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b. RESUMEN 

Este trabajo de investigación ha sido realizado con el propósito de 
determinar la competencia metodológica en la enseñanza del Idioma 
Inglés, de los estudiantes   del cuarto año de la Carrera de Idioma Inglés. 
 
En el desarrollo de esta investigación, fue importante el uso de algunos 
métodos como el científico, descriptivo, analítico sintético y explicativo, los 
cuales ayudaron a llevar a cabo este trabajo de investigación, además 
estos métodos facilitaron caracterizar la situación actual de los problemas 
en el sistema educativo. 
 
Los datos fueron recolectados a través del uso de la técnica de la 
encuesta; esta fue aplicada a los estudiantes para identificar la 
competencia metodológica de la enseñanza del idioma inglés, los datos 
fueron procesados y representados en gráficos y cuadros, para ser 
interpretados, tomando en cuenta los principales resultados  con el 
objetivo de elaborar las conclusiones y recomendaciones. 
 
Los resultados más importantes de este trabajo de investigación son los 
siguientes: los estudiantes de cuarto año de la Carrera de Idioma Ingles 
tienen conocimientos sobre métodos de enseñanza del  Idioma Inglés y 
sus competencias en técnicas son suficientes para enseñar el Idioma 
Inglés.  
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ABSTRACT 

 

This thesis work has been developed with the purpose of determining the 
methodological competencies of the English Language Teaching,with 
students of the 4th year of the English Language Department have. 

 
In the development of this research work, it was important to use methods 
such as the scientific, descriptive, analytic-synthetic and explicative, which 
helped to carry out this investigation. Moreover these methods facilitated 
to characterize the actual situation of the problem in the educational 
system. 

 
The data was collected through the use of the survey technique and it was 
given to the students to identify the methodological competencies of the 
English Language Teaching, the data was processed and represented 
with graphs and charts, then it was interpreted, taking into account the 
principal results in order to develop the conclusions and 
recommendations. 
 
The most important results of this research work are the following: 
The students of 4th year of English language department know of teaching 
methods of the English Language and the competencies of techniques are 
enough to teach English Language. 
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c. INTRODUCTION 

 

The present thesis work entitled the methodological competences of the 

English Language Teaching, was carried out at the English Language 

Department of the Universidad Nacional de Loja with the students of 4th 

year during the Academic Period 2012 - 2013.  

 

There are a lot of problems related with this important theme; this is 

because, students do not have enough knowledge about methods and 

techniques of the English Language Teaching and in the same way, they 

do not have developed methodological competences to improve their 

professional training.  

 

These are the main reasons that motivated the researcher to develop this 

work: the application of methods and techniques play an essential role in 

the teaching learning process.  

 

The specific objectives were to identify the knowledge of methods in 

English Language Teaching and to characterize the competences of 

techniques to teach the English Language that students of the 4th year of 

the English Language Department have. 

 

Accordance with the main problem, the general hypothesis demonstrates 

that the methods used to develop this work were: the scientific method 
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which helped to contrast the correct bibliographical reference with the 

obtained information in the field work, the descriptive method which was 

used to describe the results obtained during the work and represent the 

data in tables and graph bars to facilitate its interpretation, the analytic 

synthetic method used to critically analyze the empiric information, and 

finally the explicative method to explain the logical implications of the 

variables of hypotheses in order to be able to prove or disapprove them. 

 

The present work is organized in the following way: 

 

Firstly, it includes the introduction, which presents all the parts of the 

thesis work. In addition it describes the main problem and sub problems, 

which motivated the development of this research. 

 

Secondly, it presents the revision of literature in which the main categories 

of the variables mentioned in the hypotheses and the results are 

synthesized and analyzed. 

 

Thirdly, it has the summary that gives a brief and clear description of the 

relevance of the research and it summarizes the main results and 

conclusions obtained through the present work.  

 

Fourthly, it contains the materials and methodology used during the 

research process, with the description of the specific methods, techniques, 
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procedures and instruments that have been applied; also gives a 

reference concerning the researched population. 

 

Fifthly, it presents the description of the results obtained in the research 

instruments. They are presented in statistic charts and graphic 

representation to facilitate their interpretation and analysis of the data.  

 

Sixthly, it describes the discussion of the results, considering those that 

are the most representative and it also presents the verification of the 

stated hypotheses through a descriptive analysis. In addition, it refers to 

the conclusions, which have been possible to establish after having 

contrasted the information of the different instruments applied, making a 

logical relationship among them with the specific objectives stated in the 

project. 

 

Finally, it includes the recommendations, which refer to the possible 

alternatives as a solution to the different problems found in the researched 

Institution. This may be used to improve the institutional weaknesses 

regarding the methodological competencies of the English Language 

Teaching with the students of 4th years of the English Language 

Department.   
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d. LITERATURE REVIEWING 

 

METHODOLOGICAL COMPETENCES 

 

According to Aydogdu E. (2007) 

 

It is defined as the ability of a teacher to deal adequately with the 

demands of the teaching profession using an integrated set of knowledge, 

skills and attitudes as manifested in both the performance of the teacher 

and reflection on his or her performance. 

 

Into the methodological competences it is necessary taking into account: 

 

 Appropriate use of concepts and theories of science education 

(interdisciplinary approaches, general and specialty didactic, 

psychology, education philosophy, the new education in the 

“knowledge society”). 

 

 Applying concepts and modern theories regarding on knowledge 

capacity building. 

 

 design of instructional and educational contents 
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 Appropriate organization of didactic activities in function of the 

dominant lesson type. 

 Use of teaching methods and strategies closely related to the 

individual or group particularities and the purpose or the type of 

lesson. 

 

 Setting materials and teaching aids used in learning activities. 

 

 Optimum use of space-time factors for the efficiency of the 

educational process. 

 

 Manifestation of an innovative methodological conduct in 

professional plan. 

 

 Achievement of instructional and educational activities.  

 
METHOD AND APPROACH 

 

METHOD  

 

According to Richards Jeremy (2014),   

“Method is a body of philosophically grounded and purposely integrated 

strategies and a technique that constitutes one translation of an approach 

into professional practice, that is appropriate methods fit under the 

umbrella of a particular approach. A method represents the practical or 
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applied aspect of the instructional approach and therefore must be 

consistent with the chosen approach.” 

 

APPROACH 

 

According to Socorro G Herrera Kevin G. Murry (2005), Mastering ESL 

and bilingual Pag 170. 

 

“An approach is the philosophical orientation to instruction that serves as a 

guide for choosing among methods that are considered to be consistent 

with the tenets of the theory and research that ground the philosophy. As 

such, the instructional and related decisions and educator makes 

regarding the manner in which practice takes place in the classroom 

ultimately find their rationale in the chosen approach. Methods”  

 

Hammer (2011), the theory states that: “There are two approaches 

Deductive approach is when students are given explanations or grammar 

rules and based on these explanations or rules, they make sentences 

using the new language. Inductive approach is when students instead of 

going from the rules to the examples, they see examples of language and 

try to work out the rules”  
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GRAMMAR TRANSLATION METHOD 

 

The theory states that: “Grammar Translation Method is a way of studying 

a language that approaches the language first trough detailed analysis of 

its grammar rules followed by application of this knowledge to the task of 

translating sentences and texts into and out of the target language. It 

hence views language learning as consisting of little more than 

memorizing rules and facts in order to understand and manipulate the 

morphology and syntax of the foreign language”. Richards Jeremy. (2014) 

 

TECHNIQUES  

 

 Translation of literary passages. 

 Reading comprehension questions 

 Antonyms/ synonyms  

 Cognates 

 Deductive application of grammatical rules 

 Fill in the blanks  

 Memorization (of grammar and vocabulary) 

 Use words in sentences 

 Composition writing 
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DIRECT METHOD 

 

According to Richards Jack (2004)  

 

“The Direct Method, also called Natural Method, argued a foreign 

language could be taught without translation or the use of the learner‟s 

native language if meaning was conveyed directly through demonstration 

and action. The teacher replaced the textbook in the early stages of 

learning. Speaking began with systematic attention and known words 

could be used to teach new vocabulary using mime, demonstration and 

pictures to pronunciation. The idea was that foreign language teaching 

must be carried out in the same way people learn their mother tongue!”  

 

TECHNIQUES  

 

 Reading aloud 

 Question and answer exercise 

 self-correction 

 conversation practice 

 fill-in-the-blank exercise 

 dictation and  

 Paragraph writing. 
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AUDIO-LINGUAL METHOD 

 

The Audio-lingual Method was widely used in the 1950s and 1960s, and 

the emphasis was not on the understanding of words, but rather on the 

acquisition of structures and patterns in common everyday dialogue. 

These patterns are elicited, repeated and tested until the responses given 

by the student in the foreign language are automatic. 

 

TECHNIQUES  

 

 Dialog Memorization: Students are given a short dialog to 

memorize then they must use mimicry and applied role playing to 

present the dialog. Examples of dialogs that could be used are 

included in the materials section. 

 

  Backward Build Up: Provide students with the sentence 

fragments found in the materials section. Students repeat each part 

of the sentence starting at the end of the sentence and expanding 

backwards through the sentence adding each part in sequence. 

 
  Transformation Drill: The teacher provides a question which 

must be transformed into a statement. An extension of this activity 

is to have the students make a question out of a statement.  
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  Complete the Dialog: Have the students fill in the blanks in the 

dialogs provided. The proper English word must be inserted into 

the text. This activity is much like a cloze activity. 

 

 Dictation: Using any piece of literature at the students' reading 

level, read the piece aloud several times. Have the students write 

down what they hear. The idea is to write what they have heard as 

literally as possible. 

 

 Flashcards: Using flashcards with words that are relevant to them 

brainstorm other words about the word on the card. A new word 

could be chosen each day. 

 

  Chain Drill: A chain of conversation forms around the room as the 

teacher greets or questions a student and that student responds 

then turns to the next student and greets or asks a question of the 

second student and the chain continues. 

 

 The Alphabet Game: The teacher picks a category, such as the 

supermarket. Then the first student says, "I am going to the 

supermarket. I need a few apples." (The first student names 

something beginning with A.) The second student says, "I am going 

to the supermarket. I need a few apples and I need a few 

bananas." The game continues in this manner with each 

consecutive student adding an item beginning with the next letter 

after repeating the items named before their own. 
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COMMUNITY LANGUAGE LEARNING 

 

Community Language Learning draws on the counseling metaphor to 

redefine the roles of the teacher (the counselor) and learner (the clients) in 

the language classroom. Also is a set of practices used in certain kinds of 

bilingual education programs. 

 

TECHNIQUES 

 

 Tape recording student conversation: students choose what they 

want to say, and their target language production is recorded for 

later listening/dissemination. 

 Reflection on experience: teacher takes time during or after 

various activities to allow students to express how they feel about 

the language and the learning experience, and the teacher 

indicates the empathy/understanding. 

 Human computer: teacher is a “human computer” for the students 

to control, the teacher stating in the target language the students 

want to practice, giving them the opportunity to self-correct. 

 Transcription: teacher produces a transcription on the tape-

recorded conversation with translations in the mother language. 

 Reflective listening: students listen to their own voices on the tape 

in a relaxed and reflective environment. 
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 Small group tasks: students work in small groups to create new 

sentences using the transcription, afterwards sharing them with the 

rest of the class. 

 

TOTAL PHYSICAL RESPONSE 

 

The total physical response is a language teaching method built around 

the coordination of speech and action; it attempts to teach language 

through physical activities.  

 

Total Physical Response as directed to right-bring learning, whereas most 

second language teaching methods are directed left-brain learning. 

 

TECHNIQUES 

 

 Using Commands to Direct Behavior (the use of commands 

requiring physical actions from the students in response is the 

major teaching technique) 

 

 Role Reversal (students say something to the fellow ) 

 
 Action sequence (teachers gives interconnected directions which 

create a sequence of actions as students‟ progress in proficiency) 
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NATURAL APPROACH 

 

It has been stated “In 1977, Tracy Terrell, a teacher of Spanish in 

California, outlined "a proposal for a 'new' philosophy of language teaching 

which be called the Natural Approach" Terrell (1977; 1982) Pág. 121. 

 

This was an attempt to develop a language teaching proposal that 

incorporated the "naturalistic" principles researchers had identified in 

studies of second language acquisition. The Natural Approach grew out of 

Terrell's experiences teaching Spanish classes. Since that time Terrell and 

others have experimented with implementing the Natural Approach in 

elementary- to advanced-level classes and with several other languages. 

 

TECHNIQUES 

 

 Always use visual aids: (pictures, realia, gestures). 

 Modify your speech: to aid comprehension speaks more slowly, 

emphasize key words, vocabulary and grammar, use related ideas, 

and do not talk out of context. 

