6.2.3 Pictures or images  

In the question about pictures or images to improve vocabulary, the findings indicated that 

all learners found it really helpful because when they saw something instead of only listening or 

reading a word by observing an image, makes it keeps for longer in their memory, and also the 

meaning of specific words or phrases they can remember by only observing a familiar picture or 

image. So that, if they see the picture or image in any context the information will be recalled to 

their memory with accuracy. In fact, it was the strategy they enjoyed the most, as one of them 

mentions “…images are worth than thousand words…”.  

6.2.4 The keyword method 

Regarding to the next question about the association of words that have similar meanings 

with their mother tongue, interestingly students specified that the use of the mother tongue when 

they are learning a foreign language makes it easier to understand, also they mentioned that they 

were able to recognized the idea about what the new words mean as well as the context they needed 

to use for those words, and finally when they tried to communicate their ideas with friends using 

the foreign language is less difficult. 
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6.2.5 Stories  

In the final part of the interview, the question was related to stories to recall new 

vocabulary, the analysis showed that students agreed that the fact that when they are reading and 

listening something new, and through the repetition helped them to retain new words for longer in 

the memory. Not only the meaning of words but also stories help students to infer the meaning of 

the context they are reading, by only understanding some words they can guess the meaning of the 

whole story, so that this strategy used during the development of the classes helped them to 

improve their vocabulary in a meaningful way.  
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7. Discussion 

This section is aimed to answer the research questions of this study. Therefore, the 

researcher makes a contrast using the results gotten during the investigation with the existing 

literature and previous studies, also some limitations and suggestions for further research will be 

discussed.  

With respect to the first question: how does mnemonic technique increase EFL vocabulary 

among ninth-year students during the 2021-2022 school year, the researcher used quantitative 

analysis, applying a pretesst and posttest to gather information, which showed that the mnemonic 

technique for increasing EFL vocabulary proved to be beneficial, as students moved from 

inefficient or partially effective vocabulary to achieved and even mastered the required learning in 

the aspects of form, meaning and use of the vocabulary skills. As it is mentioned by Rylance & 

Kevech (2018) the structure of a phrase or clause is referred to as its form. Specific forms of 

English are required in a given context to be considered accurate. Form denotes a required word 

form or a required word order. As well as Nation (Coxhead, 2013) notes that meaning encompasses 

both the form and the meaning, that is, what a concept means and what items it refers to, and what 

associations one has when one thinks of a certain word or expression. And finally, Rylance & 

Kevech (2018) argue that grammar ability entails not only openly learning or describing rules, but 

also actually using language for communicative purposes. 

With regard to the second question, what are the advantages and disadvantages of using 

the mnemonic technique to increase EFL vocabulary, a qualitative analysis was developed where 

the researcher conducted an interview to explore students’ attitudes towards mnemonic techniques 

such as the peg method, rhymes and songs, pictures or images, the keyword method, and stories. 

The results obtained during this process showed that most of the students found the strategies 

useful and interesting and also, and they enjoyed the activities that were applied during the 

development of learning to increase their vocabulary. Centered on these, the study's findings 

demonstrated that the mnemonic technique is a methodology that can be applied to improve 

English language learning, as Amoli & Karbalaei (2012), Rochimah (2016), and Siriganjanavong 

(2013) argued that when we communicate with others, we can deliver and process an idea because 

they understand the language spoken by the speaker or are capable of processing the linguistic 

forms. This implies that the speaker or listener must comprehend the language forms or structures. 
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So, vocabulary has been regarded as one of the most important factors in language learning, as 

stated by Wilkins (Marthila, 2020): "Without grammar, very little can be conveyed; without 

vocabulary, nothing can be conveyed." 

However, some limitations were found during the intervention plan, to mention some of 

them, a large number of students and their different levels of knowledge affect negatively the 

classroom environment, because the researcher had to spend more time with some students in the 

class trying to explain meaningfully the activities than to others, also because the researcher needed 

to manage all students in a single group to avoid distractions and noise. As the researcher applied 

a pretest and posttest in a time that was limited with a specific group, not control group to carry 

out the research, results gathered cannot be generalized. Based on these limitations it is suggested 

to apply mnemonic technique to increase vocabulary with a specific number of students taking 

into account their level of knowledge in order to obtain more significant results as well as the 

active participation of students during the lesson development. 
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8. Conclusions 

The implementation of the mnemonic technique to increase EFL vocabulary among ninth-

year students during the 2021-2022 school year was effective since the results gotten from pretest 

and posttest demonstrated that students were able to understand, identify and remember the form, 

meaning and use of the vocabulary from the different topics worked during the classes’ 

development such as simple and complex sentences as well short paragraphs, and stories. 

Therefore, this means that the mnemonic technique was an effective tool to improve and 

increase EFL vocabulary among ninth-year students during 2021-2022 school year, by using some 

strategies such as the peg method, rhymes, songs, pictures, images, the keyword method, and 

stories. The use of this strategies allowed learners to comprehend the meaning of words, their form, 

and how and when to use the new vocabulary, without no difficulty in remembering that specific 

information taught.  

It is concluded that students of the ninth-year of the 2021-2022 school year faced many 

problems with their vocabulary, especially at the moment of identifying the form, meaning, and 

use of vocabulary words in simple and complex sentences according to their age and level of 

knowledge required by the ministry of education. Thus, after the treatment students show a great 

improvement in their vocabulary skills, since the results gotten from the quantitative inquiry 

demonstrated that the strategies developed during the learning process fit to their necessities and 

also, they enjoyed them.  
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9. Recommendations 

Based on the above section, some suggestions are offered to English lecturers, trainee 

teachers and other researchers. 

Before implementing the mnemonic technique to improve and increase vocabulary is worth 

identifying the level of knowledge of students as well as taking into account the students’ interests 

and the time required to develop each mnemonic techniques in order to ensure meaningful 

learning. In the same way, be innovative in designing activities to stimulate the motivation of all 

learners, to get them immersed in the learning process, thus preventing students from becoming 

bored and stressed. 

