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b. RESUMEN 

 

El propósito de este estudio fue mejorar la comprensión lectora a través de 
círculos literarios entre estudiantes de décimo año de educación básica 
paralelo “B”, sección vespertina en el colegio Pío Jaramillo. Esta 
investigación se realizó utilizando los métodos científico, descriptivo, 
analítico-sintético y estadístico. Además, se utilizaron instrumentos como 
exámenes y cuestionarios al inicio y al final del plan de intervención que se 
aplicaron a veinticinco estudiantes. Además, diarios y hojas de observación 
fueron útiles para registrar la actitud de los estudiantes y monitorear su 
avance en la lectura comprensiva. La implementación de círculos literarios 
redujo significativamente las limitaciones de los estudiantes en identificar 
ideas principales y secundarias como en ordenar un texto de lectura 
correctamente. Se concluye que la estrategia de círculos literarios fue un 
recurso eficaz para mejorar la comprensión lectora de los alumnos, lo que 
les permitió trabajar de manera cooperativa para comprender claramente 
los textos y convertirse en lectores independientes. 
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ABSTRACT 

 

The purpose of this study was to improve reading comprehension through 
literature circles among tenth-year “B” students of basic education, 
afternoon session at Pío Jaramillo School. This research was done using 
the scientific, descriptive, analytic-synthetic and statistical methods. In 
addition, instruments like tests and questionnaires were used at the 
beginning and at the end of the intervention plan and they were applied to 
twenty-five students to collect information. Also, reflective journals and 
observation sheets were useful to notice students’ attitudes and monitor 
students’ progress in reading comprehension. As a result, the 
implementation of literature circles meaningfully reduced the students' 
limitations in identifying main ideas and supporting details as in ordering 
correctly a reading text. Literature circles strategy was an effective resource 
to improve students’ reading comprehension, it permitted students work 
cooperatively, to clearly understand texts and become independent readers. 
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c. INTRODUCTION 

 

   Reading comprehension is essential for learning a new language, if 

learners are able to comprehend a text, they can get the information that 

someone is trying to communicate in a written way easily. Moreover, reading 

comprehension facilitates a deep knowledge of other cultures, which 

includes the facility to travel around the world and to get familiar with the 

customs of different people. In contrast, a lack of comprehension in reading 

leads to some misunderstandings and misinterpretations of certain 

information or messages.  

   For many students it is really hard to comprehend a text in a foreign 

language, to identify main ideas and supporting details. Similar problems 

were found among tenth-year students of basic education through 

observations carried out by the researcher. In these observations the 

researcher noticed the difficulties that students faced when they have to 

comprehend a text in class. The development of reading comprehension in 

the classroom was not carried out in a precise way because students were 

not able to identify the principal idea or find specific information in a text. 

This is why the researcher was motivated to investigate how literature 

circles improve reading comprehension among tenth-year “B” students of 

basic education, afternoon session at Pío Jaramillo School in Loja city 

during 2019 – 2020 school year. 

   The specific objectives set for developing this investigation were: to 



5 

 

research the theoretical and methodological references about literature 

circles to improve reading comprehension, to diagnose the issues that limit 

the development of reading comprehension, to design an intervention plan 

based on literature circles to improve reading comprehension, to apply the 

most suitable activities of literature circles to improve reading 

comprehension, to validate the effectiveness that had literature circles in the 

improvement of reading comprehension among tenth-year “B” students of 

basic education, afternoon session at Pío Jaramillo School in Loja city 

during 2019 – 2020 school year. 

   Various methods were used in this study. The scientific method 

facilitated the study of appropriate literature circle activities to improve 

reading comprehension. The descriptive method served to explain and 

analyze the object of investigation. The analytic- synthetic method was 

used to analyze and interpret the obtained result through tests. Finally, the 

statistical method was important in making the quantitative statistical 

analysis of the data obtained from tests and questionnaires.  

   The current research work covers the following sections. At the beginning, 

there is the Abstract, it contains the general objective, instruments, 

methods, main results and conclusions. Then the Introduction that 

includes a contextualization of the problem, the central problem, the 

reasons why the theme was chosen, the specific objectives of the research, 

the methodology and finally the content of the present thesis. After that, the 

Literature Review, which contains the main theoretical references of the 
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two variables: literature circles and reading comprehension which were 

useful to support this investigation. The section of Materials and Methods 

covers a description of the design of the research, the instruments, 

techniques and population that have been used in the research work. Next, 

the Results section describes the pre-posttest and the pre-post 

questionnaires findings organized in tables and figures. Furthermore, each 

result contains an analysis and interpretation. The Discussion includes the 

major findings of the research, the meanings behind the results and reasons 

why the findings are relevant. Then the Conclusions which were made 

based on the objectives that were set up at the beginning of the intervention, 

and the Recommendations that include some suggestions for teachers in 

order to improve their teaching practice. 
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d. LITERATURE REVIEW 

 

LITERATURE CIRCLES 

   Literature circles are small, temporary discussion groups that focus on 

reading any kind of text. These literature circles have regular meetings, with 

discussion sessions. When the students finish reading a text, the circle 

members plan a way to share highlights of their reading with the wider 

community; then the members select more readings, and move into a new 

cycle (Daniels, 2002). 

   According to Rogers & Leochko (2002), literature circles are also a forum 

that provides students with opportunities to interact with reading material at 

different levels. Students examine literary aspects of the text, make 

connections and seek out elements of the story that are important. This is 

an activity that helps to establish positive reading behaviors in students by 

demonstrating cooperation and communication inside a group. 

Literature Circles Models 

   Classroom book clubs. 

   According to Laura Candler (2016), classroom book clubs is a flexible 

model of literature circle that does not require the use of extensive handouts 

and assignment booklets. This model is called book clubs because it is a 

more relaxed method that seems like a club and not a reading lesson. This 

model is highly effective for improving reading skills as well as promoting 

the joy of reading and helping kids connect through literature. 
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   Mini literature circles. 

   Mini literature circles are referred to the level of the student that are 

participating in this model. A mini literature circle can be completed in one 

or two days depending on the time allowed. (Candler, 2016) 

   Literature circles with roles. 

   Literature circles with roles are small discussion groups in which students 

read any kind of text such as a story, poem, article, or book. In this model 

each member in the literature circle has a determined role and each 

member prepares to take specific responsibilities in the discussion group. 

(Daniels, 2002) 

   Literary lunch bunches. 

   According to Laura Candler (2016), literary lunch bunches are fun, 

informal literature circles that kids attend on a voluntary basis. The program 

is called literary lunch bunch because the meetings are held during lunch, 

in the classroom or another quiet area. 

Literature Circle Roles 

   Literature Circle participants have roles to discuss about the text. Some 

roles that usually are used during the reading comprehension classes 

include: The Discussion Director, The Connector, The Literary Luminary, 

The Illustrator or Art Director, The Summarizer, The Vocabulary Enricher, 

The Word Wizard or The Wild & Crazy Word Finder, The Super Story Teller, 

The Passage Performer, The Bridge Builder, The Reporter, The Discussion 

Notetaking Graphic Organizer, The Double Entry Journal Role and The 



9 

 

Researcher (Gilbert, 2000 ). 

   The discussion director. 

   The role of discussion director is to develop a list of questions that the 

group should discuss about the assigned section of the book, to create 

questions that encourage the group to consider many ideas. It helps the 

group explore important ideas and share their reactions. The discussion 

director will be in charge of leading the discussion. (Perea, 2018) 

   The illustrator. 

   The illustrator creates a drawing related to the reading. It can be a cartoon 

or diagram. Then the member with this role shows the illustration to the 

group without any explanation, and asks each group member to respond, 

either by making a comment or asking a question. (Gilbert, 2000 ) 

   The summarizer. 

   The summarizer role involves preparing a brief summary of the reading. 

The summary should include the main ideas, details, events to remember, 

major characters or other significant highlights of the text (Perea, 2018). 

   The vocabulary enricher. 

   The role of the vocabulary enricher is to clarify word meaning and 

pronunciation. In this role, the person writes how the word was used in the 

text and looks up each word in the dictionary (Gilbert, 2000 ). 

   The reporter. 

   This role identifies and reports on the key points of the reading 

assignment. The person with this role makes a list that describes how the 
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plot develops important events, and characters in this section of the text. 

This role shares the report during the group meeting to help to focus on the 

key ideas presented in the reading. (Rogers & Leochko, 2002) 

   The discussion notetaking graphic organizer. 

   The role of discussion notetaking graphic organizer is to listen to the 

person of the group who is reading and take notes. Listening is an important 

part of a group discussion. Taking notes during group discussions can help 

students to understand the text (Perea, 2018). 

   The researcher. 

   The purpose of the researcher is to search important data about the text. 

The researcher locates information related to the text, such as cultural 

references or the history of the book’s setting (Freebody, 2003). 

Procedure for Implementing Literature Circles 

   Maher (2013) explains their procedure for implementing literature circles, 

which contains: reading material selection, community building, the number 

of students in each circle, preparation for the discussions plus sharing and 

discussions. 

   Reading material selection. 

   The reading materials used in literature circles are important to stimulate 

lively and meaningful discussions (Farinacci, 1998). Some authors, 

including Farinacci (1998), and Peralta-Nash & Dutch (2000) have 

suggested the following criteria for selecting texts to use in literature circles: 

 Comprehensible to students of different abilities and interests 
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 Reflect students' language needs and skills 

 Address issues/topics relevant to students' lives 

 Provoke thinking and discussion by the students 

   Community building. 

   One belief is that a primary function of literature circles is to create a 

classroom community in which students and teachers can learn from and 

with each other. Farinacci (1998) recommends that the teacher discuss the 

following topics with students:  

 how to handle unknown words. 

 how to respond and provide feedback amongst circle participants. 

 how to select topics for discussion 

 how to get along as a group 

   Number of participants in each circle. 

   In each literature circle, learners need time and opportunities to express 

ideas and to respond to other members in thoughtful ways. Farinacci (1998) 

suggests that four to eight participants are the ideal number for a literature 

circle, although effective discussion may also occur between as few as two 

learners or as many as an entire class. 

   Preparation for discussion. 

   Preparation for discussion involves students not only becoming familiar 

with the text being read but also being prepared to fulfil the various different 

roles in the discussion. These roles may either be assigned by the teacher 

or selected by the students themselves, and they are usually rotated with 
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each new reading (Gilbert, 2000 ). 

   Sharing and discussion. 

   After all members in a circle have finished the reading and role 

preparations, participants should assemble and begin their discussions. 

Students should bring written responses or worksheets and use these as 

guides for the discussions (Gilbert, 2000 ). 

Activities of Literature Circles  

   Peer response. 

   Peer response involves students reading and commenting on one 

another's work. Peer response is a form of collaborative learning in which 

readers meet usually in small groups, face-to-face or online to respond to 

one another's work. The usual materials for this activity are the worksheets 

and notes which improves the ability to sequence and identify details in 

reading comprehension (Coccia, 2015 ). 

   Think-pair-share. 

   As probably the best known cooperative learning exercise, the think-pair-

share structure provides students with the opportunity to reflect on the 

question modeled and then practice sharing and receiving potential 

solutions. The necessary materials for this activity are the worksheets and 

questions to develop finding for the main idea in reading comprehension 

(Rogers & Leochko, 2002). 
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   Note-taking pairs. 

   It basically consists in taking notes of the text. It is a technique in which 

students pool information from their individual notes to create an improved, 

partner version. It is particularly useful for helping students acquire 

information and correct inaccuracies in their notes and learn to become 

better note takers. The materials for this activity are the notes, which helps 

students to develop the ability to look for details during reading (Coccia, 

2015 ). 

Importance of Literature Circles in the Classroom  

   Literature circles have been used as a comprehension tool for the last 33 

years. Daniels (1994) mentions that a teacher named Karen Smith is the 

originator of the idea of literature circle. Wilfong (2009), also indicates that 

the originator of literature circle observed students forming their own 

discussion circles after having discovered a box of forgotten books in the 

classroom. Wilfong (2009) explains that Karen Smith began to develop the 

concept of what is now recognized as literature circles in the English 

classroom.  

   Coccia (2015) states that in classrooms, literature circles are being used 

by teachers to promote better thinking skills and higher reading 

comprehension levels among their students that allow a better 

understanding of the contents seen during the English language sessions 

through collaborative work. Also Coccia (2015) states that teachers use 

literature circles to promote equitable work, this strategy use groups which 
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each member performs a specific role with supervision of a teacher who 

organize students to work equitably in each session, so that when 

innovative strategies like literature circles are integrated into classroom 

experiences, students are able to understand better a text developing strong 

skills to comprehend a reading. 

   According to Covert (2009), literature circles are one important tool to 

motivate students to read and reach goals in classroom. When students are 

given a voice in what they read they are more likely to learn and enjoy the 

experience. The groups of students read a text and participate with specific 

roles, it motivates students to read independently and to share information 

in class, which consequently attains goals easily. 

   Literature circles with roles strategy is a great teaching tool to engage 

students from almost all levels, from the beginning level all the way to 

university students learning a second language. It allows students to 

actively participate, to learn new vocabulary, to implicitly learn grammar in 

English, to enjoy reading, to deeply analyze a text, make connections and 

to analyze any text in a deeper way. Moreover, this model has powerful 

potential to develop and improve students’ reading comprehension skills 

creating a fruitful, encouraging environment to foster a natural interaction 

and love for reading (Freebody, 2003). 

READING COMPREHENSION  

   Reading comprehension is an issue observed in the tenth-year “B” 

students at Pío Jaramillo Alvarado School for that reason it was essential to 



15 

 

analyze the literature about it in order to find the most relevant features 

associated with reading comprehension. Reading is fundamentally 

important for success. It opens the door to personal and professional 

opportunities. According to Rebecca Baier (2005), reading comprehension 

is a critical skill in the educational success of all individuals. 

   Similarly, Steve McKee (2012) affirms that reading is an activity performed 

to develop an understanding of a subject or topic. Reading is an essential 

skill that individuals need to process in order to be successful in life. Also 

reading comprehension can be defined as the ability to extract meaning or 

learn from text. It is a skill that results from the independent, sequential 

development of hierarchically ordered lower-level skills (Basaraba, 

Yovanoff, & Alonzo, 2012). 

   Gilakjani & Sabouri (2016) also define reading comprehension as the 

process of creating meaning from text. The purpose is to get an 

understanding of the text rather than to acquire meaning from individual 

words or sentences.  Developing skills like finding the main idea, identifying 

supporting details, sequencing events, summarizing, inferencing, self-

questioning, comparing and contrasting. These skills are particularly 

important for comprehending a text. The outcome of reading 

comprehension is the mental representation of a text meaning that is 

combined with the readers’ previous knowledge (Baier, 2005). 

 

 



16 

 

Kinds of Reading  

   Extensive reading. 

  There are different definitions for extensive reading. Baier (2005) 

describes it as skimming and scanning activities and expressed that 

exposing learners to large quantities of meaningful and fascinating materials 

and activities will have a significant impact on the learners’ knowledge of L2. 

   According to Gilakjani & Sabouri (2016), extensive reading activities can 

be beneficial in aiding learners to become self-directed individuals who are 

searching for meaning, provided that they are based on student-selected 

texts so that learners will be interested in what they are reading. 

   Intensive reading. 

   In this type of reading, learners read a page to find the meaning and to be 

familiar with the strategies of writing. Through this reading, students can get 

fundamental practice in performing these strategies based on a series of 

materials. These strategies can be either text-related or learner-related. The 

first involves recognition of text organization and the second involves 

strategies such as linguistic, schematic, and metacognitive strategies. 

