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b. RESUMEN 

 

 
La siguiente investigación tuvo como objetivo mejorar la comprensión lectora através 

de historias cortas con seis estudiantes de Elementary-1. Los métodos apropiados 

que se utilizaron fueron los siguientes: Métodos Científico, Descriptivo, Analítico-

Sintético y Estadístico, que ayudaron a recolectar información teórica, detallar el 

problema, tabular, procesar, analizar la información obtenida y formular conclusiones. 

Se aplicaron instrumentos como pruebas y cuestionarios. Las pruebas permitieron 

diagnosticar el conocimiento de los estudiantes sobre la comprensión lectora, mientras 

que los cuestionarios fueron importantes para identificar las actitudes de los estudiantes 

hacia la estrategia. Los cuentos cortos mejoraron significativamente las habilidades de 

comprensión lectora de los estudiantes convirtiéndolos en lectores independientes ya 

que entendieron todo el texto y fueron capaces de identificar la idea principal y los 

detalles específicos, así como obtener el significado del vocabulario a partir del 

contexto. También se volvieron más activos ya que estaban motivados para participar 

en clases de lectura. 



3  

ABSTRACT 

 

 
The present research work aimed to improve reading comprehension skills through 

short stories among six students of Elementary-1. The appropriated methods used were 

the following: Scientific, Descriptive, Analytic-Synthetic, and Statistical Methods, 

which assisted to recollect theoretical information, to detail the problem, tabulated, 

process and analyze the data gather and formulate conclusions. Instruments such as 

tests and questionnaires were applied. Tests allowed to diagnose students' knowledge 

of the reading comprehension meanwhile questionnaires where important to identify 

students' attitudes towards the strategy. Short stories improved significantly student's 

reading comprehension skills, making them independent readers since they understood 

the whole text and they were capable to identify the main idea and specific details as 

well as to get meaning of vocabulary from context. They also turned more active as 

they were motivated to participate in reading classes. 
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c. INTRODUCTION 

 

 
Reading comprehension is a very important skill that students acquire as the years go 

by in their academic studies, but many of them get stuck and have not been able to 

understand what they read even from the first paragraph. Peñafiel (2014) considers that 

college students are not good readers even if they have to read each year academic books. 

Students also are not attracted to read even in their own language so read in another 

language for them is very boring. Another problem is that the classes are monotonous, 

the teachers do not vary their activities for reading comprehension or the instruments 

that they use are not appropriate for the level of the students they are dealing with. In 

addition, when students see such long readings with the naked eye they get bored and 

prefer not to read them, from here the students are no longer predisposed to work. 

The researcher through several observations determined that there are many issues 

Elementary-1 students at English Speak Up Center, afternoon session in Loja city during 

the 2020-2021 school year faced in reading comprehension, which were: identifying the 

main idea of the reading, looking for specific details and understanding the vocabulary 

through guessing meaning from context. Thus, to solve the students' difficulties, the 

researcher intended to investigate how the application of short stories improve reading 

comprehension skills. 

The reasons why short stories were chosen are: first of all, they motivate students to 

read and capture their attention as there are different genres such as fables, anecdotes, 
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and vignettes. Another important fact is that stories enhance students' creativity, 

vocabulary, and awareness. Finally, Murdoch (2002) indicates that “short stories can, 

if selected and exploited appropriately, provide quality text content which will greatly 

enhance ELT courses for learners at intermediate levels of proficiency”. 

The specific objectives that the author set out to develop this investigation were: to 

research the theoretical and methodological references for short stories and their 

application on the improvement of reading comprehension skills, to diagnose the                      issues 

that limit the improvement of reading comprehension skills, to design an intervention 

plan based on short stories in order to improve reading comprehension skills, to apply 

the most appropriate short stories in order to improve reading comprehension and to 

validate the effectiveness that short stories had in the improvement of reading 

comprehension skills among Elementary-1 students at English Speak Up Center, 

Afternoon session, in Loja city during the 2020-2021 school year. 

For the present investigation the researcher made use of the following methods: The 

scientific method facilitated to obtain information about short stories and reading 

comprehension to design and support the intervention plan. The descriptive method 

helped to describe, detail and explain the different steps of the study as well as the 

instruments used by the researcher. The analytic-synthetic method helped to analyze 

the obtained results through the pre-test and post-test and also to interpret the qualitative 

data from questionnaires observations sheets and field notes. The Statistical method 

supported to make both the quantitative statistical analysis of the data obtained from tests 

and questionnaires and the qualitative text analysis of the data obtained during the 
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observations. 

The present investigation is organized with the following contents; it starts with the 

Abstract, which mentions the general objective, principal methods, population, 

instruments, result obtained from the data collection and the main conclusion. It 

continues with the Introduction, which includes the contextualization of the problem, 

the central problem, reasons why the theme was chosen, the specific objectives of the 

study, the methodology and the content. The Literature Review details information 

about the two variables; Short Stories and Reading Comprehension skills. The 

Materials and Methods section covers materials, the design of the research, techniques 

and instruments that were used to collect the information, the population and the 

description of the intervention plan. Continuing with the Results that presents pre/pro- 

test results, pre/post questionnaire results, and comparison of pre/post test results. Next, 

the Discussion, which includes general results, aspects/parameters evaluated, 

description of the intervention plan phases, weaknesses and strengthens, contribution 

of the strategy in the improvement of reading comprehension. Then, the Conclusions 

that were drawn up based on the description of the achievements and finally, the 

Recommendations section, which highlights some suggestions for teachers and 

researchers. 
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d. LITERATURE REVIEW 

 

 

 
SHORT STORIES 

 

Definition of Short Stories 

 

Short stories can be defined as narrative texts in which the writer relates stories 

mostly with a fictional plot. 

Al Rajab (2007) defines short stories “as a short piece of prose fiction organized 

into a plot and with a kind of dénouement at the end”. Poe (in Abrams, 1970), explains 

short stories as “a narrative that can be read at one sitting of from one-half hour to two 

hours, and that is limited to ‘a certain unique or single effect,’ to which every detail 

is subordinate” (p.158). Thus, short stories have a single plot and this can help readers 

to understand in a better way the idea of the author. 

According to the Merriam-Webster Dictionary (2019), short stories are narrative 

stories invented in prose and are shorter than a novel. Short stories also deal with few 

characters and aim at unity of effect and often focus on the formation of mood rather 

than plot. They are a narrative that usually is smaller than a novel and not includes many 

roles. In the Collins Dictionary (2019) ‘‘a short story is a written text about imaginary 

events that is only a few pages long’’. 

Objectives to Teach Short Stories 

 

Midhin (2015) sets objectives in order to teach short stories. The writer mentioned 

that these objectives should be selected in a manner that can be noticeable in the 

students' achievements. The focus of teaching short stories is not only to support 
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students to understand the message that the writer tries to transmit, but also to improve 

students' thinking and language abilities. 

The objectives to teach short stories include the following: 

 

 Build on students' educational background and personal experiences based on the 

topic of the story.

 Help students comprehend the meaning that the author tries to convey in order to 

enhance their reading ability.

 Enhance students' critical thinking and judgmental abilities.

Structure of the Short Story 

Funes (cited by Rodríguez, 2019) states that “from the structural point of view, every 

story must have narrative unity, that is, a structure, given by: an introduction or 

exhibition, a development, complication or knot, and outcome” 

Introduction or exhibition. 

 
It is the beginning of the story. The objective here is to give the reader an idea of 

what the story is going to be about. 

Development, complication or knot. 

 
It is where the content or the story issue comes to fruition and more significant 

occasions occur. 

Outcome. 

 
It is the finishing purpose of the interest, from which the compromise starts to end 

in the last circumstance. There are times when the end is cheerful or tragic, the great 
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successes the fight against evil. It is the briefest piece of the story. 

Types of Short Stories 

 

Short stories have a lot of different types of genre but there is a list of the most 

common given by Effy (2014). 

Anecdote. 

 

It is a short account of something excited, amusing and interesting, in which a 

person tells a story that happened in real life. For example: 

 “To Kill a Mockingbird” by Harper Lee.

 

 “The Great Gatsby” by F. Scott Fitzgerald.
 

 “Jack” by Maxine Kumin.

 
Fable. 

 

This kind of stories are in relation to relate anthropomorphic creatures like mythical 

animals. Frequently the moral is explicit, and at the end of the story the writer gives 

an advice. In addition, a fable is similar to a parable but differs frequently in the fact 

that fables use animals to tell a story but parables do not. For example: 

 “The Fox and the Crow” is one of Aesop’s Fables.

 

 “The Frog in the Shallow Well” is a Chinese fable.

 

 “Rikki Tikki Tavi” is a modern fable written by Rudyard Kipling.

 
Feghoot. 

 

Feghoot is a short story known as a story pun or poetic story joke. This type of  

story has a humorous piece ending in an atrocious pun. For example: 
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 Neutro Tyde” by Arthur Clarke.

 One version of the story of Little Bunny Foo Foo.

Flash fiction. 

 

Flash fiction alludes to a very short bit of writing. It has no generally acknowledged 

length, however has a discussed top of somewhere in the range of 300 and 100 words. 

For example: 

 “Baby Dolls” by Becky Robinson (174 words)

 

 “Give It Up” by Franz Kafka (134 words)

 

 “Asthma Attack” by Etgar Keret (127 words)

 

Mini-saga. 
 

Effy (2014) says that this kind of short story IS told in total of fifty words. It is 

brevity and the topic can contain 15 words. The story must have the beginning, a 

middle and the end. For example: 

 “Saving Money” by Michael Chang (China)

 

 “Life” by Wind (Taiwan)

 

 “The Dwarves' Solstice Job” by Olaya (Spain)

 

 “Home” by Xin Yi Zhao (Cindy) (China)

 
Vignette. 

 

A vignette is a short, impressionistic piece that centers on a solitary scene, 

character, thought, setting, or article. There is a poor accentuation on holding fast to 

traditional dramatic or abstract structure, or story advancement. It tends to be an  
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independent piece or part work. For example: 

 “In our time” by Ernest Hemingway.

 “An American Childhood” by Annie Dillard.

 “Railroads” by E. B. White.

Horror stories. 

 

Horror stories tell a dark side of the human being. These stories play on people's 

psychological fears (Education Bureau, 2019). For example: 

 “Young Goodman Brown” by Nathaniel Hawthorne.

 

 “The Tell-Tale Heart” by Edgar Allan Poe.

 

 “The Landlady” by Roald Dahl.

 

Crime and mystery stories. 

 

Crime stories and mystery stories are narrations about crimes to solve. These stories 

are also called detective stories (Education Bureau, 2019). For example: 

 “The Murders in the Rue Morgue” by Edgar Allan Poe.

 

 “The Red-headed League” by Sir Arthur Conan Doyle.

 

 “The Heroine” by Patricia Highsmith.

 
The majority of the short stories are available for the improvement of reading 

comprehension. The genres mentioned before are the most attracted for students 

because of the plot. 

The Selection of the Short Story 

 

In order to select a good short story, certain criteria must be take into consideration. 

Educators may avoid texts that are extremely difficult or offensive to the learners. 
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Murdoch (2002) points out that, “short stories can, if selected and exploited 

appropriately, provide quality text content which will greatly enhance English 

language teaching courses for learners at intermediate levels of proficiency” (p.9). It 

means that according to the level of our students the short stories should well-chosen. 

Thiyagarajan (2014) advises ESL instructors to “select authentic materials on the 

basis of learners' needs and expectations, proficiency of the learners, interests, age and 

gender and different levels of the learners.” (p.8). Further, social affectability ought 

to be viewed as while picking a short story. In outline, this area gave writing survey 

identified with the benefits of utilizing short stories and the models of choosingthem. 

The accompanying area will talk about the procedure of the investigation. 

Benefits to Use Short Stories in Reading Comprehension 
 

The investigator Pathan (2013) characterizes different advantages of the utilization 

of short-stories in EFL homeroom under various classifications, for example, 

phonetic, socio-social, individual and enthusiastic and talks about them in detail 

concentrating on their potential ramifications for EFL educators and students. The 

utilization of short-stories has enthusiastic advantages additionally for EFL students. 

Stories give language students an image of individuals, through the characters, while 

they are battling and enduring which can get ready youthful students to adapt to the 

contentions in their own life. Stories support language students to discharge their own 

inclination, which is viewed as basic for a sound turn of events. 

The utilization of short-stories can help them in reinforcing their innovative driving 

forces, especially in the territory of composing. With such preferences, there is no 
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uncertainty that if properly utilized; short-stories will help the Libyan EFL students 

in creating their language aptitudes as well as their character too. 

In any case, as the students and their recognitions decide the achievement of any 

material utilized in the study hall; their perspectives should be explored before settling 

on the choice about that material. Along these lines, the accompanying segment of the 

paper examines the Libyan EFL students' discernments towards the utilization of 

short-stories for creating perusing cognizance aptitude before suggesting this 

utilization. 

READING COMPREHENSION 

 

 
Definition of Reading 

 

Reading is one of the four skills to learn English, for this reason it is important to 

know and have a clear definition of reading. Here the researcher presents some 

definitions. 

Bhlool (2013) defines reading as “the cognitive process of understanding a written 

linguistic message and a mental representation of the meaning”. Concurrently, Chamot 

and Kupper (2010) state that “reading is the ability for a reader to transfer written 

symbols to meaning and using them communicatively and effectively”. 

Reading is the data from the content, either as text or from an image or graph, or a 

mix, all things considered. Reading is additionally an expertise to know, see and 

comprehend the substance of what they read. That is, subsequent to understanding 

something, the peruser definitely realizes the data got from what he has read. One 
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significant purpose of reading is to comprehend the correspondence among write and 

reader. (Sari, 2017) 

Definition of Reading Comprehension 

 

There are many different definitions for reading comprehension. For more 

clarification, the researcher will present some definitions below: 

Bojovic (2014) defines reading comprehension as “a process of getting meaning 

from and bringing meaning to a text”. This means that as the person is reading a 

text at the same time is understanding what it is about. 

Bhlool (2013) states reading comprehension “as the ability to communicate a text 

leading to integrated process that involves decoding vocabulary and sentences, 

employing prior 14 knowledge relevant to the text and using cognitive and meta 

cognitive strategies in order to make sense and to get the target message that the author 

wants to convey”. 

Harris and Hodges (as cited in Moore, McClelland, Alef, & Vogel, 2016) define 

reading comprehension as “the construction of meaning of a written or spoken 

communication through a reciprocal, holistic interchange of ideas between the 

interpreter and the message in a particular communicative context” 

Importance of Reading Comprehension 

 

As claimed by Smith (2015), without comprehension, reading is just following 

words on a page from left to right while sounding them out. The words on the page 

have no importance. Keeping in mind that individuals read for a wide range of reasons, 

the main objective is to determine some comprehension of what the essayist is 
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attempting to pass on and utilize that data whether for certainty gathering, learning 

another expertise, or for joy. That is the reason reading appreciation aptitudes are so 

significant. Without them, the peruser cannot assemble any data and use it to 

productively work and appreciate the wealth of life. 

Comprehension is important because without this reading is just tracking symbols 

of a text with eyes and speaking them out. For example, a person can read a text very 

well, pronounce correctly the words, and respect punctuation. Likewise, the same 

person have problems to comprehend what they read. For this reason, reading 

comprehension is key in order to provide the readers information. It is a critical 

thinking matching with literacy. With the ability to comprehend what they read, 

people are able not only to live safely and productively, but also to continue to develop 

socially, emotionally and intellectually. 

Reading Comprehension Skills 

 

According to Peterson (2008), reading comprehension skill is an activity in which 

students finish for the aim of learning about characteristics of text like principal idea. 

The writer Al Udaini (2011) has reviewed many investigations referring to reading 

comprehension skill but the following are the most important: 

Skimming. 

