
 

 

 

c 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

zz 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

AUTHOR 

KATHERINE MICHELLE VÉLEZ BRAVO 

THESIS ADVISOR 

LCDA. ROSA PAOLA MORENO ORDOÑEZ, MG. SC. 

 

 

TITLE 

TOP-DOWN ACTIVITIES TO ENHANCE LISTENING 

SKILLS AMONG STUDENTS OF THIRD YEAR “A” OF 

BACHILLERATO AFTERNOON SESSION, AT 

COLEGIO DE BACHILLERATO “PRESIDENTE ISIDRO 

AYORA” IN LOJA CITY DURING THE 2020-2021 

SCHOOL YEAR. 

 

 

 

LOJA – ECUADOR 

2021 

Thesis as a previous requirement to obtain 

the Bachelor’s Degree in Sciences of 

Education, English Language Major. 



ii 
 

CERTIFICATION 

 
LCDA. ROSA PAOLA MORENO ORDOÑEZ, MG. SC., 

PROFESSOR OF THE ENGLISH LANGUAGE DEPARMENT OF 

THE UNIVERSIDAD NACIONAL DE LOJA, 

 

CERTIFIES: 

 

The present research work entitled TOP-DOWN ACTIVITIES TO 

ENHANCE LISTENING SKILLS AMONG STUDENTS OF 

THIRD YEAR “A” OF BACHILLERATO AFTERNOON 

SESSION, AT COLEGIO DE BACHILLERATO “PRESIDENTE 

ISIDRO AYORA” IN LOJA CITY DURING THE 2020-2021 

SCHOOL YEAR., under the responsibility of the undergraduate 

student KATHERINE MICHELLE VÉLEZ BRAVO, has been 

thoroughly revised and fully analyzed. Therefore, I authorize the 

presentation of the thesis for the pertinent legal aims. 

 

Loja, March 26th, 2021 

 

 

Lcda. Rosa Paola Moreno Ordoñez, Mg. Sc. 

THESIS ADVISOR 

 



iii 
 

AUTORÍA 

 

Yo, KATHERINE MICHELLE VÉLEZ BRAVO declaro ser la autora del presente 

trabajo de tesis y expresamente eximo a la Universidad Nacional de Loja y sus 

representantes jurídicos de posibles reclamos o acciones legales debido al contenido 

de la misma. 

Adicionalmente, acepto y autorizo a la Universidad Nacional de Loja la publicación 

del presente trabajo de titulación en el Repositorio-Institucional Virtual. 

 

Autor: Katherine Michelle Vélez Bravo. 

 

 

Firma:  

Cédula: 1105873242 

Fecha: Loja, agosto 11, 2021 

 

 

 

 

 

 

 

 

 



iv 
 

 

CARTA DE AUTORIZACIÓN DE TESIS POR PARTE DE LA 

AUTORA PARA LA CONSULTA, REPRODUCCIÓN PARCIAL 

O TOTAL, Y PUBLICACIÓN ELECTRÓNICA DEL TEXTO 

COMPLETO 
 

Yo, Katherine Michelle Vélez Bravo declaro ser autora de la tesis titulada: TOP-

DOWN ACTIVITIES TO ENHANCE LISTENING SKILLS AMONG 

STUDENTS OF THIRD YEAR “A” OF BACHILLERATO AFTERNOON 

SESSION, AT COLEGIO DE BACHILLERATO “PRESIDENTE ISIDRO 

AYORA” IN LOJA CITY DURING THE 2020-2021 SCHOOL YEAR., como 

requisito para obtener el grado de: Licenciada en Ciencias de la Educación, 

mención: Idioma Inglés; autorizo al sistema Bibliotecario de la Universidad 

Nacional de Loja para que con fines académicos, muestre al mundo la producción 

intelectual de la Universidad, a través de la visibilidad de su contenido de la 

siguiente manera en el Repositorio Digital Institucional (RDI): 

Los usuarios pueden consultar el contenido de este trabajo en el RDI, en las redes 

de información del país y del exterior, con las cuales tenga convenio la Universidad. 

La Universidad Nacional de Loja, no se responsabiliza por el plagio o copia de la 

tesis que realice un tercero. 

Para constancia de esta autorización, en la ciudad de Loja, a los 11 días de agosto 

de dos mil veintiuno. 

 

 

 

 

 

Firma:  

Autora: Katherine Michelle Vélez Bravo. 

Cédula: 1105873242 

Dirección: Catacocha entre Juan José Peña y 24 de Mayo. 

Correo electrónico: katherine.m.velez @unl.edu.ec 

 

 

DATOS COMPLEMENTARIOS 

Director de tesis: Lcda. M. Sc.  Rosa Paola Moreno Ordoñez. 

Tribunal de grado: 

PRESIDENTA: Lcda. M. Sc. Karina Alexandra Celi Jaramillo. 

PRIMER VOCAL: Lcda. M. Sc. Adriana Elizabeth Cango Patiño. 

SEGUNDA VOCAL: Lcda. M. Sc. María Patricia Rodríguez Ludeña. 

 

 

 



v 
 

ACKNOWLEDGEMENTS 

 

 

I would like to express my wholehearted thanks to Universidad Nacional de Loja, 

to the Facultad de la Educación, el Arte y la Comunicación, principally to the 

English Language Department for offering me the opportunity to study and obtain 

the degree as an English language teacher. 

I extend my thanks to Colegio de Bachillerato “Presidente Isidro Ayora”, its 

principals, teachers and students for giving me the opportunity to implement my 

intervention plan and for their collaboration to the development of this research 

work.  

Moreover, my gratefulness to Lcda. Paola Moreno Mg. Sc. because with her 

support, generosity and advice, was possible to carry out this research work. 

 

 

THE AUTHOR 

 

  



vi 
 

DEDICATION 

 

 
This work is dedicated to my parents Mónica and Rogelio, who always gave me all 

their love, understanding and unconditional support throughout my life. They also 

have been my role model and my motivation to fulfill my goals.  

To my grandparents Norman and Luz, for having always been by my side, for their 

advice, words of encouragement and for being an important part of my life. 

 

 

 

KATHERINE MICHELLE 

 

 

 

 



vii 
 

MATRIZ DE ÁMBITO GEOGRÁFICO 

ÁMBITO GEOGRÁFICO DE LA INVESTIGACIÓN 

 
BIBLIOTECA: FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

  

T
IP

O
 D

E
 D

O
C

U
M

E
N

T
O

 

 

 

 

 

AUTOR / 

TÍTULO DE LA 

TESIS 

 F
U

E
N

T
E

 

 

F
E

C
H

A
 /

 A
Ñ

O
 

ÁMBITO GEOGRÁFICO 

 
O

T
R

A
S

 

D
E

S
A

G
R

E
G

A
C

IO
N

E
S

 

   

O
T

R
A

S
 

O
B

S
E

R
V

A
C

IO
N

E
S

 

  

N
A

C
IO

N
A

L
 

 

R
E

G
IO

N
A

L
 

 

P
R

O
V

IN
C

IA
L

 

 

C
A

N
T

Ó
N

 

 

P
A

R
R

O
Q

U
IA

 

 

B
A

R
R

IO
 O

 C
O

M
U

N
ID

A
D

 

 

 

 

 

 

 

 

 
TESIS 

KATHERINE VÉLEZ 

BRAVO 

 

TOP-DOWN ACTIVITIES 

TO ENHANCE 

LISTENING SKILLS 

AMONG STUDENTS OF 

THIRD YEAR “A” OF 

BACHILLERATO 

AFTERNOON SESSION, 

AT COLEGIO DE 

BACHILLERATO 

“PRESIDENTE ISIDRO 

AYORA” IN LOJA CITY 

DURING THE 2020-2021 

SCHOOL YEAR. 

 

UNL 
 

2021 
 

ECUADOR 
 

ZONA 7 
 

LOJA 
 

LOJA 
SUCRE EL PLATEADO 

 

CD 

 

 
LICENCIADA EN 

CIENCIAS DE LA 

EDUCACIÓN, 

MENCIÓN IDIOMA 

INGLÉS 



viii 
 

MAPA GEOGRÁFICO Y CROQUIS 

UBICACIÓN GEOGRÁFICA DEL CANTÓN LOJA 

 

 
 

CROQUIS DE LA INVESTIGACIÓN  

COLEGIO DE BACHILLERATO “PRESIDENTE ISIDRO 

AYORA” 

 

 



ix 
 

THESIS OUTLINE 

 

 

i. COVER PAGE 

 

ii. CERTIFICATION 

 

iii. AUTORÍA 

 

iv. CARTA DE AUTORIZACIÓN 

 

v. ACKNOWLEDGEMENTS 

 

vi. DEDICATION 

 

vii. MATRIZ DE ÁMBITO GEOGRÁFICO 

 

viii. MAPA GEOGRÁFICO Y CROQUIS 

 

ix. THESIS OUTLINE 

 

a. TITLE 

 

b. RESUMEN 

ABSTRACT 

c. INTRODUCTION 

 

d. LITERATURE REVIEW 

 

e. MATERIALS AND METHODS 

 

f. RESULTS 

 

g. DISCUSSION 

 

h. CONCLUSIONS 

 

i. RECOMMENDATIONS 

 

j. BIBLIOGRAPHY 

 

k. ANNEXES 

  



 
 

 

 

 

 

 

 

 

 

 

 

 
a. TITLE 

 

  
TOP-DOWN ACTIVITIES TO ENHANCE LISTENING SKILLS AMONG 

STUDENTS OF THIRD YEAR “A” OF BACHILLERATO AFTERNOON 

SESSION, AT COLEGIO DE BACHILLERATO “PRESIDENTE ISIDRO 

AYORA” IN LOJA CITY DURING THE 2020-2021 SCHOOL YEAR. 

 

 
 
 
 
 
 

 

 

 

 

 

 

 

 



2 

  

b. RESUMEN 

 

 

El objetivo principal de esta investigación fue mejorar las destrezas auditivas a 

través del uso de actividades de arriba-hacia-abajo de los estudiantes de tercer año 

"A" de Bachillerato sección vespertina, en el Colegio de Bachillerato "Presidente 

Isidro Ayora" en la ciudad de Loja durante el año escolar 2020-2021. Los métodos 

fueron el científico, analítico-sintético, descriptivo y estadístico, que contribuyeron 

para obtener, describir, representar e interpretar, y analizar los resultados de la 

investigación. Para la recolección de datos, se utilizaron diferentes instrumentos 

como: evaluaciones, cuestionarios, hojas de observación y notas de campo que se 

aplicaron a ocho estudiantes. Los resultados indicaron que hubo un avance 

significativo en las habilidades auditivas de los estudiantes para predecir 

información, identificar ideas principales, reconocer datos generales y comprender 

detalles específicos de un audio. En resumen, las actividades de arriba hacia abajo 

fueron efectivas para mejorar las habilidades auditivas de los estudiantes y los 

motivaron a estar activos y atentos en clase. 
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ABSTRACT 

 

 

The main goal of this research was to enhance the listening skills through the use 

of top-down activities of the students of the third year “A” of Bachillerato afternoon 

session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 

the 2020-2021 school year. The methods were the scientific, the analytic-synthetic, 

the descriptive and the statistical methods, which contributed to obtain, describe, 

represent, interpret, and analyze the results of the research. To collect the data, 

different instruments were used such as tests, questionnaires, observation sheets, 

and field notes which were applied to eight students. The results indicated that there 

was a meaningful improvement in the students’ listening skills to predict 

information, identify main ideas, recognize general data, and grasp specific details 

from audio. To sum up, the top-down activities were effective for the enhancement 

of students listening skills and motivated them to were active and attentive in class.  
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c. INTRODUCTION 

 

 

Listening is an inseparable skill of learning as a second language without a 

doubt. Though it is very significant, the issues about listening have newly started to 

be examined. Problems in listening emphasized by Field (2003) are: Learners know 

the word, but they get the wrong sense. Phonetic variation of a word misleads them. 

(reduction, assimilation, elision, cliticization, re-syllabification). Learners know the 

word in written form but not the oral version. Learners have difficulty catching the 

word from a connected speech such as a dialogue. Chen (2005) thinks that some 

barriers cause problems in listening such as belief barriers, material barriers, 

attitudinal barriers, information processing barriers, English proficiency, strategic 

and affective barriers.  

The problems that the researcher identified in the observations made in the pre-

professional practices, to the students of third year of Bachillerato at Colegio de 

Bachillerato “Presidente Isidro Ayora”, were the following: in listening for gist 

when, learners need to identify the general thematic understanding; in listening for 

the main idea given that, they have to state the most important point that the speaker 

is trying to say; in specific information, students need to recognize when the 

information is about to be given and in predicting they have to give their anticipated 

predictions about what they heard.  

Due to the fact that the importance of the problems, the researcher focused on 

how do top-down activities enhance listening skills among students of third year 
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“A” of Bachillerato afternoon session, at Colegio de Bachillerato “Presidente Isidro 

Ayora” in Loja city during 2020-2021 school year. 

Top-down activities were selected because they can make students to conclude 

based on broad contextualized clues. These activities helped students to bring the 

listening life situation as well as developing listening comprehension of the 

language. Furthermore, top-down activities help to develop the learners’ ability to 

use keywords to construct the schema of a discourse, infer the setting for a text, the 

role of the participants and their goals, causes or effects, unstated details of a 

situation, and anticipate questions related to the topic or the situation. 

To develop this research the five specific objectives were established on the 

general problem: To research the theoretical and the methodological references 

about top-down activities; to diagnose the issues that limit the listening skills; to 

design an intervention plan based on top-down; to apply the most suitable top-down 

activities in order enhance listening skills; to validate the results obtained after the 

application of top-down to enhance listening skills among students of third year 

“A” of Bachillerato afternoon session, at Colegio de Bachillerato “Presidente Isidro 

Ayora” in Loja city during the 2020-2021 school year. 

The main methods used in this research work were: the scientific method, which 

was used to obtain and analyze the theoretical references about top-down activities 

and listening skills. The descriptive method, allowed to describe the current 

situation of the researched object, which involved the work area, the participants, 

the environment and the resources. The analytic-synthetic method, helped to 
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analyze and interpret the obtained results through the tests, questionnaires, field 

notes and observation sheets. Finally, the statistical method, was useful to make the 

quantitative analysis of the data obtained from the pre-and post-test and the 

qualitative data from the pre-and post-questionnaires. 

The present research includes the following parts: first, the Abstract includes a 

summary of the most relevant aspects of the thesis. Next, the Introduction describes 

the principal problem that motivated the researcher to carry out this research, the 

reasons, the specific objectives, the methodology and contents of the research work. 

After that, the Literature Review consists of the main theoretical references in 

relation to the two variables: top-down activities and listening skill. Then, follows 

Materials and Methods that includes the material that has been applied during the 

intervention, the design of the research includes the techniques, methods, 

instruments, the population who participated in the application in the research and 

the stages of the intervention plan. Afterward, the Results section attained from the 

application of the tests and questionnaires which are organized into tables and 

graphs to display clearly and accurately the data. Then, the Discussion section 

includes the major findings of the research, the meanings behind the results, and the 

reasons why the findings are relevant to future investigations. Also, the 

Conclusions contain the findings and the students’ improvement as a result of the 

application of the intervention plan was completed. Finally, the Recommendations 

which are suggestions given to offer a guide for future research works in this field. 
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d. LITERATURE REVIEW 

 

 

TOP-DOWN ACTIVITIES 

Top-down Processing 

In 1970, psychologist Richard Gregory introduced the concept of top-down 

processing. He claimed that perception is constructive. At the point when people 

recognize a thing, they should depend on the context and our high-level knowledge 

to effectively interpret the recognition. 

According to Gregory (1970), perception is a procedure of speculation testing. 

He proposed that about 90% of visual information is lost between the time it reaches 

the eye and gets to the brain. So, when people see something new, they can’t rely 

on their senses alone to understand it. They use their existing knowledge and what 

they recall about past experiences to hypothesize about the meaning of new visual 

information. If our hypothesis is correct, people make sense of our perceptions by 

actively constructing them with a combination of what they take in through our 

senses and what they already know about the world. However, if the hypothesis is 

incorrect, it can lead to perceptual errors. 

Top-down processing refers to how our brains make use of information that has 

already been brought into the brain by one or more of the sensory systems. Also, 

top-down processing is a cognitive process that initiates with our thoughts, which 

flow down to lower-level functions, such as the senses (Clause, 2015). Top-down 

processing means making as much use as you can of your knowledge and the 

situation. Clause (2015) believes that from the knowledge of situations, contexts, 
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texts, conversations, phrases, and sentences, a person can understand what he or she 

hear. According to the author, Top-down listening happens when people use 

background knowledge to make sense of what they are listening to. They already 

know a fair amount about the topic, and the story or information they are getting 

fits into a previously established schema. 

Top-down processing for listening skills. 

Top-down processing embraces a macro-oriented, practical process that has the 

learner immersed in the subject matter. As well, the priority for a Top-down 

approach is to provide a wider perspective of a problem or subject area, without 

necessarily going into detail about how specific components work together (Tindle, 

2018). A great example of Top-down learning applied to programming would be a 

situation where a new developer was given a project, they needed to complete using 

an unfamiliar language or toolset. Instead of relying on a progression of mastery of 

isolated components, a Top-down approach instead lets the learner understand the 

individual parts by exploring and experimenting. 

Listening courses have used the thoughts of prior knowledge and top-down 

processing for a considerable length of time, regularly as pre-reading questions or 

tasks (Brown, 2006). The purpose of a pre-reading task is normally to enact 

students’ prior knowledge. If the listening is about a famous person, for example, 

the task might require students to list as many things as they can about that person. 

Brown (2006) found that listeners are using their background knowledge (top-down 

processing) to determine meaning with respect to prior knowledge and schemata. 
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Aim of Top-down Processing 

According to Quain (2018), Top-down processing emphasizes instruction 

through context and relies in part on a student's background and experience to 

acquire knowledge. In addition, a top-down teaching style centers around giving 

students a large view of a subject, immersing them in the big picture without 

explaining the components that make up the subject. This approach gives the 

teacher direct control over how students access material, and allows the educator to 

focus student attention on exactly what students “need to know.” In many cases, 

this approach provides a tried-and-true method for teaching content, but it doesn’t 

always foster the development of critical thinking skills and creativity for students. 

Top-down processing, permits the understanding of an ambiguous audio because 

it activates high-level schemas that guide the listening process. In this way, prior 

knowledge and listener expectations become essential elements in the 

comprehension process. Thus, when listeners confront audio, our previous 

experience guides the above-mentioned procedure. In addition, as some authors 

point out, listeners can assume that the comprehension ability in itself is developed 

at an early age (Kendeou, van den Broek, White, & Lynch, 2007). That is to say, 

children are already able to appreciate causal relationships and events that happen 

around them before facing audio. Both this ability and their growing knowledge of 

the world is precisely what allows them to recognize what they listen. 
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Importance of Top-down Processing 

The top-down metacognitive strategy is vital in the improvement of student 

auditory comprehension, in the light of the fact that human spends months listening 

before producing his or her first language, so it is expected that by first developing 

the audio prowess, it will be easier for a student to later produce a second language. 