Additionally, it is suggested to recognize the value of the different mnemonic techniques 

like the peg method, rhymes and songs, pictures or images, the keyword method, and stories to 

enhance and maximize students' interest before, during and after the teaching and learning process, 

also it is important to bear in mind the different learning styles that each strategy fits to.  
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11. Annexes  

Annex 1.  Certificado de Pertinencia y Coherencia 
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Annex 2.  Designación de Director de Tesis 
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Annex 3.  Pre and Post test 

 

UNIVERSIDAD NACIONAL DE LOJA  

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN  

CARRERA DE PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

DATA COLLECTION SOURCE: PRE / POST TEST  

Year: 9th year of EGB  

Date:  

Code: UEDMBV9B001  

Please answer the following test. The answers will be anonymous.  

1. MEANING (The concept and what items it refers to) 

a. Complete the sentences with one word from the box. There’s one extra option.  (2p)  

       champion           score           tied           tournament             team  

 

a. This ___________  is short. It has only twelve matches. 

b. The match is __________ . The score is 2-2 

c. I don’t want my favorite ____________ to lose, but the score is 1-0. 

d. Real Madrid is the ____________ this year. 

b. Match the sentences with the pictures. Pay attention to the words 

in black. Write the letters  (2p)  
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a. There aren’t many races in my city.    

b. My coach is strict. 

c. My training is exhausting. 

d. Athletes run on a track. 

2.  USE ( it involves the grammatical functions of the word or phrases) 

c. Match the descriptions with the choices in front. Write the letter in the circle. There’s 

one extra option.   (2 p)  

                                                               

 
                          

         
        

 

  

  

  

       

      
  

Tomorrow land is 

 

Richard Caparaz is  

A handicraftsman is 

An adventure video 
game is 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

  

       

      
  

A- a traditional market  

B- an electronic music festival 

C- an Ecuadorian athlete 
 
 

D- a talented artist 

E- a challenge for players  
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d. Complete the sentences with one verb from the box. Use the simple present or present 

continuous. (2 p)    

              play         win           talk        train          take           sign 

 

a. Right now, the reporters _________ to Lionel Messi about his last match.  

b. Many soccer teams ________ games at Estadio Olimpico Atahualpa.  

c. Antonio Valencia __________ some autographs, and he _________ selfies with his 

fans after every game. 

d. Both Barcelona and Emelec ________  in Guayaquil. However, they _________ 

games in Quito at this moment. 

 

3. FORM (it involves the spelling or written form of the words) 

e. Circle the word that fits the sentence.  (2 p)    

a. Susan and Mike are CYCLING/ENJOYING/VISITING/TAKING Otavalo.   

b. Susan and Mike are CYCLING/ENJOYING/VISITING/TAKING their trip to Otavalo 

a lot.  

c. Susan and Mike are going CYCLING/ENJOYING/VISITING/TAKING in two hours. 

d. Mike is CYCLING/ENJOYING/VISITING/TAKING some pictures right now. 

  

Thank you for your collaboration!  
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Annex 4.  Diaries 

  

Diaries  

Setting    

Observation #    

Date/time    
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Annex 5.  Interview 

  

Facultad de la Educación, el Arte y la Comunicación  

Carrera de Pedagogía en Idiomas Nacionales y Extranjeros    

Interview    

Student:   

Date:   

Interview to know students’ attitudes towards mnemonics instruction   

1. Does the use of keywords helps to remember new vocabulary easily?   

  

  

2. Do you think that new vocabulary is easy to remember when rhymes and songs are used?   

  

  

3. Do you think that using images with vocabulary words can improve your vocabulary?   

  

  

4. Do you think that associating words that have similar meanings with your mother tongue 

in class makes you feel more excited to learn vocabulary?   

  

  

5. Does using stories help you to recall new vocabulary?   
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Annex 6.  Grading Scale for Student Learning 

 

Qualitative Scale Quantitative Scale 

A = Masters the necessary learning 

components 

9,00 - 10,00 

B = Understands the necessary learning 

components 

7,00-8,00 

C = Almost reaches the necessary learning 

components 

4.01 - 6,99 

D = Does not reach the necessary learning 

components 

< 4 
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Annex 7.  Lesson Plans 

Lesson plan 1 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Pre-test 

Date: May 5th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón  Schedule: 1h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

● Apply the first step of the 
intervention plan, make students fill-
up the pre-test. 

-Pre-test worksheet  

Warm-up and Objective Discussion 

As it is the first class, the teacher presents herself to the whole class and explains what the 
intervention plan is about.  

Instruct (Teach) and Model(presentation) 

Instruct (explain) 
-The teacher gives students a pre-test worksheet and explains each parameter of it and what they 
need to do to complete it. 

Guided Practice(development) 

Students are given enough time to complete the pre-test worksheet.  

Independent practice(assesment) 

 

Assessment 
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Annex Pretest 

  

UNIVERSIDAD NACIONAL DE LOJA  

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN  

CARRERA DE PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

DATA COLLECTION SOURCE: PRE / POST TEST  

Year: 9th year of EGB  

Date:  

Code: UEDMBV9B  

Please answer the following test. The answers will be anonymous.  

1. MEANING (The concept and what items it refers to) 

a. Complete the sentences with one word from the box. There’s one extra option.  (2p)  

       champion           score           tied           tournament             team  

 

a. This ___________  is short. It has only twelve matches. 

b. The match is __________ . The score is 2-2 

c. I don’t want my favorite ____________ to lose, but the score is 1-0. 

d. Real Madrid is the ____________ this year. 

b. Match the sentences with the pictures. Pay attention to the words 

in black. Write the letters  (2p)  

 

a. There aren’t many races in my city.    

b. My coach is strict. 

c. My training is exhausting. 

d. Athletes run on a track. 
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2.  USE (it involves the grammatical functions of the word or phrases) 

c. Match the descriptions with the choices in front. Write the letter in the circle. There’s 

one extra option.   (2 p)  

                                                                    

d. Complete the sentences with one verb from the box. Use the simple present or present 

continuous. (2 p)    

              play         win           talk        train          take           sign 

 

a. Right now, the reporters _________ to Lionel Messi about his last match.  

b. Many soccer teams ________ games at Estadio Olimpico Atahualpa.  

c. Antonio Valencia __________ some autographs, and he _________ selfies with his 

fans after every game. 

d. Both Barcelona and Emelec ________  in Guayaquil. However, they _________ 

games in Quito at this moment. 