 Do not force production: Students will use English when they are 

ready. They sometimes experience a “silent period” which cans last 

days or weeks. 

 Reading and writing personal letter. 
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 Taking notes in class. 

 

COMMUNICATIVE LANGUAGE TEACHING 

 

According to Harmer Jeremy, (2006)  

 

“It is the name, which was given to a set of beliefs, which included not only 

a re-examination of what aspects of language to teach, but also a shift in 

emphasis in how to teach. The to teach „ aspect of the communicative 

approach stressed the significance of language functions rather than 

focusing solely on grammar and vocabulary. A guiding principle was to 

train students to use these language forms appropriately in a variety of 

contexts and for a variety of purpose.” 

 

TECHNIQUES  

 

 Learners learn a language through using it to communicate.  

 Authentic and meaningful communication should be the goal of 

classroom activities.  

 Fluency is an important dimension of communication.  

 Communication involves the integration of different language skills.  

 Learning is a process of creative construction and involves trial and 

error. 
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COOPERATIVE LANGUAGE LEARNING 

 

The theory states that: “Cooperative Language Learning is also known as 

Collaborative Learning. Cooperative Learning is group learning activity 

organized so that learning is dependent on the socially structured 

exchange of information between learners in groups and which each 

learns is held accountable for his or her own learning and is motivated to 

increase the learning of others.” Harmer Jeremy, (2006) 

 

It has been stated “Cooperative learning involves students learning from 

each other in groups. But it is not the group configuration that makes 

cooperative learning distinctive; it is the way that students and teachers 

work together that is important”. Larsen, (2011) 

 

TECHNIQUES 

 

 Give the students the experience they need for healthy social, 

psychological and cognitive development. 

 Help teachers build positive relationships among students.  

 Replace the competitive organizational structure of most 

classrooms and schools with a team-based, high performance and 

organizational structure. 

 The achievements of all students, including those who are gifted or 

academically handicapped. 
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MULTIPLE INTELLIGENCES 

 

Multiple intelligences refer to a learner-based philosophy that 

characterizes human intelligence as having multiple dimensions that must 

be acknowledge and developed in education. Also it focuses on 

differences between learners and the need to recognize learner 

differences in teaching. 

 

TECHNIQUES  

 

 Small and large group discussion. 

 Listening to cassettes or talking books. 

 Playing record music 

 Group brainstorming 

 Independent student work. 
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e. MATERIALS AND METHODS 

 

DESIGN OF THE RESEARCH 

 

The present work is considered non-experimental research because the 

variables in the group of students of the Institution, who were part of the 

project, were not manipulated. 

 

Non-experimental research involves observing and measuring things as 

they are, and it was developed in a descriptive way. The researcher did 

not manipulate the independent variable and instead of how variables are 

related, thus this kind of research was very useful in education. 

 

The materials and methods used in the present research work permitted 

toallow analyze the obtained information, with the purpose of supporting 

the research. The materials and methods will be described below: 

 

MATERIALS 

 

 Spiral bound notebooks 

 Printing 

 Copies 

 Paper  

 Folders 
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 Internet 

 Transportation 

 Unforeseen expenses 

 Flash Memory 

 

METHODS  

 

Scientific Method 

 

The scientific method allowed the researcher to follow a strict procedure 

with logical and rational order of steps, with the aim of obtaining an 

accurate representation of it, so the scientific method was useful for the 

whole research. 

 

With this method it was feasible to work on the theme and problem, and 

then establish the general and specific objectives, and state the 

hypothesis and verification. 

 

In addition, this method was used in the theoretical framework, in order to 

obtain the appropriate information to clarify the relationship between the 

information gathered in the fieldwork with the scientific explanation of the 

variables of the hypothesis. It also was applied to formulate the 

corresponding recommendations, and state important suggestions to 

improve the methodological competencies of the English Language 
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Teaching with the students of 4th years of the English Language 

Department 

 

Descriptive Method 

 

Similarly, it was necessary to use the descriptive method, which provided 

the general procedures employed to describe the nature of the situation as 

it existed at the time of the study, in this case the problems in the 

researched institution, the independent and dependent variables, and the 

results obtained in the field work. Also, this method was used to describe 

the methodological competencies of the English Language Teaching with 

the students of 4th years of the English Language Department.  

 

Analytic synthetic Method. 

 

This method was used to analyze the results obtained in the field work and 

to formulate the corresponding conclusions regarding the methodological 

competencies of the English Language Teaching with the students of 4th 

years of the English Language Department. 

 

Explicative Method. 

 

It was very useful to give an adequate explanation of all the reasons 

presented in every question so that more reliable and consistent 
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information can be obtained and compared with the theoretical 

fundamentals previously established before.  

 

It was also used the descriptive statistics were also used in order to 

represent and organize the data in tables and bar graphs so that it was 

understandable for analyzing.  

 

Techniques and Instruments 

 

To obtain the empiric information from the students and teachers, the 

following techniques and instruments were used: 

 

SURVEY 

 

A Survey was applied to obtain information about the methodological 

competencies of the English Language Teaching that the students of 

4thyear of the English Language Department have.  

 

This instrument was applied to students through a questionnaire, which 

included various types of closed questions about the topic that was 

researched. 
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PROCEDURES 

 

After the technique was applied, the following procedures were carried 

out. First of all the data was processed in an excel program through the 

tabulation of the information gathered in the fieldwork. Descriptive 

statistics were used for closed questions for the explanation of every 

question. 

 

Collecting data 

 

To obtain the information needed in the research, the first step was to 

survey the students of 4th year of the English Language Department. 

 

Tabulation  

 

The information was organized to classify the closed and open-ended 

questions in order to facilitate the interpretation and the verification of the 

hypothesis. 

 

Organization 

 

The empiric information was organized considering the specific 

hypotheses of the research project and the variables. Thus, the 

information was structured in an appropriate way. 
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Description 

 

The information obtained was represented properly in statistics tables, that 

contained the frequency and the percentage obtained from the indicators 

of the applied questionnaire.  

 

Graphic representation 

 

After the data was described in statistic tables, it was necessary to 

represent them in graphic bars, so that they were easily understood and 

then it was possible to interpret the information gotten through every 

question.  

 

Interpretation and analysis. 

 

The information presented in tables and graphs helped to interpret the 

corresponding percentages of every question, which were analyzed in 

detail, contrasting it with the theoretical referents and the variables of the 

specific hypothesis in order to obtain  a better understanding of the results. 

 

Hypothesis verification 

 

The hypothesis was proved in a descriptive way through a process of 

logical analysis of the results. 

 



26 

Conclusions and recommendations 

 

Finally, the conclusions were formulated taking into account the 

established objectives of the research. Also, some recommendations were 

proposed to the administration of the researched Institution and to the 

teachers and students as well.  

 

POPULATION 

 

Due to the fact that the population of the students of the 4th year of the 

English Language Department is only 61 students, it was not necessary to 

apply the formula to take a sample; thus, the researcher is going to apply 

the tests to all the students of the previously mentioned year of the English 

Language Department. 

 

STUDENTS OF THE FOURTH YEAR OF THE 

ENGLISH LANGUAGE DEPARTMENT 

GROUPS POPULATION 

A 32 

B 29 

TOTAL 61 
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f. RESULTS 

 

HYPOTHESIS ONE   

 

The knowledge of methods determines the English Language 

Teaching abilities in the students of 4th year of the English Language 

Department at the Universidad Nacional de Loja Academic Period 

2012 - 2013”.  

 

1. Choose the correct definition of method and approach. 

 

a) Chart 1 

 

METHOD AND APPROACH DEFINITION 

STUDENT

S 

f 

It is a set of correlative assumptions dealing with the nature of 

language teaching and learning also it describes the nature of the 

subject matter to be taught. 

31 

It is an overall plan for the orderly presentation of language material, 

also it is procedural. 
8 

None of the options 22 

TOTAL 61 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 
 
 
 
 
 
 



28 

b) Graphic  1 

 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
 
 

c) Logical analysis  

 

These results prove that most students identify the nature of the 

approach; however, they are not sure about the definition of the 

method. The theory of Diane Larsen, 2010 states that an approach is a 

set of beliefs and principles that can be used as the basis for teaching 

a language, while the method refers to a specific instructional design 

base on a particular theory of language and of learning language. It 

contains detailed specifications of content, roles of teachers and 

learners and teaching procedures and techniques.  

 

31 

8 

22 

 METHOD Vs APPROACH DEFINITION  

Is a set of correlative
assumptions dealing with
the nature of language
teaching and learning also it
describes the nature of the
subject matter to be taught.

Is an overall plan for the
orderly presentation of
language material, also it is
procedural.

None of the options
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The method and procedures in language teaching assume a more 

central role within applied linguistics, and various attempts have been 

made to conceptualize the nature of the methods and to explore more 

systematically the relationship between theory and practice within a 

method. This is because; the method is the procedure at doing 

different kinds of tasks and practice activities that can be employed in 

the classroom. 

 

 

2. Which methods are used as traditionally? 

 

a) Chart 2 

 

 

TRADITIONAL METHODS 

STUDENTS 

f 

Grammar translation method 53 

The audio lingual method 32 

The direct method  31 

Multiple Intelligences 6 

The communicative language teaching 19 

The community language learning  10 

The total physical responses 13 

The natural approach  28 

Cooperative learning  13 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
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b) Graphic 2 

 

 

Source: Students‟ survey                                                                                                                              
Author Researcher: Gloria Mercedes Guaillas Gualán 
 
 

c) Logical analysis  

 

According to the results, more than half of the students identify the 

Traditional methods in the English language such as grammar 

translation, the audio-Lingual method, the direct method and the 

natural approach. Walia, 2012 states that among the traditional 

methods Grammar translation method, Direct Method and Audio 

Lingual Method are the most popular. The three traditional methods 

focused more on learning about a language and were based were on 

53 

32 31 

6 

19 

10 
13 

28 

13 

TRADITIONAL METHODS 

Grammar translation
method

The audio lingual method

The direct method

Multiple Intelligences

The communicative
language teaching

The community language
learning

The total physical
responses

The natural approach

Cooperative learning
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the following principles: a careful analysis of the target written 

language(particularly its grammar), learning of the grammar rules, the 

use of Native tongue as the medium of instruction, greater use of 

translation exercises, and more emphasis on Reading and Writing 

Skills. The results reveal that most students recognize the traditional 

methods and know that they emphasize mainly the learning of the 

grammar rule and vocabulary and do not pay much attention to the four 

skills.  

 

3. Which are the most updated methodological tendencies? 

a) Chart 3 

UPDATED METHODOLOGICAL TENDENCIES 
STUDENTS 

f 

Grammar translation method 7 

The audio lingual method 31 

The direct method  16 

Multiple Intelligences 45 

The communicative language teaching 28 

The community language learning  15 

The total physical responses 19 

The natural approach  12 

Cooperative learning  33 

 
Source: Students‟ survey                                                                                                                               
Researcher: Gloria Mercedes Guaillas Gualán 
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a) Graphic 3 

 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 

 

b) Logical Analysis 

 

Most of the surveyed students do not recognize the updated 

methodological tendencies. They say that audio lingual, direct method 

and multiple intelligences are approaches that are used nowadays. 

According to the theory of Jeffry, 2007, the methods of teaching 

English have developed rapidly, especially in the previous 40 years; 

however, the modern language teacher doesn't follow one rigid 

method, but instead applies the Principled Eclecticism approach: fitting 

the method to the learner 

7 

31 

16 

45 

28 

15 

19 

12 

33 

UPDATED METHODOLOGICAL TENDENCIES  

Grammar translation
method
The audio lingual method

The direct method

Multiple Intelligences

The communicative
language teaching
The community language
learning
The total physical responses

The natural approach

Cooperative learning
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This means that teachers have to choose techniques and activities 

appropriate for each particular task, context and learning style with a 

focus on motivation in order to help learners become independent and 

inspired to learn more. 

 

4. What aspects of the English language should be emphasized 

more? 

 

a) Chart 4 

ASPECTS OF ENGLISH LANGUAGE 
STUDENTS 

f 

Commands 6 

Grammar 46 

Vocabulary 42 

Skills  52 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 
 

b) Graphic 4 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

6 

46 
42 

52 

ASPECTS MORE EMPHASIZED 

Commands

Grammar

Vocabulary

Skills
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c) Logical analysis 

 

According to the results, most of the students are aware that the more 

emphasize aspect is the mastery of the four basic language skills in the 

English language. The theory of Kyriacou, 2009, states that importance 

should be given equal to the development of Reading, listening, 

writing, and speaking skills. This is because students need to be able 

to read well before they can write well, and students also need to be 

able to listen before they can speak. 

 

The skill development involves exposing learners to authentic 

language and challenging them to interact naturally in the target 

language. Learners rapidly gain a true picture of the richness and 

complexity of the English language as employed for communication, 

becoming a real means of interaction and sharing among people. 