 

Skimming is the capacity to take in a flood of talk and comprehend the significance 

of it without stressing a lot over the subtleties. It additionally implies running your 

eyes over a content to get a brisk thought of the significance of a book. (Harmer. 2001). 
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Scanning. 

 

Scanning implies glancing through a content for explicit things of data, for example, 

a date, a number or a spot. It is glancing through perusing material for explicit piece 

of data that you believe is probably going to be there on the grounds that you have 

checked it in the file, since somebody has disclosed to you it is there, or in light of the 

fact that you think you saw it there. It can assist you with finding specific bits of data 

rapidly. 

Identifying the topic. 
 

Harmer (1999) reports that great readers and audience members can get the subject 

of a composed or spoken book rapidly. With the assistance of their own schemata they 

rapidly get a thought of what is being discussed. This capacity permits them to process 

the content all the more successfully as it advances. 

Gaining the meanings from the figurative use of language. 

 

Readers obtain the implications from the non-literal utilization of language by 

realizing how to decipher the extraordinary significance of numerous basic interesting 

expressions. Or then again relating data and comprehension picked up from readings 

to different encounters they had or other readings they have done. (Abu Shamla, 2010) 

Making connections. 
 

Duckworth (2009) affirms that great readers consider what they definitely think 

about a subject before they read, relating what they know to what they are perusing. At 

the end of the day, they make text-to-self associations. Besides, McKown and Barnett 

(2007) recognize that students can make text-to-self associations through drawing, 
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making a chart, or composing. Educators may inquire as to whether they have ever 

experienced anything like the occasions in the content. Understudies can make text-to- 

message associations through drawing, making a diagram, composing, and realistic 

coordinators. These content to-message associations could be founded on how 

characters in the story identify with one another, or how story components relate 

between stories. 

Asking and answering questions. 
 

Keene and Zimmerman (1997) express that showing understudies how to pose 

inquiries previously, during, and in the wake of reading improves perception. 

Furthermore, understudies can be instructed how to develop addresses that explain 

importance; conjecture about content yet to be perused; decide a creator's expectation, 

style, substance, or configuration; find a particular answer in the content or consider 

non-serious inquiries enlivened by the content. 

Visualizing. 

 

National Reading Panel (2000) clarifies that understudies can rehearse the 

visualization methodology by composing and drawing or drawing and composing. 

Instructors have understudies envision settings, characters, and activities in a story. 

Perception requires the peruser to build a picture of what is perused. This picture is put 

away in the reader's memory as a portrayal translation of the content. 

Reading Comprehension Skills Types 

 

Richard and Jeong-suk (2005) propose six types of reading comprehension, based 

on their experiences as formal educators. The purpose of this two investigators are to 
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support students in order that they can become interactive readers. 

Literal comprehension. 

 

Literal comprehension has relevance to understanding of the straightforward 

meaning of the text, such as facts, vocabulary, dates, times, and locations. The questions 

can be answered directly and explicitly from the text. 

Reorganization. 

 

The following sort of comprehension is reorganization. It depends on a strict 

understanding of the content; understudies must utilize data from different pieces of 

the content and join them for extra understanding. Questions that address this sort of 

understanding are significant in light of the fact that they instruct understudies to 

analyze the content completely, helping them move from a sentence-by-sentence 

thought of the content to an increasingly worldwide view. As far as we can tell, 

understudies by and large discover redesign questions to some degree more 

troublesome than clear exacting perception questions. 

Inference. 
 

The next type is “making inferences” includes in excess of a strict comprehension. 

Understudies may at first make some troublesome memories addressing induction 

questions on the grounds that the appropriate responses depend on material that is in 

the content yet not unequivocally expressed. A derivation includes understudies 

consolidating their strict comprehension of the content with their own insight and 

instincts. 
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Prediction. 

 

The fourth type, prediction, includes understudies to use their knowledge into a 

theme and related issues in a precise manner to figure out what may occur straightaway 

or after a story closes. They utilize two assortments of forecast, while-reading and post- 

reading. 

While reading. 
 

While-reading expectation questions vary from post-perusing forecast inquiries in 

that understudies can quickly get familiar with the precision of their expectations by 

proceeding to peruse the section. 

Post-reading. 

 

Post-reading expectation questions for the most part have no correct answers in that 

understudies can’t keep on perusing to affirm their forecasts. 

Evaluation. 

 

The following step is evaluation, requires the student to give a worldwide or 

thorough judgment about some parts of the content. 

Personal response. 
 

Personal response expects readers to react with their affections for thecontent and 

the subject. The appropriate responses are not found in the content; they come carefully 

from the readers. While no close to home reactions are inaccurate, they can't you be 

unwarranted; they should identify with the substance of the content and mirror a strict 

comprehension of the material. 
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Activities for Teaching Short Stories in Reading Comprehension Skills 

 

Mead, Tilley and Wong (2012) establish some activities that are suitable for 

teaching reading with short stories. These authors propose three steps that are pre- 

reading, while-reading and post-reading. These activities should support students to 

their language skills, critical thinking skills, cultural awareness and creativity as they 

read and interact with the story. Finally, students will also become more familiarwith 

the major features of short stories as a literary form. Therefore, the authors also suggest 

some material that the teacher can apply for example, worksheets, pictures, dictionary, 

audios, videos and the short story text. 

Pre-reading Activities. 

Students should be encouraged to engage in pre-reading activities and to establish 

a purpose for reading. Well-structured pre-reading activities are most important with 

students who have a low level of reading proficiency. 

Pre-reading activities have purposes, such as; activate prior, then clarify cultural 

information that may cause comprehension difficulties, familiarize students with 

features of the genre/text type, encourage students to make predictions based on the 

title and the illustrations and the opening of the story. 

Pre-reading activity 1: Activating schemata. 

 
Mead, Tilley and Wong (2012) enface that in this activity it is important to apply 

prior knowledge and experience of the world to the text to make sense of it. In order 

to help students, improve their reading comprehension teacher could give to them a 

background information about the topic. 
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Pre-reading activity 2: Picture walk. 

 
Students talk about the pictures that are illustrated before reading the text. 

Experiencing an image stroll with the class strengthens understudies' utilization of 

pictorial pieces of information and urges them to envision what may occur in the story. 

Understudies will peruse all the more effectively in the event that they have 

assumptions regarding what will occur in the story before they start perusing. When 

strolling through the photos with the class, ensure you don't part with the completion 

of the story. 

Pre-reading activity 3: Vocabulary work. 

 

According to Ghasemi (2011), pre-reading the vocabulary “facilitates the 

introduction of the necessary cultural background and even refer to thematic features 

of the short story. However, the real vocabulary task occurs when students try to use 

these words in the textual context. A related and accompanying activity can be 

preparing a brief cloze-type exercise to encourage the students to guess meaning from 

the context. In selecting and making the final vocabulary list, items which contain vital 

or emotional clues should be chosen” (p.269). 

While-Reading Activities. 

 

The fact here is that teachers bring different activities with strategies that can 

support students to interact with the text and negotiate meaning. These activities 

suggest for example if understudies do not comprehend the meaning of a word, do not 

translate the word for them or ask them to look it up in the dictionary; in hence, say 

students how to find the meaning of the words from images or guessing from the 
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context. To turn out to be increasingly able readers, understudies ought to likewise 

figure out how to pose inquiries and make expectations as they read. “How are these 

characters related?”, “What is this main character’s motivation?”, “What will happen 

if...?” Reading actively by asking good questions can also be modelled by the teacher 

in the while- reading phase. The activities that follow are designed to help students 

respond cognitively, emotionally and imaginatively to a short story. 

While-reading activity 1: Story elements. 

 

The basic elements that all short stories must have are: characters, setting, plot. A 

story cannot occur without characters who think, talk and act, and characters need to 

exist in a specific spot and time. 

While-reading activity 2: Somebody-wanted-but-so. 

“Someone wanted-but-so” is a valuable methodology to sum up a story in one 

sentence utilizing this example: Somebody needed something, yet there was an issue 

so it must be settled. 

Example: 
 

 
SOMEBODY 

Who is the main 

character? 

WANTED 

What did the 

character want? 

BUT 

What was the 

problem? 

SO 

How does the problem 

get solved? 

1. Cinderella to go to the ball her evil stepmother 
wouldn’t let her go 

her fairy godmother sent 

her to the ball where she met 

the prince. 

Adapted from Mead, Tilley and Wong (2012). Supporting readers. 

 

While-reading activity 3: Literary devices. 

 

Literacy devices are used to make a story progressively lovely and essential since 

they help the peruser to make pictures in the psyche. 
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Post-reading activities. 

 

The final step by Mead, Tilley and Wong (2012) is post-reading activities. After, 

understudies have wrapped up a short story, there is a wide scope of exercises that 

instructors can configuration to broaden understudy learning. One approach to 

configuration present perusing exercises is on allude to the  various degrees of 

deduction abilities in Bloom's Taxonomy, as reconsidered by Anderson and 

Krathwohl in 2001. 

Post-reading activity 1: Sequencing activity. 

Sequencing activity helps students recollect the story and allows them to 

demonstrate their understanding. In a sequencing activity, only significant events 

should be used. The beginning, the climax and the end should also be included so that 

the result is a summary of the story. Students should not be tested on the details of a 

story. Depending on the level of the students, sentences or picture cards can be given 

to students. 

Post-reading activity 2: Understanding plot structure. 

Although the structure of different short stories will vary, the following terms are 

useful in describing the various components of plot structure. 1. Orientation 

(Exposition) 2. Complication (Rising Action) 3. Climax 4. Resolution (Falling Action) 

These terms can help students discuss and analyze short stories more knowledgeably.  

  How to Assess Reading Comprehension 

 

Egmon (2008) suggests that before to start, teacher must to be sure or have anidea 

of the student's reading level. The writer also mentions that you may assess student's 

comprehension by giving scores in four different 61 categories--poor, adequate, good 
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or excellent, depending on how well they were able to reduce the ideas in a text. 

Questions to Assess Reading Comprehension 

 

Richard and Jeong-suk (2005) suggest the following five forms of questions: yes\no 

questions, alternative questions, true or false questions, wh- questions, multiple choice 

questions. 

Yes/no questions: Yes/no questions are simply questions that can be answered with 

yes or no. Using yes/no questions are recommend following up with other forms of 

questions to ensure that the student has comprehend the text. 

Alternative questions: Alternative questions are two or more yes/no questions 

connected with. Alternative questions have worked best for us with literal, 

reorganization, inference, and prediction types of comprehension. 

True or false questions: Questions may also take the form of true or false. While 

true or false questions are found frequently in commercially available materials, there 

is a potential danger in relying exclusively on them. As with yes/no questions, students 

have a 50% chance of guessing the correct answer. Teachers might simply accept a 

right answer, failing to ask why the answer is correct or the distracters (the wrong 

choices) are not correct. 

Wh- questions: Questions beginning with where, what, when, who, how, and why 

are commonly called wh-questions. They are also used as follow-ups to other questions 

forms, such as yes/no and alternative. 

In particular, wh- questions with how/why are often used to help students to go 

beyond a literal understanding of the text. 
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e. MATERIALS AND METHODS 

 

 

Materials 

 

The fulfillment of this research was accomplished with the collaboration of human, 

technical, and material resources. The human participants that took part in the 

investigation were six students from Elementary-1 of the prestigious institution 

English Speak Up Center, who cooperated actively in all the activities planned using 

short stories and the investigator who conducted the research work. In regards to 

technical resources it was necessary: a computer to type all the information that the 

researcher recollects. Internet connection to gather the best information and provide 

students with the best material. Additionally, a cellphone was needed to maintain 

communication, collect and provide information during the course of the class. 

Ending up, material resources like short story texts were the main tool to improve 

reading comprehension skills. Likewise, short story texts as anecdotes, fables, mini- 

saga, fiction were well selected according to the level of the students in order to 

improve the aspects such us skim for gist, scan for specific details and guessing 

meaning from context. Worksheets were presented in each class in order to get to know 

how much students understand about the story. Kahoot app as an innovative alternative 

was useful to assess students in a fun and interesting way. Pictures were another 

important material, each short story brought their own image in order to students 

can relate the image with the reading. Finally, games and songs were used in order to  
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activate students' knowledge before starting the class. 

Design of the Research 

 

To develop the thesis work, the researcher took into account the “action research” 

as a model. According to Mill (cited by Creswell, 2012), “action research is a 

systematic procedure done by teachers (or other individuals in an educational setting) 

to gather information about, and subsequently improve, the ways their particular 

educational setting operates, their teaching, and their student learning”. 

This research was developed successfully considering the Creswell's steps in the 

following way: First of all, the researcher identified a problem through some 

observations made among Elementary-1 students at English Speak Up Center and 

determined that students struggled most with understanding what they read. The second 

step was “locate resources to help address the problem”. Thus, the investigator decided 

to apply short stories as strategy to improve reading comprehension skills. 

Furthermore, “implement and analyze data collection” as the third step included 

instruments like pre and post-test, pre and post questionnaires, observation sheets, and 

field notes. These instruments were useful to collect the information needed. Then, this 

data was analyzed and interpreted. “Develop a plan of action” was other important step, 

so an intervention plan was designed to document information following the theoretical 

reference. Finally, after applying the intervention plan, the researcher reflected on and 

reported the results. 
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Methods, Techniques and Instruments 

Methods. 

The following general methods were applied along the research: 

 

The scientific method facilitated the study of short stories as a strategy aimed at 

improving reading comprehension skills. It also facilitated the design of the 

intervention plan and to draw up conclusions. 

The descriptive method allowed to describe, detail and explain the different 

characteristics that were arise in this research. It was essential to describe how short 

stories improved reading comprehension in Elementary-1 students. 

The statistical method was used to give meaning to numbers and subsequently 

breathing life into information. This method facilitated the researcher to present 

qualitative and quantitative results in figures and tables. 

The analytic/ synthetic method helped to analyze all the information that was found 

in the questionnaires, and in the pre and post-test to make their interpretation, logical 

analysis of the data and to write the corresponding conclusions and recommendations. 

Techniques and instruments. 
 

The instruments applied in the research were tests, observation sheets, 

questionnaires, and field notes. 

Tests. 
 

Two tests were applied. The pre-test at the beginning and a posttest which included 

the same questions, at the end of the intervention plan. This test evaluated the reading 

comprehension skills among Elementary-1 students at English Speak Up Center. The 
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test consisted of three types of questions: true or false, matching and multiple choice. 

The test contained 4 questions in total. 

Questionnaire. 

 

The questionnaire was administered to the participants to answer questions related 

to their attitudes and feelings toward reading comprehension. Likewise, the pre and 

post questionnaires were taken in order to make a comparison between the results. The 

questionnaire had six multiple choice questions. 

Observation sheets. 
 

This instrument was important for the researcher in order to take notes about the 

aspects that were chosen to assess the reading comprehension skill. In addition, the 

observation sheet helped to detail the progress of each student in every aspect of 

reading comprehension skills with short stories as a strategy. 

Field Notes. 

 

The researcher used field notes as qualitative instruments in order to record 

important events that happened in each lesson, which eventually provide a better 

understanding of the process of the plan of action. Here, it was also collected 

information about students' feelings and attitudes in relation to the use of short stories 

to improve their reading comprehension. 

Population 

 

The population was six students of Elementary-1 students at English Speak Up 

Center. The total number of participants is composed by one boy and five girls. They 

are all between fourteen and twenty years old. 
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Description of the Intervention Plan 

The objective of this study was to enhance reading comprehension through short 

stories to help Elementary-1 students to improve reading comprehension skills in 

English as a foreign language. Due to the fact that this is an action-research study, the 

development of intervention plan was carried out in different phases: 

Phase 1. Initial reflection. 

 

Through a non-participant observation, the researcher noticed that reading 

comprehension was an issue that needed to be solved among students of Elementary- 

1, afternoon session at English Speak Up Center. Therefore, short stories were chosen 

as a strategy to solve this issue. 

