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b. RESUMEN 

 

El objetivo principal de la investigación fue mejorar la Competencia Comunicativa 

a través de actividades del Aprendizaje Integrado de Contenidos y Lenguas 

Extranjeras (AICLE) en los estudiantes de primer año “E” BGU de la Unidad 

Educativa del Milenio Bernardo Valdivieso sección matutina en la ciudad de Loja 

durante el periodo académico 2018-2019. Los métodos científico, descriptivo, 

estadístico, y sintético-analítico fueron utilizados para recolectar información, 

describir, representar, analizar e interpretar resultados. La investigación se obtuvo 

por medio de pruebas y cuestionarios aplicados a 38 estudiantes. Hojas de 

observación y notas de campo se usaron para registrar las actitudes de los 

estudiantes frente a la estrategia aplicada. Los resultados mostraron un incremento 

satisfactorio en la competencia comunicativa de los estudiantes en: estructura 

gramatical, vocabulario, propiedad, cohesión y coherencia, y funciones del 

lenguaje. En conclusión, las actividades (AICLE) mejoraron satisfactoriamente las 

habilidades comunicativas, y la cooperación durante el trabajo grupal. 
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ABSTRACT  

 

 
The main objective of the investigation was to improve Communicative 

Competence through Content and Language Integrated Learning activities among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo 

Valdivieso morning session of Loja city during the 2018-2019 academic year. The 

methods scientific, descriptive, statistical, and synthetic-analytical were used to 

collect information, describe, represent, analyze and interpret results. The 

investigation was obtained through tests and questionnaires applied to 38 students. 

Observation sheets and field notes were used to register students’ attitudes towards 

the strategy applied. The results showed a significant improvement in students’ 

communicative competence in: use of grammatical structures, vocabulary, 

appropriacy, cohesion and coherence, and language functions. In conclusion, CLIL 

activities improved successfully communicative skills, and the cooperation during 

group work. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



4 
 

c. INTRODUCTION 

 

Communicative Competence is essential to communicate verbally and be 

understood. It is a system of knowledge and skills required for communication. 

However, communicative competence can be difficult to achieve. Consequently, 

through communicative competence people acquire socio-cultural rules such as 

when to speak, when not, what to talk about, with whom, in what manner at the 

same time as they acquire knowledge of grammatical rules. Additionally, 

communication is an active process which can be achieved through language use. 

According to the observations at Unidad Educativa del Milenio Bernardo 

Valdivieso morning session, first year “E” BGU students’ level of communicative 

competence is low owing to students struggle when communicating with the teacher 

and their classmates. Furthermore, learners are not able to express their ideas clearly 

to be understood. 

The main problem noticed is their lack of knowledge about grammatical usage, 

vocabulary, appropriacy, cohesion and coherence and language functions in 

sentences to communicate during the class. The previous mentioned issues are the 

principal motivation to search how do Content and Language Integrated activities 

improve Communicative Competence among students in first year “E” BGU at 

Unidad Educativa del Milenio Bernardo Valdivieso morning session in Loja city 

during the 2018-2019 academic year. 

There were three main reasons why the researcher chose this theme. First, during 

pre-professional observation practices, the researcher noticed that students need to 
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improve their communicative competences to communicate during the class. 

Second, there are plenty of resources that enable the researcher to suggest the use 

of content and language integrated learning activities to improve students’ 

communicative competence. Third, the application of content and language 

integrated learning activities allow students to improve communicative 

competence.  

To carry out this research was essential to accomplish objectives such as: to 

research the theoretical and methodological references about Content and Language 

Integrated Learning activities and its application to improve Communicative 

Competence; to analyze the main issues that difficult the improvement of 

Communicative Competence. 

Other objectives included were: to design an intervention plan based on the 

Content and Language Integrated Learning activities to improve Communicative 

Competence; to apply the most suitable activities of Content and Language 

Integrated Learning to improve Communicative Competence; finally, to validate 

the results obtained after the application of the intervention plan about Content and 

Language Integrated Learning activities to improve Communicative Competence. 

During the present research, the following methods were applied: the scientific 

method which was useful to search the appropriate information about the two 

variables: Content and Language Integrated Learning activities, and 

Communicative Competence. Then, the descriptive method was necessary for the 

practitioner to describe the situation during the different stages in action research. 
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Similarly, through the statistical method the researcher collected and analyzed 

the data gathered to show the percentages and results from the observation sheets, 

field notes, pre/post questionnaire; and, pre/posttests applied to students. Finally, 

the analytic/synthetic method facilitated the practitioner the tools to examine all the 

information gathered.  

The current research work contains eight parts. At the beginning, there is the 

Abstract which refers to the general objective, the principal methods, the 

instruments, the population, the main results obtained, and the conclusions. 

Afterwards, the Introduction in which the problem is contextualized, the reasons 

why the theme was chosen, the specific objectives of the research, the methodology 

used; and, the content of the thesis. 

In addition, the Literature Review which has information about the variables: 

Content and Language Integrated Learning activities; and, Communicative 

Competence. The section about Materials and Methods includes the design of the 

research, techniques, materials and instruments used. Likewise, the population 

involved in this research. 

Additionally, the Result section includes the analysis and interpretation of the 

information obtained which is interpreted through graphs and tables. The 

Discussion includes a general analysis about the results obtained. Finally, the 

Conclusions describe the results of the research. Also, the Recommendations point 

out suggestions that address with the conclusions.   
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d. LITERATURE REVIEW 

 

Content and Language Integrated Learning 

Content and Language Integrated Learning (CLIL) is a dual-focused educational 

approach in which an additional language is used for the learning and teaching of 

both content and language. It means that in the teaching and learning process, there 

is a focus not only on content, and not only on language. It helps students to acquire 

language through natural forms of communication related to different subjects 

(Coyle, Hood & Marsh, 2010, p.1). 

CLIL is an approach or method which integrated the teaching of content from 

the curriculum with the teaching of a non-native language. It is increasingly 

important in our global, technological society, where knowledge of another 

language helps learners to develop skills in their first or home language and also 

helps them develop skills to communicate ideas about science, arts and technology 

to people around the world. It gives learners a different learning experience 

compared with most foreing language teaching because in a CLIL classroom, the 

curricular subject and new language are taught together  (Bentley, 2011, p. 5). 

Campillo (2016) described Content and Language Integrated Learning as an 

educational approach focused on content and on language. In this approach an 

additional language is used as a tool for learning and teaching content and language 

at the same time (p.8). Eurydice (2006) argues that achieving this two-fold aim calls 

for the development of a special approach to teaching in that the non-language 
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subject is not taught in a foreign language but with and through a foreign language 

(p.22). 

From another point of view, Cano (2011) argues that despite being a complex 

variable Content and Language Integrated Learning would be defined as the degree 

of achievement and satisfaction with the teaching-learning process. The European 

Commission has been looking into the state of bilingualism and language education 

since the 1990s, and has a clear vision of a multilingual world in which people can 

function in two or three languages (British Council, 2016). 

According to the International CLIL Research Journal “Coping with CLIL: 

Dropouts from CLIL Streams in Germany”, CLIL as a method has the following 

benefits: learners are more successful and more motivated than those in traditional 

content classrooms, students look at content from a different and broader 

perspective when it is taught in another language (Wolff, 2004); and, learners 

develop more accurate academic concepts when another language is involved 

(Lamsfuss-Schenk, 2002). In CLIL, subject-related intercultural learning takes 

place (Christ, 2000). 

Bentley (2011) affirmed CLIL aims to: 

• Introduce learners to new concepts through studying the curriculum in a non-

native language. 

• Improve learners’ production of the language of curricular subjects. 

• Improve learner’s performance in both curricular subjects and the target 

language. 

• Increase learners’ confidence in the target language and the L1. 
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• Provide materials which develop thinking skills from the start. 

• Encourage stronger links with values of community and citizenship. 

• Make the curricular subject the main focus of classroom materials (p.9). 

The use of 4Cs conceptual framework as a useful tool for planning, designing 

and organizing Content and Language Integrated Learning (Coyle, 2010). This is a 

useful description because the integration of content, communication, cognition and 

culture is one way to define teaching aims and learning outcomes (Coyle, Hood and 

Marsh, 2010, p.1). The 4cs corresponds to the following 4 principles:  

Content 

It refers to the subject aims. The curricular subject taught in Content and 

Language Integrated Learning include art, citizenship, classics, design and 

technology (DT), economics, environmental studies, geography, history, 

information and communication technology (ICT), literacy, mathematics, music, 

physical education (PE), philosophy, politics, religious studies (RE), science, social 

science and technology (Bentley, 2010, p.7). 

Content and Language Integrated Learning was meant to act as a method for 

teaching an additional language, in the context of English study. The content matter 

is more important than the language. On the other hand, content is not only about 

acquiring knowledge and skills, it is about the learners creating their own 

knowledge and understanding (Campillo, 2016, p.9). 

Communication 

Learners have to produce subject language in both oral and written forms. 

Therefore, teachers need to encourage learners to participate in meaningful 
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interaction in the classroom. According to Bentley (2010) Content and Language 

Integrated Learning aims to increase STT (student talking time) and reduce TTT 

(teacher talking time). Teachers should also encourage self-evaluation and peer and 

group feedback. When learners produce the target language while studying 

curricular subjects, they show that subject knowledge and language skills are 

integrated. By using the language for learning content, communication becomes 

meaningful because language is a tool for communication, not and end in itself 

(Pérez & Roquet, 2009) (p.7). 

It involves Content and Language Integrated Learning teachers and learners in 

using and developing: language of learning, language for learning and language 

through learning.  

• Language of learning is understood as the acknowledgment that learners need 

to have access to linguistic concepts, systems, and skills in order to 

communicate and develop knowledge about subjects, themes, and topics. 

Functional need is determined by context, is encountered through authentic 

communicative situations and texts, and can be scaffolded to support 

progressive acquisition. Metalinguistic reflection (such as understanding 

grammar) is discovered via functional need (Campillo, 2016, p.9). 

• Language for learning speaks to the metacognition of how to learn. It includes 

the development of learning strategies and communicative skills for interaction 

between teachers and learners, and learners with each other in order to acquire 

input, seek clarification, and make and express meaning.  
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• Language through learning refers to the high level of what van Lier (1996) calls 

“participability” in CLIL contexts as a means of developing language and 

higher order thinking skills. The higher the participation, interaction, and use of 

higher thinking skills, the higher the quality of learning (Met, 1998) (Campillo, 

2016, p.9). 

Cognition 

It refers to the critical thinking skills that students use to engage with and 

understand course content, to solve problems, and to reflect on their learning. 

Cognition is a very important component in Content and Language Integrated 

Learning. None of the other components of CLIL mean anything if the cognitive 

one has not been activated (Campillo, 2016, p.9). 

Content and Language Integrated Learning promotes cognitive or thinking skills 

which challenge learners. We need to develop learners’ cognitive skills so they can 

study subjects from the curriculum. These skills include reasoning, creative 

thinking and evaluating Good Content and Language Integrated Learning practice 

is driven by cognition (Mehisto, Marsh & Frigol, 2008). Teachers also need to 

analyze thinking processes for their language demands and to teach learners the 

language they need to express their thought and ideas (Bentley, 2011, p.7). 

Culture 

Coyle (2007) claims that the role of culture, understanding ourselves and other 

cultures, is an important part of Content and Language Integrated Learning. Culture 

is at the core of Content and Language Integrated Learning Learners sometimes 

need to communicate in a non-native language with new arrivals who may have 



12 
 

different home languages as well as different social and cultural backgrounds. 

Learners need knowledge of those who live in other regions or countries. Content 

and Language Integrated Learning gives us opportunities to introduce a wide range 

of cultural contexts (Bentley, 2011, p.7). 

Learners who have positive attitudes and who become aware of the 

responsibilities of global as well as local citizenship need to be developed. Inside 

the classroom, different home languages have to be valued. Beyond the classroom, 

partnership schools can be linked to make use of the Internet to communicate with 

learners across the world about, for instance, local environment projects (Bentley, 

2011, p.7). 

Core features of Content and Language Integrated Learning Methodology 

Content and Language Integrated Learning approach encourage the 

improvement in the results of the foreign language acquisition and it demands a 

change in methodology owing to its peculiarities. For this reason, it is necessary to 

establish the fundamental characteristics (multiple focus, safe and enriching 

learning environment, authenticity, active learning, co-operation and scaffolding) 

(Mehisto, 2008). 