Moreover, integrating language skills also promotes the learning of real 

content, not just the dissection of language forms, which can highly 

motivate students of all ages and backgrounds. 
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5. What the grammar translation is about? 

 

a) Chart 5 

 

DEFINITION GRAMMAR TRANSLATION 
STUDENTS  

f 

Is to learn new vocabulary, rules using mime, demonstration 

and pictures to pronunciation. 
39 

Is to learn a language in order to benefit from the mental 

discipline and intellectual development that result from foreign 

language study. 

22 

TOTAL 61 

 
Source: Students‟ survey                                                                                                                               
Researcher: Gloria Mercedes Guaillas Gualán 
 
 
 
 

b) Graphic 5 

 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 

39 

22 

GRAMMAR TRANSLATION DEFINITION  

Is to learn new vocabulary, rules
using mime, demonstration and
pictures to pronunciation.

Is to learn a language in order to
benefit from the mental
discipline and intellectual
development that result from
foreign language study.
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c) Logical analysis  

 

The data obtained from the survey demonstrates that most of the 

students do not recognize what grammar translation is about. They 

indicate that grammar translation is learning new vocabulary and rules 

using mining, demonstrations and pictures to pronounce. Jeremy 

Hanner, 2012,it is stated that grammar translation is learning a 

language in order to benefit from mental discipline and intellectual 

development that result from foreign language study.   

 

The findings have established that the little knowledge of methods of 

the English Language Teaching limit the professional development of 

the students of the English Language Department. 

 

6. What the Direct Method is about? 

 

a) Chart 6 

 

DIRECT METHOD DEFINITION 
STUDENTS 

f 

It could be taught without translation or the use of the learner‟s native 

language if meaning was conveyed directly through demonstration 

and action. 

48 

The language is reflected in an oral-based methodology with different 

points of context. 
13 

TOTAL 61 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
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b) Graphic 6 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
 
 

 

c) Logical Analysis 

 

The results evidence that the majority of the students identify what the 

direct method is about. Marti Anderson, 2009 states that the direct 

method receives its name from the fact that meaning is to be conveyed 

directly in the target language through the use of demonstration and 

visual aids, with no recourse to the students‟ native language.  

 

This method was developed initially as a reaction to the grammar-

translation approach in an attempt to integrate more use of the target 

language in instruction; the lessons begin with a dialogue using a 

modern conversational style in the target language. Also the material is 

first presented orally with actions or pictures; the mother tongue is 

never used. There is no translation, and the type of exercise is a series 

of questions in the target language based on the dialogue. 

48 

13 

DIRECT METHOD DEFINITION  

It could be taught without translation 
or the use of the learner‟s native 
language if meaning was conveyed 
directly through demonstration and 
action. 

The language is reflected in an oral-
based methodology with different
points of context.
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In addition, the aim of the direct method is to use the target language 

to communicate with daily words. Grammar is taught inductively, 

through which students discover the rules.  

 

7. What the Audio-Lingual Method is about? 

 

a) Chart 7 

AUDIO-LINGUAL METHOD DEFINITION 
STUDENTS 

f 

It is accurate pronunciation and grammar, the ability to respond 

quickly and in speech situations and knowledge of sufficient 

vocabulary.  

36 

It is defined in terms of phonological, grammatical units and 

grammatical operation. 
25 

TOTAL 61 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 

b) Graphic 7 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
 

36 

25 

AUDIO-LINGUAL METHOD DEFINITION 

It is accurate pronunciation
and grammar, the ability to
respond quickly and in speech
situations and knowledge of
sufficient vocabulary.

It is defined in terms of
phonological, grammatical
units and grammatical
operation.
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c) Logical Analysis 

 

The graphic above shows that most of the students distinguish the 

definition of Audio-Lingual Method of the English Language Teaching. 

(Michel Lewis, 2010) have been stated that itis a technique of foreign-

language instruction that emphasizes audio-lingual skills over reading 

and writing and is characterized by extensive use of pattern practice. 

The characteristics of the teaching learning process are focused on 

new vocabulary and structures are presented through dialogues. The 

dialogs are learned through imitation and repetition and students' 

successful responses are positively reinforced, grammar is induced 

from the examples given and explicit grammar rules are not provided.  

 

8. What the Total Physical Response Method is about? 

 

a) Chart  8 

 

TOTAL PHYSICAL RESPONSE DEFINITION 
STUDENTS 

f 

Is a language teaching method built around the coordination 

of speech and action  
31 

Into this there is free conversation with the teacher or with the 

other learners 
30 

TOTAL 61 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
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b) Graphic 8 

 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 

c) Logical Analysis 

 

The results reveal that more than half of the students identify what total 

physical response is about. According to Asher, 2009, it is a method of 

teaching language using physical movements to react to verbal input in 

order to reduce student‟s inhibitions and lower their affective filter 

(stress). 

 

Total physical response is based on the premise that the human brain 

has a biological program for acquiring any natural language on earth 

including sign language of the deaf. The process is visible when we 

observe how infants internalize their first language. 

31 

30 

DEFINITION TOTAL PHYSICAL RESPONSE 

Is a language teaching method
built around the coordination of
speech and action.

Into this there is free
conversation with the teacher or
with the other learners
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9. Match the methods and approach with their definitions. 

 

a) Chart 9 

 

IDENTIFICATION OF COMMUNICATIVE LANGUAGE TEACHING, 
COOPERATIVE LEARNING, MULTIPLE INTELLIGENCE 

DEFINITONS 

STUDENT
S   

f 

Correct 46 

Incorrect 15 

TOTAL 61 
 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 
 

 

b) Graphic 9 

 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
 
 

 
 
 
 
 

46 

15 

IDENTIFICATION OF COMMUNICATIVE LANGUAGE 
TEACHING, COOPERATIVE LEARNING, MULTIPLE 

INTELLIGENCE DEFINITONS 

Correct

Incorrect
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c) Logical Analysis  

 

The results show that most of students distinguish what the 

communicative language teaching, Cooperative language learning and 

Multiple Intelligences are about. The theory of Renwick, 2010, states 

that Communicative language teaching Students group-learning 

activity organized to exchange the information between learners in 

groups. Cooperative language learning means little more than an 

integration of grammatical and functional teaching and Multiple 

Intelligences refers to a learner-based philosophy that characterizes 

human intelligence as having multiple dimensions that must be 

acknowledge and developed in education; so that, it means that 

students of the four year of the English language department have 

knowledge about these methods and approach.  

 

HIPOTHESIS TWO 

 

The competencies of techniques are not enough to teach English 

Language of the students of the 4th year of the English Language 

Department. Academic Period 2012 - 2013. 
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10. Which of these techniques are of the grammar translation 

method? 

 

a) Chart 10 

 

GRAMMAR TRANSLATION TECHNIQUES 
STUDENTS 

f 

Reading comprehension questions  34 

Complete the Dialog  24 

Deductive application of grammatical rules  60 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 

 

 

b) Graphic 10 

 

 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 

 

 

34 

24 

60 

GRAMMAR TRANSLATION TECHNIQUES 

Reading comprehension
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Complete the Dialog

Deductive application of
grammatical rules
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c) Logical Analysis 

 

As it can be seen, the majority of students understand the grammar 

translations techniques used in English Language Teaching. Tatiana 

Shvets, 2008, describes the following techniques: Translation of a 

Literary Passage (Translating target language to native language), 

reading Comprehension Questions (Finding information in a passage, 

making inferences and relating to personal experience), 

antonyms/Synonyms (Finding antonyms and synonyms for words or 

sets of words), cognates (Learning spelling/sound patterns that 

correspond between L1 and the target language), deductive 

Application of Rule (Understanding grammar rules and their 

exceptions, then applying them to new examples), Fill-in-the-blanks 

(Filling in gaps in sentences with new words or items of a particular 

grammar type), memorization (Memorizing vocabulary lists, 

grammatical rules and grammatical paradigms), the use Words in 

Sentences (Students create sentences to illustrate they know the 

meaning and use of new words), and composition (Students write 

about a topic using the target language). These techniques were 

predominantly used to carry out the grammar translation method with 

the purpose of helping students to read and appreciate foreign 

language literature. 
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11. Point out the correct technique for the audio-lingual method. 

 

a) Chart 11 

 

AUDIO-LINGUAL TECHNIQUES 
STUDENTS  

f 

Dialog Memorization 44 

Reading aloud  34 

Complete the Dialog  38 

None of the options 7 

 
Source: Students‟ survey                                                                                                                              
Author Researcher: Gloria Mercedes GuaillasGualán 

 

b) Graphic 11 

 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
 

 

c) Logical Analysis 

 

This information was formulated for students in order to obtained 

information about techniques of the Audio-Lingual Method. Most of 

44 

34 
38 

7 

 AUDIO-LINGUAL TECHNIQUES 

Dialog Memorization

Reading aloud

Complete the Dialog

None of the options
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students have identified them. Grady, 2007, there is a great variety of 

techniques such as: backward build up (expansion) drill, dialogue 

memorization, repetition drill, chain drill, single-slot substitution drill, 

use of minimal pairs, complete the dialogue and grammar games.  The 

objective of these techniques was to improve pronunciation and 

grammar, the ability to respond quickly and accurately in speech 

situations and increase knowledge of vocabulary to use with grammar 

patterns. 

 

 

12. Choose the correct Technique of the Total physical 

Responses? 

 

a) Chart 12 

 

TOTAL PHYSICAL RESPONSE TECHNIQUES 
STUDENTS 

f 

Role Reversal  18 

Grammar and vocabulary are emphasized over other 

language areas. 
14 

Listening and physical response skills are emphasized over 

oral production.     
59 

Action sequence  20 

None of the options 6 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
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b) Graphic 12 

 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 

c) Logical Analysis 

 

The obtained data shows that as technique total physical response, 

most students recognize: Listening and physical response skills are 

emphasized over oral production. The theory of Agabrian, 2009, states 

that there are other techniques to support this method such as using 

commands to direct behavior (The use of commands requiring physical 

actions from the students in response is the major teaching technique), 

role reversal (Students direct the teacher and fellow learners), and 

action Sequence (Teacher gives interconnected directions which 

create a sequence of actions [also called an "operation"]. As students‟ 

18 
14 

59 

20 

6 

TOTAL PHYSICAL RESPONSE TECHNIQUES 

Role Reversal

Grammar and vocabulary
are emphasized over
other language areas.

Listening and physical
response skills are
emphasized over oral
production.

Action sequence
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progress in proficiency, more and more commands are added to the 

action sequence. The main objective in applying these techniques is to 

teach the language using physical movement to react to verbal input. 

 

13. Which of these techniques are the communicative language 

teachings? 

 

a) Chart 13 

 

COMMUNICATIVE LANGUAGE TEACHING 

TECHNIQUES 

STUDENTS 

f 

Role plays 44 

Fluency 6 

Information gaps 58 

Visual aids. 8 

None of the options 2 

 
Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 

b) Graphic 13 

 

 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

44 

6 

58 

8 

2 

COMMUNICATIVE LANGUAGE TEACHING 
TECHNIQUES 

Role plays.
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Information gaps

Visual aids.

None of the options



49 

c) Logical Analysis 

 

The results indicate that more than half of students point out role-plays 

and information gaps as techniques, which correspond to 

communicative language teaching. Beijaard, 2008, It has been stated 

that there are many different types of activities, that provide speaking, 

listening, reading and writing practice as well as aiding production such 

as pair work (students can learn from hearing the language used by 

other members of the group), Task-completion activities (puzzles, 

games, map-reading and other kinds of classroom tasks in which the 

focus is on using one‟s language resources to complete a task), 

Information-gathering activities(student-conducted surveys, interviews, 

and searches in which students are required to use their linguistic 

resources to collect information), Opinion-sharing activities ( activities 

in which students compare values, opinions, or beliefs, such as a 

ranking task in which students list six qualities in order of importance 

that they might consider in choosing a date or spouse), Information-

transfer activities(These require learners to take information that is 

presented in one form, and represent it in a different form), Reasoning-

gap activities(These involve deriving some new information from given 

information through the process of inference, practical reasoning), and  

role plays (activities in which students are assigned roles and 

improvise a scene or exchange based on given information or clues). 
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14. Point out the Techniques of the cooperative Language 

Learning. 