Phase 2. Planning. 
 

Activation-Connection-Affirmation stages of the lesson plan were adopted to solve 

Elementary-1 students' issues on reading comprehension. The lesson plans were 

organized with different genres of short stories in order to increase three aspects like 

skim for gist, scan for specific details and guessing meaning from context through 

activities. 

Phase 3. Action. 
 

The intervention plan was developed during 30 hours of 60 minutes each one during 

10 weeks period of time. 

Phase 4. Observation. 

 

During the intervention plan, the researcher recorded Elementary-1 students' 

achievements and reactions to the planned activities by using the observation sheets and 
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field notes. 

Phase 5. Reflection. 
 

At the end of the intervention plan, the researcher reflected on the results of it and 

found how effective the use of short stories was to improve reading comprehension 

skills among Elementary-1 students at English Speak Up Center, afternoon session in 

Loja city during the 2020-2021 school year. 
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f. RESULTS 

 

 
The following section describes how the objectives were achieved. The first objective 

was fulfilled researching the needed information about short stories and reading 

comprehension skills. The theoretical references were valuable to design the intervention 

plan as well as instruments like tests and questionnaires. Furthermore, the methodological 

references were useful to apply the theory correctly.  

The second objective was attained through the results of the application of the pre-test, 

which are displayed in Table 1. The third objective was reached by designing lesson plans 

which consisted of three stages: connection, activation and affirming. Each lesson was 

addressed to improve reading comprehension skills. 

 The fourth objective was achieved through the comparison of the pre and post-

questionnaire results, which is illustrated in tables 2, 3, 4, 5 and 6. The fifth objective was 

obtained with the post-test findings that validated and confirmed the students’ 

improvement in reading comprehension skills. These results are illustrated in table 6. 
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Pre-test Results 

Objective two: To diagnose the issues that limit the development of reading 

comprehension among Elementary-1 students at English Speak Up Center, Afternoon 

session, in Loja city during 2020-2021 school year. 

a. Table 1 

 
Pre-test Scores of the Elementary-1 Students in Reading Comprehension. 

 
Students' code SG 

/0.50 

SD 

/4.50 

GC 

/5 

Total 

/10 

ESUCEL 01 0 3.5 4 7.5 

ESUCEL 02 0.5 1 0 1.5 

ESUCEL 03 0 1.5 4 5.5 

ESUCEL 04 0.5 1.5 2 4 

ESUCEL 05 0 2 2 4 

ESUCEL 06 0 3 1 4 

Mean 0.17 2.08 2.17 4.42 

Note: ESUC= English Speak Up Center, EL= Elementary-1, 01= Student's code, SG= Skim for gist, 
SD= scan for specific details, GC= guessing meaning from context. 

 
b. Interpretation and analysis. 

The findings in Table 1 show the general mean score obtained in reading 

comprehension skills, is 4.42/10. This result reflected that students were in a failing 

qualitative score range (see grading scale at page 133) and demonstrated that students 

had limitations in reading comprehension. 

Analyzing the results, the highest score students obtained was in the aspect of scan 

for specific details, which is corroborated with the mean score 2.08/4.50. It reveals that 

students have abilities to recognize some specific details and the required                      information 

about the elements of the reading such us important dates and places. Even though, in 
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this aspect students have the highest score they dealt with answering questions related 

to the author’s purposes. In contrast, the lowest mean score students gathered was in 

skim for gist, with the mean score 0.17/0.50. It indicates that students had difficulties 

in identifying what a reading passage is basically about and to understand the main idea 

of a text. The results shown in Table 1 already analyzed proved that students had severe 

problems in understanding the main message and the specific information of a reading 

text, which showed the activities developed were not improving students' reading 

comprehension skills. 

According to Yossuke (2011), “the goal of reading is to make the reader understand 

what the writer wants him/her to understand from the text and get the target message 

that the writer wants to convey. Reading comprehension process has many skills which 

play an important role in making the passage easy to be understood”. This concept 

requires students' development of some reading abilities to organize the structure of 

text, e.g., skim for gist, scan specific details and guessing meaning from context. 

Comparison of the Pre and Post Questionnaire Results 

Objective Four: To apply the most suitable short stories in order to improve the reading 

comprehension skills among Elementary-1 students at English Speak Up Center, 

Afternoon session, in Loja city during 2020-2021 school year. 
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Question 1: How often does the teacher apply short stories as strategy to improve 

reading comprehension skills? 

a. Table 2 

 
Application of Short Stories to Improve Reading Comprehension Skills 

 
Options Pre Questionnaire Post Questionnaire 

 f % f % 
Always 2 33 4 67 

Often 4 67 2 33 

Sometimes 0 0 0 0 

Never 0 0 0 0 

TOTAL 6 100 6 100 

 

b. Figure 1 

c. Interpretation and Analysis 

 

The results in Table 2 show that more than half of students (67%) answered that short 

stories were often used in class. This indicates that even short stories were applied in 

reading classes, their utilization was not appropriate and the reading passages were 

difficult for them to understand, which caused that students were not interested in 

reading. After the application of the intervention plan, more than half of students (67%) 

answered that short stories were always applied in class. This is because short stories 

were selected according to the students' level, they contained single plots and were 

applied following the three reading activities which are pre/while and post reading, 

Application of Short Stories to Improve Reading Comprehension Skills 

100% 

 
50% 

67% 

33% 

67% 

33% 

0% 0% 0% 0% 

0% 
Always Often Sometimes Never 

Pre Questionnaire Post Questionnaire 
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which facilitated students to enhance notably their reading abilities. 

Collin and Slater (1991) explain that short stories can be used for EFL learners 

because 1) the length of the story is appropriate for one or two class session, 2) it is not 

complicated for the students, 3) it has variety of choices, and 4) it can be used for all 

levels and for all ages. Moreover, the appropriate selection of the short stories and the 

frequency used in classes can raises students' motivation and avoid frustrated readers. 

Question 2: How much do you improve your reading comprehension when your 

teacher uses short stories? 

a. Table 3 

 
Improvement of Reading Comprehension Through Short Stories 

 
Options Pre Questionnaire Post Questionnaire 

 f % f % 
High 0 0 5 83 
Moderate 4 67 1 17 

Low 2 33 0 0 

None 0 0 0 0 

TOTAL 6 100 6 100 

 

b. Figure 2 
 

 

Improvement of Reading Comprehension Through Short Stories 

100% 

80% 

60% 

83% 
67% 

33% 
17% 

20% 

0% 

0% 0% 0 0% 

High Moderate Low None 

Pre Questionnaire Post Questionnaire 
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c. Interpretation and Analysis 

 

As it can be seen, the results in Table 3 indicate that more than half of the 

participants (67%) stated that through the application of short stories they improve 

reading comprehension in a moderate way. This evidences that students learn with 

short stories but they had problems to completely comprehend short stories because of 

their limited knowledge of English words. After the intervention plan, it was noticed 

that many of the participants (83%) answered that they highly improved their reading 

comprehension ability when the teacher uses short stories. They affirmed that short 

stories provided a range of supporting ideas, which facilitated them to guess the 

meaning of some words, identify the general idea and look for specific information to 

understand better the story. 

Sari (2013) mentions that using short stories develop reading comprehension skills 

and increase their vocabulary. This strategy would generate in students an exchange of 

ideas in classrooms and they would make connections between the texts in hands with 

their own knowledge and therefore understand the text. 

Question 3: Do you consider that the use of short stories improves reading 

comprehension? 

a. Table 4 

 
Short Stories to Improve Reading Comprehension 

 
Options Pre Questionnaire Post Questionnaire 

 f % f % 
Yes 5 83 6 100 

No 1 17 0 0 

TOTAL 6 100 6 100 
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b. Figure 3 
 

 

c. Interpretation and Analysis 

 

As it is presented in Table 4, many students (83%) responded affirmatively. This 

shows that students are aware of the benefits that short stories  give to improve 

reading comprehension skills. Nonetheless, students face problems in comprehending 

the content of the stories because of the complicated grammar structures they bring 

with them, which limited the improvement of students' reading comprehension. 

Whereas, after the intervention plan, students' opinion changed completely. All 

students (100%) considered that the use of short stories improved their reading 

comprehension skills. This is because, short stories applied in reading classes contained 

simple grammar structures, a lot of known words and single plots, which motivated 

students to understand better the short story texts. 

Hayashi (1999) recommends teachers select texts that stimulate students to read so 

Short Stories to Improve Reading Comprehension 
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that the difficulties of grammar, vocabulary, and comprehension can be overcome. 

Question 4: How often do you consider that short stories should be used in class? 

 
a. Table 5 

 
Frequency in the Use of Short Stories in Class. 

 
Options Pre Questionnaire Post Questionnaire 

 f % f % 
Always 0 0 5 83 

Almost always 4 67 1 17 

Usually 0 0 0 0 

Never 2 33 0 0 

TOTAL 6 100 6 100 

 

b. Figure 4 
 
 

 
c. Interpretation and Analysis 

 

The results in Table 5 show that more than half of peruses (67%) answered that short 

stories should be almost always used in class. Even students think that this strategy is 

a helpful instrument to improve reading, the non-variation of the stories or the genres 

presented to students limited the improvement of students’ reading comprehension. 

Frequency in the Use of Short Stories in Class. 

100% 
83% 

67% 

50% 
17% 

33% 

0% 0%   0 0% 

0% 

Always Almost 

always 

Usually Never 

Pre Questionnaire Post Questionnaire 



39  

On the other hand, after the application of the intervention plan, the results showed 

that many of the participants (83%) answered that short stories should be always used 

in class. The variety of short stories genres frequently presented to the students such 

as anecdotes and fictional stories involved students more in the reading tasks and 

guided them to understand better their messages, since they were chosen based on 

students' likes and preferences. 

Littlewood (2000) expounds that short stories enable students to understand the 

language better by providing them the most suitable short stories genres which 

according to the students likes will give them real world experiences, relationships 

between society and people where the target language is spoken, even if they are 

fictions. 

 

Question 5: How important is for you that the teacher supports your reading 

comprehension using skim for gist and scan for specific details? 

a. Table 6 

 
Importance of Supporting Reading Comprehension by Using Skim for Gist and Scan for Specific Details. 

 
Options Pre Questionnaire Post Questionnaire 

 f % f % 
Very important 2 33 4 67 
Moderate important 4 67 2 33 

Slightly important 0 0 0 0 

Not important at all 0 0 0 0 

TOTAL 6 100 6 100 
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b. Figure 5 
 

 

 
c. Interpretation and Analysis 

 

The data in table 6, show that more than half of students (67%) answered that was 

moderate important for them that teacher supports reading comprehension using 

skimming for the gist and scanning for specific details. This shows that students were 

aware that skimming and scanning are activities that help to get a total understanding 

of a reading passage. However, students' reading abilities were not properly developed 

during the process of reading a text showed by the difficulty students had to 

differentiate the main ideas and the supporting details in the reading passages. 

After the intervention plan, more than half of students (67%) answered that it is 

very  important to apply reading strategies like use skimming for the gist and scanning for 

specific details. The implementation of short                       stories was an important strategy in order 

to enhance both aspects. The activities like “Somebody wanted but so” provided 

students enough exercises to identify the main idea and “Story elements” to look for 

the characters, setting and plot, which supported students to increase their capabilities 
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to read quickly and to understand more deeply the text. 

Grabe and Stoller (2002) accentuate different main points for reading. People read 

to pick up from the text, this occurs when people wanted to learn to gain amount of 

knowledge from a text. In addition to that, for general comprehension; this one is 

considered as the most important main point of reading. Reading for general 

comprehension accomplished by the learners who have marvelous skills in forming the 

general idea and read to gather specific information. 

Post-test Results 

 

a. Table 6 

 
Post-test Scores of the Elementary-1 Students in Reading Comprehension. 

 
Students' code SG 

/0.50 

SD 

/4.50 

GC 

/5 

Total 

/10 

ESUCEL 01 0.50 4.5 5 10 

ESUCEL 02 0.50 3.5 4.5 8.5 

ESUCEL 03 0.50 4 3 7.5 

ESUCEL 04 0.50 3.5 3.5 7.5 

ESUCEL 05 0.50 4.5 5 10 

ESUCEL 06 0 3.5 3.5 7 

Mean 0.41 3.91 4.08 8.41 

Note: ESUC= English Speak Up Center, EL= Elementary-1, 01= Student's code, SG= Skim for gist, 
SD= scan for specific details, GC= guessing meaning from context. 
 
b. Interpretation and Analysis 

 

The results in Table 6 show the general score students of Elementary-1 obtained, 

which is 8.41/10 in reading comprehension. This result reflected that students gathered 

an average qualitative score range (see grading scale on page 133). The findings 

demonstrated that the application of short stories in each class was effective in the 
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significant improvement students achieved in reading comprehension. 

According to the results students show a great increase in scanning for specific 

details, in which students obtained 3.91/4.5. Students got training in reading quickly to 

find the specific information and answer correctly. The lowest improvement was in 

guessing meaning from context, in which they obtained 4.08/5. Students interpret the 

meaning of unknown words looking for the ideas that are surrounding them, but they 

still have problems in understanding the complete message of the reading texts. 

As it can be seen, the results analyzed before proved that the application of short 

stories improved significantly their reading comprehension, especially in scanning for 

specific details. Sultan, Nafi, Qabaja and Al-abed (2018), state that the use of short 

stories to teach a foreign language can improve the English four skills. Using short 

stories will improve students' vocabulary and consequently reading comprehension. 

The authors explain that if the teacher gives students exercises that reinforce their 

thinking skills, like to match between the words and synonyms or to put new words in 

the new sentence, they will be able to read the story successfully, understand and to 

search for specific information. 

Comparing Pre and Post Test Means 

 
a. Table 7 

 
Comparison of the Pre-test and Post-test Means of Elementary-1 Students in Reading Comprehension. 

 
Aspects Pre Test Post Test 

Skim for Gist 0.17 0.41 

Scan for Specific Details 2.08 3.91 

Guessing Meaning From Context 2.17 4.08 

MEAN 4.42 8.41 
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b. Figure 6 

 
c. Interpretation and Analysis 

 

As it is shown in Table 7 and Figure 6, students had a significant improvement in 

reading comprehension by using short stories, which is proved with the increase of 3.99 

points that students obtained from the pre-test mean score of 4.42/10 to the post-test 

mean score of 8.41/10. The main improvement that students attained was in the aspect 

of scanning for specific details, which is verified with the mean score of 2.08/4.5 in the 

pre- test and with the mean score of 3.91/4.5 points in the post-test. Furthermore, the 

mean scores of the other two aspects were 0.41/0.50 for skimming for the gist and 4.08/5 

for guessing meaning from context. 

In summary, it is evident that short stories had a great impact on the improvement 

of reading comprehension skills among students of Elementary-1. They increased their 

ability to read and understood the whole text. Students also became independent readers 

as they identified the general idea, recognized specific details and understood the 

meaning of the new vocabulary by themselves. 

Comparison of the Pre-test and Post-test Means of Elementary-1 Students in 

Reading Comprehension. 
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g. DISCUSSION 

 

 
The application of short stories to improve reading comprehension skills among 

Elementary-1 students at English Speak Up Center, afternoon session in Loja city 

during the 2020-2021 school year evidenced that students reached an average 

qualitative score range, which is backed with the pre-test mean score of 4.42/10 and 

the post-test mean score of 8.41/10. These results showed that students improved 

significantly their reading comprehension skills. Murdoch (2002) affirms that “short 

stories can, if selected and exploited appropriately, provide quality text content which 

will greatly enhance ELT courses for learners”. 

