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a. TITLE
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BEATRIZ CUEVA DE AYORA IN THE CITY OF LOJA DURING THE 2018 —
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b. RESUMEN

El presente trabajo de investigacion tuvo como objetivo mejorar el vocabulario en
inglés a traves de actividades con material auténtico en los estudiantes de noveno
afio “B” de Educacion Basica, sesion vespertina en el Colegio de Bachillerato
Beatriz Cueva de Ayora de la ciudad de Loja durante el afio escolar 2018-2019. Los
métodos requeridos durante esta investigacion fueron: el cientifico, descriptivo,
analitico-sintético y el estadistico, que permitieron describir, analizar, representar e
interpretar datos cualitativos y cuantitativos y establecer conclusiones. Se aplicaron
pruebas y cuestionarios a treinta y tres estudiantes al inicio y al final del plan de
intervencion. Las pruebas permitieron diagnosticar y recopilar informacion sobre
el conocimiento del vocabulario, mientras que los cuestionarios identificar su
percepcion acerca de las actividades realizadas. Los resultados reflejaron una
mejora notable en el aprendizaje del vocabulario. En conclusion, éstas actividades
permitieron a los estudiantes ser mas activos, colaborativos y aumentar su
entusiasmo por aprender vocabulario.



ABSTRACT

The present research work aimed to improve English vocabulary through activities
with authentic material among students of ninth year “B” of Basic Education,
afternoon session at Colegio de Bachillerato Beatriz Cueva de Ayora in the city of
Loja during the 2018-2019 school year. The methods required during this
investigation were the scientific, the descriptive, the analytic-synthetic, and the
statistical, which allowed to describe, analyze, represent and interpret qualitative
and quantitative data and draw up conclusions. Tests and questionnaires were
applied to thirty-three students at the beginning and at the end of the intervention
plan. Tests permitted to diagnose and collect information about students’
knowledge of vocabulary, while questionnaires to identify the students’ perception
about the activities performed. The results reflected that students achieved a
noticeable improvement in learning vocabulary. In conclusion, the use of activities
with authentic material let students became more active and collaborative. They
increased their enthusiasm in learning vocabulary.



c. INTRODUCTION

Vocabulary is one of the major issues to be investigated in the field of learning
a foreign language to comprehend how the language works. It is of great importance
to possess suitable vocabulary. Vocabulary improvement is the key that lets learners
communicate with other people because the greater amount of words students
know, the more opportunities students have to express their ideas. If learners do not
understand a significant quantity of the vocabulary in the language that they are
reading or hearing, then this language is not comprehensible and therefore cannot
be useful for acquisition.

The foremost problems that students face are to comprehend the meaning of the
words and make overgeneralizations of them, as a result, they face real problems
when communicating in English. At Colegio de Bachillerato Beatriz Cueva de
Ayora only a few students have shown comprehension of vocabulary, but most of
them face difficulties in many aspects like word formation, meaning, use of
cognates and antonyms.

The problems mentioned before have made students feel unmotivated and have
inspired the researcher to pursue how Activities with Authentic Material improve
English Vocabulary among students of ninth year “B” of Basic Education,
afternoon session at Colegio de Bachillerato Beatriz Cueva de Ayora in the city of
loja during the 2018 — 2019 school year.

One way to overcome the students’ issues is to adapt activities using authentic

material within the teaching-learning process. These kind of activities promote
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students’ development of conceptual understanding, vocabulary knowledge and
proficiency in all four language domains. Furthermore, authentic materials are used
in order to close the language gap between classroom knowledge and real life.

In order to develop this research work, the following objectives were established:
to research the theoretical and methodological references about activities with
authentic material to improve English Vocabulary among students of ninth year “B”
of Basic Education; to diagnose the issues that limit the improvement of English
vocabulary; to design an intervention plan based on the application of activities with
authentic material in order to improve the English Vocabulary Learning; to apply
the most suitable activities with authentic material and finally, to validate the results
obtained after the application of activities with authentic material to improve the
English vocabulary.

To execute this research, the following methods were indispensable: the
scientific method which gave order and precision during the study of the resources,
and activities to improve vocabulary and the elaboration of the instruments applied
in the intervention plan; the descriptive method was useful for describing the
different stages of the study, the resources used by the researcher and how the
implementation of Activities with Authentic Material improved students’
vocabulary; the statistical method for doing the quantitative statistical analysis of
the results obtained from the pre-post tests and the qualitative results from pre-post
questionnaires; and finally, the analytic/synthetic method for analyzing and

interpreting the information obtained.



This work is structured as follows: First, the Abstract, which embraces the main
objective of the research, the methods, the instruments and the main results and
conclusions obtained from data collection. Secondly, the Introduction, which
includes the contextualization of the central problem, the reasons why the topic was
selected, the specific objectives set up, and the methodology followed up. Third,
the Literature Review which details the information referent to the two variables:
activities with authentic material and vocabulary. After that, the Materials and
Methods section which includes the human, material and technical resources which
were indispensable for the research work, the design of the research, methods,
techniques and instruments used by the researcher and the population involved.
Subsequently, the Results section which describes the application of tests and
questionnaires are shown through tables and figures with their appropriate
interpretation and logical analysis. Later, the Discussion section, which includes the
major results of the investigation and the reasons why these discoveries are
significant. Afterward, the Conclusions section, which states the findings and the
progress that students had after research was concluded. These conclusions were
considered based on the results collected from the tests and questionnaires applied
to students. Finally, the Recommendations, which are suggestions that were

submitted in benefit of future research works.



d. LITERATURE REVIEW

ACTIVITIES WITH AUTHENTIC MATERIAL

Activities with the use of authentic material have become a tool to connect
students’ background knowledge with the new content. They should be employed
as a multifaceted effort to promote students’ development of conceptual
understanding, vocabulary knowledge and proficiency in all four language
domains. Authentic materials let learners be in touch with real resources made by
native speakers. These kind of materials also increase students’ motivation and
better meet the learner’s needs.

Charles et al. (2002) suggest the activities: word search, crosswords,
personalizing and pair practice using authentic material to help bring the real world
into the classroom and expose the students to cultural features to generate a deeper
understanding and interest in the topic. Thomas (2014), also remarks that some
activities that can be performed with the use of authentic material. For instance, the
use of reviews or another printed text to develop games like bingo or jeopardy; the
use of menus to perform role plays; recipes to ask and answer some open guestions
based on facts found into the text; blogs, newspapers and tourism articles to make
fill-in-the-blank exercises and finally video clips to think about possible
conversations and writing activities related to the movie’s characters and plot.
Authentic activities

Authentic activities are the ones that involve learners in situations that deal with

natural authentic language use. It is necessary to consider the six guidelines
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proposed by Mishan (as cited in Castillo, Insuasty & Jaime, 2017) with respect to
the authenticity of the activities: first, tasks must reflect the original communicative
purpose, they must be appropriate elicit response to/engagement to the text on
which they are based, they should approximate real-life tasks , activate learners’
existing knowledge of the target language and culture and finally involve
purposeful communication between learners. According to the guidelines listed
above, this research focuses not just on using authentic texts, but also on adapting
authentic activities that address the needs and interests of students, engaging them
in authentic, real-life tasks. These activities are shorten as follows: (a)
Contextualized Reading Activities, (b) Mnemonic Activities, (c) Game-Like
Activities, (d) Consumer Goods Activities and (e) Photo Vocabulary Activities.
Contextualized Reading Activities

Nagy, Herman & Anderson (as cited in Coady & Hucking, 1997) state that the
major way in which the vocabulary learning improves is through activities related
to seeking information in context; this is why in the current research reading
activities are considered a useful way to teach vocabulary words.

The research made by Coady & Hucking (1997) was carried out through the use
of authentic reading and listening texts, and the activities developed ranged from
text comprehension to the practice of specific reading and listening skills. The
activities varied from (a) recognition exercises, which consist of matching,
recognizing the meaning of target words, choosing correct pictures/ words and
seeing or hearing the target word in L2 and driving its equivalent in L1; (b)

manipulation exercises, which involves rearranging and organizing given elements;
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(c) interpretation activities which involve the analysis of meaning of words
(collocations, synonyms and antonyms) with classifying, understanding functions
and multiple-choice exercises and finally (d) production exercises that require that
learners produce the words throughout open cloze exercises, finding mistakes,
labeling pictures etc. Some of the activities that can be highlighted into the
contextualized reading activities are the following: Skim like editors, Context Clues
and Headline cloze.
Skim like editors

Skim like editors activity, is a contextualized reading activity that helps learners
work with authentic printed text like magazines and newspapers, chosen depending
on the level of knowledge of the learners. It focuses on skimming which is an
activity that requires an overall view of the text and implies a definite reading
competence (Lacouchova, 2006). Skim like editors activity lets students skim the
texts looking for specific words learned, underline and write them down after being
introduced. It focuses them to work with authentic material, which assures that they
lead with authentic language, without letting them get overwhelmed by the
complexity of the content.
Context clues

Context Clues is an activity proposed in the research work performed by Vera
(2015). This activity makes learners struggle with comprehension. They invariably
are encountering different forms of words and phrases used in newspapers,
magazines or another printed authentic materials. Learners are able to use context

clues that can facilitate reading articles with words in order to accomplish the task
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of finding their meaning.
Headline cloze

Vera (2015) also brings up the Headline cloze activity that makes use of
newspaper, magazines or another printed text headlines for students to learn how to
infer and to read for meaning. It is required to select a number of headlines/titles
that contain a recognizable buzzword or trend word, or an interesting or unique
keyword.

The contextualized reading activities for the current research work are
summarized in Table 1.

Table 1. Contextualized reading activities

Authentic materials Activities
Newspapers, Provide newspapers for reading
Magazines, Underline learned words
Comics, Scan the text to look for cognates and false
Printed conversations cognates.
and recipes Skim information to answer some questions related
Printed Biographies Look for antonyms on a text

Mnemonic Activities

Mastropieri & Scruggs (as cited in Intan, 2017) state that mnemonic instruction
refers to instructional or learning strategies designed specifically to enhance
memory. This means that through the use of mnemonics, learners will be able to

remember words more effectively and easily. Mnemonics involve linking
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unfamiliar information with already known information through the use of visual/
picture or letter /word combinations (Intan, 2017).

The use of mnemonics to teach vocabulary has been applied by different
researches. For instance, Brown (1986) throughout the analysis of his data shows
that when used in authentic courses of study, mnemonics may have more long-term
advantages than assumed in previous literature and proves that using mnemonics
with authentic material leads to a successful vocabulary comprehension.

Congos (2011) classifies different types of mnemonic activities that can be done
to help students remember words. The classification is the following: (a) music
mnemonics, (b) name mnemonic, (c) name of expression mnemonics, (d) model
mnemonics, (e) ode or rhyme mnemonics, (f) note organization mnemonics, (g)
image mnemonics, (h) connection mnemonics, and (i) spelling mnemonics.

Due to the fact that mnemonics help students remember words in the long term
and let them link background knowledge with the new content, the present research
has been considered adequate to apply the activities specified in Table 2.