 

a) Chart 14 

 

COOPERATIVE LANGUAGE LEARNING 
TECHNIQUES 

STUDENTS 
f 

Projects / presentations 32 

Peer tutoring 32 

Brainstorming 34 

Role play 20 

None of the options 4 
 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 

 
 

b) Graphic 14 
 
 

 

 
 

Source: Students‟ survey                                                                                                                              
Researcher: Gloria Mercedes Guaillas Gualán 
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c) Logical Analysis 

 

Most of students identify the techniques of cooperative language 

learning. Robert E. 2009, has shown that there are a huge number of 

techniques that promote students‟ learning and academic achievement 

these include Three-stay, One-stray (allows students to share ideas 

between groups, yet in a controlled manner), Literature Circles 

(Involves students reading a novel with a small group of fellow students 

in the class), Peer tutoring (increased self-esteem and confidence 

amongst students), Poster/Journal Carousel (Involves cooperative 

group collaboration on a given topic---then presenting what each group 

in the class contributed to that topic), Projects/Presentations 

(Involves group collaboration of any size to complete assignments 

such as: posters, PowerPoint, presentations and skits), Co-Op Co-Op-

Involves(students reviewing unit material through re-teaching 

presentations. Each group would be responsible to re-teach and review 

a topic in the unit and present it to the class in the form of a review), 

Gallery Tours & Walks (Students walk with a partner to view other 

student work displayed in the classroom. Partners may be required to 

comment on pieces of student work, as a piece of paper is often placed 

beside the work and partners are expected to leave a comment or 

positive feedback), and Brainstorming/Word Webs/KWL(Students 
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work with a small group or a partner to discuss their initial ideas, 

predictions, and knowledge about a given topic) 

 

The application of these techniques creates a more friendly and 

supportive learning environment within which English learners have 

more opportunities and enjoy more freedom to explore and practice the 

target language. 
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g. DISCUSSION 

 

HYPOTHESIS ONE 

 

a) Statement 

 

The knowledge of methods determines the English Language Teaching 

abilities in the students of 4th year of the English Language Department at 

the Universidad Nacional de Loja Academic Period 2012 - 2013”.  

 

b) Demonstration 

 

This hypothesis has been proved through question ONE, which is about 

the definition of method and approach, 51% of students understand the 

nature of approach; however, 36% of them did not recognize the definition 

of teaching methods of the English language. The results demonstrate that 

students became confuse with this concept, which will affect their teaching 

performance.  

 

In question TWO, which is associated the traditional methods, 87% of 

students identify grammar translation, audio-lingual and direct method as 

traditional This means that students are aware the traditional teaching 

methods in the English language; however, linguists have demonstrated 
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that there is not one single best method for everyone in all contexts, and 

that no one teaching method is inherently superior to the others. 

 

In question THREE, in connection with updated methodological 

tendencies, 74% of students point out multiple intelligence as update 

method. It can be noticed that students are not clear about the method of 

English Language Teaching that are being used nowadays. 

 

In question FOUR which is related to the aspects of the English language 

that should be emphasize, 52% of the students said that the skills need to 

be highlight in the teaching learning process. The findings have 

demonstrated that students consider it important to development the four 

basic language skill (listening, speaking, reading and writing) because, the 

study of a foreign language involve practicing of the skill in a integrate 

way. 

 

In question FIVE, which is linked to the grammar translation definition, 

64% of student do not identity what grammar translation method is about 

This demonstrates that the lack of knowledge of methods of the English 

Language Teaching is limiting to the students on the English Language 

Department. 

 

In question SIX, regarding the definition of the direct method, 79% of 

students know that it could be taught without translation and that the 
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meaning was conveyed directly through demonstration and actions. 

Therefore, these results undoubtedly show that students have knowledge 

about this method. 

 

In question SEVEN, about the Audio Lingual Method, 59% of students 

affirmed that it is based on accurate pronunciation and grammar, the 

ability to respond quickly in speech situations and knowledge of sufficient 

vocabulary. It is evident that students distinguish this concept of English 

language, which positively affects their professional development. 

 

In question EIGHT, related to total physical response, 51% of students 

express that it is a method of teaching language using physical 

movements to react to verbal input in order to reduce student‟s inhibitions 

and lower their affective filter. Therefore, students have enough 

knowledge about the main characteristic of this method which helps them 

to apply it in a correct way.  

 

In question NINE, Which is related to the definitions of cooperative 

learning, communicative language and multiple intelligence approach, 

75%of students, recognize the approaches. As a result students have a 

well-defined appreciation those methods, which effectively influence in the 

use of English language methodology. 
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c) Decision 

 

Based on the above results of each question, it is possible to accept the 

hypothesis number one which states that, the knowledge of methods 

determines the English Language Teaching abilities in the students of 4th 

year of the English Language Department at Universidad Nacional de 

Loja; this is because, students are able to identify the concepts of methods 

and approaches in language teaching during the teaching process. 

 

HYPOTHESIS TWO 

 

a) Statement 

 

The competencies of techniques are not enough to teach English 

Language of the students of the 4th year of the English Language 

Department. Academic Period 2012 - 2013.  

 

b) Demonstration 

 

In question TEN, which is associated with the techniques of grammar 

translation, 98% of students, say that deductive application of grammar 

rules is one of the techniques of this method. These results confirm that 

students are able to identify the techniques in language teaching, which 

enables them to empower their professional development. 
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In question ELEVEN, which refers to the Audio Lingual techniques, 72% of 

the students point out dialogue memorizations as an activity that support 

this method. This evidence shows that students of 4th year have adequate 

competency to teach English Language. 

 

In question TWELVE, in connection with the techniques of total physical 

response, 97% of the students recognize that listening and physical 

response skills are emphasize over oral production. This means that the 

knowledge of the technique help students to use them in an appropriate 

manner. 

 

In question THIRTEEN, concerning with the techniques of communicative 

language teaching, 72% of the students express that role plays and 

information gaps belong to this method. As a result it is perceptible that 

students distinguish the main techniques that support this English 

language method. 

 

In question FOURTEEN, which is linked with cooperative language 

learning techniques, 56% of students recognize some of them such as 

brainstorm, projects and presentations. It can be seen that students of the 

4th year of the English language department are competent in the 

application of these techniques. 
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c) Decision 

 

Taking into account the results and analysis carried out on the previous 

questions the second hypothesis has been rejected; since, the 

competences in techniques that students of the 4th year of the English 

language department have, are enough to teach English Language. There 

for, students are capable of selecting and applying proper teaching 

techniques according to the methods used in the teaching learning 

process. 
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h. CONCLUSIONS 

According to the research findings, which were obtained from the survey 

applied to students and considering the two hypotheses, the following 

conclusions can be stated. 

 

1. Methods and approaches are an important part of the English 

Language Teaching; however, students are not sure about the 

difference between an approach and a method, since, they get 

confused at the moment of contrasting those definitions. 

 

2. Students identify which are the traditional methods in the language 

teaching; however they are not sure about which are the updated 

methodological tendencies used in the teaching learning process of 

the English language.   

 

3. Students state that the aspects of the English language which 

should be more emphasized during the class are the skills since the 

learning of English involve the development of the four basic 

linguistic skills. 

 

4. Students of the English Language Department are able to identify 

what the methods in language teaching are about, about enriching 

their professional development. 
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5. Students are capable of differentiating the techniques that 

correspond to each one of the English Language Teaching 

methods, which enable student to use correct methodology in the 

classroom. 
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i. RECOMMENDATIONS 

 

The following recommendations are derived from the conclusions stated in 

the previous stage which pretend to offer some alternatives to improve 

and achieve satisfactory learning outcomes in the teaching learning 

process. 

 

1. Students have to become familiar with the major teaching approaches 

and methods proposed for second and foreign language teaching. 

These terms in language teaching assume a central role, in which 

methods are held to be fixed teaching systems with prescribed 

techniques and practices, and approaches are language teaching 

philosophies that can be interpreted and applied in a variety of different 

ways in the classroom.  

 

2. Students should receive training about the innovative methodologies 

and attempt and attend to seminars, workshops and lectures to update 

their teaching styles, methods and techniques according to learner‟s 

needs and interest. They are going to be teachers and they need to be 

conscious of the importance of the role of the English teacher in the 

classroom and fulfill the Graduation Profile of the English Language 

Department. 
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3. Students as future professionals should teach the English language 

through the development of the four basic language skills. This is 

because; they have to be integrated with the purpose of enhancing 

academic, cognitive and linguistic development. 

 

4. Students must continue studying the methods of language teaching; in 

order to have knowledge of their definitions, understand various 

teaching methods, select proper teaching methods, and use 

appropriate methods based on their own judgment and experience. In 

addition, it is impossible to use only one method in English class; 

therefore, teaching methods must be flexible and adaptive to learner‟s 

expectations.  

 

5. Teaching techniques are essential in the teaching learning process. 

For that reason, students should link theory and practice applying 

effective techniques to develop the four skills: reading, listening, writing 

and speaking. Teachers should engage all learners in the lesson, 

provide maximum opportunities for student‟s participation, develop 

learner responsibility and confidence, respond to learner‟s difficulties 

and build on them, use a maximum amount of student-to-student 

activities, promote cooperation among learners and practice the 

English language skills   
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b. PROBLEM STATEMENT 

 

BACKGROUND 

 

The English language career was created on October 1st, in 1973, in order 

to provide foreign language teaching or students to become more 

professional in different areas of the National University of Loja. 

 

1The career of degree in Sciences of Education, Mention: English 

Language establishes an Academic Subunit of Level of Pre-grade del 

Area de Educación el arte y la Comunicación of the Universidad Nacional 

de Loja which come conforming professionals in the English Language 

Teaching about 39 years.  

 

Since 1990, the traditional teaching model was replaced by the 

pedagogical model called Modular System for Academic Transformation 

Objects. Since then, modular programming is guided by issues of reality 

that constitute transformation objects for which, through formative 

research, is trying to develop alternative solutions. The Race is shaping 

professional scientific and technical knowledge in handling the English 

language to assume the responsibilities of the teaching in preschool, 

primary and high schools. Furthermore, it emphasizes the development of 

                                                        
1
Taken from www.unl.edu.ec   “English Language Career”. 

http://www.unl.edu.ec/
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the following professional skills: use of language as a means of 

communication with emphasis on oral expression, development of reading 

comprehension and written production, knowledge phonological, 

morphological, syntactic, semantic and pragmatic, didactic for teaching 

and assessing learning English Language. Moreover, the race is a 

professional humanist, critical and creative, able to propose alternative 

solutions to the problems of social reality. 

 

The MISSION of the career is to train competent professionals in teaching 

English as a Foreign Language, with a high degree of competitiveness 

and quality academic and labor to meet the educational needs of the 

student population of preschool, primary and high schools and community 

in general, especially in response to student demand from different parts 

of the south region of Ecuador. 

 

The VISION is the  a career of academic excellence and administrative 

professionals dedicated to educating English Language Teaching with 

solvent handling of language, educational psychology and humanistic 

orientation training, providing opportunities for national and international 

exchange and promotes interactive participation in the actual world. 

 

The career offers its actions on-campus academic serving a working day 

from Monday to Friday from 16.00 to 21 hours with duration of 500 hours 
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per module, in accordance with the academic calendar approved by the 

Higher Academic Council of the University. 

 

For the training of skilled professionals, career faculty has a skilled and 

efficient in continuous training and with the participation of native speakers 

of English. 

 

It also has adequate infrastructure and equipped with audiovisual media in 

line with the latest technology by having a computer lab for the continuing 

practice of the language. 

 

All academic activities offered by the career they are held in facilities that 

are located in the Algeria neighborhood, Block No. 5. 

 

The Career English Language committed to the principles of the vision and 

mission of the National University of Loja, has as purpose to contribute to 

human development, scientific and technical community of influence, 

providing the professional company specialized in teaching English. 

 

Also the professional graduate of the English language Career academic 

preparation has to function primarily as a teacher of English Language in 

educational institutions of different levels of education in the province of 

Loja and the country, colleges and language schools, Director of Programs 

English, Director or Dean of schools, colleges and institutes. 
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It can also serve as an interpreter in tourism centers, hotels, social events, 

cultural and academic, etc., as a translator of technical equipment and 

technology in different fields of science. 

 

2ENGLISH LANGUAGE CARRER STAFF 

 

Assistant of professional: 

Dr. Mg.Sc. Nela Aguilar Asanza 

Coordinator of thecareer:  

Dr. Mg. Sc. Elizabeth Sarmiento 

 

Coordinators of the Modules:  

Mg. Sc. Paola Moreno 

Mg. Sc. Carmen Dávila 

Dr. Robert Sánchez 

Dr. Carmen Ojeda 

Mg. Sc. Bertha Ramón 

Mg. Sc.Mariano Castillo 

Mg. Sc. Marcia Criollo 

 

Coordinators of the Workshops: 

Prof. Mark Lens  

                                                        
2
Taken from the Coordination office of the English Language Career. 
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Prof. Kimberly Peer 

Prof. Joey Mollner.  

 

CURRENT SITUATION OF THE RESEARCH OBJECT 

 

Learning a foreign language, especially English Language needs many 

aspects like: dedication motivation and effort but one of the main ones is 

the practice. People who really want to learn this language only have to 

put in action these aspects so they could get best opportunities in other 

countries, like: jobs, scholarships, business, visas for study and so on. 