To diagnose students' reading comprehension, three aspects were established: 

skimming  for the gist, scanning for specific details and guessing meaning from 

context. In the pre-test students faced difficulties in identifying the general idea, they 

tended to confuse with the supporting ideas. Another problem was in identifying 

specific information of the text. In addition, students struggled a lot with the unknown 

vocabulary. However, after the application of the post-test, students overcame their 

reading weaknesses successfully. Short stories were essential to improve students’ 

reading comprehension skills. They became more independent readers. 

To start, the researcher perceived that at the beginning of the intervention plan 

students had problems to understand what they read and consequently they got 

frustrated. Students also faced problems to complete tasks according to the passages. 

Likewise, they showed disinterest in the reading lessons. Nonetheless, as days go by, 
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students changed their attitudes and started to participate when teacher 

asked about the reading, their fear disappeared in a considerable way. During the last 

days, students demonstrated an improvement in developing the reading activities as 

they felt more relaxed and motivated to participate in classes. 

This research had some strengths and weaknesses. In relation to the strengths: 

students were enthusiastic most of the time to participate in the reading classes, they 

were interested in the plot of the stories that were brought. Another one, was the support 

of the English teacher who acted in classes as a facilitator, the intervention of the 

teacher was important to control students' participation and to monitor when students 

had problems with internet connection. The teacher also gave students opportunities to 

have a good performance in classes. The main authority of the academy gave some 

advice in order to improve the management of virtual classes and  explained the uses 

that zoom has in order to get all the benefits that this platform has. An e-book was also 

provided as the main material for teaching classes. Finally, the number of students for 

the class was a positive aspect as there were few students. 

On the other hand, it is important to mention that the main weakness was the bad 

internet connection, which difficult the development of the classes and did not allow 

students to stay in classes permanently. 

Short stories as a strategy improved significantly students' reading comprehension 

skills. The strategy contributed to enhance students' reading abilities through pre/while 

and post activities and lead students to discover an overview of the stories. It also 

helped students to identify the main idea of a text and the specific details, and to guess 
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the meaning of words from context. In addition, this strategy was interesting for 

students as these short stories contained different genres that caught their attention. 

They worked with enthusiasm and cooperate to complete all the activities during the 

learning process. The participants also become confident because they started to 

express their ideas and thoughts about the readings. 
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h. CONCLUSIONS 

 

 

 Students of Elementary-1 at English Speak Up Center revealed a lot of issues when 

they read. Students struggled in differentiating the main idea with the specific 

details. Another issue was the limited knowledge of vocabulary that difficult 

students to completely comprehend the reading passages, a lack of motivation and 

disinterest in reading.

 The application of short stories was a suitable strategy to solve successfully 

students' difficulties in reading comprehension skills. Short stories like anecdotes, 

fictional and activities such as pre/while and post reading were very helpful to 

increase students' abilities in identifying the general idea, looking for specific 

information and guessing the meaning of the new vocabulary from            context. Short 

stories increased students' participation and interest for reading.

 Short stories improved significantly student's reading comprehension skills.

 

Students became independent readers since they understood the whole text and 

they were capable to identify the main idea and specific details as well as to get 

meaning of vocabulary from context. They also turned more active as they were 

motivated to participate in reading classes. 
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i. RECOMMENDATIONS 

 

 

 At the beginning of each academic period, teachers should diagnose students' 

weaknesses and strengths in reading comprehension through the application of 

several evaluation instruments as tests in order to identify students’ issues. After 

that, the teacher should select the most suitable strategies according to students’ 

level of English needs and preferences.

 It is recommended for teachers the application of short stories as an appropriate 

strategy to solve students' problems in reading comprehension with the support of 

pre/while and post reading activities, which permit students increase their reading 

capabilities such us: skimming for the gist, scanning for specific details  and 

guessing meaning from context.

  Educators should be aware that short stories provide many benefits to improve 

reading comprehension skills. Short stories easily catch students' attention making 

them to act with enthusiasm and increase their social interaction in classes. Short 

stories also give facilities to the students to become independent readers as they 

understand the most important elements and content of a story.
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a. THEME 

 

 

SHORT STORIES TO IMPROVE READING COMPREHENSION SKILLS 

AMONG ELEMENTARY-1 STUDENTS AT ENGLISH SPEAK UP CENTER, 

AFTERNOON SESSION IN LOJA CITY DURING THE 2020- 2021 SCHOOL 

YEAR. 
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b. PROBLEM STATEMENT 

 

 

Background 

 

The present research work will be carried out at English Speak Up Center during 

the 2020-2021 school year. This prestigious institute was founded in February 18th, 

2004 as Centro de Capacitación Ocupacional Servicios Pedagógicos Integrados 

‘English Speak Up Center’. Following and obeying the new legal corpus that 

regulates occupational centers, this institution changes its name to Centro Particular 

de Enseñanza de Idiomas ‘English Speak Up Center’. The relevant authority here 

is Mg. Leonor Elizabeth Sánchez. There are 3 teachers covering different classes, 

and around 50 students in courses at different times. 

The courses are addressed to children, teenagers and adults who has as objective 

the learning of a new language. The institutions offer preparation for international 

exams, personalized classes, regular courses, summer courses and translation 

services. The vision of the institution is to achieve comprehensive training for 

students and professionals in English as a second language, favoring the 

development of cognitive, evaluative and practical processes. Finally, the mission 

of this institution is ‘To respond the demand of learning English as a foreign 

language, through a diverse educational offer which satisfy both general and 

specific interests. 
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Current Situation of the Research Problem 
 

Language is the key of communication in human lives. “The necessary means 

of communion; it is the one indispensable instrument for creating the ties of the 

moment without which unified social action is impossible” (Malinowski, 1923, 

p.392). On the other hand, the English language is one of the most spoken languages 

around the world. In addition, English is the official language of 53 countries and 

spoken by around 400 million people across the globe. Learning English is 

important for communication and increases the chances of getting a good job. 

Therefore, this language is implemented for the educational systems in which 

students are exposed to a global world where English is needed. Likewise, the 

government gives a big relevance, searching for different methods to improve its 

learning. 

English language learning has become a significant issue over the Latin 

American Regions. Nations have created national strategies, created programs, and 

made important investments to grow access to English learning openings. The level 

of English in Latin America according to EF Education First has classified the level 

of English for countries with the highest and lower score. Argentina, is the country 

with the highest level of English with 57.78 points and the last position is Ecuador 

with 46.57 points. Although, the limited information available suggests that English 

language learning (ELL) in Latin America is deficient. Furthermore, a dearth of 

systematic information limits the ability of governments to adopt evidence-based 

approaches to improve ELL in schools and other educational institutions. 
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In Ecuador, English is a mandatory subject. Learning Standards are developed 

taking into consideration the communicative components and the language skills. 

(Ministerio de Educación, 2016). According to Ecuadorian Curriculum (2016), 

students by the high school will able to reach B1 level, which means that they will 

deal with familiar situations in an independent way (EF EPI, 

2019). However, the educational system is not delivering for students with 

sufficient degrees of English capability. Besides the fact that schools are frequently 

inadequate to give quality classes, while those that exist are regularly adequate. In 

consequence, Ecuador takes the position 81st of 100 countries and has the lowest 

score in Latin America with 46.57 (EF EPI, 2019). As a result, the tests indicate 

that English proficiency is very low in Ecuador, and also shows that there is not 

progress in the latest years according to EF EPI. 

The Proficiency of English by region shows that the Coast has the highest score 

with 49.08 in the second position is the Andean region with 48.35 and finally the 

Amazon region with 47.95. On the other hand, the city with the higher score is 

Quito with 51.91 but regarding to Loja city, the average score is 50.48 (EF EPI, 

2019). Based on these results, Loja does not have a bad score at the level of the 

country, but regarding with EF EPI (2019), more than a quarter of students reach the 

end of secondary school with a very low level of English and they also remain stuck 

at beginner level. According to Loja city, one of the most complex skills that 

students have to face is reading. 

Reading comprehension is characterized as the degree of understanding of a 
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message. The understanding originates from the association between the words that 

are composed and how they trigger information outside the content/message 

(Rayner, 2001). Reading is an essential part of the English Teaching/Learning 

process. This skill is really important at the moment of developing the four skills 

that are needed in the language. The National Curriculum sets specific objectives 

for the four skills but with respect to reading, the principal aim here is to develop 

the ability of reading and written communication, this fact is supported by 

international standards. However, some of this aims arenot totally attained, students 

have a great difficulty to understand texts. Furthermore, these problems must be 

overcome in order to students can read the tasks easier, connecting the new concept 

more meaningfully to prior knowledge and also make reading an enjoyable task. 

This is the reason why the Ministry of Education pays especial attention to this 

skill, with the objective to make students to reach the A2.1 level according to the 

Common European Framework of Reference (CEFR). 

Private education deals with few students in the classrooms but students with 

lack of knowledge make them avoid participating. An observation made at English 

Speak Up Center, with Elementary-1 students, afternoon session in Loja city during 

the 2020-2021 school year showed that they have problems comprehending what 

they read. Moreover, students have difficulty in using language cues to understand 

and has also lack of conceptual knowledge. Indeed, these problems are also given 

for other factors that deal with the disinterest in reading books. Students don’t like 

to read even in their native language, so reading in other language make them feel 

bored. 
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To solve the students’ difficulties, the researcher proposes short stories as a 

strategy in order to improve reading comprehension. Following the standards of the 

National Curriculum, the CEFR and the Institution Guideline. “It has been found 

that if appropriate literary texts are chosen it would ―be an effective tool for 

stimulating and achieving language learning and equipping learners with relevant 

linguistic and socio-cultural competences” (Sell, 2005, p. 92). Moreover, the use of 

short stories can raise cultural awareness, linguistic awareness, motivation, 

creativity, etc. Murdoch (2002) indicates that “short stories can, if selected and 

exploited appropriately, provide quality text content which will greatly enhance 

ELT courses for learners at intermediate levels of proficiency” (p. 9). Furthermore, 

students will feel more motivated and interested in English classes. 

Research Problem. 

Considering the aforementioned elements, it is essential to research the 

following problem: 

HOW DOES THE APPLICATION OF SHORT STORIES IMPROVE 

READING    COMPREHENSION    SKILLS    AMONG    ELEMENTARY     - 

1 STUDENTS AT ENGLISH SPEAK UP CENTER, AFTERNOON SESSION 

IN LOJA CITY DURING THE 2020-2021 SCHOOL YEAR? 

Delimitation of the research. 

Timing. 

This research will be developed during the 2020–2021 school year. 
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Location. 

The present project will be applied at Centro Particular de Enseñanza de Idiomas 

‘English Speak Up Center’ which is a private academy located in the city of 

Loja on Sucre between Azuay and Miguel Riofrío streets. 

Participants. 

The participants of this research work are six students of Elementary-1 students at 

‘English Speak Up Center’, who are all about thirteen to sixteen years old; three 

girls and three boys and the researcher of this study who is going to take part in the 

intervention plan. 

Subproblems 

• What theoretical and methodological references about short stories are adequate 

to improve reading comprehension skills among Elementary -1 students at 

English Speak Up Center, afternoon session in Loja city during the 2020-2021 

school year? 

• What are the issues that limit the improvement of reading comprehension skills 

among Elementary -1 students at English Speak Up Center, afternoon session in 

Loja city during the 2020-2021 school year? 

• What are the phases to design the intervention plan that addresses the issues of 

reading comprehension skills among Elementary -1 students at English Speak 

Up Center, afternoon session in Loja city during the 2020-2021 school year? 

• Which short stories are suitable for the improvement of reading comprehension 

skills among Elementary -1 students at English Speak Up Center, afternoon 

session in Loja city during the 2020-2021 school year? 



61  

• How effective is the application of short stories on reading comprehension skills 

among Elementary -1 students at English Speak Up Center, afternoon session in 

Loja city during the 2020-2021 school year? 
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c. JUSTIFICATION 

 

 
The main purpose of this research project is to improve reading comprehension 

through an intervention plan based on short stories among Elementary-1 students at 

Centro Particular de Enseñanza de Idiomas ‘English Speak Up Center’, Afternoon 

session, in Loja city during the 2020-2021 school year. In relation with reading 

comprehension, Van Den Broek & Espin, (2012) states that the compound 

interaction between automatic and strategic cognitive processes facilitate the reader 

to generate a mental representation of the text”, there is a considerable problem for 

students due to the difficulty for them to understand what they read. Moreover, 

Rutzler (2020), says the focus of reading is not only to make sounds in the brain 

and out loud. It is also important to understand lessons, stories and arguments. 

Based on the author’s experience, the majority of the students finish their 

academic studies without being able to read and comprehend a short text by 

themselves. The researcher found that students cannot identify the main and 

supporting ideas, this is because they are not interested in readings since most of 

them are stories they do not like and are too long, and as a result, they cannot 

comprehend what the read is about. Furthermore, this skill is necessary for people 

that are learning English asa foreign language. Thus, a conclusion has been reached, 

theapplicationofshort stories will enhance andpromotereading comprehension skills 

making the students independent readers. 
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Short stories are very important because motivates the student to read and they 

will also be attracting because have different genres like anecdotes, fables, 

sketches, etc. Likewise, short stories promote individual contributions and may 

deliver to certain understandings since one single bit of abstract work could be 

deciphered in various manners by individuals from a similar gathering. 

Additionally, this research project will furnish some benefits to English major 

students such as: English major students at Universidad Nacional de Loja and 

English Speak Up Center students. To begin with, English Major students will gain 

experience on their classroom management and they will learn how to apply new 

and innovative strategies in class using short stories. Secondly, students from 

English Speak Up Center will improve their reading comprehension skills in the 

target language. To conclude, this research work is a legal requirement which 

demands the Universidad Nacional de Loja for the graduation process as a 

Bachelor’s Degree in Sciences of Education, English Language. 
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d. OBJECTIVES 

 

General 

 

• To improve reading comprehension skills through short stories among 

Elementary-1 students at English Speak Up Center, Afternoon session, in Loja city 

during the 2020-2021 school year. 

Specific 
 

• To research the theoretical and methodological references about short stories and 

their application on the improvement of reading comprehension skills. 

• To diagnose the issues that limit the improvement of reading comprehension skills 

among Elementary-1 students at English Speak Up Center, Afternoon session, in 

Loja city during the 2020-2021 school year. 

• To design an intervention plan based on short stories in order to improve reading 

comprehension skills among Elementary-1 students at English Speak Up Center, 

Afternoon session, in Loja city during the 2020-2021 school year. 

• To apply the most appropriate short stories in order to improve reading 

comprehension skills among Elementary-1 students at English Speak Up Center, 

Afternoon session, in Loja city during the 2020-2021 school year. 

• To validate the effectiveness that short stories had in the improvement of reading 

comprehension skills among Elementary-1 students at English Speak Up Center, 

Afternoon session, in Loja city during the 2020-2021 school year. 
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e. THEORETICAL FRAMEWORK 

 

 
SHORT STORIES 

 

Definition of Short 

Stories 

Short stories can be defined as narrative texts in which the writer relates stories 
 

mostly with a fictional plot. Al Rajab (2007), defined as, “a short piece of prose 

fiction organized into a plot and with a kind of dénouement at   the   end” (p.98). 

Regarding with Poe (in Abrams, 1970), this kind of stories are defined, “as a 

narrative that can be read at one sitting of from one-half hour to two hours, and that 

is limited to ‘a certain unique or single effect,’ to which every detail is subordinate” 

(p.158). 

According to the Merriam-Webster Dictionary, (2019) this type of narrative 

stories are invented in prose and are shorter than a novel. It deals with few 

characters and aiming at unity of effect and often focusing on the formation of mood 

rather than plot. It is a narrative that usually is smaller than a novel and not includes 

many roles. Short stories are concerned with a single result conveyed with one or 

not too much significant episodes or scenes. Referring with Hansen (2019), the 

structure supports the economy of setting, compact account, and the deletion of a 

complex plot; character is revealed in action and dramatic encounter however is 

only from time to time completely created. 
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Based on the definitions above, short stories are a conjunct of words written in 

prose narrative and is little than a novel. Finally, this stories have commonly 

imaginary events and characters. 