This strategy attempts to complement teaching in an ideal manner as the listener 

has preliminary data that permits him or her to interpret what he hears and anticipate 

what will come next, thus understanding the meaning of the message and 

understanding the intention of the individual who issues it. 

Cherry (2020) explains that top-down processing works to help to simplify our 

understanding of the world. The broad, general impressions you gather upon first 

glance may then help influence the finer details that you focus on as you take in 

more information about your environment. Moreover, top-down processing is 

otherwise called conceptually-driven processing since the perceptions are affected 

by expectations, existing convictions, and comprehension. 

Top-down processing plays an important role in our interactions with our 

environment. Our five senses are constantly taking in information (Vinney, 2019). 

At any given time, individuals are experiencing different sights, sounds, tastes, 

smells, and ways things feel when they touch them. If they paid attention to each 

one of our senses all the time, they would never do anything else. The author states 

that top-down processing enables us to streamline the process by relying on context 

and our pre-existing knowledge to understand what individuals perceive. 
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According to Vinney (2019), top-down processing helps us understand what our 

senses are perceiving in our daily lives. One area in which this has been 

demonstrated is reading and letter identification. Experiments have indicated that 

when briefly presented with either a single letter or a word that contains that letter 

and afterward requested to recognize which letter or word they had seen; 

participants could more precisely identify the word than the letter. Regardless of 

the way that the letter had fewer visual stimuli than the word, the context of the 

word helped the individual more accurately comprehend what they saw. Called the 

word prevalence impact, this is a useful tool in regular day to day existence. 

Advantages of Top-down Processing 

Top-down processing serves a positive function by simplifying the way people 

comprehend our sensory perceptions. Top-down processing enables us to shortcut 

the cognitive path between our perceptions and their meaning. 

Among the benefits of using top-down processing Tavakoli (2019) presents the 

following: 

• Guides our attention to key information. 

• Stimulates classification by linking new information to the information that 

was already memorized. 

• It helps build a mental pattern for the organization and an explanation of the 

information being processed. 

• It promotes the linking of information from different areas. 
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• It allows the students to know the operations and circumstances that the 

learnings provide to be able to reproduce those tasks and create the optimal 

conditions to learn under our style. 

On the other hand, Avichal Garg (2010) mentions the following advantages: 

• Large contract sizes are conceivable. 

• Large rollouts are feasible. 

• The universe of individuals to offer to is extremely little so they can generally 

find all of the right people quickly. 

• Few salespeople are required. 

• Do not need to scale until the person realize that he or she has a 

corresponding revenue. 

• Can use deals to fuel improvement. 

• If an individual is the first product to solve a pain point, he or she can lock out 

competitors since exchanging costs are high. 

• Effectively recurring revenue because nobody likes to switch huge 

establishments out rapidly. 

Top-down Listening Strategies 

There are some innovative top-down listening strategies. Mensalvas (2014) 

explains the following strategies: 

Listening to the main idea. 

When people talk about language in any of its manifestations, they find that it 

will always imply the need to communicate a message from a sender to a receiver. 
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That message can be structured in many different ways and forms, although one of 

the elements that always prevails is the notion of the main idea. The main idea of a 

message can be understood as the center of what is to be communicated, the most 

important, and what is intended to happen between one person and another 

(Martinez, 2018).  

Predicting. 

Prediction is an activity that students or learners complete before reading or 

listening to a text, where they anticipate what they will hear or read. This gives them 

motivation to listen or read, as they affirm or dismiss their forecasts. According to 

Jiang (2009), prediction is a basic strategy for using prior knowledge to appreciate 

a text. The student produces a theory about the type, purpose, or scope of a text to 

give a structure to executing with the text to confirm comprehension. 

Drawing Inferences. 

Inferential ability, or an ability to infer using individual background knowledge 

is the most important part of comprehension. As Rost (2011) claims here, the notion 

of background knowledge varies from person to person. 

Inference is an important strategy that could be applied in listening activities. It 

could help one to grasp the meanings of an oral message by analyzing textual and 

contextual information (Guo, 2016). When the listener has difficulties in activities 

because of his or her poor linguistic skills, it is strongly recommended that he cover 

the inference strategy efficiently. 
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Summarizing. 

Buckley (2004), in her popular writing text Fit to Print, defines summarizing as 

reducing the text to one-third or one-quarter its original size, clearly articulating the 

author’s meaning, and retaining main ideas. Hacker (2008), in A Canadian Writer’s 

Reference, explains that summarizing includes expressing a work’s theory and 

primary thoughts “simply, briefly, and accurately” (p. 62). 

Top-down Listening Activities 

Lingzhu (2003) proposes the following activities to activate the students’ prior 

knowledge in an effective way. 

Word association. 

Lingzhu (2003) believes this method helps students to determine what prior 

knowledge students bring to the new topic before they listen to the passage. Lingzhu 

(2003) said that learners will react to a keyword or phrase such as "Crimes are 

harmful to the society.", likewise they can record however many phrases and words 

as could reasonably be expected in a short's time identified with this subject, or they 

may compose freely on this topic. While students write, they ought not to stress 

over the words and sentences they compose, simply focus on the content. The entire 

process takes around ten minutes. The educator can write down on the board, the 

principal ideas. Then according to the data, the instructor should alter his/her 

teaching plan. 
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Questioning. 

Lingzhu (2003) suggests giving students questions before they listen to the target 

text. This task more closely relates to what happens in the real world. The receptor 

most often listens to the speaker to find answers to the questions in our minds, 

relating to a certain topic, or to confirm what already thought to be true. Pre-passage 

questions induce a selective attention strategy. If individuals use a certain textbook, 

in which questions always follow a passage, they may demand the students to read 

the questions first. By reading the questions, students may build up their own 

expectations about the coming information, and also by trying to find answers to 

these questions, their prior knowledge on the topic can be activated. 

In addition, Lingzhu (2003) says that teachers can also use the student-generated 

questions by giving them a point, letting them ask inquiries about what sort of data 

they might want to know, and then interrogating their classmates to give answers 

to the questions. Before they listen to a discourse between a police officer and a 

criminal, reveal to them who the two speakers are, at that point question what they 

may discuss. Teacher may likewise consult the learners to role-play the dialogue. 

Listing. 

When the text contains lists, even shortlists of suggestions, it is often advisable 

to use list-making as the pre-listening activity.  Along these lines the students can 

use their lists during the listening stage. While the learners make the rundown, they 

can use the phrases and words they have definitely known, or they can approach 

their partners for help. Any looking at type activity conveyed while listening would 
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then be able to be constrained to coordinating with known language. This can 

improve the probability of students prevailing with the task. So, it is a propelling 

action, particularly for the lower-level learners. 

The list-making activity is perfect for pair or group work. Students can work it 

in a relaxed environment because there is no correct answer with regards to what 

ought to be on the list. Toward the start of the course, when the learners are not 

exceptionally acquainted with the activity, individuals may use list-making for the 

subjects about which people are recognizable since they are probably going to have 

a lot of suggestions.  

Looking at pictures before listening. 

Lingzhu (2003) has used this activity many times with younger learners because 

they are good at reading pictures. If instructors need to check whether the students 

can name some of the things in the listening text, pre-listening "looking and talking 

about" is a compelling method of helping the students of lexis which they may have 

forgotten or never known. It will also help them to focus their attention on the 

coming topic. This is generally excellent for narrative or descriptive entries. 

LISTENING SKILLS 

Definition of Listening 

Listening is one of the most significant language skills. Listening is the part in 

communication, through listening people can impart their ideas or plans to others 

(Tyagi, 2013). Listening is the most as often as possible utilized language ability in 

regular daily existence. 
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According to Tyagi (2013), listening is a language methodology. It is one of the 

four abilities of a language for example, reading, speaking, listening, and writing. 

It incorporates the dynamic association of a person. Listening includes a sender, a 

message, and a collector. It is the mental procedure of getting, attending to 

constructing meaning from, and reacting to spoken just as nonverbal messages.  

Solak (2016) defines listening as a functional and interactional process where an 

audience receives discourse sounds and attempts to join significance to the verbally 

expressed words. The listener tries to comprehend the expected message of the oral 

content to react viably to oral communication. Moreover, Nordquist (2019) 

specifies that listening is the active procedure of accepting and reacting to spoken 

(and once in a while unspoken) messages. It is one of the subjects studied in the 

field of language arts and in the order of discussion examination.  

Underwood (1989) states that “listening is the activity of paying attention and 

trying to get meaning for something we hear”; this is a complex procedure that 

empowers the brain to develop significance from the sounds heard and comprehend 

spoken language. It is likewise the medium through which individuals increase a 

large portion of their education, their information or data, their understanding of the 

world and of human affairs, their ideals, sense of values, and their appreciation. 

Rivers in Hasyuni (2006) says that listening is a creative skill. It means people 

appreciate the sound falling on their ears, and take the raw material of words, 

arrangements of words, and the rise and fall the voice, and from this material they 
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create significance. Listeners must adapt to the sender’s choice of vocabulary, 

structure, and rate of delivery. 

In this way, the researcher can say that listening is the capacity to distinguish 

and comprehend what others are saying. It is likewise a complex activity, and it can 

help students understand what they hear by activating their prior knowledge. 

Listening is the active process because listening is not just a matter of hearing, 

listening incorporate many processes. Listening is determining the significance and 

the message of the sound. 

Types of Listening 

Harmer (2007) argues that extensive and intensive listening are both essential 

materials that help the learners to improve and gain valuable language input because 

they provide the ideal occasions to hear voices that lead the students to acquire the 

tendency to speak well. As a result of spoken English, they grasp and ameliorate 

their pronunciation. 

Extensive listening. 

Prowse (2001) states that the term extensive listening was recently defined in a 

parallel way with that of extensive listening (Field, 2009, p.55). In extensive 

listening learners get better progress to improve their vocabulary, fluency, word 

recognition skills, and listening comprehension. The significant issue is that 

learners choose listening materials that are pleasurable which leads to positive 

attitudes towards listening and language learning in general (Renandya & Farrel, 

2010). 
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It is possible to teach listening through extensive listening as well, where a 

teacher gives confidence to the student to select for themselves what they listen to 

with delight, to get better general language (Harmer, 2007). So that extensive 

listening is defined to mean the various types of listening activities that permit 

learners to obtain plenty of comprehensible and comfortable listening input. It can 

be either teacher-directed dictations or read aloud or self-directed listening for 

pleasure that can be done outside the classroom in the students’ home, car, or 

personal mp3 players (Renandya & Farrel 2010, Harmer 2007). 

Like reading, listening is best learned via listening, thus, extensive listening may 

assist EFL learners to decrease their listening difficulties (Renandya & Farrel, 2010: 

56). The standpoint here is to support listening for pleasure without insisting on the 

listener to remain to represent a reasonable level of understanding. This encourages 

them to utilize the chance provided by sources of the second language in everyday 

situations such as international radio and TV programs, and films (Field, 2009). 

Ramirez and Alonso (2007) state that a recent study in Spain found that primary 

school pupils who listened individually (through headphones) to digital English 

stories on the web made greater improvement in their listening comprehension than 

others who listened to conventional materials in textbooks (as cited in Lynch, 2009, 

p. 153).  

Intensive listening. 

Several teachers use audio materials on tape, CD’s, or hard disks especially when 

they practice listening skills (Harmer, 2007). Students can be asked to scan for 
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detailed information, i.e., a sequence of events or series of reasons, thus, this 

activity need the audio or listening task to be repeated and must be played more 

than once or the teacher must read out the text many times generally three times 

(Alam & Sinha, 2009): the first listening for understanding the general meaning, 

i.e., the gist of the text, the second listening to obtain and to take detailed notes, and 

the third time to re-check what listeners have written and to complete the missing 

information. The tasks used in such detailed information can be in the form of filling 

in the gaps, matching columns, or circling the correct word. 

Audio material permits learners to listen to a mixture of different voices apart 

from just their teacher’s own voice (Harmer, 2007). It allows them with the chance 

to listen to a range of several characters, particularly where real people are talking. 

Although, when tapes include a scripts or written form, they present a broad range 

of situations and voices. Audio material is really easy to hand and they are twenty-

two available. Tapes are not expensive; thus, all people can use it. In support of all 

these reasons the majority of course books contain tapes and most teachers rely on 

tapes to offer an important foundation of language input (Harmer, 2007). 

Listening Stages 

In order to assist students and facilitating the improvement of their listening 

abilities in the classroom, it is helpful to divide a listening activity into three distinct 

stages: the pre-listening, the while listening, and the post-listening.  
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Pre-listening stage. 

Pre-listening activities aid to hear and give some clues about the activity 

expectations mostly by activating schemata. 

Pre-listening activities serve the goal of ensuring students acknowledge what 

they have to know before they listen. Listeners require to realize things like the 

speaker’s way of talking, the length of the content, the listener’s role, information 

about the topic, specialized vocabulary, and the relationship between listener and 

speaker (Wilson, 2008). A study conducted by Zohrabi (2015) claims that students 

who are exposed to pre-listening activities performed better than the individuals 

who did not take pre-listening activities. They also attest that pre-listening tasks are 

effective for learners in understanding authentic English films.  

Pre-listening activities activate the schemata and benefit students to foresee what 

they will hear. Activating schemata means activating students’ prior knowledge. 

Activities to activate learners’ schemata might include brainstorming, visuals, 

realia, text and words, situations and opinions, ideas, and facts. According to 

Wilson (2008), brainstorming activities aim to produce ideas based on a topic or a 

problem. Brainstorming can be realized via a poster display in which students 

prepare a poster based on a given topic, brain walking in which they walk around 

the classroom and enlarge the ideas collaboratively, board writing, in which they 

work in groups and they brainstorm about the same topic or a different one, and 

from one to many in which students work individually, take notes and then share 

the ideas with the group (Wilson, 2008).  
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Besides brainstorming activities, visuals are as well effective for pre-listening 

activities. There is an axiom saying “a picture is worth a thousand words (Wilson, 

2008). For example, a picture can be shown to students and they can predict the 

ongoing. Alternatively, a sequence of pictures can be given to students and they can 

tell a story related to the picture sequence.  

Using realia is also helpful in activating schemata. For example, a photo, a map, 

a brochure or any other object related to the listening text make students activate 

their prior knowledge and assist them better understand the listening (Wilson, 

2008).  

While listening stage. 

While-listening activities are directly connected with the listening text and 

learners perform the task either during the listening procedure or immediately after 

the listening. Therefore, the educator needs to match the activities to the 

instructional goal, the listening purpose, and the students’ proficiency level. 

Underwood (1989) explains the goal of while-listening tasks as being something 

that helps the learners understand the messages of the listening text. Additionally, 

Underwood (1989) gives some specific examples of while-listening activities:  

 “Making/checking items in pictures. 

 Storyline picture sets. 

 Putting pictures in order. 

 True/false. 

 Form/chart completion. 
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 Completing grids. 

 Predicting. 

 Carrying out actions. 

 Multiple choice completion.” (p. 49-72). 

Well-designed while-listening activities help learners to understand the listening 

text, to provide clues about how to respond, to give a focus, to demonstrate the 

important parts, to keep audience alert, and to allow them to comprehend the text’s 

structure (Wilson, 2008). An example of a while-listening activity is “bingo”. This 

activity is particularly pleasant for young students. In this task the teacher writes a 

list of words on the board, which are included in the listening text. The students 

individually select and write seven words on a piece of paper. Then, they listen to 

the passage and put a tick on that specific word when the word is heard. Once all 

the words are ticked, they shout “bingo”. It is a good activity for selective listening 

even if it hinders listening extensively (Wilson, 2008).   

Post-listening stage. 

In the post-listening stage, students work in detail applying both top-down and 

bottom-up strategies to link up the classroom activities and their real lives 

(Wilson,2008).  

Underwood (1989) describes the post-listening task as an activity that is realized 

after listening, merging all the work performed. Post-listening tasks may be directly 

connected to the pre- and while-listening activities or they can just be loosely 

related to these activities. Underwood (1989) also asserts that post-listening tasks 
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require more time than the other tasks because students deal with thinking, 

discussing, reflecting, and writing processes. It can be named as the more reflective 

part of the lesson.  

According to Wilson (2008), checking and summarizing is one activity type that 

can be performed as a post-listening task. In this activity, first, the educator places 

learners into small groups to lower individual speaking anxiety. The teacher’s role 

is to monitor students and to stimulate them by focusing their attention to the related 

and interesting points. At that point, learners share their thoughts and ideas as a 

class, and then students can summarize the important parts. Other types of post-

listening activities are discussions, information exchanges, critical responses, 

creative responses, problem-solving, deconstructing the listening text, and 

reconstructing the listening text (Wilson, 2008). 

Listening Sub-skills 

Listening for gist. 

Listening for gist includes general thematic comprehension, without any 

attention on specific details or discrete data (Elliot & Wilson, 2013). It is one among 

numerous types of listening and intends to answer primary questions linked with an 

aural text’s central theme, topic, and reason. In a first language (L1), one usually 

listens for gist, to decide whether to continue or abandon listening. In a second 

language (L2), listening for gist is often done despite linguistic limitations such as 

syntactic or lexical weaknesses that make comprehension challenging (Elliot & 
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Wilson, 2013). Gist-level listening can occur with any type of aural text: 

conversations, news reports, lectures, songs. 

Field (2008) explains that listening for gist does not require listeners to collect 

specific details or answer questions about them, this process does not involve 

focused or intense attention. Rather, listening for gist is often done at a shallow 

level of attention, in order for the listener to glean topical information from which 

he or she can make decisions as to whether to continue listening or to allocate more 

or less attention to the text. It is akin to aural skimming of input to determine a 

text’s general topic, theme, and main points (Field, 2008). 

Listening for the main idea. 

Now that the students have the general idea of the listening text, and the 

instructor has asked them a few questions, learners can listen to answer more 

specific, harder questions. In a conversation about shopping, they can listen for the 

price of a specific article, or in order to describe one of the clothing pieces. 

According to Puma (2011), there are different ways to deal with comprehension.  

 Listen and write (short answers: false/true, yes/no, multiple-choice, filling in 

spaces in a text or lyrics, partial dictation correcting information...).  

 Listen and write (long answers: summarizing what was heard, take dictation, 

complete a story, answering or asking questions  

 Listen and answer orally: questions comprehension, or about discrepancies or 

inconsistencies in the text  
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 Make tasks: recipes, instructions to play, TPR answers, drawing a route or 

symbols, order events sequentially, point out various elements, discriminate 

things, dramas, debates, etc.  