Table 2. Mnemonic Activities

Materials Activities
Real photographs of famous Make note organization mnemonics
people. Make name mnemonics
Printed authentic material Make ode or thyme mnemonics

Make connection mnemonics

11



Game - like activities

According to Freeman (as cited in Taheri, 2014) language games encourage real
life communication features because learners who are exposed to games are
required to exchange thoughts with each other and also they will have the
opportunity to obtain instant feedback from their classmates and also their teachers.

Arcentales & Narvaez (2013), in their research make students work on
crosswords made from the content found in articles which are considered authentic
material, taking into account that their goal is to get students’ attention and encourage
them to not stop using these materials. Peters (2015), also presents the most efficient
games and game-like activities applied in his research for teaching English in
different age groups. They are the following:

e Find the word, where students listen for a certain word or words and they

count their number.

e Gap fill songs

e Physical activities

e Body writing,

e Disco routine

e Noughts and crosses

e Making sentences

e Puzzles (board games), etc.

Despite the fact that games involve students in real life communication, games
have been considered an authentic activity to be made along the performance of the

intervention plans of this research, taking into account the adaptations required
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depending on the age and the abilities of the learners. Table 3. shows the activities
selected in this research.

Table 3. Game-like activities

Materials Activities
Dominoes/ bingo cards Play domino, bingo
Crosswords Solve crosswords, wordles
Letter soup Solve letter soups
Photographs Physical games that includes miming and oral

production of words
Board Games Identify vocabulary and answer questions

related to the different topics.

Consumer goods activities

Huang, Tindall & Nisbet (2011) illustrate that these kind of activities show
that the need for reading and writing is everywhere. These activities include themes
pertaining to shopping, ordering food, labeling and comparing products and another
activities made in real life. The authentic materials that can be found to do this
activities are diverse and available, that is what makes them an excellent source of
reliable instructional activities. Furthermore, Jacobson, Degener & Purcell-Gates
(2003) remark that cooking is an important household activity, and one that already
involves literacy. Their value and strength is to encourage students to take part in
new literacy practices within their day-to-day lives, so the activity becomes very

significant for them. Huang, Tindall & Nisbet (2011), also states that the area of
13



Consumer Goods shows that the need for reading and writing skills is everywhere
and that they are an excellent source of authentic instructional materials.
Some of the activities that Huang, Tindall & Nisbet (2011) consider part of
consumer goods activities are:
e Read and match words with pictures on menus
e Role play ordering meals, using table manners and paying the bill
e Role play shopping in a flyer
e Identify food and beverages and compare prices from a number of ads
e Read ads and make lists.
e Write a check to purchase designated items.

e Fill out an application for a store bonus card and apply for a card

Label and read labels on various consumer goods.

Given the classification of the consumer goods activities mentioned before, it
implies that all the activities are authentic because they engage students in real
aspects of life. Nevertheless, Table 4 illustrates some of the activities to be carried
during this teaching-learning process.

Table 4. Consumer Goods Activities

Materials Activities
Menus Match words with pictures
Printed recipes Make a recipe.
Real pictures of food Perform dialogues about real situations
Biographies Role plays
Realia Famous characters oral descriptions

14



Photo vocabulary activities

These activities are focused on increasing students’ understanding of new
vocabulary words before they had an authentic text to interact with. Through the
use of these kind of activities that are basically based on the use of visuals, students
can make a list of vocabulary words from the authentic text planned to use during
the lesson. After students look for some words, they could keep the list and based
on the topic presented by the authentic material, students find images that can be
used as an authentic resource to discuss the topic and vocabulary.

Schmidt (as cited in Widiyani, 2017) provides a number of ideas for the use of
these kind of activities. They include explaining a photo by proposing alternate
scenarios, drawing a scene based on a partner’s description while trying to figure
out the story, finding photos based on captions written by classmates, proposing the
wildest scenario still consistent with a scene, creating dialogs to match a scene, and
speculating on why a photo was in the news. . Wright (as cited in Sholihah, 2009),
also states that pictures can play a key role in motivating students contextualizing
the language they are using, giving them a reference and helping to discipline the
activity. Based on what the author mentions, it can be seen that Pictures are useful
to focus the students’ attention to imagine on what the text says.

Authentic Materials

Authentic Materials have been defined in different ways by many authors. First
of all, authentic means that something can be used in ways that they would be used
in the lives of learners outside of their education classes (Jacobson, Degener &

Purcell-Gates, 2003). Authentic materials refer to oral and written language
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materials used in daily situations by native speakers of the language. According to
Saraph (2011), authentic materials are used in order to close the language gap
between classroom knowledge and real life. Bacon & Finnemann (n.d) comment
that these kinds of materials provide the necessary context for appropriately relating
to the meaning in the language acquisition process and are regarded as motivators
and as a means to overcome the cultural barrier to language learning. Herrera &
Murry (2016) remark that authentic activities provide language learners with many
opportunities for hands-on involvement through discovery learning.

When students are given the opportunity to read materials that really connect to
their lives outside the school, they respond by putting in a real effort (Jacobson,
Degener & Purcell-Gates, 2003). Akbari & Razavi (2016), also point out that the
authentic texts should be culturally relevant to the students’ experience.

Types of authentic materials

Different types of authentic materials can be found to use for academic or
nonacademic purposes. Laniro & Mason (2007), in their article categorize
authentic materials as print and auditory. Some examples related to print materials
are: magazines, newspapers, packings slips, web sites, street signs, coupons,
calendars, application sheets, TV guides, food labels, flyers, brochures, report
cards, etc. They also illustrate the auditory materials with the following examples:
phone messages, radio broadcasts, movies videos, television programs, etc.

There are some kinds of materials that can be found using technology. For
example: authentic current event stories are some of the easiest materials to get for

the foreign language classroom, thanks to modern technology. Many foreign

16



language newspapers are available online, so it is easy to access the different
articles. The New York Times is an excellent choice for American English, while
British English is better sourced via The Independent or The Guardian. On the other
hand, authentic videos, can be found in sources like FluentU, which is an online
platform that takes real-world videos—like music videos, movie trailers, news and
inspiring talks—and turns them into personalized language learning lessons.
Working with Authentic Material

Authentic materials are designed by and for native speakers of the language and
they are used in foreign language classrooms as they provide tools to make lessons
more realistic. Even though it seems to be adaptable for EFL classrooms, it is
necessary to take into account the different level of students’ knowledge. Harmer
(2007) categorizes the language knowledge of the students as beginner,
intermediate and advanced.
Beginners Level

Beginners are those who do not know any English or that are able to
communicate in a basic way. In this case, there are many authentic materials that
do not require a lot of knowledge. For instance: audio and video advertising, menus,
classify ads, short headline type reports, etc. The activities made with those
materials must be undemanding and comprehensible for them. Suarez (2013), in
his study propose to teach key vocabulary previously so as to avoid anxiety.
Intermediate Level

Students have a basic competence in speaking and writing and an ability to

comprehend fairly straightforward listening and reading (Harmer, 2007). These
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kinds of students can comprehend more challenging activities. For instance:
newspapers, magazines, meals recipes, etc. Learners are exposed to deal with new
vocabulary, so, the pre-teaching of it is important.

Advanced Level

Harmer (2007) defines advanced learners as those whose level of English is
competent, allowing them to read simplified factual and fictional texts and
communicate fluently. In this case, it could be useful to have a few quick definitions
of some terms into an article, news, magazines, TV programs audios, etc.

Because of the diversity of students with different knowledge levels and multiple
intelligences, it is necessary to adapt some activities with the use of authentic
materials to avoid frustration controlling students’ affective filter. Herrera (2010),
mentions that if an affective filter is high, individuals may experience stress,
anxiety, and lack of self-confidence that may inhibit success in acquiring a second
language. That is why teachers must struggle with those feelings to motivate
students to learn.

Reasons to adapt authentic material

Tynsley & Board (n.d) list some relevant reasons that must be considered to
decide to adapt some material before using it in the classroom, these reasons are:

e The grammar structures included in the material are not clear enough or are not
appropriated to the level of the students.

e The material contains a number of examples of structures which have been
studied in class, but it might be useful to supply the original text with further

examples.
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It might be decided to avoid certain grammatical structures if we are more
interested in the material that let us introduce new vocabulary.

More emphasis on the communicative aspect of the material, not on the
understanding of the text of them.

The vocabulary included is too complex or there are too many unknown words
that could cause frustration in students.

The text might be enjoyable, but it could be too easy for the purpose of the
lesson. So, it could be required to use supplementary material to introduce new
language points.

The text could tend to be difficult. So, it might be useful to delete certain parts,
although it is needful to make sure that the main ideas remain and the students
can follow it easily.

Some texts are too formal, and the students are not likely to read them or use
them.

If the material is to be used as part of an exam, it is essential to adapt it to suit
the level the students have reached.

The text might offend our students.

Ways to adapt authentic material

Halim & Halim (2016) state the following different ways to adapt the material:

adding, deleting, modifying, simplifying and reordering.

The notion of addition implies that materials are supplemented by putting more

into them while taking into account that it is related with what students should

know. Deleting is obviously the opposite process to that of addition, and the two
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processes often work together. Modification is the process of changing something
in order to improve it or make it more acceptable. Simplifying is one type of
modification based on the concept of complexity. Finally, reordering refers to
adjusting the sequence of presentation of any content. The last process intervenes
most of the time when we use a textbook or guide as material.

Authentic Materials useful for a class.

The key factors to keep in mind to select activities that really make students
achieve and get meaningful learning is to select the most appropriate type of
material and identify the real purposes of the class. Some of the available materials
that can be considered as good resources in the classroom are:

Newspapers and magazines

Newspapers are valuable resources that are very easy to access and are a great
source of information. These kinds of materials let students read about new and
interesting information, so it undoubtedly helps to motivate their learning. Their
didactic use challenges students to deal not only with vocabulary, but also grammar.
There are many kinds of language in newspapers (stories, narrative, advertising,
letters and reports, among others) and they help develop the aesthetic competence,
required by the Common European Framework of Reference for Languages, and
which influences our perception of the world (Jacobson, Degener & Purcell-Gates,
2003).

Magazines are periodical publications that contain articles, illustrations,
typically covering a particular subject or area of interest. Teenage magazines

generally have a few short articles based on thought-provoking subjects which can
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really stimulate and motivate learners. The topics that can be found are articles
related to National Geographic reports, horoscopes, etc. The word and information
search is a type of activity that can be done using this resource, students scan for
specific information to answer some questions.

Lancouchova (2006) suggests that the effective use of newspapers and
magazines should include a warm up to introduce the topic, a vocabulary
development in pairs or small groups and a follow up activity such a discussion ,
role play or project work.

Classified Ads

Classified ads are forms of advertising which are particularly common in
newspapers, online and other sources which may be sold or distributes free of
charge. Classified ads are useful resources to teach vocabulary to students because
there is a huge amount and diversity of topics that can be found. For instance:
advertising related to employment and sales.