Objectives to Teach Short Stories 
 

Midhin (2015), set objectives in order to teach short stories. The writer 

mentioned that these objectives should be selected in a manner that can be 

noticeable in the students’ achievements. The focus of teaching short story is not 

only to support students understand the message that the writer tries to transmit, but 

also to improve students’ thinking and language abilities. 

The objectives of teaching short stories include the following: 

 
• Build on students’ educational background and personal experiences based on 

the topic of the story. 

• Help students comprehend the meaning that the author tries to convey in order 

to enhance their reading ability. 

• Enhance students’ critical thinking & judgmental abilities. 

 
Types of Short Stories 

 

Short stories have a lot of different types of genre but there is a list of the most 

common given by Effy J. Roan, (2014). 

Anecdote. 

 

Defined as a short account of something excited, amusing and interesting, in 

which a person tells a story that happened in real life. 
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Fable. 
 

This kind of stories are relating with anthropomorphic creatures like mythical 

animals. Frequently the moral is explicit, at the final of the story the writer gave us 

an advice. In addition, a fable is similar to a parable, but differs frequently in the 

fact that fables use animals to tell a story but parables do not. 

Feghoot. 

 

Feghoot is a short story known as a story pun or poetic story joke. This type of 

story has a humorous piece ending in an atrocious pun. 

Flash fiction. 

 

Flash fiction alludes to a very short bit of writing. It has no generally 

acknowledged length, however has a discussed top of somewhere in the range of 

300 and 100 words. 

Mini-saga. 

 

Effy (2014), says that this kind of short story told in total of fifty words. It is 

brevity and the topic can contain 15 words. The story must have the beginning, a 

middle and the end. 

Story sequence. 
 

A story sequence, also called a short story cycle or a composite novel, is a 

gathering of short stories that cooperate to frame a more extended piece, while as 

yet working as complete short stories all alone. 

Sketch story. 

 

In this kind of story, it tends to be simply a depiction of a character or an area. 

Character outlines are normal, and a decent method to assemble a character that 
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will in the end be a piece of a more drawn out piece. 

Vignette. 

 

A vignette is a short, impressionistic piece that centers around a solitary scene, 

character, thought, setting, or article. There is a poor accentuation on holding fast 

to traditional dramatic or abstract structure, or story advancement. It tends to be an 

independent piece or part work. 

NETworking (2012), explained that some short stories are more suitable for 

reading comprehension as the following: 

Fables like ‘The Fox and the Crow’ is one of Aesop’s Fables. ‘The Frog in the 

Shallow Well’ is a Chinese fable. ‘Rikki Tikki Tavi’ is a modern fable written by 

Rudyard Kipling. 

Flash Fiction like ‘The Man Who Could Work Miracles’ by H. G. Wells 

‘Travel by Wire!’ by Arthur C. Clarke ‘The Fun They Had’ by Isaac Asimov. 

The majority of the short stories are available for the improvement of reading 

comprehension. The genres mentioned before are the most attracted for students 

because of the plot. 

The Selection of the Short Story. 

 

In order to select a good short story, certain criteria must be into consideration. 

Educators may avoid texts that are extremely difficult or offensive to the learners. 

Murdoch (2002), says, “short stories can, if selected and exploited appropriately, 

provide quality text content which will greatly enhance English language teaching 

courses for learners at intermediate levels of proficiency” (p.9). It means that 

according to the level of our students the short stories should well-chosen. Mckay 
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(1982), suggests selecting “texts from literature written for young adults. According 

to her, such literature has the following benefits: a) the theme of such literature 

deals with the problem of personal growth and development. b) most literature for 

young adults tends to be relatively short, and the characters usually limited to a 

small cast of characters with a young adult as the central character. c) most 

importantly, from an ESL perspective, many of the books tend to be stylistically 

less complex.” (p.532). Similarly, Thiyagarajan (2014) advised ESL instructors to 

“select authentic materials on the basis of learners' needs and expectations, 

proficiency of the learners, interests, age and gender and different levels of the 

learners.” (p.8). Further, social affectability ought to be viewed as while picking a 

short story. In outline, this area gave writing survey identified with the benefits of 

utilizing short stories and the models of choosing them. The accompanying area 

will talk about the procedure of the investigation. 

Activities for Teaching a Short Story 

 

NETworking (2012), stablished some activities that are suitable for short story. 

The book proposed three steps that are pre-reading, while-reading and post-reading. 

These activities should support students to their language skills, critical thinking 

skills, cultural awareness and creativity as they read and interact with the story. 

Finally, students will also become more familiar with the major features of short 

stories as a literary form. 

Materials: 

• Worksheets. 

 
• Pictures. 
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• Dictionary. 

 

• Short story text. 

 

Pre-reading Activities. 

Students should be encouraged to engage in pre-reading activities and to 

establish a purpose for reading. Well-structured pre-reading activities are most 

important with students who have a low level of reading proficiency. 

Pre-reading activities have purposes, such as; activate prior, then clarify cultural 

information that may cause comprehension difficulties, familiarize students with 

features of the genre/text type, encourage students to make predictions based on the 

title and the illustrations and the opening of the story. 

Pre-reading activity 1: Activating schemata. 

 

Net-working (2012) enfaces that in this activity it is important to apply prior 

knowledge and experience of the world to the text to make sense of it. In order to 

help students, improve their reading comprehension teacher could give to them a 

background information about the topic. 

 

Pre-reading activity 2: Picture walk. 

 

Students talk about the pictures that are illustrated before reading the text. 

Experiencing an image stroll with the class strengthens understudies' utilization of 

pictorial pieces of information and urges them to envision what may occur in the 
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story. Understudies will peruse all the more effectively in the event that they have 

assumptions regarding what will occur in the story before they start perusing. When 

strolling through the photos with the class, ensure you don't part with the 

completion of the story. 

While-Reading Activities 

 

The fact here is that teachers bring different activities with strategies that can 

support students to interact with the text and negotiate meaning. To turn out to be 

increasingly able perusers, understudies ought to likewise figure out how to pose 

inquiries and make expectations as they read. ‘How are these characters related?’, 

‘What is this main character’s motivation?’, ‘What will happen if...?’ Reading 

actively by asking good questions can also be modelled by the teacher in the while- 

reading phase. The activities that follow are designed to help students respond 

cognitively, emotionally and imaginatively to a short story. 

 

While-reading activity 1: Story elements. 

 
The basic elements that all short stories must have are: characters, setting, 

plot. A story cannot occur without characters who think, talk and act, and characters 

need to exist in a specific spot and time. 

While-reading activity 2: Understanding characters. 

 
According to Net-working (2012), it is important that the writer sometimes 

does not tell the reader everything for this reason students can use their creativity 

and create things as they understand little by little the character. 
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While-reading activity 3: Inferring characters’ thoughts. 

One method of understanding the characters better is to construe their 

contemplations from the occasions that transpire. This action gives understudies 

practice with inducing characters' contemplations. When structuring this sort of 

worksheet, it is critical to pick occasions that give perusers signs about the 

characters' considerations. Worksheet 1.4 depends on the story 'The Knock at the 

 

Door'. A comparative worksheet can be intended for any short story. 

 

While-reading activity 4: Somebody-wanted-but-so. 

‘Someone wanted-but-so' is a valuable methodology to sum up a story in 

one sentence utilizing this example: Somebody needed something, yet there was an 

issue so it must be settled. 

Example: 
 

 

Somebody 

 

Wanted 

 

But 

 

so 

 

Cinderella 
 

to go to the ball 
 

her evil stepmother 

wouldn’t let her go 

 

her fairy godmother 

sent her to the ball 

where she met the 

prince. 

Adapted from Networking (2012). Supporting readers. 

While-reading activity 5: Literary devices. 

 

Literacy devices are utilized to make a story progressively lovely 

and essential since they help the peruser to make pictures in the psyche. 
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Post-reading activities. 

 

After understudies have wrapped up a short story, there is a wide scope of 

exercises that instructors can configuration to broaden understudy learning. One 

approach to configuration present perusing exercises is on allude to the various 

degrees of deduction abilities in Bloom's Taxonomy, as reconsidered by Anderson 

and Krathwohl in 2001. 

Post-reading activity 1: Sequencing activity. 

Sequencing helps students recollect the story and allows them to 

demonstrate their understanding. In a sequencing activity, only significant events 

should be used. The beginning, the climax and the end should also be included so 

that the result is a summary of the story. Students should not be tested on the details 

of a story. Depending on the level of the students, sentences or picture cards can be 

given to students. 

Post-reading activity 2: Understanding plot structure. 

Although the structure of different short stories will vary, the following 

terms are useful in describing the various components of plot structure. 1. 

Orientation (Exposition) 2. Complication (Rising Action) 3. Climax 4. Resolution 

(Falling Action) These terms can help students discuss and analyze short stories 

more knowledgeably. 

Benefits to Use Short Stories in Reading Comprehension 

The investigator Pathan (2013) characterizes different advantages of the 

utilization of short-stories in EFL homeroom under various classifications, for 

example, phonetic, socio-social, individual and enthusiastic and talks about them in 
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detail concentrating on their potential ramifications for EFL educators and students. 

The utilization of short-stories has enthusiastic advantages additionally for EFL 

students. Stories give language students an image of individuals, through the 

characters, while they are battling and enduring which can get ready youthful 

students to adapt to the contentions in their own life. Stories support language 

students to discharge their own inclination, which is viewed as basic for a sound 

turn of events. The utilization of short-stories can help them in reinforcing their 

innovative driving forces, especially in the territory of composing. With such 

preferences, there is no uncertainty that if properly utilized; short-stories will help 

the Libyan EFL students in creating their language aptitudes as well as their 

character too. In any case, as the students and their recognitions decide the 

achievement of any material utilized in the study hall; their perspectives should be 

explored before settling on the choice about that material. Along these lines, the 

accompanying segment of the paper examines the Libyan EFL students' 

discernments towards the utilization of short-stories for creating perusing 

cognizance aptitude before suggesting this utilization for them. 

READING COMPREHENSION. 

 
Definition of Reading 

 

Reading is one of the four skills to learn English, for this reason it is important 

 

to know and have a clear definition of reading. Here the researcher presents some 

definitions. Readers interpret written text by converting text to oral expression and 

translating immediatelyto something significance. Cline, F., Johnstone, C., & King, 

T (2006), says that the end goal of reading is to understand the text and take part in 
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constructive process to make text significant. It is also defined as the way toward 

getting significance from text. For most of the readers, this procedure includes 

disentangling composed content. A few people require adjustments, for example, 

braille or authorization to help the decoding procedure. Understanding content is 

controlled by the reasons for perusing, the unique situation, the idea of the content, 

and the readers' systems and information. 

As it is indicated by Harmer (2007), reading is helpful in favor of language 

securing. Given that students pretty much comprehend what they read, the more 

they read, the more they get at it. It constantly involves guessing, predicting, 

checking, and asking oneself questions (Khoiriyah, 2010). The writer Mikulecky 

(2011), states, it is a complex cognizant and oblivious mental process in which 

utilizes an assortment of methodologies to remake the implying that the writer is 

expected to have intended, in light of information from the content and from the 

reader's prior knowledge. 

Definition of Reading Comprehension 

 

According to Yukselir (2014), specifically mentions that “reading 

comprehension is the result of complex interactions between text, setting, the 

reader, the reader’s background, her reading strategies, her L1 and the L2, and the 

reader’s decision making” (p.66). Regarding to Alyousef (2006), has stated that 

“reading can be seen as an interactive process between a reader and a text which 

leads to automaticity or reading fluency.” (p.64) Moreover, it is additionally just 

known as a sort of reasoning procedure which requires the readers to make 

deductions from the content. Fitriani (2015), says, beyond utilizing her reasoning 
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procedures, the reader may not achieve any or all the data and maynot completely 

comprehend the content. 

In agreement with Khoiriyah (2010) is determined as the demonstration of 

joining information in an entry with prior information to build meaning. Besides it 

can be characterized as a thoroughly considering process which readers become 

mindful of a thought, comprehend it regarding their experiential foundation, and 

decipher it according to their own needs and purposes. Furtheremore, is “a thinking 

process by which a reader selects facts, information, or ideas from printed materials; 

determines the meanings the author intended to transmit; decide how they relate to 

previous knowledge; and judge their appropriateness and worth for meeting the 

learner’s own objectives” (Veeravagu, 2010 p.206). 

To conclude reading is heavily attached with the term comprehension since the 

goal of all instructional readings, above academic achievement, is to build readers 

who are capable to understand different array of texts. (Haboush, 2010). The last 

objective is "the process of decoding and constructing meaning through interaction 

and involvement with a written text" (Abu Shamla 2010, p.19). For this, reading is 

not only pronounce words out loud or in brains it is important to understand what 

is saying the text. 

Importance of Reading Comprehension 
 

As claimed by Smith (2015), without comprehension, perusing is essentially 

following words on a page from left to right while sounding them out. The words 

on the page have no importance. Keeping in mind that individuals read for a wide 
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range of reasons, the main objective is to determine some comprehension of what 

the essayist is attempting to pass on and utilize that data whether for certainty 

gathering, learning another expertise, or for joy. That is the reason perusing 

appreciation aptitudes are so significant. Without them, the peruser can't assemble 

any data and use it to productively work and appreciate the wealth of life. 

Comprehension is important because without this reading is just tracking 

symbols of a text with eyes and speaking them out. For example, if people start 

reading a text in German they are not going to understand what are they reading if 

there are not native speaker. For this reading comprehension is key in order to 

provide the readers information. Beyond this, reading comprehension is essential to 

life. It is a critical thinking matching with literacy. With the ability to comprehend 

what they read, people are able not only to live safely and productively, but also to 

continue to develop socially, emotionally and intellectually. 

Reading Comprehension Skills 
 

According to Peterson (2008), a comprehension skill is an activity in which 

students finish for the aim of learning about characteristics of text like principal 

idea. The writer Al Udaini (2011), have reviewed many investigations referringto 

the skills but he considering the following like the most important: 

Skimming. 

 

Skimming is the capacity to take in a flood of talk and comprehend the 

significance of it without stressing a lot over the subtleties. It additionally implies 

running your eyes over a content to get a brisk thought of the significance of a book. 

(Harmer. 2001). According to Kailani and Muqattash (2008), is generally utilized 
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when it is not fundamental to look at the content altogether. At the point when we 

skim, for instance, a paper or magazine, it simply disregards our eyes title texts, 

titles, theme sentences and synopses. 

Scanning. 

 

Scanning implies glancing through a content for explicit things of data, for 

example, a date, a number or a spot. It is glancing through perusing material for 

explicit piece of data that you believe is probably going to be there on the grounds 

that you have checked it in the file, since somebody has disclosed to you it is there, 

or in light of the fact that you think you saw it there. It can assist you with finding 

specific bits of data rapidly. 

Identifying the topic. 

 

Harmer (1999), reports that great readers and audience members can get the 

subject of a composed or spoken book rapidly. With the assistance of their own 

schemata they rapidly get a thought of what is being discussed. This capacity 

permits them to process the content all the more successfully as it advances. 

Gaining the Meanings from the Figurative Use of Language. 
 

Readers obtain the implications from the non-literal utilization of language by 

realizing how to decipher the extraordinary significance of numerous basic 

interesting expressions. Or then again relating data and comprehension picked up 

from perusing to different encounters they have had or other perusing they have 

done. (Abu Shamla, 2010) 

Making connections. 
 

Duckworth (2009), affirms that great readers consider what they definitely think 
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about a subject before they read, relating what they know to what they are perusing. 