“From this historical perspective we are also able to see that the concerns 

that have prompted modern methods innovations were similar to those 

that have always been at the center of discussions on how to teach foreign 

languages. Change in language teaching methods throughout history have 

reflected recognition of change in the kind of proficiency learners need, 

such as a move toward oral proficiency rather than reading 

comprehension as the goal of language study; they reflected changes in 

theories of the nature of language and of language learning” 3 

 

The methodological competences present a problem, especially students 

whose do not know techniques of each method and consequently they do 

not do any activity. 

                                                        
3
LANGUAGE TEACHING DEFINITON                                                                                             

Duff, A (1990) Bringing translation back into the language class (practical English Teaching 10/3) 

htt://www.teachingenglish.org.uk. 
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Nowadays, most of teachers are using all methods to teaching-learning of 

the English language in their classes but at the present time all teachers 

are updated the information about these. 

 

Some years ago, only few teachers used the methods to teaching-learning 

of the English Language, which made the education in the career better. 

This is a case of the English language Department at Universidad 

Nacional de Loja, where the research is going to be develop, because the 

researcher have experimented that even though it is a good career, 

students have trouble applying the methods. 

 

But one of the main negative points in the English language-teaching 

process is the wrong use of the methods by part of teachers and students. 

For instance teachers do not teach students all the methods and the 

students do not take advantage remembering the methods in the next 

module.  

 

Another main negative point is that, teachers do not emphasize their 

teaching in techniques, for that reason most of them have trouble with the 

application of the methods, due to that learning foreign language 

especially English demand a lot of effort, dedication and perseverance. 
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RESEARCH PROBLEM  

 

Based on the previous mentioned problems it is considered opportune to 

state the following research problem: 

 

What methodological competences on the English Language teaching do 

students of the English Language Department have? 

 

DELIMITATION OF THE RESEARCH 

 

 TEMPORAL 

This research project will be carry out during the academic year 

2012-2013 

 

 SPATIAL  

It will be developed at “The National University of Loja in the 

English Language Department” which is located in La Argelia 

neighborhood to the south of Loja city 

 

 OBSERVATION UNITS 

The groups who will give information about the research will be: 

 

 Students of 4thyear of the English language Department. 
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 SUBPROBLEMS 

 

 Which is the knowledge about methods on the English 

Language teaching in students of the 4th year of the English 

Language Department at Universidad Nacional de Loja? 

 

 What are the competences in techniques to teach the 

English Language that students of the 4thyearof the English 

Language Department have? 
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c. JUSTIFICATION 

 

It is justified because the researcher has realized that one of the main 

problems in the methodological competences is the techniques of each 

method. This is because most of students face different problems learning 

methods. For instance they cannot apply the techniques according with 

the adequate method. 

 

From the scientific point of view, it is important to carry out this research 

project because it will help to get enough information to suggest some 

conclusions and recommendations to the problems found at “The National 

University of Loja in the English language Department”, and this will help 

to improve the English language learning through methods.  

 

From the educational point of view it is fundamental to develop this project 

because the methods and techniques play an important role into the 

English Language Teaching. However, teachers do not apply the correct 

techniques for each method into the English Language Teaching; the 

students do not know the techniques of each method. 

 

This research is important because it is a theme that can help students 

and teachers to solve some problems around the methods of the English 

language teaching through techniques. 
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This project is also possible to develop, because as student of the English 

language Career of the National University of Loja I am able to carry it out, 

since it is considered that there is the sufficient knowledge which has been 

offered by the professors of the University to develop it in better 

conditions. 

 

Finally, it is also a requirement for me, in order to get the licentiate‟s 

degree in Science of Education, English language specialization and there 

are the sufficient resources to carry it out in the period established. 
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d. OBJECTIVES 

 

GENERAL  

 

 To determine the methodological competences on the English 

Language teaching that students of the 4th year of the English 

Language Department have. 

 

SPECIFICS 

 

 To identify the knowledge about methods to teach English in 

students of the 4thyear of the English Language Department at 

Universidad Nacional de Loja. 

 

 To characterize the competences in techniques to teach the English 

Language that students of the 4th year of the English Language 

Department have. 
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e. THEORETICAL FRAME 

 

1. THE METHODS 

 

METHOD  

 

According to Richards Jeremy (2014),   

“Method is a body of philosophically grounded and purposely integrated 

strategies and a technique that constitutes one translation of an approach 

into professional practice, that is appropriate methods fit under the 

umbrella of a particular approach. A method represents the practical or 

applied aspect of the instructional approach and therefore must be 

consistent with the chosen approach.” 

 

APPROACH 

 

According to Socorro G Herrera Kevin G. Murry (2005), Mastering ESL 

and bilingual Pag 170. 

 

“An approach is the philosophical orientation to instruction that serves as a 

guide for choosing among methods that are consider to be consistent with 

the tenets of the theory and research that ground the philosophy. As such, 

the instructional and related decisions and educator makes regarding the 
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manner in which practice takes place in the classroom ultimately find their 

rationale in the chosen approach. Methods” 

  

Hammer (2011), the theory states that: “There are two approaches 

Deductive approach is when students are given explanations or grammar 

rules and based on these explanations or rules, they make sentences 

using the new language. Inductive approach is when students instead of 

going from the rules to the examples, they see examples of language and 

try to work out the rules”  

 

 GRAMMAR TRANSLATION METHOD  

 

The theory states that: “Grammar Translation Method is a way of studying 

a language that approaches the language first trough detailed analysis of 

its grammar rules followed by application of this knowledge to the task of 

translating sentences and texts into and out of the target language. It 

hence views language learning as consisting of little more than 

memorizing rules and facts in order to understand and manipulate the 

morphology and syntax of the foreign language”. Richards Jeremy. (2014). 

 

Also Grammar Translation was in fact first know in the United States as 

the Prussian Method, which offered very little beyond an insight into the 

grammatical rules attending the process of translating from the second to 

the native language.4 

                                                        
4
JACK C. Richards the methods in Language Teaching second edition p. 5-7. 
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Objective 

 

To learn a language in order to benefit from the mental discipline and 

intellectual development that result from foreign language study. 

 

Activities 

 

 Reading comprehension 

 

The class begins with a reading passage from the foreign language 

literature.  

 

Each student is called upon to read a few lines from the passage, and 

then they translate into their mother tongue the few lines they have just 

read. The teacher helps them with suitable translations in case the lack the 

required vocabulary. 

 

After finishing reading and translating the passage, the teacher asks them 

in their mother tongue if they have any questions.  

 

The teacher asks students to write down answers to the comprehension 

questions at the end of the passage. The questions are in English and 

answers should be in English as well.  
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After answering the questions, the teacher asks students one by one to 

read the question and their answer to that question. If the answer is not 

correct, the teacher selects another student to supply the correct answer, 

or the teacher himself gives the "right answer". 

 

 Vocabulary 

 

Students turn to a list of words taken from the passage, and are asked to 

give the mother tongue equivalent for each one of them. This is conducted 

as a whole class activity. If no one knows the equivalent of a certain word, 

the teacher provides it.  

 

Students are given another list of words from the passage and are asked 

to provide the opposites of these words (antonyms). 

 

 Grammar 

 

The teacher reads a list of two-word verbs (phrasal verbs). She/he begins 

with phrasal verbs that are familiar to them, and then moves to new 

phrasal verbs in the passage. 

 

Students are asked to translate them into their mother tongue. 

 

Then, they are given the rule of a direct object with two-word verbs 

(separable vs. inseparable phrasal verbs). 
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After reading over the rule and examples, students are asked to tell which 

of the following two-word verbs are separable and which are inseparable 

of all these verbs are taken from the passage. 

 

Finally they are asked to fill in the blanks with one of these phrasal verbs. 

 

 Writing 

 

Students are asked to write a composition in the target language applying 

the information in the passage to some similar topic.  

 

 Miscellaneous 

 

The teacher gives students a list of words but it is divided into two parts: 

the first contains separate words and the second includes idioms. These 

words and idioms are translated into the students' mother tongue.  

Students are asked to memorize them and to write sentence in English 

using each word. 

 

Students are asked to write out the translation of the reading passage into 

their mother tongue. 

 

Finally take a quiz on the grammar and the vocabulary of this chapter. 
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Techniques  

 

 Translation of literary passages. 

 Reading comprehension questions 

 Antonyms/ synonyms  

 Cognates 

 Deductive application of grammatical rules 

 Fill in the blanks  

 Memorization (of grammar and vocabulary) 

 Use words in sentences 

 Composition writing 

 

Features 

 

 Classes are taught in the mother tongue, with little active use of the 

target language.   

 Much vocabulary is taught in the form of lists of isolated words.  

 Long elaborate explanations of the intricacies of grammar are given.   

 Grammar provides the rules for putting words together, and instruction 

often focuses on the form and inflection of words.   

 Reading of difficult classical texts is begun early.  

 Little attention is paid to the content of texts, which are treated as 

exercises in grammatical analysis.   
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 Often the only drills are exercises in translating disconnected 

sentences from the target language into the mother tongue.   

 Little or no attention is given to pronunciation.5 

 

Strategies    

 

 The spoken language is primary and that this should be reflected in an 

oral-based methodology. 

 The findings of phonetics should be applied to teaching and to teacher 

training. 

 Learners should hear the language first, before seeing it in written 

form. 

 Words should be presented in sentences, and sentences should be 

practiced in meaningful contexts and not be taught as isolated, 

disconnected elements. 

 The rules of grammar should be taught only after the students have 

practiced the grammar points in context-that is, grammar should be 

taught inductively. 

 Translation should be avoided, although the native language could be 

used in order to explain new words or to check comprehension.6 

 

                                                        
5
LARSEN –FREEMANDianne, Techniques and Principles in Language Teaching, Oxford University 

Press, 1986, p.4 -17 

6
JACK C Richard Approaches and Methods in Language Teaching second edition. P. 10 
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 THE DIRECT METHOD  

 

The Direct Method, also called Natural Method, argued a foreign language 

could be taught without translation or the use of the learner‟s native 

language if meaning was conveyed directly through demonstration and 

action. The teacher replaced the textbook in the early stages of learning. 

Speaking began with systematic attention and known words could be used 

to teach new vocabulary using mime, demonstration and pictures to 

pronunciation. The idea was that foreign language teaching must be 

carried out in the same way people learn their mother tongue!7 

 

Objectives 

 

To teach conversation skills was considered impractical in view of the 

restricted time available for foreign language teaching. 

 

Activities 

 

The direct Method has the following activities: 

 Make your own writing sheets 

 Get free English lessons by e-mail 

 Learners have to talk with native speakers about everyday 

situations with common phrases and slang. 

                                                        
7JACK CRichard, and THEODORE S. Rodgers, Approaches and Methods in Language Teaching 

second edition. P. 11-15 



86 

 Students have to do the chain activities accompanied by verbal 

comments like: I go to the door. I open the door. I close the door. I 

return to my place. I sit down. 

 

Techniques  

 

 Reading aloud 

 Question and answer exercise 

 self-correction 

 conversation practice 

 fill-in-the-blank exercise 

 dictation 

 and paragraph writing. 

 

Features  

 

 Instruction is conducted in the target language. 

 Vocabulary and sentences are taught. 

 Grammar is taught inductively. 

 Concrete vocabulary is taught through demonstration. 

 Speak and listening comprehension are taught. 

 Oral communication are built up in a traded progression-organized 

around questions-answers. 
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 New teaching points are taught through modeling and practice. 

 Correct pronunciation and grammar are emphasized. 

 

Strategies  

 

 The target of language learning is seen to be the mastery of 

elements of this system, which are generally defined in terms of 

phonological, grammatical units and grammatical operation. 

 The language is a vehicle for the expression of functional meaning. 

 The language is seen as a tool for the creation and maintenance of 

social relations. 

 

 THE AUDIO-LINGUAL METHOD 

 

The Audio-lingual Method was widely used in the 1950s and 1960s, and 

the emphasis was not on the understanding of words, but rather on the 

acquisition of structures and patterns in common everyday dialogue. 

These patterns are elicited, repeated and tested until the responses given 

by the student in the foreign language are automatic. 

 

Objective 

 

The objective of the audio-lingual method is accurate pronunciation and 

grammar, the ability to respond quickly and accurately in speech situations 

and knowledge of sufficient vocabulary to use with grammar patterns.  
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Activities  

 

The main activities are:  

 

 Summarized  

 

In this activity students have to structure a dialog and repetitive drills to 

reinforce the target language. 

 

 Dialogue  

 

Here students have to be carefully with the grammatical rules and 

vocabulary, it focus on the correct imitation of the teacher by the students. 