Flyers and Brochures

Brochures are informative paper documents that can be folded into a template.
They are used to introduce a company, organization, products or services and
inform prospective customers or members of the public if the benefits. Flyers and
brochures are short texts that usually focus on one issue, and contain helpful advice
and important contact information (Jacobson, Degener & Purcell-Gates, 2003).
There are many brochures related to holidays, travel and adventures that can be
adapted to a lesson plan where students could use their knowledge acquisition to

put into practice throughout activities like descriptions.
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Job Application

Job applications are paperwork that nowadays people are constantly asked to
complete in order to ask for a job. It is an ideal resource to use in the classroom.
This authentic material lets students be in touch with real templates that help them
move one step closer to real life. A variety of different applications are easily
available to the general public. Students can work in groups to identify the
information required and fill it down.
Printed Recipes

Printed recipes are accessible online, magazines and printed cookbooks. They
are texts that contain different meals. They contain information about the
ingredients needed and the procedure to prepare it. If recipes are consulted, they
can be photocopied and distributed to the each person in the class. This is a perfect
opportunity to make students work collaboratively and develop their reading and
speaking skills. Special cooking words found in a recipe need to be introduced and
followed previously, a good option could be by using a brochure.
VOCABULARY

Neuman & Dwyer (as cited in Algahtani, 2015) define vocabulary as the total
number of words that are needed to communicate ideas and express the speakers'
meaning. Vocabulary is the knowledge of meaning of words. What complicates this
definition is that words come in at least two forms: oral and print. Knowledge of
words also comes in two forms, receptive and productive (Hierbert & Kamil,
2005). There is a constantly change in vocabulary. For instance, McCarthy,

O'Keeffe & Walsh (2010) illustrate that it is caused by the use of Internet and SMS
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(Short Message Service) - or text messaging - via mobile phones. Through social

networking sites, blogs and SMS, because people write to people in pseudo-real

time, and what people write is often closer to spoken rather than written language.

Mastery of words

Celce, Brinton, & Snow (2014) state that there are many words to know and

details to understand about each of them, and suggest that the knowledge of those

words includes the mastery of the word’s meaning, written and spoken form,

grammatical behavior, collocations, register, associations and frequency.

Meaning: it is related to what a word means and if there are multiple
meanings or connotations.

Written form: it is referred to how the word is spelled

Spoken form: it talks about how a word sounds and is pronounced.
Grammatical behavior it means in what patterns the word occurs
Collocations: it is related to what words are often used before or after the
word

Register: it categorizes the words in formal or informal.

Associations: It is refereed to how a word relate to others and what words
could we use in place of another ones

Frequency: it implies that if a word is common, rare or old fashioned

Folse (2008) also suggests to consider polysemy as one of the biggest challenges

that includes the mastery of words. This refers to single words, set phrases, variable

phrases, phrasal verbs, or idioms often have multiple meanings. Additionally,

Thornbury (2002) includes synonyms and antonyms as a useful defining function
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and a convenient teaching resource. Antonyms are defined as words with opposite
meanings. Also, Molnar (as cited in Gholami, Alaviia & lzadpanah, 2015)
considers it useful to teach students to draw on their cognate knowledge, which can
serve as a means of figuring out the meanings of new English words.

The findings from the authors mentioned above, let this research work choose
the following mastery of words: word formation, meaning, antonyms, cognates and
false cognates to contribute effectively to the improvement of vocabulary.

Types of vocabulary

Hierbert & Kamil (2005) categorize vocabulary as receptive vocabulary - which
can be understood or recognized - and productive - the vocabulary that can be used
at the time to write or speak.

Harmer (2007) states the difference between these two types of vocabulary. The
first type of vocabulary refers to the one that the students have been taught and that
they are expected to be able to use. Meanwhile, the second one refers to the words
which the students will recognize when they meet them, but which they will
probably not be able to pronounce.

Receptive Vocabulary

Receptive vocabulary involves words that learners recognize and understand
when they are used in context, but which they cannot be produced. It is vocabulary
that learners recognize when they see or meet in reading texts.

Productive Vocabulary
Productive vocabulary includes the words that the learners understand and can

pronounce correctly and use constructively in speaking and writing. It is needed the
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ability to speak or write at the appropriate time.

Chapelle & Hunston (n.d) state that the receptive vocabulary use involves
perceiving the form of a word while listening or reading and retrieving its meaning.
Productive vocabulary use involves the wish to express a meaning through speaking
or writing and retrieving and producing the appropriate spoken or written word
form.

Teaching Vocabulary

Teaching vocabulary is an important phase of teaching English as a foreign
language. The curriculum in Ecuador is based on the communicative language
teaching approach, so it is highly demanded that learners acquire as extensive a
vocabulary as possible. Nunan (2015) quotes eight fundamental questions that are
required to be taken into account when making decisions about the teaching of
vocabulary. The questions are the following:

¢ How many words provide a working vocabulary in a foreign language?

e What are the best words to learn first?

¢ Inthe early stages of learning a second or foreign language, are some words

more useful to the learners than others?

e Are some words more difficult to learn than others? Can words be graded for

ease of earning?

e What are the best means of retaining new language?

e Is it most practical to learn words as single items in a list, in pairs (for

example, as translation equivalents) or in context?
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¢ What about words which have different meanings? Should they be avoided?
If not, should some words be isolated for learning first?
o Are some words more likely to be encountered in spoken rather than written
discourse?
On the other hand, four issues are particularly persistent in discussions among
vocabulary instruction. For instance:
e The number of words that should be taught,
e The particular words that should be taught,
e The vocabulary learning of two groups of students—English-Language
e Learners and potentially at-risk students, and the role of independent
reading in vocabulary learning.
Nunan (2015) mentions some key principles to keep in mind at the time to
teach vocabulary:
e Introduce new vocabulary in context. - Depending on the learning stages
of learners, it could be useful to write target words on flashcards for

beginners or the use of casual conversation for higher levels.

e Focus on the Most Useful VVocabulary First. - It is important to keep a

word list of useful words for students to learn.

e Teach Learners Strategies for Vocabulary Acquisition so that They Can

Continually Add to their Repertoire

William (2015) also cites other important general principals to think about:
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e Teach new words in the context of a meaningful subject-matter lesson
and facilitate student discussion that requires students to use the new

word

e Ensure that students hear the correct pronunciation of the word and

practice saying it aloud.

e Teach word parts — root words, base words, prefixes, and suffixes that

students will encounter frequently

o Identify examples/applications and nonexamples/nonapplications related

to the meaning of the new word

e Help students connect new vocabulary to something with which they are

already familiar

e Create opportunities for students to paraphrase the definition of a new
term so that they can identify the main idea associated with the term and
recognize specific bits of information that clarify its broader, more

general core idea

e Offer students the opportunity to acquire new vocabulary using a variety
of learning modalities or formats that actively engage them in the

learning process.

Herrera (2010) suggests when selecting target vocabulary, consider the type of

vocabulary words being identified that directly affects CLD students. That is why

27



it is essential that teachers know about students’ biographies and that teachers delve
into students’ funds of knowledge, prior knowledge, and academic knowledge.
Techniques in Teaching Vocabulary
Some of the techniques stated by Harmer (2007), Algahtani (2015) and Chapelle

& Hunston (n.d) are:

e Using actions, objects, pictures or diagrams

e Contrasting the words with their opposites

e Defining in the second language to make students interpret the

definitions

e Miming and using gestures

e Guessing from contexts

e Eliciting

e Making associations

e Researching for the meaning of the words
Teaching Vocabulary with Authentic Material

Authentic materials are focused on social purposes in a community, so it is made

by native speakers in English. This kind of material can be used in a classroom as
a resource to make students improve their various language skills. There are many
authors that support the use of this type of material in order to motivate students by
exposing them to real information which offers real language that is well
contextualized and culturally pertinent. The activities than can be applied with
students using the materials mentioned before let them develop some reading skills

like scanning and skimming texts. Furthermore, they help students to extend their
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vocabulary because they contain a variety of text that it is not found in unauthentic
teaching material like books. The use of this material also encourages students to
develop their speaking skills and to use their background knowledge as a base of

learning.
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e. MATERIALS AND METHODS

Materials

For the development of this research work several human, material and technical
resources were indispensable to take into account. The human resources included
the researcher who was the responsible to apply and execute the intervention plan,
33 students of ninth year “B” who worked successfully on the different activities
related to vocabulary and the English teacher who was the person that supported
the classes executed by the researcher when required. On the other hand, the
material resources included authentic material like: magazines, newspapers,
comics, printed conversations and recipes, board games, photographs and realia;
office supplies were also required as paper to print the worksheets designed by the
researcher. Finally, the technical resources used to develop the research were a
computer and internet to investigate all the essential information for designing and
implementing the intervention plan and an USB thumb drive to keep information
useful for the investigation.
Design of the research

The present research work was established on the guidelines proposed by
Ferrance (2000) who defines Action Research as the process in which educators
examine their own educational practice systematically and carefully, using the
techniques of research. Furthermore, the author also states that Action Research
consists not only of learning more about a topic or a problem-solving in the sense of

trying to find out what is wrong, but rather a quest for knowledge about how to improve.

30



Based on what the author states, the process of this action research included a phase of
observations with the purpose of identifying the main problems students of ninth year
at Colegio de Bachillerato Beatriz Cueva de Ayora faced in relation to vocabulary
learning. The design and execution of an action plan, which consisted on the use of
activities with authentic material to improve students vocabulary knowledge. Finally,
analyze the findings gotten with the aim of measuring the improvement of students’
vocabulary knowledge.

Methods

In order to achieve the goals set up in this research work, the following general
methods were required:

The Scientific Method facilitated the study of appropriate resources and activities to
improve vocabulary learning. Besides, it favored the elaboration of the instruments
applied in the intervention and supported the analysis and interpretation of the results.
The Descriptive Method was the method that helped the researcher with the
description of how students worked with activities with authentic material, at the
beginning, during and after the intervention plan. Furthermore, this method aided to
explain how the implementation of Activities with Authentic Material improve
vocabulary learning in students. Moreover, it served to describe the results obtained
from the pre and post intervention. The Analytic-synthetic Method was used to analyze
and interpret the results gathered from the observation sheets, field notes, tests and
questionnaires. It also helped to draw up the conclusions. Finally, the Statistical Method
was useful as a guideline to make the quantitative statistical analysis of the data
obtained from the tests and the qualitative data from the questionnaires. It also helped
to tabulate the information and show the results in tables and figures.
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Techniques and Instruments

To develop this research, tests, questionnaires, observation sheets and field notes
were designed and applied at the beginning, during and after the application of the
intervention plan in order to collect data.
Tests

Two tests were used: a pre-test and a post-test. The pre-test contained four kind
of questions that refer to matching, selecting completing and labeling. The pre-test
was applied to diagnose the students’ knowledge related to vocabulary and it took
place at the beginning of the intervention plan. The post-test was applied at the end
of the intervention plan in order to get information about the students’ progress on
vocabulary learning.
Questionnaires

Two questionnaires were used: a pre and a post questionnaire. Both contained a
set of frequency questions that provided the researcher qualitative data. The pre-
questionnaire was used to get information related to the students’ perception about
the use of activities applied into their classes, meanwhile, the post-questionnaire
was applied to gather information related to the students’ apprehension about the
use of activities with authentic material applied into the class to improve their
vocabulary learning at the beginning, and at the end of the intervention plan.