Intensive reading is useful to develop reading comprehension. (Gilakjani & 

Sabouri, 2016) 

Comprehension Levels 

   According to Newmark (2007), there are three levels of comprehension 

that are important and need to be fostered. These are the literal 

comprehension, inferential comprehension, and critical comprehension. 
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   Literal comprehension. 

   Literal comprehension is the understanding of information and facts 

directly stated in the text. It involves what the author is actually saying. The 

reader needs to understand ideas and information explicitly stated in the 

reading material. Some of this information is in the form of recognizing and 

recalling facts, identifying the main idea, supporting details, categorizing or 

sequencing, outlining, and summarizing. The reader will be able to better 

understand what is actually happening within the text (Basaraba, Yovanoff, 

& Alonzo, 2012). 

   Inferential comprehension. 

   Inferential comprehension is the ability to process written information and 

understand the underlying meaning of the text. It deals with what the author 

means by what is said. The reader must simply read between the lines and 

make inferences about things not directly stated. Certain ideas and 

concepts may be implied by the text, and they may not be apparent at first 

glance. (Basaraba, Yovanoff, & Alonzo, 2012) 

   Critical comprehension. 

   Critical comprehension is more than evaluating the quality of the text and 

stating an opinion about it. It requires readers to make judgments. It 

concerns itself with why the author says what he or she says. This high level 

of comprehension requires the reader to use some external criteria from 

his/her own experience in order to evaluate the quality, values of the writing, 

the author’s reasoning, simplifications, and generalizations. The reader will 
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react emotionally and intellectually to the text. (Basaraba, Yovanoff, & 

Alonzo, 2012) 

Reading Comprehension Strategies 

   Cimermanová (2014) affirms that there are two categories of reading 

strategies direct and indirect and each of these are subdivided into three 

subcategories the direct strategies include memory, cognitive, and 

compensation while indirect strategies include metacognitive, affective, and 

social. 

   Retelling. 

   According to Jung-Ah Han (2005), retelling is a procedure that enables a 

student to play a large and active role in reconstructing stories. It is a 

strategy that is used to determine how well a student has comprehended a 

specific story. Retelling involves having readers transform a text into their 

own words. In other words, the reader needs to organize text information in 

order to provide a personal interpretation of it. 

   Decoding. 

   It is essential to reading. It allows kids to figure out most words they have 

heard and have never seen in print, as well as sound out words they are not 

familiar with. The ability to decode is the foundation upon which all other 

reading instruction fluency, vocabulary, reading comprehension are built. 

(Baier, 2005) 

   Research clearly shows phonics to be a basis of effective early reading 

instruction. Phonics enables beginning readers to decode unknown written 
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words by sounding them out, which is an essential skill for independent 

reading. This is especially important given that most all printed words are 

unfamiliar to beginners (Cimermanová, 2014). 

   Comprehension monitoring. 

   In this strategy, readers have the ability to know when they comprehend 

what they read, when they do not perceive, and to apply suitable strategies 

to make better their understanding. Successful readers know and check 

their thought processes as they read. (Han, 2005) 

   Generating and asking questions. 

   In this strategy, readers ask themselves pertinent questions in reading the 

text. This strategy assists readers to combine information, recognize main 

ideas, and summarize information. Asking appropriate questions permits 

successful readers to concentrate on the most important information of a 

text. Creating relevant questions helps good readers to concentrate on 

difficulties with comprehension and to take the necessary actions to solve 

those problems (Cimermanová, 2014). 

   Summarizing. 

   Readers combine information in a text to elaborate in their own words the 

meaning of the text. Summarizing is a significant strategy that allows 

readers to remember text rapidly. In this strategy, readers can be aware of 

text structure, of what is significant in a text, and of how opinions are related 

to each other. (Baier, 2005) 
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Reading Comprehension Process 

   There are two sets of processing skills that are the most important for 

reading comprehension process. The first is comprehension monitoring 

skills, and the second is comprehension using clues in the text to generate, 

evaluate, and revise future events in the text (Smith, Collins, & Edward, 

1980). 

Reading Comprehension Skills 

   Fluency. 

   Fluency is a prerequisite skill to comprehension. It is the automatic 

recognition of words that frees up the cognitive capacity required for 

comprehending the meaning of the words. (Gilakjani & Sabouri, 2016) 

   Vocabulary and semantic processing. 

   In order to extract meaning from text, a strong sense of semantics is 

required. That is, children have to understand what words mean before they 

can construct understanding of text passages (McKee, 2012). 

   Finding the main idea. 

   The main idea is the primary concept of a sentence and represents what 

the author is trying to say. Identifying main ideas, and working out the 

relationship between them and the supporting details, is the basis of reading 

comprehension. Recognizing the main idea is an important skill young 

readers need to master in order to fully understand what they are reading 

(Newmark, 2007). 
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   Identifying supporting details.  

   Supporting details are those sentences, facts and ideas that prove or 

explain the main idea of a paragraph (McWhorther, 2012). Supporting 

details are any pieces of evidence that help readers answer questions they 

have about the topic and have a better understanding about what the author 

is saying in text (Donelly, 2016). 

   Sequencing. 

   Sequencing is one of many skills that contributes to students’ ability to 

comprehend what they read. Sequencing comes naturally to most students 

as the concept of chronological order. It allows them to make sense of how 

events is essential for students to gain a clear understanding of what they 

are reading (Gouldthorp, Katsipis, & Mueller, 2017). 

Reading Comprehension Assessment 

   According to Bales (2018), there are two ways to evaluate students 

reading comprehension skills. One method is to use a formal assessment, 

with reading passages followed by questions about the passage. Another 

method is to use informal assessments. Put students in discussion groups 

and listen to what they have to say about the book, watching for areas of 

confusion and students who are not participating. 
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e. MATERIALS AND METHODS 

 

Materials 

   The principal resources used in this research work were the human, 

material and technical resources. The human resources were the twenty-

five students of the tenth-year “B” of basic education, afternoon session at 

Pío Jaramillo School, and the researcher of this study who took part in the 

intervention plan. 

   The material resources were worksheets and flashcards. The worksheets 

were beneficial to develop all the classroom activities among the students 

and flashcards to hook participants with the different topics. 

   The technical resources included a laptop that was used to write the 

current thesis and a flash drive which served to save the information of this 

research. 

Design of the Research 

     Action research was carried out in this investigation due to the fact that it 

clarified the instructional practices in the English language classroom 

concerning the development of the student’s reading comprehension. 

     According to Creswell (2012), action research is an organized process to 

engage the study in a set of logical eight steps to solve an educational 

problem. They are: determine if action research is the best design to use, 

identify the problem to study, locate resources to help address the problem, 

identify the information you will need, implement the data collection, analyze 
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the data, develop a plan for action, implement the plan and reflect. 

   The development of this research was carried out following the eight steps 

mentioned by Creswell (2012). Thus, first the researcher determined if 

action research was the best design to use. Second, the problem was 

identified and through observations was found that reading comprehension 

was an issue among tenth-year students. Third, the researcher found 

resources and identified the information needed to solve this issue. Next 

step in this action research was to implement the data collection to analyze 

them and develop the intervention plan, which was built taking into account 

literature circles to improve reading comprehension, following the 

Activation-Connection-Affirmation lesson plans model. Finally, the 

researcher implemented the intervention plan and reflected about the 

effectiveness of it. 

Methods   

     This study employed the following general methods: the scientific method, 

the descriptive method, the analytic-synthetic method and the statistical 

method.  

     The scientific method aided the study of literature circles to improve 

reading comprehension, the prediction of the possible solution, as well as 

the collection of data and to support the analysis and interpretation of the 

results.  

     The descriptive method was useful in the description of the different 

steps of the study and the kind of resources used by the researcher. It 
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functioned to explain and analyze the object of the investigation.  

     The analytic-synthetic method was needed to analyze the obtained 

results through the pre- and post-test, and pre- and post-questionnaire. It 

was also used to make the interpretation of the data, the logical analysis 

and draw up the conclusions of this research.  

     The statistical method was used to make the quantitative statistical 

analysis of the data obtained from the tests and questionnaires. 

Techniques and Instruments  

     For the collection of data, tests, questionnaires, observation sheets and 

reflective journals were designed and applied in the intervention plan. 

     Tests.  

     Tests produced a numerical score which the researcher calculated to 

compare the pre- and post-test results. A pre-test with five questions 

including labeling questions, information questions, matching questions, 

and fill in the blank questions was applied at the beginning of the 

intervention plan to determine the reading comprehension level of students. 

After the intervention plan, a post-test with the same questions was used in 

order to know if students improved their reading comprehension through the 

implementation of literature circles in the classroom. 

     Questionnaires. 

     A questionnaire with five closed questions was designed to diagnose 

students’ attitudes about literature circles. It was applied at the beginning 

and at the end of the intervention. 
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     Observation sheet. 

     The researcher used observation sheets to gather the participants’ 

progress shown on both variables, the performance on reading 

comprehension and attitudes toward literature circles. 

     Reflective journal. 

     The researcher worked with reflective journals to identify significant 

experiences and students’ reactions in each lesson which eventually 

provided a better understanding of the process of the intervention plan. 

Population 

     The participants in the development of this research were twenty-five 

students of the tenth-year “B” of basic education, afternoon session at Pío 

Jaramillo School conformed by sixteen girls and nine boys, all about thirteen 

to fourteen years old. 

Intervention Plan Description  

     Due to the fact that this was an action-research study, an intervention plan 

was carried out in different phases. 

     Phase 1. Initial reflection. 

     After a non-participant observation, the researcher was able to see that 

tenth-year “B” students of basic education, afternoon session at Pío 

Jaramillo School did not practice reading comprehension in class because 

there were not enough activities to develop it. They were more involved in 

written tasks and repetition drills. This situation allowed the researcher to 

recognize that reading comprehension was an issue among learners who 
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did not have opportunities to improve their reading comprehension during 

their English classes. 

     The researcher asked herself whether there are some different strategies 

to improve reading comprehension. Consequently, after reading some 

documents about reading comprehension, the researcher found literature 

circles strategy with activities to improve learners’ reading comprehension. 

   Phase 2. Planning. 

   As a result, to improve the students’ weaknesses on reading 

comprehension, Activation-Connection-Affirmation lesson plans were 

designed, which were structured with literature circles activities such as 

think-pair-share, peer response and note-taking pairs. The goal of these 

literature circle activities were to give tenth-year students the opportunity to 

read, to comprehend a text, to identify details, to summarize, to find main 

ideas, to sequence and order a text, using an appropriate style of reading 

which eventually improved their reading comprehension skills. 

     Phase 3. Action. 

     The intervention plan was developed in 40 sessions of 45 minutes each 

one, during 8-weeks. The sessions were developed with action-connection-

affirmation lesson plans. These plans were designed based on literature 

circles strategy in order to improve reading comprehension in students. 

     Phase 4. Observation. 

   During the intervention plan, the researcher monitored and recorded 

tenth-year “B” students’ reactions and achievements to the planned 
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activities by means of tests, questionnaires, observation sheets and 

reflective journals. 

     Phase 5. Reflection.  

     Finishing the intervention plan, the researcher reflected critically upon the 

effectiveness of literature circles to improve reading comprehension among 

tenth-year students at Pío Jaramillo high school during the 2019-2020 

school year. 
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f. RESULTS 

 

   This section details how the five objectives of the investigation were 

fulfilled. The first objective was fulfilled by examining important information 

that permitted to gain knowledge about literature circles and how to apply 

them in class through documents such as books, magazine articles, book 

sections, and scientific articles. 

   The second objective was achieved through the application of the pre-test 

results described in Table 1. They permitted to diagnose the students’ issues 

that limited their reading comprehension. 

   The third objective of this investigation was attained through the design of 

an intervention plan based on literature circles to improve reading 

comprehension and an Activation-Connection-Affirmation lesson plan 

model applied in an eight-week periods and designed with activities and 

materials of the strategy. 

   The fourth objective was accomplished with the comparison of the pre- 

questionnaire and post-questionnaire results that proved the effectiveness 

of the strategy applied in the intervention plan, which are shown in Tables 

from 2 to 6. 

   The fifth objective was completed with the post-test results obtained by 

tenth-year students, which are described in Table 7 and proved the 

efficiency of literature circles applied during the intervention plan. 
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Pre-Test Results 

Objective Two: To diagnose the issues that limit the development of 

reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pío Jaramillo School in Loja city during 2019 – 2020 

school year. 

a. Table 1 

Pre-Test Scores of the Tenth-Year Students in Reading Comprehension. 

Students’ code MI 
 /4 

SD 
 /2 

 S 
 /4 

Total 
/10 

UEPJA10B-001 3.2 0.0 0.0 3.2 
UEPJA10B-002 1.2 0.6 0.0 1.8 
UEPJA10B-003 2.4 2.0 0.8 5.2 
UEPJA10B-004 2.4 0.6 0.0 3.0 
UEPJA10B-005 0.4 0.0 0.4 0.8 
UEPJA10B-006 0.8 2.0 0.8 3.6 
UEPJA10B-007 0.8 0.6 0.8 2.2 
UEPJA10B-008 0.8 0.0 0.0 0.8 
UEPJA10B-009 2.0 2.0 0.4 4.4 
UEPJA10B-010 2.0 0.6 0.0 2.6 
UEPJA10B-011 1.2 0.6 2.8 4.6 
UEPJA10B-012 1.2 0.0 2.8 4.0 
UEPJA10B-013 0.8 2.0 2.8 5.6 
UEPJA10B-014 0.8 0.0 2.8 3.6 
UEPJA10B-015 2.8 0.0 2.8 5.6 
UEPJA10B-016 0.0 2.0 1.4 3.4 
UEPJA10B-017 4.0 0.0 1.0 5.0 
UEPJA10B-018 2.0 2.0 1.4 5.4 
UEPJA10B-019 0.8 0.6 1.0 2.5 
UEPJA10B-020 0.4 0.0 1.0 1.4 
UEPJA10B-021 2.4 2.0 0.6 5.0 
UEPJA10B-022 1.2 0.0 1.4 2.6 
UEPJA10B-023 3.2 0.0 1.0 4.2 
UEPJA10B-024 1.2 0.0 1.8 3.0 
UEPJA10B-025 4.0 0.6 1.7 6.4 
Mean 1.6 0.7 1.2 3.6 

Note. UEPJA10B: Unidad Educativa “Pío Jaramillo Alvarado” 10th “B”. MI: Main Idea, SD: 
Supporting Details, and S: Sequencing. 

 

b. Interpretation and Analysis 

   Table 1 indicates that the pre-test scores obtained by tenth-year “B” 

students in reading comprehension was 3.6/10. According to the qualitative 

score range students are placed in a below average level (see rating scale 

on page 132). The highest score students attained was in identifying the 
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main idea, with a mean score of 1.6/4. It proved that students had the ability 

to identify important aspects in a text, but they did not know exactly what 

was the process to find it correctly, which made that students take too much 

time to understand the reading texts. The lowest score students acquired 

was in supporting details with the mean score of 0.7/2. It shows that they 

did not identify important facts that the authors mentioned in the texts. The 

students’ ability in identifying supporting details was limited and the way in 

which students deduced facts in the texts was inadequate. 

   In conclusion, results show how important it is that students improve their 

reading comprehension skills for the reason that their abilities in the 

indicators tested were limited, they did not understand the texts easily. This 

made it difficult for students to answer the questions correctly.   