At the end of the day, they make text-to-self associations. Besides, McKown and 

Barnett (2007), recognize that students can make text-to-self associations through 

drawing, making a chart, or composing. Educators may inquire as to whether they 

have ever experienced anything like the occasions in the content. Understudies can 

make text-to-message associations through drawing, making a diagram, 

composing, and realistic coordinators. These content to-message associations could 

be founded on how characters in the story identify with one another, or how story 

components relate between stories. 

Asking and answering questions. 

 

Keene and Zimmerman, (1997), express that showing understudies how to pose 

inquiries previously, during, and in the wake of perusing improves perception. 

Furthermore, understudies can be instructed how to develop addresses that explain 

importance; conjecture about content yet to be perused; decide a creator's 

expectation, style, substance, or configuration; find a particular answer in the 

content or consider non-serious inquiries enlivened by the content. 

Visualizing. 

 

National Reading Panel (2000) clarified that understudies can rehearse the 

visualization methodology by composing and drawing or drawing and composing. 

Instructors have understudies envision settings, characters, and activities in a story. 

Perception requires the peruser to build a picture of what is perused. This picture is 

put away in the reader’s memory as a portrayal translation of the content. 
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Reading Comprehension Types 

 

As indicated by Richard D. Ray and Jeon-Sunk Park (2005), they proposed 

six types of reading comprehension, based on their experiences as formal 

educators. The purpose of this two investigators are to support students in order 

that they can become interactive readers. 

Literal comprehension. 

 

Literal comprehension has relevance to understanding of the straightforward 

meaning of the text, such as facts, vocabulary, dates, times, and locations. The 

questions can be answered directly and explicitly from the text. 

Reorganization. 

 

The following sort of comprehension is reorganization. It depends on a strict 

understanding of the content; understudies must utilize data from different pieces 

of the content and join them for extra understanding. Questions that address this 

sort of understanding are significant in light of the fact that they instruct 

understudies to analyze the content completely, helping them move from a 

sentence-by-sentence thought of the content to an increasingly worldwide view. As 

far as we can tell, understudies by and large discover redesign questions to some 

degree more troublesome than clear exacting perception questions. 

Inference. 
 

The next kind is "making inferences" includes in excess of a strict 

comprehension. Understudies may at first make some troublesome memories 

addressing induction questions on the grounds that the appropriate responses 

depend on material that is in the content yet not unequivocally expressed. A 
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derivation includes understudies consolidating their strict comprehension of the 

content with their own insight and instincts. These sorts of perception and typesof 

inquiries are an aftereffect of our work in training unknown dialect perusing and in 

creating materials for instructing unknown dialect perusing. 

Prediction. 

 
 

The fourth type, prediction, includes understudies utilizing both their 

comprehension of the entry and their own insight into the theme and related issues 

in a precise manner to figure out what may occur straightaway or after a story 

closes. They utilize two assortments of forecast, while-reading and post-reading. 

While reading. 

While-reading expectation questions vary from post-perusing forecast 
 

inquiries in that understudies can quickly get familiar with the precision of their 

expectations by proceeding to peruse the section. 

Post-reading. 

 

Post-readingexpectation questionsforthemostpart haveno correct answers 

in that understudies can't keep on perusing to affirm their forecasts. 

Evaluation 

 

The following step is evaluation, requires the student to give a worldwide or 

thorough judgment about some parts of the content. 

Personal response. 

 

The final step proposed for this writers is personal response, expects readers to 

react with their affections for the content and the subject. The appropriate responses 

are not found in the content; they come carefully from the perusers. While no close 



82  

to home reactions are inaccurate, they can't be unwarranted; they should identify 

with the substance of the content and mirror a strict comprehension of the material. 

How to Assess Reading Comprehension 

Egmon (2008) suggests that before to start, teacher must to be sure or have an 
 

idea of the student's reading level. The writer also mentions that you may assess 

student’s comprehension by giving scores in four different 61 categories--poor, 

adequate, good or excellent, depending on how well they were able to reduce the 

ideas in a text. 

Questions to Assess Reading Comprehension 

 

Richard R. Day and Jeong-suk Park (2005) suggest the following five forms of 

questions: yes\no questions, alternative questions, true or false questions, wh- 

questions, multiple choice questions. 

Yes/no questions: Yes/no questions are simply questions that can be answered 

with yes or no. Using yes/no questions are recommend following up with other 

forms of questions to ensure that the student has comprehend the text. 

Alternative questions: Alternative questions are two or more yes/no questions 

connected with. Alternative questions have worked best for us with literal, 

reorganization, inference, and prediction types of comprehension. 

True or false questions: Questions may also take the form of true or false. 

While true or false questions are found frequently in commercially available 

materials, there is a potential danger in relying exclusively on them. As with yes/no 

questions, students have a 50% chance of guessing the correct answer. Teachers 
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might simply accept a right answer, failing to ask why the answer is correct or the 

distracters (the wrong choices) are not correct. 

Wh- questions: Questions beginning with where, what, when, who, how, and 

why are commonly called wh-questions. They are also used as follow-ups to other 

questions forms, such as yes/no and alternative. 

In particular, wh- questions with how/why are often used to help students to go 

beyond a literal understanding of the text. 
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f. METHODOLOGY 

 

 

Design of the Research 

 

Action research in educational settings is related to finding solutions to problems 

in the teaching-learning process. According to Mill (cited by Creswell, 2012) 

“action research is a systematic procedure done by teachers (or other individuals in 

an educational setting) to gather information about, and subsequently improve, the 

ways their particular educational setting operates, their teaching, and their student 

learning”. Based on the aforementioned, the procedure of action research is cyclic 

and follow these steps; identify a problem, gather data through different 

instruments, interpret the data, propose an action based on the data and finally 

reflect on the work done (Ferrance,2000). 

The current research work has the objective of developing reading 

comprehension skills using short stories among Elementary-1 students at English 

Speak Up Center, afternoon session in Loja city during the 2020-2021 school year. 

This studyincludes planning, acting and observing, as well as reflecting on results 

derived from the intervention plan that lasted for eight weeks. The researcher starts 

from a detected problem, plans an action in order to solve that problem. Continually, 

the practitioner applies the strategy proposed, and reflects on the possible outcomes 

after finishing the intervention stage which will be reported in the thesis work. 
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Methods, Techniques and Instruments 

Methods. 

This study will make a description of the data that result from an intervention 

plan. The following general methods will be applied along the research: 

The scientific method will facilitate the study of short stories as a strategy 

aimed at improving reading skills, thus contradicting the observation made before 

and during the intervention. Finally, with this method, the search for possible 

solutions can be carried out, as well as to analyze data and make relevant 

predictions. 

The Descriptive method is a procedure that will be used, in order to describe, 

detail and explain the different characteristics that will arise in this research project. 

It should be noted that this method is essential to describe the reading skill used 

by the students, as well as to know how to enhance them. Finally, another function 

of the present method is to describe the resources used by the researcher, as well as 

to explain and analyze the alternatives proposed in order to achieve the objective 

of the research. 

The Statistical method includes phases as arranging, planning and collecting 

information. It is used to give meaning to numbers and subsequently breathing life 

into information. This method will facilitate the researcher to collect and analyze 

qualitative and quantitative results to present them using figures. Statistical analysis 

will give the researcher a way to quantify exact results to draw 
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conclusions, which willbe expressed in percentages obtained from the application 

of test and questionnaires. 

The Analytic/ Synthetic method is employed for data collection based on the 

combination of two methods. Analytic method aims to observe the results dividing 

them into different parts to analyze them on their own. Once divided and examined 

these parts, synthetic method suggests integrating them and studying in a 

comprehensive way. This method will enable the researcher to interpret the data 

collected by instruments as observation sheet, field notes, questionnaires, pre-test 

and post-test in order to establish conclusions. 

Techniques and instruments. 

 

Data collection. 

 

The purpose of data collection is to obtain reliable evidence that will be 

interpreted in an analysis of the findings and enable the accurate execution of the 

research. To carry out this procedure, two types of research will be implemented. 

Quantitative research provides information that can be made into statistics, while 

Qualitative research is employed to gather non-numerical details to understand 

concepts, behaviors or experiences. Consequently, to gather the data for this study, 

the researcher will use a pre-test and a post-test for the quantitative data. 

Additionally, questionnaires, observation sheets, and reflective journals will be 

considered to collect qualitative information. 

Test. 

 

Tests are valuable measuring instruments for educational research. A test is a set 

of stimuli presented to an individual in order to elicit responses on the basis of 
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which a statistical sample can be assigned. This score, based on a representative 

sample of the individual’s behavior, is an indicator of the extent to which the subject 

has the characteristic being measured. 

Pretest- posttest. 

 

A researcher-made pretest will be applied and provide a measure on the 

performance of reading comprehension before the participants of Elementary-1 at 

English Speak Up Center receive a treatment through the intervention plan designed 

in this research project. After the treatment of the intervention plan, a posttest will 

measure again the efficiency of the reading comprehension in order to make a 

pretest- posttest comparison of the cognitive dimension of the participants being 

treated. 

Questionnaire. 
 

The questionnaire will be administered to the participants to answer 

questions related to their attitudes and feelings toward the role- play. Likewise, 

the pre and post questionnaire will be taked in order to make a comparison 

between the results. Furthermore, the data   collected   by the 

questionnaires will support the tests results. 

Pre questionnaire – post questionnaire. 

 

These questionnaires will be useful for the researcher to get to know behavior, 

attitudes, preferences or opinions about the participants of Elementary-1 students at 

English Speak Up Center, related to the application of short stories to improve reading 

comprehension skills. 
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Observation. 

 

Observation is a method of data collection in which researchers observe within 

a specific research field. The process of observation will be developed throughan 

observation sheet and field notes. The observation will allow to understand the 

natural teaching process that happen during Elementary 1 classes. There will be 

two types of observation as are detailed below. 

Non-participant observation 
 

Non-participant observation involves observing participants without 

actively participating. According to Spradley (2016) in this kind of observation the 

investigator does not participate actively within the classroom environment and the 

teaching learning process, but compile and analyze information obtained during this 

process. The intention of this procedure is to recognize the issue that the dependent 

variable of the research presents to further be reinforced with the participant 

observation. 

Observation sheet. 

The researcher will employ an observation sheet to record students’ 

attitude and behavior at the moment of working on reading comprehension skills. 

This observation sheet is a self-development instrument that describes accurately 

and comprehensively the indicators and all the relevant aspects of the dependent 

variable. 

Participant observation. 

 

In participant observation, the researcher will become a part and a participant in 

the situation being. The researcher will participate deliberately in the problematic 
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situation by using short stories to improve the reading skill among 

 

Elementary-1 students, afternoon session at English Speak Up Center during 2020- 

2021 school year. 

Field Notes. 
 

The researcher will use a field note to help her identify important events that 

will happen in each lesson which eventually provide a better understanding of the 

process of the plan of action. 

Population 

 

The population was 6 students of Elementary-1 students at English Speak Up 

Center. The total number of participants is composed by three boys and three girls. 

They are all between fourteen and fifteen years old. 

Description of the Intervention Plan 

The objective of this study is to enhance reading comprehension through short 

stories to help Elementary-1 students to improve their language acquisition in 

English as a foreign language. Due to the fact that this is an action-research study, 

the development of intervention plan will be carried out in different phases: 

Phase 1. Initial reflection. 

During a non-participant observation, the researcher was able to see that 

Elementary-1 students have difficulty when teacher asks them to answer questions 

concerning to the reading tasks because they do not like long readings. They were 

more involved in written tasks of completion exercises and repetition drills. This 
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situation allowed the researcher to recognize that reading comprehension is an issue 

among learners who do not have learning opportunities to read or show little or no 

interest during their English classes. 

Being this concern, the researcher asked herself whether there are some different 

techniques that would better prepare students to improve reading comprehension. 

Therefore, having read some mainstream literature on reading comprehension, the 

researcher found out that short stories will empower learners as individual’s readers 

“short stories can, if selected and exploited appropriately, provide quality text 

content which will greatly enhance ELT courses for learners at intermediate levels 

of proficiency” (Murdoch, 2002 p. 9) 

Phase 2. Planning. 

As a consequence, to remedy the Elementary-1 students’ weaknesses on reading 

comprehension lessons plans will be presented, which are organized with short 

stories activities (techniques, strategies). An Activation (before), connection 

(during) and affirming (after) plan integrates guided, controlled and free practices 

that improve reading comprehension among students. According to Murry, Herrera, 

Holmes, & Kavimandan, (2011), one model that can be used and summarized as 

follow: 

Activation. 

Teacher will use activities and warm ups to access students’ knowledge. This 

phase will be developed with brainstorming, charades, hot potato, and so on, games 

associated to the vocabulary of the topic. 
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Connection. 

The teacher serves as a monitor, and facilitator for student learning. This phase 

will be developed with the platform Easy Fun Learn English where students can 

find the meaning of the words with the pictures, matching and filling gap activities, 

related to the vocabulary learned. 

Affirming. 

The teacher uses assessment to document students’ progress. This phase will be 

developed with quizzes, activities, and homework where students will have to 

demonstrate their knowledge acquired during the class. 

On the other hand, this plan of action will explicitly respond to the following 

research questions. 

• What are the phases of the plan of action that contribute with the improvement of 

reading comprehension skills among Elementary-1 students at English Speak 

Up Center in Loja city during the 2020-2021 school year? 

• Which short stories are implemented to improve reading comprehension skills 

among Elementary-1 students at English Speak Up Center in Loja city during 

the 2020-2021 school year? 

Phase 3. Action. 

The plan of action will be developed during 10 weeks of 3 hours eachone. One 

hour of the weeks 1 and 10 will be devoted to the administration of the data 

collection instruments (pre and posttest and questionnaires) and the rest for the 

development of the lesson plans, the 10 weeks will be developed with lesson plans. 
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As it is usual, things will rarely go precisely as expected, therefore some minor 

changes or deviations will be made to meet possible drawbacks. 

Phase 4. Observation. 
 

During the plan of action, the researcher will monitor and record Elementary- 

1 students’ reactions and achievements to the planned activities by means of a 

pre and posttest, a questionnaire, observation sheet and a diary or journal. 

Phase 5. Reflection. 

 

Once finished the plan of action, the researcher will reflect critically upon the 

effectiveness of the use of short stories to improve reading comprehension among 

Elementary-1 students at English Speak Up Center during the 2020–2021 school 

year. 

Intervention Plan 

 

The intervention plan is designed based on lesson plan model that contain 

three stages: Activation (before), connection (during) and affirming (after) 

Murry, Herrera, Holmes, & Kavimandan, 2011. These lesson plans will cover 30 

hours of instruction in 10 consecutive weeks of treatment. 
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INFORMATIVE DATA 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 1 

Institution: English Speak Up Center. Participants: Elementary-1 

Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 

Researcher: Maria Paula Mena Valladarez. Topic: Unit 7 - It’s delicious. 

RESEARCH PROBLEM: How does the development of short stories improve reading comprehension skillsamong Elementary -1 students at English Speak Up 

Center, afternoon session during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the following aspects: 

skim for gist and scan specific details, guessing meaning from context. 

LEARNING OBJECTIVES: At the end of this lesson students will be able. 

• To use correctly the countable and uncountable nouns (some, an/a, any, a lot of, much/many, too much/too many), to identify and describe the new food by 
using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: some, an/a, any, a 

lot of, much/many, too much/too 

many 

VOCABULARY: food and 

drink. 

FUNCTIONS: talking about 

your favorite food. 

• Students will have a test about reading comprehension. The test will be scored by using 
the rating scale on the annex section (p. 65) 

• A questionnaire of multiple choice questions will be applied to collect students’ reactions 

and behaviors about short stories. 

ACTIVATION 

• Before starting the lesson, the teacher planned a lead-in activity called “who answer first” 
related to reading skills in order to introduce the topic, connect prior knowledge with the 
new one and encourage students to participate in the class. The teacher makes use of: guessing 
from pictures. 