Not only are the students expected to produce the correct output, but 

attention is also paid to correct pronunciation stress rhythm and intonation.  

 

 Completion 

 

The student hears an utterance that is complete except for one word, and 

then repeats the utterance in competed form.  

 

 Transposition  

 

The students have to change in word order is necessary when a word is 

added. 
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Techniques  

 

 Dialog Memorization: Students are given a short dialog to memorize 

then they must use mimicry and applied role playing to present the 

dialog. Examples of dialogs that could be used are included in the 

materials section. 

 

  Backward Build Up: Provide students with the sentence fragments 

found in the materials section. Students repeat each part of the 

sentence starting at the end of the sentence and expanding backwards 

through the sentence adding each part in sequence. 

 

  Transformation Drill: The teacher provides a question which must be 

transformed into a statement. An extension of this activity is to have the 

students make a question out of a statement.  

 
  Complete the Dialog: Have the students fill in the blanks in the 

dialogs provided. The proper English word must be inserted into the 

text. This activity is much like a cloze activity. 

 

 Dictation: Using any piece of literature at the students' reading level, 

read the piece aloud several times. Have the students write down what 

they hear. The idea is to write what they have heard as literally as 

possible. 
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 Flashcards: Using flashcards with words that are relevant to them 

brainstorm other words about the word on the card. A new word could 

be chosen each day. 

 

  Chain Drill: A chain of conversation forms around the room as the 

teacher greets or questions a student and that student responds then 

turns to the next student and greets or asks a question of the second 

student and the chain continues. 

 
 The Alphabet Game: The teacher picks a category, such as the 

supermarket. Then the first student says, "I am going to the 

supermarket. I need a few apples." (The first student names something 

beginning with A.) The second student says, "I am going to the 

supermarket. I need a few apples and I need a few bananas." The 

game continues in this manner with each consecutive student adding 

an item beginning with the next letter after repeating the items named 

before their own. 

 

Features  

 

 Drills are used to teach structural patterns 

 Set phrases are memorized with a focus on intonation 

 Grammatical explanations are kept to a minimum 

 Vocabulary is taught in context 
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 Audio-visual aids are used 

 Focuses  on pronunciation 

 Correct responses are positively reinforced immediately. 

 

Strategies 

  

 Language is speech not writing. 

 A language is a set of habit. 

 Teach the language, not about the language. 

 A language is what its native speaker‟s say, not what someone 

thinks they ought to say. 

 

 COMMUNITY LANGUAGE LEARNING 

 

Community Language Learning draws on the counseling metaphor to 

redefine the roles of the teacher (the counselor) and learner (the clients) in 

the language classroom. Also is a set of practices used in certain kinds of 

bilingual education programs. 

 

Objective 

 

To encourage students to take increasingly more responsibility for their 

own learning, and to learn about their learning, so they can speak.  
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Activities 

 

 Translation: learners form a small circle. A learner whispers a 

message or meaning he or she wants to express, the teacher 

translates it into the target language, and the learner repeats the 

teacher‟s translation. 

 Group work: students may engage in various group tasks, such as 

small-group discussion of a topic, preparing a conversation for 

presenting to another group and prepare a story that will be presented 

to the teacher and the rest of the class. 

 Free conversation: students engage in free conversation with the 

teacher or with the other learners. 

 Reflection and observation: learners reflect and report on their 

experience of the class or in groups. This consists of expressions on 

feelings-sense of one another, reactions to silence, concern for 

something to say and so on. 

 Listening: students listening a monologue by the teacher involving 

elements they might have elicited in class interactions. 

 

Techniques 

 

 Tape recording student conversation: students choose what they 

want to say, and their target language production is recorded for later 

listening/dissemination. 
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 Reflection on experience: teacher takes time during or after various 

activities to allow students to express how they feel about the language 

and the learning experience, and the teacher indicates the 

empathy/understanding. 

 Human computer: teacher is a “human computer” for the students to 

control, the teacher stating in the target language the students want to 

practice, giving them the opportunity to self-correct. 

 Transcription: teacher produce a transcription on the tape recorded 

conversation with translations in the mother language. 

 Reflective listening: students listen to their own voices on the tape in 

a relaxed and reflective environment. 

 Small group tasks: students work in small groups to create new 

sentences using the transcription, afterwards sharing them with the rest 

of the class. 

 

 Features 

 

 Grammar and vocabulary are taught inductively. 

 Students apply the target language independently and without 

translation when they feel inclined or confident enough to do so. 

 Students are to be considered as learner clients and the teacher as a 

teacher counselor. 

 Students are permitted to use their native language, and are provided 

with translations from the teachers which they then attempt to apply.  
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Strategies  

 

 The communication is more than just a message being transmitted 

from a speaker to a listener. 

 The speaker is at the same time both subject and object of his own 

message. 

 Communication involves not just the unidirectional transfer the 

information to the other, but the very construction of the speaking 

subject in relation to its other. 

 Communication is an exchange which is complete without a 

feedback reaction from destine of the message.  

 

 TOTAL PHYSICAL RESPONSE 

 

The total physical response is a language teaching method built around 

the coordination of speech and action; it attempts to teach language 

through physical activities.  

 

Total Physical Response as directed to right-bring learning, whereas most 

second language teaching methods are directed left-brain learning. 

 

Objective 

 

The objective is to teach oral proficiency, comprehension and basic speak 

skills. 
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Activities  

 

There are several TPR Activities that can be used in language classrooms 

today. 

 Interactive Story telling 

 

This activity is mostly advisable for kindergarten and preschool kids who 

are just starting to learn the English language, but can also be a fun way 

to introduce adults to another language. Interactive storytelling requires a 

children's book that contains a lot of action words that listeners may follow. 

Before reading the story, the teacher should make clear that each action 

word requires a movement response. For example, if the character 

suddenly runs or screams, the students should imitate what the character 

did. 

 

 TPR Bingo 

 

TPR Bingo is another activity that will help students, young or old, learn 

about a specific language. This activity was created by Ramiro Garcia, 

who is a Spanish teacher who has been using TPR for more than 20 

years. TPR Bingo requires a set of bingo cards and a set of directions or 

movements that corresponds to each number on the bingo cards. For 

example, number one may correspond to "a man runs wildly across the 
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street." When the game starts, the teacher will only say the corresponding 

direction related to the number, and the students will need to look for the 

corresponding number based on what the teacher said. If the number is on 

their bingo card, they will place a chip on top of it just like regular bingo. 

 

 Drawing and Basic Construction Activities 

 

A simple art activity that can be incorporated with TPR is model 

construction and basic drawing. For children, creating a set of instructions 

that teaches them basic shapes can be a good start. For example, when a 

teacher says square, students will draw a square on their paper. This 

enables the students to internalize the meaning of the word by creating a 

representation on paper. Model construction also works perfectly when 

employing this technique. A simple activity can be instructions on how to 

make a paper airplane or how to build a basic cylinder. 

 

 A game called Simon says 

 

This is a classic game that can be incorporated with TPR. Just like a 

normal Simon Says game, the teacher utters a command beginning with 

the words "Simon Says" and the students will follow whatever the teacher 

says. For example, when the teacher says "Simon says; jump,'" the 

students will jump. This simple activity follows the basic idea of TPR 
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learning since students will be able to incorporate the word with the 

physical response required. 

 

 Conventional dialogues: these are delayed until after about 120 

hours instruction  

 

Techniques  

 

 Using Commands to Direct Behavior (the use of commands 

requiring physical actions from the students in response is the 

major teaching technique) 

 Role Reversal (students say something to the fellow ) 

 Action sequence (teachers gives interconnected directions which 

create a sequence of actions as students‟ progress in proficiency) 

 

Features 

 

Here there are some features of Total Physical Response method:  

 

 The teacher is the director of a stage play and the students are the 

actors. 

 Listening and physical response skills are emphasized over oral 

production. 
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 Whenever possible, humor is injected in to the lessons to make 

them more enjoyable for learners.  

 Students are not required to speak until they feel naturally ready or 

confident enough to do something. 

 Grammar and vocabulary are emphasized over other language 

areas. 

 

Strategies  

 

 Review: this was a fast-moving warm up in which individual 

students were moved with commands  

 Role: students readily volunteered to utter commands that 

manipulated the behavior of the instructor and other students. 

 The grammatical structure and vocabulary items can be learned 

from the skillful use of the imperative by the instructor. 

 

 THE NATURAL APPROACH 

 

In 1977, Tracy Terrell, a teacher of Spanish in California, outlined "a 

proposal for a 'new' philosophy of language teaching which he called the 

Natural Approach" (Terrell 1977; 1982: 121). This was an attempt to 

develop a language teaching proposal that incorporated the "naturalistic" 

principles researchers had identified in studies of second language 
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acquisition. The Natural Approach grew out of Terrell's experiences 

teaching Spanish classes. Since that time Terrell and others have exper-

imented with implementing the Natural Approach in elementary- to 

advanced-level classes and with several other languages. 

 

Objective 

 

To be able to function adequately in the target situation also to be able to 

convey their requests and ideas. 

 

Activities  

 

The natural approach has three stages, each one has different activities. 

 

Pre-speech activities 

 

 “TEACHER” says: teacher gives commands and students must act 

out what she said (eg. stand up, turn around, raise your right hand, 

touch your feet etc.). This activity can also be used to teach parts of the 

body. 

 FIND THE PICTURE: cut the pictures of different items from 

magazines, newspaper or books. These pictures should be familiar 

with students no as vocabulary. Past out one picture to each student 
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and students have to say the name of the picture that they have. In this 

activity students have to ask questions (who have the picture of the 

boat?)  

 SHOE BOX ENGLISH: over a period of time collect interesting items in 

a shoe box, and then the teacher can pull items from the box and use 

simple words to name and describe the items. As time progresses 

students will be able to assist in the naming and describing these 

items. 

 

Early language production 

 

 PICTURE STUDY: find a fairly complicated picture with lots of 

activities. Then begin to ask the students using questions that would 

elicit yes/no or one or two responses. For example: if you show a 

picture of a classroom, you could ask: is there a woman in this picture? 

What color is the woman‟s dress? 

 NAME ACTIVITIES: have the students use the sheet provided to learn 

and reinforce the learning of their first, middle and last name. Then 

students have to interview each other in order to fill out the information. 

 

Extending language production 

 

 OPEN EDDED SENTENCES: in this activity are encouraged to create 

open-ended sentences. Using the sheet provided has the students fill 
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in the blanks and share the answers. They have to use one word for 

each space to do this activity. 

 

 OPEN-DIALOG: the development of open-dialog is also useful for 

early production, for this activity you can use a photocopy or write the 

phrases on the board. After the short dialog are practiced in small 

groups. 

 

Techniques 

 

 Always use visual aids: (pictures, realia, gestures). 

 Modify your speech: to aid comprehension speaks more slowly, 

emphasize key words, vocabulary and grammar, use related ideas, 

and do not talk out of context. 

 Do not force production: Students will use English when they are 

ready. They sometimes experience a “silent period” which cans last 

days or weeks. 

 Reading and writing personal letter. 

 Taking notes in class. 

 

Features 

 

 Learners move through three stages: 1) the preproduction stage is the 

development of listening comprehension skills, 2) the early production 
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stage, marked with errors, 3) the last stage extends the production into 

longer stretches of discourse 

 The teacher needs to focus on meaning, not on form 

 The teacher does not correct errors  

 The most noteworthy characteristic is its advocacy of a “silent period,” 

where preproduction can begin 

 The silent period encourages the delay of oral production until speech 

“emerges.” 

 The Natural Approach encourages the teacher not to insist that 

learners speak right away 

 The Natural Approach blends well with things like TPR, which builds 

the learner‟s language “ego,” and does not force them into risk-taking 

situations which could embarrass them. 

 

Strategies  

 

 Start with commands  

 Teach the names of body parts and introduce numbers and sequence. 

 Introduce classroom terms and props into commands. 

 Use names of physical characteristics and clotting to identify the 

numbers of the class by name. 

 Use visual, typically magazine pictures, to introduce new vocabulary 

and continue with the activities. 
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 THE COMMUNICATIVE LANGUAGE TEACHING 

 

The communicative language teaching means little more than an 

integration of grammatical and functional teaching   . 

 

Since the introduction of communicative language teaching (CLT) in the 

late 1970s, there have been different definitions and interpretations of the 

communicative approach to second language (L2) instruction. Not 

surprisingly, this has resulted in several misconceptions of CLT and how it 

is implemented in the L2 classroom8. 

 

Objective  

 

Students will learn to express the functions that best meet their own 

communication needs. 

 

Activities  

 

 Role Play 

 Interviews 

 Information Gap 

 Games 

 Language Exchanges 

 Pair Work 

                                                        
8
http://ec.hku.hk/dcnunan/.language teaching methodology 
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Techniques  

 

 Learners learn a language through using it to communicate.  