   Gilakjani & Sabouri ( 2016 ) define reading comprehension as the process 

of creating meaning from text. The purpose is to get an understanding of 

the text rather than to acquire meaning from individual words or sentences. 

Developing skills particularly important for comprehending a text like finding 

the main idea, identifying supporting details and sequencing.  

Comparison of the Pre and Post Questionnaire Results 

Objective Four: To apply the most suitable activities of literature circles to 

improve reading comprehension among tenth-year “B” students of basic 

education, afternoon session at Pío Jaramillo School in Loja city during 

2019 – 2020 school year. 

 



31 

 

Question 1:  Do you agree that literature circles are an innovative learning 

strategy to improve reading comprehension skills? 

a. Table 2  

Literature Circles as an Innovative Learning Strategy to Improve Reading Comprehension  

Options                       Pre-Questionnaire                         Post- Questionnaire 

   f     %   f   % 

Yes    0   0 21          84 

Indifferent   7 28   4          16 

No 18 72   0 0 

Total  25         100 25        100 

 

b. Figure 1 

 
c. Interpretation and Analysis  

   The results in Table 2 illustrate that 72% of students answered that 

literature circles as an innovative learning strategy do not improve reading 

comprehension skills. This indicates that students worked on your own, so 

that they did not share information about reading texts with their classmates; 

which did not allow them to develop their reading comprehension skills. 

However, after practicing activities of literature circles like think-pair-share, 

peer response and note-taking pairs 84% students affirmed that literature 
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circles are an innovative learning strategy to improve reading 

comprehension skills. This strategy facilitated them to find main ideas, 

identify supporting details and sequence facts in the texts, which improved 

their reading skills and learning experiences in each literature circle session. 

As Coccia (2015) argues that when innovative strategies like literature 

circles are integrated into classroom experiences, students are able to 

understand better a text developing strong skills to comprehend a reading.  

Question 2: Do you agree that working in a literature circle the class is most 

engaging and motivate students to read? 

a. Table 3 

Literature Circles Motivate Students to Read 

Options                           Pre-Questionnaire                         Post- Questionnaire 

   f       %   f       % 

Yes    0     0 23   92 

Indifferent   4   16   2     8 

No 21   84   0     0 

Total  25 100 25 100 

 
b. Figure 2 
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c. Interpretation and Analysis  

   The findings in Table 3 show that 84% of students said that working in a 

literature circle do not motivate them to read. This means that for students 

it was not habitual to work with literature circles strategy, which is related to 

collaborative learning and encourages students to comprehend reading 

texts easily. Subsequently, after the intervention plan 92% of learners 

agreed that working in a literature circle engaged them to read texts 

independently. According to Covert (2009), literature circles are one 

important tool to motivate students to read. When students are given a voice 

in what they read they are more likely to learn and enjoy the experience. 

The groups of students read a text and participate in specific roles, it 

motivates students to read independently. 

Question 3: Do you agree that with the implementation of literature circles 

in the class you get a better understanding of what has been studied?  

a. Table 4 

Implementation of Literature Circles for Understanding Content 

Options                          Pre-Questionnaire                         Post- Questionnaire 

   f       %    f       % 

Yes    0     0 25 100 

Indifferent   3   12    0     0 

No 22   88    0     0 

Total  25 100 25 100 
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b. Figure 3 

 

c. Interpretation and Analysis  

   The outcomes displayed in Table 4 show that 88% of students disagreed 

that the implementation of literature circles in the class do not permit a better 

understanding of what has been studied. This points out that they developed 

their tasks individually without a guide to find the correct information in texts, 

which limited students understanding when reading. However, after the 

application of literature circles in the classroom 100% of students agreed 

that this strategy aided them to understand topics studied in class. Literature 

circles with roles facilitated students to share, analyze and understand 

information in reading texts easily, and to improve their relationship among 

them. According to Coccia (2015), literature circles are being used by 

teachers in classrooms to promote better thinking skills and higher reading 

comprehension levels that allow a better understanding of the contents seen 

during the English language sessions through collaborative work.   
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Question 4: Do you agree that working in a literature circle helps you to 

reach the proposed goals more easily?  

a. Table 5 

Literature Circles to Reach Goals Easily 

Options                           Pre-Questionnaire                         Post- Questionnaire 

   f       %   f       % 

Yes    0     0 19   76 

Indifferent   2     8   6   24 

No 23   92   0     0 

Total  25 100 25 100 

 
b. Figure 4 

 
c. Interpretation and Analysis  

   The results in Table 5 illustrate that 92% of students said that working in 

a literature circle do not help to reach goals easily. This indicates students 

worked in groups with a leader in charge of all the task, which made it 

difficult to other members of the group understand the assignments and 

topics, being challenging to reach the proposed goals. However, after 

working with literature circles 76% of students affirmed that this strategy 

helped them to reach goals easily. This stipulates that literature circles gave 
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students the opportunity to read, think and share with their peers about the 

topic of the session, reaching goals in each class. According to Covert 

(2009), literature circles are one important tool to motivate students to read 

reaching goals. The groups of students read a text and participate with 

specific roles each one, it motivates them to share information in class and 

consequently attaining goals easily.  

Question 5: Do you agree that working in a literature circle the students 

work in class equitably?  

a. Table 6 

Literature Circles to Work Equitably in Class 

Options                          Pre-Questionnaire                         Post- Questionnaire 

   f       %    f        % 

Yes    0     0 24    96 

Indifferent   6   24    1     4 

No 19   76    0     0 

Total  25 100 25 100 

 
b. Figure 5 
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c. Interpretation and Analysis  

   The findings in Table 6 show that 76% of students affirmed that working in 

a literature circle do not permit to work in class equitably. This indicates that 

they worked in groups without a good organization, which made it difficult 

the understanding of texts. But, after the application of literature circles in 

the classroom, 96% of students answered that this strategy aided them to 

work equitably in class. It means that students had the opportunity to work 

in each literature circle performing their roles equitably in class. According 

to Coccia (2015), literature circles are being used by teachers to promote 

equitable work, this strategy uses groups which each member performs a 

specific role with supervision of a teacher who organizes students to work 

equitably in each session. 

Post-Test Results 

Objective Five: To validate the effectiveness that had literature circles in 

the improvement of reading comprehension among tenth-year “B” students 

of basic education, afternoon session at Pio Jaramillo School in Loja city 

during 2019 – 2020 school year. 
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a. Table 7 

Post Test Scores of the Tenth-Year Students in Reading Comprehension. 

Students’ code MI 

 /4 

SD 

 /2 

 S 

 /4 

Score 

/ 10 

UEPJA10B-001 4.0 2.0 4.0 10.0 

UEPJA10B-002 4.0 2.0 3.6   9.6 

UEPJA10B-003 4.0 1.3 3.6   8.9 

UEPJA10B-004 4.0 2.0 4.0 10.0 

UEPJA10B-005 2.4 2.0 3.6   8.0 

UEPJA10B-006 4.0 2.0 4.0 10.0 

UEPJA10B-007 4.0 2.0 3.6   9.6 

UEPJA10B-008 4.0 2.0 1.6   7.6 

UEPJA10B-009 4.0 2.0 4.0 10.0 

UEPJA10B-010 2.4 0.6 3.6   6.6 

UEPJA10B-011 4.0 0.0 4.0   8.0 

UEPJA10B-012 2.4 2.0 4.0   8.4 

UEPJA10B-013 2.8 2.0 2.6   7.4 

UEPJA10B-014 4.0 2.0 3.6   9.6 

UEPJA10B-015 4.0 2.0 4.0 10.0 

UEPJA10B-016 4.0 2.0 3.6   9.6 

UEPJA10B-017 2.4 2.0 4.0   8.4 

UEPJA10B-018 4.0 2.0 3.6   9.6 

UEPJA10B-019 4.0 2.0 4.0 10.0 

UEPJA10B-020 4.0 0.0 3.6   7.6 

UEPJA10B-021 4.0 2.0 3.6   9.6 

UEPJA10B-022 4.0 0.0 2.8   6.8 

UEPJA10B-023 4.0 2.0 3.6   9.6 

UEPJA10B-024 2.4 2.0 4.0   8.4 

UEPJA10B-025 4.0 2.0 4.0 10.0 

Mean 3.6 1.6 3.6   8.9 

Note. UEPJA10B: Unidad Educativa “Pío Jaramillo Alvarado” 10th “B”. MI: Main Idea, 
SD: Supporting Details, and S: Sequencing. 
 

b. Interpretation and Analysis 

   The results in Table 7 indicate that students obtained the mean score of 

8.9/10 in reading comprehension, which according to the qualitative score 

range, students are placed in an average level (see rating scale on page 

132). The best progress students achieved was in finding the main idea, 

with a mean score of 3.6/4. It demonstrates that learners had the facility to 

identify important arguments in a text, which helped them to clearly 

understand what the author expresses about the topic. The lowest 
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improvement students attained was in identifying supporting details, 

reaching a mean score of 1.6/2. It shows that they followed the process to 

identify details that support or explain the central idea of the text 

comprehending it easily, but it also indicates that students still struggled in 

recognizing facts in reading texts. 

   The results reflected that with the implementation of literature circles 

activities like think-pair-share, peer response and note-taking pairs applied 

on the intervention plan students improved their reading comprehension 

skills meaningfully. This strategy permitted students to follow the correct 

process to understand a text, consequently students increased significantly 

their reading comprehension skills.   

   These findings agree with Freebody (2003), who states that literature 

circles strategy is a great teaching tool that allows students to actively 

participate, to enjoy reading, and to deeply analyze a text. This strategy has 

a powerful potential to develop and improve students’ reading 

comprehension skills creating a fruitful environment to foster a natural 

interaction and love for reading. 

Comparing Pre and Post Test Means 

a. Table 8  

Comparison of the Pre and Post Test Means of the Tenth-Year “B” Students in Reading 

Comprehension. 

Aspects                 Pre-Test                   Post-Test 

Main Idea 1.6 3.6 

Supporting Details 0.7 1.6 

Sequencing 1.2 3.6 

Mean 3.6 8.9 
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b. Figure 6 

 
c. Interpretation and Analysis  

   The results displayed in Table 8 and Figure 6 illustrate the meaningful 

improvement that tenth-year “B” students attained in reading 

comprehension through the implementation of literature circles in class, 

which is remarkably shown between the pre-test mean score 3.6/10 and the 

post-test 8.9/10. 

   In each reading comprehension aspect there was a notable increase in 

the scores. However, the best progress students achieved was in finding 

the main idea with a mean score 1.6/4 in the pre-test and with a change to 

3.6/4 in the post-test.  

   The strategy used during the intervention plan of this research work had 

a positive effect on students’ learning, due to the meaningful improvement 

in their reading comprehension skills, which effectively solved the issues 

presented by tenth-year students. 
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g. DISCUSSION 

 

   Literature circles strategy had a meaningful effect in the improvement of 

students’ reading comprehension. This was revealed through the findings 

obtained in the pre- and post-test and pre- and post-questionnaire which 

were applied to tenth-year “B” students of basic education, afternoon 

session at Pío Jaramillo School. Also, the notes taken from the reflective 

journals and observation sheets, were useful to verify the positive attitude 

students had towards the strategy. The meaningful improvement of the 

students’ reading comprehension skills is corroborated with the increase of 

the mean scores that students achieved in pre-test that was 3.6 and in the 

post-test which was 8.9. Covert (2009), states that with the use of literature 

circles students are able to understand better a text developing strong skills 

to comprehend a reading. It is a tool to motivate students to read and 

participate in class making them independent readers.  

   The findings in the pre-test demonstrated that the majority of students had 

problems in all aspects evaluated. Thus, in finding the main idea, they did 

not follow the process to find it correctly; related to identifying supporting 

details, students faced problems to recognize details that support or explain 

the central idea of the text; and in sequencing, it was difficult for students to 

organize and order the content of a reading text. In the post-test after the 

intervention plan the findings indicated that the knowledge in the aspects 

stated in advance changed in a meaningful way, students followed 
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processes, identified facts, and entirely understood texts. Students’ results 

were meaningful and even they overcame the expected level in reading 

comprehension. 

   The intervention plan consisted of implementing literature circles in class, 

which is a strategy based on groups where each student has a specific role. 

Learner’s improvement was slow in the first sessions of the intervention 

plan, they felt insecure working with a new strategy to learn and share 

knowledge in class, but in the process they progressively were involved in 

reading activities, comprehending all the texts easily. At the end all students 

felt enthusiastic about the application of literature circles. 

   Furthermore, this research had some strengths and limitations while the 

intervention was applied that enriched and affected the effectiveness of 

literature circles. Some of the seen strengths in the application of the 

intervention plan were that learners felt motivated to be participative when 

using literature circles. They felt engaged in class with the different activities 

as think-pair-share, peer response, and note-taking pairs which facilitated 

students to share, analyze and understand information in the texts easily. 

On the other hand, the schedule was an important limitation, the class hours 

always were the first, which made students feel unmotivated to read as first 

activity. Moreover, some students arrived late to classes or they had 

permission to leave the class, which was hard to the effectiveness of reading 

comprehension lessons. 

   The application of literature circles contributed to improve reading 
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comprehension among students of tenth-year “B” of basic education. The 

strategy helped students to identify specific details to understand texts 

easily, to comprehend correctly the topic of a reading text by interacting and 

sharing information about it, to reach goals in each session, to create a good 

learning environment, to work actively in groups and to feel free of asking 

questions to clarify doubts. 
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h. CONCLUSIONS 

 

   There were different problems that limited the development of reading 

comprehension among tenth-year “B” students of basic education. These 

problems were related to finding the main idea, identifying supporting details 

and sequencing. In the first one, they struggled to recognize the author’s 

central thought. In the second one, it was hard for them to find specific 

details that support the central idea. In the third one, it was difficult for 

students to order events due to the fact that they did not spot key words in 

the text. 

   The implementation of literature circles in the classroom reduced 

meaningfully the students’ limitations in: identifying main ideas, supporting 

details and ordering correctly a text. Students increased their collaboration 

in performing reading activities in each literature circle. They improved their 

abilities to understand the meaning of reading texts. Literature circles 

developed cooperative learning, created a good environment to interact with 

others, and stimulated students to read. 

   Literature circles strategy was an effective resource to improve students’ 

reading comprehension. It permitted students work cooperatively to clearly 

understand texts and become independent readers. 
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i. RECOMMENDATIONS 

 

   Teachers should identify the weaknesses that students have in reading 

comprehension in order to plan interesting strategies according to students’ 

specific needs. These strategies should be attractive for students, not so 

extensive and easy to understand to get students involved in reading 

comprehension activities. 

   Teachers should include in their classes activities like think-pair-share to 

develop the ability to find main ideas in reading texts through asking 

questions about what is read. Peer response that involves students reading 

and commenting on one another's work which permit students realize about 

mistakes when they work in sequence tasks. And note-taking pairs which 

helps students to develop the ability to identify supporting details through 

taking notes about most important events of the texts. These activities 

increase also the collaboration and participation of students in class.  

   Teachers should try to work with literature circles because they give the 

opportunity to teach content through reading texts, which motivate students 

to become independent readers. Also teachers should use readings that 

catch the student’s attention in order to make students feel comfortable and 

encourage them to read. 
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b. PROBLEM STATEMENT  
 

Background  

   The present research work will be carried out at Pio Jaramillo Alvarado 

School during 2019-2020 school year. This prestigious and traditional high 

school was founded in 1966 as “Colegio Nacional Pio Jaramillo Alvarado”. 