3. FORM (it involves the spelling or written form of the words) 

 

  

  

  

       

      
  

Tomorrowland is 

 

Richard Caparaz is  

A handicraftsman is 

An adventure video 

game is 

 

 

  

  

  

       

      
  

A- a traditional market  

B- an electronic music festival 

C- an Ecuadorian athlete 

D- a talented artist 

E- a challenge for players  
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e. Circle the word that fits the sentence.  (2 p)    

a. Susan and Mike are CYCLING/ENJOYING/VISITING/TAKING Otavalo.   

b. Susan and Mike are CYCLING/ENJOYING/VISITING/TAKING their trip to Otavalo 

a lot.  

c. Susan and Mike are going CYCLING/ENJOYING/VISITING/TAKING in two hours. 

d. Mike is CYCLING/ENJOYING/VISITING/TAKING some pictures right now. 

Thank you for your collaboration!  

 

Lesson plan 2 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Adjectives 

Date: May 6th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the adjectives, students will be able to:  

● Recognize accurately what is an 

adjective.  

● Use and describe the different types 

of adjectives, especially those used 

to describe a place.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

Onion ring game: teacher divide students into 2 groups, and then explains what the activity is about. 

Group A is given a set of questions about travel to ask group B, once group A finishes it, the role 

switch to group B. The teacher explains that they will learn about the different types of adjectives 

especially adjectives to describe a place. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: What is an adjective? (Flashcard) 

show slide2: Explain the different types of adjectives (Flashcard) 

show slide3: Explain the most known adjectives used to describe a place (Flashcard)   

Model  

Show some pictures and students write sentences in their notebooks describing what they can see 

there, using the adjectives for describing a place  
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Guided Practice(development) 

Students are divided into 7 different groups and are given a worksheet with sentences to complete 

with the right adjective. After completing the sentences each group will choose a partner to write it 

on the board, and another group is selected in order to verify if the sentence written is correct.  

Independent practice(assesment) 

Each group of the students will work on a word search about the adjectives to describe a place.  

Assessment 

Students will develop the worksheet handed out by the teacher for the next class. 

 

 

Annexes 

 

set of questions for the warm-up activity          adjectives         

      
 

adjectives to describe places  

 
Places to describe  
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worksheet to complete in the group                 word search 
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activity to complete as homework 

 
Lesson plan 3  

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: present simple tense 

Date: May 9th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the present simple tense, students will be 

able to:  

● Identify accurately the simple 

present tense.  

● Comprehend the simple present 

tense rules and its uses.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides/flipchart 

-song 
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Warm-up and Objective Discussion 

“Bingo about adjectives to describe a place”: Students are given a scorecard and they have to 

complete five in a row, horizontally, vertically, or diagonal, the one who completes it first, is the 

winner. The teacher explains that they will learn the grammar composition for the present simple 

tense. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: explains when we use the simple present tense? (slides/flipchart) 

show slide2: Explain the rules used with the verbs in the present simple tense (slides/flipchart) 

show slide3: Explain the grammatical structure of the simple present tense for its affirmative, 

negative, interrogative with short answers forms (slides/flipchart)   

Model  

Writes some verbs in the board and ask to students to make a sentence with it. Then teacher uses the 

same sentence to change it into other grammatical form such as negative, interrogative and the short 

answers for it.  

 

Guided Practice(development) 

Students are given a worksheet with the lyrics of a song and then students have to choose the right 

verb to complete each sentence of the song. The song will be repeated twice to three time.  

Independent practice(assesment) 

After completing the lyrics of the song, each one of the students have to read aloud one sentences 

and the option selected, and teacher will give feedback and says the right answers. Also students 

need to complete an activity related to the lyrics of the song.  

Assessment 

Students will develop the worksheet handed out by the teacher for the next class. 

 

 

Annexes 

Slides/flipchart used to explain the uses, rules and grammatical rules for the simple present 

tense 
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Song  

   

                                Homework worksheet 
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Lesson plan 4 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: unusual hobbies, unusual souvenirs 

Date: May 12th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the unusual hobbies and souvenirs, students 

will be able to:  

● Recognize accurately the unusual 

hobbies and unusual souvenir 

around the world.  

● Comprehend and describe the 

unusual hobbies and souvenirs using 

the proper vocabulary.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

-stories 

Warm-up and Objective Discussion 

“Tic-Tac-Toe”: the classroom will be divided into 2 groups, on the whiteboard, the tic-tac-toe is drawn, there are 

written some words related to hobbies and jobs, and the teacher read aloud a sentence and the group need to 

identify if it refers to a hobby or a job, the group who completes its first is the winner. The teacher explains that 

they will learn how to use the proper vocabulary to describe unusual hobbies and souvenirs.  

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

show slide 1: first the teacher shows to students a flashcard and then writes on the board a list of 

words making students infer and understand the meaning of each one. (Flashcard) 

show slide 2: show and read each one of the short stories to students. (Flashcard) 

show slide 3: Explain that students need to infer the title for each story (Flashcard)   

Model  

Show some pictures and students guess the meaning of each one. 

Guided Practice(development) 

Students are divided into 7 different groups and are given a worksheet with the short stories to read 

and complete with the right title for each one. After completing filling, the blank spaces, students 

need to match the hobbies with the right image that correspond to. After that each group will choose 

a partner to read and write it on the board, and another group is selected in order to verify if the 

sentence written is correct.  

Independent practice(assesment) 

Each group of the students will work on a table in order to complete with the data from the stories.  

Assessment 
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Students will write about their hobby, in a paragraph no more than 40 words, explain what is it 

about.  