• Multiple focus methodology. It focuses on learning the language through 

content and learning the content through language. The learning has to be 

organized through cross-curricular themes and projects. (Campillo, 2016, p. 10)  

• Safe and enriching learning environment. In CLIL, teachers use routine 

activities and discourse, showing the language and content in the classroom. 

Teachers provide students with authentic materials and learning environments 
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in which they can experiment with the language and content. CLIL teachers 

should encourage students to experiment with language and content providing 

guided access to authentic materials and learning environments. 

• Campillo (2016) argue that CLIL is characterized by the authenticity of the 

materials and activities. CLIL allows students to ask for the language help they 

need. CLIL activities enable them to make connections between learning and 

student’s lives as well as connections with other speakers of the CLIL language. 

(p.10) 

• It promotes active learning. Students have a central role in CLIL lessons as 

they are active participants and responsible for their own learning. Then, 

teachers become a facilitator of learning. Students help to establish content, 

language and learning skills outcomes. They evaluate the progress and results, 

encouraging classroom lessons among peers.  

• Cooperation. A high degree of cooperation among different teachers is 

recommended when planning lessons and it’s often considered useful involving 

students to work in peers or groups during class. 

• Scaffolding. It refers to the temporary support that teachers provide students to 

complete a task that they could not achieve on their own (Gibbons, 2002). One 

of the advantages of scaffolding is that it not only provides for a supportive 

learning environment, but also caters for mixed-ability groups and fosters 

autonomous learning. When teachers make use of scaffolding in the classroom, 

they become a mentor and facilitator of knowledge. This teaching style leads 

students to take a more active role in their learning (Campillo, 2016, p.11). 
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The Role of Language in Content and Language Integrated Learning 

Learners also need to know every day, less formal language which is used in our 

subjects. They may know how to use grammatical structures which they can 

produce when studying curricular subjects. Learners have usually learned this 

language in English lessons. For example, in a map-reading lesson learners might 

use basic verbs such as ‘goes’ and ‘travels’ to describe the route of a river. They 

may also use a conditional form to describe cause and effect. These are examples 

of content-compatible language. CLIL test knowledge of grammatical structures 

and functional language used across the curriculum but it does not test knowledge 

of subject-specific vocabulary (Bentley, 2010, p. 11). 

CLIL gives learners opportunities to develop linguistics abilities during lessons, 

and this includes acquisition of vocabulary and grammar. Research in CLIL 

classrooms shows that most teachers do not teach grammar during content teaching 

because content and language are integrated. As vocabulary and grammar are 

interdependent, it is useful to focus on them as chunks rather than separately 

(Bentley, 2010, p. 11). 

Structures and meaning: Students need grammatical structures to communicate 

subject knowledge. Therefore, teachers need to support learners by: 

• Looking at structures and meaning 

• Helping students to notice relevant and problematic language structures and 

their meanings 

• Providing examples of relevant and problematic structures and explaining their 

meanings 
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• Correcting use of relevant and problematic forms. 

In order to support learners, CLIL teachers need to be aware of the forms learners 

will meet in the subject taught and to be aware of those forms which might be 

problematic (Graff, Koopman & Westhoff, 2007) (Bentley, 2010, p. 12). 

Teaching language is part of CLIL. Although the main focus is on learners’ 

understanding of subject content, CLIL teaches can aid the teaching of language 

by: 

• Highlighting vocabulary and chunks of vocabulary used in CLIL subjects to 

help learners build the wide range of vocabulary students will need. 

• Modelling sentences such as those in the table above to help learners see 

examples of language they need to produce. 

• Allowing learners to be more relaxed about using the target language because 

the focus is on the meaning of curricular concepts. 

• Correcting learners by recasting language immediately after they make 

mistakes, particulary with subject-specific vocabulary. 

• Analyzing errors to identify difficulties learners haven when producing English. 

Often mistakes are because of L1 transfer. This is when words, phrases and 

structures are produced as they are used in the first language (Bentley, 2011, p. 

14). 

The Role of Communication Skills in Content and Language Integrated 

Learning 

Learners need to develop communication skills for curricular subjects. They 

need to express and interpret facts, data, thoughts and feelings, both in writing as 
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well as orally. Communication skills are important for expressing ideas about the 

subject content and to help learners to work together (Bentley, 2011, p. 16). 

In some CLIL subjects, communication skills may be given less importance and 

there are cultural considerations which vary from country to country, from region 

to region, from school to school. In all contexts, however, interaction is part of 

learning The European Commission for Education and Culture states that CLIL 

should ‘enable pupils to develop language skills which emphasize effective 

communication…for real practical purposes’ (Eurydice Survey, 2006) (Bentley, 

2011, p. 16). 

To develop communicative competence, or oracy, learners in CLIL need 

communicative functions (purposes for speaking or writing) from different 

subjects. They need examples of these functions to help them communicate their 

knowledge of the subject content (Bentley, 2011, p. 16). 

Content and Language Integrated Learning Activities 

Activities need to be linked and sequenced so they are progressively challenging. 

Learners aremore likely to be motivated if the activities are meaningful and relevant 

ans if they know the purpose of the activity. Learners need to know the differences 

between spoken and written forms of language used during activities (Bentley, 

2011, p. 5).  

In CLIL we need to provide activities: for communicating subject content orally, 

for developing listening and reading strategies, and for supporting written or 

physical production. There are many activities which are effective for developing 
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knowledge of subject-specific-content. For example: loop or domino games, 

pyramid discussion, and hot seat (Bentley, 2011, p. 5). 

Loop or domino games 

These can be used to revisit content vocabulary. They develop accuracy and 

intensive listening skills. 

Procedure: teacher gives students a set of dominoes. One learner reads the 

definition on the first domino, the others look for the word it defines. The learner 

who has the domino with the word which matches the definition, calls out the word. 

This second learner then reads the definition on their domino. Whoever has the 

word which matches the definition reads it out. The activity continues until all the 

dominoes have been used. The final definition matches the word at the top of the 

first domino (Bentley, 2011, p. 60). 

Pyramid discussion  

This is a negotiating activity where learners work together to select a set of items 

from a list. The activity develops oral communication, collaboration and production 

of content vocabulary. 

Procedure: Teacher choose items from a subject, e.g. famous paintings. Display 

pictures of the ten paintings or their titles on the board. Explain that the school is 

going to hang copies of them in the corridors. However, they can only hang five of 

them. Individually, learners choose the five they would like the school to display. 

Each learner then pairs up with another learner and they agree on the five paintings 

they want to hang. The pairs then form groups, agree again on which five to hang. 

Groups give feedback on their choices and the paintings which are chosen most 
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often are displayed. As a follow-up, the learners could then Google the names of 

the paintings to find out more information about them (Bentley, 2011, p. 60). 

Hot seat 

This is an oral activity to develop communicative fluency, questioning skills, 

and reporting of accurate content facts. 

Procedure: A learner sits at the front of the class in the role of a character 

(historical, political, artist, musician, etc.). The other learners take turns to question 

the character in the hot seat (Bentley, 2011, p. 60). 

Before starting communicative tasks, teachers need to: make the purpose and 

outcome of the communication clear to the learners, identify ground rules and 

timing, and assign group roles. After finishing communicative tasks, teachers need 

to: give reflection time after the talk, and be aware of progression (Bentley, 2011, 

p. 18). 

Communicative Competence 

The term communicative competence is comprised of two words, the 

combination of which means competence to communicate. Competence is one of 

the most controversial terms in the field of general and applied linguistics. Its 

introduction to linguistic discourse has been generally associated with Chomsky 

who drew what has been today viewed as a classic distinction between competence 

(the monolingual speaker-listener’s knowledge of language) and performance (the 

actual use of language in real situations) (Djigunović, 2007, p.94). 

Canale and Swine (1983) understood communicative competence as 

“combination of an underlying system of knowledge and the skills required for 
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communication”. Savignon (1972) defined communicative competence as “the 

ability to use language in a true communicative setting, which is in a dynamic 

exchange in which linguistic competence must adapt itself to the total informational 

input, both linguistic and paralinguistic of one or more interlocutors” (Eghtesadi, 

2017, p.38). 

Hymes (1972) presented his basic foundation of communicative competence 

claiming that “children acquire socio-cultural rules such as when to speak, when 

not, what to talk about, with whom, in what manner at the same time as they acquire 

knowledge of grammatical rules” (Eghtesadi, 2017, p.37). 

Hymes’ model, Munby (1978) maintains the goal of the model is “to show the 

ways in which the systematically possible, the feasible, and the appropriate are 

linked to produce and interpret actually occurring cultural behavior” (p. 16). 

In an attempt to clarify the concept of communicative competence, Widdowson 

(1983) made a distinction between competence and capacity. In his definition of 

these two notions he applied insights that he gained in discourse analysis and 

pragmatics. In this respect, he defined competence, i.e. communicative competence, 

in terms of the knowledge of linguistic and sociolinguistic conventions. Under 

capacity, which he often referred to as procedural or communicative capacity, he 

understood the ability to use knowledge as means of creating meaning in a language 

(p.122). 

According to Widdowson (1983), ability is not a component of competence. It 

does not turn into competence but remains “an active force for continuing 

creativity”, i.e. a force for the realization of what Halliday called the “meaning 
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potential”. Having defined communicative competence in this way, Widdowson is 

said to be the first who in his reflections on the relationship between competence 

and performance gave more attention to performance or real language use. (Cited 

from (Djigunović, 2007, p. 95). 

Bachman (1990) suggested using the term communicative language ability, 

claiming that this term combines in itself the meanings of both language proficiency 

and communicative competence. Leaning especially on Hymes, Widdowson and 

Candlin, Bachman defined communicative language ability as a concept comprised 

of knowledge or competence and capacity for appropriate use of knowledge in a 

contextual communicative language use. In elaborating on this definition, Bachman 

devoted special attention to the aspect of language use - that is, the way how 

language is used for the purpose of achieving a particular communicative goal in a 

specific situational context of communication (Djigunović, 2007, p. 96). 

Autonomous, group learning and communicative functions emerged to be the 

main concern of linguists and learning theorists since early 1970s. As a result, 

applied linguists and educators began to advocate an approach which enhances 

learners’ communicative competence through various cooperative learning 

activities (Farell & Jacobs, 2011). Afterwards, applied linguists, educators, teachers 

and learners have switch off their attention from traditional and solitude approach 

which gives precedence to the mastery of structural aspects of language to the one 

which promotes communicative competence in second/foreign language classes 

(Mehmet, 2006) (Ebissa & Durga, 2012, p.3). 
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Models of Communicative Competence 

In regard to the literature in second/foreign language teaching, learning and 

assessment, there are widely accepted models of language proficiency that teachers 

are supposed to teach, learners are likely to master, testers are expected to measure, 

and program evaluators must evaluate in line with it.  Major models of 

communicative competence can be listed as follows: Hymes’ model (1967, 1972); 

Canale and Swain’s model (1980); Canale (1983); Bachman’s model (1990); Celce-

Murcia, Dornyei, and Thurrell’s model (1995); Common European Framework 

(2001); Littlewood’s model (2011). (Eghtesadi, A, 2017). 

The most common acknowledged model that will be used in the research is 

Common European Framework described as follow:  

Common European Framework Model 

The Common European Framework model is a recent trend meant for language 

learning, teaching and assessment. The model describes what learners have to learn 

in order to use a language for interaction, and what language and skills they have 

to develop so as to be able to act effectively. Common European Framework model 

subsumes three genres of competences: linguistic, sociolinguistic, and pragmatic 

(CEF, 2001, p.10).  

Linguistic Competence 

Linguistic competence in Common European Framework model refers to the 

learners’ ability to use language items for communicative purposes. It stresses the 

mastery of phonology, morphology, semantics, lexis, syntax, grammar and 

orthographic competences. The model focuses on some comprehensive aspects of 
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competences as politeness conventions; markers of social relations between 

generation; interpretation and expression of register variation, and dialects. 

Linguistic competence leads us to consider social and intercultural parameters and 

the way in which they influence language use (CEFR, 2001, p.13). 

Grammatical Structure 

Grammar describes how we combine, organize and change words and parts of 

words to make meaning. Grammar is used to describe parts of speech, grammatical 

structures and how words are formed (Spratt, Pulverness, & Williams, 2011, p.5). 