Later, it was named after its founder and protector, Dr. Pio Jaramillo 

Alvarado, who provided the space to build this institution and through many 

changes, this high school adopts the categorization of “Colegio de 

Bachillerato Pio Jaramillo Alvarado”. 

   After that, following and obeying the new legal corpus that regulates 

educational institutions, this high school changes its name to “Unidad 

Educativa Pio Jaramillo Alvarado”. In this respected institution there are 88 

teachers covering different subjects, and around 1.400 students including 

the three sessions.  

Current Situation of the Research Problem 

   One of the purposes of the Ministry of Education (2016) is that students 

improve their reading comprehension according to the Ecuadorian 

Curriculum for English as Foreign Language (2016) for Educación General 

Básica and Bachillerato General Unificado at sublevel EGB Superior, 

learners are expected to understand and identify texts and also apply 

various subskills such as guessing meaning, predicting content, checking 
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these guesses against the text and then verifying and rectifying them by 

asking oneself questions. The goal of ministry of education is to prepare 

students to use reading texts in order to gather and process increasingly 

complex material and for that reason it is important that teachers help 

learners to recognize main ideas in a text, details, text sequence and text 

structures to improve reading comprehension skills (Ecuadorian Curriculum 

for English as Foreign Language, 2016). 

   Unfortunately, through a non-participant observation, the researcher 

realized that tenth-year “B” students of basic education, afternoon session 

at Pio Jaramillo School are not able to be independent readers. Today 

students have a lot mistakes in English, failures that result in too many 

misunderstandings and problems in their academic life. This is because 

they do not have a reading culture to help them in their language learning 

process. 

   It is a big problem that teachers can solve through the implementation of 

new sources like the literature circles to improve the reading comprehension 

in students as some innovative educators that risk to use this strategy in the 

classroom environment to teach reading comprehension discovering 

techniques and activities for the correctly development of the class with a 

natural language to effectively implement to our teaching life.  

   In response to the problem, this research project proposes to investigate 

some options of literature circles for making the tenth-year “B” students of 
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basic education, afternoon session at Pio Jaramillo School improve their 

reading comprehension. Because literature circles in the language 

classroom will encourage the use of higher level thinking skills, abilities that 

the government wants to increase in students of new generations. The 

researcher will consider some effective teaching strategies, methods and 

techniques to provide to the students a motivated class. 

   The researcher will use the literature circles strategy for improving reading 

comprehension to help to advance the processes in teaching this skill in 

English. Because literature circles introduce a natural language, practice in 

all four skills, creativity and higher level critical thinking skills, independence 

and diversity of opinion. Students of all ages and abilities will find literature 

circles fun, interesting, interacting and motivating, and for teachers this 

strategy will offer opportunities to bring an authentic language into the 

classroom. 

Research Problem 

   In view of the aforementioned features, it is important to study the 

following problem:  

   HOW DO THE LITERATURE CIRCLES IMPROVE READING 

COMPREHENSION AMONG TENTH-YEAR “B” STUDENTS OF BASIC 

EDUCATION, AFTERNOON SESSION AT PIO JARAMILLO SCHOOL IN 

LOJA CITY DURING 2019 – 2020 SCHOOL YEAR? 
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Delimitation of the research  

Timing 

   This research will be developed during the 2019 – 2020 school year. 

Location 

   The current research work will be applied at Pio Jaramillo School in the 

afternoon session which is a public high school located in the city of Loja at 

Bolivar street between Lourdes street and Catacocha street. 

Participants 

   The participants of this research project are the students of the tenth-year 

“B” of basic education, afternoon session at Pio Jaramillo School who are 

all about thirteen to fourteen years old and the applicant teacher of this study 

who is going to take part in the intervention plan. 

Sub-problems   

 What theoretical and methodological references about literature circles 

are adequate to improve reading comprehension among tenth-year “B” 

students of basic education, afternoon session at Pio Jaramillo School 

in Loja city during 2019 – 2020 school year? 

 What are the issues that limit the development of reading 

comprehension among tenth-year “B” students of basic education, 
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afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 

school year? 

 What are the phases of the intervention plan that contribute to improve 

reading comprehension among tenth-year “B” students of basic 

education, afternoon session at Pio Jaramillo School in Loja city during 

2019 – 2020 school year? 

 Which literature circle activities are suitable to improve reading 

comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 

school year? 

 How effective was the application of literature circles in the improvement 

of reading comprehension among tenth-year “B” students of basic 

education, afternoon session at Pio Jaramillo School in Loja city during 

2019 – 2020 school year? 
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c. JUSTIFICATION  
 

   From the scientific angle, it is important to carry out this project because 

enough information can be gathered to give some theoretical elements in 

order to establish some alternatives of the solution to the difficulties found 

around teaching reading comprehension among tenth-year “B” students of 

basic education, afternoon session at Pio Jaramillo School in their English 

language teaching-learning process. Using literature circles in an academic 

environment will make the class exciting, engaging, and ultimately will 

empower students by connecting their previous learning experience with the 

reading comprehension process. Literature circles focus on students 

working cooperatively in order to help each other in their learning 

achievements (Varita, 2017). 

   This project is important to carry out from the educational perspective, 

because through the application of literature circles, students will express 

themselves and interact cooperatively with their peers while improving their 

reading comprehension skills. Students will realize that working in groups in 

a literature circle have an important meaning in their academic life and 

students will start to pay more attention to details in the texts and they will 

relate all the aspects that they can find in a text with the words in it to know 

their meaning from the context and eventually they will understand the text 

and improve their reading comprehension skills, consequently learners will 

tackle language barriers in learning English (Perea, 2018) 
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   The present research is appropriate, because it is a proposal that can help 

English teachers to solve many problems around teaching reading 

comprehension through an introduction of different techniques and 

instruments. The researcher as a student of the English Language 

Department, of the Facultad de la Educación, el Arte y la Comunicación de 

la Universidad Nacional de Loja, being aware of the Ecuadorian educational 

system the researcher wants to contribute to the solution of one of the bigger 

problems that English teachers are facing in the English language teaching 

process, proposing the literature circles as a strategy to improve reading 

comprehension in students. 

   Consequently, the researcher considers important to study about the 

present project because the general objective of this research is to improve 

reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during  2019-2020 

school year, the literature circles are an innovative way to engage students 

to read and facilitate the acquisition of the English as a foreign language in 

a natural and funny way so, it helps to the students to increase their English 

language level. 

   As a final point, this project will allow the researcher to gather important 

information and the necessary requirements for the elaboration of the thesis 

which is essential to get the Bachelor’s Degree in Sciences of Education, 

English Language Major. 
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d. OBJECTIVES  

 

General  

   To improve reading comprehension through literature circles among tenth-

year “B” students of basic education, afternoon session at Pio Jaramillo 

School in Loja city during 2019 – 2020 school year. 

Specific  

 To research the theoretical and methodological references about 

literature circles to improve reading comprehension among tenth-year 

“B” students of basic education, afternoon session at Pio Jaramillo 

School in Loja city during 2019 – 2020 school year. 

 To diagnose the issues that limit the development of reading 

comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 

school year. 

 To design an intervention plan based on literature circles to improve 

reading comprehension among tenth-year “B” students of basic 

education, afternoon session at Pio Jaramillo School in Loja city during 

2019 – 2020 school year. 

 To apply the most suitable activities of literature circles to improve 

reading comprehension among tenth-year “B” students of basic 



60 

 

education, afternoon session at Pio Jaramillo School in Loja city during 

2019 – 2020 school year. 

 To validate the effectiveness that had literature circles in the 

improvement of reading comprehension among tenth-year “B” students 

of basic education, afternoon session at Pio Jaramillo School in Loja city 

during 2019 – 2020 school year. 
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e. THEORETICAL FRAMEWORK 

 

LITERATURE CIRCLES 

   Literature circles are small, temporary discussion groups who have 

chosen to read any kind of text such as a story, poem, article, or book. While 

reading each group determined portion of the text either inside or outside of 

class, each member prepares to take specific responsibilities in the 

upcoming discussion, and everyone comes to the group with the notes 

needed to perform that job (Daniels, 2002). 

   These literature circles have regular meetings, with discussion roles 

rotating each session. When they finish a book, the circle members plan a 

way to share highlights of their reading with the wider community; then they 

trade members with other finishing groups, select more reading, and move 

into a new cycle. Once readers can successfully conduct their own wide-

ranging, self-sustaining discussions, formal discussion roles may be 

dropped (Daniels, 2002). 

   According to Rogers & Leochko (2002), literature circles are also a forum 

that provides students with opportunities to interact with reading material at 

different levels. Students examine literal aspects of the book, make 

connections to their own lives and seek out elements of the story that are 

important and this is an activity that helps to establish positive reading 

behaviors in students by demonstrating cooperation and communication 

within a group. 
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   A literature circle invites students to become part of a community of 

readers. Students take part in discussions with other readers with varied 

backgrounds and reading experiences. By encountering the reactions and 

opinions of others to literature, students develop a better understanding of 

their own views and thoughts (Gilbert, 2000 ). 

Importance of Literature Circles in the Classroom  

   Literature circles have been a comprehension tool for the last 33 years. 

Daniels (1994), places a teacher named Karen Smith as the originator of 

the literature circle idea. As suggested by Wilfong( 2004 ), Smith observed 

students forming their own discussion circles after having discovered a box 

of forgotten books in the classroom. After overhearing her students’ 

discussion over the rediscovered books, Karen Smith knew she was 

witnessing something profound happening. Wilfong (2004), explains that 

Karen Smith began to develop the concept of what is now recognized as 

literature circles with the assistance one of her professors at Arizona State 

University. Once the idea of Literature circles was coined, Harvey Daniels 

became the next big name associated with the valuable comprehension 

method (Gilbert, 2000 ).  

   In classrooms, literature circles are being used by teachers to promote 

better thinking skills and higher reading comprehension levels among their 

students. According to Coccia ( 2015 ), literature circles should be set up 

with each student in each group having a different role each week. This role 

will involve doing role work, which they will submit to their teacher, and share 
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with their fellow classmates. 

   Literature Circles Roles are great teaching tools to engage students from 

almost all levels, starting at the beginning level all the way to university 

students learning a second language. These strategies allow students to 

actively participate, to conduct research, to learn new vocabulary, to 

implicitly learn grammar in English, to enjoy reading, to deeply analyze 

language, make connections to themselves and to analyze any text in a 

deeper way. Moreover, the strategy has a powerful potential to develop and 

improve students’ reading comprehension skills creating a fruitful, 

encouraging environment for a natural interaction and love for reading 

(Freebody, 2003 ). 

Literature Circle Roles  

   Literature Circle participants have roles they can use to come together 

and discuss the text they have to read. Some roles that usually are used 

during the reading comprehension classes include: The Discussion Director, 

The Connector, The Literary Luminary, The Illustrator or Art Director, The 

Summarizer, The Vocabulary Enricher, The Word Wizard or The Wild & 

Crazy Word Finder, The Super Story Teller, The Passage Performer, The 

Bridge Builder, The Reporter, The Discussion Notetaking Graphic 

Organizer, The Double Entry Journal Role and The Researcher (Gilbert, 

2000 ). 
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The discussion director 

   The job of this role is to develop a list of questions you think your group 

should discuss about the assigned section of the book. Use your knowledge 

of levels of questions to create thought-provoking literal, interpretive, and 

universal questions. Try to create questions that encourage your group to 

consider many ideas. Help your group explore these important ideas and 

share their reactions. You will be in charge of leading the day’s discussion 

(Perea, 2018). 

The connector 

   The job of this role is to make connections. The connector makes text-to-

oneself connections for example feelings or experiences, text-to-text 

connections, and text-to-world connections. This means connecting the 

reading to your own life, happenings at school or in the community, similar 

events at other times and places, or other people or problems that this book 

brings to mind. You might also see connections between this book and other 

writings on the same topic or other writings by the same author (Freebody, 

2003 ). 

The Literary Luminary 

   The job of this role is to find important sections or quotations in the book 

that can be shared with others (Gilbert, 2000 ).  

The illustrator 

   The job of this role is to create an illustration related to the reading. It can 

be a sketch, cartoon, diagram, flow chart, or other depiction. You can 
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choose to illustrate a scene, an idea, a symbol, or a character. Show your 

illustration to the group without any explanation. Ask each group member to 

respond, either by making a comment or asking a question. After everyone 

has responded, you may explain your illustration and answer any questions 

that have not been answered (Gilbert, 2000 ). 

The summarizer 

   The role of summarizer involves preparing a brief summary of the reading 

that was assigned for that day's meeting. The summary should include the 

main ideas or events to remember, major characters, symbols or other 

significant highlights of the passage. The set designer keeps track of major 

shifts in place, time, in addition to characters, and helps students keep track 

of important events and progressions in the reading (Perea, 2018).  

The vocabulary enricher 

   The job of this role is to clarify word meanings and pronunciations. In this 

role, the person writes how the word was used in the story and looks up 

each word in the dictionary. This person would also find the correct definition 

of the word (Gilbert, 2000 ).  

The bridge builder 

   The job of this role is to build bridges between the events of the text and 

other people, places, or events in school, the community, or your own life. 

Look for connections between the text, yourself, other texts, and the world. 

Also, make connections between what has happened before and what 

might happen as the narrative continues. Look for the characters’ internal 
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and external conflicts and the ways that these conflicts influence their 

actions (Coccia, 2015 ). 

The reporter 

   The job of this role is to identify and report on the key points of the reading 

assignment. Make a list or write a summary that describes how the writer 

develops the setting, plot, and characters in this section of the book. 

Consider how characters interact, major events that occur, and shifts in the 

setting or the mood that seem significant. Share your report at the beginning 

of the group meeting to help your group focus on the key ideas presented 

in the reading. Like that of a newspaper reporter, your report must be 

concise, yet thorough (Rogers & Leochko, 2002). 

The double entry journal 

   The job of this role is to include interesting quotations from the text, 

questions about the text, and connections between the text and your own 

life. During your literature circle discussion, you will trade journals with 

another group member, and respond to his/her entry under the peer 

response. You may then use these entries as talking points within your 

group discussion (Gilbert, 2000 ). 

The discussion notetaking graphic organizer 

   The job of this role is to listen to the person of the group who is reading 

and take notes. Listening is an important part of a group discussion. Taking 

notes during group discussions can help you to understand the text. Making 

a notetaking graphic organizer will engage your group in literature circle 
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discussions (Perea, 2018). 

The researcher 

   The job of this role is to search important data about the text. The 

researcher locates information related to the book, such as cultural 

references or the history of the book’s setting (Freebody, 2003 ). 

Teacher’s Role in Literature Circles 

   The teacher’s role is to monitor group discussions and help students 

collectively understand the text. Particularly, the teacher should focus on 

problems based around language, idioms, and cultural concepts that prove 

difficult to understand (Farinacci, 1998 ). 

   Furthermore, a research conducted by Stein & Bede ( 2004 ), has studied 

the roles that teachers play within literature circles. These researchers 

identified four roles that teachers take on during these discussion groups: 

facilitator, participant, mediator, and active listener. 

   According to Stein & Bede (2004), in their research, the facilitator role 

involved the teachers encouraging students’ interaction and talk and to 

monitor social interactions which interfered with discussion. The second role 

looked at the teacher as a participant. This involved teachers interacting as 

readers by sharing personal connections, opinions, and questions that 

stemmed from their personal understanding of the book. The third role 

identified the teacher as a mediator. This role involved teachers using 

facilitator or participant talk to encourage students to connect their 

discussions about the book to their own life experiences and values. The 
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final role identified by the researchers Stein & Bede (2004), was active 

listener. This role moved away from teacher dominated discussions and left 

the control up to group negotiation. 