Observation Sheets

The observation sheets were used by the researcher to collect information about

students’ progress and performance in vocabulary learning focused on word
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formation, meaning, antonyms, cognates and false cognates through the application

of Activities with Authentic Material.

Field Notes

Field notes permitted the researcher record important details that occurred during
the development of each lesson and helped to write up the findings during the
intervention, relevant events during the observation or particular situations that
happened with the students. These notes were used as evidence to give support to
the presentation of results.
Population

The students of ninth year “B” of Basic Education at Beatriz Cueva de Ayora
participated in this investigation. They were fourteen boys and nineteen girls who

were all about eleven to thirteen years old.
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f. RESULTS

This section details how the objectives were achieved.

The first objective was fulfilled through the research of theoretical references
that contain information about vocabulary learning, the use of activities with
authentic material and how these activities are applied. These references were
the support to design the intervention plan, analyze and interpret the results and

make the final recommendations.

The second objective was accomplished with the results gotten from the
application of the pre-test, which allowed the researcher to diagnose students’

difficulties in learning vocabulary. The results are illustrated in Table 1.

The third objective was mastered through the design of the intervention plan,
which was carried out during two months. It consisted of eight lessons, five
different activities with authentic material which were developed following the

three following phases: activation, connection and affirmation.

The fourth objective was accomplished with the pre and post questionnaire

results, which are presented in Tables from 2 to 7.

The fifth objective was attained with the post-test results, which allowed to
verify the students’ progress on vocabulary learning and the effectiveness of the
application of activities with authentic material. The results are presented in

Table 7.
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Pre Test Results

Objective two: To diagnose the issues that limit the improvement of English
vocabulary among students of ninth year “B” of Basic Education, afternoon session
at Colegio de Bachillerato Beatriz Cueva de Ayora in the city of Loja during the
2018-2019 school year.

a. Table 1

Pre-Test Scores of Ninth Year "B" Students in Vocabulary Aspects

Students' Code WF M A CF SCORE
2 2 /4 2 /10
CBBCA 9C01 1.00 2.00 2.50 1.00 6.50
CBBCA 9C02 1.25 2.00 2.50 1.00 6.75
CBBCA 9C03 1.50 2.00 3.00 1.00 750
CBBCA 9C04 150 2.00 2.00 2.00 7,50
CBBCA 9C05 1.25 2.00 2.50 1.00 6.75
CBBCA 9C06 0.25 1.00 0.50 0.00 1.75
CBBCA 9C07 1.25 2.00 150 0.50 5.25
CBBCA 9C08 1.50 2.00 3.50 2.00 9.00
CBBCA 9C09 1.75 2.00 3.50 1.00 8.25
CBBCA 9C10 0.75 2.00 3.50 1.00 7.25
CBBCA 9C11 1.00 2.00 1.00 0.00 4.00
CBBCA 9C12 1.50 2.00 2.00 1.00 6.50
CBBCA 9C13 0.00 0.50 0.50 1.00 2.00
CBBCA 9C14 0.50 2.00 2.00 1.00 550
CBBCA 9C15 1.00 2.00 2.00 1.00 6.00
CBBCA 9C16 0.50 1.00 2.50 1.00 5.00
CBBCA 9C17 0.75 2.00 1.50 1.50 5.75
CBBCA 9C18 175 2.00 2.00 0.00 575
CBBCA 9C19 0.50 2.00 1.00 2.00 550
CBBCA 9C20 0.75 2.00 3.00 0.00 575
CBBCA 9C21 150 2.00 2.50 1.00 7.00
CBBCA 9C22 0.75 2.00 3.00 1.00 6.75
CBBCA 9C23 1.25 2.00 3.00 2.00 8.25
CBBCA 9C24 0.75 2.00 150 0.00 4.25
CBBCA 9C25 1.25 2.00 2.50 1.00 6.75
CBBCA 9C26 1.00 2.00 3.50 1.00 7,50
CBBCA 9C27 1.50 2.00 3.00 0.00 6.50
CBBCA 9C28 0.25 2.00 0.50 1.00 375
CBBCA 9C29 0.25 2.00 0.50 1.00 3.75
CBBCA 9C30 0.75 2.00 0.50 1.00 4.25
CBBCA 9C31 1.50 2.00 150 1.00 6.00
CBBCA 9C32 0.75 2.00 2.50 1.00 6.25
CBBCA 9C33 1.25 2.00 1.00 150 575
MEAN 1.00 1.89 2.08 0.94 5.90

Note. CBBCA = Colegio de Bachillerato Beatriz Cueva de Ayora, 01= Students' code, WF= Word
Formation M= Meaning, A=Antonyms, CF= Cognates and False Cognates.
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b. Interpretation and Analysis

Based on the information obtained in table 1, students attained the total mean
score of 5.9/10, which was a below average qualitative score range students
gathered in vocabulary learning (see scale, pg. 131). However, the highest mean
score was 1.89/2 in the aspect of meaning, which shows that students identify the
meaning of words by looking at pictures and inferring meaning in a text, but it is
hard for them to recognize the meaning of a word by reading it without any visual
support. On the other hand, the lowest mean score of 0.94/2 was reached in the
cognates and false cognates aspect. This reflected that students did not know what
cognates and false cognates are, and they associated the meaning of words in
English that seem to be equivalent to Spanish meaning. Even though students’
strength is identifying the meaning of the words by looking at some visuals. It is
evident that the major problems students had in learning vocabulary is the
comprehension of the meaning of false cognates, the spelling and formation of
words and finding the opposite of adjectives

Celce, Brinton, & Snow (2014) state that there are many words to know and
details to understand about each of them, and suggest that the knowledge of those
words includes the mastery of the word’s meaning, written and spoken form.
Additionally, Thornbury (2002) suggests that synonyms and antonyms are a useful
defining function and a convenient teaching resource and finally, Molnar (as cited
in Gholami, Alaviia & lzadpanah, 2015) considers it useful to teach students to
draw on their cognate knowledge, which can serve as a means of figuring out the

meanings of new English words.
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Comparison of the Pre and Post Questionnaire Results

Objective four. To apply the most suitable activities with authentic material in
order to improve English vocabulary among students of ninth year “B” of Basic
Education, afternoon session at Colegio de Bachillerato Beatriz Cueva de Ayora in
the city of Loja during the 2018-2019 school year.

Question 1: How often does the teacher use Contextualized Reading Activities to
improve your vocabulary?

a. Table 2

Use of Contextualized Reading Activities to Improve Vocabulary

Options Pre-Questionnaire Post-Questionnaire

f % f %
Always 4 12 21 64
Often 13 39 11 33
Sometimes 16 49 1 3
Never 0 0 0 0
TOTAL 33 100 33 100

b. Figure 1

Use of Contextualized Reading Activities to Improve

Vocabulary
80%
60%
64%
40% 49%
39% .
20% %
12% 3% 0% 0%
0%
Always Often Sometimes Never

E Pre-Questionnaire @ Post-Questionnaire
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c. Interpretation and Analysis

Results in table 2, show that several students (49%) indicated that contextualized
reading activities were sometimes applied in their English classes. This means that
students have not been provided with enough opportunities to work on reading
activities. The few activities they developed did not contribute to increase and
improve their vocabulary knowledge. However, after applying the intervention
plan, 64% of students manifested that they were always exposed to many
contextualized reading activities using authentic material during the development
of their classes, and that these activities facilitated them to gain confidence in
participating as well as comprehending the use of complex vocabulary. According
to Nagy, Herman & Anderson (as cited in Coady & Hucking, 1997), the major way
in which the vocabulary learning improves is through activities related with seeking
information in context; this is why in the current research reading activities are
considered a useful way to teach vocabulary words.
Question 2: To what extent do you consider that your teacher uses Game Like
Activities created authentically to improve your vocabulary?
a. Table 3

Use of Game Like Activities to Improve Vocabulary

Options Pre-Questionnaire Post-Questionnaire
f % f %
High 0 0 18 55
Moderate 0 0 13 39
Low 33 100 2 6
None 0 0 0 0
TOTAL 33 100 33 100
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b. Figure 2

Use of Game-Like Activities to Improve Vocabulary

120%
100%

100%

80%

60% 55%
39%

40%

20% o
6%
0% 0% 0% 0%
0%
High Moderate Low None
E Pre-Questionnaire Post-Questionnaire

c. Interpretation and Analysis

The findings in Table 3 show that all the students (100%) pointed out that Game-
Like Activities were used to a low extent in order to improve their vocabulary
learning, which means that students were not given enough opportunities to practice
and use words in different situations through games that motivate them to learn
vocabulary, comprehend meaning of vocabulary and interact one another. But, after
the intervention, 55% of the students pointed out that Game-Like Activities were
highly used in at high extent. Students said that these activities encouraged them to
feel interested and motivated to learn new words and to work collaboratively with
their classmates. According to Freeman (as cited in Taheri, 2014), language games
encourage real life communication features because learners who are exposed to
the games are required to exchange thoughts with each other and also have the

opportunity to obtain instant feedback from their mates and also their teacher.
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Question 3: How much do you learn when your teacher applies Photo VVocabulary

Activities with real photographs in the English classes?

a. Table 4

Learning with Photo Vocabulary Activities.

Options Pre-Questionnaire Post-Questionnaire

f % f %
A great deal 16 49 17 52
Much 15 45 10 30
Somewhat 1 3 6 18
Nothing 1 3 0 0
TOTAL 33 100 33 100

b. Figure 3
Learning with Photo Vocabulary Activities.
60%
52%
49%
50% 45%
40%
30%
30%
20% 18%
10%
3% 3% 0%
0% i
A great deal Much Somewhat Nothing

E Pre-Questionnaire @ Post-Questionnaire

c. Interpretation and Analysis

The results illustrated in Table 4, demonstrate that 49% students affirmed that

through the use of photo vocabulary activities, they learned a great deal. This reflects

that students worked with activities like making lists of words, identifying vocabulary

and developing other activities associated with the use of visuals. But, after the
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intervention, no significant differences were found; 52% of students still indicated
that the use of photo vocabulary activities with authentic material was useful to
improve their learning, getting them engaged, gaining confidence and improving
comprehension of the meaning of the vocabulary words. These findings support
previous researches indicated in Wright (as cited in Sholihah, 2009), who states
that pictures can play a key role in motivating students contextualizing the language
they are using, giving them a reference and helping to develop the activity.
Question 4: How important do you think it is to use Consumer Goods Activities
to enrich your vocabulary?

a. Table 5

Use of Consumer Goods Activities to Enrich Vocabulary

Options Pre-Questionnaire Post-Questionnaire
f % f %
Very important 17 52 20 61
Moderately 12 36 13 39
Low 4 12 0 0
None 0 0 0 0
TOTAL 33 100 33 100
b. Figure 4
Use of Consumer Goods Activities to Enrich your
Vocabulary
80%
61%
60% 52%
36% 3%
40%
20% 12%
0% 0% 0%
0%
Very important Moderately Low None

E Pre-Questionnaire

Post-Questionnaire
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c. Interpretation and Analysis