 

Annexes  

List of words  

Carving     Clay      Bargain      Wood    Wool 

Eggshells         Sculptures       Handicraftsmen    Jewelry 

Stories  

   

 

Activities to complete after reading and analyzing the stories  
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Worksheet to complete in the independet practice 

 

Flashcards of vocabulary  
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Lesson plan 5  

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Travel and shopping 

Date: May 13th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the topic trave and shopping, students will 

be able to:  

● Recall the proper vocabulary to talk 

about travel and shopping. 

● Distinguish the vocabulary used to 

describe while we are traveling or 

shopping.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides/flipchart 

- short story 

Warm-up and Objective Discussion 

“Talk for 1 minute” teacher divides the classroom into two groups and then gives a flashcard with 

some questions that students need to ask to a partner in from on them and talk for 1 minute. Then 
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switch to other classmate and change the question and continue talking for 1 minute more till then 

change again.  The teacher explains that they will learn the proper vocabulary to use when we are 

travelling or shopping.  

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Step 1: teacher writes on the board a set of words related to travel and shopping, and makes students 

repeat the words aloud (Flashcard) 

Step 2: Explain the meaning of each word by translating into the Ss mother tongue (Flipchart) 

Step 3: Explain the most known adjectives and words used to describe a when we travel and shopping 

(Flashcard)   

Model  

Choses and writes some words from the set of words and writes on the board a simple present tense 

sentence, and then asks to students to write down on their notebooks 2 simple sentences using any 

word from the set of words.  

Guided Practice(development) 

Students are divided into 7 different groups and are given a worksheet about Huda’s shopping trip, to 

read, then teacher reads aloud the story and students follow the reading. After reading twice the 

story Ss read some sentences and then complete with the right vocabulary  

words.  

Independent practice(assesment) 

Each group of the students will work on a worksheet related to travel  

Assessment 

Students will develop the worksheet handed out by the teacher for the next class, they need to 

complete a short paragraph with the proper vocabulary as well as answer some question about travel.  

 

Annexes  

Flashcard for the warm up activity                                     set of new vocabulary words  
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Worksheet to complete during the guided practice     worksheet to complete during                       

                                                                                                the independent practice                               

  

Activities to complete during the assessment  
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Lesson plan 6  

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: a visit to Otavalo 

Date: May 16th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

a visit to Otavalo students will be able to:  

● Recognize accurately what is an 

adjective.  

● Use and describe the different types 

of adjectives, especially those used 

to describe a place.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“The word chain game”: the teacher gives to students a ball and throws it to each other and names a 

word that starts with the last letter of the previous work creating a word chain. The teacher explains 

that they will learn some vocabulary to use for describe touristic places.  

Instruct(Teach)  and Model(presentation) 

Instruct (explain) 

Step 1: Teacher writes on the board a set of question related to the topic to work on classes and 

shows some pictures and students try to guess the meaning of each picture. (Flashcard) 

Step 2: Explain the meaning of each new word using the Ss mother tongue.  

Step 3: Explain the most known word used to describe a place when we are travelling  

Model  

Creates a discussion about what are the most touristic places of Ecuador, students talk freely and give 

important information about the place they have chosen and know.  
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Guided Practice(development) 

Students are given a worksheet with a short reading about A visit to Otavalo. After reading, analyzing 

and understanding the reading they have to complete some questions. After that teacher selects 

randomly students to read aloud the answers and provide feedback.  

Independent practice(assesment) 

Each group of the students will work on a word search about the adjectives to describe a place.  

Assessment 

Students are asked to search for touristic information about a place they know or they want to 

travel to and bring it for the next class. 

 

Annexes 

Set of words for new vocabulary     Reading passage  

  

Guided practice activity                                   Independent practice activity 
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Lesson plan 7 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: how to write a paragraph  

Date: May 19th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

how to write a paragraph, students will be 

able to:  

● Recognize accurately the parts of 

the paragraph.  

● Use and describe the different parts 

of the paragraph.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

Charades”: students stand up and make a semi-circle, the teacher gives one student a flashcard with 

an image about a city, and the rest of the Ss name some words that describe the city without saying 

the name of it and the Ss guess what is the city and then switch the role to other Ss. The teacher 

explains that they will learn how to write a paragraph.  

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: What is a paragraph? (Flipchart) 

show slide2: Uses a hamburger to explain each part of a paragraph (Flashcard) 

show slide3: Explains through a simple paragraph the parts of the paragraph (Flashcard)   

Model  



 

69 

 

Writes on the board some sentences and ask to students to help to organize the sentences to make a 

single paragraph.  

Guided Practice(development) 

Students are joined in small groups and are given some sentences, they have an specific time to 

organize the sentences and make a paragraph. After completing the sentences each group will choose 

a partner to write it on the board, and another group is selected in order to verify if the sentence 

written is correct.  

Independent practice(assesment) 

Each group of the students will work on a worksheet handed out by the teacher about the parts of the 

paragraph and Ss have to complete the hamburger with the sentences.  

Assessment 

By using the hamburger paragraph scheme Ss will write a paragraph about a touristic place they like 

the most. 

 

Annexes  

Flipchart with the parts of the paragraph  

 

  

 

 

Guided practices activity                                           independent practice activity 
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Lesson plan 8 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Free time activities- the importance of music 

Date: May 20th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the free time activities- the importance of 

music, students will be able to:  

● Recognize accurately the vocabulary 

for the free time activities, 

specifically for the importance of 

music.  

● Distinguish the proper vocabulary 

used to describe free time activities. 

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

-short reading  
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Warm-up and Objective Discussion 

“The broken phone”: The teacher asks students to divide the class in two groups in order to play the 

broken phone. Teacher gives to students a phrase about music and free time activities and they have 

to pass the message to all members of the group. Then, the last student of each group has to write on 

the board the message he/she received. 

Then the teacher explains that they will learn about the free time activities, the importance of music. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: Describe the different types of activities that we do in our free time (Flashcard) 

show slide2: Explain the meaning of each word related to the free time activities making use of the 

mother tongue to help students understand when and how to use that vocabulary (Flashcard) 

show slide3: Explain by using sentences the new vocabulary (Flashcard)   

Model  

By writing on the board some words and making write on the notebook simple sentences the teacher 

helps students understand clearly the vocabulary used to describe their favorite free time activities.   