There are nine parts of speech: nouns, verbs, adjectives, adverbs, determiners, 

propositions, pronouns, conjuctions and exclamations. A apart of speech or words 

class describes the function a word or phrase has in a sentence. This controls how 

the word or phrase can operate and combine grammatically with other words. Parts 

of speech can be devided into further categories, e.g. countable and uncountable 

noun and transitive and intransitive verbs (Spratt, Pulverness, & Williams, 2011, 

pp 5-6). 

     Grammar rules also describe grammatical structures, i.e. the arrangement of 

words into patterns which have meaning. The rules for grammatical structures use 

grammatical terms to describe forms and uses. ´Form´ refers to the specific 

grammatical parts that make up the structure and the order they occur in. ´Use´ 

refers to the meaning that the structure is used to express (Spratt, Pulverness, & 

Williams, 2011, p.6). 

      Grammatical structures also describe how words are formed. English uses 

prefixes (a group of letter added at the beginning of a word) and suffixes (a group 
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of letters added at the end of a word) to create new words. The prefixes and suffixes 

are added to base words to make new grammatical units such as tenses, parts of 

verbs, the plural of nouns, possessives, ect. (Spratt, Pulverness, & Williams, 2011, 

p.7). 

Vocabulary 

     Schmitt (2010) defined vocabulary as the words of a language, including single 

items and phrases or chunks of several words which covey a particular meaning, 

the way individual words do. Vocabulary addresses single lexical items: words with 

specific meaning(s), but it also includes lexical phrases or chunks (p.567-569). 

     Recent vocabulary studies draw on an understanding of lexis, the Greek for 

word, which in English “refers to all the words in a language, the entire vocabulary 

of a language” (Barcroft, Sunderman, & Schmitt, 2011). Vocabulary also includes 

lexical chunks, phrases of two or more words, such as Good morning and Nice to 

meet you, which research suggests children and adults learn as single lexical units.  

     Vocabulary items have different kinds of meaning. Firstly, there is the meaning 

that describes the thing or idea behind the vocabulary item. There is a literal 

meaning that comes from denotation, there is a figurative meaning, and an 

imaginative meaning, but is different from denotation. There is also a meaning that 

a vocabulary item has in the context in which it is used (Spratt, Pulverness, & 

Williams, 2011, p.10). 

     The meaning of some vocabulary items is created by adding prefixes or 

suffixes to base words, or by making compound words (two or more words together 

that have meaning as a set) or by collocation (words that often occur together). To 
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help distinguish the meaning of words from other related words, vocabulary items 

can be grouped into synonyms (words with the same or similar meanings), 

antonyms (Words with opposite meanings), and lexical sets (groups of words that 

belong to the same topic area, e.g. members of the family, furniture, types of food) 

(Spratt, Pulverness, & Williams, 2011, p.10). 

Learners have to understand and produce a large amount of subject-specific 

vocabulary: content-obligatory for talking about the technical names of the subject, 

content-compatible or general vocabulary used in everyday situations and for the 

subject, high and medium frequency words or the most often used vocabulary in 

general English and also used in curriculum subjects, and collocations used in 

specific combinations to present curricular concepts (Graff, Koopman & Westhoff, 

2007) (Bentley, 2010, pp. 11-12). 

Sociolinguistic Competence 

Socio-linguistic competence refers to the knowledge and skills involved in using 

language functionally in a social context. Since language is a social phenomenon, 

its use requires sensitivity to social norms and customs which affect to all linguistic 

communication between representatives of different cultures, even if the 

participants are frequently unaware of them. These social norms affect, among other 

factors, rules of address, greetings and politeness, the way in which relations 

between generations, sexes, people of different social status, social groupings are 

expressed through special language markers, linguistically codified rituals, 

differences in register, dialect and accent, through vocal rhythms, namely. 

Sociolinguistic competence has strong zeal to affect all interaction among 
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representatives of diverse cultures, though participants may often be unaware of its 

influence (CEFR 2.1.2, p. 13). 

Appropriacy 

Appropriacy refers to whether a word is suitable for the context it is being used 

in. It is an important aspect of language but an extremely complex one, as decisions 

about how to say things depend on understanding exactly what is right for the 

context and the culture. For example, it may be appropriate to say ‘hold on a minute, 

will you?' in one context and ‘Could you wait a moment, please?' in another 

(Appropriacy, 2008). 

One exponent can express several different functions because its function 

depends on the context. One function can also be expressed through different 

exponents. Expones can express different levels of formality, i.e. more or less 

relaxed ways of saying things. Generally speaking, formal (serious and careful) 

exponents are used in formal situations, informal (relaxed) exponents in formal 

situations and neutral (between formal and informal) exponents in neutral 

situations. It is important to use the level of formality that suits a situation. This is 

called appropriacy. A teacher who greets a class by saying ‘I’d like to wish you all 

a very good morning’ is probably using an exponent of the function of greeting that 

is too formal. A teacher who greets a class by saying ‘Hi, guys’ might be using 

language that is too informal. Both of these could be examples of innapropriate use 

of language. It would probably be appropriate for the teacher to say ‘Good morning, 

everyone’ or something similar (Spratt, Pulverness, & Williams, 2011, p.17).  
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Pragmatic Competence 

Pragmatic competence involves the functional uses of linguistic resources 

(speech acts) using scenarios or predetermined scripts of interactional exchanges. 

It also involves mastery of discourse, cohesion and coherence, the recognition of 

text types and genres, using irony or parody. Even more than in the case of this 

factor than for linguistic competence, the development of pragmatic skills is 

strongly influenced by interactive experience and by the cultural environment 

(CEFR 2.1.2, p. 13). 

Cohesion and coherence 

Cohesion used to be described as “the way certain words or grammatical 

features of a sentence can connect that sentence to its predecessors and successors 

in a text” (Hoey, 1996). According to Tárnyiková (2009), to put it simply, the 

cohesion presents “a surface structure linkage between elements of a text”. 

Continuity of content corresponds with language expression; a text has to be 

cohesive in continuation of statements or paragraphs (Martinková, 2012, p.167). 

The unity of a text is enforced by particles, repetition of words, deictic pronouns 

and adverbials, referring in the frame of the text and out of text as well, further 

grammatical means, e.g., genus and number (Čechová, 2008). Halliday and Hasan 

(1976) speak about cohesive ties (cohesive links) usually divided into 5 groups: 

conjunction, reference, substitution, ellipsis and lexical cohesion (Martinková, 

2012, p.168). 

Grammatical cohesion comprises morphological categories (tense, verbal voice, 

verbal mood, definiteness, recurrence with a shift in parts of speech). Some 
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syntactic categories can also express grammatical cohesion (recurrence of a 

sentence pattern, recursiveness, junction, punctuation marks). Lexical cohesion 

involves many types of lexical replacements (repetition, synonymy, antonymy, 

hyponymy and others). (Tárnyiková, 2009) (Martinková, 2012, p.168). 

Coherence is a feature of the underlying structure of a text. The term coherence 

is used for the content, thematic and semantic fields of a text (based on cause and 

effect relations, temporal frames, sequencing of events etc.). It is used for explicit 

expression of content-based connection. Cohesion is one of the articulations of 

isotopic relations (Daneš 1985), but it is important to keep in mind that “coherence 

of the text is not guaranteed by the presence of cohesive ties.” (Coulthard, 1994) 

(Martinková, 2009, p.168). 

One way to pursue and verify the level of coherence of the texts analyzed within 

the experiment is to observe traces of thematic development. The basic framework 

of a coherent text is created by its thematic structure which belongs to the main 

factors of text coherence (Daneš, Hlavsa & Grepl, 1987). František Daneš (1968) 

started exploring the thematic-rhematic aspect of functional sentence perspective 

and applied the framework of functional sentence perspective to the research of 

higher textual units. Daneš (1985) also explored thematic-rhematic structure of an 

utterance later on, paying attention to “how the choice of theme is motivated by the 

previous context.” (Martinková, 2009, p.168). 

Language Functions 

Newmeyer (1983) described language functions as the study of functions focuses 

on the way that parts of speech stand in line or are ordered together in the language. 
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Functions represent the active use of language for a specific purpose. Students use 

language functions in order to express ideas, communicate with others, and show 

understanding of content in an academic setting (p.9). 

In oral language some common functions may include: giving instructions, 

making requests, defending an argument. In academic writing we use a range of 

specific functions in order to communicate ideas clearly. These include: describing 

processes, comparing or contrasting things or ideas, classifying objects or ideas 

(Newmeyer, 1983, p.13). 

A function is a reason why people communicate. Every time people speak or 

write, they do so for a purpose or function, e.g.  apologizing, advising, thanking, 

greeting, agreeing, interrupting, clarifying, disagreeing, expressing obligation, 

inviting, refusing, expressing preferences, retelling past events. Functions are a way 

of describing language use. Language can be also described grammatically or 

lexically (through vocabulary) (Spratt, Pulverness, & Williams, 2011, p.17). 

When people describe language through functions they emphasize the use of the 

language and its meaning for the people who are in the context where it is used. The 

language people use to express a function is called an exponenet. An exponent can 

express several functions. It all dependes on the context it is used in. For example, 

think of the exponent ‘I’m so tired’. This could be an exponent of the function of 

describing feelings, but the context may change its meaning (Spratt, Pulverness, & 

Williams, 2011, p.17). 
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e. MATERIALS AND METHODS 

  

Materials  

The materials that were necessary to develop successfully this research were: 

human resources, students of first year “E” BGU who participated in the 

development of this research, the English teacher who assessed student’s work, and 

the thesis advisor who helped and gave suggestions to the researcher to develop and 

apply the intervention plan. The material resources used include: the students’ book 

A2.2., flashcards, and Content and Language Integrated Learning activities such as: 

loop or dominoes, pyramid discussion and hot seat used to improve Communicative 

Competence. Technical materials were: one computer that was necessary to type 

the information needed to develop the research work. 

Design of the research 

Action research is a process in which participants examine their own educational 

practice systematically and carefully, using the techniques of research. It is based 

on the following assumptions: Teachers and principals work best on problems they 

have identified for themselves, teachers and principals become more effective when 

encouraged to examine and assess their own work and then consider ways of 

working differently, teachers and principals help each other by working 

collaboratively, and working with colleagues helps teachers and principals in their 

professional development (Ferrance, 2000, p.3).      

The present work was designed based on Action Research owing to this kind of 

research in education is useful to improve the teaching-learning process. It can help 
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students, administrators, managers, etc. due to their importance in the action 

research process. It was useful for the teacher candidate to find an immediate 

solution to the problem about communicative competence. The solution involved 

Content and Language Integrated Learning activities. 

This action research had the purpose of improving communicative competence 

through Content and Language Integrated Learning activities. Action Research 

allowed the researcher to become a participant to study several aspects in the 

problematic situation. Analyze and reflect on the results that will be derived from 

the application of different Content and Language Integrated Learning activities to 

improve communicative competence among first year “E” BGU students at Unidad 

Educativa del Milenio Bernardo Valdivieso during the academic period 2018-2019 

Methods 

During the development of this research work different methods were used. The 

following general methods were applied in the descriptive research:  

The Scientific Method: The scientific method facilitated the study of different 

Content and Language Integrated Learning activities to improve the 

Communicative Competence. In addition, this method was useful for the teacher 

candidate to develop the observation phases before and during the application of 

the intervention plans. Moreover, the scientific method assisted with finding the 

possible solution of the issue through gathering data to make relevant predictions 

and analysis of the research problem.   

The Descriptive Method: The descriptive method was useful for the 

practitioner to describe easily the students’ situation during the different stages of 
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the study, and the kind of resources used by the teacher candidate. Moreover, this 

method explained and analyzed the object of the current investigation in the 

simplest possible way. 

The Statistic Method: Through the Statistical Method the researcher collected 

and analyzed the data gathered, which was represented in graphics such as: pie 

chart, bar chart, grouped bars, doughnut chart, horizontal bars, etc. to show the 

percentages and results from the observation checklist and test previously applied 

to students. Then, the researcher made a quantitative and qualitative analysis. The 

interpretation according to the theoretical reference was written in the conclusions. 

Analytical Method: This method was used since the information was collected 

and evaluated. This process was careful and preserved an order that allows the 

general idea to be reassembled once the analysis was concluded.  

Synthetic Method: The synthetic method helped during the reconstruction of 

the parts of a whole until. Therefore, it was affirmed that to achieve the synthesis, 

a previous analysis of the phenomenon was required.  