 Authentic and meaningful communication should be the goal of 

classroom activities.  

 Fluency is an important dimension of communication.  

 Communication involves the integration of different language skills.  

 Learning is a process of creative construction and involves trial and 

error. 

 

Features 

 

 An attempt to link classroom language learning with language 

activation outside the classroom. 

 An emphasis on learning to communicate through interaction in the 

target language. 

 The introduction of authentic text into the learning situation. 

 The provision of opportunities for learners to focus, not only on the 

language but also on the learning process itself. 

 

Strategies 

  

 Using the language to control the behavior of others. 

 Using language to create interaction with others using language to 

express personal filings and meanings. 
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 Using language to learn and discover  

 Using the language to create a world of imagination. 

 Using language to communicate information. 

 

 COOPERATIVE LANGUAGE LEARNING 

 

Cooperative Language Learning is also known as Collaborative Learning. 

Cooperative Learning is group learning activity organized so that learning 

is dependent on the socially structured exchange of information between 

learners in groups and which each learner is held accountable for his or 

her own learning and is motivated to increase the learning of others. 

 

Objective 

 

To provide opportunities for naturalistic second language acquisition, 

through the use of interactive pair and group activities. 

 

Activities  

 

 Formal cooperative learning groups  

 Informal cooperative learning groups. 

 Cooperative base groups 

 Positive interdependence  
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 Group formation 

 Social skills 

 

Techniques 

 

 Give the students the experience they need for healthy social, 

psychological and cognitive development. 

 Help teachers build positive relationships among students.  

 Replace the competitive organizational structure of most 

classrooms and schools with a team-based, high performance and 

organizational structure. 

 The achievements of all students, including those who are gifted or 

academically handicapped. 

 

Features 

 

 Increased frequency and variety of second language practice 

through different types of interaction. 

 Use of language in ways that support cognitive development and 

increased language skills. 

 Opportunities to integrate language with content-based instruction. 

 Opportunities for students to act as resources for each other, thus 

assuming a more active role in their learning. 
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 Opportunities to include a greater variety of curricular materials to 

stimulate language as well as concept learning. 

 

Strategies  

 

 Interactive way 

 Most talk/speech is organized as conversation. 

 The conversation operates according to a certain agreed-upon set 

of cooperative rules. 

 Students learn step-by-step 

 

 MULTIPLE INTELLIGENCES 

 

Multiple intelligences refers to a learner-based philosophy that 

characterizes human intelligence as having multiple dimensions that 

must be acknowledge and developed in education. Also it focuses on 

differences between learners and the need to recognize learner 

differences in teaching. 

 

Objective  

 

To make the language learner a better designer of his/her own learning 

experience. 
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Activities  

 

 Storytelling 

 Students speeches 

 Debates 

 All sizes fit one 

 Me and my people 

 Role play 

 Play to strength 

 

Techniques  

 

 Small and large group discussion. 

 Listening to cassettes or talking books. 

 Playing record music 

 Group brainstorming 

 Independent student work. 

 

Features  

 

 Awake the intelligence 

 Amplify the intelligence 

 Teach with/for the intelligence 
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 Transfer of the intelligence 

 

Strategies  

 

 The use of charts, maps, diagrams, videos, movies and other 

pictures 

 Using graphic organizers 

 Forming cooperative groups 

 Doing personal journal keeping. 

 

TEACHING ENGLISH LANGUAGE 

 

English is a language which has great reach and influence; it is taught all 

over the world under many different circumstances, also it is very 

important to learn the English language because it is known as universal 

language and it is used in many areas like: business, education, science 

and technology, entertainment, etc.9 

 

DIFFICULTIES FOR LEARNERS 

 

Language teaching practice often assumes that most of the difficulties that 

learners face in the study of English are a consequence of the degree to 

which their native language differs from English. 

                                                        
9
OGDEN, CHARLES K. teaching English, September 2005 pages 65-70 
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Language learners often produce errors of syntax and pronunciation 

thought to result from the influence of their native language, such as 

mapping its grammatical patterns inappropriately onto the second 

language, pronouncing certain sounds incorrectly or with difficulty, and 

confusing items of vocabulary10. 

 

Some students may have very different cultural perceptions in the 

classroom as far as learning a second language is concerned. Here are 

some difficulties for learners: 

 

 Pronunciation 

 

Consonant phonemes 

 

English does not have more individual consonant sounds than most 

languages. However, the interdentals, /θ/ and /ð/ (the sounds written with 

th), which are common in English (thin, thing, etc.; and the, this, that, etc.) 

are relatively rare in other languages. 

 

Vowel phonemes 

 

The precise number of distinct vowel sounds depends on the variety of 

English: for example, Received Pronunciation has twelve monophthongs 

                                                        
10LINDSAY, Paul. A new guide to teach English. Alta book Center Publishers. 

USA 
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(single or "pure" vowels), eight diphthongs (double vowels). Many 

learners, such as speakers of Spanish or in other language have fewer 

vowels, or only pure ones, in their mother tongue and so may have 

problems both with hearing and with pronouncing these distinctions. 

 

Syllable structure 

 

In its syllable structure English allows for a cluster of up to three 

consonants before the vowel and four after it (e.g.,straw, desks, glimpsed). 

The syllable structure causes problems for speakers of many other 

languages. 

 

Unstressed vowels 

 

Native English speakers frequently replace almost any vowel in an 

unstressed syllable with an unstressed vowel often schwa. For example, 

from has a distinctly pronounced short 'o' sound when it is stressed 

(e.g.,Where are you from?), but when it is unstressed, the short 'o' 

reduces to a schwa (e.g.,I'm from London.). In some cases, unstressed 

vowels may disappear altogether, in words such as chocolate (which has 

four syllables in Spanish, but only two as pronounced by Americans: 

"choc-lit") 
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 Grammar 

 

Tense, aspect, and mood - English has a relatively large number of these 

forms with some quite subtle differences, such as the difference between 

the simple past "I ate" and the present perfect "I have eaten." Progressive 

and perfect progressive forms add complexity. 

 

Functions of auxiliaries - Learners of English tend to find it difficult to 

manipulate the various ways in which English uses auxiliaries‟ verbs. 

These include negation (e.g. He hasn't been drinking.), inversion with the 

subject to form a question (e.g. has he been drinking?), short answers 

(e.g. Yes, he has.) and tag questions (has he?). A further complication is 

that the dummy auxiliary verb do /does /did is added to fulfill these 

functions in the simple present and simple past, but not for the verb to be. 

 

Modal verbs - English also has a significant number of modal auxiliary 

verbs which each have a number of uses. For example, the opposite of 

"You must be here at 8" (obligation) is usually "You don't have to be here 

at 8" (lack of obligation, choice), while "must" in "You must not drink the 

water" (prohibition) has a different meaning from "must" in "You must not 

be a native speaker" (deduction). This complexity takes considerable work 

for most English language learners to master. 
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Idiomatic usage - English is reputed to have a relatively high degree of 

idiomatic usage. For example, the use of different main verb forms in such 

apparently parallel constructions as "try to learn", "help learn", and "avoid 

learning" pose difficulty for learners. Another example is the idiomatic 

distinction between "make" and "do": "make a mistake", not "do a 

mistake"; and "do a favor", not "make a favor". 

 

Articles: English has an appreciable number of articles, including the "the" 

definitive article and the "a, an" in definitive article. At times English nouns 

can or indeed must be used without an article; this is called the zero 

articles. Some of the differences between definite, indefinite and zero 

article are fairly easy to learn, but others are not, particularly since a 

learner's native language may lack articles or use them in different ways 

than English does. Although the information conveyed by articles is rarely 

essential for communication, English uses them frequently (several times 

in the average sentence), so that they require some effort from the learner. 

 

 Vocabulary 

 

Phrasal verbs: in English can cause difficulties for many learners because 

they have several meanings and different syntactic patterns. There are 

also a number of phrasal verb differences between American and British 

English. 
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Prepositions - The correct use of these in the English language frequently 

creates confusion and can turn out to be quite a frustrating learning 

experience for learners. For example, the prepositions "on" (come on, rely 

on, turn on), "of" (think of, because of, in the vicinity of), "at" (turn at, meet 

at, start at), "in" (listen in, turn in, step in) "up" (make up, give up, look up, 

turn up, get up) are used in so many different ways and contexts, it is very 

difficult to remember the exact meaning for each one.  

 

SUCCESSFUL OUTCOMES FOR ENGLISH LANGUAGE LEARNERS 

 

Successful English language learners can: 

 

 Use English to communicate effectively in a variety of social 

settings 

 Use English to achieve academically in all content areas 

 Take charge of their own learning, independently and in groups 

 Use effective learning strategies 

 Integrate confidently into classrooms or courses 

 Use English effectively to advocate for themselves 

 Participate in the social, economic, political, and cultural life.n 
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ROLES AND RESPONSIBILITIES IN SUPPORTING ENGLISH 

LANGUAGE LEARNERS 

 

Teachers’ and learners’ roles in the grammar translation method 

 

TEACHERS’ ROLES 

 

 Teachers have to talk more time. 

 Teachers are the authority. 

 

LEARNERS’ ROLES 

 

 Students do what teacher says. 

 Students are passive. 

 

Teachers’ and learners’ roles in the direct method 

 

TEACHERS’ ROLES 

 

 Teacher gives students some commands to familiarize the 

language 

 They always have to apply the memorization 
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LEARNERS’ ROLES 

 

 They have to pay attention on the pronunciation. 

 They only listening any activity 

 Learners have to speak about any situation. 

 

Teachers’ and learners’ roles in the audio-lingual method 

 

TEACHERS’ ROLES 

 

 Teach spoken language in dialogue form. 

 Teach the use of structure through pattern practice. 

 Get the individual student to talk. 

 Guide the students and choosing and learning vocabulary. 

 Show how words relate to meaning in the target language. 

 Teach a short history and other literary forms. 

 

LEARNERS’ ROLES 

 

 Play a reactive role by responding to stimuli. 

 Have little control over the content. 

 Have pace. 

 Have style of learning. 

 They are not encouraged to initiate interaction. 
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Teachers’ and learners’ roles in the community language learning 

 

TEACHERS’ ROLES 

 

 The teachers provide target language translations and the model for 

imitation on request of the learners. 

 The teacher monitors learner utterances. 

 They may intervene directly to correct deviant utterances. 

 Advise on usage and fine points of grammar. 

 

LEARNERS’ ROLES 

 

 Repeat target utterances without hesitation. 

 Freely provide meanings they wish to express. 

 Learn through interacting with the community. 

 Listening attentively to the knower. 

 

Teachers’ and learners’ roles in the total physical response 

 

TEACHERS’ ROLES 

 

 The teacher has to present the new material it could be a “cognitive 

map” 

 Has the responsibility of providing the best kind of exposure to 

language. 
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 They control the language input the learners receive. 

 

LEARNERS’ ROLES 

 

 They listen attentively and response physically to commands giving 

by the teacher. 

 They are expected to recognize and respond the items taught. 

 They are encouraged to speak when they feel ready to speak. 

 

Teachers’ and learners’ roles in the natural approach 

 

TEACHERS’ ROLES 

 

 The teacher is the primary source of comprehensible input the 

target language. 

 Creates a classroom atmosphere that is interesting and friendly. 

 They must choose and orchestrate a rich mi of classroom activities, 

involving a variety of group size, content and contexts. 

 

LEARNERS’ ROLES 

 

 Provide information about their specific goals. 

 Take an active role in ensuring comprehensible input. 

 Decide when to start producing speech and when to upgrade it. 
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 Where learning exercise. 

 

Teachers’ and learners’ roles in the communicative language 

teaching 

 

TEACHERS’ ROLES 

 

 Facilitate the communication process between all participants in the 

classroom in different activities and texts. 

 They have to act as an independent participant within the learning 

teaching group. 

 

LEARNERS’ ROLES 

 

 They are expected to interact primarily with each other rather than 

the teacher. 

 The correction of errors may be absent or infrequent. 

 

Teachers’ and learners’ roles in the cooperative language learning 

 

TEACHERS’ ROLES 

 

 The teacher is the facilitator of learning. 
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 They must be move around the class helping students and groups 

to solve any questions. 

 Teachers speak less than in teacher-fronted classes. 

 

LEARNERS’ ROLES 

 

 The learners have to collaborate on tasks with other group 

members. 

 They have to learn teamwork skills. 

 They are taught to plan, monitor and evaluate their own learning. 

 

Teachers’ and learners’ roles in the multiple intelligences 

 

TEACHERS’ ROLES 

 

 The teacher contributes the overall development of students‟ 

intelligences. 

 They improve the second language abilities of their students to be 

majors. 

 They are encouraged not to think of themselves merely as 

language teachers. 
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LEARNERS’ ROLES 

 

 The learners need to see themselves engaged in a process of 

personality. 