Listening for specific information.  

According to Puma (2011), in these tasks, learners are incited by a structure or 

chart to focus on specific data within the content. This is selective listening, where 

the listeners overlook a lot of information to focus on the information you need. An 

example would be a national weather forecast which describes many different areas. 

The listener concentrates only on the information relevant to the local area. Puma 

(2011) mentions the following activities:  

 Students are given the content of a dictation which contains explicit errors. They 

must listen, identify, and correct those mistakes. This activity is particularly 

good for very careful, precise listening.  

 Students ought to listen and complete the text. This is excellent for focusing on 

the spelling of particular words.  

 Students are given a series of sentences describing key events in a story. They 

listen to the story and mark the sentences in chronological order. This and the 

following task, exploit longer texts than would normally be used for dictation.  

 Students hear a text which is substantial in information -containing dates, 

dimensions, numbers, etc. Students take notes (particularly of key information) 

and then, perhaps working in groups, try to reproduce the text.  
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At the simplest level, this could involve drawing a picture from a description. It 

can also involve following a route on a map or marking the rooms on the plan of a 

house (Puma, 2011). Students can listen to a story and link words or phrases to 

make a 'word map1 of the story (an introduction to note-taking). According to Puma 

(2011), higher levels, listen and draw can involve listening to a technical description 

and draw a diagram. 

Dictation task.  

In standard dictation exercises, students have to write down everything they hear. 

This can be done first as an individual task. In this task, the teacher will dictate 

some selected texts, or play a Cd (Puma, 2011). Students will write what they hear 

individually. After completing the dictation, give students a few minutes to work 

together, exchanging ideas and making changes to their scripts. This sharing of 

ideas extends dictation from being a pure listening task to an even more valid 

language task. In this way, they get feedback and can reflect on their work.  

Use of video. 

Puma (2011) suggests that before watching a video, the teacher needs to give a 

list of keywords and discusses the topic that will be shown. Then students watch 

the video without sound. While watching it they identify the kind of program (news, 

documentary, interview drama). Next, they make a list of predictions about the 

content. Finally, students watch the video with sound and check their 

understanding. 
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Listening to check a written task. 

Puma (2011) explains that after students have completed a quiz or written 

exercise, they listen to a recording to check their answers. This is “easy” listening 

because the students are already familiar with the language, but it is valuable since 

the learners are highly motivated to listen carefully (Puma, 2011).  

Perception of sounds. 

Accurate perception of the sounds of the language is the principal stage which 

leads to perception and understanding (Puma, 2011). When listening to a foreign 

language, it is necessary to know the tunes, rhythms, sounds, and stress patterns of 

that language. Puma (2011) suggests using minimal pair perception exercises 

(ship/sheep, ten /then) to help students learn the sounds of English. 

Assessing Listening in the Language Classroom 

Ayuanita (2013) expresses that the word assessment becomes well known for 

instructors, similarly that interactive or communicative have increased far reaching 

acceptance in language teaching circles. A test is a method of estimating an 

individual’s capacity or knowledge in a given area, with an emphasis is on the 

concepts of method and measuring. Furthermore, Ayuanita (2013) defines tests as 

instruments that are carefully structured and that have recognizable scoring rubrics. 

Tests are prepared administrative procedures that occupy identifiable time periods 

in a curriculum when learners master all their faculties to offer peak performance, 

knowing that their responses are being measured and assessed. 
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Principles of language assessment. 

Brown (2004) mentions some principles that serve as guidelines for the design 

of a new test or assessment and for evaluating the efficacy of an exciting procedure. 

Practicality. 

A good test should be practical. It is within the means of time constraints, 

financial limitation, ease of administration, and scoring and interpretation (Brown, 

2004). 

Reliability. 

A reliable test is dependable and consistent. A number of sources of unreliability 

may be identified (Brown, 2004): 

 The test itself, known as test reliability. 

 The administration of a test. 

 The test taker, known as student-related reliability. 

 The scoring of the test, known as rater (or scorer) reliability. 

Validity. 

 Brown (2004) expresses that the most perplexing criteria of a decent test is 

validity, the degree to which the test actually measures what it is proposed to 

quantify. Statistical correlation with other related measures is a standard strategy. 

But ultimately, validity can be established only by observation and theoretical 

justification (Brown, 2004). 
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Authenticity. 

According to Brown (2004), in a test authenticity should be present in the 

following ways: 

 The language in the test is a natural as possible. 

 Items are contextualized rather than isolated. 

 Topics and situations are interesting, enjoyable, and humorous. 

 Various thematic organization to items is provided, such as through a storyline 

or chapter. 

 Tasks represent or closely approximate, real-world tasks. 

Washback. 

When students take a test, ideally they will receive information (feedback) about 

their competence, based on their performance (Brown, 2003). That feedback should 

“washback” to them in the form of useful diagnoses of strengths and weaknesses. 
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e. MATERIALS AND METHODS 

 

 

Materials 

Along this research many resources were used such as human, material and 

technical. The human resources referred to the researcher who applied and executed 

the intervention plan, as well as monitored the development of the lessons and 

maintained students' behavior when it was demanded, and eight students of third 

year A of Bachillerato, who actively participated and performed the tasks with good 

attitude and creativity.  

The material resources included flashcards that were used to improve the aspect 

of predicting and assess the students’ listening skills. Online worksheets were 

applied to activate students’ previous knowledge and to check and grade students’ 

performance. Pictures were helpful to illustrate the different topics and to give 

students a previous idea before listening to the audio. Furthermore, Kahoot and 

Quizlet app were needed to make students play and practice listening as part of the 

activities in the classroom. Lists were used to develop listening for gist and quizzes 

to improve listening for the main idea. 

 Finally, the technical resources that aided the researcher during the application 

of the listening lessons, were the computer to listen to the audios or watch videos, 

the internet connection to search and find information, and the cellphone to send 

the homework and to keep in touch with the students. 
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Design of the Research  

This research work was based on action research design, which according to 

Creswell (2012), it is a constructive enquiry, carried out to understand, to evaluate 

and then to change a situation, same the researcher is conducting and improving 

educational practice. Creswell also mentions that the procedure to carry out an 

action research study is cyclic and follows these steps: identifying a research 

problem, reviewing the literature, specifying a purpose for research, collecting data, 

analyzing and interpreting the data, reporting and evaluating research. 

This research was developed taking into account the six steps that Creswell 

proposed. First, the problem that students of the third year of Bachillerato “A”, at 

Colegio de Bachillerato “Presidente Isidro Ayora” faced in listening was identified 

through non-participant observation. Second, the researcher selected the theoretical 

perspectives according to top-down activities and listening skills. Third, an 

intervention plan was designed and implemented, applying top-down activities to 

solve students’ problems related to listening. Next, the data was collected, 

organized and analyzed by the researcher, to validate the effectiveness that top-

down strategy had on students’ listening skills. Finally, the results obtained by the 

researcher were reflected after the application of the intervention plan. 

Methods, Techniques and Instruments  

Methods. 

During the development of this research work different methods were required. 
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They were: 

The scientific method made possible the study of top-down activities, as well as 

to investigate how to develop listening and the different aspects it involves. It also 

helped in the collection of data to make relevant predictions and analysis. 

The descriptive method was implemented to describe, detail and explain the 

different characteristics that were arise in this research work. Another function of 

the present method was to describe the resources used by the researcher, as well as 

to explain and analyze the alternatives proposed in order to achieve the objective of 

the research. 

The analytic/ synthetic method facilitated the researcher to analyze and interpret 

all the information gathered from observation sheets, field notes, questionnaires, 

and tests to finally reach the conclusions. 

The statistical method was used to represent into tables and figures the 

quantitative and qualitative information received from the tests, the questionnaires, 

observation sheets, and field notes. 

Techniques and instruments.  

To gather the data for this work, the researcher used a pre-test and a post-test for 

the quantitative data. Additionally, questionnaires, observation sheets, and field 

notes were considered to collect qualitative information. 
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Tests.  

A test was designed and used to collect students’ information at the beginning 

as a pre-test in order to determine the level of students’ listening skills and at the 

end as a post-test for obtaining information about the students’ progress on 

listening skills. The test contained four questions aimed to evaluate the four 

listening aspects, the first and second were multiple-choice questions to evaluate 

the aspect of listening for gist and to test the listening for specific information 

aspect. The third one was a true or false question which helped to measure the 

aspect of predicting. The last one was a gap filling question to evaluate the listening 

for the main idea aspect.  

Questionnaires.  

The questionnaire contained five multiple-choice questions. It was applied to 

obtain information from students about their attitudes and feelings towards the 

application of top-down activities to enhance listening skills. This questionnaire 

was applied at the beginning and at the end of the intervention plan. 

Observation Sheets.  

The observation sheets were designed to monitor and record the progress of the 

students on the development of top-down activities focused on listening skills. 

Moreover, they helped to identify the level of competence for each indicator by 

putting qualitative grade for each of them.  
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Field Notes. 

The field notes were used to keep information about what happened in each 

lesson according to the intervention plan and how were the students’ feelings 

towards top-down activities to enhance listening skills. It contained the lesson 

activity, objective, timing, procedure, the students’ number and the comments 

which were taken into account in order to report the findings during the intervention 

plan and the relevant events during the observation. 

Population   

The population was eight students of third year “A” of Bachillerato afternoon 

session, at Colegio de Bachillerato “Presidente Isidro Ayora”. They were all about 

fifteen and sixteen years old; they were six girls and two boys. 

Description of the Intervention Plan  

An Activation-Connection-Affirming lesson model plan was adopted as a 

treatment to help students in the enhancement of their listening skills. The data 

obtained through the instruments was used to consider the most appropriate ways 

to enhance the listening skills through top-down activities. The development of the 

intervention plan was carried out in different phases: 

Phase 1. Initial reflection.  

During a non-participant observation, the researcher was able to see that students 

of third year “A” of Bachillerato of Colegio de Bachillerato “Presidente Isidro 

Ayora” showed several problems in listening, especially when they had to listen for 
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gist, predict, listen for the main idea and listen for specific information. 

Consequently, the researcher found out that top-down activities were the best option 

to improve listening skills. 

Phase 2. Planning.  

As a consequence, to remedy the third year “A” of Bachillerato student ́s 

weaknesses on listening skills, Activation (before), Connection (during), and 

Affirmation (after) lessons plans were presented and integrated guided, controlled 

and free practices that promote listening production among students. 

Phase 3. Action.  

The intervention plan was developed during 30 sessions of 40 minutes each 

one during 10 weeks’ period of time. One hour was taken from the weeks 1 and 10 

to administrate the data collection instruments (pre- and post-test and 

questionnaires). 

Phase 4. Observation.  

During the intervention plan, the researcher monitored and recorded third year 

“A” of Bachillerato student’s reactions and achievements to the planned activities 

by means of a pre- and post-test, pre- and post-questionnaire, observation sheet and 

field notes.  

Phase 5. Reflection. 

Once finished the intervention plan, the researcher will reflect critically upon 

the effectiveness of the application of top-down activities to enhance the listening 
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skills among students of third year “A” of Bachillerato afternoon session, at Colegio 

de Bachillerato “Presidente Isidro Ayora”, in Loja city during the 2020-2021 school 

year. 
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f. RESULTS 

 

 

This section details how the five objectives were fulfilled. 

The first objective was achieved through the compilation of the theoretical 

references that support the design of the instruments, the design of the intervention 

plan, and the analysis of the information gathered. 

The second objective was attained with the application of a pre-test. The results 

obtained and showed in table 1, helped to determine the problems students were 

facing in listening skills. 

The third objective was accomplished with the design of the intervention plan 

based on top-down activities to improve listening skills. Each class was developed 

with a different topic and activities focused on to practice, enhance and overcome 

the difficulties students challenged in listening skills. 

The fourth objective was reached through the application of the pre and post 

questionnaire which results showed the suitability of top-down activities to improve 

listening.  

The fifth objective was fulfilled with the results of the post-test that are 

illustrated in table 7. 

 

 



39 

  

Pre-test Results 

Objective two: To diagnose the issues that limit the listening skills in the English 

language among students of third year “A” of Bachillerato afternoon session, at 

Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 

school year. 

a. Table 1 
 
Pre-test Scores of Students of Third Year “A” in Listening Skills. 

 

Student’s code LG LSI P LMI Total 

 /2.5 /2.5 /2.5 /2.5 /10 

CBPIA3A01 2.0 1.0 1.0 2.5 6.5 

CBPIA3A02 2.0 1.5 1.0 2.5 7.0 

CBPIA3A03 2.5 2.0 2.5 2.5 9.5 

CBPIA3A04 1.5 1.5 1.0 2.5 6.5 

CBPIA3A05 1.0 1.5 1.0 2.5 6.0 

CBPIA3A06 1.5 1.0 1.0 2.5 6.0 

CBPIA3A07 1.5 2.0 1.5 2.5 7.5 

CBPIA3A08 1.0 1.5 0.5 2.5 5.5 

Mean 1.6 1.5 1.2 2.5 6.8 

Note. CBPIA= Colegio de Bachillerato “Presidente Isidro Ayora”, 3A= Third Year “A”, 01= Student’s Code,  LG= 

Listening for gist, Listening for Specific Information, P= Predicting, LMI= Listening for the Main Idea. 

 

b. Interpretation and Analysis 

 As it can be seen in Table 1, the total score that students attained was 6.8 out of 

10 in listening skills. This mean score placed students of 3rd year of Bachillerato, in 

the below-average qualitative score range (see grading scale on page 153). This 

mean score shows clearly the problems that students had in listening when finding 
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the general ideas, identifying the specific information, and predicting new 

information before listening to the audio. 

Students obtained the highest score in listening for the main idea, the mean was 

2.5/2.5. It demonstrates that students have developed the ability to grasp the main 

points or general information presented in the audios. On the other hand, the lowest 

score obtained was in Predicting, the mean was 1.2/2.5. The problems students had, 

were: in following and understanding the rhythm, intonation, pronunciation and the 

speed speakers communicate in the audios. 

The analysis made before, confirm the students’ limitations in listening, which 

are in relation to understand completely the information that they hear. As Mewald, 

Gassner and Siggott (2007) mentioned that listening activities are designed to give 

the learner practice in identifying correctly different sounds, sound combinations 

and intonation patterns. Meaning based activities can be, listening for main points, 

listening for gist, listening for specific information, and predicting. These activities 

assess direct meaning comprehension, which means the understanding of surface 

information and facts that are explicitly stated in the input text. 
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Comparison of the Pre and Post Questionnaire Results 

Objective four: To apply the most suitable top-down activities in order to enhance 

listening skills among students of third year “A” of Bachillerato afternoon session, 

at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 

school year. 

Question 1: How often do you develop the listening skills using top-down 

activities? 

a. Table 2 

Development of Listening Skills Using Top-down Activities 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Always 0 0.0 8 100.0 

Sometimes 8   100.0 0 0.0 

Rarely 0 0.0 0 0.0 

Never 0 0.0 0 0.0 

TOTAL 8   100.0 8 100.0 

 

b. Figure 1 
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c. Interpretation and Analysis 

According to the information presented in Table 2, all students (100%) expressed 

that they sometimes develop their listening skills using top-down activities in the 

classroom. This indicates that few times students work on listening activities that 

are addressed to associate words, look at pictures before the audio, make list, and 

answer questions about the audio.  

After applying the intervention plan, 100% of students affirmed that they always 

used top-down activities to develop their listening skills. So, the top-down activities 

motivated students to be more involved in the listening tasks and work better since 

they were guided before, during and after the listening activities. This process gave 

them support to identify general and main ideas, to find specific information and to 

predict what the topics were about.  

Petersons (2001) suggests the use of top-down activities when learners did not 

understand the spoken language. It was noticed that associating words, looking at 

pictures, listing, and questioning, made the students achieve the goals of the 

activities, their motivation and confidence to develop the listening tasks increased. 
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Question 2: When I use top-down activities, I get the main idea of the listening 

exercises. 

a. Table 3 

Top-down Activities to Get the Main Idea of Listening 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Strongly agree 2   25.0 5  62.5 

Agree 6     75.0 3 37.5 

Disagree 0 0.0 0   0.0 

Strongly disagree 0 0.0 0   0.0 

TOTAL 8   100.0 8   100.0 

 

b. Figure 2 

 

c. Interpretation and Analysis 

The results presented in Table 3 show that before the intervention, many students 

(75%) agree that when they use top-down activities they get the main idea of 

listening exercises. This proves that students were receiving their classes focused 
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on developing students’ listening skills, however the goal was to reach that all of 

them get the main ideas of the listening tasks in a listening exercise where they were 

asked to listen and tried to recognize the main idea of the audio.  

The data obtained after the intervention plan showed that more than half of 

students (62.5%) assumed that they strongly agree that they get the main idea of 

listening exercises using the top-down activities. Students said that top-down 

activities motivated them positively to get the main idea of the listening exercises. 

They were more skilled to understand the different English language accents, 

identify the main point of an audio, and retain the message the speaker 

communicated much more effectively at the end of the intervention plan.  

According to Morley (2001), the top-down strategies are listeners-based in 

which listeners have to apply their previous knowledge of the topic, the situation or 

context, these strategies include, listening for the main idea, predicting, drawing 

inferences, and summarizing. 
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Question 3: In your opinion, how effective is the use of top-down activities in 

order to enhance listening skills? 

a. Table 4 

Effectiveness of Top-down Activities 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Very Effective 6 75.0 8 100.0 

Moderately Effective 2 25.0 0 0.0 

Slightly Effective 0 0.0 0 0.0 

Not effective at all 0 0.0 0 0.0 

TOTAL 8   100.0 8 100.0 

 

b. Figure 3 

 

c. Interpretation and Analysis 

The findings in Table 4 illustrate that, 75% of students believed that the use of 

top-down activities is very effective to enhance listening skills. This indicates that 
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although they had difficulty in understanding about what they listen to, top-down 

activities conducted them to develop their listening skills. 

After the intervention, students’ opinions increased to 100%, they think that the 

use of top-down activities was very effective at enhancing listening skills. Students 

were guided to listen carefully every detail in the listening activities, so they could 

easily understand the speaker's accent or pronunciation, the speaker´s grammar, 

vocabulary, and comprehending their meaning. This is, they predicted the class 

themes, identified the main idea, and specific information, as well as general ideas 

in the audios.  