The results in Table 5, indicate that before the intervention, 52 % of students
thought that the use of consumer good activities is very important to enrich their
vocabulary. It means that students make activities that included themes related to
their personal life. However, after the intervention, 61% of students considered that
consumer goods activities were very important to enrich their vocabulary. They also
thought that these activities supported them to personalize and share information
one another using the adequate vocabulary words. According to Huang, Tindall &
Nisbet (2011), the area of Consumer Goods shows that the need for reading and
writing skills is everywhere and that they are an excellent source of authentic
instructional materials.
Question 5: How important is it for you to learn vocabulary through mnemonic
activities?
a. Table 6

Learning Vocabulary through Mnemonic Activities

Options Pre-Questionnaire Post-Questionnaire
f % f %

Very important 9 27 20 61

Moderately 9 27 10 30

important

Slightly important 12 37 3 9

Not important at all 3 9 0 0

TOTAL 33 100 33 100
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b. Figure 5

Learning Vocabulary through Mnemonic Activities
70%
60%
50%
40%

30%
0, 0,
30% 27% 27%
20%
9% 9%
10%
0%
0%

Very important Moderately important Sightly important Not important at all

61%

37%

E Pre-Questionnaire Post-Questionnaire

c. Interpretation and Analysis

The data collected from this question revealed that several students (37 %)
considered slightly important to learn vocabulary through mnemonic. Based on the
results, it is obvious that learners did not know how really important these activities
are for improving their vocabulary. But after the intervention plan, the results
changed positively making students perceive the importance of developing
mnemonic activities in order to improve their learning. The results reflected that
61% of students considered that mnemonic activities based on authentic material
are very important to learn vocabulary, which shows that students changed their
attitude to learn. Mnemonic Activities aided them to link unfamiliar information
with prior knowledge through the use of visuals, letters or word combinations
making them feel comfortable and engaged to the topics during the development of
the activities. Brown (1986) states mnemonics may have more long-term
advantages than assumed in previous literature and proves that using mnemonics

with authentic material leads to a successful vocabulary comprehension.
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Post Test Results

Objective five: To validate the results obtained after the application of activities
with authentic material to improve the English vocabulary among students of ninth
year “B” of Basic Education, afternoon session at Colegio de Bachillerato Beatriz
Cueva de Ayora in the city of Loja during the 2018-2019 school year.

a. Table 7

Post-Test Scores of Ninth Year "B" Students in Vocabulary Aspects

Students' Code WF M A CF SCORE
12 12 14 12 /10
CBBCA 9C01 2.00 1.00 4.00 2.00 9.00
CBBCA 9C02 1.50 2.00 4.00 2.00 9.50
CBBCA 9C03 1.50 2.00 4.00 2.00 9.50
CBBCA 9C04 1.75 2.00 4.00 2.00 9.75
CBBCA 9C05 1.75 2.00 4.00 2.00 9.75
CBBCA 9C06 0.25 2.00 4.00 2.00 8.25
CBBCA 9C07 1.50 1.00 4.00 2.00 8.50
CBBCA 9C08 1.75 2.00 4.00 2.00 9.75
CBBCA 9C09 1.50 2.00 4.00 2.00 9.50
CBBCA 9C10 2.00 2.00 4.00 2.00 10.0
CBBCA9C11 1.25 2.00 4.00 2.00 9.25
CBBCA9C12 1.75 2.00 4.00 2.00 9.75
CBBCA9C13 1.00 2.00 4.00 2.00 9.00
CBBCA 9C14 1.00 1.00 2.50 1.00 5.50
CBBCA9C15 1.50 1.00 4.00 2.00 8.50
CBBCA9C16 1.50 2.00 4.00 1.50 9.00
CBBCA9C17 1.00 2.00 4.00 2.00 9.00
CBBCA9C18 1.25 2.00 4.00 2.00 9.25
CBBCA9C19 1.50 2.00 4.00 2.00 9.50
CBBCA9C20 0.50 1.00 4.00 1.50 7.00
CBBCA9C21 1.75 1.00 4.00 2.00 8.75
CBBCA 9C22 1.25 2.00 4.00 2.00 9.25
CBBCA 9C23 2.00 2.00 4.00 2.00 10.0
CBBCA9C24 0.75 2.00 4.00 2.00 8.75
CBBCA 9C25 1.50 2.00 4.00 2.00 9.50
CBBCA 9C26 2.00 2.00 4.00 2.00 10.0
CBBCA9C27 0.75 2.00 3.00 0.00 5.75
CBBCA 9C28 1.25 2.00 2.50 2.00 6.50
CBBCA 9C29 1.75 2.00 3.50 2.00 9.25
CBBCA9C30 1.00 2.00 2.00 1.50 6.50
CBBCA9C31 1.75 2.00 4.00 2.00 9.75
CBBCA9C32 1.25 2.00 4.00 2.00 9.25
CBBCA9C33 1.75 2.00 3.50 2.00 9.25
MEAN 1.41 1.91 3.79 1.86 8.97

Note. CBBCA = Colegio de Bachillerato Beatriz Cueva de Ayora, 01= Students' code, WF= Word
Formation M= Meaning, A=Antonyms, CF= Cognates and False Cognates.
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b. Interpretation and Analysis

As it can be seen in Table 7, students attained the total mean score of 8.97/10,
which indicates that students achieved an average qualitative score range (see
grading scale, pg.131). Nevertheless, the highest score mean gathered was 3.79/4
in the aspect of antonyms, which shows that students identified the meaning of
adjectives and their antonyms by labeling pictures and identifying words in a
printed text. In contrast, the lowest score mean of 1.41/2 was reached in the word
formation aspect. Even though students increased their score in this aspect, spelling
is still a difficult task for them to improve successfully. Students overcame their
lack of vocabulary knowledge in all aspects. Students’ improvement in vocabulary
was noticeable and the activities with authentic material had the expected level of
effectiveness.

As Stahl (2005) states, vocabulary knowledge is the understanding of a word and it
not only implies a definition, but also how that word fits into the world. Vocabulary is
the key for communicating successfully with other people and it is important for them
to quickly build up a large collection of words.

Comparison of Pre-Post Test Means
Table 8.

Comparison of Pre and Post-Test Means of the ninth Year “B” students in
Vocabulary

Aspects Pre-Test Post-Test
Word Formation 1.00 1.41
Meaning 1.89 1.91
Antonyms 2.08 3.79
Cognates and False Cognates 0.94 1.86
MEAN 5.90 8.97

45



Figure 6.

Comparison of Pre and Post-Test Means of the
ninth Year “B” students in Vocabulary
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Observing the results in table 8 and figure 6, it can be interpreted that the activities
with authentic material applied during the development of this research work, aided
students to improve their vocabulary learning, which is visible in the increase between
the pre-test mean score of 5.9/10 and the post-test mean score of 8.97 out of 10. The
mean scores for each vocabulary aspect were: 1.00 for word formation, 1.89 for
meaning, 2.08 for antonyms, and 0.94 for cognates and false cognates. It is evident that
students’ weaknesses changed positively after the intervention. As it can be seen, they
achieved a noticeable improvement in antonyms, but students’ enhancement in the
word formation aspect was not successful at all. The evidence showed makes clear that
the performance of activities with authentic material was suitable to help students to

overcome their difficulties in learning vocabulary.
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g. DISCUSSION

The application of Activities with Authentic Material as a cognitive strategy to
improve vocabulary among ninth-year B students at Colegio de Bachillerato Beatriz
Cueva de Ayora of the city of Loja during the 2018 — 2019 school year, allowed
students to attain a significant improvement in vocabulary. This improvement is
visible in the increase of the students’ total mean scores from the pre-test that was
5.90/10 to the mean score of the post-test, which total score mean was 8.97/10.
These results highlight the positive impact that this cognitive strategy caused on
students learning. According to Herrera (2010), it is advisable to associate the
correct activities or material to help students get effective vocabulary instruction.
Based on that, authentic materials let learners be in touch with real sources which
contain English authentic words made by native speakers to experience real life.
Extensive results carried out show that these kinds of activities with authentic
material also increase students’ motivation and better meet the learner’s needs.

The pre-test results showed that students had problems in all vocabulary aspects
evaluated: word formation, meaning, antonyms, cognates and false cognates. In the
case of word formation, students had difficulty at the time to identify the spelling
of words and they were not able to write words correctly by themselves. Similarly,
in the meaning aspect. It was so difficult for them to understand the meaning of
some words in context. In antonyms, students strongly ignored the meaning of
adjectives and their opposites. Finally, in cognates and false cognates, the results

reflected that students struggled to interpret the meaning of them. They related the
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meaning of words with the ones that have similar spelling in Spanish. The results
pointed out that the learners improved their vocabulary knowledge in all its aspects.
They can guess the meaning of adjectives and their antonyms successfully.

At the beginning of the intervention plan, students did not know what authentic
material is, they only used to memorize the vocabulary and make translations into
their L2. Students’ attitude and perception toward the implementation of activities
with authentic material was not negative at all, they realized which was the main
objective of the application of these activities. While the intervention, the students’
attitude was definitely positive, they showed interest in working on this kind of
activities, and they worked actively and cooperatively. Then, they progressively
showed advance in writing vocabulary. At the end, students felt more confident,
secure, and free to perform the vocabulary activities. Likewise, students showed
expertise using activities with authentic material to work on to develop vocabulary
as it is verified with the final results.

Further, during this research work some strengths and difficulties came up which
facilitated and stopped the students’ progress. The strength was that students were
pleasant finding simple information from texts, and the most relevant difficulty
students faced was that some activities took too much time to be developed; because
of the variety of the students’ knowledge levels. Also, it was a little difficult to
monitor all speaking activities due to the number of students in the classroom.

Using Activities with Authentic Material as a cognitive strategy granted
considerably to attain the general objective set by the researcher, which was to

improve the learning of English VVocabulary. Activities with Authentic Material
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facilitated students learn and use the vocabulary in real contexts due to the fact that
authentic activities are the ones that involve learners in situations that deal with
natural authentic language use. The material contained English authentic words
written by native speakers. These activities improved students’ knowledge as it was

verified in the findings obtained from the post tests and questionnaires.
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h. CONCLUSIONS

Students of ninth year “B” of Basic Education, afternoon session at Colegio
de Bachillerato Beatriz Cueva de Ayora faced many difficulties in
identifying the correct meaning of words, specially cognates and false
cognates. They also struggled to give the opposites of adjectives. Another
problem was in the correct spelling of words due to the fact that teachers
used to apply a very limited number of strategies to develop students’
vocabulary. The study of vocabulary is focused on three basic activities as:
memorization, translation and repetition. This situation evidently limits the
improvement of the students English VVocabulary learning.

The use of Activities with Authentic Material as a cognitive strategy
generates interest in improving students’ vocabulary. These activities
noticeably overcame the students’ limitations in using the vocabulary.
Students not only improved their learning outcomes, but also, they felt
motivated when the teacher makes them use authentic material for the
classes. Students also reinforced their learning, increased their group work
abilities and developed their communicational skills

The use of Activities with authentic material were effective to improve
students’ vocabulary. Students achieved a noticeable progress in learning
how to use the new words. They became more active, collaborative and they

increased their enthusiasm in learning vocabulary.
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i. RECOMMENDATIONS

Teachers should diagnose students’ knowledge of English vocabulary
through formal or informal evaluations. They should consider the different
students’ learning styles and identify their students’ weaknesses and
strengths during the teaching-learning process for planning activities and
strategies to overcome the difficulties that limit the students' progress on
learning vocabulary.