Guided Practice(development) 

Students are given a worksheet, they have to read it and comprehend what is reading about, then 

teacher clarifies any doubt about it, to complete some questions about that reading passage. 

Independent practice(assesment) 

Students work on a worksheet handed by the teacher matching the images with the right words.  

Assessment 

Students have to work on in a worksheet where they have to order some words and make a 

sentence. 

 

Annexes  

Free time activities flashcard, worksheet 
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Instruct and model activities  
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Guided practice 

 

    

Independent practice                                     assessment activity  
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Lesson plan 9 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Music festivals- Tomorrowland  

Date: May 23rd, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 
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At the end of the lesson and after explaining 

the music festivals- Tomorrowland, students 

will be able to:  

● Indicate the proper vocabulary used 

for describing music festivals.  

● Differentiate when and how to use 

the right vocabulary for music 

festivals.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Spinning ball”: The teacher throws a ball to a student in order to play the spinning ball and asks 

him/her to tell a word related to music festivals in Ecuador or in other country. The student answers 

and throws the ball to another classmate and asks for another word and the game continues in the 

same way until everyone has played.  

The teacher explains that they will learn about music festival in Ecuador and others celebrated in 

other countries. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: Show some new words and explain their meaning using the mother tongue to help Ss 

understand the meaning and when and how use them adequately.  (Flashcard) 

show slide2: Makes students describe the images and its content and guess the country that it refers 

to. (Flashcard) 

show slide3: makes students some questions about the festivals that are celebrated in our country 

(Flashcard)   

Model  

Writes on the board some new words related to music festivals, mainly those ones used to describe 

the Tomorrowland festival and Ecuadorian celebrations.   

Guided Practice(development) 

Students are divided into 7 different groups and are given a worksheet with a short reading. Each 

group read and them they need to answer some question from the reading.  

Independent practice(assesment) 

Students work on a worksheet handed by the teacher and complete a short paragraph by choosing 

the right word.  

Assessment 

Students will write a paragraph no more than 40 words, describing a music festival they know or 

also they can investigate any one of their personal interest. 

 

 

Annexes  

Instruct and model activities  



 

76 
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Guided practice                                                   Independent practice 
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Lesson plan 10 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Urban music 

Date: May 26th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the urban music topic, students will be able 

to:  

● Recognize and use the vocabulary 

related to the urban music.  

● Distinguish and relate the proper 

vocabulary used to describe music 

genres.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

-song 

Warm-up and Objective Discussion 

“Let’s talk about”: Students are divided into two different groups and form two lines looking to each 

other, teacher gives some conversation cards about pop music. Each student has one minute to ask 

and answer the question, after that time, move the line and switch the question for another 

classmate, the game continue till the teacher says game over.  

The teacher explains that they will learn about urban music focusing on vocabulary skills. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 
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Show slide 1: makes infer the meaning of each one the images showed, Ss give plenty of detail about 

what they are looking.  (Flashcard) 

show slide2: Explain and describe each one of the images that are presented, as well as they are 

presented a group of new words (Flashcard) 

show slide3: Explain why each music genre is famous and what kind of people listen more each genre 

(Flashcard)   

Model  

Creates a debate with the whole class by selecting students randomly to ask which he/she prefers to 

listen and why, and then ask to the rest of the class if they like it too o not.   

Guided Practice(development) 

Students are given a worksheet with a short reading about urban music, Ss follow the reading and are 

aloud to make questions if them don’t understand something so that teacher can provide feedback 

Independent practice(assesment) 

Students work on a worksheet handed by the teacher and complete the questions related to the 

previous reading. Also, they need to complete a worksheet about a urban and modern song.  

Assessment 

Students will complete two activities where they need to match the pictures with the right images 

for the next class. 

 

Annexes  

Instruct and model activities  
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Guided practice  

 

  

Independent practice  



 

81 
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Assessment 
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Lesson plan 11 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Ss oral presentation 

Date: May 27th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

This is the end of the first project planned by 

the institution so that it means that students 

are able to:  

● Describe and give specific details 

about a touristic place as well as 

activities that people can do in that 

place by using the right vocabulary. 

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Hangman game about adjectives to describe a place”: Students participate collaboratively in order to 

complete the word written on the whiteboard.  

The teacher explains that they need to make an oral presentation about a touristic place. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: they need to present information, give all the details possible using the proper 

vocabulary to help listeners understand and keep interested during the whole presentation.  

Model   

Teacher shows and explains a rubric that will be used for the oral presentation.   

Guided Practice(development) 

Students oral presentation in groups of 4 persons.   

Independent practice(assesment) 

Students oral presentation 

Assessment 

 

Annexes  



 

84 
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Lesson plan 12 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Present progressive 

Date: May 30th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the present progressive tense, students will 

be able to:  

● Recognize accurately the grammar 

related to the present continuous or 

progressive tense.  

● Comprehend the usages, forms and 

rules of the present continuous 

tense.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Hangman game about activities they like to do”: Students participate collaboratively in order to 

complete the word written on the whiteboard.  

The teacher explains that they will learn about the simple continuous tense grammar. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: When do we used the present continuous tense? (Flashcard) 

show slide2: Explain the positive and negative form of the present continuous tense (Flashcard) 

show slide3: Explain the question form of the present continuous tense (Flashcard)   

Model  

Writes on the board an affirmative sentence using the present continuous tense, and then change it 

into the negative form, and lastly into the interrogative form.   

Guided Practice(development) 

Students are given some verbs and students make a sentence with them. Firt in affirmative form, then 

change it into negative form and lastly in question form.  

Independent practice(assesment) 

Students work on a worksheet handed by the teacher and complete the sentences changing the verbs 

into the present continuous tense.  

Assessment 

Students will write some sentences using the present continuous tense for the next class. 