According to Harmer (2007), top-down listening helps second-language learners 

to develop pronunciation because listening provides learners with the opportunity 

to appropriate sounds, stress, and intonation. He points out that spoken 

communication is not only related to being able to speak, but also with the capacity 

to listen to the spoken discourse effectively. 
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Question 4: What of the following top-down activities do you prefer to develop 

listening skills? 

a. Table 5 

Top-down Activities preferred to develop Listening 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Listing  1 12.5 0  0.0 

Word Association 2    25.0 0  0.0 

Questioning 1 12.5 0  0.0 

Looking at Pictures before 

listening    

1 12.5 1  12.5 

All of them 3   37.5 7  87.5 

None of them  0 0.0 0 0.0 

TOTAL 8   100.0 8 100.0 

 

b. Figure 4 

 

c. Interpretation and Analysis 

According to the results of Table 5, several students (37.5%) answered that they 

prefer to use all of the top-down activities to develop their listening skills. This 
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confirms that the characteristics and benefits of working with top-down activities 

were not taken into account since only one or two top-down activities were used in 

English classes. So, it was difficult for students to understand the content of the 

whole listening. The activities such as listing, questioning, word association or 

looking at pictures before listening when they have to develop a listening exercise 

were rarely used. 

After the application of the intervention, the percentage increased. Most of 

students (87.5%) stated that they prefer to use all kinds of top-down activities to 

develop their listening skills. These activities applied in classes helped students to 

activate their background knowledge, to bring new topics before they listen to a 

passage, and to induce them to develop their own expectations about new 

information of the audios, which encouraged students to focus on specific details 

or discrete data, predict a listening text using prior knowledge, concentrate only on 

the relevant information that they need, and grasp main points or general 

information presented in audios.  

Lingzhu (2003) mentioned that the four kinds of pre-listening activities help to 

activate students' prior knowledge, build up their expectations for the coming 

information and sometimes even give them a framework of the coming passage. In 

this way it can help the students to comprehend better. 
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Question 5: Do you enjoy the development of listening exercises through the 

application of top-down activities during the English classes? 

a. Table 6 

Enjoyment Developing Listening Exercises Through the Application of Top-down Activities 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Always 7  87.5 8 100.0 

Sometimes 1     12.5 0 0.0 

Rarely 0   0.0 0 0.0 

Never 0   0.0 0 0.0 

TOTAL 8     100.0 8 100.0 

 

b. Figure 5 

 

c. Interpretation and Analysis 

As it can be seen, the results in Table 6 illustrate that almost all students (87.5%) 

always enjoy developing listening exercises by applying top-down activities in 

English classes. This shows that students have previously used top-down activities 
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in their English classes. But it should be mentioned that these activities were rarely 

used by students in English classes, and they were not applied in the right way. 

Nonetheless, after the application of the intervention plan, the results changed 

positively, 100% of students stated that they always enjoy developing listening 

exercises when they apply top-down activities in the classroom. This demonstrates 

how top-down activities were showed, engage students’ interests since they 

contained photos, videos and basic English phrases which permitted them to 

understand in a better way the information and enjoy listening classes. So, these 

activities allowed them to become more aware of sounds of normal spoken English, 

activate their prior knowledge, helped to relate topics with their own experiences, 

and improved contextualization and prediction.  

Kiczkowiak (2015) found that the most common theory which inform how we 

teach listening is top-down processing. It is important teachers adopt a more 

integrated approach; that is, top-down listening skills. So, it seems that in this 

particular study when teachers applied top-down processing, students were 

motivated, enjoyed listening and saw it as important. Teachers should stop just 

testing listening, and focus on teaching it. 
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Post-test Results 

Objective five: To validate the results obtained after the application of top-down 

to enhance listening skills among students of third year “A” of Bachillerato 

afternoon session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city 

during 2020-2021 school year. 

 

a. Table 7 
 
Post-test Scores of Students of Third Year “A” in Listening Skills. 

 

Student’s code LG LSI P LMI Total 

 /2.5 /2.5 /2.5 /2.5 /10 

CBPIA3A01 2.5 2.0 2.0 2.5 9.0 

CBPIA3A02 2.5 2.0 2.5 2.5 9.5 

CBPIA3A03 2.5 2.5 2.5 2.5 10 

CBPIA3A04 2.5 2.0 2.0 2.5 9.0 

CBPIA3A05 2.5 2.0 2.5 2.5 9.5 

CBPIA3A06 2.5 2.5 2.5 2.5 10 

CBPIA3A07 2.0 2.5 2.5 2.5 9.5 

CBPIA3A08 2.0 2.0 2.0 2.5 8.5 

Mean 2.3 2.2 2.3 2.5 9.3 

Note. CBPIA= Colegio de Bachillerato “Presidente Isidro Ayora”, 3A= Third Year “A”, 01= Student’s Code,  LG= 

Listening for gist, Listening for Specific Information, P= Predicting, LMI= Listening for the Main Idea. 

 

b. Interpretation and Analysis 

The results displayed in Table 7, illustrate that students obtained 9.3 out of 10 as 

a general mean score in listening skills. This result corresponds to the excellent 

qualitative score range (see grading scale on page 153). So, it is evident the 
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meaningful improvement that students obtained in identifying and grasping main 

and specific ideas, as well as in predicting coming information.  

The main improvement students achieved was 2.5 out of 2.5 in listening for the 

main idea. They understand completely the main information from audios about 

present simple, past, and future tense. Listening for specific information was 

another aspect, in which students gathered 2.2/2.5. Despite this is the lowest mean 

score, the students’ improvement is good. Students are competent in identifying 

specific information when they listen to passages, but they still have problems to 

distinguish specific details in an oral text. 

This demonstrates that the use of top-down activities overcame meaningfully 

students’ listening limitations and allowed them to notice their listening problems 

and improve them during the application of the intervention plan. As Guo (2008) 

mentions that top-down activities are listener based; the listener taps into 

background knowledge of the topic, the situation or context, the type of text, and 

the language. This background knowledge activates a set of expectations that help 

the listener to interpret what is heard and anticipate what will come next. 
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Comparing Pre and Post-test Means 

a. Table 8 

Comparison of the Pre and Post-tests Results Means of the Third Year “A” Students in Listening 

Skills 

Aspects Pre Test Post Test  

Listening for Gist 1.6 2.3 

Listening for Specific Information 1.5 2.2 

Predicting 1.2 2.3 

Listening for the Main Idea 2.5 2.5 

MEAN 6.8 9.3 

 

b. Figure 6 

 

c. Interpretation and Analysis  

The data obtained in Table 8 illustrates that the top-down activities applied 

during the development of the intervention plan had good results on the students’ 

listening skills enhancement, which is demonstrated on the comparison between the 
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pre-test mean score of 6.8/10 and the post-test mean score of 9.3/10. The scores 

gathered in each parameter before the intervention plan were: in listening for the 

gist 1.6/2.5, listening for specific information 1.5/2.5, predicting 1.2/2.5, listening 

for the main idea 2.5/2.5. This indicates a good performance in listening for the 

main idea, but in the other aspects, students showed that they are not completely 

able to recognize specific information, anticipate new data, or identify general ideas 

from audios. Nevertheless, after the application of the intervention plan, students 

achieved a meaningfully improvement in all aspects taken into account, the scores 

obtained were: in listening for gist 2.4/2.5, in listening for specific information 

2.2/2.5, in predicting 2.3/2.5, and in listening for the main idea 2.5/2.5. The 

evidence makes clear that students achieved better scores in each parameter, so they 

improved these aspects as it was expected. This means that the use of top-down 

activities in class helped students to overcome their problems in listening skills, as 

well as to grasp main ideas, specific information, general points, and predict coming 

information from audios. 
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g. DISCUSSION 

 

 

Top-down activities to enhance listening skills among students of third year “A” 

of Bachillerato afternoon session, at Colegio de Bachillerato “Presidente Isidro 

Ayora” in Loja city during 2020-2021 school year, had a meaningful effect in 

enhancing students’ listening skills. This enhancement was exposed in the results 

of the pre and post-test mean scores. In the pre-test, the mean score that students 

obtained was 6.8/10 and in the post-test was 9.3/10. These results show that there 

is a significant change in students’ listening performance. This is consistent with 

Quain (2018) who explains that top-down activities, permit the understanding of 

ambiguous audio because it activates high-level schemas that guide the listening 

process. In this way, prior knowledge and listener expectations become essential 

elements in the comprehension process.  

Four parameters were considered to diagnose students’ listening limitations, 

were: listening for the gist, listening for specific information, predicting, and 

listening for the main idea. In listening for the gist, students had complications 

identifying the general ideas from listening passages. In listening for specific 

information, was difficult for students to grasp specific data from the audios. In 

predicting, the main problem for them was to anticipate what they will hear before 

listening to a spoken text. And finally, in listening for the main idea students 

struggled when recognizing the main point of what they listened to. Nevertheless, 

the results gathered from the post-test demonstrated that students enhanced in all 

aspects of listening, they learn to identify main points, specific information, 
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understand and anticipate coming information to predict future events. In short, it 

is remarkable that top-down activities served as an excellent tool to enhance 

listening skills in the classroom. 

At the start of the intervention plan, students showed a lack of interest to be 

involved in the development of the listening activities. Also, they felt 

uncomfortable and bored when participating in the class. Students prefer to be silent 

and have the cameras off. During the intervention plan, students started to 

participate more confidently in class and felt motivated since the audios, activities 

and materials caught their attention. Students’ attitude changed progressively, 

because they got interest in performing the top-down activities when listening to an 

audio track. At the end of the intervention plan, there was a significant change in 

students' attitude. They completed the different listening tasks faster than the 

beginning, and understand, interpret, and develop what was requested when 

listening to an audio.  

In the intervention plan, there were some strengths and weaknesses that affected 

the application of top-down activities in the classroom. Among the strengths, most 

of the students actively collaborated and participated in the activities carried out in 

the class. They were disciplined and respectful during the development of the 

lessons. Moreover, the English teacher helped to create a positive classroom 

environment for the students. Furthermore, the contribution of the authorities of the 

institution was very important since they allowed the development of the 

intervention plan. Having said that, the weaknesses were the bad conditions for 

teaching limited the application of the planned activities. Another one was, as the 
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classes were developed virtually, some students could only connect with their 

smartphones, the internet connection was bad, which caused students not to fully 

understand the instructions given in classes. 

Top-down activities substantially contributed to enhance listening skills among 

students of third year “A” of Bachillerato. These activities provided the students the 

necessary tools to comprehend the context from the listening tasks, helped them to 

understand information from listening passages, and to learn how to activate and 

use their prior knowledge. Top-down activities involved students to reflect on the 

nature of listening and to self-regulate their comprehension processes. They also 

develop their metacognitive knowledge about listening. Finally, it is noticeable that 

the use of top-down activities encouraged students to work actively in the 

development of the listening tasks, and completely helped to enhance students’ 

listening skills. 
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h. CONCLUSIONS 

 

 

The issues that limited the enhancement of listening skills in students were the 

lack of practice of listening exercises and the lack of exposure to top-down 

activities. Moreover, students presented complications when identifying main 

ideas, grasping general and specific ideas, as well as predicting coming information. 

The application of top-down activities in the classroom helped students to 

improve listening skills. Students demonstrated the ability to guess the context of 

the message that the speaker tries to communicate, they identified particular details 

and general information when they listen to conversations. Also, students felt more 

confident to participate enthusiastically in the activities performed in the class. 

The top-down activities used in class were effective because students overcame 

their limitations in listening skills. They understood almost all the information of 

the listening passages. Additionally, top-down activities helped students to build 

their confidence, motivated them to become more eager to participate, interact, and 

demonstrate their listening comprehension.  
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i. RECOMMENDATIONS 

 

 

It is important that teachers assess students to determine their weaknesses. Then, 

teachers should design their lesson plans that address the limitations of learners in 

their listening skills. Furthermore, teachers must use different and innovative 

listening activities and sources, which can facilitate students understanding to get 

better at listening. 

It is advisable that teachers consider the use of different and innovative listening 

sources as top-down activities in order to involve students in the listening process. 

Top-down activities allow students to enjoy and at the same time become interested 

in the listening activities made in class. Additionally, top-down activities make the 

students to concentrate on what to listen and how to listen. 

Teachers should employ top-down activities because of the benefits these 

activities provide students in order to improve their performance in listening tasks. 

Moreover, top-down activities allow students to encounter a new spoken text taking 

prior knowledge into account, so that they activate their schema related to a 

particular topic or theme, incorporating what they learn from their listening. 
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b. PROBLEM STATEMENT 

 

 
Background  

The Colegio de Bachillerato "Presidente Isidro Ayora" was created and founded 

by ministerial resolution 10115 and published in the official register No. 614, 

thanks to the efforts carried out by Mr. Efrén Quizhpe, Mr. Nestor Uchuari and 

Archbishop Jorge Armijos, who carried out the formalities for the creation of that 

institution; in September 1985 the school was created and as the first rector he was 

appointed to Mr. Mario Coronel Piña and began his first promotion with 80 

students, enrolled in the first year, gradually year by year the higher courses were 

increased, and in 1991 when the first baccalaureates were incorporated in the 

specialty of social being this aspect constituting a transcendent fact in the history 

of the institution. 

At the beginning, this institution has the social function of providing quality in 

education, benefiting the unprotected sectors of the western sector of the canton of 

Loja. Having as its mission to promote the development of the educational 

community in all its dimensions, based on participatory communication, respect, 

mutual cooperation highlighting the humanistic, social as well as the artistic and 

sports, respecting individual differences, strengthening self-esteem, national 

identity and institutional image. 

Academically, the institution is structured as follows: two levels: Nivel Básico 

Superior and the Bachillerato General Unificado; In terms of the Nivel Básico 

Superior, they work with the Areas of: Natural Sciences, Social Sciences, 
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Mathematics, Language and Literature, English and Aesthetic Culture. On the other 

hand, it has a teaching plant of 8 professionals specialized in the subject they teach; 

and, as students 112 it should be emphasized that the school is nocturnal. 

Administratively the establishment is formed as follows: Rector, Mr. Cristian 

Ordóñez; at the moment they do not have a Vice-Chancellor; the establishment has 

no secretarial or collection staff, these functions have been commissioned to a 

teacher within their hourly burden, because, by a ministerial resolution it is noted 

that they can only have one administrative; In addition, it has 2 service assistants 

that are responsible for the toilet of the establishment and other functions.  

Current Situation of the Research Problem 

English is a universal language, as the vast majority of people use this language 

as a first or second language. English has become a primary basis for 

communication in every place in the world. In recent times, especially since the late 

nineteenth century and throughout the twentieth century, English has progressively 

become the most widespread language in the world (Srinivas, 2019). Thus, it has 

unused languages such as French or Italian, including German. Globalization as a 

means through which English has grown infinitely has been of great importance 

here.  

Interest in learning the language continues to rise throughout Latin America. The 

region has made considerable efforts to improve English learning through policies 

and programs, resulting in more people in the region having access to the language 

learning. However, test results indicate that proficiency is very low. The education 
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system is simply not generating students with the necessary levels of proficiency in 

this foreign language. Schools are often unable to teach the necessary classes, and 

those who do are often taught are poor quality classes. Learning opportunities 

outside the education system, while increasingly available, fail to compensate for 

deficiencies (Cronquist & Fizbein, 2017). 

According to studies by EF English Proficiency (2019), they determined that 

Ecuador is in the position number eighty-one among the countries with the best 

English proficiency. The company's report in 2019 concludes that the level of 

English is very low. This is why the government and the Ministry of Education have 

focused on improving the level of English of all students in the country so that 

young entrepreneurs have the demand of the authorities so that new young people 

and professionals at least obtain knowledge of an additional language. 

The level of English in Loja province gives a result of 50.96%, so it is determined 

that the level is low (EF EPI, 2019). In the province, there are several educational 

institutions that do not have the resources to teach the English language and develop 

listening skills in students. Most of the teachers use traditional learning strategies 

without innovative and active techniques that motivate the student to learn the 

English language. 

According to Harmer (2010), “most students want to be able to understand what 

people are saying to them in English, either face-to-face, on TV or on the radio, in 

theatres and cinemas, or on tape, CDs or other recorded media” (p.133). That is the 

reason successful teachers find different methods of meeting their students' interests 
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and needs. As the Council of Europe (2013) explains, in aural reception activities, 

“the language user as a listener receives and processes a spoken input produced by 

one or more speakers” (p.65). However, in educational institutions, English is not 

given the deserved importance, especially the listening part, for this reason students 

downplay the subject matter and any of its skills.  

The learning strategies used by teachers for the improvement of listening skills 

in the Colegio de Bachillerato “Presidente Isidro Ayora” institution was very 

limited and traditional, not to say null as most students accept that the English 

instructor should utilize and train dynamic and new systems to assist them with 

having an ability to gain proficiency with the language so the researcher considers  

important to investigate why all these problems arise and what are the strategies 

that teachers use in order to contribute to the improvement of the English Teaching-

Learning Process. 

Top-down processing is related to using background information to understand 

the meaning of the spoken message. Top-down processing goes from meaning to 

language. Listeners make use of their prior knowledge about the type of discourse, 

situation, or context when listening to a spoken text and trying to understand it. 

According to Tennant (2017) top-down strategies rely on students knowing 

something about the topic and either how particular exchanges in certain social 

situations work (i.e. the functional and situational language common to certain 

exchanges) or what ‘chunks’ of language (expressions, etc) ‘fit’ the particular topic 

or situation.  
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Research Problem 

HOW DO THE TOP-DOWN ACTIVITIES ENHANCE LISTENING SKILLS 

AMONG STUDENTS OF THIRD YEAR “A” OF BACHILLERATO 

AFTERNOON SESSION, AT COLEGIO DE BACHILLERATO “PRESIDENTE 

ISIDRO AYORA” IN LOJA CITY DURING 2020-2021 SCHOOL YEAR? 

 

Delimitation of the Research Problem 

Timing. 

This research will be developed during 2020 – 2021 school year. 

Location 

This project will be applied at Colegio de Bachillerato “Presidente Isidro Ayora”, 

which is a public educative institution located in the city of Loja, on Virgilio Rodas 

Avenue. 

Participants. 

The participants of the present project will be the twenty-one students: eight boys 

and thirteen girls of Third year “A” of Bachillerato.  

 

Sub-problems 

 

 What theoretical and methodological references about top-down activities are 

adequate to enhance listening skills among students of third year “A” of 

Bachillerato afternoon session, at Colegio de Bachillerato “Presidente Isidro 

Ayora” in Loja city during 2020-2021 school year?  
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 What are the issues that limit the enhancement of listening skills among 

students of third year “A” of Bachillerato afternoon session, at Colegio de 

Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school 

year? 

 What are the phases of the intervention plan that help to enhance listening skills 

among students of third year “A” of Bachillerato afternoon session, at Colegio 

de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school 

year? 

 Which top-down activities are used to enhance listening skills among students 

of third year “A” of Bachillerato afternoon session, at Colegio de Bachillerato 

“Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

 How effective were the top-down activities in enhancing listening skills among 

students of third year “A” of Bachillerato afternoon session, at Colegio de 

Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school 

year? 
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c. JUSTIFICATION 

 

 

The main interest in doing this research is that it will aim to improve listening 

skills in the eight year of high school students. It should be noted that the main 

purpose of this research work is to know what impact the application of top-down 

activities by teachers enhances the development of listening skills in students. 