The Analytic/Synthetic Method helped the researcher to examine all the 

information gathered through instruments such as: observation checklist, pre and 

post-test. After analyzing all the information, the researcher interpreted and 

logically analyzed the data to draft a report with the conclusions. 

Techniques and instruments 

Data Collection 

Quantitative and qualitative elements were selected for data collection due to 

this work is based on Action Research. Qualitative research was used to gain an 
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understanding of underlying reasons, opinions, and motivations. It helped to 

develop ideas for potential quantitative research whereas Quantitative Research is 

used to quantify the problem by way of generating numerical data. Quantitative 

Research used measurable data to formulate facts and uncover patterns in research. 

Both, quantitative and qualitative data instruments were made by the researcher 

taking into account the principles of question construction. The researcher gathered 

enough information from tests and observation sheets which are quantitative and 

qualitative.  

      Tests: Tests were applied to students to develop Communicative Competence 

based on Content and Learning Integrated Learning activities. To this end, tests 

gathered a numerical score by which the researcher calculated the mean to compare 

between the pre and post-test results. 

      Pre – Test / Post - Test: The pre and post tests were applied at the beginning 

and at the end of the intervention plan. At the beginning, the pre-test with six 

multiple choice questions was given to measure the performance of Communicative 

Competence that students already have, and at the end to measure the performance 

of Communicative Competence achieved by the students after the intervention plan. 

The Content and Language Integrated Learning activities were applied to students 

with the purpose to make a pre-test and post-test comparison of the Communicative 

Competence of the participants of first year BGU at Unidad Educativa del Milenio 

Bernardo Valdivieso in the academic period 2018 – 2019. 

      Questionnaires: Questionnaires were given to the participants to answer 

questions related to students’ feelings and attitudes toward Communicative 
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Competence through Content and Language Integrated Learning activities. 

Moreover, a pre and post-test questionnaire were distributed to create a comparison 

between the results obtained. The information gathered through questionnaires 

supported the pre and post-test results. 

     Observation: Observation was a systematic data collection approach. 

Researchers used all of their senses to examine people in natural settings or 

naturally occurring situations. Through observation the researcher knew about 

participative and non-participative observations. In this study, it was applied 

through an observation sheet and a field note. The observation was developed 

during the normal English classes among students in first year BGU at Unidad 

Educativa del Milenio Bernardo Valdivieso morning session. Two types of 

observation previously mentioned will be detailed. 

Nonparticipant observation: The researcher did not take part in the group to 

be observed, he observed the events or situations. Non-participant observation 

aimed to identify the main issue of the research problem among students in first 

year BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session 

during the 2018-2019 academic year, which was supported with the participant 

observation. The principal instrument in the non-participant observation was the 

observation sheet. 

Observation sheet: The aim of the activity was to develop a set of notes that 

described the scene and people as much as possible. In addition, the observation 

sheet described comprehensively the most significant aspects of the dependent 

variable.  
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Participant observation: The researcher took a hugely significant part in the 

group to be observed through watching the events or situations and the researcher 

freely interacted in the current problematic situation be involved in students’ event 

behaviors using Content and Language Integrated Learning activities to improve 

Communicative Competence among students in first year BGU at Unidad 

Educativa del Milenio Bernardo Valdivieso of Loja city during the 2018- 2019 

academic year. The field note sheet was the most useful instrument in participant 

observation. 

Field notes: Using field notes the researcher recorded a description of the events, 

activities and people involved in the research project. The researcher recorded many 

students’ attitudes, for example, participants’ behaviors, and feelings about Content 

and Language Integrated Learning to improve Communicative Competence. 

Population 

The population was 38 students of the first year “E” BGU students at Unidad 

Educativa del Milenio Bernardo Valdivieso. There were 38 students, 24 men and 

14 women, who are between fifteen to seventeen years old and the teacher candidate 

of this study who was going to take part in the intervention plan. 
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f. RESULTS 

 

This section details how the objectives of this research work were accomplished.  

The first objective about the theoretical and methodological references was 

achieved by searching and reading several books and articles about the two 

variables Content and Language Integrated Learning activities and Communicative 

Competence, it was also necessary to look for useful information on the internet to 

design the research instruments, to plan the intervention, and to support and analyze 

the results.  

The second objective was achieved analyzing the issues that difficult the 

improvement of Communicative Competence, which was fulfilled through the 

analysis of the pre-test results, which allowed the researcher to diagnose the 

students’ limitations in Communicative Competence.  

The third objective was achieved through the design of the intervention plan, 

which included eight lessons using different Content and Language Integrated 

Learning activities. This intervention plan was executed during two months with 

first year BGU students.  

The fourth objective was accomplished through the application of Content and 

Language Integrated Learning activities during the development of the classroom 

activities and the results obtained from the pre and post-test and questionnaires.  

The fifth objective was reached through the analysis of the results obtained from 

the post-test, which were useful to corroborate the level of students’ improvement 
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and the effectiveness that Content and Language Integrated Learning activities had 

on Communicative Competence. 

Pre-Test Results 

Objective Two: To analyze the main issues that difficult the improvement of 

Communicative Competence among students in first year “E” BGU at Unidad Educativa 

del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year. 

a. Table 1 

Pre-test Score of Students of the First Year “E” in Communicative Competence. 

Students’  

code 

GS 

/2 

VU 

/2 

A 

/2 

CC 

/2 

LF 

/2 

TOTAL 

/10 

UEMBV 001 1.00 0.00 0.00 0.50 1.50 3.00 

UEMBV 002 1.00 1.00 0.00 1.50 0.50 4.00 

UEMBV 003 0.00 0.50 0.50 0.25 0.00 1.25 
UEMBV 004 0.50 1.00 2.00 1.50 2.00 7.00 

UEMBV 005 0.00 2.00 1.00 0.00 0.00 3.00 

UEMBV 006 1.00 0.00 0.50 0.00 0.50 2.00 
UEMBV 007 1.50 0.00 0.00 0.50 1.00 3.00 

UEMBV 008 1.50 0.00 1.00 1.00 1.00 4.50 

UEMBV 009 1.00 0.00 0.00 0.50 1.00 2.50 

UEMBV 010 1.50 1.00 0.50 0.50 1.00 4.50 

UEMBV 011 0.50 0.00 0.50 0.75 1.50 3.25 

UEMBV 012 1.00 1.00 2.00 1.50 1.00 6.50 
UEMBV 013 0.50 0.50 0.50 1.00 1.00 3.50 

UEMBV 014 0.50 0.50 1.00 0.25 0.00 2.25 

UEMBV 015 0.50 0.50 0.50 1.50 2.00 5.00 
UEMBV 016 0.50 0.00 0.50 1.00 1.00 3.00 

UEMBV 017 1.50 1.00 0.50 0.50 2.00 5.50 

UEMBV 018 0.50 0.00 0.50 0.50 1.00 2.50 
UEMBV 019 0.00 1.00 0.00 0.50 0.00 1.50 

UEMBV 020 1.00 0.50 1.50 0.50 2.00 5.50 

UEMBV 021 1.50 0.50 0.50 1.00 2.00 5.50 

UEMBV 022 1.50 0.50 0.00 1.50 1.00 4.50 
UEMBV 023 0.50 0.50 0.00 1.25 0.50 2.75 

UEMBV 024 1.50 0.50 0.00 1.00 1.00 4.00 

UEMBV 025 1.00 0.00 1.00 0.50 0.00 2.50 

UEMBV 026 0.00 0.50 1.00 0.25 0.50 2.25 
UEMBV 027 1.50 0.00 0.00 0.25 1.00 2.75 

UEMBV 028 1.00 1.00 0.50 1.25 0.50 4.25 

UEMBV 029 0.50 0.50 1.00 0.75 1.00 3.75 
UEMBV 030 0.50 0.50 2.00 1.25 1.00 5.25 

UEMBV 031 0.50 0.50 0.50 0.75 0.00 2.25 

UEMBV 032 0.50 0.00 0.50 0.75 1.50 3.25 
UEMBV 033 0.50 1.00 0.00 0.50 2.00 4.00 

UEMBV 034 1.50 0.50 0.50 0.75 1.50 4.75 

UEMBV 035 1.50 0.50 0.50 0.50 0.00 3.00 
UEMBV 036 1.00 0.50 0.50 0.75 1.50 4.25 

UEMBV 037 0.00 2.00 0.00 0.50 1.00 3.50 

UEMBV 038 0.00 2.00 0.50 0.75 2.00 5.25 
Mean 0.80 0.58 0.58 0.75 1.00 3.71 

Note. UEBV= Unidad Educativa del Milenio “Bernardo Valdivieso”; 001 = Students’ code; GS = Use of grammatical 

structure; VU = Vocabulary usage; A = Appropriacy; CC = Cohesion and Coherence; LF = Language Functions. 
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b. Interpretation and Analysis 

     According to the results obtained in Table 1, students achieved the total score 

mean of 3.71/10, which shows that students got a failing level in communicative 

competence, (see grading scale pg.136). The highest mean score gathered was 1/2 

in the aspect of language functions. Students were able to understand and choose 

the appropriate language function to express needs and to express likes, but they 

got confused language function to retell events and describe people. The lowest 

mean score in both aspects of vocabulary usage and appropriacy gathered was 

0.58/2. In the indicator related to vocabulary usage, students do not know when to 

use the different linking words for giving examples, adding information and 

contrasting ideas. Likewise, in the appropriacy aspect students were not able to 

complete the conversations using idiomatic expressions: being in the same 

situation, to study hard, to postpone an invitation for another time and to talk about 

a very exciting novel or book.  

     It was evident that students’ limitations were concerning to the numerous 

mistakes using the correct grammatical structure in simple sentences when 

completing conversations with the most suitable idioms or linking words to connect 

a paragraph with cohesion and coherence according to the appropriate language 

functions. 

     In reference to the aspects previously mentioned, the Common European 

Framework model of Communicative Competence describes what learners have to 

learn in order to use a language for interaction through three competences: 

Sociolinguistic Competence, Linguistic Competence and Pragmatic Competence. 
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Linguistic competence refers to the learners’ ability to use language items for 

communicative purposes. It stresses the mastery of phonology, morphology, 

semantics, lexis, syntax, grammar and orthographic competences Socio-linguistic 

competence refers to the knowledge and skills involved in using language 

functionally in a social context. Pragmatic competence involves the functional uses 

of linguistic resources (speech acts) using scenarios or predetermined scripts of 

interactional exchanges. It also involves mastery of discourse, cohesion and 

coherence, the recognition of text types and genres (CEFR, 2001, p.12). 

Comparison of the Pre and Post Questionnaire Results 

Objective four: To apply the most suitable activities of Content and Language 

Integrated Learning to improve Communicative Competence among students in 

first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning 

session of Loja city during the 2018-2019 academic year. 

Question 1: How frequently do you interact with the teacher and your classmates 

during the class? 

a. Table 2 

Interaction with the teacher and classmates during the class. 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Always 1 3 17 45 

Often 4 11 11 29 

Sometimes 11 29 8 21 

Hardly ever 7 18 2 5 

Never 15 39 0 0 

Total 38 100% 38 100% 
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b. Figure 1 

 

c. Interpretation and Analysis 

Based on the results gathered in Table 2, several students (39%) answered that 

they never interact with the teacher and classmates during class. This indicates that 

they do not have the appropriate knowledge about phrases in English to 

communicate. However, after applying the intervention plan, 45% of students 

answered that they always interact with the teacher and classmates during class. 

They can interact using grammatical structures and the appropriate language 

functions in English.  Language for learning speak to the metacognition of how to 

learn. It includes the development of learning strategies and communicative skills 

for interaction between teachers and learners, and learners with each other in order 

to acquire input, seek clarification, and make and express meaning (Campillo,2016, 

p. 9). 
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Question 2: How often do you share ideas in English during the class? 

Sharing ideas in English during the class. 

a. Table 3 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Always 2 5 12 32 

Often 0 0 14 37 

Sometimes 14 37 8 21 

Hardly ever 4 11 4 10 

Never 18 47 0 0 

Total 38 100% 38 100% 

 

b. Figure 2 

 

c. Interpretation and analysis 

According to the findings in Table 3, several students (47%) answered that they 

never share their ideas in English during the class. They are shy, they do not talk to 

avoid being misunderstood and prefer to share ideas in Spanish during the class. 