Literature Circles Process 

   The process to implement a text in a literature circle is easy if the text or 

book is knowing in advance by the students. It is possible to have each 

group read a different book or the same book as long as they reach the 

students interest. Also, it is important to use high interest topics, challenging 

books with well-developed characters and those books that will allow 

students to make connections with previous materials read (Gilbert, 2000 ). 

   The best way for students to determine which job they must complete is 

to have them roll a dice. On a sheet of paper assign each job a number 1-5 

and when the student rolls the dice, they look to see which job they must 

complete. Each week students meet for literature circles they roll the dice 

and record which job they must complete (Farinacci, 1998 ).  

   In addition, it is a good idea to have a schedule of dates prepared for each 

discussion session. Students can read silently in class or do their reading 

as homework assignment, read aloud to one another in different group 

formations, but also read aloud in a teacher-directed reading center and 

listen to oral readings. It is also recommended to plan in advance for due 

dates to avoid falling behind in the discussions and organize your dates by 

parts (Fredericks, 2012 ). 
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The Procedure for Implementing Literature Circles 

   Maher ( 2013 ), explains their procedure for implementing literature 

circles, which includes: reading material selection, community building, the 

number of students in each circle, preparation for the discussions plus 

sharing and discussions. 

Reading material selection 

   The reading materials used in literature circles are important to stimulate 

lively and meaningful discussions (Farinacci, 1998 ). Some authors, 

including Farinacci ( 1998 ), and Peralta-Nash & Dutch (2000), have 

suggested the following criteria for selecting texts to use in literature circles: 

 comprehensible to students of different abilities and interests, 

 reflect students' language needs and skills, 

 address issues/topics relevant to students' lives, and 

 provoke thinking and discussion by the students.  

Community building 

   One belief is that a primary function of literature circles is to create a 

classroom community in which students and teachers can learn from and 

with each other. Farinacci (1998), recommends that the teacher discuss the 

following topics with students:  

 how to handle unknown words. 
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 how to respond and provide feedback amongst circle participants. 

 how to select topics for discussion. 

 how to get along as a group. 

Number of participants in each circle 

   In each literature circle, learners need time and opportunities to express 

their ideas and to respond to other members in thoughtful and probing ways. 

They suggest that four to eight participants are the ideal number for a 

literature circle, although effective discussion may also occur between as 

few as two learners or as many as an entire class (Farinacci, 1998 ). 

Preparation for discussion 

   Preparation for discussion involves students not only becoming familiar 

with the text being read but also being prepared to fulfil the various different 

roles in the discussion. These roles may either be assigned by the teacher 

or selected by the students themselves and are usually rotated with each 

new reading (Gilbert, 2000 ). 

Sharing and discussion 

   After all members in a circle have finished their reading and role 

preparations, they should assemble and begin their discussions. Students 

should bring their written responses or assignment sheets and use these as 

guides for the discussions, but some believe the discussion topics should 

not be limited by these (Gilbert, 2000 ). When working with students having 
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little experience in literature circles, teachers may need to model 

appropriate discussion behaviors, including thoughtful responses regarding 

the readings, respectful feedback to the interpretations of others, and good 

listening and questioning skills (Gilbert, 2000 ). 

Activities of Literature Circles  

Peer response 

   Peer response is a technique often used in English composition classes. 

Peer response is students reading and commenting on one another's work. 

Peer response is a form of collaborative learning in which readers meet 

usually in small groups, either face-to-face or online to respond to one 

another's work. Also called peer review and peer feedback (Farinacci, 

1998 ). 

Think-pair-share 

   As probably the best known cooperative learning exercise, the think-pair-

share structure provides students with the opportunity to reflect on the 

question posed and then practice sharing and receiving potential solutions. 

Its simplicity provides instructors with an easy entry into cooperative 

learning and it is readily adaptable to a wide range of course constructs 

(Rogers & Leochko, 2002).  

Three-step interview 

   This structure can be used both as an ice-breaker which introduces 
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students to one another and to provide students with a venue for soliciting 

opinions, positions, or ideas from their peers. Students are first paired and 

take turns interviewing each other using a series of questions provided by 

the instructor. Pairs then match up and students introduce their original 

partner. At the end of the exercise, all four students have had their position 

or viewpoints on an issue heard, digested, and described by their peers 

(Miller, 1990 ). 

Jigsaw 

   For more complex problems, this structure provides students the 

opportunity to develop expertise in one of many components of a problem 

by first participating in a group solely focused on a single component. In the 

second stage of the exercise, groups are reformed with a representative 

from each expert group who together now have sufficient expertise to tackle 

the whole problem (Fredericks, 2012 ).  

Group grid 

   Students practice organizing and classifying information in a table. A more 

complex version of this structure requires students to first identify the 

classification scheme that will be used (Rogers & Leochko, 2002). 

Sequence chains 

   The goal of this exercise is to provide a visual representation of a series 

of events, actions, roles, or decisions. Students can be provided with the 
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items to be organized or asked to first generate these based on a 

predetermined end goal. This structure can be made more complex by 

having students also identify and describe the links between each of the 

sequenced components (Miller, 1990 ). 

Dyadic essays  

   Students prepare for the in-class portion of this exercise by developing an 

essay question and model answer based on assigned reading. Students 

typically need to be guided to develop questions that integrate material 

across classes as opposed to ones that simply recite facts presented in the 

reading. In class, students exchange essay questions and write a 

spontaneous answer essay. Students then pair up, compare and contrast 

the model answer and the spontaneously generated answer. Subsequently, 

questions and answers can be shared with the larger class (Rogers & 

Leochko, 2002). 

Peer editing 

   As opposed to the editing process that often appears only at the final stage 

of a paper, peer editing pairs up students at the idea generation stage and 

peers provide feedback throughout the process. For example, the 

relationship begins as each student in the pair describes their topic ideas 

and outlines the structure of their work while their partner asks questions, 

and develops an outline based on what is described. See also, peer review 

(Varita, 2017). 
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Three-stay, one-stray 

   Even students working in groups can benefit from the feedback of 

additional peers. In this structure, students periodically take a break from 

their work and send one group member to another group to describe their 

progress. The role of the group is to gain information and alternative 

perspectives by listening and sharing. The number of times the group sends 

a representative to another group depends on the level of complexity of the 

problem. This method can also be used to report out final solutions (Maher, 

2013 ). 

   Note-taking pairs. It is a technique in which students pool information 

from their individual notes to create an improved, partner version. It is 

particularly useful for helping students acquire missing information 

and correct inaccuracies in their  notes and learn to become better note 

takers (Coccia, 2015 ). 

Advantages of Literature Circles 

   Literature circles allow students to cooperatively learn and comprehend 

texts through casual conversation amongst their peers as well as immersion 

in discussion surrounding purposefully chosen questions that will aid in text 

comprehension. Literature circles are important because the literacy 

method promotes cooperative learning as well as the opportunity for 

students to deepen their understanding of a text through the thoughts and 

ideas of others. Literature circles can also intrinsically motivate students to 
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be involved in the act of reading because they are associating the method 

with the pleasurable of act of conversation with their peers (Coccia, 2015 ). 

   The advantages of using literature circles in the classroom are also finding 

online a plethora of resources and printable ready to use lit circle roles. 

Descriptions and explanations are typically provided in the roles so that 

students know exactly what to do. Allow also students to take turn 

performing in different roles and depending on their engagement and 

performance in the discussion, you might assign students more than one 

role to have smaller groups (Perea, 2018). 

   If literature circles are explored, all of the students involved in this 

cooperative learning method will deepen their understanding of the text, 

voice their thoughts and opinions surrounding the text, and participate in the 

enjoyable act of talking. Ultimately, students involved in literature circles will 

be accountable for reading and comprehending the text at hand because 

they are a part of a conversation, not just another hand left out of the air or 

incomplete worksheet (Maher, 2013 ). 

   The objective of literature circles is to allow students to practice and 

develop the skills and strategies of good readers. Literature circles 

incorporate collaborative learning, motivation, as well as an increase in 

responsibility. Literature circles have a number of components that are 

considered to be identifiable and unique to only this literacy method (Stein 

& Bede, 2004 ). 
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READING COMPREHENSION 

   Reading comprehension is an issue observed in the tenth-year “B” 

students at Pio Jaramillo Alvarado School for that reason it is a must to 

review the literature about it in order to find the most relevant features round 

it.  Reading is fundamentally important for success. It opens the door to 

personal and professional opportunities. According to Rebecca Baier 

(2005), reading comprehension is a critical skill in the educational success 

of all individuals. 

   Similarly, Steve McKee (2012) afirms that reading is an activity performed 

to develop an understanding of a subject or topic. Reading is an essential 

skill that individuals need to process in order to be successful in life (McKee, 

2012). So, reading comprehension can be defined as the ability to extract 

meaning or learn from text, reading comprehension is a skill that results 

from the independent, sequential development of hierarchically ordered 

lower-level skills (Basaraba, Yovanoff, & Alonzo, 2012). 

   Gilakjani & Sabouri ( 2016 ), defined reading comprehension as the 

process of creating meaning from text. The purpose is to get an 

understanding of the text rather than to acquire meaning from individual 

words or sentences.  The outcome of reading comprehension is the mental 

representation of a text meaning that is combined with the readers’ previous 

knowledge. 
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Kinds of Reading  

   There are four different kinds of reading. They are skimming, scanning, 

extensive reading and intensive reading.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  

Skimming 

   It is sometimes referred to as gist reading. Skimming may help in order to 

know what the text is about at its most basic level. You might typically do 

this with a magazine or newspaper and would help you mentally and quickly 

shortlist those articles which you might consider for a deeper read. You 

might typically skim to search for a name in a telephone directory. You can 

reach a speed count of even 700 words per minute if you train yourself well 

in this particular method. Comprehension is of course very low and 

understanding of overall content very superficial (Basaraba, Yovanoff, & 

Alonzo, 2012). 

Scanning 

   Picture yourself visiting a historical city, guide book in hand. You would 

most probably just scan the guide book to see which site you might want to 

visit. Scanning involves getting your eyes to quickly scuttle across sentence 

and is used to get just a simple piece of information. Interestingly, research 

has concluded that reading off a computer screen actually inhibits the 

pathways to effective scanning and thus, reading of paper is far more 

conducive to speedy comprehension of texts. Something students 
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sometimes do not give enough importance to is illustrations. These should 

be included in your scanning. Special attention to the introduction and the 

conclusion should also be paid (Baier, 2005).  

Extensive reading 

   There are different definitions for extensive reading. Baier (2005), 

described it as skimming and scanning activities and expressed that 

exposing learners to large quantities of meaningful and fascinating materials 

and activities will have a significant impact on the learners’ knowledge of L2. 

   According to Gilakjani & Sabouri (2016), extensive reading activities can 

be beneficial in aiding learners to become self-directed individuals who are 

searching for meaning provided that they are based on student-selected 

texts that learners will be interested in what they are reading. The process 

of choosing reading texts will be done according to content, level of difficulty, 

and length. Hedge (2003) mentioned the benefits of extensive reading as 

follows: Students can make their language proficiency, advance in their 

reading skill, become more independent in their learning, learn cultural 

knowledge, and expand confidence and incentive to continue their own 

learning  

Intensive reading 

   In this type of reading, learners read a page to find the meaning and to be 

familiar with the strategies of writing. Through this reading, students can get 
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fundamental practice in performing these strategies based on a series of 

materials.  These strategies can be either text-related or learner-related. 

The first involves recognition of text organization and the second involves 

strategies such as linguistic, schematic, and metacognitive strategies. 

Gilakjani & Sabouri ( 2016 ), expressed that intensive reading is useful to 

develop reading comprehension. 

Comprehension Levels 

   According to Newmark (2007), there are three levels of comprehension 

that are important and need to be fostered. These are the literal 

comprehension, inferential comprehension, and critical comprehension. 

Literal comprehension 

   It is the understanding of information and facts directly stated in the text. 

Literal comprehension involves what the author is actually saying. The 

reader needs to understand ideas and information explicitly stated in the 

reading material. Some of this information is in the form of recognizing and 

recalling facts, identifying the main idea, supporting details, categorizing, 

outlining, and summarizing. The reader is trying to better understand what 

is actually happening within the text (Basaraba, Yovanoff, & Alonzo, 2012). 

Inferential comprehension 

   It is the ability to process written information and understand the 

underlying meaning of the text. It deals with what the author means by what 
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is said. The reader must simply read between the lines and make inferences 

about things not directly stated. Certain ideas and concepts may be implied 

by the text, and they may not be apparent at first glance (Basaraba, 

Yovanoff, & Alonzo, 2012). 

Critical comprehension 

   It is more than evaluating the quality of the text and stating an opinion 

about it. It requires readers to make judgments. It concerns itself with why 

the author says what he or she says. This high level of comprehension 

requires the reader to use some external criteria from his/her own 

experience in order to evaluate the quality, values of the writing, the author’s 

reasoning, simplifications, and generalizations. The reader will react 

emotionally and intellectually with the material (Basaraba, Yovanoff, & 

Alonzo, 2012). 

Reading Comprehension Strategies 

   Cimermanová (2014) affirms that there are two categories of reading 

strategies direct and indirect and each of these are subdivided into three 

subcategories the direct strategies include memory, cognitive, and 

compensation while indirect strategies include metacognitive, affective, and 

social (Cimermanová, 2014). 

Retelling 

   It is a strategy that is used to determine how well a student has 
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comprehended a specific story. Retelling involves having readers transform 

a text into their own words. In other words, the reader needs to organize 

text information in order to provide a personal interpretation of it. According 

to Jung-Ah Han (2005) retelling is a procedure that enables a student to 

play a large and active role in reconstructing stories. Usually retelling 

involves interactive discussion with the teacher, peer or groups and this 

discussion helps learners to comprehend and recall the discourse they read 

or listened (Han, 2005). 

Decoding 

   It is essential to reading. It allows kids to figure out most words they’ve 

heard but have never seen in print, as well as sound out words they’re not 

familiar with. The ability to decode is the foundation upon which all other 

reading instruction fluency, vocabulary, reading comprehension are built 

(Baier, 2005).  

  Research clearly shows phonics to be a cornerstone of effective early 

reading instruction. Phonics enables beginning readers to decode unknown 

written words by sounding them out, which is an essential skill for 

independent reading. This is especially important given that most all printed 

words are unfamiliar to beginning grade learners (Cimermanová, 2014). 

Comprehension monitoring 

   In this strategy, readers have the ability to know when they comprehend 
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what they read, when they do not perceive, and to apply suitable strategies 

to make better their understanding. Successful readers know and check 

their thought processes as they read.  Strategies that successful readers 

use to improve their understanding are called “fix-up” strategies (Han, 

2005). 

Activating and using background knowledge 

   In this strategy, readers activate their background knowledge and apply it 

to aid them comprehend what they are reading. This knowledge consists of 

individuals’ experiences with the world together with their concepts for how 

written text work, involving word recognition, print concepts, word meaning, 

and how the text is formed (Cimermanová, 2014). 

Generating and asking questions 

   In this strategy, readers ask themselves pertinent questions in reading the 

text. This strategy assists readers to combine information, recognize main 

ideas, and summarize information. Asking appropriate questions permits 

successful readers to concentrate on the most important information of a 

text. Creating relevant questions helps good readers to concentrate on 

difficulties with comprehension and to take the necessary actions to solve 

those problems (Cimermanová, 2014). 