According to Scott and Ytreberg (2014), the first skill that children achieve is 

listening, mainly if they have not learnt to read yet. Listening is the activity in which 

learners concentrate and attempt to get meaning from something they can hear. To 

conclude this skill is a communicative process, in which the students ought to have 

the option to comprehend the verbal message, and the situation and the context. 

 

The researcher considers this project to be of great importance since in recent 

years a number of methodological strategies have been created for the development 

of listening skills in each student, but no research based on a specific teaching 

learning strategy has been developed at this institution, which can be applied to 

improve listening skills in students, such as top-down activities. Top-down 

processing refers to how the use of students´ background knowledge contributes to 

language input (Brown, 2001). It means that the use of students’ previous 

knowledge helps them to understand the meaning of a text. 

 

It is feasible to conduct this research because the teacher candidate has proposed 

top-down activities that are beneficial for students, teachers, and educational 
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establishment authorities because if teachers teach English, they teach learning 

strategies, like top-down activities to understand the language, it would 

significantly improve the academic performance of students. The previously 

mentioned activities are directed to teachers because Harmer (1998), mentions that 

they are the ones who act as class monitors and keep students engaged in the class. 

The top-down processing refers to how audience use their knowledge to attribute 

meaning to language input; how our knowledge of social convention helps us 

understand meaning. 

 

In addition, this research aims to propose the application of dynamic and 

integrative top-down activities that improve the quality of English language 

teaching and therefore enhance listening skills in students of third year “A” of 

Bachillerato at Colegio de Bachillerato “Presidente Isidro Ayora”. Furthermore, by 

the development of this research, the teacher candidate will profit to pick up 

encouraging experience identified with methodological techniques and strategies, 

also students' needs, and finally the improvement of English aptitudes. The 

researcher believes that is convenient to use top-down activities, because the top-

down approach will help learners develop real-life listening skills, listeners use top-

down processes when they use context and prior knowledge to build a conceptual 

framework for comprehension. 
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d. OBJECTIVES 

 

 
General  

 To enhance the listening skills through top-down activities among students of 

third year “A” of Bachillerato afternoon session, at Colegio de Bachillerato 

“Presidente Isidro Ayora” in Loja city during 2020-2021 school year. 

Specifics  

 To research the theoretical and methodological references about top-down 

activities and their application on listening skills. 

 To diagnose the issues that limit the listening skills in the English language 

among students of third year “A” of Bachillerato afternoon session, at Colegio 

de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school 

year. 

 To design an intervention plan based on top-down activities in order to enhance 

listening skills among students of third year “A” of Bachillerato afternoon 

session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city 

during 2020-2021 school year. 

 To apply the most suitable top-down activities in order to enhance listening 

skills among students of third year “A” of Bachillerato afternoon session, at 

Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-

2021 school year. 
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 To validate the results obtained after the application of top-down to enhance 

listening skills among students of third year “A” of Bachillerato afternoon 

session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city 

during 2020-2021 school year. 
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e. THEORETICAL FRAMEWORK 

 

 

TOP-DOWN ACTIVITIES 

Top-down Processing 

In 1970, psychologist Richard Gregory introduced the concept of top-down 

processing. He claimed that perception is constructive. At the point when people 

recognize a thing, they should depend on the context and our high-level knowledge 

to effectively interpret the recognition. 

According to Gregory (1970), perception is a procedure of speculation testing. 

He proposed that about 90% of visual information is lost between the time it reaches 

the eye and gets to the brain. So, when people see something new, they can’t rely 

on their senses alone to understand it. They use their existing knowledge and what 

they recall about past experiences to hypothesize about the meaning of new visual 

information. If our hypothesis is correct, people make sense of our perceptions by 

actively constructing them with a combination of what they take in through our 

senses and what they already know about the world. However, if the hypothesis is 

incorrect, it can lead to perceptual errors. 

Top-down processing refers to how our brains make use of information that has 

already been brought into the brain by one or more of the sensory systems. Also, 

top-down processing is a cognitive process that initiates with our thoughts, which 

flow down to lower-level functions, such as the senses (Clause, 2015). Top-down 

processing means making as much use as you can of your knowledge and the 
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situation. Clause (2015), believes that from the knowledge of situations, contexts, 

texts, conversations, phrases, and sentences, a person can understand what he or she 

hear. According to Clause (2015), Top-down listening happens when people use 

background knowledge to make sense of what they are listening to. They already 

know a fair amount about the topic, and the story or information they are getting 

fits into a previously established schema. 

Top-down processing for listening skills. 

Top-down processing embraces a macro-oriented, practical process that has the 

learner immersed in the subject matter. As well, the priority for a Top-down 

approach is to provide a wider perspective of a problem or subject area, without 

necessarily going into detail about how specific components work together (Tindle, 

2018). A great example of Top-down learning applied to programming would be a 

situation where a new developer was given a project, they needed to complete using 

an unfamiliar language or toolset. Instead of relying on a progression of mastery of 

isolated components, a Top-down approach instead lets the learner understand the 

individual parts by exploring and experimenting. 

Listening courses have used the thoughts of prior knowledge and top-down 

processing for a considerable length of time, regularly as pre-reading questions or 

tasks (Brown, 2006). The purpose of a pre-reading task is normally to enact 

students’ prior knowledge. If the listening is about a famous person, for example, 

the task might require students to list as many things as they can about that person. 



78 

  

Brown (2006) found that listeners are using their background knowledge (top-down 

processing) to determine meaning with respect to prior knowledge and schemata. 

Aim of Top-down Processing 

According Quain (2018), Top-down processing emphasizes instruction through 

context and relies in part on a student's background and experience to acquire 

knowledge. In addition, a top-down teaching style centers around giving students a 

large view of a subject, immersing them in the big picture without explaining the 

components that make up the subject. This approach gives the teacher direct control 

over how students access material, and allows the educator to focus student 

attention on exactly what students “need to know.” In many cases, this approach 

provides a tried-and-true method for teaching content, but it doesn’t always foster 

the development of critical thinking skills and creativity for students (Quain, 2018). 

Top-down processing, permits the understanding of an ambiguous audio because 

it activates high-level schemas that guide the listening process. In this way, prior 

knowledge and listener expectations become essential elements in the 

comprehension process. Thus, when listeners confront audio, our previous 

experience guides the above-mentioned procedure. In addition, as some authors 

point out, listeners can assume that the comprehension ability in itself is developed 

at an early age (Kendeou, van den Broek, White, & Lynch, 2007). That is to say, 

children are already able to appreciate causal relationships and events that happen 

around them before facing audio. Both this ability and their growing knowledge of 

the world is precisely what allows them to recognize what they listen. 



79 

  

Importance of Top-down Processing 

The top-down metacognitive strategy is vital in the improvement of student 

auditory comprehension, in the light of the fact that human spends months listening 

before producing his or her first language, so it is expected that by first developing 

the audio prowess, it will be easier for a student to later produce a second language. 

This strategy attempts to complement teaching in an ideal manner as the listener 

has preliminary data that permits him or her to interpret what he hears and anticipate 

what will come next, thus understanding the meaning of the message and 

understanding the intention of the individual who issues it. 

Cherry (2020) found that top-down processing works to help to simplify our 

understanding of the world. The broad, general impressions you gather upon first 

glance may then help influence the finer details that you focus on as you take in 

more information about your environment. Moreover, top-down processing is 

otherwise called conceptually-driven processing since the perceptions are affected 

by expectations, existing convictions, and comprehension. 

Top-down processing plays an important role in our interactions with our 

environment. Our five senses are constantly taking in information (Vinney, 2019). 

At any given time, individuals are experiencing different sights, sounds, tastes, 

smells, and ways things feel when they touch them. If they paid attention to each 

one of our senses all the time, they would never do anything else. Vinney (2019) 

mentions that top-down processing enables us to streamline the process by relying 

on context and our pre-existing knowledge to understand what individuals perceive. 
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According to Vinney (2019), top-down processing helps us understand what our 

senses are perceiving in our daily lives. One area in which this has been 

demonstrated is reading and letter identification. Experiments have indicated that 

when briefly presented with either a single letter or a word that contains that letter 

and afterward requested to recognize which letter or word they had seen; 

participants could more precisely identify the word than the letter (Vinney, 2019). 

Regardless of the way that the letter had less visual stimuli than the word, the 

context of the word helped the individual more accurately comprehend what they 

saw. Called the word prevalence impact, this is a useful tool in regular day to day 

existence. 

Advantages of Top-down Processing 

Top-down processing serves a positive function by simplifying the way people 

comprehend our sensory perceptions. Top-down processing enables us to shortcut 

the cognitive path between our perceptions and their meaning. 

Among the benefits of using top-down processing Tavakoli (2019) presents the 

following: 

• Guides our attention to key information. 

• Stimulates classification by linking new information to the information that 

was already memorized. 

• It helps build a mental pattern for the organization and an explanation of the 

information being processed. 

• It promotes the linking of information from different areas. 
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• It allows the students to know the operations and circumstances that the 

learnings provide to be able to reproduce those tasks and create the optimal 

conditions to learn under our style. 

On the other hand, Avichal Garg (2010) mentions the following advantages: 

• Large contract sizes are conceivable. 

• Large rollouts are feasible. 

• The universe of individuals to offer to is extremely little so they can generally 

find all of the right people quickly. 

• Few salespeople are required. 

• Do not need to scale until the person realize that he or she has a 

corresponding revenue. 

• Can use deals to fuel improvement. 

• If an individual is the first product to solve a pain point, he or she can lock out 

competitors since exchanging costs are high. 

• Effectively recurring revenue because nobody likes to switch huge 

establishments out rapidly. 

Prior or Background Knowledge 

Several factors highly affect the teaching process. One is the students’ prior 

knowledge.  With their prior knowledge and other various characteristics, students 

may see the world differently and respond to problems in diverse ways (Eberly 

Center for Teaching Excellence & Educational Innovation, 2008). One way of 

knowing those possible situations is by assessing the student’s prior knowledge. By 
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acquiring relevant information about the students and using it to design and validate 

the curriculum may assist both the teacher and learner in the overall process 

(ECTEEI, 2008).   

The concept of prior knowledge has its underlying foundations in various 

learning theories, standards, and philosophies. Constructivism, is one of those 

educational philosophies and learning theories that produces the claims on prior 

knowledge. Constructivism, as defined philosophically, “is the philosophical and 

scientific position This suggests that information cannot be transmitted starting with 

one individual then onto the next, it is constructed through dynamic learning 

process. Furthermore, constructivism is characterized as a learning hypothesis that 

“emphasizes the ways in which learners actively create meaning by constructing 

and reconstructing ideas about reality” (Ornstein & Levine, 2008).  This theory tells 

that students expand on what they already know and from that, they develop, 

construct, and reconstruct their prior knowledge as they gain from their past and 

incorporate their current encounters and impressions of the reality (Gee, 2012).   

Hailikari, Katajavuori, & Lindblom-Ylanne (2008) found that prior knowledge 

is defined as a hierarchical and multidimensional entity that is dynamic in nature 

and comprises of various kinds of information and aptitudes. Prior knowledge has 

for some time been viewed as the most significant factor in influencing learning and 

student accomplishment. The quality and amount of prior knowledge positively 

influence both knowledge acquisition and the ability to apply higher-order cognitive 

problem-solving skills (Hailikari et al., 2008). A basic factor in building up an 
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incorporated knowledge structure is to develop a learning space where learning 

implies effectively constructing information and skills based on prior knowledge. 

Schema theory. 

Linguists, cognitive psychologists, and psycholinguists have used the concept of 

the schema (plural: schemata) to understand the interaction of key factors affecting 

the comprehension process. Simply put, schema theory states that all knowledge is 

organized into units. Within these units of knowledge, or schemata, is stored 

information. A schema, then, is a generalized description or a conceptual system 

for understanding knowledge-how knowledge is represented and how it is used. 

Consequently, journalist Carolyn Yang (2013) gave some suggestions based on 

her case study about the application of the schema theory in an EFL classroom. 

The first one is to choose appropriate texts. It means that students must be 

surrounded in a class by reading texts according to their English level of 

proficiency. At this point, the teacher is the one who has to provide reading texts 

that fit the student’s schemata in order to comprehend without extensive new 

vocabulary or massive amounts of new information. 

The second suggestion is to provide background information. It is important to 

activate previous knowledge in spite of having meaningful learning. “Background 

material could be provided in the forms of lectures, movies, slides, demonstrations, 

class discussions, predictions about the text, etc. for activating students’ schemata 

in order to improve their reading comprehension” (Yang, 2013, p. 3). 
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The third one is to learn the relationships among words. It involves the ability to 

decode the non-written information that the writer wants to convey. The author 

suggests that it is even better to associate words with the student’s reality, placing 

them into a context by giving examples using synonyms, antonyms, etc (Yang, 

2013). It is important to avoid giving lists of words including just the meaning since 

it is not relevant for learning a foreign language. 

The last one is to encourage further cultural or topical study. At this point, it is 

important to have background knowledge about English cultures in order to truly 

comprehend English texts better (Yang, 2013). The students need to be involved in 

English traditions, daily life, school life and ways of thinking, etc. so, the whole 

class shares the same schemata that native English people do.  The last one is to use 

activities based on real experience. Avoiding the use of artificial reading texts is 

very important for motivating the students’ reading skills (Yang, 2013).  

Top-down Listening Strategies 

There are some innovative top-down listening strategies. Mensalvas (2014) 

mentions the following strategies: 

Listening to the main idea. 

When people talk about language in any of its manifestations, they find that it 

will always imply the need to communicate a message from a sender to a receiver. 

That message can be structured in many different ways and forms, although one of 

the elements that always prevails is the notion of the main idea. The main idea of a 

message can be understood as the center of what is to be communicated, the most 
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important, and what is intended to happen between one person and another Martinez 

(2018).  

Predicting. 

Prediction is an activity that students or learners complete before reading or 

listening to a text, where they anticipate what they will hear or read. This gives them 

motivation to listen or read, as they affirm or dismiss their forecasts. According to 

Jiang (2009), prediction is a basic strategy for using prior knowledge to appreciate 

a text. The student produces a theory about the type, purpose, or scope of a text to 

give a structure to executing with the text to confirm comprehension. 

Drawing Inferences. 

Inferential ability, or an ability to infer using individual background knowledge 

is the most important part of comprehension. As Rost (2011) claims here, the notion 

of background knowledge varies from person to person. 

Inference is an important strategy that could be applied in listening activities. It 

could help one to grasp the meanings of an oral message by analyzing textual and 

contextual information (Guo, 2016). When the listener has difficulties in activities 

because of his or her poor linguistic skills, it is strongly recommended that he cover 

the inference strategy efficiently. 

Summarizing. 

Buckley (2004), in her popular writing text Fit to Print, defines summarizing as 

reducing the text to one-third or one-quarter its original size, clearly articulating the 
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author’s meaning, and retaining main ideas. Hacker (2008), in A Canadian Writer’s 

Reference, explains that summarizing includes expressing a work’s theory and 

primary thoughts “simply, briefly, and accurately” (p. 62). 

Top-down Listening Activities 

Lingzhu (2003) proposed the following activities to activate the students’ prior 

knowledge in an effective way. 

Word association. 

Lingzhu (2003), believes this method helps students to determine what prior 

knowledge students bring to the new topic before they listen to the passage. Lingzhu 

(2003), said that learners will react to a keyword or phrase such as "Crimes are 

harmful to the society.", likewise they can record however many phrases and words 

as could reasonably be expected in a short's time identified with this subject, or they 

may compose freely on this topic. While students write, they ought not to stress 

over the words and sentences they compose, simply focus on the content. The entire 

process takes around ten minutes. The educator can write down on the board, the 

principal ideas. Then according to the data, the instructor should alter his/her 

teaching plan. 

Questioning. 

Lingzhu (2003), suggests giving students questions before they listen to the 

target text. This task more closely relates to what happens in the real world. The 

receptor most often listens to the speaker to find answers to the questions in our 

minds, relating to a certain topic, or to confirm what already thought to be true. Pre-
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passage questions induce a selective attention strategy. If individuals use a certain 

textbook, in which questions always follow a passage, they may demand the 

students to read the questions first. By reading the questions, students may build up 

their own expectations about the coming information, and also by trying to find 

answers to these questions, their prior knowledge on the topic can be activated. 

In addition, Lingzhu (2003), said that teachers can also use the student-generated 

questions by giving them a point, letting them ask inquiries about what sort of data 

they might want to know, and then interrogating their classmates to give answers 

to the questions. Before they listen to a discourse between a police officer and a 

criminal, reveal to them who the two speakers are, at that point question what they 

may discuss. Teacher may likewise consult the learners to role-play the dialogue. 

Listing. 

When the text contains lists, even shortlists of suggestions, it is often advisable 

to use list-making as the pre-listening activity.  Along these lines the students can 

use their lists during the listening stage. While the learners make the rundown, they 

can use the phrases and words they have definitely known, or they can approach 

their partners for help. Any looking at type activity conveyed while listening would 

then be able to be constrained to coordinating with known language. This can 

improve the probability of students prevailing with the task. So, it is a propelling 

action, particularly for the lower-level learners. 

The list-making activity is perfect for pair or group work. Students can work it 

in a relaxed environment because there is no correct answer with regards to what 
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ought to be on the list. Toward the start of the course, when the learners are not 

exceptionally acquainted with the activity, individuals may use list-making for the 

subjects about which people are recognizable since they are probably going to have 

a lot of suggestions.  

Looking at pictures before listening. 

Lingzhu (2003), has used this activity many times with younger learners because 

they are good at reading pictures. If instructors need to check whether the students 

can name some of the things in the listening text, pre-listening "looking and talking 

about" is a compelling method of helping the students of lexis which they may have 

forgotten or never known. It will also help them to focus their attention on the 

coming topic. This is generally excellent for narrative or descriptive entries. 

LISTENING SKILLS 

Definition of Listening 

Listening is one of the most significant language skills. Listening is the part in 

communication, through listening people can impart their ideas or plans to others 

(Tyagi, 2013). Listening is the most as often as possible utilized language ability in 

regular daily existence. 

According to Tyagi (2013), believes that listening is a language methodology. It 

is one of the four abilities of a language for example, reading, speaking, listening, 

and writing. It incorporates the dynamic association of a person. Listening includes 
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a sender, a message, and a collector. It is the mental procedure of getting, attending 

to constructing meaning from, and reacting to spoken just as nonverbal messages.  