The interference of the mother tongue is affecting their ability to communicate 

appropriately in English. Nevertheless, after the intervention plan, 37% of students 

often share their ideas during the class. They overcame their shyness and are self-
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confident to express themselves in the foreign language. Learners need to develop 

communication skills for curricular subjects. They need to express and interpret 

facts, data, thoughts and feelings, both in writing as well as orally. Communication 

skills are important for expressing ideas about the subject content and to help 

learners to work together (Bentley, 2011, p. 16). 

Question 3: Do Content and Language Integrated Learning activities help you to 

communicate during the class? 

CLIL activities to communicate during the class. 

a. Table 4 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Always 3 8 20 37 

Often 7 18 11 45 

Sometimes 18 48 6 15 

Hardly ever 3 8 1 3 

Never 7 18 0 0 

Total 38 100% 38 100% 

 

b. Figure 3 

 

 

0

5

10

15

20

25

30

35

40

Pre Questionnaire Post Questionnaire

8

37

18

4548

15

8

3

18

0

CLIL activities to communicate during the class

Always Often Sometimes Hardly ever Never



42 
 

c. Interpretation and analysis 

As it can be appreciated in Table 4, several students (48%) thought that Content 

and Language Integrated Learning activities sometimes help them to communicate 

during the class. The activities developed were not appropriate to let students talk 

each other in class since the tasks were completed individually most of the time. 

However, after the application of the intervention plan, 45% of students said that 

Content and Language Integrated Learning activities were useful to communicate 

during the class. These activities gave students the necessity to communicate in 

English to complete the task and make them be active participants in the classroom. 

According to Bentley (2010), learners have to produce subject language in both oral 

and written forms. Teachers need to encourage learners to participate in meaningful 

interaction in the classroom. Content and Language Integrated Learning aims to 

increase STT (student talking time) and reduce TTT (teacher talking time).  

Question 4: From the following list. Mark the activities your teacher uses during 

the class. 

Activities the teacher uses during the class. 

a. Table 5 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Hot seat 0 0 0 0 

Pyramid discussion 15 39 0 0 

Loop or domino games 6 16 0 0 

None 17 45 0 0 

All the options 0 0 38 100 

Total 38 100% 38 100% 
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b. Figure 4 

 

c. Interpretation and analysis 

Based on the results gathered in Table 5, several students (45%) said that teacher 

does not use any of these activities, but 39% of students answered that the teacher 

uses pyramid discussion in class. This indicates that the activity was focused on 

describing pictures and do not give students the freedom to use the language as 

needed. Nevertheless, after the application of the intervention plan, 100% of 

students said that hot seat, pyramid discussion and loop or domino games were used 

in class to improve their communicative competences. Content and Language 

Integrated Learning activities allow students to participate actively in class and give 

them the opportunity to develop skills using the vocabulary learned in each lesson. 

Loop or domino games can be used to revisit content vocabulary and they develop 

accuracy and intensive listening skills. Pyramid discussion develops oral 
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communication, collaboration and production of content vocabulary. Hot seat is an 

oral activity to develop communicative fluency, questioning skills, and reporting of 

accurate content facts (Bentley, 2011). 

Question 5: Are Content and Language Integrated Learning activities easy to 

develop in class? 

Development of CLIL activities in class. 

a. Table 6 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Always 2 5 17 45 

Often 5 13 14 37 

Sometimes 19 50 6 15 

Hardly ever 3 8 1 3 

Never 9 24 0 0 

Total 38 100% 38 100% 

 

b. Figure 5 
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c. Interpretation and analysis 

According to the results in Table 6, half of the students (50%) answered that 

Content and Language Integrated Learning activities are sometimes easy to develop 

in class. The activities sometimes were simple for students to develop, but in other 

lesson the tasks were too long for students to complete in a determined time. 

However, after the intervention plan, 45% of students answered that the activities 

were always easy to develop in class. Students got familiar with the activities and 

complete them effectively. Also, they understood the instructions to develop the 

activities. Campillo (2016) claims that “Content and Language Integrated Learning 

is an educational approach focused on content and language. In this approach an 

additional language is used as a tool for learning and teaching content and language 

at the same time” (p.8). 

Post-Test Results 

Objective Five: To validate the results obtained after the application of the 

intervention plan about Content and Language Integrated Learning activities to 

improve Communicative Competence among students in first year “E” BGU at 

Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city 

during the 2018-2019 academic year. 
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a. Table 7 

Post-Test Scores of Students of the First Year “E” in Communicative Competence. 

Students’  

code 

GS 

/2 

VU 

/2 

A 

/2 

CC 

/2 

LF 

/2 

TOTAL/ 

10 

UEMBV 001 2.00 1,00 1,00 0,75 2,00 6,75 

UEMBV 002 1.50 1,50 1,00 2,00 1,50 7,50 

UEMBV 003 1.00 1,00 1,00 0,50 1,50 5,00 

UEMBV 004 2.00 2,00 2,00 2,00 2,00 10,00 

UEMBV 005 1.00 2,00 2,00 0,25 1,00 6,25 

UEMBV 006 2,00 1,00 1,50 0,75 1,50 6,75 

UEMBV 007 2,00 1,00 1,50 0,50 2,00 7,00 

UEMBV 008 2,00 0,50 1,50 1,00 2,00 7,00 

UEMBV 009 1,00 1,00 0,50 0,75 1,50 4,75 

UEMBV 010 2,00 1,00 1,00 0,75 2,00 6,75 

UEMBV 011 1,50 0,50 1,50 1,00 2,00 6,50 

UEMBV 012 2,00 1,00 2,00 1,50 2,00 8,50 

UEMBV 013 1,00 1,00 0,50 1,00 2,00 5,50 

UEMBV 014 1,00 1,00 1,00 0,50 2,00 5,50 

UEMBV 015 1,00 2,00 1,00 2,00 2,00 8,00 

UEMBV 016 0,50 1,00 0,50 1,00 2,00 5,00 

UEMBV 017 2,00 1,50 1,50 1,50 2,00 8,50 

UEMBV 018 1,50 1,00 1,50 0,75 2,00 6,75 

UEMBV 019 2,00 1,50 1,00 0,50 0,50 5,50 

UEMBV 020 1,50 1,50 2,00 1,25 2,00 8,25 

UEMBV 021 2,00 1,00 1,00 1,25 2,00 7,25 

UEMBV 022 2,00 1,00 0,00 1,50 2,00 6,50 

UEMBV 023 2,00 1,00 0,50 1,25 1,50 6,25 

UEMBV 024 2,00 1,00 1,00 1,00 2,00 7,00 

UEMBV 025 2,00 1,00 1,50 0,50 1,00 6,00 

UEMBV 026 1,50 1,50 2,00 1,50 1,50 8,00 

UEMBV 027 2,00 0,50 0,50 1,25 2,00 6,25 

UEMBV 028 2,00 1,50 1,00 1,25 2,00 7,75 

UEMBV 029 1,00 1,50 2,00 1,50 2,00 8,00 

UEMBV 030 1,00 1,00 1,50 0,25 2,00 5,75 

UEMBV 031 1,00 1,00 1,00 1,00 1,00 5,00 

UEMBV 032 1,00 1,50 1,00 1,00 2,00 6,50 

UEMBV 033 1,50 2,00 1,00 1,00 2,00 7,50 

UEMBV 034 2,00 1,00 1,50 1,00 2,00 7,50 

UEMBV 035 2,00 1,00 1,00 1,00 1,00 6,00 

UEMBV 036 2,00 1,50 1,00 1,00 2,00 7,50 

UEMBV 037 1,00 2,00 0,50 0,75 1,50 5,75 

UEMBV 038 2,00 2,00 1,00 1,00 2,00 8,00 

Mean 2,00 1,50 1,00 0,87 2,00 7,37 
Note. UEBV – Unidad Educativa del Milenio “Bernardo Valdivieso”, 001 – Students’ code, GS=Use of grammatical structure, 

VU=Vocabulary usage, A=Appropriacy, CC=Cohesion and Coherence, LF=Language Functions. 

 

b. Interpretation and Analysis 

According to the results in table 7, students gathered an average level in 

Communicative Competence (see grading scale, p. 137), which is demonstrated 

with the mean score of 7.37/10. It indicates that students improved their 



47 
 

communicative competence in the use of grammatical structures, vocabulary usage, 

appropriacy, cohesion and coherence, and language functions through the use of 

Content and Language Integrated Learning activities. The highest mean score was 

in the use of grammatical structures and language functions which high score in 

both was 2/2. This points out the significant improvement that students had after 

the intervention plan. Students could use present perfect tense to talk about 

experiences and using for and since. Likewise, they were able to recognize the 

different language functions to describe location, express needs, express likes and 

retelling past events. However, the lowest mean score that students got was 0.87/2 

in cohesion and coherence. This shows that students continued being not able to 

order a text correctly and they cannot recognize coherence in paragraphs. 

In conclusion, students improved considerably their Communicative 

Competence. Students can communicate satisfactorily using grammatical structures 

and the appropriate language functions to being able to share ideas and interact 

during the class. However, they keep having difficulties on organizing ideas with 

cohesion and coherence. 

Hymes (1972) presented his basic foundation of communicative competence 

claiming that “children acquire socio-cultural rules such as when to speak, when 

not, what to talk about, with whom, in what manner at the same time as they acquire 

knowledge of grammatical rules” (Eghtesadi, 2017, p.37). 
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Comparing Pre-Post Test Means 

a. Table 8 

Comparison of the Pre-Post Test Results 

Indicators Pre-Test Post Test 

Use of Grammatical Structure 0,80 2,00 

Vocabulary Usage 0,58 1,50 

Appropriacy 0,58 1,00 

Cohesion and Coherence 0,75 0,87 

Language Functions 1,00 2,00 

Mean 3,71 7,37 
 

b. Figure 6 

 

 
 

c. Interpretation and analysis 

     The findings obtained in Table 8 shows the strengths and weaknesses that first 

year BGU students at Unidad Educativa del Milenio Bernardo Valdivieso had 

before and after the intervention plan. They improved their communicative 

competence as it is demonstrated in the total mean score in the pre-test which was 

3.71/10 and in the post-test the mean score was 7.37/10. The increase that students 
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had was proved with the scores obtained in each indicator; in the use of grammatical 

structure 0.80/2 to 2, in vocabulary usage from 0.58/2 to 1.50, in appropriacy from 

0.58/2 to 1, in cohesion and coherence from 0.75/2 to 0.87/2 and in language 

functions from 1/2 to 2. The implementation of Content and Language Integrated 

Learning activities succeed, since it motivated students to learn the foreign 

language unconsciously while they developed the activities and they enjoyed 

working in groups, sharing their ideas in English with each other and participating 

actively during the class. 
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  g.  DISCUSSION  

 

Based on the findings of the research work, results revealed that the use of 

Content and Language Integrated Learning activities helped on the improvement of 

students’ Communicative Competence. This was showed through the findings in 

the pre-post tests and pre-´post questionnaires, applied to 38 students of first year 

“E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso. This 

improvement on learners’ communicative competence is evidenced in the 

considerable increment of student’s mean score from the pre-test that was 3.71/10, 

but after the post-test the mean score was 7.3/10. The findings were consistent with 

Campillo (2016) who argues that Content and Language Integrated Learning is an 

educational approach focused on content and language. In this approach an 

additional language is used as a tool for learning and teaching content and language 

at the same time. 

The aspects considered to evaluate students’ communicative competence were: 

use of grammatical structure, vocabulary usage, appropriacy, cohesion and 

coherence and language functions. The pre-test results showed that in the use of 

grammatical structure students were not able to write sentences and questions using 

the correct structure and word order. In the indicator related to vocabulary usage, 

students do not know when to use the different linking words for giving examples, 

adding information and contrasting ideas. At the same time, in the appropriacy 

aspect students were not able to complete the conversations using idiomatic 

expressions to talk about being in the same situation, to study hard, to postpone an 



51 
 

invitation for another time and to talk about a very exciting novel or book. Also, 

they presented limitations in ordering a paragraph with cohesion and coherence. 

Likewise, students got confused with retelling events and describing people. In 

conclusion through Content and Language Integrated Learning activities students 

learned how to communicate appropriately with their classmates. 

At the beginning of the intervention plan, students faced difficulties to develop 

Content and Language Integrated Learning activities due to their passive 

participation in the English classes. Learners were shy and nervous when sharing 

ideas in English, they talked in Spanish, and preferred not to work in groups. 