Making inferences 

   Readers assess or draw conclusions from information in a text. In this 
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strategy, writers do not always provide full information about a topic, place, 

personality, or happening. Instead, they provide information that readers 

can use to read by making inferences that integrate information of the text 

with their previous knowledge.  Through this process, readers can improve 

their skills to make meaning. Being able to make inferences is an important 

factor for readers’ successful reading (McKee, 2012). 

Predicting 

   In this strategy, readers are able to gain meaning from a text by making 

educated guesses. Successful readers apply forecasting to make their 

existing knowledge to new information from a text to obtain meaning from 

what they read.  Before reading, readers may apply what they know about 

a writer to forecast what a text will be about. The title of a text can operate 

memories of texts with the same content, permitting them to guess the 

content of a new text. During reading, successful readers can make 

predictions about what will occur next, or what opinions the writer will offer 

to support a discussion. Readers try to assess these predictions ceaselessly 

and change any prediction that is not approved by the reading (Basaraba, 

Yovanoff, & Alonzo, 2012). 

Summarizing 

   Readers combine information in a text to elaborate in their own words 

what the text is about. Summarizing is a significant strategy that allows 

readers to remember text rapidly. In this strategy, readers can be aware of 
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text structure, of what is significant in a text, and of how opinions are related 

to each other. Effective summarizing of explanatory text includes things like 

condensing the steps in a scientific process, the steps of development of an 

art movement, or the episodes that result in certain important historical 

happenings. Effective summarizing of narrative text includes things such as 

connecting happenings in a story line or recognizing the elements that 

stimulate a character’s activities and conduct (Baier, 2005). 

Finding the main idea 

   In this strategy the main idea is the primary concept of a sentence and 

represents what the author is trying to say. Identifying main ideas, and 

working out the relationship between them and the supporting details, is the 

basis of reading comprehension. Recognizing the main idea is an important 

skill young readers need to master in order to fully understand what they’re 

reading (Baier, 2005). 

Reading Comprehension Process 

   There are two sets of processing skills that are the most important in the 

reading comprehension process. The first is comprehension monitoring 

skills, and the second is comprehension using clues in the text to generate, 

evaluate, and revise future events in the text (Smith, Collins, & Edward, 

1980). 
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Reading Comprehension Skills 

Fluency 

   It is a prerequisite skill to comprehension. It is the automatic recognition 

of words that frees up the cognitive capacity required for comprehending 

the meaning of the words (Gilakjani & Sabouri, 2016). 

Vocabulary and semantic processing 

   In order to extract meaning from text, a strong sense of semantics is 

required. That is, children have to understand what words mean before they 

can construct understanding of text passages (McKee, 2012). 

Visualization 

   Another key component of reading comprehension is the active 

construction of a mental image of the text. These mental images are fluid 

and change as the reader continually assimilates new text. Visualization is 

an application of the dual-coding theory of reading, the concept that readers 

process both visual representations of verbal information and of objects to 

create meaning. Also referred to as mental imagery, research suggests that 

this skill contributes to comprehension and enhances memory of the text 

(Newmark, 2007). 

Working memory 

   This skill has also been identified as an integral part of reading 
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comprehension. Working memory is defined as an executive function 

responsible for keeping and updating information in the mind. Further, 

working memory is responsible for managing the process of extracting 

information from text and integrating it with prior knowledge to create 

meaning (Newmark, 2007). Sequences of text-based information are held 

in working memory and integrated with new incoming text and with prior 

knowledge held in long-term memory. 

Reasoning and inference 

   Inferential reasoning is the ability to use information in the text to 

determine additional information that is only implied by the text. In a review 

of studies on inference skills for reading, researchers at the National 

Foundation for Educational Research (2008) discovered that the ability to 

draw inferences is directly related to reading comprehension ability. In 

unrelated studies, Baier (2005), reported that students’ inferencing skills 

contribute to future comprehension skills; and discovered that students with 

poor comprehension also lack inferencing ability. The process of inferential 

reasoning requires both short-term and long-term memory. 
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f. METHODOLOGY  

 

Design of the research  

   Action research is a relevant point in this research due to the fact that it 

will clarify the instructional practices carried out in the English language 

classroom concerning to the development of the student’s reading 

comprehension skills. According to Creswell (2012), action research is a 

process to engage the study in a set of logical steps. It is a useful approach 

to professional investigation and especially beneficial for making 

improvements in the field of education.  

   The researcher has found that reading comprehension is an issue among 

tenth-year “B” students of basic education, afternoon session at Pio 

Jaramillo School and after the literature review she decided to conduct an 

action research based on literature circles as a remedy to solve the current 

issue. 

Methods, Techniques and instruments 

   This study will make a description of the data that result from an 

intervention plan. The following general methods will be applied along the 

research: 

The scientific method 

   It will facilitate the study of the literature circles to improve reading 
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comprehension, and it will help to elaborate the observations which will be 

done both before and during the intervention. This method will facilitate the 

prediction of the possible solution, as well as assisting the collection of data 

to make relevant predictions and the analysis of this research. 

The descriptive method 

   It will facilitate the description of the different stages of the study and the 

kind of resources used by the researcher. It will serve to explain and analyze 

the object of the investigation. 

The analytic-synthetic method 

   It will be used to analyze the obtained results through the pre-test and 

post-test. It will be used also to make the interpretation of the data, the 

logical analysis and draw up the conclusions of this research. 

The statistic method 

   It will be used to make both the quantitative statistical analysis of the data 

obtained from the questionnaires and the qualitative text analysis of the data 

obtained during the observations. 

Techniques and instruments. 

Data collection 

   Since this work is an action research, elements of both quantitative and 
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qualitative research will be selected for data collection. Quantitative 

research considers variables and statistics whereas qualitative research 

considers an understanding of words or actions. Both qualitative and 

quantitative instruments are self-developed by the researcher taking into 

account the principles of question construction. Being this the case, paper 

and pencil methods (test) will be used to develop quantitative data collection 

instruments, and observations and interviews (questionnaire, observation 

sheet) for the qualitative ones. 

Tests 

   Tests will allow participants to perform cognitive tasks in relation to reading 

comprehension skills. Additionally, tests will produce a numerical score by 

which the researcher will calculate the mean to compare the pre- and 

posttest results.  

Pretest-Protest 

   A pre-test will be applied at the beginning and at the end will be applied a 

post-test of the intervention plan to measure the quantitative phase. The 

pre-test will provide a measure on the performance of reading 

comprehension skills before the participants receive a treatment through the 

intervention plan designed in this research project. After the intervention 

plan, a posttest will measure again the performance of the reading 

comprehension skills in order to make a pretest-posttest comparison of the 

cognitive dimension of the performance of reading comprehension skills of 
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the participants being treated.  

Questionnaires 

   A questionnaire will be applied to collect students' answers about the 

literature circles learning in tenth grade at the beginning and at the end of 

the intervention. This will allow the students to provide a wide range of 

responses. Also, the questionnaires will be conducted in class so that 

researcher gives a clear explanation to students and clarify all questions 

raised. Furthermore, the questionnaires measure the qualitative phase.  

Observation 

   The emphasis during the observation will be on understanding the natural 

environment as lived by the tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School during their English classes. 

There will be two types of observations as detailed below. 

Nonparticipant Observation 

   In the nonparticipant observation, the researcher is not involved in the 

situation being observed. She observes and behaviors but does not interact 

in the setting under study. The objective of this nonparticipant observation 

is to identify the issue for this research project which will be supported 

through the participant observation (Gay, Mills, Airasian, 2012). 
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Participant observation 

   In the participant observation, the researcher will become a part and a 

participant in the situation being observed. The researcher will participate 

deliberately in the problematic situation by means of rally table as a 

cooperative learning strategy in order to improve reading comprehension 

skills among the tenth-year students at Pio Jaramillo School during 2019-

2020 school year. 

Observation Sheet 

   The researcher will need an observation sheet to record the participants’ 

behaviors shown on both variables: performance reading comprehension 

and the attitudes and feelings toward literature circles. This observation 

sheet is a self-developed instrument that describes accurately and 

comprehensively all the relevant aspects of the situation. In other words, it 

contains the descriptors of the variables of the action research; the issue 

under treatment (reading comprehension), and the treatment itself 

(literature circles). 

Reflective journal 

   The researcher will use a reflective journal to help her identify important 

events that will happen in each lesson which eventually provide a better 

understanding of the process of the intervention plan. 
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INTERVENTION PLAN DESCRIPTION  

   The objective of this study is to enhance reading comprehension through 

literature circles to help tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School to improve their reading 

comprehension skills. Due to the fact that this is an action-research study, 

the development of an intervention plan will be carried out in different 

phases. 

Phase 1. Initial reflection 

   During a non-participant observation, the researcher was able to see that 

tenth- year “B” students of basic education, afternoon session at Pio 

Jaramillo School did not make any attempt to put in practice reading 

comprehension in class because there were not reading comprehension 

activities. They were more involved in written tasks of completion exercises 

and repetition drills. This situation allowed the researcher to recognize that 

reading comprehension is an issue among learners who do not have 

reading opportunities during their English classes. 

   Being this the concern, the researcher asked herself whether there are 

some different techniques that would better prepare students to improve 

reading comprehension. Therefore, having read some mainstream literature 

on reading comprehension, the researcher found out that literature circle 

activities will empower learners as good readers. (Brown and Yule as cited 

by Richards, 2008, p. 22). 
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Phase 2. Planning 

   As a consequence, to remedy the tenth-year “B” students of basic 

education, afternoon session at Pio Jaramillo School weaknesses on 

reading comprehension, Activation-Connection-Affirmation lesson plans will 

be presented, which are organized with literature circles activities such as 

group work, questioning, group discussions through a face-to-face 

interaction and using techniques such as think-pair-share, peer response 

and note-taking pairs. An Activation-Connection-Affirmation lesson plan 

integrates an active, guided, controlled and free practices that promote 

reading comprehension in students. An Activation-Connection-Affirmation 

lesson promotes learner centeredness learner engagement with purposeful 

real-life tasks that emphasize reading comprehension skills (World 

Learning, 2016). 

   The goal of these literature circle activities will give tenth-year students 

the opportunity to read, to comprehend a text, to identify details, to 

sequence and order the text, to summarize, to find main ideas, to visualize 

the text, to use an appropriate style of reading which eventually improve 

their reading comprehension skills which are crucial elements to achieve 

successfully the English language learning. 

   On the other hand, this plan of action will explicitly respond to the following 

research questions. 
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 What are the phases of the intervention plan that contribute with the 

improvement of reading comprehension among tenth -year “B” students 

of basic education, afternoon session at Pio Jaramillo School in Loja city 

during the 2019 2020 school year?  

 Which literature circle techniques are implemented to improve reading 

comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during the 2019 

2020 school year?  

Phase 3. Action 

   The intervention plan will be developed during 40 sessions of 45 minutes 

each one in an 8-week period of time. The sessions will be developed with 

lesson plans. As is usual, things will rarely go precisely as expected, 

therefore some minor changes or deviations will be made to meet possible 

drawbacks. 

Phase 4. Observation 

   During the intervention plan, the researcher will monitor and record tenth-

year “B” student’s reactions and achievements to the planned activities by 

means of a pre and posttest, a questionnaire, and a diary or journal. 

Phase 5. Reflection  

   Once finished the plan of action, the teacher candidate will reflect critically 

upon the effectiveness of literature circles to improve reading 
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comprehension among tenth-year students at Pio Jaramillo high school 

during the 2019-2020 school year. 

Intervention Plan  

   The intervention plan will be developed during 40 sessions of 45 minutes 

each one in an 8-week period of time. The 8 weeks will be developed with 

lesson plans and the researcher will record observations on a journal to 

reflect upon the use of literature circles as a treatment to improve students’ 

reading comprehension. As is usual, things will rarely go precisely as 

expected, therefore some minor changes or deviations will be made to meet 

possible drawbacks. 

   An Activation-Connection-Affirmation lesson model plan will be adopted 

as a treatment to help students in the development of their reading 

comprehension skills which is described with details below. The data 

obtained through the data collection instruments will be used to consider the 

most appropriate ways of developing the reading comprehension through 

the use of literature circles strategies. 

Activation-Connection-Affirmation Model Plan  

Activation Phase 

   In this phase, the teacher uses activities and prompts that have been 

purposefully designed to access the knowledge and experiences that 

students bring to the topic. 
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Connection Phase 

   In this phase, the teacher promotes the engagement of students and 

supports their retention of new knowledge by connections between the 

content and students background knowledge.  

Affirming Phase 

   In this phase of the lesson, the teacher uses authentic assessment to 

document student progress, the teacher affirms the progress made at both 

the individual and collective levels. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 1 
 

1.                                                      INFORMATIVE DATA 

 

Institution: Unidad Educativa “Pio Jaramillo Alvarado”                                               Participants: 10th “B” EGB 

Teacher:  Mg. Mary Churo                                                School Year: 2019-2020 

Researcher: Isabel Ismenia Padilla Palma                                                       Topic: Travel and Adventure 
 

RESEARCH PROBLEM: How do the literature circles improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 school year? 
GOAL: By the end of the intervention plan students will improve their reading comprehension skills through literature circle learning activities 

focused in the following aspects: Main ideas, supporting details and sequencing. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To summarize a story by applying the face to face interaction and group work activities such as the peer response, note-taking pairs, think-

pair-share of the literature circles strategy. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES 

AVAILABLE / NEEDED 

 Key expressions 

 

climb a rock, crash into a tree, 

wait for the doctor, slip and 

fall, put a cast on  

 

 Structures 

 

Time conjunctions when and 

while  

 

ACTIVATION  

 Teacher involves students in a warm-up activity. 

 Teacher asks about the topic of the lesson and what the students know about 

this topic. 

 Teacher give students some time to think about and then asks volunteers to 

answer the question.  

 Teacher asks students what information know about the topic of the lesson. 

 Teacher introduces the topic by using some flash cards to help the 

understanding of the topic. 

 Teacher introduces the literature circles strategy by presenting some flash 

cards about the roles of this strategy. 

 

 Teacher journal 

 Flash cards 

 Worksheets 

 Whiteboard 

 Markers 

 Book   
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Sequence connectors 

 

 

 Key Words 
 

Climb, crash, slip, fall, cast, 

high up, get hold, break, drag 

down, shake, paramedics 

CONNECTION  

 Students work in groups of 5. 

 Students read a short text about the topic of the lesson. 

 Teacher monitors during this process to provide clarification. 

 Students choose a role in an equitably way.  

 Students read again the text taking into account their role. 

 Students discuss in their respective groups about the text. 

 Students work in a worksheet provide by the teacher. 

 Students share and discuss in their groups about what they did with their role. 

 Students use the peer response, note-taking pairs, think-pair-share activities to 

read and comment on one another's work. 

 Students examine and discuss specific features of the commented text.  

AFFIRMING 

 Students write a short summary of the text taking into account the main idea 

and important details of the text. 

 One student of each group reads the short summary of the text. 

 One student of each group share about their whole work as a group. 

 Students discuss about the similitudes and differences about their group work. 