- Pre-questionnaire 

- Pre-test 

 

 

 

 

 
- PDF with short story 
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CONNECTION 

• Teacher sends a PDF with the story. 
• Teacher explains that short stories have three basic elements. 
• Teacher distributes a worksheet. 

• Students identify the general idea. (skim for gist), then they identify the main 

characters and describe them. (scan for specific details) 

• Students have to understand the plot, for this they have to highlight unfamiliar words 

and guessing meaning from context. 

AFFIRMING 

• Students identify the grammar in use in the shortstory. 

•
• Play a memory game that make students remember their classmates’ favorite food. 

Students identify the photos and describe the ingredients. 

 

- Worksheet 

- Pictures about food. 

MONITORING PLAN: 

Data Source 1: Pres test – Pre-questionnaire. 
Date Source 2: Observation sheet, field notes. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: November 9th to November 13th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of 
Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Abilit 
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UNIVERSIDAD NACIONAL DE LOJA 
FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH LANGUAGE 

DEPARTMENT 
INTERVENTION AND OBSERVATION PLAN WEEK Nº 2 

INFORMATIVE DATA: 

Institution: English Speak Up Center. Participants: Elementary-1 
Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 

Researcher: María Paula Mena Valladarez. Topic: Unit 7 – It’s delicious. 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at 

English Speak Up Center, afternoon session during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the 

following aspects: skim for gist and scan specific details, guessing meaning from context. 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 
• To apply questions with how often and expressions of frequency, to talk about restaurants and food by using short stories. 

• To identify general idea and specific detail context and diagram the parts of the reading by using short stories, to understand the new vocabulary 

and to talk about people’s abilities by using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: 
questions with how 
often. 
VOCABULARY: 
languages and 
personality adjectives. 
FUNCTIONS: 
abilities, talk about 
successful people and 
students’ aims and 
ambitions. 

ACTIVATION 
• Teacher makes a brainstorm of some ideas about the food that they like. The class is divided in 

two groups, and one students per each group has to write on the computer as much words of 
food as he/she can. 

• Teacher presents some photos about food and drink to encourage students to talk about their 
favorite food. 

CONNECTION 

• Teacher sends a PDF with the story. 
• Teacher distributes a worksheet. 
• Students read the text and identify the to main characters. (skim for gist) 
• Students have to write the principle aspects of the characters. (scan for specificdetails.) 

- Zoom board 

 

 

 

 
- PDF with a short story. 

 

 

 

- Bank of questions 
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• Students identify the general idea. (skim for gist), then they identify the main characters 

and describe them. (scan for specific details) 

• Students have to understand the plot, for this they have to highlight unfamiliar words and 

guessing meaning from context. 

 
AFFIRMING 

• Students summarize about some aspects of the short story and finally they describe the place 
they think was develop the story. 

• Students make groups to complete an ordering activity. 

MONITORING PLAN: 

Date Source 1: Observation sheet, field notes 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: November 16th to November 20th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of  
Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability 
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INFORMATIVE DATA: 

UNIVERSIDAD NACIONAL DE LOJA 
FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 
INTERVENTION AND OBSERVATION PLAN WEEK Nº3 

3

 

Institution: English Speak Up Center. Participants: Elementary-1 

Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 

Researcher: María Paula Mena Valladarez. Topic: Unit 8- People and abilities. 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at English Speak 

Up Center, afternoon session during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the following aspects: 

skim for gist and scan specific details, guessing meaning from context. 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 

• To apply correctly modals like ca/cannot, be good at, be interested in, want to, would like to and need it by using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: can/can’t, be goo 
at, want to, would like to, need t 
VOCABULARY: languages an 
personality adjectives. 
FUNCTIONS: abilities, tal about 
successful people an students’ 
aims and ambitions 

ACTIVATION 

• Teacher plays a song called “We Can Work It Out” de The Beatles. 
• Students talk about their abilities. 

CONNECTION 

• Teacher share the text with the students. 
• Teacher distributes a worksheet with the students. 
• Students identify the best title for the short story. 
• Students identify the main idea. (skim for gist). 
• Students have to understand the characters. (scan for specific details) 
• Teacher asks for students to make question with how often about the story. 

 
- Song 

 

 

- Slides with 

a short story. 

 

-Worksheet 
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• Students have to understand the plot, for this they have to highlight unfamiliar words and 

guessing meaning from context. 

• Teacher asks students to describe the picture of the short story, in which part of the story is 

referring to. 

 
AFFIRMING. 

• Students have to identify the grammar in use in the short story. 

• Students are asked to form groups of three and summarize the main characters of the story. 

• Check the answers with the class. 

• Students remember their partners abilities and aims. 

• Teacher gives a feedback. 

 
- 

 

 

 

 

- 

MONITORING PLAN: 

Date Source 1: Observation sheet, field notes 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: November 23rd to November 27th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of 
Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 4 
 

INFORMATIVE DATA: 

Institution: English Speak Up Center. Participants: Elementary-1 
Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 
Researcher: María Paula Mena Valladarez. Topic: Unit 8- People and abilities. 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at English Speak 
Up Center, afternoon session during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the following aspects: 
skim for gist and scan specific details, guessing meaning from context. 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 
• To identify adverbs of manner and tell a story, to learn words that describe face and comprehend passages by using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: adverbs of manner. 

VOCABULARY: Parts of face. 

FUNCTIONS: describe a person 
you know. 

ACTIVATION 

• Ask students to describe the photos and guess why these people are feeling the way they do. 
• Teacher asks questions about their favorite celebrities. 
• Teacher shows a picture of a celebrity and students have to describe the face. 
CONNECTION 

• Allow two or three minutes of silent reading time. Students don’t have to understand everything 
on this first reading. Discuss the answers with the class. 
• Teacher shows a picture so students can have a previous knowledge what is going to be the 

passage. 
• Teacher says the title of the story so students can know if they were good or bad. 
• Students have to read identify the topic sentence (skim for gist) then, they should read the all short 

story in order to know if they were correct and to develop the following activities in which they 
have to identify (specific details) the main characters of a short story. 

• Students develop some activities relating to the story. They have to circle the grammar in use in the 
last unit. 

- Photos. 

 

- Pdf with the 

short story. 

 

 

 

 

- Worksheet. 
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 • The teacher shows the grammar in use through atable. 
• Students have a list of words that they have to relate with the words in context of the story. They 

guess meaning from context 

• Students have to write the sentences in which are related to the grammar in use. 

AFFIRMING 

• Brainstorm ideas about what should be included in a personal profile for a social website. You may 
want to put some headings on the board, eg age, job, nationality, appearance, personality, free-
time interests. Set a time limit for students to write their profiles. Walk around the classroom and 
provide help as needed 

• Teacher explains the following method in order that students can develop the next activity. 
• Students are asked to summarize with the SWBS method. 
• Students develop a short quiz. 

 

-Quiz 

MONITORING PLAN: 

Data Source 1: Field notes 
Data Source 2: Observation sheet 
Data Source 3: Worksheet and Assessment sheet 

SUPPORT: Coaching and guidance from the thesis advisor. 

T IME: November 30th to December 4 th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of 
Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 5 
 

INFORMATIVE DATA: 
 

Institution: English Speak Up Center. Participants: Elementary-1 
Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 
Researcher: María Paula Mena Valladarez. Topic: Review Unit 7&8. 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at 

English Speak Up Center, afternoon session during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the 

following aspects: making connections, skim for gist and scan specific details, visualizing information and guessing meaning from context. 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 
• To use modal verbs correctly as well to identify countable and uncountable nouns, make questions with how often and understand texts by 

using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: 

Review to use 
some/an/a/any/be good 
at/interested. 

Modals. How often. 

VOCABULARY: Food 
and drink, adverbs of 
manner. 

ACTIVATION 
• Teacher asks students to describe the people in the photos and guess what kind of food they like 

to prepare. Ask: What does the title mean? (hot can mean a hot temperature, spicy or very 
popular). 
CONNECTION 

• Teacher tells the students to visualize a picture, then they have to guess what is going 
to be the short story. 

• Teacher says the title of the story so students can know if they were good or bad. 

 
 

- Photos. 

 

 
 

-Short story 
sheet. 
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  Students have to read identify the topic sentence (skim for gist) then, they should read the all sho 
story in order to know if they were correct and to develop the following activities in which they 
have to identify (specific details) the main characters of a short story. 

• Students develop some activities relating to the story. They have to circle the grammar in use in 
the last two units. 

• Students have a list of words that they have to relate with the words in context of the story. They 
guess meaning from context 

• Students have to write the sentences in which are related to the grammar in use. 

AFFIRMING 

• Students develop some questions in order to know what they have comprehend. 

• Students are asked to summarize the main characters in short stories and also the grammar in 
use. Teacher provides a feedback. 

- Worksheet. 

 

 

 

 
- Assessment 

sheet. 

MONITORING PLAN: 
Date Source 1: Observation sheet, field notes 
Date Source 2: Assessment sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: December 14th to December 18th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 6 
 

INFORMATIVE DATA: 

Institution: English Speak Up Center. Participants: Elementary-1 
Teacher: Lic. Daniela Cueva. School Year: 2020-2021 
Researcher: María Paula Mena Valladarez. Topic: Unit 9-Clouds,clothes and careers. 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at English 

Speak 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the following 

aspects: 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 

• To differentiate the present continuous with the present simple and comprehend passages by using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: present 

continuous, present 

simple, state verbs. 

VOCABULARY: 

weather, clothes. 

FUNCTIONS: give 

opinions about people’s 

ACTIVATION 

Say one or two things you do every day; eg I go to work. I read emails. Students write two things 
they do every day on a piece of paper. Teacher may write on the zoomboard how many people 
said the same thing. 

• Ask students their daily routine with the time. 

• Teacher asks students to say what they are doing now. 

• Teacher ask students how is the weather today. 

 

-zoomboard 
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 CONNECTION 

• Students look some photos and have to describe how they are dressed by the weather. 

• Students have to read and identify the topic sentence (skim for gist) then, they should read the all 
short story in order to know if they 

• Students develop the following activities in which they have to identify (specific details) the main 
characters of a short story. 

• Students answer some questions of the book related to daily routines. 

• Students work in pairs and contrast theiranswers. 
• Students see some pictures with some descriptions. They have to predict some words guessing 

from the meaning of the context giving. Then, students have to sum up in order to see how much 
they understood the plot. 

AFFIRMING 

• Brainstorm ideas about the short storyand the characters. 

 

 

-Worksheet. 

MONITORING PLAN: 
Date Source 1: Observation sheet, field notes 
Date Source 2: Assessment sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: January 4 th to January 8 th , 2021 

 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 7 
 

INFORMATIVE DATA: 
 

Institution: English Speak Up Center. Participants: Elementary-1 
Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 
Researcher: María Paula Mena Valladarez. Topic: Unit 9-Clouds,clothes and careers. 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at English 

Speak 
Up Center, afternoon session during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the following 

aspects: 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 
• To use correctly have to and don’t have to and to talk about skills and qualities needed in different jobs by using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: have to/ don’t have 

to. 

VOCABULARY: clothes. 
FUNCTIONS: talk about skills 
and qualities needed in different 
jobs. 

ACTIVATION 

• The class is divided in two groups, then each student has to run to the board and write 
clothes. The group with more words are the winners. 

• Ask students what is their favorite music genre and why. 
• Teacher put a song that students want. 

 

 

 
- Lyricstrainnig 

website. 
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CONNECTION 

• Teacher tells the students to visualize a picture, then they have to guess what is going to be the 
short story. 

• Teacher says the title of the story so students make a connection with previous knowledge to the 

new one. 

• Students have to read identify the topic sentence (skim for gist) then, they should read the all short 

story in order to know if they were correct and to develop the following activities in which they 

have to identify (specific details) the main characters of a short story. 
• Students made a SWBS, they have to summarize but with the main points that they prefer. The 

they read and defend their answers. 
• Students have a list of words and they have to match with the correct image. They have to guess 

the meaning from the context of the story. 
• Teacher draw a clock on the board and demonstrate the meaning of twenty to and twenty past. 

 

 

 

 
- Slides with 
pictures of weather 

MONITORING PLAN: 
Date Source 1: Observation sheet, field notes 
Date Source 2: Assessment sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: January 11th to January 15th 2021. 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of 
Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 8 
 

INFORMATIVE DATA: 

Institution: English Speak Up Center. Participants: Elementary-1 

Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 

Researcher: María Paula Mena Valladarez. Topic: Unit 10-Health and fitness. 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at English 

Speak 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the following 

aspects: 
skim for gist and scan specific details, guessing meaning from context. 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 

• To apply the verb in future going to and to talk about plans and intentions, health and fitness live by using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: 

going to/comparatives 
VOCABULARY: 
health and fitness. 

FUNCTIONS: talking 

about future lans and 

intentions. 

ACTIVATION 

• The class play ‘Simon Says’ First, the teacher is Simon and later the rest of the students. 
• Ask students to describe the photos and guess why these people are feeling the way they do. Ask 

students to guess what their jobs are. 
CONNECTION 

• Teacher gives students a short stories. 
• Teacher asks students to circle the grammar. 
• Students develop the worksheet. 

 

 

 

 
-Short story sheet 

-Worksheet 
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• Students have to read identify the topic sentence (general idea) then, they should read 
the all short story in order to know if they were correct and to develop the following 
activities in which they have to identify (specific details) the main characters of  a short 
story. 

• The teacher shows the grammar in use through a table. 

• Students have a list of words that they have to relate with the words in context of the 
story. They guess meaning fromcontext 
AFFIRMING 

• Brainstorm ideas about what should be included in a personal profile for a social 
website. You may want to put some headings on the board. 

• Students are asked to summarize the main characters in short stories and also the 
grammar in use. 

• Teacher provides a feedback. 
• Students develop a quiz. 

- Grammar table. 

 

 

 

 

 

 

-Assessment sheet. 

MONITORING PLAN: 
Data Source 1: Field notes 
Data Source 2: Observation sheet 

Data Source 3: Worksheet and Assessment sheet 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: January 18th to January 22nd , 2021. 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of 

Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Abilit 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 9 
 

INFORMATIVE DATA: 

Institution: English Speak Up Center. Participants: Elementary-1 
Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 
Researcher: María Paula Mena Valladarez. Topic: Unit 10-Health and fitnes 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at English Speak 

Up Center, afternoon session during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the following aspects: 

skim for gist and scan specific details, guessing meaning from context. 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 

• To be able to compare things using comparative forms of adjectives and to learn words for parts of the body by using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: going 

to/comparatives/ should 

VOCABULARY: clothes. 

FUNCTIONS: giving advice 

ACTIVATION 

• Teacher uses pictures from magazines to review names of clothing or ask students to describe each 

other’s clothing. 

 

CONNECTION 

• Put students in groups and ask them to talk about the people in the photos to make connections 
with previous knowledge. They can say anything about them – they may only know what they 
are famous for, but that’s OK. 

-Pictures 
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• Students have to read the place names in the box and ask where they are. 
• Students have to read a short story identify the topic sentence (skim for gist) then, they should read 

the all short story in order to knowif they were correct and to develop the following activities in which 
they have to identify (specific details) the main characters of a short story. 

• Students develop some activities relating to the story. They have to circle the grammar in use in 
the last two units. 

• Students have to visualize the information then draw the main idea of the story. 

• The teacher shows the grammar in use. 
• Students have a list of words that they have to relate with the words in context of the story. They 

guess meaning from context 
AFFIRMING 

• Brainstorm ideas about what should be included in a personal profile for a social website. You 
may want to put some headings on the board. 

• Students are asked to summarize the main characters in short stories and also the grammar in 
use. 

• Teacher provides a feedback. 

 

-Short story text. 

 

 

 

 

-Worksheet. 

MONITORING PLAN: 
Data Source 1: Field notes 
Data Source 2: Observation sheet 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: January 25th to January 29th, 2021. 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of 
Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 10 
 

INFORMATIVE DATA: 
Institution: English Speak Up Center. Participants: Elementary-1 
Teacher: Mg. Sc. Leonor Sánchez. School Year: 2020-2021 
Researcher: María Paula Mena Valladarez. Topic: Review Unit 9&10. 