Teachers should implement activities with authentic material in the
classroom to make students practice and improve their vocabulary, not only
to increase the students’ academic scores, but also their motivation and
enthusiasm in the improvement of English vocabulary.

Teachers should explain to their students about the application and
importance of developing activities with authentic material to familiarize
them with the activities and the material used during their classes.
Additionally, teacher also should provide the necessary feedback about the
development of the activities when it is required by the students during the

teaching — learning process.
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a. THEME

ACTIVITIES WITH AUTHENTIC MATERIAL TO IMPROVE ENGLISH
VOCABULARY AMONG STUDENTS OF NINTH YEAR “B” OF BASIC
EDUCATION, AFTERNOON SESSION AT COLEGIO DE BACHILLERATO
BEATRIZ CUEVA DE AYORA IN THE CITY OF LOJA DURING THE 2018 —

2019 SCHOOL YEAR.
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b. PROBLEM STATEMENT

Background

Colegio de Bachillerato Beatriz Cueva de Ayora high school with AMIE code
11HO00007 (Master File of Educational Institutions), is located in Loja City,
province of Loja. This institution was founded in 1954 and it had a number of
transformations since its foundation.

First, on November 23", 1954 according to decree 427 was created as a female
school with the first course of studies of baccalaureate in modern humanities.
Then, on August 24", 1989 according to decree 4371 signed by Arg. Alfredo Vera,
it was categorized as experimental and it was named as Colegio Beatriz Cueva de
Ayora to work during the period 1989-1990. On January 10%, 1997 according to
decree 117, the school rose to the category Instituto Superior Tecnico y
Experimental and it was registered in CONESUP N.11-004 on October 5, 2000.
On March 1%, 2004 according to decree 184, CONESUP granted the category
Instituto Superior Tecnologico with the secretarial accounting and agro-industry
management technologies. Finally, on November 9%, 2012 with resolution No.
JDRC-L-2012 signed by Mr. Victor Antonio Samaniego, the name Instituto
Tecnico Superior Beatriz Cueva de Ayora was changed as Colegio de Bachilerato
Beatriz Cueva de Ayora (CBBCA).

The vision of the establishment states that CBBCA, is a qualified public
institution, located in the south of the country, focused on human, scientific and

technical training of baccalaureate committed to the practice of moral, civic and
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ethical values with an international mentality to be able to continue their successful
higher education in the world of work.

Its mission is to offer qualified educational services, in basic education and
baccalaureate in science and technical education; based on a modern teaching
practice, with trained teachers, efficient administrative personnel, and integrating
parents and governmental and non-governmental organisms to the institutional
activities in order to form networks of collaboration and mutual benefit.

Colegio de Bahilelrato Beatriz Cueva de Ayora is divided into Basic Education
and baccalaureate with 2533 students (morning and afternoon sections) and 110
teachers. This prestigious institution is represented by Dr. Mgs. SC. Myriam Lopez,
who is the principal of the institution.

Current situation of the problem

English is the “lingua franca” that lets people bridge the gap of communication
around the world. There is also a huge influence of technological advances that
force people to learn English as a necessity more than a challenge. For that reason,
it is the most common language used in many areas of knowledge and human
improvement.

In Ecuador, English has become a basic requirement in many life environments
like job applications and education; which is why people study English since their
childhood. Even though English teaching starts at an early age, students still seem
to face various problems to show their knowledge of the English language because
of the lack of vocabulary and abilities in the four skills: listening, reading, writing

and speaking.
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This issue occurs in many of the educational institutions in Loja city because
there are many English teachers who are still applying traditional teaching
techniques and the use of inadequate resources. They also use many activities that
are not up to date. They need to motivate students using different resources that
activate their backgrounds and another kind of activities that connect them to real
life.

Based on the non- participant observation made to students of ninth grade "B™ of
Beatriz Cueva de Ayora high school it has been detected that a high percentage of
students are not able to use appropriate vocabulary in real contexts and that teachers
use inappropriate activities to make them use the vocabulary, which is why students
seem unmotivated. The most visible technique used by the teacher is translation,
but students do not feel comfortable during English classes due to the fact that they
are not taking the principal role in the teaching.-learning process.

Research problem

HOW DO ACTIVITIES WITH AUTHENTIC MATERIAL IMPROVE
ENGLISH VOCABULARY AMONG STUDENTS OF NINTH YEAR “B” OF
BASIC EDUCATION, AFTERNOON SESSION AT COLEGIO DE
BACHILLERATO BEATRIZ CUEVA DE AYORA IN THE CITY OF LOJA
DURING THE 2018 — 2019 SCHOOL YEAR ?

Delimitation of the research
Timing
The research will be developed during the academic period 2018-2019.

Location

The institution in which this investigation will be carried out is at “Colegio de
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Bachillerato Beatriz Cueva de Ayora”, located at Orillas del Zamora 07-90 and 10

de Agosto Street.

Participants

The participants of the research work are thirty-three students of the ninth year

“B” of Basic Education and the teacher candidate of this study who is going to take

part of the intervention plan.

Subproblems

Which activities with authentic material are appropriate to improve English
vocabulary among students of ninth year "B" of Basic Education, afternoon
session at Colegio de Bachillerato Beatriz Cueva de Ayora in the city of
Loja during the 2018-2019 school year?

What are the issues that limit the improvement of English vocabulary among
students of ninth year “B” of Basic Education, afternoon session at Colegio
de Bachillerato Beatriz Cueva de Ayora in the city of Loja during the 2018-
2019 school year?

What is the process to follow to design the intervention plan that addresses
the current issues of English vocabulary through the application of activities
with authentic material among students of ninth year “B” of Basic
Education, afternoon session at Colegio de Bachillerato Beatriz Cueva de
Ayora in the city of Loja during the 2018-2019 school year?

Which activities with authentic material are necessary to be implemented

in order to improve English vocabulary among students of ninth year “B”
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of Basic Education, afternoon session at Colegio de Bachillerato Beatriz
Cueva de Ayora, in the city of Loja during the 2018-2019 school year?

How effective is the performancce of activities with authentic material to
improve English vocabulary among students of ninth year “B” of Basic
Education, afternoon session at Colegio de Bachillerato Beatriz Cueva de

Ayora, in the city of Loja during the 2018-2019 school year?
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c. JUSTIFICATION

As cited in (Akbari & Razavi, 2016) similar studies have confirmed that using
authentic materials has a pronounced impact on developing language
comprehension by presenting new words and expressions to students, even though
those materials are made for some social purposes in the language context where
they are produced. That is important because today students face problems when
acquiring new vocabulary because of the use of traditional strategies of teachers. It
is important to look for the way to maximize students” abilities, skills and aptitudes
to learn vocabulary during the process of learning the English Language. That is
why this topic has been put into consideration to apply in order to get meaningful
results when teaching.

The role of authentic material is so important in our education society, because
through this kind of support, teachers can work successfully on students’ motivation
and can prepare them for real situations in future. Throughout the use of authentic
materials, teachers can promote the learning of the English Language and contribute
to a significant development in learning and quality of education.

The purpose of this research is focused on how the activities with the use of
authentic material within the teaching-learning process, overcome the students’
limitations in the English vocabulary learning. Activities with authentic material
allow students to improve their vocabulary more effectively. The beneficiaries of
this research will be students and the teacher of ninth grade of Colegio de

Bachillerato Beatriz Cueva de Ayora High School.
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As a result, through the application of the present project, the students’
vocabulary knowledge will increase and improve. Also, it will make them feel
motivated to learn and feel engaged to the activities planned. On the other hand,
teachers will have the opportunity to understand and value the use of authentic
materials to achieve a meaningful learning for his/ her students.

Finally, as a student of the Universidad Nacional de Loja, this investigation is
undertaken mainly because it is a requirement to achieve the Bachelor’s degree in
Sciences of Education, English Language major. It is expected that the results
obtained in this study will serve as a positive contribution to the teachers in an
efficient way because it offers an active methodology for teaching English through

the application of activities with the use of authentic material.
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d. OBJECTIVES

General

To improve English vocabulary through activities with authentic material among
students of ninth year “B” of Basic Education, afternoon session at Colegio de
Bachillerato Beatriz Cueva de Ayora in the city of Loja during the 2018-2019

school year.

Specific

e To research the theoretical and methodological references about activities with
authentic material to improve English vocabulary among students of ninth year
“B” of Basic Education, afternoon session at Colegio de Bachillerato Beatriz

Cueva de Ayora in the city of Loja during the 2018-2019 school year.

e To diagnose the issues that limit the improvement of English vocabulary among
students of ninth year “B” of Basic Education, afternoon session at Colegio de
Bachillerato Beatriz Cueva de Ayora in the city of Loja during the 2018-2019

school year.

e To design an intervention plan based on the application of activities with
authentic material in order to improve the English Vocabulary Learning among
students of ninth year “B” of Basic Education, afternoon session at Colegio de
Bachillerato Beatriz Cueva de Ayora in the city of Loja during the 2018-2019

school year.
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To apply the most suitable activities with authentic material in order to improve
English vocabulary among students of ninth year “B” of Basic Education,
afternoon session at Colegio de Bachillerato Beatriz Cueva de Ayora in the city

of Loja during the 2018-2019 school year.

To validate the results obtained after the application of activities with authentic
material to improve the English vocabulary among students of ninth year “B”
of Basic Education, afternoon session at Colegio de Bachillerato Beatriz Cueva

de Ayora in the city of Loja during the 2018-2019 school year.
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e. THEORETICAL FRAMEWORK

ACTIVITIES WITH AUTHENTIC MATERIAL

Selecting particular activities as a tool for moving students from the unknown to
the known must provide students a bridge that connect background knowledge with
the new content. These kind of activities must be employed as a multifaceted effort
to promote students’ development of conceptual understanding, vocabulary
knowledge and proficiency in all four language domains. Based on the Biography
—Driven Vocabulary Instruction proposed by Herrera (2010), it is advisable to
associate the correct activities or material to help students get effective vocabulary
instruction. Based on that, authentic materials let learners be in touch with real
sources which contain English authentic words made by native speakers to
experience real life.

The fact is that these kind of materials also increase students’ motivation and
better meet the learner’s needs. The use of English in real life and authentic
resources will motivate students to learn what he or she needs to know.