Solak (2016), defines listening as a functional and interactional process where 

an audience receives discourse sounds and attempts to join significance to the 

verbally expressed words. The listener tries to comprehend the expected message 

of the oral content to react viably to oral communication. Moreover, Nordquist 

(2019), specifies that listening is the active procedure of accepting and reacting to 

spoken (and once in a while unspoken) messages. It is one of the subjects studied 

in the field of language arts and in the order of discussion examination.  

Underwood (1989), states that “listening is the activity of paying attention and 

trying to get meaning for something we hear”; this is a complex procedure that 

empowers the brain to develop significance from the sounds heard and comprehend 

spoken language. It is likewise the medium through which individuals increase a 

large portion of their education, their information or data, their understanding of the 

world and of human affairs, their ideals, sense of values, and their appreciation. 

Rivers in Hasyuni (2006) says that listening is a creative skill. It means people 

appreciate the sound falling on their ears, and take the raw material of words, 

arrangements of words, and the rise and fall the voice, and from this material they 

create significance. Listeners must adapt to the sender’s choice of vocabulary, 

structure, and rate of delivery. 

In this way, the researcher can say that listening is the capacity to distinguish 

and comprehend what others are saying. It is likewise a complex activity, and it can 
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help students understand what they hear by activating their prior knowledge. 

Listening is the active process because listening is not just a matter of hearing, 

listening incorporate many processes. Listening is determining the significance and 

the message of the sound. 

Types of Listening 

Harmer (2007) argues that extensive and intensive listening are both essential 

materials that help the learners to improve and gain valuable language input because 

they provide the ideal occasions to hear voices that lead the students to acquire the 

tendency to speak well. As a result of spoken English, they grasp and ameliorate 

their pronunciation (Harmer, 2007). 

Extensive listening. 

Prowse (2001) stated that the term extensive listening was recently defined in a 

parallel way with that of extensive listening (Field, 2009, p.55). In extensive 

listening learners get better progress to improve their vocabulary, fluency, word 

recognition skills, and listening comprehension (Renandya & Farrel, 2010). The 

significant issue is that learners choose listening materials that are pleasurable 

which leads to positive attitudes towards listening and language learning in general 

(Renandya & Farrel, 2010). 

It is possible to teach listening through extensive listening as well, where a 

teacher gives confidence to the student to select for themselves what they listen to 

with delight, to get better general language (Harmer, 2007). So that extensive 

listening is defined to mean the various types of listening activities that permit 



91 

  

learners to obtain plenty of comprehensible and comfortable listening input 

(Renandya & Farrell, 2010). It can be either teacher-directed dictations or read 

aloud or self-directed listening for pleasure that can be done outside the classroom 

in the students’ home, car, or personal mp3 players (Renandya & Farrel 2010, 

Harmer 2007). 

Like reading, listening is best learned via listening, thus, extensive listening may 

assist EFL learners to decrease their listening difficulties (Renandya & Farrel, 2010: 

56). The standpoint here is to support listening for pleasure without insisting on the 

listener to remain to represent a reasonable level of understanding. This encourages 

them to utilize the chance provided by sources of the second language in everyday 

situations such as international radio and TV programs, and films (Field, 2009). 

Ramirez and Alonso (2007) state that a recent study in Spain found that primary 

school pupils who listened individually (through headphones) to digital English 

stories on the web made greater improvement in their listening comprehension than 

others who listened to conventional materials in textbooks (as cited in Lynch, 2009, 

p. 153).  

Intensive listening. 

Several teachers use audio materials on tape, CD’s, or hard disks especially 

when they practice listening skills (Harmer, 2007). Students can be asked to scan 

for detailed information, i.e., a sequence of events or series of reasons, thus, this 

activity need the audio or listening task to be repeated and must be played more 

than once or the teacher must read out the text many times generally three times 
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(Alam & Sinha, 2009): the first listening for understanding the general meaning, 

i.e., the gist of the text, the second listening to obtain and to take detailed notes, 

and the third time to re-check what listeners have written and to complete the 

missing information. The tasks used in such detailed information can be in the 

form of filling in the gaps, matching columns, or circling the correct word (Alam 

& Sinha, 2009). 

Audio material permits learners to listen to a mixture of different voices apart 

from just their teacher’s own voice (Harmer, 2007). It allows them with the 

chance to listen to a range of several characters, particularly where real people are 

talking. Although, when tapes include a scripts or written form, they present a 

broad range of situations and voices (Harmer, 2007). Audio material is really easy 

to hand and they are twenty-two available. Tapes are not expensive; thus, all 

people can use it. In support of all these reasons the majority of course books 

contain tapes and most teachers rely on tapes to offer an important foundation of 

language input (Harmer, 2007). 

Listening Stages 

In order to assist students and facilitating the improvement of their listening 

abilities in the classroom, it is helpful to divide a listening activity into three distinct 

stages: the pre-listening, the while listening, and the post-listening.  

Pre-listening stage. 

Pre-listening activities aid to hear and give some clues about the activity 

expectations mostly by activating schemata. 
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Pre-listening activities serve the goal of ensuring students acknowledge what 

they have to know before they listen. Listeners require to realize things like the 

speaker’s way of talking, the length of the content, the listener’s role, information 

about the topic, specialized vocabulary, and the relationship between listener and 

speaker (Wilson, 2008). A study conducted by Zohrabi (2015), claims that students 

who are exposed to pre-listening activities performed better than the individuals 

who did not take pre-listening activities. They also attest that pre-listening tasks are 

effective for learners in understanding authentic English films.  

Pre-listening activities activate the schemata and benefit students to foresee what 

they will hear. Activating schemata means activating students’ prior knowledge. 

Activities to activate learners’ schemata might include brainstorming, visuals, 

realia, text and words, situations and opinions, ideas, and facts. According to 

Wilson (2008), brainstorming activities aim to produce ideas based on a topic or a 

problem. Brainstorming can be realized via a poster display in which students 

prepare a poster based on a given topic, brain walking in which they walk around 

the classroom and enlarge the ideas collaboratively, board writing, in which they 

work in groups and they brainstorm about the same topic or a different one, and 

from one to many in which students work individually, take notes and then share 

the ideas with the group (Wilson, 2008).  

Besides brainstorming activities, visuals are as well effective for pre-listening 

activities. There is an axiom saying “a picture is worth a thousand words (Wilson, 

2008). For example, a picture can be shown to students and they can predict the 
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ongoing. Alternatively, a sequence of pictures can be given to students and they can 

tell a story related to the picture sequence.  

Using realia is also helpful in activating schemata. For example, a photo, a map, 

a brochure or any other object related to the listening text make students activate 

their prior knowledge and assist them better understand the listening (Wilson, 

2008).  

While listening stage  

While-listening activities are directly connected with the listening text and 

learners perform the task either during the listening procedure or immediately after 

the listening. Therefore, the educator needs to match the activities to the 

instructional goal, the listening purpose, and the students’ proficiency level. 

Underwood (1989), explains the goal of while-listening tasks as being something 

that helps the learners understand the messages of the listening text. Additionally, 

Underwood (1989), gives some specific examples of while-listening activities:  

 “Making/checking items in pictures. 

 Storyline picture sets. 

 Putting pictures in order. 

 True/false. 

 Form/chart completion. 

 Completing grids. 

 Predicting. 

 Carrying out actions. 
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 Multiple choice completion.” (p. 49-72). 

Well-designed while-listening activities help learners to understand the listening 

text, to provide clues about how to respond, to give a focus, to demonstrate the 

important parts, to keep audience alert, and to allow them to comprehend the text’s 

structure (Wilson, 2008). An example of a while-listening activity is “bingo”. This 

activity is particularly pleasant for young students. In this task the teacher writes a 

list of words on the board, which are included in the listening text. The students 

individually select and write seven words on a piece of paper. Then, they listen to 

the passage and put a tick on that specific word when the word is heard. Once all 

the words are ticked, they shout “bingo”. It is a good activity for selective listening 

even if it hinders listening extensively (Wilson, 2008).   

Post-listening stage. 

In the post-listening stage, students work in detail applying both top-down and 

bottom-up strategies to link up the classroom activities and their real lives 

(Wilson,2008).  

Underwood (1989) describes the post-listening task as an activity that is realized 

after listening, merging all the work performed. Post-listening tasks may be directly 

connected to the pre- and while-listening activities or they can just be loosely 

related to these activities. Underwood (1989), also asserts that post-listening tasks 

require more time than the other tasks because students deal with thinking, 

discussing, reflecting, and writing processes. It can be named as the more reflective 

part of the lesson.  
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According to Wilson (2008), checking and summarizing is one activity type that 

can be performed as a post-listening task. In this activity, first, the educator places 

learners into small groups to lower individual speaking anxiety. The teacher’s role 

is to monitor students and to stimulate them by focusing their attention to the related 

and interesting points. At that point, learners share their thoughts and ideas as a 

class, and then students can summarize the important parts. Other types of post-

listening activities are discussions, information exchanges, critical responses, 

creative responses, problem-solving, deconstructing the listening text, and 

reconstructing the listening text (Wilson, 2008). 

Listening Sub-skills 

Listening for gist. 

Listening for gist includes general thematic comprehension, without any 

attention on specific details or discrete data (Elliot & Wilson, 2013). It is one among 

numerous types of listening and intends to answer primary questions linked with an 

aural text’s central theme, topic, and reason. In a first language (L1), one usually 

listens for gist, to decide whether to continue or abandon listening. In a second 

language (L2), listening for gist is often done despite linguistic limitations such as 

syntactic or lexical weaknesses that make comprehension challenging (Elliot & 

Wilson, 2013). Gist-level listening can occur with any type of aural text: 

conversations, news reports, lectures, songs. 

Field (2008), explains that listening for gist does not require listeners to collect 

specific details or answer questions about them, this process does not involve 
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focused or intense attention. Rather, listening for gist is often done at a shallow 

level of attention, in order for the listener to glean topical information from which 

he or she can make decisions as to whether to continue listening or to allocate more 

or less attention to the text. It is akin to aural skimming of input to determine a 

text’s general topic, theme, and main points (Field, 2008). 

Listening for the main idea.  

Now that the students have the general idea of the listening text, and the 

instructor has asked them a few questions, learners can listen to answer more 

specific, harder questions. In a conversation about shopping, they can listen for the 

price of a specific article, or in order to describe one of the clothing pieces. 

According to Puma (2011), there are different ways to deal with comprehension.  

 Listen and write (short answers: false/true, yes/no, multiple-choice, filling in 

spaces in a text or lyrics, partial dictation correcting information...).  

 Listen and write (long answers: summarizing what was heard, take dictation, 

complete a story, answering or asking questions  

 Listen and answer orally: questions comprehension, or about discrepancies or 

inconsistencies in the text  

 Make tasks: recipes, instructions to play, TPR answers, drawing a route or 

symbols, order events sequentially, point out various elements, discriminate 

things, dramas, debates, etc.  
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Listening for specific information.  

According to Puma (2011), in these tasks, learners are incited by a structure or 

chart to focus on specific data within the content. This is selective listening, where 

the listeners overlook a lot of information to focus on the information you need. An 

example would be a national weather forecast which describes many different areas. 

The listener concentrates only on the information relevant to the local area. Puma 

(2011), mentions the following activities:  

 Students are given the content of a dictation which contains explicit errors. They 

must listen, identify, and correct those mistakes. This activity is particularly 

good for very careful, precise listening.  

 Students ought to listen and complete the text. This is excellent for focusing on 

the spelling of particular words.  

 Students are given a series of sentences describing key events in a story. They 

listen to the story and mark the sentences in chronological order. This and the 

following task, exploit longer texts than would normally be used for dictation.  

 Students hear a text which is substantial in information -containing dates, 

dimensions, numbers, etc. Students take notes (particularly of key information) 

and then, perhaps working in groups, try to reproduce the text.  

At the simplest level, this could involve drawing a picture from a description. It 

can also involve following a route on a map or marking the rooms on the plan of a 

house (Puma, 2011). Students can listen to a story and link words or phrases to 

make a 'word map1 of the story (an introduction to note-taking). According to Puma 
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(2011), explains that at higher levels, listen and draw can involve listening to a 

technical description and draw a diagram. 

Dictation task.  

In standard dictation exercises, students have to write down everything they hear. 

This can be done first as an individual task. In this task, the teacher will dictate 

some selected texts, or play a Cd (Puma, 2011). Students will write what they hear 

individually. After completing the dictation, give students a few minutes to work 

together, exchanging ideas and making changes to their scripts. This sharing of 

ideas extends dictation from being a pure listening task to an even more valid 

language task. In this way, they get feedback and can reflect on their work.  

Use of video. 

Puma (2011), suggests that before watching a video, the teacher needs to give a 

list of keywords and discusses the topic that will be shown. Then students watch 

the video without sound. While watching it they identify the kind of program (news, 

documentary, interview drama). Next, they make a list of predictions about the 

content. Finally, students watch the video with sound and check their 

understanding. 

Listening to check a written task. 

Puma (2011), explains that after students have completed a quiz or written 

exercise, they listen to a recording to check their answers. This is “easy” listening 

because the students are already familiar with the language, but it is valuable since 

the learners are highly motivated to listen carefully (Puma, 2011).  
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Listening for details. 

When listening for details, learners are interested in listening for a specific kind 

of information – a number, name or object – therefore, ignoring anything that 

sounds irrelevant for that particular situation (Ahmed, 2015). This way they are able 

to narrow down their search and obtain the details they need. 

Perception of sounds. 

Accurate perception of the sounds of the language is the principal stage which 

leads to perception and understanding (Puma, 2011). When listening to a foreign 

language, it is necessary to know the tunes, rhythms, sounds, and stress patterns of 

that language. Puma (2011), suggests using minimal pair perception exercises 

(ship/sheep, ten /then) to help students learn the sounds of English. 

Assessing Listening in the Language Classroom 

Ayuanita (2013), expresses that the word assessment becomes well known for 

instructors, similarly that interactive or communicative have increased far reaching 

acceptance in language teaching circles. A test is a method of estimating an 

individual’s capacity or knowledge in a given area, with an emphasis is on the 

concepts of method and measuring. Furthermore, Ayuanita (2013), defines tests as 

instruments that are carefully structured and that have recognizable scoring rubrics. 

Tests are prepared administrative procedures that occupy identifiable time periods 

in a curriculum when learners master all their faculties to offer peak performance, 

knowing that their responses are being measured and assessed (Ayuanita. 2013). 
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Principles of language assessment. 

Brown (2004), mentions some principles that serve as guidelines for the design 

of a new test or assessment and for evaluating the efficacy of an exciting procedure. 

Practicality. 

A good test should be practical. It is within the means of time constraints, 

financial limitation, ease of administration, and scoring and interpretation (Brown, 

2004). 

Reliability. 

A reliable test is dependable and consistent. A number of source of unreliability 

may be identified (Brown, 2004): 

 The test itself, known as test reliability. 

 The administration of a test. 

 The test taker, known as student-related reliability. 

 The scoring of the test, known as rater (or scorer) reliability. 

Validity. 

 Brown (2004), expresses that the most perplexing criteria of a decent test is 

validity, the degree to which the test actually measures what it is proposed to 

quantify. Statistical correlation with other related measures is a standard strategy. 

But ultimately, validity can be established only by observation and theoretical 

justification (Brown, 2004). 
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Authenticity. 

According to Brown (2004); in a test, authenticity should be present in the 

following ways: 

 The language in the test is a natural as possible. 

 Items are contextualized rather than isolated. 

 Topics and situations are interesting, enjoyable, and humorous. 

 Various thematic organization to items is provided, such as through a storyline 

or chapter. 

 Tasks represent or closely approximate, real-world tasks. 

Washback. 

When students take a test, ideally they will receive information (feedback) about 

their competence, based on their performance (Brown, 2003). That feedback should 

“washback” to them in the form of useful diagnoses of strengths and weaknesses. 

According to Ayuanita (2013), assessing listening it is necessary to consider 

what levels and what assessment methods appropriate to the students. Furthermore, 

to consider also the micro and macro-skills of listening, from processing tiny bits 

and pieces of language to interactive, and complex skills of extended discourse. 
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f. METHODOLOGY 

Design of the Research  

This is an action research project where the researcher has found that listening 

skills is an issue among students of third year “A” of Bachillerato afternoon session, 

at Colegio de Bachillerato “Presidente Isidro Ayora” during 2020-2021. A review 

of the theoretical references, the researcher decided to conduct an action research 

based on top-down activities which are the solution to solve the problem. 

According to Ferrance (2015), action research is known as the procedure 

conducted by the investigator in order to assist the actors in the improvement of the 

required actions. It always will be relevant for participants as the main purpose of 

it is to solve a problem detected within them. Also, this relevance applies for 

researchers too as the will be beneficed by the findings obtained at the end of 

researching the issue. 

Action research in education involves finding immediate solutions to the 

teaching-learning process. According to Burns (2014), the principal aim of action 

research is to identify a problematic situation that the participants consider worth 

looking into more deeply and systematically. Action Research can be undertaken 

by undergraduate and postgraduate students, assisted or guided by professional 

researchers, with the aim of improving their strategies, practices and knowledge of 

the surroundings within which they practice. 

This research work is considered as an action research as it includes planning, 
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acting and observing, and reflect on results derived from the intervention plan that 

lasted for eight weeks. The researcher started from a detected problem, plans an 

action in order to solve that problem, the practitioner applies the strategy proposed, 

and reflects on the possible outcomes after finishing the intervention stage which 

will be reported in the thesis work. 

Methods, Techniques and Instruments  

Methods.  

For the correct development of this research project, it is necessary to use 

different methods that will serve to achieve the research objectives and to be able 

to propose a possible solution to the research problem. Consequently, the research 

methods that will be used in the present investigation are: the scientific and the 

descriptive one, the same ones that will be applied according to the need and to the 

nature of the phenomenon that raises the investigation.  

The Scientific method is a series of logical and experimental procedures that 

will allow the hypothesis to be tested through controlled, replicable and precise 

experiments, in other words scientific study. This method will facilitate the study 

of the top-down activities aimed at enhancing listening skills, thus contradicting the 

observation made before and during the intervention. Finally, with this method, the 

search for possible solutions can be carried out, as well as the argument and help in 

the collection of data to make relevant predictions and analyses. 

The Descriptive method is a procedure that will be used, in order to describe, 
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detail and explain the different characteristics that will arise in this research project. 

It should be noted that this method will be very important to describe the listening 

skills used by the students, as well as to know how to enhance them. Finally, another 

function of the present method is to describe the resources used by the researcher, 

as well as to explain and analyze the alternatives proposed in order to achieve the 

objective of the research. 

The Analytic/ Synthetic method is employed for data collection based on the 

combination of two methods. Analytic method aims to observe the results dividing 

them into different parts to analyze them on their own. Once divided and examined 

these parts, synthetic method suggests integrating them and studying in a 

comprehensive way. This method will enable the researcher to interpret the data 

collected by instruments as field notes, questionnaires, pre-test and post-test in 

order to establish conclusions. 