RESEARCH PROBLEM: How does the development of short stories to improve reading comprehension among Elementary -1 students at English Speak 

Up Center, afternoon session during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to improve their reading comprehension using short stories focused on the following aspects: 

skim for gist and scan specific details, guessing meaning from context.. 

LEARNING OBJECTIVE: At the end of this lesson students will be able. 
• To apply correctly going to, comparative and should in order to talk about future plans and intensions, read passages without problems to understand the 

main idea by using short stories. 

CONTENTS LESSON PROCEDURE RESOURCES 

GRAMMAR: going to 

comparative/should 

VOCABULARY:. Parts of the 

body. Health and fitness. 

FUNCTIONS: to talk about future 

plans and intensions. 

ACTIVATION 

• Teacher asks students to describe the sports shown in the photos. Ask: Which one is easy / difficult 

/ RAKESH Exactly Or fast walking or swimming, but it has to be for 20 minutes or tiring? Use th 

definitions to explain the meaning of aerobic. (Some students may know the word aerobics as a typ 

of exercise.) 

CONNECTION 

• Allow two or three minutes of silent reading time. Students don’t have to understand everything on 

this first reading. Discuss the answers with the class. 

• Teacher play some sounds; students have to make a connection with this sounds to their previous 
knowledge. 

 

-Slides with 

questions. 
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 • Teacher says the title of the story so students can know if they were good or bad. 
• Students have to draw a story with the tittle of the story. Then they have to read and compare if they 

relate correctly the story with their picture. 
• Students have to read identify the topic sentence (skim for gist) then, they should read the   all short 

story in order to know if they were correct and to develop the following activities in which they have 
to identify (specific details) the main characters of a short story. 

• The teacher shows the grammar in use through a slides. 
• Students develop some activities relating to the story. They have to circle the grammar in use in the 

last two lessons. 
• Students underline the words that they do not know and then they have to guess meaning from 

context 
AFFIRMING 

• Brainstorm ideas about what should be included in a personal profile for a social website. You 
may want to put some headings on the board. e.g parts of the body like leg, hips, etc. 

• Students are asked to summarize the main characters in short stories and also the grammar in 
use. 

• Teacher provides a feedback. 
• Students develop a quiz. 

 

 

 

 

-Worksheet. 

 

 

 

- Slides. 

 

 

 
 

-Quiz 

MONITORING PLAN: 
Data Source 1: Pres test – Pre-questionnaire. 
Date Source 2: Observation sheet, field notes. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME: February 1 th to February 5 th, 2020. 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of 

Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability 
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g. TIMELINE 

 

ACTIVITIES 

2020 2021 

OCTOBER NOVEMBER DECEMBER JANUARY FEBRUARY MARCH APRIL MAY JUNE JULY AUGUST SEPTEMBER 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

PHASE I: PROJECT                                                 

Presentation of the Project  X X X                                             

Designation of the Project Advisor   X X                                             

Project revision and approval   X X X                                            

Designation of the Thesis Advisor     X X                                           

PHASE II: ACTION PLAN                                                 

Application of Instruments      X X X X                                        

Act and Observe      X X X X X   X X X X X X X X                             

PHASE III: THESIS PROCESS                                                 

Tabulation and elaboration of tables and Graphs                    X X                            

a. Theme    X X X              X X                            

b. Introduction                     X X                           

c. Summary                     X X                           

d. Review of the Literature         X X           X X                           

e. Materials and Methods                      X                           

f. Results (Interpretation and analysis)                    X X X X                          

g. Discussion                      X X                          

h. Conclusions                       X                          

i. Recommendations                       X                          

j. Bibliography and Annexes                       X X                         

PHASE IV: REVISION AND APPROVAL                                                 

Thesis revision                         X X X X X                    

Thesis presentation                            X X X                   

Thesis Approval                            X X X                   

PHASE: V PHASE OF INCORPORATION                                                 

Presentation of documents                              X X X X X X X X X           

Private Review                                      X X X X        

Corrections                                      X  X X        

Public sustentation and incorporation                                        X X X X X X X X X 
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h. BUDGET AND FINANCING 

 

 
Budget 

 
Expenses Cost 

Internet connection $160.00 

Print of reports $140.00 

Print of the project $230.00 

Copies $175.00 

Unforeseen $110.00 

Print of the final report and thesis $150.00 

TOTAL 
$970.00 

 
Financing 

The financing of the expenses derived from the present research work 

will be assumed by the research author. 

 

Resources. 

 

Human. 
 

▪ The teacher candidate as a researcher 

 
▪ The thesis advisor 

 
▪ Students of Elementary-1 at English Speak Up Center during 2020-2021 

school year. 
 

Material. 

 
▪ Printed materials 

 

▪ Books 

 
▪ Notebooks 

 
▪ Laptop 
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Technical. 

▪ Computer 

 

▪ Printer 

 
▪ Internet connection. 
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Annex 1. Observation Sheet 
 

 
UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARMENT 

Researcher: María Paula Mena. 

OBSERVATION SHEET 

Observation #: 1 
Topic: 
Objective of the session: 

Date/Time: 
Participants: 

Role of the researcher: 
 

Duration of the observation: 

Things to be observed 
(Indicators) 

Levels of Acceptability Remarks 

P
er

fe
ct

ly
 

A
cc

ep
ta

b
le

 

A
cc

ep
ta

b
le

 

U
n

a
cc

ep
ta

b
le

 

T
o
ta

ll
y

 

U
n

a
cc

ep
ta

b
le

  

 

Skim for gist 

     

 
 

Scan specific details 

     

 

Guessing meaning 

from context. 

     

ANNEXES  
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Annex 2. Reflective Journal 

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH 

LANGUAGE DEPARMENT 

Researcher: María Paula Mena. 
 

FIELD NOTES 

Observation #: 
Topic: 

Objective of the session: 

Date/Time: 
Class size: 
Participants: Elementary-1 
students and the researcher. 

Role of the researcher: 
Participant observer 

Duration of the 

observation: 

Description of the event Reflective Notes: 
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Annex 3. Pre and Post Test & Scoring guide. 
 

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 
DATA COLLECTION SOURCE: PRE TEST / POST TEST 

As a student of the English language Department of the Universidad Nacional 

de Loja, I would be very grateful if you can answer the following pre test and 

post test in a clear and honest way. The information obtained will be for the 

development of the research work. 

Student’s code:……………………………………………………………………. 

Date:…………………………………………………………………..…………… 

1. Read the text below and put a tick into the correct place. (2.5p) (SCAN 
FOR SPECIFIC DETAILS) 

 

 

SAVE THE 
WHALE 

Sarah absolutely loved animals. She loved all animals but her favorite animal of 

all was the whale. Sarah just loved how they could leap out of the water with 

ease and glide majestically through the waves. One day she went on a school 

excursion to the sea exhibit with her friends. As they were looking around she 

noticed a whale behind a glass wall looking out with sad eyes. She could see 

that the whale had hardly any space to swim and she could tell it was lonely and 

miserable. Sarah decided she had to do something. So she gathered all her 

friends and they came up with a plan. That night they snuck into the exhibit and 

crept past the guards. They saw that there was a locked latch separating the 

whale’s pen from the ocean behind. Sarah and her friends looked around for a 

key undo the lock. They could hear footsteps coming from down the hallway. 

They didn’t have much time! Sarah saw the key glistening from a hook behind the 

door. She quickly grabbed it fumbled to unlock the latch. She did it! The whale 

looks at her gratefully and sped happily out of the pen and into the ocean. The 

girls were so pleased, they snuck back out past the guards and home safely to 

their beds. 
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Sentence True False 
 

They saw that there was a locked latch 

The whale was happy to be in the pool 

She noticed a whale behind of her 

Sarah helped the whale by her own 

They helped the whale at night 

  

  

  

  

  

2. Match the words in the box with the correct meaning. You must read the 
previous text to support your answers. (2.5p) (GUESSING 
MEANING FROM CONTEXT) 

  

 
4. Read the following story and answer the following questions. (2.5p) (SKIM 

FOR GIST AND SCAN SPECIFIC DETAILS) 

 
WORKING DAY 

 

a.    

b. Fumbled     

c.    

d. Hallway      

e.    

1. an entrance hall 
2. move with a smooth continuous 
motion, typically with little noise 

3. to feel or grope about clumsily 
4. to go in a sly way so as not to be 
seen or noticed 
5.someone or something that moved 
closely and slowly along the ground 
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a. Underline the statement that best expresses the main idea of the story 
above. 

 

1. My working day starts veryearly. 

2. My interesting life. 

3. My daily routine. 

4. My perfect life. 

 
b. Read the text again and match the following questions with the 

corresponding answer in the box. 
 

 
1. How long does 'Good Morning Britain' last? 

 

 
2. What time does Cynthia get up during the week? 

 

 
3. What is the name of the TV show Cynthia works on? 

 

 
4. Why doesn't she go out in the evening during the week? 

 

a. Half past three. 
b. Good Morning Britain. 
c. Two hours. 

d. Because she gets up very early. 
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4. Read the text below and choose the correct synonym of the highlighted 

words. (2.5p) (GUESSING MEANING FROM CONTEXT) 
 

Circle the synonym or the correct meaning of the highlighted words. 

a. Overweight 
• To get thin 
• To look good 
• To get fat 

b. Focus on 

• Remember something 
• Not paying attention 
• concentrate 

c. Busy 
• Working 
• Inactive 
• quiet 

d. Take care of 
• Disappoint 
• Be careful 
• refuse 

e. Housewife 
• Lady of the house 
• Cooker 
• Man of the house 

 

 

 

 
BEST WISHES 

Hi, my name is Joshua. Yesterday I was watching a movie since I was eating. I think If I still 

eating like this I am going to get overweight. My mom said that I cannot still be eating in this 

way, but my father said me that I have to focus on in my academic studies even if I eat a lot. 

My father is always busy for his work his is a therapist and my mother is a housewife she is 

always here. But I know that I have to take care of myself when my mom always tells me 

something she is always right. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

PRE-POST TEST SCORING GUIDE 

QUESTION 1 

SCAN FOR SPECIFIC DETAILS. 
 

OPTION ANSWER SCORE 

A T 0, 50 

B F 0,50 

C F 0,50 

D F 0, 50 

E T 0,50 

 
QUESTION 2 

GUESSING MEANING FROM CONTEXT 
 

OPTION ANSWER SCORE 

a 4 0, 50 

b 3 0,50 

c 2 0,50 

d 1 0, 50 

E 5 0,50 

 
QUESTION 3 

SKIM FOR GIST AND SCAN SPECIFIC DETAILS 
 

OPTION ANSWER SCORE 

a To get fat 0,50 

b concentrate 0,50 

c working 0,50 

d Be careful 0,50 

e Lady of the house 0,50 
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QUESTION 4 

 

GUESSING MEANING FROM CONTEXT 

 
OPTION ANSWER SCORE 

a 1 0,50 

 

b 

1:unlock 0,50 

2: safety 0,50 

3: footsteps 0,50 

4:waves 0,50 
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Annex. Research Matrix. 

 

TITLE: 

 

SHORT STORIES TO IMPROVE READING COMPREHENSION SKILL AMONG ELEMENTARY -1 STUDENTS AT 

ENGLISH SPEAK UP CENTER, AFTERNOON SESSION IN LOJA CITY DURING 2020-2021 SCHOOL YEAR. 

PROBLEM OBJECTIVES Theoretical frame Methodological design 

(Action research) 

Techniques and 
instruments 

General 

How does the 

development of short 

stories improve reading 

comprehension among 

Elementary -1   students 

at English Speak Up 

Center, afternoon 

session in Loja city during 

2020-2021 school year? 
Specific 

-What theoretical and 

methodological 

references about short 

stories are adequate to 

improve  reading 

General 

To improve reading 

comprehension through 

the application of short 

stories among Elementary 
-1 students at English 
Speak Up Center, 
afternoon session in Loja 
city during 2020-2021 
school year. 
Specific. 
-To research the 
theoretical      and 
methodological 
references  about short 
stories and  their 
application   of    the 

Independent variable 

• Definition of 
Reading 

• Definition of 

Reading 

Comprehension 

• Importance of 
Reading 
Comprehension 

• Reading 

Comprehension 

Skills 

• Reading 

Comprehension 

Types. 

• Assessment of 
Reading 

Preliminary 

investigation 

• Observing the state of 

the students during the 

process of learning 

into the classroom. 

• Stating the 
background of the 
problem. 

• Describing current 
situation. 

• Locating and 
reviewing the 

literature. 

• Create a 
methodological 
framework    for   the 

• Non-participant 
observation. 

• Pre and post test 

• Pre and post 

• questionnaire 

• Reflective 
journal 

• Observation 
sheet 
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Elementary -1 students 

at English Speak Up 

Center, afternoon 

session in Loja city during 

2020-2021 school year? 
-What are the issues that 
limit the improvement of 
reading comprehension 
among Elementary -1 
students at English Speak 
Up Center, afternoon 
session in Loja city during 
2020-2021 school year? 
-What are the phases to 

design the intervention 

plan that addresses the 

issues of reading 

comprehension among 

Elementary -1 students 

at English Speak Up 

Center, afternoon 

session in Loja city during 

2020-2021 school year? 
-Which short stories are 
suitable for the 

improvement of reading 
comprehension. 
-To diagnose the issues 
that limit the 
improvement of reading 
comprehension among 
Elementary-1 students at 
English Speak Up Center, 
afternoon session, in Loja 
city during 2020-2021 
school year. 
-To design  an 
intervention plan based on 
short stories in order to 
improve  reading 
comprehension among 
Elementary-1 students at 
English Speak Up Center, 
afternoon session in Loja 
city during 2020-2021 
school year. 
-To apply the most 
appropriate short stories 
in order to improve 
reading comprehension 
among Elementary-1 
students at English Speak 
Up Center, afternoon 

• Dependent 
variable 

• Definition of short 

• stories. 

• The Objectives 

Teaching Short 

Stories. 

• Types of short 
stories. 

• Selecting Short 
Stories. 

• Short Stories 
Activities. 

• Procedure to Teach 
Short Stories. 

• Benefitsto use 
Short Stories in 
Reading 
Comprehension. 

• Designing an 
intervention plan. 

Intervention and 

observation 

• Observing  and 
monitoring students’ 
performance 
according to the 
intervention plan. 

• Presentation of the 
research finding. 

• Reflecting analyzing 
and answering the 
proposed inquires. 

• Organizing the final 
report. 
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improvement of reading 

comprehension among 

Elementary -1 students 

at English Speak Up 

Center, afternoon 

session in Loja city during 

2020-2021 school year? 

-How effective is the 

application of short 
stories on reading 

comprehension among 
Elementary -1 students 

at English Speak Up 

Center, afternoon 
session in Loja city during 

2020-2021 school year? 

session in Loja city 

during 2020-2021 school 

year. 

-To validate the 

effectiveness that short 
stories had in the 

improvement of reading 
comprehension among 

Elementary-1 students at 

English Speak Up Center, 
afternoon session in Loja 

city during 2020-2021 
school year. 
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Annex 6. Grading Scale 

Reading Comprehension 

Quantitative score range Qualitative score range 

10 Superior 

9 Excellent 

7-8 Average 

5-6 Below average 

4-0 Failing 

 

Short Stories 
 

Quantitative score range Qualitative score range 

81-100 High level of effectiveness of short stories as a 
student’s support 

61-80 Expected level of effectiveness of short stories 
as a student’s support 

41-60 Moderate level of effectiveness of short stories 
as a student’s support 

21-40 Unexpected level of effectiveness of short 
stories as a student’s support 

01-20 Low level of effectiveness of short stories as a 
student’s support 
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