MONITORING PLAN: 

Date Source 1: Pretest and pre-questionnaire  

Date Source 2: Observation sheet, reflective journal  

Data Source 3: Worksheets 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  November 5th to November 8th, 2019 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational   

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 2 
 

2.                                                      INFORMATIVE DATA 

 

Institution: Unidad Educativa “Pio Jaramillo Alvarado”                               Participants: 10th “B” EGB 

Teacher:  Mg. Mary Churo                                School Year: 2019-2020 

Researcher: Isabel Ismenia Padilla Palma                                       Topic: Anecdotes and Unfortunate Happenings 

 
RESEARCH PROBLEM: How do the literature circles improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 school year? 
GOAL: By the end of the intervention plan students will improve their reading comprehension skills through literature circle learning activities 

focused in the following aspects: Main ideas, supporting details and sequencing. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To identify details in a narrative text by applying the face to face interaction and group work activities such as the peer response, note-taking 

pairs, think-pair-share of the literature circles strategy. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES 

AVAILABLE / NEEDED 

 Key expressions 

 

Itchy feet, Hit the road, Hit the 

pedal to the metal, Live out of 

a suitcase, Sunday driver 

 

 Structures 

 

Simple Past tense and Idioms  

 

 Key Words 

ACTIVATION  

 Teacher involves students in a warm-up activity. 

 Teacher asks about the topic of the lesson and what the students know about 

this topic. 

 Teacher give students some time to think about and then asks volunteers to 

answer the question.  

 Teacher asks students what information know about the topic of the lesson. 

 Teacher introduces the topic by using some flash cards to help the 

understanding of the topic. 

 Teacher introduces the literature circles strategy by presenting some flash 

cards about the roles of this strategy. 

 

 Teacher journal 

 Flash cards 

 Worksheets 

 Whiteboard 

 Markers 

 Book   
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Region, shortcut, search, lost, 

adventurous, search, scared, 

tour guide, join, screams of 

excitement, barbed-wire fence, 

cut, waterfall, look for, walk, 

watch, rang, missing, found, 

search, try, fine, tired 

CONNECTION  

 Students work in groups of 5. 

 Students read a short text about the topic of the lesson. 

 Teacher monitors during this process to provide clarification. 

 Students choose a role in an equitably way.  

 Students read again the text taking into account their role. 

 Students discuss in their respective groups about the text. 

 Students work in a worksheet provide by the teacher. 

 Students share and discuss in their groups about what they did with their role. 

 Students use the peer response, note-taking pairs, think-pair-share activities to 

read and comment on one another's work. 

 Students examine and discuss specific features of the commented text.  

AFFIRMING 

 Students write a short summary of the text taking into account the main idea 

and important details of the text. 

 One student of each group reads the short summary of the text. 

 One student of each group share about their whole work as a group. 

 Students discuss about the similitudes and differences about their group work. 

MONITORING PLAN: 

Date Source 1: Observation sheet, Reflective journal  

Data Source 2: Worksheets 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  November 11th to November 15th, 2019 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational   

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 3 
 

3.                                                      INFORMATIVE DATA 

 

Institution: Unidad Educativa “Pio Jaramillo Alvarado”                                               Participants: 10th “B” EGB 

Teacher:  Mg. Mary Churo                                                School Year: 2019-2020 

Researcher: Isabel Ismenia Padilla Palma                                                       Topic: Hobbies and Entertainment 
 

RESEARCH PROBLEM: How do the literature circles improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 school year? 
GOAL: By the end of the intervention plan students will improve their reading comprehension skills through literature circle learning activities 

focused in the following aspects: Main ideas, supporting details and sequencing. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To identify specific details by applying the face to face interaction and group work activities such as the peer response, note-taking pairs, 

think-pair-share of the literature circles strategy. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES 

AVAILABLE / NEEDED 

 Key expressions 

 

What are you up to? 24/7,  

 

 Structures 

 

Compound words 

 

Imperative forms 

 

 Key Words 

ACTIVATION  

 Teacher involves students in a warm-up activity. 

 Teacher asks about the topic of the lesson and what the students know about 

this topic. 

 Teacher give students some time to think about and then asks volunteers to 

answer the question.  

 Teacher asks students what information know about the topic of the lesson. 

 Teacher introduces the topic by using some flash cards to help the 

understanding of the topic. 

 Teacher introduces the literature circles strategy by presenting some flash 

cards about the roles of this strategy. 

 

 Teacher journal 

 Flash cards 

 Worksheets 

 Whiteboard 

 Markers 

 Book   
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Ask about, make, join, put, 

place, keep, bring, wear, 

dress up, belt, crowd, stage, 

ballet dancing, coin 

collecting, jewelry making, 

plasticine modeling 

 

CONNECTION  

 Students work in groups of 5. 

 Students read a short text about the topic of the lesson 

 Teacher monitors during this process to provide clarification. 

 Students choose a role in an equitably way.  

 Students read again the text taking into account their role. 

 Students discuss in their respective groups about the text. 

 Students work in a worksheet provide by the teacher. 

 Students share and discuss in their groups about what they did with their role. 

 Students use the peer response, note-taking pairs, think-pair-share activities to 

read and comment on one another's work. 

 Students examine and discuss specific features of the commented text.  

AFFIRMING 

 Students write a short summary of the text taking into account the main idea 

and important details of the text. 

 One student of each group reads the short summary of the text. 

 One student of each group share about their whole work as a group. 

 Students discuss about the similitudes and differences about their group work. 

MONITORING PLAN: 

Date Source 1: Observation sheet, Reflective journal  

Data Source 2: Worksheets 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  November 19th to November 22nd, 2019 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational   

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 4 
 

4.                                                      INFORMATIVE DATA 

 

Institution: Unidad Educativa “Pio Jaramillo Alvarado”                                               Participants: 10th “B” EGB 

Teacher:  Mg. Mary Churo                                                School Year: 2019-2020 

Researcher: Isabel Ismenia Padilla Palma                                                       Topic: Leisure Activities 

 
RESEARCH PROBLEM: How do the literature circles improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 school year? 
GOAL: By the end of the intervention plan students will improve their reading comprehension skills through literature circle learning activities 

focused in the following aspects: Main ideas, supporting details and sequencing. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To express an opinion by applying the face to face interaction and group work activities such as the peer response, note-taking pairs, think-

pair-share of the literature circles strategy. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES 

AVAILABLE / NEEDED 

 Key expressions 

 

That’s terrific! Don’t get me 

wrong  

 

 Structures 

 

Should + infinitive 

 

Have to + infinitive 

 

ACTIVATION  

 Teacher involves students in a warm-up activity. 

 Teacher asks about the topic of the lesson and what the students know about 

this topic. 

 Teacher give students some time to think about and then asks volunteers to 

answer the question.  

 Teacher asks students what information know about the topic of the lesson. 

 Teacher introduces the topic by using some flash cards to help the 

understanding of the topic. 

 Teacher introduces the literature circles strategy by presenting some flash 

cards about the roles of this strategy. 

 

 Teacher journal 

 Flash cards 

 Worksheets 

 Whiteboard 

 Markers 

 Book   
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Must + infinitive 

 

 

 Key Words 
 

Account, terrific, contact, 

social network, hopefully, 

rules, friendship, virtual, real 

CONNECTION  

 Students work in groups of 5. 

 Students read a short text about the topic of the lesson. 

 Teacher monitors during this process to provide clarification. 

 Students choose a role in an equitably way.  

 Students read again the text taking into account their role. 

 Students discuss in their respective groups about the text. 

 Students work in a worksheet provide by the teacher. 

 Students share and discuss in their groups about what they did with their role. 

 Students use the peer response, note-taking pairs, think-pair-share activities to 

read and comment on one another's work. 

 Students examine and discuss specific features of the commented text.  

AFFIRMING 

 Students write a short summary of the text taking into account the main idea 

and important details of the text. 

 One student of each group reads the short summary of the text. 

 One student of each group share about their whole work as a group. 

 Students discuss about the similitudes and differences about their group work. 

MONITORING PLAN: 

Date Source 1: Observation sheet, Reflective journal  

Data Source 2: Worksheets 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  November 25th to November 29th, 2019 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational   

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 5 
 

5.                                                      INFORMATIVE DATA 

 

Institution: Unidad Educativa “Pio Jaramillo Alvarado”                                        Participants: 10th “B” EGB 

Teacher:  Mg. Mary Churo                                         School Year: 2019-2020 

Researcher: Isabel Ismenia Padilla Palma                                                Topic: Commitment in Leisure Activities 
 

RESEARCH PROBLEM: How do the literature circles improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 school year? 
GOAL: By the end of the intervention plan students will improve their reading comprehension skills through literature circle learning activities 

focused in the following aspects: Main ideas, supporting details and sequencing. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To determine details and main ideas by applying the face to face interaction and group work activities such as the peer response, note-taking 

pairs, think-pair-share of the literature circles strategy. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES 

AVAILABLE / NEEDED 

 Key expressions 

 

Piece together 

  

 Structures 

 

Simple Past tense  

 

 Key Words 
 

Hobbies, truly, punches, 

ACTIVATION  

 Teacher involves students in a warm-up activity. 

 Teacher asks about the topic of the lesson and what the students know about 

this topic. 

 Teacher give students some time to think about and then asks volunteers to 

answer the question.  

 Teacher asks students what information know about the topic of the lesson. 

 Teacher introduces the topic by using some flash cards to help the 

understanding of the topic. 

 Teacher introduces the literature circles strategy by presenting some flash 

cards about the roles of this strategy. 

 

 Teacher journal 

 Flash cards 

 Worksheets 

 Whiteboard 

 Markers 

 Book   
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schedule, commitment, 

puzzles, seniors, creatively, 

age, consider, match, 

dedication, discipline, fighting 

techniques, attend, demand, 

kick, training, self-defense, 

wooden panels, bricks, 

resistance, skills, logical, 

challenging, piece together 

CONNECTION  

 Students work in groups of 5. 

 Students read a short text about the topic of the lesson. 

 Teacher monitors during this process to provide clarification. 

 Students choose a role in an equitably way.  

 Students read again the text taking into account their role. 

 Students discuss in their respective groups about the text. 

 Students work in a worksheet provide by the teacher. 

 Students share and discuss in their groups about what they did with their role. 

 Students use the peer response, note-taking pairs, think-pair-share activities to 

read and comment on one another's work. 

 Students examine and discuss specific features of the commented text.  

AFFIRMING 

 Students write a short summary of the text taking into account the main idea 

and important details of the text. 

 One student of each group reads the short summary of the text. 

 One student of each group share about their whole work as a group. 

 Students discuss about the similitudes and differences about their group work. 

MONITORING PLAN: 

Date Source 1: Observation sheet, Reflective journal  

Data Source 2: Worksheets 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  December 2nd to December 6th, 2019 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational   

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 6 
 

6.                                                      INFORMATIVE DATA 

 

Institution: Unidad Educativa “Pio Jaramillo Alvarado”                                               Participants: 10th “B” EGB 

Teacher:  Mg. Mary Churo                                                School Year: 2019-2020 

Researcher: Isabel Ismenia Padilla Palma                                                       Topic: Feeling Alive 
 

RESEARCH PROBLEM: How do the literature circles improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 school year? 
GOAL: By the end of the intervention plan students will improve their reading comprehension skills through literature circle learning activities 

focused in the following aspects: Main ideas, supporting details and sequencing. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To find out meaning by applying the face to face interaction and group work activities such as the peer response, note-taking pairs, think-

pair-share of the literature circles strategy. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES 

AVAILABLE / NEEDED 

 Key expressions 

 

To be the life and soul of the 

party  

 

 Structures 

 

Idioms and Past tense 

 

 Key Words 
 

ACTIVATION  

 Teacher involves students in a warm-up activity. 

 Teacher asks about the topic of the lesson and what the students know about 

this topic. 

 Teacher give students some time to think about and then asks volunteers to 

answer the question.  

 Teacher asks students what information know about the topic of the lesson. 

 Teacher introduces the topic by using some flash cards to help the 

understanding of the topic. 

 Teacher introduces the literature circles strategy by presenting some flash 

cards about the roles of this strategy. 

 

 Teacher journal 

 Flash cards 

 Worksheets 

 Whiteboard 

 Markers 

 Book   
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To be in full swing, to be the 

life and soul of the party, to 

be/feel in one´s element, to 

blow away cobwebs, to make a 

big thing of something 

CONNECTION  

 Students work in groups of 5. 

 Students read a short text about the topic of the lesson.  

 Teacher monitors during this process to provide clarification. 

 Students choose a role in an equitably way.  

 Students read again the text taking into account their role. 

 Students discuss in their respective groups about the text. 

 Students work in a worksheet provide by the teacher. 

 Students share and discuss in their groups about what they did with their role. 

 Students use the peer response, note-taking pairs, think-pair-share activities to 

read and comment on one another's work. 

 Students examine and discuss specific features of the commented text.  

AFFIRMING 

 Students write a short summary of the text taking into account the main idea 

and important details of the text. 

 One student of each group reads the short summary of the text. 

 One student of each group share about their whole work as a group. 

 Students discuss about the similitudes and differences about their group work. 

MONITORING PLAN: 

Date Source 1: Observation sheet, Reflective journal  

Data Source 2: Worksheets 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  December 9th to December 13th, 2019 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational   

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 7 
 

7.                                                      INFORMATIVE DATA 

 

Institution: Unidad Educativa “Pio Jaramillo Alvarado”                                          Participants: 10th “B” EGB 

Teacher:  Mg. Mary Churo                                           School Year: 2019-2020 

Researcher: Isabel Ismenia Padilla Palma                                                  Topic: Amazing Facts around the World 
 

RESEARCH PROBLEM: How do the literature circles improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 school year? 
GOAL: By the end of the intervention plan students will improve their reading comprehension skills through literature circle learning activities 

focused in the following aspects: Main ideas, supporting details and sequencing. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To create dialogs by applying the face to face interaction and group work activities such as the peer response, note-taking pairs, think-pair-

share of the literature circles strategy. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES 

AVAILABLE / NEEDED 

 Key expressions 

 

I’ll go for, here you are  

 

 Structures 

 

Comparative forms of 

adjectives.  

 

adj + er than… (taller than)  

 

ACTIVATION  

 Teacher involves students in a warm-up activity. 

 Teacher asks about the topic of the lesson and what the students know about 

this topic. 

 Teacher give students some time to think about and then asks volunteers to 

answer the question.  

 Teacher asks students what information know about the topic of the lesson. 

 Teacher introduces the topic by using some flash cards to help the 

understanding of the topic. 

 Teacher introduces the literature circles strategy by presenting some flash 

cards about the roles of this strategy. 

 

 Teacher journal 

 Flash cards 

 Worksheets 

 Whiteboard 

 Markers 

 Book   
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 Key Words 
 

Countries: Brazil, Mexico, 

United States. 

 

Planets: Venus, Earth, Mars 

 

Rivers: Nile, Amazon, 

Missouri 

 

Mountains: Aconcagua, 

McKinley, Everest 

CONNECTION  

 Students work in groups of 5. 

 Students read a short text about the topic of the lesson.  

 Teacher monitors during this process to provide clarification. 

 Students choose a role in an equitably way.  

 Students read again the text taking into account their role. 

 Students discuss in their respective groups about the text. 

 Students work in a worksheet provide by the teacher. 

 Students share and discuss in their groups about what they did with their role. 

 Students use the peer response, note-taking pairs, think-pair-share activities to 

read and comment on one another's work. 

 Students examine and discuss specific features of the commented text.  

AFFIRMING 

 Students write a short summary of the text taking into account the main idea 

and important details of the text. 

 One student of each group reads the short summary of the text. 

 One student of each group share about their whole work as a group. 

 Students discuss about the similitudes and differences about their group work. 