Nevertheless, during the intervention plan students’ attitude towards Content and 

Language Integrated Learning activities improved step by step. It took a couple of 

classes for students to get used to these activities. Students started to participate 

actively in groups to complete the tasks, they used English in class to communicate 

with teacher and classmates with simple phrases. At the end of the intervention plan, 

students’ participation increased significantly. They showed confidence when 

asking and answering question during the activities in the classroom, group work 

cooperation was evident. Also, the interaction and communication with teacher and 

classmates increased significantly 

Additionally, the research had strengths and limitations while the intervention 

plan was applied. The strengths in the application of the intervention plan were that 

students felt motivated to learn with the use of Content and Language Integrated 

Learning activities, such as hot seat, pyramid discussion and loop or domino games. 

These activities were interesting and new for them, this made the learning process 
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dynamic and interactive. On the other hand, one of the limitations presented in the 

application of the intervention plan was the number of the students in the class, and 

the size of the classroom was not the adequate to work. Sometimes the students 

were too noisy and the activities could not be achieved in the expected time, but 

generally the experience worth it. 

Finally, the progress that students experienced using Content and Language 

Integrated Learning activities to develop communicative competence was evident. 

Students were engaged and felt motivated to improve their communicative 

competence, likewise they were excited participating in the new activities in which 

they learnt how to communicate unconsciously. Once students understood the 

activities, they could interact in the classroom, work in groups cooperatively, use 

their body language in the activities and overcame their insecurities to express in 

English during the class. To conclude, it is important to highlight the role that 

Content and Language Integrated Learning activities played in the students’ 

improvement of communicative competence, validated in the students’ abilities to 

communicate each other overcoming their weaknesses. 
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h. CONCLUSIONS 

 

The issues detected among first “E” BGU students were concerning to the 

formation of sentences and questions, the appropriate use of linking words to 

connect paragraphs of a text, the identification of the parts in a paragraph, they 

could not use idioms in conversations according to the context to sound fluent in 

English. They did not use phrases to express themselves according to their language 

functions. Another issue was that learners did not use English to express 

themselves, and the use of activities on the book were not focused on develop 

communicative competence. 

The application of Content and Language Integrated Learning activities such as: 

hot seat, pyramid discussion and loop or domino games were useful to develop 

Communicative Competence. Learners write sentences and questions according to 

the grammatical structures, use linking words to connect ideas in a text and 

idiomatic expressions to talk during conversations. Students associate content 

learned to communicate and interact with the teacher and classmates. The activities 

mentioned before, help students to overcome limitations when communicating in 

English, Content and Language Integrated Learning activities promote group 

cooperation and students learned the target language unconsciously while studying 

content. 

The post-test results obtained proved the effectiveness that Content and 

Language Integrated Learning activities had to improve Communicative 

Competence. Students communication in English with their teacher and classmates 
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increased up to the point they stopped using Spanish in class, instead they used 

simple phrases in English to be understood. Besides, the activities motivated 

students to participate actively in class, and encouraged group work cooperation in 

the classroom. 
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i. RECOMMENDATIONS 

 

Educators should implement Content and Language Integrated Learning   

activities to help students to overcome their weaknesses in Communicative 

Competence. These activities help students to work cooperatively in groups. 

Teachers should not allow students to talk in Spanish during the class due to 

students need to make an effort to produce the language to communicate and 

interact with each other with simple phrases while they complete different tasks. In 

addition, teachers had better use Content and Language Integrated Learning 

activities to engage students in the learning of English while they use it 

unconsciously to develop the tasks. 

It is fundamental that teachers use Content and Language Integrated Learning 

activities such as: hot seat, pyramid discussion and loop or domino games to 

improve students’ Communicative Competence in different aspects: writing 

sentences and questions according to the grammatical structures, using linking 

words to connect ideas in a text and using idiomatic expressions to talk in 

conversations while they interact and communicate with the teacher and classmates 

using appropriate language functions. Learners, also increase their willingness to 

participate actively in class, expressing ideas and feelings with teacher and 

classmates, working cooperatively in groups without using Spanish in class.  

Educators should evaluate all the Content and Language Integrated Learning 

activities and validate their effectiveness in the classroom, Then, teachers should 

include them on their lessons to improve students’ Communicative Competence. 
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Content and Language Integrated Learning activities are helpful resources to be 

used to teach English as a foreign language, making students communicate while 

developing the tasks in class.  
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b. PROBLEM STATEMENT 

 

Background 

To develop this research project, it is convenient to locate the Educational 

Institution where it will be carried out. 

Unidad Educativa del Milenio Bernardo Valdivieso is a secular institution that 

welcomes children, teenagers and youth, to provide with quality and warmth an 

influential education. Educating citizens with high academic standards, integrity, 

inquiry, with solid convictions. For students to be capable of inserting themselves 

into national and international higher education or jobs in the country and around 

the world, through qualified and committed teachers to building a new equal society 

that consolidates the national educational project. (La Hora, 2013) 

Unidad Educativa del Milenio Bernardo Valdivieso was the first high school in 

the city of Loja, which over the years has become one of the most prestigious high 

schools in Ecuador. Unidad Educativa del Milenio Bernardo Valdivieso was created 

in 1726 as the first educational institution in South America. It was founded by 

decree of El Libertador Simon Bolivar in 1826 while touring the plains and green 

meadows of the known nations that he emancipated. These days, the emblematic 

Bernardo Valdivieso turned into Unidad Educativa del Milenio. Since a few years 

ago most of the infrastructure was rebuilt. Ex-president Correa said that the 

construction of this project required an investment of around 14 million dollars in 

2014. (La Hora, 2013) 
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It is recognized for the immeasurable legacy of men and women who were 

educated in the institution. Bernardo Valdivieso bears the name of an illustrious 

Lojano who fought for great conquests for the benefit of education. 

In this educational establishment that has 288 years of history, many characters 

such as Isidro Ayora, Benjamín Carrión, Ángel Felicísimo Rojas, Pablo Palacio, 

Pío Jaramillo Alvarado, Miguel Riofrío and Matilde Hidalgo de Prócel; among 

others, studied here. (La Hora, 2013) 

Bernardo Valdivieso has 7 blocks dedicated to the education of the 3,145 

students who study at the institution. Among the recreational áreas, there are six 

multipurpose courts and two courts of synthetic turf. Additionally, the general 

library, civic courtyard, two dining rooms-multipurpose rooms, three bars, two 

copying areas, Coliseum, swimming pool, parking, locker rooms and administrative 

block are available to students and the educational community. (La Hora, 2013) 

Current Situation of the Research Problem 

Content and Language Integrated Learning refers to the subjects or parts of 

subjects can be taught through any foreign language with dual-focused aims. 

Specifically, the learning of the subject content and the simultaneous learning of a 

foreign language. The several benefits of Content and Language Integrated 

Learning can be seen in terms of cultural awareness, internationalization, language 

competence, preparation for both study and working life, and increased motivation. 

Communicative competence refers to a learner’s ability to use language to 

communicate successfully in authentic social and school environments. It may also 

be described as the ability to produce and understand difficult or easy sentences 
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which are produced and adapted to many circumstances. Moreover, communicative 

competence refers to the ability to understand meaning between two or more 

speakers. (Canale & Swain, 1980) 

Content and Language Integrated Learning works particularly to emphasize the 

integrated skills of communicative competence that involves comprehension and 

production. Authentic language interaction in classroom has an important role 

because it is taken from real life situations. The purpose of the activities is to 

produce and promote real communicative interactions. (Campillo, 2016), 

Most European curricular designs agree that, at the end of the secondary 

education, students should be qualified enough to fully develop their 

communicative comprehensive and expressive abilities in a foreign language in 

everyday situations of social communication. However, huge inequalities in this 

ability are currently found among students from different countries. This diversity 

shows the advantages and disadvantages that, European citizens will have in diverse 

interactions related to the effective use of languages.  (Cañado, 2012). 

In Ecuador, students who start in the first year BGU are expected to reach at least 

the level A2.2 according with the European Framework of Reference (CEFR). This 

implies that the language competence of a basic user level A2 has been achieved. 

Therefore, this is accomplished when language learners are capable of 

understanding basic information about themselves and their family, shopping, and 

places of interest. At this level, they are also able to communicate to develop simple 

tasks in which the information is related to daily activities that do not require much 
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verbal interaction. Learners are also able to express ideas in simple terms related to 

their past activities, surroundings, and immediate needs. (Villalba & Rosero, 2014). 

 Despite this, first year BGU students are not able to socialize in basic terms by 

expressing opinions and attitudes using English as a Foreign Language. Learners 

do not have knowledge of grammatical structure and different rules of morphology, 

syntax, semantics and phonology according to the level A2.2. This is owing to the 

absence of knowledge in language functions which are determinant to share an idea 

with other person and come to an agreement about the topic discussed. 

Communication strategies should be accomplished in the specific goal according to 

the National Curriculum Guidelines. That’s why communication among the teacher 

and classmates needs to be improved. (Villalba & Rosero, 2014). 

In addition, students have many difficulties communicating naturally with the 

teacher and their classmates because their ideas are not coherent, they are not able 

to use phrases and sentences related to simple routines and tasks in the target 

language. It causes that students prefer not to talk during the class and they avoid 

producing and sharing their ideas. As a result, this research project proposes to 

investigate Content and Language Integrated Learning and its activities to improve 

communicative competence among first year BGU students which will allow them 

to communicate better through understanding and using grammatical structures, 

vocabulary, appropriacy, language functions; and, cohesive and coherence ideas 

through expressions in classroom, daily activities and specific content related to 

culture. 
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Research Problem 

      Considering the previous mentioned elements, it is fundamental to research the 

following problem: 

HOW DO CONTENT AND LANGUAGE INTEGRATED LEARNING 

ACTIVITIES IMPROVE COMMUNICATIVE COMPETENCE AMONG 

STUDENTS IN FIRST YEAR “E” OF BGU AT UNIDAD EDUCATIVA DEL 

MILENIO BERNARDO VALDIVIESO MORNING SESSION IN LOJA 

CITY DURING THE 2018-2019 ACADEMIC YEAR?  

Delimitations of the research 

Timing 

    The present research work about Content and Language Integrated Learning to 

improve communicative competence will be carried out during the academic period 

2018-2019 academic year.  

Location 

     This research work will be carried out at Unidad Educativa del Milenio Bernardo 

Valdivieso morning session of Loja city. This institution is located on Eduardo 

Kingman Avenue and Catamayo Street in “La Pradera” neighborhood. 

Participants 

     In this research work the participants will be the students of first year “E” BGU 

at Unidad Educativa del Milenio Bernardo Valdivieso morning session, who are 

all about fifteen to seventeen years old. There are 38 students, in addition, the 

teacher candidate for this study who is going to take part in the intervention plan. 
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Sub problems 

• What theoretical and methodological references about Content and Language 

Integrated Learning activities contribute to improve Communicative 

Competence among students in first year “E” BGU at Unidad Educativa del 

Milenio Bernardo Valdivieso morning session of Loja city during the 2018-

2019 academic year? 

• What are the issues that difficult the improvement of Communicative 

Competence among students in first year “E” BGU at Unidad Educativa del 

Milenio Bernardo Valdivieso morning session of Loja city during the 2018-

2019 academic year? 

• What are the phases of the intervention plan that help to improve 

Communicative Competence through Content and Language Integrated 

Learning activities among students in first year “E” BGU at Unidad Educativa 

del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-

2019 academic year? 

• Which Content and Language Integrated Learning activities are the most 

suitable to improve Communicative Competence among students in first year 

“E” of BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning 

session of Loja city during the 2018-2019 academic year? 

• How effective was the application of Content and Language Integrated 

Learning activities to improve Communicative Competence among students in 

first year “E” of BGU at Unidad Educativa del Milenio Bernardo Valdivieso 

morning session of Loja city during the 2018-2019 academic year? 
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c. JUSTIFICATION 

 

The present research project is focused on the improvement of Communicative 

Competence through Content and Language Integrated Learning. For students to 

learn the target language inductively, all the English classes will be taught in the 

Foreign Language. At the end of the research project, students will have a repertoire 

of basic language which enables them to deal with everyday situations with 

predictable content which will complement their personal and educational 

background. To this end, this project will be carried out with action research at 

Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city 

during the 2018-2 019 academic year. 