The Statistical method includes phases as arranging, planning and collecting 

information. It is used to give meaning to numbers and subsequently breathing life 

into information. This method will facilitate the researcher to collect and analyze 

qualitative and quantitative results to present them using statistics graphics. 

Statistical analysis will give the researcher a way to quantify exact results to draw 

conclusions, which will be expressed in percentages obtained from the application 

of test and questionnaires. 
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Techniques and instruments.  

Data collection.  

The purpose of data collection is to obtain reliable evidence that will be 

interpreted in an analysis of the findings and enable the accurate execution of the 

research. To carry out this procedure, two types of research will be implemented. 

Quantitative research provides information that can be made into statistics, while 

Qualitative research is employed to gather non-numerical details to understand 

concepts, behaviors or experiences. Consequently, to gather the data for this study, 

the researcher will use a pre-test and a post-test for the quantitative data. 

Additionally, questionnaires, observation sheets, and reflective journals will be 

considered to collect qualitative information. 

Tests.  

Tests are valuable measuring instruments for educational research. A test is a set 

of stimuli presented to an individual in order to elicit responses on the basis of 

which a statistical sample can be assigned. This score, based on a representative 

sample of the individual’s behavior, is an indicator of the extent to which the subject 

has the characteristic being measured. 

Pretest – Posttest.  

There are two types of test that is pretest- posttest. It will be given at the 

beginning and at the end of the intervention plan; at the beginning it will be given 

to measure the level of skill to be studied; and, at the end to measure the level of 
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skill achieved by the students after make a pretest-posttest comparing the dimension 

of the performance of said skill of the participants.  

Questionnaire.  

According to McLeod (2018), a questionnaire is an instrument for researchers, 

they have a set of questions with the purpose of collecting relevant information or 

data from participants. In this case, the researcher will apply a qualitative 

questionnaire, which uses closed-questions, to measure students’ answers there are 

some scales like the agreement, frequency, importance and quality.  

Pre/post questionnaire. 

These questionnaires will be useful for the researcher to measure behavior, 

attitudes, preferences or opinions about the participants of the third year “A” of 

Bachillerato at Colegio de Bachillerato “Presidente Isidro Ayora” related to the use 

of top-down activities to enhance the listening skills. Questionnaires will be given 

at the beginning and at the end of the intervention plan, which are known as pre- 

and post-questionnaires. To make the analysis of the individuals’ responses, the 

researcher will apply an agreement scale. 

Observation.  

Observation is a method of data collection in which researchers observe within 

a specific research field. The process of observation will be developing through an 

observation sheet and field notes. The observation will be during a natural teaching 

process by the students of third year “A”, afternoon session at Colegio de 
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Bachillerato “Presidente Isidro Ayora” during their English classes. There will be 

two types of observation as detailed below.  

Non- participant observation. 

Non-participant observation involves observing participants without actively 

participating. According to Spradley (2016) in this kind of observation the 

investigator does not participate actively within the classroom environment and the 

teaching learning process, but compile and analyze information obtained during this 

process. The intention of this procedure is to recognize the issue that the dependent 

variable of the research presents to further be reinforced with the participant 

observation. 

Participant observation.  

In participant observation, the researcher will be a member of the setting in 

which the data will be collected. The teacher candidate will involve intentionally in 

the problematic situation by using top-down activities in order to enhance listening 

skills among students of third year “A” of Bachillerato afternoon session, at Colegio 

de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school 

year. 

Field Notes. 

The field notes are intended to be read by the researcher as evidence to produce 

important meaning and an accurate understanding of what is being studied 

(Schwandt, 2015). Therefore, the notes can be set out in the totality of the data 
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collected for a research study. For example, it is when field notes supplement 

interview data or other data collection techniques. In addition, notes are acquired 

by the researcher during the course of the qualitative field work, at each step of the 

participant, site, or event observations. They can establish the totality of the data 

attached to a research project.  

Population sample  

The population was twenty-five students of third year “A” of Bachillerato 

afternoon session, at Colegio de Bachillerato “Presidente Isidro Ayora”. They are 

all about fifteen and sixteen years old; they are thirty-four students, thirteen girls 

and eight boys and the teacher candidate of this study who was going to take part 

in the intervention plan. 

Intervention Plan  

The intervention plan will be developed during 30 sessions of 40 minutes each 

one during 10 weeks of 3 hours each one. Session 1 and 30 will be devoted to the 

administration of the data collection instruments (pre and posttest and 

questionnaires) the other 28 sessions will be developed with lesson plans and the 

researcher will record observations on a journal to reflect upon the use of top-down 

activities as a treatment to solve students’ issues on listening skills. As is usual, 

things will rarely go precisely as expected, therefore some minor changes or 

deviations will be made to meet possible drawbacks.  

An Activation-Connection-Affirming lesson model plan will be adopted as a 

treatment to help students in the enhancement of their listening skills which are 
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described with details below. The data obtained through the data collection 

instruments will be used to consider the most appropriate ways to enhance the 

listening skills through top-down activities. 

Activation.  

In the Activation phase, the teacher uses activities and prompts that have been 

purposefully designed to access the knowledge and experiences that students bring 

to the topic and/or key vocabulary of the lesson. The importance of activating and 

preassessing this existing knowledge is well documented (Bauer & Manyak, 2008; 

Herrera, Murry, & Cabral, 2007; Marzano et al., 2000; Tomlinson & McTighe, 

2006; Smith, diSessa, & Roschelle, 1993/1994; Waxman & Tellez, 2002). 

Connection. 

In the Connection phase, the teacher serves as a facilitator for student learning. 

He or she promotes the engagement of students, builds classroom community, and 

supports their retention of new material by highlighting connections between the 

content and students’ biographies and background knowledge (Forman, 

Larreamendy-Joerns, Stein, & Brown, 1998; Herrera, Kavimandan, & Holmes, 

2011).  

Affirming.   

In the Affirmation phase of the lesson, the teacher uses authentic assessment 

(Diaz-Rico & Weed, 2006; Linn & Miller, 2005) to document student progress, 

keeping in mind the varying linguistic and academic starting points of the learners 
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in the classroom. Often student-created products provide the scaffolding CLD 

students need to best demonstrate their learning.  
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 1  
 

1.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”          Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Verb To-be 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To describe physical appearances by using listening for details and listening for the main idea. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 

Mom, dad, sister, 

brother, aunt, uncle, 

grandpa, grandma. 

Tall, short, chubby, 

thin, young, old, 

pretty, handsome, 

athletic. 

 

 

Activation: 

 Teacher starts the class by introducing herself and asking some 

information about the students. 

 Teacher explains students that they are going to take a pre-test and a 

pre-questionnaire before the class. 

 Teacher shows students the different platforms that they are going to 
use in this class. 

Connection: 
 Students develop the pre-test and pre-questionnaire. 

 After that, teacher draws students’ attention to the Vocabulary box.  

 

 

 

 

 Survey Monkey Platform 

 Question Pro Platform 
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 Structures 

Simple Present tense 

with the verb to be 

 Teacher gets students to work in the Listening Strategy and 

challenges them to complete the dialog in a piece of paper.  

 Teacher plays the audio as many times as necessary to confirm their 
answers   or   write   the   correct   information.    

 Teacher asks   them   to   compare answers with their partner before 

socializing them as a whole class 

Affirming: 
 Teacher invites students to put into practice what they have just 

learned writing some sentences using the verb to-be, to develop 

activity the students can write in the zoom chat. 
 Teacher tells them to complete a worksheet about the Verb to-be.  

 Audio 

 Speaker 
 

 

 
 

 

 

 Verb to-be worksheet 

MONITORING PLAN: 

Data Source 1: Pre-test. 

Data Source 2: Pre-questionnaire.  
Data Source 3: Field Notes.  

Data Source 4: Observation Sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  November 09th to November 13th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 2  
 

2.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”          Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic Present Simple. 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To identify details as regards people’s physical appearance through the use of listening for details and listening for specific information. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 

Parts of the face; 

colors; hair: long, 

bald, short, straight, 

wavy, curly 

 Structures 

Simple Present tense. 

Activation: 
 Teacher invites students to play the game Say and Show and tells 

them that we all have eyes, a nose, a mouth, teeth, ears, and hair by 

pointing at them as you say the parts of the face.  
 Then, calls on a volunteer to quickly draw a big face on the 

whiteboard in zoom. 

 Teacher draws students’ attention to the six pictures and asks them 
to look at their hair while teacher says the adjectives aloud.  

Connection: 
 Teacher draws students’ attention to the Listening Strategy and 

invites them to look at the picture and describe each girl. 

 

 

 

 Zoom Whiteboard 

 
 

 Pictures 
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 Teacher models by saying: girl b. is tall and chubby and writes it on 

the whiteboard.  

 After this, teacher explains the use of present simple in a sentence. 
 Teacher tells students they will listen about physical descriptions. 

 The teacher plays the video sharing her screen. 

 Teacher checks answers as a whole class and goes back to their 

predictions, checks and gives each description the right name. 

Affirming: 

 Teacher invites students to explain the use of Simple Present and to 

give a personal example using the Simple Present. 
 Students plays the game “Sentence Monkey” to reinforce the topic 

of Present simple. 

 Teacher invites the whole class to evaluate the answers and provide 
peer correction. 

 

 

 Audio/Video 

 Computer Speaker 

 
 

 

 
 

 ESL games platform 

 

MONITORING PLAN: 

Data Source 1: Field Notes. 

Data Source 2: Observation Sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  November 16th to November 20th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 3  
 

3.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”           Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Past Simple. 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To identify specific information in texts dealing with familiar issues. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 

Family members and 

body parts Adjectives 

related to hair, eyes, 

nose, height, weight, 

and age. 

 Structures 

Simple Past tense. 

Activation: 

 Teacher shows to students the Kahoot game.  

 Teacher asks students to choose a username and to log in. 

 Teacher starts the game in which the students need to choose 
between different options. The topic of the Kahoot is “Present 

Simple” 

Connection: 
 Teacher invites students to look some cards about Past Simple. 

 Students need to read the different sentences in past simple and have 

to repeat what they listen 
 Teacher plays an audio about different conversation in past simple. 

 

 Kahoot 

 

 

 
 

 

 

 Quizlet Platform 
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 Teacher play the audio and repeat three times the audio. 

 After the listening activity, students have to choose the correct option 

to respond to the questions. 

Affirming: 
 Teacher gives them an assessment sheet about Past Simple. 

 Teacher invites the whole class to evaluate the answers and provide 

peer correction. 

 Audio 

 Computer Speaker 
 

 

 Past simple assessment sheet 

 

MONITORING PLAN: 

Data Source 1: Field Notes. 

Data Source 2: Observation Sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  November 23rd to November 27th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 4  
 

4.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”           Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Future tense. 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To use idioms and colloquial expressions in informal conversations. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 

Keep an eye on 

I’m all ears 

I’m up to my neck 

 Structures 

Future tense 

 

Activation: 

 Teacher priors to having students work on the activity, ask them to 

show you their eyes, ears, and neck.  

 Then challenges them to tell the teacher what we do with those parts 
of the body (see with our eyes, listen with our ears, and control our 

head movements with our necks).  

 Teacher finishes by having them realize that associating words and 
functions helps build up concepts  

Connection: 
 Teacher highlights the importance of the use of future tense.  

 

 

 Slides about parts of the face 
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 Teacher asks a student to read the instructions and challenge   

everyone   to   deduce   the   answers   individually in a piece of paper.    

 Teacher plays the audio once or twice for them to confirm their 
predictions.  

Affirming: 
 Teacher invites students to provide examples from the audio in 

which the context helps to illustrate the meaning. 
 Teacher asks students to complete an online activity about the future 

tense. 

 Computer Speaker 

 Audio/Video 
 

 

 
 

 

 Future tense online activity 

MONITORING PLAN: 
Data Source 1: Field Notes. 

Data Source 2: Observation Sheet.  

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  November 30th to December 04th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 

 

 

  



120 

  

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 5  
 

5.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”           Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Future with -ING. 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To talk about types of movies, schedules and dates by using listening for the main idea and specific information. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 

Cinema, cine club, 

horror, science fiction, 

action, animated. 

Days of the week 

 Structures 

The future tense with -

ING. 

Activation: 

 Teacher invites students to play hangman to discover the mysterious 

character. 

 Teacher writes a tale dash for each of the letters in the character’s 

name and students start to play the game.  
 Teacher shows students some flashcards about the story of a 

mysterious case of a girl of a movie. 

Connection: 
 Teacher refers students to the Vocabulary. 

 Teacher presents the movie genres: This is a/an animated/ horror/ 

action/ science fiction movie, as you point at student’s examples. 

 

 

 

 

 Flashcards 
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 Teacher explains the use of future tense with -ing. 

 Teacher has them write in the chat their answers with their partners 

before socializing them as a whole class. 

Affirming: 
 Students start to work in the development of an activity about future 

tense in a power point presentation 

 Teacher asks them to share their answers to the whole class. 
 Teacher invites students to put into practice what they have just 

learned completing an assessment sheet about the future tense with -

ing. 

 Computer Speaker 

 Audio/Video 
 

 

 

 Power Point Presentation 
 

 Assessment sheet 

MONITORING PLAN: 

Data Source 1: Field Notes.  

Data Source 2: Observation Sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  December 07th to December 11th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 6  
 

6.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”           Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Present Perfect. 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To talk about a cultural program of festivals and art events through the use of listening for gist and listening for the main idea. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 

Art, painting, 

photography 

exhibitions, theater, 

food, rock, film, 

dance, reading 

festivals, months, 

cardinal numbers, 

time expressions 

Activation: 
 Teacher invites students to agree or disagree with this sentence: 

Imagination is more important than knowledge.  

 Teacher challenges students to think of the creator of this quote 
(Albert Einstein). 

 Teacher scrambles the letters of his name and have students discover 

the name and writes on the board: RATBLE TNEESIIN.  
 Teacher invites students to give their opinions about the quote. For 

each opinion helps students by organizing one letter of the name. 

For example, the next letter arrangement could be: ARTBLE 
TNEESIIN. 

 

 

 

 Interactive Slides 
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 Structures 

Present Perfect 

Simple. 

 Teacher encourages students to speak spontaneously and accepts all 

opinions. 

Connection: 
 Teacher draws students’ attention to think about the use of the 

Present Perfect tense. 

 Teacher gives examples relevant to their context.  

 Teacher invites students to take a think about more examples.  
 Teacher calls on a volunteer to read the instructions. 

 Teacher plays an audio about Present Perfect tense and students 

write the answers on the chat box. 

Affirming: 

 Students complete a worksheet about the vocabulary. 

 Students play an online game about Present Perfect tense. 
 Teacher invites the whole class to evaluate the answers and provide 

peer correction. 

 

 

 
 

 

 Audio CD 

 Speaker 

 
 

 

 Worksheet 

 Learn English platform 

MONITORING PLAN: 

Data Source 1: Field Notes. 
Data Source2: Observation Sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  December 14th to December 18th, 2020 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 7  
 

7.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”       Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Present Perfect (Negative). 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To understand and remember details in texts dealing with famous cultural events.   

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 
Dance, costume, wig, 

make-up, play, parade, 

celebration, festivals. 

 Structures 

The Present Perfect 
tense (Negative form) 

 

Activation: 

 Teacher brings a trivia game about Famous fests.  

 Teacher asks students to complete the questions written in the game. 

 Teacher show some cards of about the use of Present Perfect 
 Teacher invites them to listen and repeat pronunciation. 

Connection: 
 Teacher calls on a volunteer to read the instructions.  
 Teacher gets students to work individually.   

 Teacher has them share their choices and asks for examples by using 

the Present Perfect tense with the negative form. 
 Teacher congratulates students for their contributions 

 

 

 Trivia game 

 

 Quizlet platform 

 
 

 

 

 Slides  
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Affirming: 
 Teacher invites students to complete an online worksheet about 

Present Perfect Tense. 
 Teacher invites the whole class to evaluate the answers and provide 

peer correction. 

 

 

 Interactive Worksheet 

 
 

MONITORING PLAN: 

Data Source 1: Field Notes. 

Data Source 2: Observation Sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  January 04th to January 08th, 2021 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 8  
 

8.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”           Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Present Perfect (Question). 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To use idioms in informal conversations about cultural events through the use of listening for gist and for details. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 
A culture vulture 

The life of the party 

The flavor of the mon 

 Structures 

The Present Perfect 
tense (Question) 

 

Activation: 

 Teacher gets students work in pairs and have them ask each other 

the following questions: Are you fond of art? What’s your favorite 

festival? Are you the center of attention at school? What’s your 
favorite music band? 

 Teacher congratulates them on their contributions. 

 Teacher shows a poster and does picture exploitation by asking: 
Where is the girl in the first picture? Where is the boy in the second 

picture? And What is Coldplay? 

Connection: 
 Teacher calls on a volunteer to read the Word Bank  

 

 

 Poster 

 

 
 

 

 Power Point Presentation 
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 Teacher gives an explanation about the use of Present Perfect tense 

(Question) and shows some examples.   

 Teacher encourages them to complete the conversations individually 
without listening to the recording, while teacher provide help if 

necessary.   

 Teacher has them listen to the audio to confirm their answers. 

Affirming: 
 Teacher asks students to provide examples about the use of Present 

Perfect tense (Question) in the Zoom chat. 

 Teacher asks students to complete an online assessment sheet about 
the vocabulary. 

 Computer Speaker 

 Audio/Video 
 

 

 
 

 

 

 Online Assessment sheet 

MONITORING PLAN: 

Data Source 1: Field Notes. 

Data Source 2: Observation Sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  January 11th to January 15th, 2021 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 9  
 

9.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”           Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez.                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Present Progressisve 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To talk about what people are doing at the moment of speaking through the use of listening for the main idea and for specific information. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 
Activities on the street:  

skate, walk the dog, 

talk on the phone, ride a 

bike, go to, listen to 
music, eat, run 

 Structures 

The Present 

Progressive tense. 

Activation: 

 Teacher invites students to play the game “Car Racing”. 

 In this game the students are going to practice the new topic that is 

“Present Progressive” 
 Students are going to see the picture and the sentence and they eed 

to choose the correct option to complete the sentence. 

Connection: 
 Teacher does some picture exploitation by asking: Where are these 

people? Who are these people? Are they young or old? Who is 

chubby? Who has red curly hair? Who has long blond hair? What 
does the boy in picture number 3 look like?  Who are siblings? Who 

 

 

 

 ESL game plus platform 

 
 

 

 Flashcards 
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are parents? Can you find two dogs? Can you find 2 bikes? Can you 

see an ice-cream? Can you find a computer?  

 Teacher calls a volunteer to read the instructions.  
 Teacher plays the audio as many times as necessary for students to 

identify the characters in the picture.   

 Teacher gets students to cross-check answers prior to socializing them 

as a class.   