 

Annexes 
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Flashcards for the instruct and model   

   

  

Guided practice activity 

 

Independent practice activity 
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Lesson plan 13 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Sports- FIFA world cup 

Date: June 2nd, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

sports- FIFAS world cup, students will be 

able to:  

● Indicate the vocabulary used to talk 

about sports.  

● Recognize the FIFA sports 

vocabulary 

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Find someone who”: a sheet activity is a handout to each learner, they are allowed to ask one 

classmate one question and the answer, no matter ‘Yes’ or ‘No’, is written in the box.  After a mutual 
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interview exchange, they can move on to find another classmate to speak with. The teacher explains 

that they will learn about the vocabulary related to sports, especially the ones of the FIFA world cup. 

Instruct(Teach)  and Model(presentation) 

Instruct (explain) 

Show slide 1: a set of vocabulary with some words related to sports. (Flashcard) 

show slide2: Explain the meaning of each one of the words, using the mother tongue to assure that 

students fully understand the meaning (Flashcard) 

show slide3: Explain the most known words used to describe a sport (Flashcard)   

Model  

Hand out a sheet with a short reading passage about the FIFA world cup, and students follow the 

reading twice.  

Guided Practice(development) 

Students are giving a sheet of paper with the FIFA world cup reading. After reading Ss need to 

complete the sentences, teacher selects randomly a person to share the answers on the board, and 

the resto of the students argue if the answers are right or wrong.  

Independent practice(assesment) 

Each student will work on a sheet with some simple sentences and so that, Ss need to complete by 

choosing the right option. 

Assessment 

Students will develop the worksheet handed out by the teacher for the next class where they need 

to match the images with the right words. 

 

Annexes  

Sheet for warm-up activity                      Vocabulary set        
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 Reading passage 

     
activity to complete during the guided practice                                                                         
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Activity to complete during the independent practice  

 
Assesment 
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Lesson plan 14 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Comparative adjectives 

Date: June 3rd, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the comparative adjectives, students will be 

able to:  

● Recognize accurately the 

comparative adjectives 

● Use and identify the rules used to 

make comparative adjectives.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Spelling game”: Ss are divided into 2 groups in front of the whiteboard, the teacher starts saying a 
letter, so one Ss for each group is called to write it on the whiteboard, and once he does is the turn 
for another Ss, the group whose participants write faster and complete the word is the winner. 
The teacher explains that they will learn about the comparative adjectives.  

Instruct(Teach)  and Model(presentation) 

Instruct (explain) 

Show slide 1: What is a comparative adjective? (Flashcard) 
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show slide2: Explain the rules of the comparative adjectives (Flashcard) 

show slide3: Explain through some images the comparative adjectives (Flashcard)   

Model  

Show some pictures and students write sentences in their notebooks describing what they can see 

there, using the comparative adjectives.  

Guided Practice(development) 

Students are divided into 7 different groups and are given a worksheet with 3 different characters and 

some information about them, Ss write the word written in parenthesis using the comparative 

adjectives rules to complete it. After completing the sentences each group will choose a partner to 

write it on the board, and another group is selected in order to verify if the sentence written is 

correct. And then the teacher provide feedback.  

Independent practice(assesment) 

Each group of the students will work on a word search about the adjectives to describe a place.  

 

Assessment 

Students will write 8 sentences using the comparative adjectives and its rules for the next class. 

 

 

Annexes  

Instruct and model activities  
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Guided practice activity  

 

Independent practice activity  
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Lesson plan 15 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Superlative adjectives 

Date: June 6th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the superlative adjectives, students will be 

able to:  

● Comprehend appropriately the 

superlative adjectives.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 
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● Recognize the rules of the 

superlative adjectives.  

-slides 

Warm-up and Objective Discussion 

“Comparative board race”: Ss are divided into 2 groups in front of the whiteboard, it is divided into 2 

sections, and the teacher writes a list of adjectives on it, so each member of the team writes it again 

but in the comparative form. The team who completes its first is the winner. At the end of the game, 

the teacher asks to form short sentences with each adjective.   

The teacher explains that they will learn about the different types of adjectives especially the 

superlative adjectives. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: What is a superlative adjective? (Flashcard) 

show slide2: Explain the different rules to make superlative adjectives (Flashcard) 

show slide3: Explain through some images what are the superlative adjectives (Flashcard)   

Model  

Show some pictures and students write sentences in their notebooks describing what they can see 

there, using the p adjectives for describing it.  

Guided Practice (development) 

Students are divided into 7 different groups and are given a worksheet with 3 different characters and 

some information about them, Ss write the word written in parenthesis using the superlative 

adjectives rules to complete it. After completing the sentences each group will choose a partner to 

write it on the board, and another group is selected in order to verify if the sentence written is 

correct. And then the teacher provide feedback.  

Independent practice (assesment) 

Each group of the students will work on a crossword sheet about the superlative adjectives. 

Assessment 

Students will write 8 sentences using the different rules to make superlative adjective for the next 

class. 

 

Annexes  

Instruct and model activities  
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Guided practice activity  
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Independent practice activity  
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Lesson plan 16 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Giving advice-obligation modal verb should  

Date: June 9th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the modal verb should for giving advice and 

obligation, students will be able to:  

● Recognize accurately the modal verb 

should and shouldn’t for giving 

advice and obligation.  

● Identify when and how to use the 

modal verb should and shouldn’t for 

giving advice and obligation.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

-Story  

Warm-up and Objective Discussion 

“Spot the difference images”: Ss are given a sheet of paper with two images on it and they join with a 

partner to find all the differences. The couple who completes its first is the winner.   

The teacher explains that they will learn about the modal verb should for giving advice and obligation. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: When we use the modal verb should (Flashcard) 

show slide2: Explain the advice and obligation usage of the modal verb should (Flashcard) 

show slide3: Explain the grammatical forms of should such as affirmative, negative, interrogative and 

short answers (Flashcard)   

Model  

Writes on the board two simple sentences and explain in detail the usage of the modal verb should 

for given advice as well as for obligation. Also asks to students to write down in their notebooks to 

transform the same sentences into negative, interrogative and short answers.  