Charles et al. (2002) in their research work suggest the activities: word search,
crosswords, personalizing and pair practice using authentic material to help bring
the real world into the classroom and expose the students to cultural features to
generate a deeper understanding and interest in the topi.. Thomas (2014) remarks
some activities that can be performed with the use of authentic material. For
instance, the use of reviews or another printed text to develop games like bingo or

jeopardy; the use of menus to perform role plays; recipes to ask and answer some
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open questions based on facts found into the text; blogs, newspapers and tourism
articles to make fill-in-the-blank exercises and finally video clips to think about
possible conversations and writing activities related to the movie’s characters and
plot.
Authentic Materials

Authentic Materials have been defined in different ways by many authors. First
of all, authentic means that something can be used in ways that they would be used
in the lives of learners outside of their education classes (Jacobson, Degener &
Purcell-Gates, 2003). Authentic materials refer to oral and written language
materials used in daily situations by native speakers of the language. According to
Saraph (2011), authentic materials are used in order to close the language gap
between classroom knowledge and real life. Bacon & Finnemann (n.d) comment
that these kind of materials provide the necessary context for appropriately relating
from to meaning in the language acquisition process and are regarded as motivator
and as a means to overcome the cultural barrier to language learning. Herrera &
Murry, (2016) remark that authentic activities provide language learners with many
opportunities for hands-on involvement through discovery learning.

When students are given the opportunity to read materials that really connect to
their lives outside the school, they respond by putting in a real effort (Jacobson,
Degener & Purcell-Gates, 2003). Akbari & Razavi (2016) also point out that the

authentic texts should be culturally relevant to the students’ experience.
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Types of authentic materials

Different types of authentic materials can be found to use for academic or
nonacademic purposes. Laniro & Mason (2007) in their article categorize authentic
materials as print and auditory. Some examples related to print materials are:
magazines, newspapers, packings slips, web sites, street signs, coupons, calendars,
application sheets, TV guides, food labels, flyers, brochures, report cards, etc. They
also illustrate the auditory materials with the following examples: phone messages,
radio broadcasts, movies videos, television programs, etc.

There are some kind of materials that can be found using technology. For
example: Authentic current event stories are some of the easiest materials to get on
for the foreign language classroom, thanks to modern technology. Many foreign
language newspapers are available online, so it is easy the access to the different
articles. The New York Times is an excellent choice for American English, while
British English is better sourced via The Independent or The Guardian. On the other
hand authentic videos, can be found in sources like FluentU, which is an online
platform that takes real-world videos—Ilike music videos, movie trailers, news and
inspiring talks—and turns them into personalized language learning lessons.

Application Paperwork is an unavoidable aspect of life today. We are constantly
being asked to complete applications: for health insurance, for renting an apartment,
for getting a job. Are available on-line.

Flyers, Brochures, Schedules. - These texts usually focus on one issue, and
contain helpful advice and important contact information. Of all the types of

informational brochures available, students in the study seemed to be most
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interested in reading the health-related brochures thy find at their doctor’s offices
or health clinics.

The difficulty of authentic material

Using authentic material could become a challenge for students who are learning
English as a second language because although it is true that this kind of material
makes students keep in touch with real texts and resources, the level of the language
included into them could be difficult to understand. Suarez (2013) points that the
hoax, regardless of the text used, is not to edit and grade the text, but to grade the
task according to the students’ abilities. Based on that, it is surely possible to adapt
activities with the use of authentic materials into the classroom in order to make
students not only understand vocabulary even advanced one, but also motivate and
prepare them to use the language in real English situations.

Working with authentic material

Authentic materials are designed by and for native speakers of the language and
they are used in foreign language classrooms as they provide tools to make lessons
more realistic. Even though it seems to be adaptable for EFL classrooms, it is
necessary to take into account the different level of students’ knowledge. Harmer
(2007) categorizes the language knowledge of the students as beginner,
intermediate and advanced.

Beginners Level

Beginners are those who do not know any English or that are able to

communicate in a basic way. In this case, there is many authentic material that does

not require a lot of knowledge. For instance: audio and video advertising, menus,
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classify ads, short headline type reports, etc. The activities made with those
materials must be undemanding and comprehensible for them. Suarez (2013) in his
study propose to teach key vocabulary previously so as to avoid anxiety.
Intermediate Level

Students have a basic competence in speaking and writing and an ability to
comprehend fairly straightforward listening and reading (Harmer, 2007). Those
kind of students can comprehend more challenging activities. For instance:
newspapers, magazines, meals recipes, etc. Learners are exposed to deal with new
vocabulary, so pre-teaching is important as the same case of beginners learner.
Advanced Level

Harmer (2007) defines advanced learners as those whose level of English is
competent, allowing them to read simplified factual and fictional texts and
communicate fluently. In this case, it could be useful to have a few quick definitions
of some terms into an article, news, magazines, TV programs audios, etc.

Because of the diversity of students with different knowledge levels and multiple
intelligences, it is necessary to adapt some activities with the use of materials to
avoid frustration controlling students’ affective filter. Herrera (2010) mentions that
if affective filter is high, individuals may experience stress, anxiety, and lack of
self-confidence that may inhibit success in acquiring a second language. That is
why teachers must struggle with those feelings to motivate students to learn.

Tynsley & Board (n.d) list some relevant reasons that must be considered to

decide to adapt some material before using it in the classroom:
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The grammar structures included into the material are not clear enough or

are not appropriated to the level of the students.

The material contains a number of examples of structures which have been
studied in class, but we might find it useful to supply the original text with

further examples.

We might decide to avoid certain grammatical structures if we are more

interested in the material that let us introduce new vocabulary.

More emphasis on the communicative aspect of the material, not on the

understanding of the text of them.

The vocabulary included is too complex or there are too many unknown

words that could cause frustration on students.

The text might be likeable, but it could be too easy for the purpose of the
lesson. So, we need to use supplementary material to introduce new language

points.

Some texts are too formal, and the students are not likely to read them or use

them.

If the material is to be used as part of an exam, we should adapt it to suit the

level the students have reached.

The text might offend our students.

Halim & Halim (2016) states the following different ways to adapt the material:
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adding, deleting, modifying, simplifying and reordering.

The notion of addition implies that materials are supplemented by putting more
into them while taking into account it is related with what students should know.
Deleting is obviously the opposite process to that of addition and the two processes
often work together. Modification is the process of changing something in order to
improve it or make it more acceptable. Simplifying is one type of modification
based on the concept of complexity. Finally, reordering refers to adjusting the
sequence of presentation of any content. The last process intervene most of the time
when we use a textbook or guide as material.

Authentic materials useful for a class.

The key factors to keep in mind to select activities that really make students
achieve and get a meaningful learning is to select the most appropriate type of
material and identify the real purposes of the class. Some of the available materials
that can be considered as good resources into the classroom are:

Newspapers and magazines

Newspapers are valuable resources that are very easy to access and are a great
source of information. These kind of material let students read about new interesting
information, so it undoubtedly helps to motivate their learning. Their didactic use
challenges students to deal not only with vocabulary, but also grammar. There are
many kinds of language in newspapers (stories, narrative, advertising, letters and
reports, among others) and they help develop the aesthetic competence, required by
the Common European Framework of Reference for Languages, and which

influences our perception of the world (Jacobson, Degener & Purcell-Gates, 2003).
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Magazines are periodical publications that contain articles, illustrations,
typically covering a particular subject or area of interest. Teenage magazines
generally have a few short articles based on thought-provoking subjects which can
really stimulate and motivate learners. The topics that can be found are articles
related to National geographic reports, horoscopes, etc.

The word and information search is a type of activity that can be done using this
resource, students scan for specific information to answer some questions.

Lancouchova (2006) suggests that the effective use of newspapers and
magazines should include a warm up to introduce the topic, a vocabulary
development in pairs or small groups and a follow up activity such a discussion ,
role play or project work.

Classified ads

Classified ads is a form of advertising which is particularly common in
newspapers, online and other sources which may be sold or distributes free of
charge. Classify ads are useful resources to teach vocabulary to students because
there is a huge amount and diversity of topics that can be found. For instance:
advertising related to employment and sales.

Flyers and Brochures

Brochures are informative paper documents that can be folded into a template.
They are used to introduce a company, organization, products or services and
inform prospective customers or members of the public if the benefits. Flyers and
brochures are short texts that usually focus on one issue, and contains helpful advice

and important contact information (Jacobson, Degener & Purcell-Gates, 2003).
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There are many brochures related to holidays, travel and adventures that can be
adapted to a lesson plan where students could use their knowledge acquisition to
put into practice throughout activities like descriptions.

Job application

Job applications are paperwork that nowadays people is constantly asked to
complete in order to ask for a job. It is an ideal resource to use into the classroom.
This authentic material let students be in touch with real templates that help them
move one step closer to real life. A variety of different applications are easily
available to the general public. Students can work into groups to identify the
information required and fill it down.

Printed Recipes

Printed recipes are accessible online, magazines and printed cookbooks. They
are texts that contain different meals. They contain information about the
ingredients needed and the procedure to prepare it. If recipes are consulted, they
can be photocopied and distributed to the each person in the class. This is a perfect
opportunity to make students work collaboratively and develop their reading and
speaking skills. Special cooking words found into a recipe need to be introduced
and followed previously, a good option could be by using a brochure.

Authentic Activities

Authentic tasks are the ones that involve learners in situations that deal with
natural authentic language use. It is necessary to consider the six guidelines
proposed by Mishan (as cited in Castillo, Insuasty & Jaime, 2017) with respect to

the  authenticity of the activities: First, tasks must reflect the original
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communicative purpose, they must be appropriate , elicit response to/engagement
to the text on which they are based, they should approximate real-life tasks , activate
learners’ existing knowledge of the target language and culture and finally involve
purposeful communication between learners.

Contextualized reading activities

Nagy, Herman & Anderson (as cited in Coady & Hucking, 1997) states that the
major way in which the vocabulary learning improves is through activities related
with seeking information in context; that is why in the current research it has been
considered reading activities as useful ways to teach vocabulary words.

The research made by Coady & Hucking (1997) was carried out through the use
of authentic reading and listening texts, and the activities developed ranged from
text comprehension to the practice of specific reading and listening skills. The
activities varied from  recognition exercises, which consist of matching,
recognizing the meaning of target words, choosing correct pictures/ words and
seeing or hearing the target word in L2 and driving its equivalent in L1;
manipulation exercises, which involves rearranging and organizing given elements;
interpretation activities which involve the analysis of meaning of words
(collocations, synonyms and antonyms) with classifying, understanding functions
and multiple-choice exercises and finally production exercises that require that
learners produce the words throughout open cloze exercises , finding mistakes ,
labeling pictures etc. The different activities that will be applied along this research

are:
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e Skim Like Editors

Skimming is an activity which requires an overall view of the text and implies a
definite reading competence (Lancouchova , 2006). Nowadays, this is one of the
most useful and practiced strategies into the classrooms with EFL students because
the current aim in our country is to develop a communicative competence more that
focus on the language structures. Skim like editors is a contextualized reading
activity stated in . This activity helps learners interact with authentic printed text
like magazines and newspapers chosen depending on the level of knowledge of the
learners. This activity will let students scan the texts looking for specific words
learned, underline and write them down after being introduced. It focuses them to
work with authentic material, which assures that they lead with authentic language,
without letting them get overwhelmed by the complexity of the content.

e Context clues

Context clues is an activity that is mentioned in Vera (2015). This activity makes
learners struggle with comprehension. They will invariably be encountering
different forms of words and phrases used in newspapers, magazines or another
printed authentic materials. Learners are able to use context clues that can facilitate
reading articles with words in order to accomplish the task of finding their meaning.

e Headline cloze

Vera (2015) also brings up the Headline cloze activity that makes use of
newspaper, magazines or another printed text headlines for students to learn how to

infer and to read for meaning. It is required to select a number of headlines/titles
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that contain a recognizable buzzword or trend word, or an interesting or unique
keyword.
Table 1. Contextualized Reading Activities
Materials Activities
Newspapers , Magazines  Provide newspapers for reading
Underline learned words
Scan the text to look for cognates and false
cognates Skim information to answer some
questions related

Mnemonic Activities

Mastropieri & Scruggs (as cited in Intan, 2017) states that mnemonic instruction
refers to instructional or learning strategies designed specifically to enhance
memory. It means that through the use of mnemonics, learners will be able to
remember words more effectively and easily. Mnemonics involve linking
unfamiliar information with already known information through the use of visual/

picture or letter /Word combinations (Intan, 2017).