 They become more well-rounded individuals and more successful 

learners in general. 

 Learners are encouraged to see their goals in these broader 

terms.11 

                                                        
11CARY, S. (2007). Working with English language learners. 
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HYPOTHESIS  

 

GENERAL 

 

 The methodological competences influence on the English 

Language teaching of the students of 4th year of the English 

Language Department at Universidad Nacional de Loja. 

 

SPECIFICS 

 

 The knowledge of methods on the English Language Teaching are 

limiting in the students of 4th year of the English Language 

Department at Universidad Nacional de Loja. 

 

 The competences in techniques that students have are not enough 

to teach English Language. 

 

 

 

 

 

 

 



123 

f. METHODOLOGY 

 

DESIGN OF THE RESEARCH 

 

This research work will be considered as non-experimental, because it is a 

social educational work and it will be developed in a descriptive way. The 

researcher will not have the chance to manipulate the variables of the 

work. It will be applied a test in order to get the information about the 

researched object. And that will help me develop a critical analysis of the 

results to propose conclusions and recommendations. 

 

METHODS, TECHNIQUES AND INSTRUMENTS 

 

 METHODS 

 

The methods that the researcher will use in the research work are the 

following: the scientific, the analytic-synthetic, the explicative, and the 

descriptive methods. 

 

But the main method that the researcher will use in the research work is 

the scientific method, because this will help the development of a set of 

procedures oriented to discover, demonstrate and verify the knowledge 

that the science states in a systematic way about the researched object. It 

will also lead to a logical explanation of the relations that are established in 
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the researched object and therefore the researcher can derive conclusions 

and recommendations to the found problems, also the scientific method 

will be useful to deduce the conclusions based on the theoretical referents. 

 

The researcher will use the analytic-synthetic method which will be used 

to analyze the empirical information from the applied instruments and 

consequently derive the respective conclusions and recommendations 

according to the tendencies of the results in the field information. It will 

also serve to analyze the students‟ English learning through the 

techniques of each method. 

 

The explicative method will also be used, in the explanation of the logical 

implications of the variables of hypothesis and in this way it will be 

possible to prove or disapprove. 

 

Moreover the researcher will use the descriptive method to collect the 

information, describe the obtained results. 

 

Also the descriptive method will provide the rules to demonstrate the 

importance of the research, describe the problematic found in this 

Department, the description of the variables, the independent and the 

dependent and it help describe coherence in all the research work 

presenting the results and supporting the conclusions. This method will 

help to observe which methodological competences students know and 

what techniques of each of method are. 
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Finally, the researcher will use the descriptive statistics which will serve to 

represent the data in tables, squares and graphics to achieve a better 

comprehension of the information. 

 

 TECHNIQUES AND INSTRUMENTS 

 

To obtain the empirical information, the researcher will apply a test to 

students. It will be applied to get information about the methods problems 

that the students face in techniques of each method. It will be applied 

students a questionnaire, which will contain different types of closed 

questions about the topic that will be researched. 

 

PROCEDURES 

 

It will be included the following procedures in the research work: 

 

 TABULATION  

 

To achieve the tabulation of the information obtained in the field, the 

researcher will use the descriptive statistics for the closed questions and 

unifying criteria from the reason or explanation of every question. 
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 ORGANIZATION 

 

After organizing the empirical information, classifying the questions that 

will serve to prove every hypothesis and keeping in mind the variables as 

a guide that will help to prove them, the next step will be performed with 

the interpretation and analysis. 

 

 GRAFIC REPRESENTATION  

 

Once the data is described, they will be represented graphically to 

facilitate their interpretation and therefore the critical analysis of every 

question. It will be used diagrams to show the information.  

 

 INTERPRETATION AND ANALYSIS 

 

After the researcher has presented the information in tables and graphs, it 

will be interpreted according to the obtained percentages and it will be 

analyzed taking into account the categories of the theoretical frame. 

 

 HYPOTHESIS VERIFICATION 

 

The hypothesis will be demonstrated through a deductive hypothetical 

process supported in the logical analysis of the field research whose final 

results are expressed in a descriptive way. 
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 CONCLUSIONS AND RECOMMENDATIONS 

 

The conclusions will be drawn based on a specific analysis of the results 

and they will serve to give recommendations to the teachers and students 

of the researched Department in order to contribute with the solution of the 

problem that motivated this project. 

 

POPULATION  

 

Due to the fact that the population of the students of the 4th year of the 

English Language Department is only 61 students, it is not possible to 

apply the formula to take a sample, for that reason the researcher is going 

to apply the tests to all the students of the previous mentioned year of the 

English Language Department. 

 

STUDENTS OF THE FOURTH YEAR 

GROUPS POPULATION 

A 32 

B 29 

TOTAL 61 
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g. TIME TABLE 

ACTIVITIES 

MONTHS 

2012 2013 2014 

JAN JAN FEB MAR APR MAY JUN JUL SEP OCT NOV DEC JAN MAY JUN JUL SEP OCT NOV 

Appointment of the 
teacher advisor 

                                      

Project approval                                       

Appointment of the 
thesis advisor 

                                      

Thesis revision                                       

Thesis presentation                                       

Final revision                                       

Thesis approval                                       

Submission of the 
folders 

                                      

Private qualification                                       

Corrections of the 
thesis 

                                      

Public sustentation  
and incorporation 
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h. ORGANIZACION AND MANAGEMENT OF THE RESEARCH 

 

RESOURCES 

 

 HUMAN 

 

Researcher: Gloria Mercedes Guaillas Gualán, and students of the 

English Department at Universidad Nacional de Loja. 

 MATERIAL 

 

The materials are: computer, copies, printer, papers, folders, books and 

internet. 

 

BUDGET 

 

 Internet $40,00 

 Printing of the first draft  $130,00 

 Printing of the second draft $200,00 

 Printing of the final work $500,00 

 In otherthings $300,00 

TOTAL $1,170 

 

FINANCING 

 

The expenses derived from this work will be assumed by the researcher. 
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ANNEXES 2: 

 

 

  UNIVERSIDAD NACIONAL DE LOJA 
AREA OF EDUCATION ART AND COMMUNICATION 

ENGLISH LANGUAGE DEPARTMENT 
TEST FOR STUDENTS 

 
Dear students, I would like to ask you to help me by answering the 
following questions. I am collecting information that will serve me to carry 
out my thesis project at National University of Loja. 

 
1. Choose the correct definition of method and approach. 

 
a. Is a set of correlative assumptions dealing with the nature of 

language teaching and learning also it describes the nature of the 

subject matter to be taught. (………..…..) 

b. Is an overall plan for the orderly presentation of language material, 

also it is procedural. (………………..) 

 
2. Which methods are used as traditional 

 
a. Grammar translation method     (    )  

b. The audio lingual method      (    ) 

c. The direct method       (    ) 

d. Multiple Intelligences      (    )  

e. The communicative language teaching    (    ) 

f. The community language learning    (    ) 

g. The total physical responses     (    ) 

h. The natural approach      (    ) 

i. Cooperative learning      (    ) 

 
3. Which are the most updated methodological tendencies? 

 
a. Grammar translation method     (    )  

b. The audio lingual method      (    ) 

c. The direct method       (    ) 

d. Multiple Intelligences      (    )  

e. The communicative language teaching    (    ) 

f. The community language learning    (    ) 

g. The total physical responses     (    ) 
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h. The natural approach      (    ) 

i. Cooperative learning      (    ) 

 
4. What aspects of the English language should be emphasized 

more? 

 
a. Commands       (      ) 

b. Grammar       (      ) 

c. Vocabulary       (      ) 

d. Skills        (      ) 

 
5. What the grammar translation is about? 

 
a) Is to learn new vocabulary, rules using mime, demonstration and 

pictures to pronunciation. ( ) 

b) Is to learn a language in order to benefit from the mental discipline 

and intellectual development that result from foreign language 

study. ( ) 

 
6. What the direct method is about? 

 
a) It could be taught without translation or the use of the learner‟s 

native language if meaning was conveyed directly through 

demonstration and action.( ) 

b) The language is reflected in an oral-based methodology with 

different points of context.( ) 

 
7. What the audio-lingual method is about? 

 
It is accurate pronunciation and grammar, the ability to respond 
quickly and in speech situations and knowledge of sufficient 
vocabulary. ( ) 
It is defined in terms of phonological, grammatical units and 
grammatical operation. ( )  
 

8. What the total physical response is about? 
 

a) Is a language teaching method built around the coordination of 
speech and action. ( ) 

b) Into this there is free conversation with the teacher or with the other 
learners.  ( ) 
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9. Match the methods and approach with their definitions. 

 

Communicative language teaching  Is group-learning activity 

organized to exchange the 

information between 

learners in groups. 

Cooperative language learning Means little more than an 

integration of grammatical 

and functional teaching. 

Multiple Intelligences Refers to a learner-based 

philosophy that 

characterizes human 

intelligence as having 

multiple dimensions that 

must be acknowledge and 

developed in education. 

 
10. Which of these techniques are of the grammar translation 

method? 

a) Reading comprehension questions (  ) 

b) Complete the Dialog (  ) 

c) Deductive application of grammatical rules (  )

   

11. Point out the correct technique for the audio-lingual method. 

a) Dialog Memorization     ( ) 

b) Reading aloud      ( ) 

c) Complete the Dialog      ( ) 

 
12. Choose the correct Technique of the Total physical 

Responses? 
a) Role Reversal       ( ) 
b) Grammar and vocabulary are emphasized over other language 

areas.( ) 

c) Listening and physical response skills are emphasized over oral 

production.(  ) 
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d) Action sequence       ( ) 
 
 

13. Which of these techniques are the communicative language 

teaching 

a) Role-plays.  

b) Fluency 

c) Information gaps 

d) Visual aids. 

e) None of the options 

14. Point out the Techniques of the cooperative Language 

Learning. 

a) Projects / presentations 

b) Peer tutoring 

c) Brainstorming 

d) Role play 

e) None of the options        

 
 
 

Thank you for your help
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CONSISTENCE MATRIX 
THEME: “THE METHODOLOGICAL COMPETENCES ON THE ENGLISH LANGUAGE TEACHING OF THE 
STUDENTS OF  4TH YEAR OF THE ENGLISH LANGUAGE DEPARTMENT AT UNIVERSIDAD NACIONAL DE LOJA, 
ACADEMIC PERIOD 2012 - 2013” 

PROBLEM OBJECTIVES HYPOTHESIS VARIABLES INDICATORS 

What methodological 
competences on the 
English language 
teaching do students 
of the 4th year of the 
English language 
department have? 

 
 
SUBPROBLEMS 
 
Which is the 
knowledge about 
methods on the 
English Language 
Teaching in the 
students of 4th year of 
the English Language 
Department at 
Universidad Nacional 
de Loja? 

To determine the 
methodological 
competences on the 
English Language 
teaching that students 
of 4th year of the 
English Language 
Department have. 

 

SPECIFICS        

To identify the 
knowledge about 
methods to teach 
English in the students 
of the 4thyear of the 
English Language 
Department. 

 

The methodological 
competences influence 
on the English 
Language teaching of 
the students of4th year 
of the English Language 
Department at 
Universidad Nacional de 
Loja. 
 
SPECIFICS                

The knowledge of 
methods determines the 
English Language 
Teaching abilities in the 
students of 4thyear of 
the English Language 
Department at the 
Universidad Nacional de 
Loja academic period 
2012 - 2013”.  

 
 
 
 
 
 
 

 
 
 
Independent 
Variable 
 
Knowledge about 
methods  
 
English Language 
Teaching 
 
 
 
 

 
 
 
 
 
 

 
 
METHODS 
Grammar translation 
Direct method 
Audio lingual 
The community 
language learning 
Total physical response 
Natural approach 
Communicative 
language teaching 
Cooperative language 
learning 
Multiple Intelligences 
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What are the 
competences in 
techniques to teach 
the English Language 
that students of the 4th 
year of the English 
Language Department 
have? 

 

 

 

 

 

To characterize the 
competences in 
techniques to teach 
the English Language 
that students of the 4th 
year of the English 
Language Department 
have. 

 

 

 

The competences of 
techniques are not 
enough to teach English 
Language of the 
students of the 4th year 
of the English Language 
Department Academic 
period 2012-2013.  

 

 

 

 

 

 
 
Dependent 
variable 
 
Techniques  
 
English 
LanguageTeaching 
 

 
 
TECHNIQUES  
 
 
DIFFICULTIES FOR 
LEARNERS 
Vocabulary  
Grammar  
Pronunciation  
ROLES AND 
RESPONSABILITIES 
IN SUPORTING 
ENGLISH LANGUAGE 
LEARNERS 

Teachers‟ roles             
Students‟ roles 
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