Guided Practice(development) 

Students are divided into 7 different groups and are given a worksheet with short story that will be 

read by the teacher twice and Ss have to complete some activities that are related to the story.  

Independent practice(assesment) 

By separate Ss have to write option for each sentence written on the worksheet handed by the 

teacher.  

Assessment 

Students will write 5 sentences using the modal verb should and transform each into negative, 

question and give shorts answers for them, for the next class. 
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Annexes  

Instruct and model activities  
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Guided practice activity  
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Independent practice activity  
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Lesson plan 17 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Adverbs of manner 

Date: June 10th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the adverbs of manner, students will be able 

to:  

● Differentiate and recognize the 

adverbs of manner. 

● Use the adverbs of manner.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Tic tac toe adjectives”: Ss are divided into 3 groups and are stood in front of the whiteboard that is 

divided into three sections and some adjectives are written there. The teacher read aloud some 

sentences and students cross out the adjective words and the group who completes the tic tac toe 

first is the winner.  

The teacher explains that they will learn about the adverbs of manner.  

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: What are the adverbs (Flashcard) 

show slide2: Explain the different rules to form the adverbs of manner (Flashcard) 

show slide3: make a comparison between the positive and negative adverbs of manner (Flashcard)   

Model  
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Show some pictures to help students identify the adverbs of manner and students write some 

sentences in their notebooks, using the adverbs of manner.  

Guided Practice(development) 

Students are given a worksheet about the adverbs of manner with some rules explanation and some 

sentences to complete, after reading and completing the sentences the teacher selects randomly to 

some Ss to read aloud the answers in order to verify if it is correct or wrong.  

Independent practice(assesment) 

Each student work on a sheet handed by the teacher, Ss need to organize the words and make 

sentences.  

Assessment 

Students will write 8 sentences using the adverbs of manner for the next class. 

 

 

Annexes  

Instruct and model activities  
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Guided practice activity  
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Independent practice activity  
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Lesson plan 18 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: some differences between Ecuador and USA- 

Video Games 

Date: June 13th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

some differences between Ecuador and USA-

Video Games, students will be able to:  

● Identify the differences between 

Ecuador and USA, focusing on Video 

games mainly.  

● Use and describe the proper 

vocabulary to talk about video 

games and the differences between 

Ecuador and USA.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Hangman about video games”: Teacher draws on the whiteboard a gallow and an underline for each 

letter of the unknown word. Ss says some words trying to guess the right word. 

The teacher explains that they will learn about some differences between Ecuador and USA-Video 

Games. 

Instruct(Teach)  and Model(presentation) 

Instruct (explain) 

Show slide 1: vocabulary used for describe the differences between Ecuador and USA-Video Games 

(Flashcard) 

show slide2: Explain the new vocabulary words trough the use of images (Flashcard) 

Model  

Show some pictures and students write sentences in their notebooks describing what they can see 

there giving plenty of details, using the new and old vocabulary.   

Guided Practice(development) 

Students are given a worksheet with a reading passage to read and later complete some questions 

related the reading. After completing the sentences, the teacher selects randomly students to write it 

on the board, in order to verify if the sentence written is correct.  

Independent practice(assesment) 

Each group of the students will work on a venn diagraman to complete with the differences between 

Ecuador and USA-Video Games. After that they are join in groups of 4 persons and complete some 

sentences related to Video Games.  
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Assessment 

Students will write search information about their favorite Video Games for the next class. 

 

Annexes  

Instruct and model activities  

 

competitive                                                         teens      

       

  fun                                                                healthy   

   

Guided practice activity  
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Independent practice activity  

Venn diagram to write the differences between USA and Ecuador 
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Lesson plan 19 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Types of video games 

Date: June 16th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the types of video games, students will be 

able to:  

● Describe the types of video games 

using the proper vocabulary.  

● Comprehend how to give details 

about the types of video games.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Tic tac toe adjectives”: Ss are divided into 3 groups and are stood in front of the whiteboard, it is 
divided into three sections and some words related to video games which are written there. The 
teacher read aloud some sentences and students cross out the verbs and the group who completes 
the tic tac toe first is the winner.   
The teacher explains that they will learn about the types of video games. 

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: New vocabulary related to the type of video games (Flashcard) 

show slide2: Explain the meaning of each of new words by using the mother tongue to help students 

understand the meaning of each new word (Flashcard) 

show slide3: Explain through images the new vocabulary (Flashcard)   
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Model  

Show some pictures and students describe what they can see giving all the details possible by using 

the new vocabulary.  

Guided Practice(development) 

Students are divided into groups of 4, and are given a worksheet with a reading passage and some 

sentences. After completing the sentences each group will choose a partner to write the answers on 

the board, and another group is selected in order to verify if the sentence written is correct.  

Independent practice(assesment) 

Students will work on an activity about the types of video games they need to match the words with 

the correct meaning.  

Assessment 

Students will write a short paragraph no more than 40 words about their favorite video game for 

the next class. 

 

Annexes  

Instruct and model activities  

shooting                           attacking                   fighting                       

                 
 

Chasing                         athletics                       stress 

       
                                                                
       
  

Vocabulary set of words  
 

 Popular    shooting     attacking     fighting    games   action    racing     
release      chases      athletics      stress     adventure    strategy 
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Guided practice activity  

 

  

Independent practice activity  
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Lesson plan 20 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: clash of clans- video games 

Date: June 20th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 16h30 

Time per lesson: 35 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

clash of clans- video games, students will be 

able to:  

● Use the proper vocabulary for 

describing video games.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 
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● Comprehend the vocabulary and 

meaning of words related to video 

games.  

Warm-up and Objective Discussion 

“Board race game”: the class is split into two teams and give each team a colored marker. Teacher 

raw a line down the middle of the board and write a topic at the top. The students must then write as 

many words as they require related to the topic in the form of a relay race. Each team wins one point 

for each correct word. Any words that are unreadable or misspelled are not counted. 

The teacher explains that they will learn about clash of clans- video games.  