Referring to the scientific point of view, this project is hugely significant owing 

to the information that will be gathered to explain the theoretical elements, which 

are needed to establish possible solutions through Content and Language Integrated 

Learning activities taught in the target language to improve students 

Communicative Competence. Students will be engaged in learning process and 

ready to use English as a foreign language while communicating with their 

classmates and different people on their environment. 

From the institutional perspective, it is necessary to develop this action research 

owing to the importance it has in the teaching-learning process. Through the present 

research the teacher will be aware of the importance of Content and Language 

Integrated Learning activities in classroom which will help students to improve 
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their Communicative Competence, by using the most suitable activities with 

students to get a better performance into the educative field. 

From the personal point of view, this project will allow the participant to search 

what kind of Content and Language Integrated Learning activities are suitable to 

improve Communicative Competence in classroom. Additionally, this action 

research will provide the researcher knowledge about the implementation of 

Content and Language Integrated Learning activities that will help in her future as 

a professional educator. Furthermore, it is significant as a previous requirement for 

the researcher to obtain the Bachelor’s Degree in Science of Education, English 

Language Specialization 

To conclude, from the operative aspect, it is equally important to mention that 

the researcher counts with enough resources to carry out this project during the 

stated period of time. 
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d. OBJECTIVES 

 

General 

To improve Communicative Competence through Content and Language Integrated 

Learning activities among students in first year “E” BGU at Unidad Educativa del 

Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year. 

Specific 

• To research the theoretical and methodological references about Content and 

Language Integrated Learning activities and its application to improve 

Communicative Competence among students in first year “E” BGU at Unidad 

Educativa del Milenio Bernardo Valdivieso morning session of Loja city during 

the 2018-2019 academic year. 

• To analyze the main issues that difficult the improvement of Communicative 

Competence among students in first year “E” BGU at Unidad Educativa del 

Milenio Bernardo Valdivieso morning session of Loja city during the 2018-

2019 academic year. 

• To design an intervention plan based on the Content and Language Integrated 

Learning activities to improve Communicative Competence among students in 

first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso 

morning session of Loja city during the 2018-2019 academic year. 

• To apply the most suitable activities of Content and Language Integrated 

Learning to improve Communicative Competence among students in first year 
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“E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning 

session of Loja city during the 2018-2019 academic year. 

• To validate the results obtained after the application of the intervention plan 

about Content and Language Integrated Learning activities to improve 

Communicative Competence among students in first year “E” BGU at Unidad 

Educativa del Milenio Bernardo Valdivieso morning session of Loja city during 

the 2018-2019 academic year. 
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e.  THEORETICAL FRAMEWORK 

 

Content and Language Integrated Learning 

     Content and Language Integrated Learning (CLIL) is a dual-focused educational 

approach in which an additional language is used for the learning and teaching of 

both content and language. It means that in the teaching and learning process, there 

is a focus not only on content, and not only on language. It helps students to acquire 

language through natural forms of communication related to different subjects. 

(Coyle, Hood, & Marsh, 2010) 

     Content and Language Integrated Learning is an educational approach focused 

on content and on language. In this approach an additional language is used as a 

tool for learning and teaching content and language at the same time. (Campillo, 

2016), Achieving this two-fold aim calls for the development of a special approach 

to teaching in that the non-language subject is not taught in a foreign language but 

with and through a foreign language. (Eurydice, 2006) 

     From another point of view, Cano (2011) argues that despite being a complex 

variable Content and Language Integrated Learning would be defined as the degree 

of achievement and satisfaction with the teaching-learning process. The European 

Commission has been looking into the state of bilingualism and language education 

since the 1990s, and has a clear vision of a multilingual world in which people can 

function in two or three languages. (British Council, 2016. Content and Language 

Integrated Learning) 



74 
 

     The Ecuadorian National Curriculum is based on a language-driven CLIL 

approach, where content from other disciplines is used for meaningful and 

purposeful language use.  It supports the overall curriculum, developing cognitive 

and social skills needed for other subjects, and reinforcing content covered in other 

areas. The methodology and classroom procedures to be applied when teaching 

within a CLIL model form part of the teaching and learning specifications of this 

curriculum. CLIL models are diverse, making them flexible enough to be context-

specific and complementary to a range of teaching methodologies, but they do share 

characteristics favorable to constructivist approaches and communicative language 

teaching (CLT) (Coyle, 2007; ÇekreziBiçaku, 2011; Kilmova, 2012).  

     The use of 4Cs conceptual framework as a useful tool for planning, designing 

and organizing Content and Language Integrated Learning (Coyle, 2010). This is a 

useful description because the integration of content, communication, cognition and 

culture is one way to define teaching aims and learning outcomes. (Coyle, Hood 

and Marsh, 2010). The 4cs corresponds to the following 4 principles:  

Content 

     It refers to the subject aims. The curricular subject taught in Content and 

Language Integrated Learning include art, citizenship, classics, design and 

technology (DT), economics, environmental studies, geography, history, 

information and communication technology (ICT), literacy, mathematics, music, 

physical education (PE), philosophy, politics, religious studies (RE), science, social 

science and technology. (Bentley, 2010). 
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     Content and Language Integrated Learning was meant to act as a method for 

teaching an additional language, in the context of English study. The content matter 

is more important than the language. On the other hand, content is not only about 

acquiring knowledge and skills, it is about the learners creating their own 

knowledge and understanding. (Campillo, 2016). 

Communication 

     Learners have to produce subject language in both oral and written forms. 

Therefore, teachers need to encourage learners to participate in meaningful 

interaction in the classroom. According to Bentley (2010) Content and Language 

Integrated Learning aims to increase STT (student talking time) and reduce TTT 

(teacher talking time). Teachers should also encourage self-evaluation and peer and 

group feedback. When learners produce the target language while studying 

curricular subjects, they show that subject knowledge and language skills are 

integrated. By using the language for learning content, communication becomes 

meaningful because language is a tool for communication, not and end in itself 

(Pérez-Vidal, 2009). 

     It involves Content and Language Integrated Learning teachers and learners in 

using and developing: language of learning, language for learning and language 

through learning (Spratt, Pulverness, & Williams, 2011). 

• Language of learning is understood as the acknowledgment that learners need 

to have access to linguistic concepts, systems, and skills in order to 

communicate and develop knowledge about subjects, themes, and topics. 

Functional need is determined by context, is encountered through authentic 
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communicative situations and texts, and can be scaffolded to support 

progressive acquisition. Metalinguistic reflection (such as understanding 

grammar) is discovered via functional need (Campillo, 2016). 

• Language for learning speaks to the metacognition of how to learn. It includes 

the development of learning strategies and communicative skills for interaction 

between teachers and learners, and learners with each other in order to acquire 

input, seek clarification, and make and express meaning (Campillo, 2016). 

• Language through learning refers to the high level of what van Lier (1996) calls 

“participability” in CLIL contexts as a means of developing language and 

higher order thinking skills. The higher the participation, interaction, and use of 

higher thinking skills, the higher the quality of learning (Met, 1998).  

Cognition 

     It refers to the critical thinking skills that students use to engage with and 

understand course content, to solve problems, and to reflect on their learning. 

Cognition is a very important component in Content and Language Integrated 

Learning. None of the other components of CLIL mean anything if the cognitive 

one has not been activated. (Campillo, 2016) 

     Content and Language Integrated Learning promotes cognitive or thinking skills 

which challenge learners. We need to develop learners’ cognitive skills so they can 

study subjects from the curriculum. These skills include reasoning, creative 

thinking and evaluating (Bentley, 2010). Good Content and Language Integrated 

Learning practice is driven by cognition (Mehisto, Marsh & Frigol, 2008).  
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Culture 

     Coyle (2007) claims that the role of culture, understanding ourselves and other 

cultures, is an important part of Content and Language Integrated Learning. Culture 

is at the core of Content and Language Integrated Learning Learners sometimes 

need to communicate in a non-native language with new arrivals who may have 

different home languages as well as different social and cultural backgrounds. 

Learners need knowledge of those who live in other regions or countries. Content 

and Language Integrated Learning gives us opportunities to introduce a wide range 

of cultural contexts. (Spratt, Pulverness, & Williams, 2011) 

     Learners who have positive attitudes and who become aware of the 

responsibilities of global as well as local citizenship need to be developed. Inside 

the classroom, different home languages have to be valued. Beyond the classroom, 

partnership schools can be linked to make use of the Internet to communicate with 

learners across the world about, for instance, local environment projects.  (Bentley, 

2010) 

Core features of Content and Language Integrated Learning 

Methodology 

     Content and Language Integrated Learning approach encourage the 

improvement in the results of the foreign language acquisition and it demands a 

change in methodology owing to its peculiarities. For this reason, it is necessary to 

establish the fundamental characteristics (multiple focus, safe and enriching 

learning environment, authenticity, active learning, co-operation and scaffolding) 

(Mehisto, 2008). 
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• Multiple focus methodology. It focuses on learning the language through 

content and learning the content through language. The learning has to be 

organized through cross-curricular themes and projects. (Campillo, 2016)  

• Safe and enriching learning environment. In CLIL teachers use routine 

activities and discourse, showing the language and content in the classroom. 

Teachers provide students with authentic materials and learning environments 

in which they can experiment with the language and content. CLIL teachers 

should encourage students to experiment with language and content providing 

guided access to authentic materials and learning environments. 

• Campillo (2016) argue that CLIL is characterized by the authenticity of the 

materials and activities. CLIL allows students to ask for the language help they 

need. CLIL activities enable them to make connections between learning and 

student’s lives as well as connections with other speakers of the CLIL language.  

• It promotes active learning. Students have a central role in CLIL lessons as 

they are active participants and responsible for their own learning. Then, 

teachers become a facilitator of learning. Students help to establish content, 

language and learning skills outcomes. They evaluate the progress and results, 

encouraging classroom lessons among peers.  

• Cooperation. A high degree of cooperation among different teachers is 

recommended when planning lessons and it’s often considered useful involving 

students to work in peers or groups during class. 

• Scaffolding. It refers to the temporary support that teachers provide students to 

complete a task that they could not achieve on their own (Gibbons, 2002). One 
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of the advantages of scaffolding is that it not only provides for a supportive 

learning environment, but also caters for mixed-ability groups and fosters 

autonomous learning. When teachers make use of scaffolding in the classroom, 

they become a mentor and facilitator of knowledge. This teaching style leads 

students to take a more active role in their learning. (Campillo, 2016) 

The Role of Language in Content and Language Integrated Learning 

     CLIL teachers and learners need knowledge of the language of their curricular 

subject. Learners need to know the content-obligatory language. Learners also need 

to know the everyday, less formal language which is used in different subjects. They 

may already know how to use grammatical structures which they can produce when 

studying curricular subjects. Learners have usually learned this language in English 

lessons. For example, in a map-reading lesson learners might use basic verbs such 

as “goes” and “travels” to describe the route of a river. (Bentley, 2010) 

     Content and Language Integrated Learning gives learners opportunities to 

develop linguistics abilities during lessons, and this includes acquisition of 

vocabulary and grammar. However, the focus of a Content and Language Integrated 

Learning lesson is on understanding subject content, not on grammatical structures. 

Research in Content and Language Integrated Learning classrooms shows that most 

teachers do not teach grammar during content teaching because content and 

language are integrated, (Bentley, 2010). 
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Content and Language Integrated Learning Activities 

Loop or domino games 

     These can be used to revisit content vocabulary. They develop accuracy and 

intensive listening skills. 

Procedure: teacher gives students a set of dominoes. One learner reads the 

definition on the first domino, the others look for the word it defines. The learner 

who has the domino with the word which matches the definition, calls out the word. 

This second learner then reads the definition on their domino. Whoever has the 

word which matches the definition reads it out. The activity continues until all the 

dominoes have been used. The final definition matches the word at the top of the 

first domino. (Bentley, 2011) 

Pyramid discussion  

     This is a negotiating activity where learners work together to select a set of items 

from a list. The activity develops oral communication, collaboration and production 

of content vocabulary. 

Procedure: Teacher choose items from a subject, e.g. famous paintings. Display 

pictures of the ten paintings or their titles on the board. Explain that the school is 

going to hang copies of them in the corridors. However, they can only hang five of 

them. Individually, learners choose the five they would like the school to display. 

Each learner then pairs up with another learner and they agree on the five paintings 

they want to hang. The pairs then form groups, agree again on which five to hang. 