MONITORING PLAN: 

Date Source 1: Observation sheet, Reflective journal  

Data Source 2: Worksheets 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  December 16th to December 20th, 2019 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational   

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

INTERVENTION AND OBSERVATION PLAN WEEK Nº 8 
 

8.                                                      INFORMATIVE DATA 

 

Institution: Unidad Educativa “Pio Jaramillo Alvarado”                                        Participants: 10th “B” EGB 

Teacher:  Mg. Mary Churo                                         School Year: 2019-2020 

Researcher: Isabel Ismenia Padilla Palma                                                Topic: Some Countries and their Records 
 

RESEARCH PROBLEM: How do the literature circles improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo School in Loja city during 2019 – 2020 school year? 
GOAL: By the end of the intervention plan students will improve their reading comprehension skills through literature circle learning activities 

focused in the following aspects: Main ideas, supporting details and sequencing. 

LEARNING OBJECTIVES: At the end of this lesson students will be able: 

 To express ideas about places by applying the face to face interaction and group work activities such as the peer response, note-taking pairs, 

think-pair-share of the literature circles strategy. 

 CONTENTS INSTRUCTIONAL FOCUS RESOURCES 

AVAILABLE / NEEDED 

 Key expressions 

 

The United States  

 

 Structures 

 

Superlative forms of 

adjectives  

 

The + adj + est (the highest) 

 

ACTIVATION  

 Teacher involves students in a warm-up activity. 

 Teacher asks about the topic of the lesson and what the students know about 

this topic. 

 Teacher give students some time to think about and then asks volunteers to 

answer the question.  

 Teacher asks students what information know about the topic of the lesson. 

 Teacher introduces the topic by using some flash cards to help the 

understanding of the topic. 

 Teacher introduces the literature circles strategy by presenting some flash 

cards about the roles of this strategy. 

 

 Teacher journal 

 Flash cards 

 Worksheets 

 Whiteboard 

 Markers 

 Book   
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The + most + adj (the most 

interesting) 

 

 Key Words 
 

Finland, Iceland, Japan, the 

United States, Canada 

CONNECTION  

 Students work in groups of 5. 

 Students read a short text about the topic of the lesson.  

 Teacher monitors during this process to provide clarification. 

 Students choose a role in an equitably way.  

 Students read again the text taking into account their role. 

 Students discuss in their respective groups about the text. 

 Students work in a worksheet provide by the teacher. 

 Students share and discuss in their groups about what they did with their role. 

 Students use the peer response, note-taking pairs, think-pair-share activities to 

read and comment on one another's work. 

 Students examine and discuss specific features of the commented text.  

AFFIRMING 

 Students write a short summary of the text taking into account the main idea 

and important details of the text. 

 One student of each group reads the short summary of the text. 

 One student of each group share about their whole work as a group. 

 Students discuss about the similitudes and differences about their group work. 

MONITORING PLAN: 

Date Source 1: Observation sheet, Reflective journal  

Data Source 2: Worksheets 

Data source 3: Posttest – Post questionnaire 

SUPPORT: Coaching and guidance from the thesis advisor. 

TIME:  January 6th to January 10th, 2019 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational   

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education). Syakur. (2007). The Components of Speaking 

Ability. 
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h. BUDGET AND FINANCING 

Budget   
 

Expenses   Cost 

Computer equipment $700.00 

Internet connection $140.00 

Print of reports   $80.00 

Print of the project $100.00 

Copies $125.00 

Print of the final report and thesis $140.00 

Unforeseen   $50.00 

TOTAL        $1.335.00 

 
Financing  

   All expenses related to the present research work will be assumed 

entirely by the researcher conducting the investigation.  

Resources    

Human 

 The teacher candidate as a researcher  
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 The thesis advisor 

 Students of tenth-year “B” of Basic Education at Pio Jaramillo Alvarado 

School, 2019-2020 school year. 

Material 

 Printed materials 

 Books  

 Notebooks 

 Laptop  

Technical 

 Computer 

 Printer 

 Internet connection   
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ANNEXES  

 

Annex 1: Observation Sheet 

 

 

Universidad Nacional de Loja 

Facultad de la Educación, el Arte y la Comunicación 

English Language Department 

OBSERVATION SHEET 

Researcher’s name: 

Isabel Ismenia Padilla 

Palma 

Observation #: 

 

Topic: 

 

Objective of the 

session: 

 

Date /Time: 

 

Class size: 

 

Participants: Tenth-

year “B” students 

 

Location: 

 

Duration of the 

observation start/end 

time: 

 

Observer involvement: 

participant  

 

Dependent  variable:  Reading Comprehension   

Rating scale: 4=always;  3 = usually;  2 = sometimes;  1 =rarely;  0 = 

not observed 

Descriptors  4 3 2 1 0 

The students are able to find the main idea of the text.      

The students understand the texts proposed by the 

teacher. 

     

The students show evidence of their understanding of 

the text. 

     

The students pay attention to the details of the text.       
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The students are able to order a text.       

The students actively read during the academic 

activities. 

     

 

Independent variable: Literature Circles 

Rating scale: 4=always;  3 = usually;  2 = sometimes;  1 =rarely;  0 

= not observed 

Descriptors  4 3 2 1 0 

All students clearly understand which group they belong.      

All students have opportunities to learn with and from 

their peers. 

     

All students clearly understand which role they have to 

perform in their literature circle. 

     

Students ask their teacher for clarification to assist their 

pairs during the performance during the academic 

activities. 

     

Student listening to one another.      

Students question to one another.      

Assume personal responsibility being involved in the 

group. 
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Annex 2: Reflective Journal  

 

Universidad Nacional de Loja 

Facultad de la Educación, el Arte y la Comunicación 

English Language Department 

REFLECTIVE JOURNAL  

Researcher’s name: 

Isabel Ismenia Padilla 

Palma 

Observation #: 

Topic: 

Objective of the 

session:  

Date /Time: 

 

Class size: 

 

Participants: Tenth-

year “B” students 

Role of the Researcher: 

participant observer 

Location: 

Duration of the 

observation start/end 

time: 

Description of the event Reflective Notes  

  

 

 



123 

 

Annex 3: Pretest and Posttest 

 

Universidad Nacional de Loja 

Facultad de la Educación, el Arte y la Comunicación 

English Language Department 

Pretest and Posttest 

Student’s code: 

Date:                                                                Grade:   

Subject: 

1. Read and identify the best title for the text below. (main ideas) (2 

points) 

 

_________________________________ 

   A group of school students took a tour of a natural park for their summer 

vacation. The tour guide knew the trails of the region very well. In the 

afternoon, he invited the school kids to join him in an adventurous hike to a 

waterfall. The kids’ screams of excitement did not let the guide finish his 

instructions on how to begin the trail and continue the climb to the waterfall. 

Some kids walked really fast when they reached a barbed-wire fence. One 

girl had a cut on her arm, so a teacher had to go back to the town with this 

girl to see a doctor. Then two other students took a shortcut and ended up 

lost, so the guide cancelled the trip to the waterfall to start the search along 

with the local police for these two students. In the evening, the authorities 

were looking for the two students while the group was walking back to the 

hotel. Three hours later, while the group was watching a video of the 

waterfall, the phone rang. They had found the missing students. The police 

officers were searching for the kids while they were trying to set up a tent in 

Extreme Vacation  -  Adventure Tales  -  Hobbies 
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the forest; it was midnight. They were fine, yet both were tired and scared. 

2. Read the previous text again and answer the following questions 

about the sequence of events in the story. (sequencing) (2 points) 

a. What happened when some kids walked very fast?  

…………………………………………………………………………. 

b. What happened when two students took a shortcut?  

…………………………………………………………………………. 

c. What were the authorities doing while the group was walking back to the 

hotel? 

…………………………………………………………………………. 

d. What was the group doing when the phone rang? 

…………………………………………………………………………. 

e. What were the missing students doing while the police were searching 

for them? 

…………………………………………………………………………. 

3. Read and fill in the blanks about the following text. Use the words 

in the box.  (supporting details) (2 points) 

   Movie watching is a very entertaining hobby...........................it does not 

require a lot of time or money. Movies are always changing, but there are 

people who collect some specific types of movies...........................movie 

collectors buy movies related to a particular genre such as horror or drama; 

others are more interested in a particular actor or 

actress...........................there are people who follow an actor or actress 

such as Brad Pitt or Julia Roberts, so they buy all their films and study these 

performers’ careers. 

That is   -   Moreover   -   For example 
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4. Read carefully and match the ads with the hobbies. (main ideas) (2 

points) 

a. Blow away the cobwebs! Get some fresh air! Join us for nice trails and 

renew yourself. Fortify your bones and muscles. Feel alive again! 

b. Our students tell us they feel in their element after attending our courses. 

Many of them are so good that they compete with experts without a 

problem. They are like real fish in the water. 

c. Learn to move your body to the rhythm of this traditional Argentine dance 

that is in full swing these days. 

d. Don’t make a big thing of your inexperience. Learn to make delicious 

gourmet sandwiches out of a few eggs, bacon and bread. Make your 

dishes big! 

e. Be the life and soul of the party the next time you meet your friends. 

Entertain them with our town’s history. Get all the facts that make our 

history so interesting. Come and visit us! 

Hobbies 

   Cooking club  

   Swimming Academy  

   The Hiking Club 

   Museum Excursions 

   Tango in One Step 

 

5. Read and use sequence connectors to order the narration. 

(sequencing) (2 points) 

……………., when we were really high up, I slipped and fell. At that moment 

my sister was trying to get hold of me but I dragged her down. 

……………., they took me to the hospital, so here I am waiting for the doctor 

to see if it is OK now. 

……………, we walked to the base of the rock and started climbing. 
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Annex 4: Pre and Post Questionnaire  

 

 

Universidad Nacional de Loja 

Facultad de la Educación, el Arte y la Comunicación 

English Language Department 

Questionnaire  

Student’s code: 

Date:                                                                Grade:   

Subject: 

Instruction: Please put a tick in the box next to the answer of your 
choice. 

1. Do you agree that literature circles are an innovative learning 

strategy to improve reading comprehension skills? 

Yes 

Indifferent  

No 

2. Do you agree that working in a literature circle the class is most 

engaging and motivate students to read? 

Yes 

Indifferent  

No 

3. Do you agree that with the implementation of literature circles 

in the class you get a better understanding of what has been 

studied?  

Yes 

Indifferent  

No 
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4. Do you agree that working in a literature circle help you to reach 

the proposed goals more easily?  

Yes 

Indifferent  

No 

5. Do you agree that working in a literature circle the students 

work in class equitably?  

Yes 

Indifferent  

No 
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Annex 5: Research Matrix 

Theme: Literature circles to improve reading comprehension among tenth-year “B” students of basic education, 

afternoon session at Pio Jaramillo high school in Loja city during 2019 – 2020 school year. 

Problem 
 

Objectives Theoretical       
frame 

Methodological 
design (action 
research) 

Techniques and 
instruments 

General 
How do the 
literature circles 
improve reading 
comprehension 
among tenth-year 
“B” students of 
basic education, 
afternoon session 
at Pio Jaramillo 
School in Loja city 
during 2019 – 2020 
school year? 
Specific 

 What theoretical 
and 
methodological 
references 
about literature 
circles are 

General 
To improve reading 
comprehension 
through literature 
circles among tenth-
year “B” students of 
basic education, 
afternoon session at 
Pio Jaramillo School 
in Loja city during 
2019 – 2020 school 
year. 

Specific 

 To research the 
theoretical and 
methodological 
references about 
literature circles to 
improve reading 
comprehension 

 

 Literature Circles. 

 Importance of 
Literature Circles 
in the Classroom. 

 Literature Circle 
Roles. 

 Teacher’s Role in 
Literature Circles. 

 Literature Circles 
Process. 

 The Procedure for 
Implementing 
Literature Circles. 

 Advantages of 
Literature Circles. 

 Reading 
Comprehension. 

 Kinds of Reading.  

Preliminary 
investigation 

 Observing the 
English classes. 

 Stating the 
background of 
the problem. 

 Describing 
current situation. 

 Locating and 
reviewing the 
literature. 

 Creating a 
methodological 
framework for 
research 

 Designing an 
intervention 
plan. 

 

 Observation  
sheet 
(participant and 
non- participant 
observation) 

 Reflective 
journal 

 Pre and post 
test 

 Pre and post 
questionnaire 
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adequate to 
improve reading 
comprehension 
among tenth-
year “B” 
students of 
basic education, 
afternoon 
session at Pio 
Jaramillo School 
in Loja city 
during 2019 – 
2020 school 
year? 

 What are the 
issues that limit 
the development 
of reading 
comprehension 
among tenth-
year “B” 
students of 
basic education, 
afternoon 
session at Pio 
Jaramillo School 
in Loja city 
during 2019 – 

among tenth-year 
“B” students of 
basic education, 
afternoon session 
at Pio Jaramillo 
School in Loja city 
during 2019 – 
2020 school year. 

 To diagnose the 
issues that limit 
the development 
of reading 
comprehension 
among tenth-year 
“B” students of 
basic education, 
afternoon session 
at Pio Jaramillo 
School in Loja city 
during 2019 – 
2020 school year. 

 To design an 
intervention plan 
based on 
literature circles to 
improve reading 
comprehension 
among tenth-year 
“B” students of 

 Comprehension 
Levels. 

 Reading 
Comprehension 
Strategies. 

 Reading 
Comprehension 
Process. 

 Reading 
Comprehension 
Skills. 

 
 

Intervention and 
Observation 

 Administering 
test and 
questionnaires. 

 Observing and 
monitoring 
students’ 
performance 
according to the 
intervention 
plan. 

Presentation of 
research findings 

 Reflecting, 
analyzing and 
answering the 
proposed 
inquires. 

 Organized the 
final report. 



130 

 

2020 school 
year? 

 What are the 
phases of the 
intervention plan 
that contribute to 
improve reading 
comprehension 
among tenth-
year “B” 
students of 
basic education, 
afternoon 
session at Pio 
Jaramillo School 
in Loja city 
during 2019 – 
2020 school 
year? 

 Which literature 
circle activities 
are suitable to 
improve reading 
comprehension 
among tenth-
year “B” 
students of 
basic education, 
afternoon 

basic education, 
afternoon session 
at Pio Jaramillo 
School in Loja city 
during 2019 – 
2020 school year. 

 To apply the most 
suitable activities 
of literature circles 
to improve 
reading 
comprehension 
among tenth-year 
“B” students of 
basic education, 
afternoon session 
at Pio Jaramillo 
School in Loja city 
during 2019 – 
2020 school year. 

 To validate the 
effectiveness of 
literature circles in 
the improvement 
of reading 
comprehension 
among tenth-year 
“B” students of 
basic education, 
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session at Pio 
Jaramillo School 
in Loja city 
during 2019 – 
2020 school 
year? 

 How effective 
was the 
application of 
literature circles 
in the 
improvement of 
reading 
comprehension 
among tenth-
year “B” 
students of 
basic education, 
afternoon 
session at Pio 
Jaramillo School 
in Loja city 
during 2019 – 
2020 school 
year? 

 

afternoon session 
at Pio Jaramillo 
School in Loja city 
during 2019 – 
2020 school year. 
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Annex 6: Rating Scale 

Reading comprehension Pretest and Posttest 

Quantitative score range Qualitative score range 

10 Superior 

9 Excellent 

8-7 Average 

6-1 Below average 

   Literature circles Questionnaire  

Quantitative score range Qualitative score range 

81-100 High level of literature circles practice 

61-80 Expected level of literature circles practice 

41-60 Moderate level of literature circles practice 

21-40 Unexpected level of literature circles practice 

01-20 Low level of literature circles practice 
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