Affirming: 
 Teacher refers students to the Reflect on Grammar box and explains 

the use of the Present Progressive tense to talk about actions that 
happen at the moment of speaking. 

 Students play an online game about Present Progressive and share 

their scores. 

 

 Slides 

 

 Audio 

 Speaker 

 
 

 

 
 

 Learn English platform 

MONITORING PLAN: 
Data Source 1: Field Notes 

Data Source 2: Observation Sheet. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  January 18th to January 22nd, 2021 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 10  
 

10.                                                         INFORMATIVE DATA 

 

Institution: Colegio de Bachillerato “Presidente Isidro Ayora”          Participants: 3rd Year BGU “A” 

Teacher: Lic. Jhon Núñez                                                     School Year: 2020-2021 

Teacher Candidate: Katherine Michelle Vélez Bravo.                     Topic: Demonstrative Pronouns. 
RESEARCH PROBLEM: How do the Top-Down Activities enhance Listening skills among students of Third Year "A" of Bachillerato 

Afternoon Session, at Colegio de Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school year? 

GOAL: By the end of the intervention plan students will be able to enhance their listening skills using top-down activities focused on the 
following aspects: predicting, listening for gist, listening for the main idea and listening for specific information. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To describe clothes using demonstrative pronouns through the use of listening for gist and for details. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES AVAILABLE / 

NEEDED 

 Vocabulary 
Words related to 

clothes. 

 Structures 

Demonstrative 

pronouns (this, that, 
these, those) 

Activation: 

 Teacher invites students to imagine the classroom is a clothing store. 

 Teacher asks them to look for some clothes and encourages them to 

let their imagination fly while.  
 Have students quickly identify the clothes that you say aloud (E.g. 

Show me a jacket) 

Connection: 
 Teacher plays the audio twice and invite students to do some choral 

and individual drills of the clothes. 

 Teacher center their attention on the Listening Strategy.  

 

 

 Random Clothes 

 

 
 

 

 Computer Speaker 

 Audio/Video 
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 Teacher asks students to complete the chart with singular and plural 

clothing items.  

Affirming: 
 Teacher draws students’ attention to the Grammar Strategy. 

 Teacher asks students to read and complete a chart about 

Demonstrative Pronouns. 

 Students complete a worksheet about Clothes. 
 Teacher invites students to use the whiteboard and complete some 

exercises about Demonstrative Pronouns. 

 

 

 
 

 Power Point Presentation 

 Worksheet 

 Online Whiteboard 

MONITORING PLAN: 
Data Source 1: Field Notes. 

Data Source 2: Observation Sheet. 

Data Source 3: Post-test. 

Data Source 4: Post-questionnaire. 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  January 25st to January 29th, 2021 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational Standards on 

U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking Ability 
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g. TIMELINE 

ACTIVITIES 

2020 2021 

OCTOBER NOVEMBER DECEMBER JANUARY FEBRUARY MARCH APRIL MAY JUNE JULY AUGUST SEPTEMBER 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

PHASE I: PROJECT                                                 

Presentation of the Project  X X X                                             

Designation of the Project Advisor   X X                                             

Project revision and approval   X X X                                            

Designation of the Thesis Advisor     X X                                           

PHASE II: ACTION PLAN                                                 

Application of Instruments      X X X X                                        

Act and Observe      X X X X X   X X X X X X X X                             

PHASE III: THESIS PROCESS                                                 

Tabulation and elaboration of tables and Graphs                    X X                            

a. Theme    X X X              X X                            

b. Introduction                     X X                           

c. Summary                     X X                           

d. Review of the Literature         X X           X X                           

e. Materials and Methods                      X                           

f. Results (Interpretation and analysis)                    X X X X                          

g. Discussion                      X X                          

h. Conclusions                       X                          

i. Recommendations                       X                          

j. Bibliography and Annexes                       X X                         

PHASE IV: REVISION AND APPROVAL                                                 

Thesis revision                         X X X X X                    

Thesis presentation                            X X X                   

Thesis Approval                            X X X                   

PHASE: V PHASE OF INCORPORATION                                                 

Presentation of documents                              X X X X X X X X X           

Private Review                                      X X X X        

Corrections                                      X  X X        

Public sustentation and incorporation                                        X X X X X X X X X 
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h. BUDGET AND FINANCING 

Budget  

Expenses  Cost 

Internet connection  $180.00 

Print of reports  $80.00 

Print of the project  $90.00 

Copies  $75.00 

Unforeseen  $100.00 

Print of the final report and thesis  $100.00 

TOTAL  $625.00  

Financing  

   The financing of the expenses derived from the present research work will be 

assumed by the research author. 

   Resources.  

   Human  

 The teacher candidate as a researcher 

 The thesis advisor  

 Students of third year "A" of Bachillerato afternoon session, at Colegio de 

Bachillerato “Presidente Isidro Ayora” in Loja city during 2020-2021 school 

year. 

Material  

 Printed materials  

 Books  

 Notebooks  

 Laptop  
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 Worksheets 

 Assessment sheets 

 Flashcards 

 Pictures. 

Technical  

 Computer 

 Printer 

 Internet connection 
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ANNEXES  

Annex 1. Observation Sheet. 

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

OBSERVATION SHEET: LISTENING SKILL 

OBSERVATION SHEET 

Observation: #1 

 

Topic: Pre-

questionnaire 

 

Objective of the 

session:  

To diagnose the 

students’ attitude in 

front of top-down 

activities. 

Date/Time: November 

11th, 2020 

 

Participants: Students of 

Third Year "A" of 

Bachillerato 

Role of the researcher: 

Nonparticipant observer 

Duration of the 

observation: 1 hour 

 

 

Thing to be observed  

 

(Indicators) 

Levels of Acceptability  Remarks  

P
er

fe
ct

ly
 

a
cc

ep
ta

b
le

  

A
cc

ep
ta

b
le

  

u
n

a
cc

ep
ta

b
le

  

T
o
ta

ll
y
 

u
n

a
cc

ep
ta

b
le

  

Listening for gist      

Listening for specific 

information 
     

Listening for the main 

idea 
     

Predicting      
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Annex 2. Field Notes. 

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

DATA COLLECTION SOURCE: FIELD NOTES 
 

FIELD NOTES  

Observation: #1 

Topic: 

Objective of the 

session: 

Date /Time: 

Class size: 

Participants: 

Students of Third Year 

"A" of Bachillerato 

 

Location: 

Duration of the 

observation start/end 

time: 

Observer involvement: 

Nonparticipant observer 

Description of the event Reflective notes 
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Annex 3. Pre/Post Test and Scoring Guide. 

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

DATA COLLECTION SOURCE: PRE/POST TEST 

 

Student’s Code:  

Date:  

Objective: To collect information to carry out the research of “TOP-DOWN 

ACTIVITIES TO ENHANCE LISTENING SKILLS AMONG STUDENTS OF THIRD 

YEAR OF BACHILLERATO AFTERNOON SESSION, AT COLEGIO DE 

BACHILLERATO “PRESIDENTE ISIDRO AYORA” IN LOJA CITY DURING 2020-

2021 SCHOOL YEAR.” 

1. You will watch a short video about the daily routine of Miko. Complete with the 

correct answer. (Listening for gist)           

 2,5 pts 

1. Where does Miko live? 

 San Diego, California. 

 Los Angeles.  

 Chicago.    

2. What time does she usually wake up? 

 6:30  

 7:30 

 7:00 

3. What does she do before getting ready for school? 

 She walks her dogs.  

 She feeds her dogs. 

 She walks alone 

4. What time do her classes start? 

 8:30 
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 6:00  

 8:00 

5. What does she do after school? 

 She chats with her friends. 

 She does her homework. 

 She eats her lunch. 

2. You will hear an interview. You have five multiple-choice questions about the 

interview, choose the correct option. (Listening for specific information)          

        2,5pts 

1. This year, the course will run for... 

a) six weeks.   

b) seven weeks.   

c) eight weeks.   

 

2. The problem last year was that... 

a) few people wanted to attend.   

b) there were too few workers.   

c) there was nothing to do on rainy days.   

 

3. This, year, for the first time, children will... 

a) do creative activities.   

b) do new outdoor sports.   

c) organise events.   

 

4. Molly doesn’t think children will come for six weeks because... 

  a) it’s too expensive.   

  b) they will do the same activities again and again.   

  c) their parents will want to spend time with them.   

 

5. The course isn’t open to teenagers because... 

a) Molly thinks they aren’t interested in the activities which are available.   

b) Molly thinks they should spend time with young people of a similar age.   

c) Molly’s staff think that teenagers are difficult to please.   

 

3. Listen to Kevin and Maria. They are talking about Maria and her sister, 

Catherine. Write (T) if it is true or (F) if it is false. (Predicting)    

             2,5 pts 

 

 Maria has brown, curly hair.        (   ) 

 Maria and Catherine have the same colour eyes.     (   ) 

 Maria’s face is longer than Catherine’s.      (   ) 
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 Catherine’s nose and mouth look like Maria’s.     (   ) 

 Catherine is taller than Maria.       (   ) 

4. Listen to the audio about J.K. Rowling and complete with the corresponding 

word in the blank spaces. Use the words in the box. (Listening for the main 

idea)        2,5 pts 

 

 

 

 

 

 

 

_________is a boy wizard who has taken over the world. He is everywhere. No one had 

heard of Harry Potter before ______. That’s when J.K. Rowling published her first_____. 

She’s the ______ of Harry Potter. The first novel was called ‘Harry Potter and the 

______________’ and it became an amazing success.  Everyone was talking about it and 

Harry became an overnight_____________.  Six more Harry Potter books followed and 

they all became bestsellers. People went crazy over every new book. ________ waited 

overnight outside a bookstore to make sure they got their copy of the _________. My 

friends are 40 years old!  Harry Potter is now a global industry, with _______and 

merchandise of all kinds. It’s _______ how big he is. 

 

You now have five minutes to check your work. You may use a dictionary. 

GOOD LUCK! 

 

 

  

1997  phenomenon  movies   book     

amazing   creator   Philosopher's Stone   

 My friends    latest book    Harry 

Potter 



146 

  

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

PRE AND POST TEST SCORING GUIDE 

INDICATOR FROM QUESTION 1: Listening for gist 

INDICATOR FROM QUESTION 2: Listening for specific information 

INDICATOR FROM QUESTION 3: Predicting 

 

 

 

 

 

 

NUMBER ANSWER SCORE 

1 San Diego, California 0.5 

2 7:30 0.5 

3 She feeds her dogs 0.5 

4 8:30 0.5 

5 She chats with her friends 0.5 

Total 2,5 

 

NUMBER ANSWER SCORE 

1 a 0.5 

2 b 0.5 

3 c 0.5 

4 c 0.5 

5 b 0.5 

Total 2,5 

LITERAL ANSWER SCORE 

1 T (true) 0.5 

2 F (false) 0.5 

3 F (false) 0.5 

4 T (true) 0.5 

5 F (false) 0.5 

Total 2,5 



147 

  

INDICATOR FROM QUESTION 4: Listening for the main idea 

 

 

  

LITERAL ANSWER SCORE 

1 Harry  0.25 

2 1997 0.25 

3 Book 0.25 

4 Creator 0.25 

5 Philosopher’s Stone 0.25 

6 Phenomenon 0.25 

7 My friends 0.25 

8 Latest book 0.25 

9 Movies 0.25 

10 Amazing 0.25 

Total 2,5 
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Annex 4. Pre/Post Questionnaire. 

 

 

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

DATA COLLECTION SOURCE: PRE / POST QUESTIONNAIRE  
 

Dear student: The objective of this questionnaire is to know the students´ opinions 

towards the use of Top-down Activities to enhance Listening skills. Please, give truthful 

answers to the questionnaire with sincerity about Listening skills. Do not forget that your 

answers will be anonymous and confidential.  

 

Student’s Code:  

Date:  

1. How often do you develop the listening skills using top-down activities? 

Always    (  ) 

Sometimes   (  ) 

Rarely     (  ) 

Never     (  ) 

2. When I use top-down activities, I get the main idea of the listening exercises. 

Strongly agree    (  )    

Agree     (  )    

Disagree                          (  )  

Strongly disagree                                (  ) 

3. In your opinion, how effective is the use of top-down activities in order to 

enhance listening skills? 

Very Effective    (   ) 

Moderately Effective   (   ) 

Slightly Effective    (   ) 

Not effective at all    (   )  
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4. What of the following top-down activities do you prefer to develop listening 

skills? 

Listing   (   )  Questioning    (   ) 

Word Association   (   )  Looking at Pictures before listening   (   ) 

All of them   (   )  None of them               (   ) 

5. Do you enjoy the development of listening exercises through the application 

of top-down activities during the English classes? 

Always     (   ) 

Sometimes     (   ) 

Rarely      (   ) 

Never     (   )  

 

THANKS FOR YOUR COLLABORATION 
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Annex 5. Research Matrix. 

THEME: TOP-DOWN ACTIVITIES TO ENHANCE LISTENING SKILLS AMONG STUDENTS OF THIRD YEAR OF 

BACHILLERATO AFTERNOON SESSION, AT COLEGIO DE BACHILLERATO “PRESIDENTE ISIDRO AYORA” IN LOJA 

CITY DURING 2020-2021 SCHOOL YEAR. 

Problem Objectives Theoretical Frame Methodological design 

(Action research) 

Techniques and 

instruments 

General 

   How do the top-down 

activities enhance 

listening skills among 

students of third year “A” 

of Bachillerato afternoon 

session, at Colegio de 

Bachillerato “Presidente 

Isidro Ayora” in Loja city 

during 2020-2021 school 

year? 

 

Specific 

 

 What theoretical and 

methodological 

references about top-

down activities are 

adequate to enhance 

listening skills among 

students of third year 

General 

   To enhance the 

listening skills through 

top-down activities 

among students of third 

year “A” of Bachillerato 

afternoon session, at 

Colegio de Bachillerato 

“Presidente Isidro Ayora” 

in Loja city during 2020-

2021 school year. 

 

Specific 

 

• To research the 

theoretical and 

methodological 

references about top-

down activities and 

their application on 

listening skills. 

Independent Variable 

Top-down Activities 

 

 Top-down Processing 

- Top-down processing 

for listening skills. 

 Aim of Top-down 

Processing 

 Importance of Top-

down Processing 

 Advantages of Top-

down Processing 

 Prior or Background 

Knowledge 

-Schema Theory 

 Top-down Listening 

Strategies 

- Listening to the main 

idea. 

-Predicting.  

Preliminary 

investigation 

 Observing the state of 

the students during 

the process of 

learning into the 

classroom. 

 Stating the 

background of the 

problem. 

 Describing current 

situation. 

 Locating and 

reviewing the 

literature. 

 Create a 

methodological 

framework for the 

research. 

 Non-participant 

observation 

 Observation 

sheet  

 Field notes 

 Pre and post 

test 

 Pre and post 

questionnaire 
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“A” of Bachillerato 

afternoon session, at 

Colegio de 

Bachillerato 

“Presidente Isidro 

Ayora” in Loja city 

during 2020-2021 

school year?  

 What are the issues 

that limit the 

enhancement of 

listening skills 

among students of 

third year “A” of 

Bachillerato 

afternoon session, at 

Colegio de 

Bachillerato 

“Presidente Isidro 

Ayora” in Loja city 

during 2020-2021 

school year? 

 What are the phases 

of the intervention 

plan that help to 

enhance listening 

skills among students 

of third year “A” of 

• To diagnose the issues 

that limit the listening 

skills in the English 

language among 

students of third year 

“A” of Bachillerato 

afternoon session, at 

Colegio de 

Bachillerato 

“Presidente Isidro 

Ayora” in Loja city 

during 2020-2021 

school year. 

• To design an 

intervention plan 

based on top-down 

activities in order to 

enhance listening 

skills among students 

of third year “A” of 

Bachillerato afternoon 

session, at Colegio de 

Bachillerato 

“Presidente Isidro 

Ayora” in Loja city 

during 2020-2021 

school year. 

-Drawing inferences. 

-Summarizing  

 Top-down Activities 

- Word Association  

- Questioning. 

- Listing 

- Looking at Pictures 

Before Listening 

 

Dependent Variable 

Listening Skills 

 Definition of 

Listening 

 Types of Listening 

 -Extensive listening. 

 -Intensive listening. 

 Listening Strategies 

    -Pre-listening stage. 

    -While listening stage. 

    -Post-listening stage. 

 Listening Sub-skills 

-Listening for gist. 

-Listening for the main 

idea. 

 Designing an 

intervention plan 

 

Intervention and 

Observation 

 Observing and 

monitoring students’ 

performance 

according to the 

intervention plan. 

 Presentation of the 

research finding. 

 Reflecting analyzing 

and answering the 

proposed inquires. 

 Organizing the final 

report. 
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Bachillerato 

afternoon session, at 

Colegio de 

Bachillerato 

“Presidente Isidro 

Ayora” in Loja city 

during 2020-2021 

school year? 

 Which top-down 

activities are used to 

enhance listening 

skills among students 

of third year “A” of 

Bachillerato 

afternoon session, at 

Colegio de 

Bachillerato 

“Presidente Isidro 

Ayora” in Loja city 

during 2020-2021 

school year? 

 How effective were 

the top-down 

activities in 

enhancing listening 

skills among students 

of third year “A” of 

Bachillerato 

• To apply the most 

suitable top-down 

activities in order to 

enhance listening 

skills among students 

of third year “A” of 

Bachillerato afternoon 

session, at Colegio de 

Bachillerato 

“Presidente Isidro 

Ayora” in Loja city 

during 2020-2021 

school year. 

 To validate the results 

obtained after the 

application of top-

down to enhance 

listening skills among 

students of third year 

“A” of Bachillerato 

afternoon session, at 

Colegio de 

Bachillerato 

“Presidente Isidro 

Ayora” in Loja city 

during 2020-2021 

school year. 

-Listening for specific 

information. 

-Dictation task. 

-Use of video. 

-Listening to check a 

written task. 

-Listening for details. 

-Perception of sounds. 

Assessing Listening in 

the Language Classroom 

-Principles of language 

assessment. 

Practicality. 

Reliability. 

Validity. 

Authenticity. 

Washback. 
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Annex 6. Grading Scales 

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

PRE AND POST QUESTIONNAIRE GRADING SCALES 

 

Listening skills 

Quantitative score range Qualitative score range 

10 Superior 

9 Excellent 

8-7 Average 

6-5 Below average 

4-0 Failing 

 

Top-down Activities 

 

Quantitative score range Qualitative score range 

81-100 High level of effectiveness of Top-down Activities 

61-80 Expected level of effectiveness of Top-down Activities 

41-60 Moderate level of effectiveness of Top-down Activities 

21-40 Unexpected level of effectiveness of Top-down Activities 

01-20 Low level of effectiveness of Top-down Activities 
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