The use of mnemonics to teach vocabulary has been applied in different
researches for instance, Brown (1986) throughout the analysis of data shows that
when used in authentic courses of study, mnemonics may have more long-term
advantages than assumed in previous literature and proves that using mnemonics

with authentic material leads to a successful vocabulary comprehension.

Some activities that will be carried out in this research are the ones cited in Kutuk

(2007) the keyword method, spatial grouping, pictures and words.
79



Congos (2011) mentions the following types of mnemonic activities that can be
done to help students to remember words.

e Music mnemonics

e Name mnemonic

e Name of expression mnemonics

e Model mnemonics

e Ode or rhyme mnemonics

¢ Note organization mnemonics

e Image mnemonics

e Connection mnemonics, and

e Spelling mnemonics

Table 2. Mnemonic Activities

Materials Activities
Real photographs of famous Make a note organization mnemonic
people. To make an Expression or Word
Printed authentic material Make an acrostic

Make a name mnemonic

Game — Like Activities

According to Freeman (as cited in Taheri, 2014), language games encourages
real life communication features because learners who are exposed to the games are
required to exchange thoughts with each other and also they will have the
opportunity to obtain instant feedback from their mates and also their teacher. Based
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on that, real life communication could be considered as an authentic activity.
Arcentales & Narvaez ( 2013) in their research uses crosswords based on articles,
but there are more game-like activities that can be applied like dominoes, bingo or
board games.

Peters (2015) presents the most efficient games and game-like activities used in
teaching English in different age groups. They are the following:

e Gap fill songs

e Find the word

e Body writing

e Disco routine

e Noughts and crosses

e Puzzles (board games) , etc.
Table 3. Game-Like Activities

Materials Activities

Dominoes/ bingo cards  Play domino, bingo
Crosswords Solve a crossword

Letter soup Solve a letter soup.

Consumer Good Activities

Huang, Tindall & Nisbet (2011) illustrate that these kind of activities include
thematic pertains to shopping, ordering food, at a restaurant, reading labels to
compare products and another activities related to personalize real life. The

authentic materials that can be found to do this activities are diverse and available,
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that is what makes them an excellent source of authentic instructional activities.
Furthermore; Jacobson, Degener & Purcell-Gates (2003) remark that cooking is an
important household activity, and one that already involves literacy. Their value
and strength is to encourage students to take part in new literacy practices within
their day-to-day lives, so the activity becomes very significant for them.

The activities can be divided into six steps, each with its own required literacy
activity or activities. The sub activities are:
e Choosing a meal,
e Creating a recipe,
e Writing up a shopping list,
e Preparing the food
e Serving/eating the food.

All the activities set before are authentic because they involve real-world texts
and real-world reasons, or purposes, for reading and writing those texts.

Table 4. Consumer Good Activities

Materials Activities
Menus Match words with pictures
Recipes Make a recipe.
Audio Recipes Role plays

Real pictures of food
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Photo Vocabulary Activities

These activities are focused on increase students’ understanding of new
vocabulary words before they had an authentic text to interact with. Throughout the
use of these kind of activities that are basically based on the use of visuals, students
can make a list of vocabulary words from the authentic text planned to use during
the lesson. After they look for some words, they will need to have them do so at
least one day ahead of this activity so that you have time to prepare. Keeping the
list of words and the topic presented by the authentic material, they will find images
that can be used to discuss the topic and vocabulary.

VOCABULARY

Neuman & Dwyer (2009) (as cited in Algahtani, 2015) defines vocabulary as the
total number of words that are needed to communicate ideas and express the
speakers' meaning. That is why vocabulary learning is so important.

Vocabulary is the knowledge of meaning of words. What complicates this
definition is that words come in at least two forms: oral and print. Knowledge of
words also comes in two forms, receptive and productive (Hierbert & Kamil,
2005).

There is a constantly change in vocabulary. For instance, McCarthy, O'Keeffe &
Walsh (2010) illustrates that it is caused by the use of Internet and SMS (Short
Message Service) - or text messaging - via mobile phones. Through social
networking sites, blogs and SMS, because people write to people in pseudo-real
time, and what people write is often closer to spoken rather than written language.

Celce, Brinton, & Snow (n.d) suggest that words knowledge include the mastery
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of words:
e Meaning: it is related to what a word means and if there are multiple
meanings or connotations.
e Written form: it is referred to how the word is spelled
e Spoken form: it talks about how a word sounds and is pronounced.
e Grammatical behavior it means in what patterns the word occurs
e Collocations: it is related to what words are often used before or after the
word
e Register: it categorizes the words in formal or informal.
e Associations: It is refereed to how a word relate to others and what words
could we use in place of another ones
e Frequency: it implies that if a word is common, rare or old fashioned
Folse (2008) also suggest to consider polysemy as one of the biggest challenges
that includes the mastery of words. It refers when single words, set phrases, variable
phrases, phrasal verbs, or idioms often have multiple meanings. The present project
considers the variable homographs that is part of this characteristics of vocabulary
learning,

Types of vocabulary

Hierbert & Kamil (2005) categorizes the vocabulary as receptive vocabulary -
which we can understand or recognize - and productive - the vocabulary we use
when we write or speak.

Harmer (2007) states the difference between these two types of vocabulary. The
first type of vocabulary refers to the one that the students have been taught and that
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they are expected to be able to use. Meanwhile, the second one refers to the words
which the students will recognize when they meet them, but which they will
probably not be able to pronounce.
Receptive Vocabulary

Receptive vocabulary involves words that learners recognize and understand
when they are used in context, but which they cannot be produced. It is vocabulary
that learners recognize when they see or meet in reading texts.

Productive Vocabulary

Productive vocabulary includes the words that the learners understand and can
pronounce correctly and use constructively in speaking and writing. It is needed the
ability to speak or write at the appropriate time.

Chapelle & Hunston (n.d) states that the receptive vocabulary use involves
perceiving the form of a word while listening or reading and retrieving its meaning.
Productive vocabulary use involves the wish to express a meaning through speaking
or writing and retrieving and producing the appropriate spoken or written word
form.

Teaching vocabulary

Teaching vocabulary is an important phase of teaching English as a foreign
language. The curriculum in our country is based on the communicative language
teaching approach, so it is highly demanded that learners acquire as extensive
vocabulary as they could. Nunan (2015) quotes eight fundamental questions that
are required to ask ourselves when making decisions about the teaching of

vocabulary. The questions are the following:
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How many words provide a working vocabulary in a foreign language

What are the best words to learn first?

In the early stages of learning a second or foreign language, are some words
more useful to the learners than others?

Are some words more difficult to learn than others? Can words be graded for
ease of earning?

What are the best means of retaining new language?

Is it most practical to learn words as single items in a list, in pairs (for example,
as translation equivalents) or in context?

What about words which have different meanings? Should they be avoided? If
not, should some words be isolated for learning first?

Are some words more likely to be encountered in spoken rather than written
discourse?

On the other hand, four issues are particularly persistent in discussions among

vocabulary instruction. For instance:

The number of words that should be taught,

The particular words that should be taught,

The vocabulary learning of two groups of students—English-Language
Learners and potentially at-risk students, and the role of independent reading in
vocabulary learning.

Nunan (2015) mentions some key principles to keep in mind at the time to

teach vocabulary:
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Introduce new vocabulary in context. - Depending on the learning stages
of learners, it could be useful to write target words on flashcards for
beginners or the use of casual conversation for higher levels.

Focus on the Most Useful Vocabulary First. - It is important to keep a
word list of useful words for students to learn.

Teach Learners Strategies for Vocabulary Acquisition so that They Can
Continually Add to their Repertoire

William, 2015 also cite other important general principals to think about:
Teach new words in the context of a meaningful subject-matter lesson
and facilitate student discussion that requires students to use the new
word

Ensure that students hear the correct pronunciation of the word and
practice saying it aloud.

Teach word parts — root words, base words, prefixes, and suffixes that
students will encounter frequently

Teach word parts — root words, base words, prefixes, and suffixes that
students will encounter frequently

Identify examples/applications and nonexamples/nonapplications related
to the meaning of the new word

Help students connect new vocabulary to something with which they are
already familiar

Create opportunities for students to paraphrase the definition of a new

term so that they can identify the main idea associated with the term and
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recognize specific bits of information that clarify its broader, more
general core idea

e Offer students the opportunity to acquire new vocabulary using a variety
of learning modalities or formats that actively engage them in the

learning process.

Herrera (2010) suggests when selecting target vocabulary, considerate the type
of vocabulary words being identified that directly affects CLD students. That is why
it is essential that teachers know about students’ biographies and that teachers delve

into students’ funds of knowledge, prior knowledge, and academic knowledge.

Techniques in teaching vocabulary

Some of the techniques stated by Harmer (2007), Algahtani (2015) and Chapelle
& Hunston (n.d) are:

e Using actions, objects, pictures or diagrams

Contrasting the words with their opposites

e Defining in the second language to make students interpret the definitions
e Miming and using gestures

e Guessing from contexts

e Eliciting

e Making associations

e Researching for the meaning of the words

The use of authentic materials to teach vocabulary

Authentic materials are focused on social purposes into a community, so it is
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made by native speakers in English. This kind of material can be used into a
classroom as a resource to make students improve their different language skills.
There are many authors that support the use of this type of materials in order to
motivate students exposing them to real information which offers real language that
is well contextualized and culturally pertinent. The activities than can be applied
with students using the materials mentioned before let them develop some reading
skills like scanning and skimming texts. Furthermore, they help students to extend
their vocabulary because they contain a variety of text that it is not found in no
authentic teaching material like books. The use of this material also encourages
students to develop their speaking skills and to us their background knowledge as a

base of learning.
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f. METHODOLOGY

Design of the research

Ferrance (2000) defines Action Research as the process in which participants
examine their own educational practice systematically and carefully, using the
techniques of research. On the other hand, it is mentioned that it is not a library
project where we learn more about a topic or a problem-solving in the sense of
trying to find out what is wrong, but rather a quest for knowledge about how to
improve.

This action research has the aim not just of improving the vocabulary learning
through the use of authentic material activities. This action research will allow the
teacher candidate become a participant in all the process, since the analysis of the
problematic situation until the result reflection that will be delivered from the
application of authentic material activities to improve English VVocabulary among
students of ninth year “B” of Basic Education at Colegio de Bachillerato Be