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

Show slide 1: explain the new vocabulary that will be used during the class (Flashcard) 

show slide2: Explain the meaning of each new word by giving some prompts to make students guess 

what it means (Flashcard) 

show slide3: Explain through images the meaning of each new word using the mother tongue to help 

students understand when and how to use that vocabulary (Flashcard)   

Model  

Show some pictures and students explain what they can see, and then teacher asks to make a single 

sentence and read it aloud.  

Guided Practice(development) 

Students are given a worksheet with a reading passage and some sentences related to the same topic 

to complete. After completing the activity, the teacher selects randomly at one student to write it on 

the board, and the rest of students give their opinion about it, so that teacher verify if the sentence 

written is correct or not.  

Independent practice(assesment) 

Each student will work on a worksheet about the clash of clans- video games.  

 

Assessment 

Students will prepare material for describe their favorite video game for the next class. 

 

Annexes  

Instruct and model activities  

strategy                                                            army                         opponent   

         
       castle                                    native                               shield 
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Guided practice activity  
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Independent practice activity 
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Lesson plan 21 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Describing your favorite video game 

Date: June 23rd, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

At the end of the lesson and after explaining 

the steps to follow for writing an email letter 

to describe their favorite game, students will 

be able to:  

● Recognize accurately what are the 

element that an email contains 

● Use and describe their favorite video 

game.  

-worksheets 

-flashcards 

-pedagogical module 

-board  

-markers 

-slides 

Warm-up and Objective Discussion 

“Tic tac toe verbs”: Ss are divided into 3 groups and are stood in front of the whiteboard that is 

divided into three sections and some verbs are written there. The teacher read aloud some sentences 

and students cross out the verbs the group who completes the tic tac toe first is the winner.  

The teacher explains that they will learn about the steps to follow for writing an email letter to 

describe their favorite game.  

Instruct(Teach)  and Model(presentation) 

Instruct (explain) 

Show slide 1: how to write an email? (Flashcard) 

show slide2: Explain the tips for writing an email (Flashcard) 

show slide3: Explain through a flipchart the aspect to take into account at the moment to write an 

email. (Flashcard)   

Model  

Show an slide of an email and explains all the details that it contains. 

Guided Practice(development) 

Students are given a worksheet with 2 different email letters to students read and analyze and later 

identify the parts of the email by highlighting it with different colors. Some students are asked to 

stand in front and show their work to provide feedback. 

Independent practice(assesment) 

Ss are given a worksheet where they need to write an email to a friend, using the previous 

explanation about how to write an email.  

Assessment 

Students will write an email about their favorite video game for the next class. 
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Annexes  

Instruct and model activities  

    

   

Guided practice activity  
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Independent practice activity  
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Lesson plan 22 

Class: 9no EGB  

NO Students: 29 

School year: 2021-2022 

Language Level: A1.2 Topic: Posttest 

Date: June 24th, 2022 Type of institution: Public 

Teacher Student: Elizabeth Luzón Schedule: 15h55- 17h05 

Time per lesson: 70 minutes  

Lesson Objectives Resources 

● Apply the last step of the 

intervention plan, make students fill-

up the posttest. 

-Posttest worksheet 

Warm-up and Objective Discussion 

As it is the last class, the teacher gives the thanks by the time shared during the intervention plan to 

the whole class.  

Instruct (Teach) and Model(presentation) 

Instruct (explain) 

-The teacher gives students a posttest worksheet and explains each parameter of it and what they 

need to do to complete it. 

Guided Practice(development) 

Students are given enough time to complete the pre-test worksheet.  

Independent practice(assesment) 
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Assessment 

 

 

Annex Posttest  

  

UNIVERSIDAD NACIONAL DE LOJA  

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN  

CARRERA DE PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

DATA COLLECTION SOURCE: PRE / POST TEST  

Year: 9th year of EGB  

Date:  

Code: UEDMBV9B  

Please answer the following test. The answers will be anonymous.  

1. MEANING (The concept and what items it refers to) 

c. Complete the sentences with one word from the box. There’s one extra option.  (2p)  

       champion           score           tied           tournament             team  

 

a. This ___________  is short. It has only twelve matches. 

b. The match is __________ . The score is 2-2 

c. I don’t want my favorite ____________ to lose, but the score is 1-0. 

d. Real Madrid is the ____________ this year. 

d. Match the sentences with the pictures. Pay attention to the words 

in black. Write the letters  (2p)  

 

a. There aren’t many races in my city.    
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b. My coach is strict. 

c. My training is exhausting. 

d. Athletes run on a track. 

2.  USE ( it involves the grammatical functions of the word or phrases) 

c. Match the descriptions with the choices in front. Write the letter in the circle. There’s 

one extra option.   (2 p)  

                                                                    

d. Complete the sentences with one verb from the box. Use the simple present or present 

continuous. (2 p)    

              play         win           talk        train          take           sign 

 

a. Right now, the reporters _________ to Lionel Messi about his last match.  

b. Many soccer teams ________ games at Estadio Olimpico Atahualpa.  

c. Antonio Valencia __________ some autographs, and he _________ selfies with his 

fans after every game. 

 

  

  

  

       

      

  

Tomorrowland is 

 

Richard Caparaz is  

A handicraftsman is 

An adventure video 

game is 

 

 

 

  

  

  

       

      
  

A- a traditional market  

B- an electronic music festival 

C- an Ecuadorian athlete 

D- a talented artist 

E- a challenge for players  
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d. Both Barcelona and Emelec ________  in Guayaquil. However, they _________ 

games in Quito at this moment. 

3. FORM (it involves the spelling or written form of the words) 

e. Circle the word that fits the sentence.  (2 p)    

a. Susan and Mike are CYCLING/ENJOYING/VISITING/TAKING Otavalo.   

b. Susan and Mike are CYCLING/ENJOYING/VISITING/TAKING their trip to Otavalo 

a lot.  

c. Susan and Mike are going CYCLING/ENJOYING/VISITING/TAKING in two hours. 

d. Mike is CYCLING/ENJOYING/VISITING/TAKING some pictures right now. 

Thank you for your collaboration! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