Groups give feedback on their choices and the paintings which are chosen most 
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often are displayed. As a follow-up, the learners could then Google the names of 

the paintings to find out more information about them. (Bentley, 2011) 

Hot seat 

     This is an oral activity to develop communicative fluency, questioning skills, 

and reporting of accurate content facts. 

Procedure: A learner sits at the front of the class in the role of a character 

(historical, political, artist, musician, etc.). The other learners take turns to question 

the character in the hot seat. (Bentley, 2011) 
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Communicative Competence 

     The term communicative competence is comprised of two words, the 

combination of which means competence to communicate. Competence is one of 

the most controversial terms in the field of general and applied linguistics. Its 

introduction to linguistic discourse has been generally associated with Chomsky 

who drew what has been today viewed as a classic distinction between competence 

(the monolingual speaker-listener’s knowledge of language) and performance (the 

actual use of language in real situations). (Djigunović, 2007). 

     Canale and Swine (1983) understood communicative competence as 

combination of an underlying system of knowledge and the skills required for 

communication. Communicative competence is “the ability to use language in a 

true communicative setting, which is in a dynamic exchange in which linguistic 

competence must adapt itself to the total informational input, both linguistic and 

paralinguistic of one or more interlocutors” (Savignon, 1972).  

       Hymes presented his basic foundation of communicative competence claiming 

that “children acquire socio-cultural rules such as when to speak, when not, what to 

talk about, with whom, in what manner at the same time as they acquire knowledge 

of grammatical rules” (Hymes, 1972).  

Models of Communicative Competence 

     In regards to the literature in second/foreign language teaching, learning and 

assessment, there are widely accepted models of language proficiency that teachers 

are supposed to teach, learners are likely to master, testers are expected to measure, 

and program evaluators must evaluate in line with it.  Major models of 
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communicative competence can be listed as follows: Hymes’ model (1967, 1972); 

Canale and Swain’s model (1980); Canale (1983); Bachman’s model (1990); Celce-

Murcia, Dornyei, and Thurrell’s model (1995); Common European Framework 

(2001); Littlewood’s model (2011) 

The most common acknowledged model that will be used in the research is 

Common European Framework described as follow:  

Common European Framework Model 

     The Common European Framework model is a recent trend meant for language 

learning, teaching and assessment. The model describes what learners have to learn 

in order to use a language for interaction, and what language and skills they have 

to develop so as to be able to act effectively. Common European Framework model 

subsumes three genres of competences: linguistic, sociolinguistic, and pragmatic 

(CEF, 2001).  

Linguistic Competence 

     Linguistic competence in Common European Framework model refers to the 

learners’ ability to use language items for communicative purposes. It stresses the 

mastery of phonology, morphology, semantics, lexis, syntax, grammar and 

orthographic competences (CEF, 2001). The model focuses on some 

comprehensive aspects of competences as politeness conventions; markers of social 

relations between generation; interpretation and expression of register variation, 

and dialects. Linguistic competence leads us to consider social and intercultural 

parameters and the way in which they influence language use. 
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Grammatical Structure 

The grammatical structure of a sentence is a route followed with a purpose, a 

phonetic goal for a speaker, and a semantic goal for a hearer. Humans have a unique 

capacity to go very rapidly through the complex hierarchically organized processes 

involved in speech production and perception. When syntacticians draw structure 

on sentences they are adopting a convenient and appropriate shorthand for these 

processes. A linguist's account of the structure of a sentence is an abstract summary 

of a series of overlapping snapshots of what is common to the processes of 

producing and interpreting the sentence." (Hurford, 2011) 

Vocabulary 

    Schmitt (2010) defined vocabulary as the words of a language, including single 

items and phrases or chunks of several words which covey a particular meaning, 

the way individual words do. Vocabulary addresses single lexical items: words with 

specific meaning(s), but it also includes lexical phrases or chunks. 

     Recent vocabulary studies draw on an understanding of lexis, the Greek for 

word, which in English “refers to all the words in a language, the entire vocabulary 

of a language” (Barcroft, Sunderman, & Schmitt, 2011). Vocabulary also includes 

lexical chunks, phrases of two or more words, such as Good morning and Nice to 

meet you, which research suggests children and adults learn as single lexical units.  

      Phrases like these involve more than one word but have a clear, formulaic usage 

and make up a significant portion of spoken or written English language usage. 

Also called formulaic sequences (Alali & Schmitt, 2012), they are central to English 
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vocabulary learning and therefore worth teachers’ attention as they teach 

vocabulary (Lewis, 1993).  

Sociolinguistic Competence 

     Socio-linguistic competence refers to the knowledge and skills involved in using 

language functionally in a social context. Since language is a social phenomenon, 

its use requires sensitivity to social norms and customs which affect to all linguistic 

communication between representatives of different cultures, even if the 

participants are frequently unaware of them. These social norms affect, among other 

factors, rules of address, greetings and politeness, the way in which relations 

between generations, sexes, people of different social status, social groupings are 

expressed through special language markers, linguistically codified rituals, 

differences in register, dialect and accent, through vocal rhythms, namely. 

Sociolinguistic competence has strong zeal to affect all interaction among 

representatives of diverse cultures, though participants may often be unaware of its 

influence. (Djigunović, 2007) 

Appropriacy 

     Appropriacy refers to whether a word is suitable for the context it is being used 

in. It is an important aspect of language but an extremely complex one, as decisions 

about how to say things depend on understanding exactly what is right for the 

context and the culture. For example, it may be appropriate to say ‘hold on a minute, 

will you?' in one context and ‘Could you wait a moment, please?' in another. 

(Appropriacy, 2008) 
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     Focusing on inappropriate forms of language and delivery first is a good way to 

raise awareness of this area. For example, learners can identify inappropriate in 

language in video material such as comedy programmes, match language to 

contexts where it can be used, and discuss what is appropriate in their own cultures. 

In general, it is exposure to a range of authentic material that will help students 

develop their understanding of appropriacy. (Appropriacy, 2008) 

Pragmatic Competence 

      Pragmatic competence involves the functional uses of linguistic resources 

(speech acts) using scenarios or predetermined scripts of interactional exchanges. 

It also involves mastery of discourse, cohesion and coherence, the recognition of 

text types and genres, using irony or parody. Even more than in the case of this 

factor than for linguistic competence, the development of pragmatic skills is 

strongly influenced by interactive experience and by the cultural environment. 

(Djigunović, 2007) 

Cohesion and coherence 

     Cohesion used to be described as “the way certain words or grammatical 

features of a sentence can connect that sentence to its predecessors and successors 

in a text” (Hoey, 1996). According to Tárnyiková (2009), to put it simply, the 

cohesion presents “a surface structure linkage between elements of a text”. 

Continuity of content corresponds with language expression; a text has to be 

cohesive in continuation of statements or paragraphs.  

     The unity of a text is enforced by particles, repetition of words, deictic pronouns 

and adverbials, referring in the frame of the text and out of text as well, further 
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grammatical means, e.g., genus and number (Čechová, 2008). Halliday and Hasan 

(1976) speak about cohesive ties (cohesive links) usually divided into 5 groups: 

conjunction, reference, substitution, ellipsis and lexical cohesion.    

      Grammatical cohesion comprises morphological categories (tense, verbal 

voice, verbal mood, definiteness, recurrence with a shift in parts of speech). Some 

syntactic categories can also express grammatical cohesion (recurrence of a 

sentence pattern, recursiveness, junction, punctuation marks). Lexical cohesion 

involves many types of lexical replacements (repetition, synonymy, antonymy, 

hyponymy and others). (Tárnyiková, 2009)     

      Coherence is a feature of the underlying structure of a text. The term coherence 

is used for the content, thematic and semantic fields of a text (based on cause and 

effect relations, temporal frames, sequencing of events etc.). It is used for explicit 

expression of content-based connection. Cohesion is one of the articulations of 

isotopic relations (Daneš 1985), but it is important to keep in mind that “coherence 

of the text is not guaranteed by the presence of cohesive ties.” (Coulthard, 1994)  

      One way to pursue and verify the level of coherence of the texts analyzed within 

the experiment is to observe traces of thematic development. The basic framework 

of a coherent text is created by its thematic structure which belongs to the main 

factors of text coherence (Daneš, Hlavsa & Grepl, 1987). František Daneš (1968) 

started exploring the thematic-rhematic aspect of functional sentence perspective 

and applied the framework of functional sentence perspective to the research of 

higher textual units. Daneš (1985) also explored thematic-rhematic structure of an 
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utterance later on, paying attention to “how the choice of theme is motivated by the 

previous context.” 

Language Functions 

     Newmeyer (1983) described language functions as the study of functions 

focuses on the way that parts of speech stand in line or are ordered together in the 

language. Functions represent the active use of language for a specific purpose. 

Students use language functions in order to express ideas, communicate with others, 

and show understanding of content in an academic setting.  

In oral language some common functions may include: giving instructions, making 

requests, defending an argument. In academic writing we use a range of specific 

functions in order to communicate ideas clearly. These include: describing 

processes, comparing or contrasting things or ideas, classifying objects or ideas. 

(Newmeyer, 1983) 

     To conclude, the three communicative competence models discussed above even 

though seem different in many respects; all share language competence as common 

denominator for all models. Moreover, the common goal of the models is to 

transverse a message to foreign language practitioners but because of its simplicity 

and comprehensive nature. 
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f. METHODOLOGY 

 

Design of the Research 

     Action research in education is research undertaken by practitioners in order that 

they may improve their practices. People who teach children or supervise teachers 

or administer school systems attempt to solve their practical problems by using the 

methods of science. They accumulate evidence to define their problems more 

sharply. They try to generalize as carefully as possible in order that their research 

will contribute to the solution of future problems or the elimination of future 

difficulties that they face in their teaching, supervision or administration (Corey, 2014). 

     This action research has the aim of improving communicative competence 

through the application of Content and Language Integrated Learning activities. 

Action research allows the teacher candidate to become a participant to study 

several issues in the problematic situation, analyze and reflect on the results. Those 

results will be obtained from the application of many activities to improve 

Communicative Competence among students in first year “E” BGU at Unidad 

Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 

2018- 2019 academic year. 

      Action research can be a worthwhile pursuit for educators for a number of 

reasons. Foremost among these is simply the desire to know more. Additionally, 

section research is a useful tool for the teacher candidate to find an immediate 

solution for several issues that students have in their communicative competence 
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due to the lack of Content and Language Integrated Learning activities used during 

class. 

Methods, Techniques and Instruments 

      To carry out this research work it is important to consider the most appropriate 

methods, which will guide the researcher to use and apply them in different action 

research steps. They are following: 

The Scientific Method: The scientific method will facilitate the study of different 

Content and Language Integrated Learning activities to improve the 

Communicative Competence in English. In addition, this method will help the 

teacher candidate to develop the observation phases before and during the 

application of the intervention plans. Moreover, the scientific method will assist 

with finding the possible solution of the issue through gathering data to make 

relevant predictions and analysis of the research problem.    

The Descriptive Method: The descriptive method will be useful for the 

practitioner to describe easily the students’ situation during the different stages of 

the study, and the kind of resources used by the teacher candidate. Moreover, this 

method will explain and analyze the object of the current investigation in the 

simplest possible way. 

The Statistic Method: Through the Statistical Method the researcher will collect 

and analyze the data gathered, which will be represented in graphics such as: pie 

chart, bar chart, grouped bars, doughnut chart, polar area, horizontal bars, etc.to 

show the percentages and results from the observation checklist and test previously 

applied to students. Then, the researcher will give a quantitative and qualitative 
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analysis. The interpretation according to the theoretical reference will be written in 

the conclusions. 

Analytical Method: This method will be used since the information is collected 

and evaluated. The decomposition of a whole into its parts will be either real or 

physical as well as rational. This process will be careful and preserve an order that 

allows the general idea to be reassembled once the analysis is concluded.  

Synthetic Method: The synthetic method will help during the reconstruction of the 

parts of a whole until it forms. Therefore, it will be affirmed that to achieve the 

synthesis, a previous analysis of the phenomenon is required. The synthesis goes 

from the abstract to the concrete, that is, the isolated studied elements come together 

and a concrete understanding of the whole is obtained. 

The analytic/synthetic method will help the researcher to examine all the 

information gathered through instruments such as: observation checklist, pre and 

post-test. After analyzing all the information, the researcher will interpret and 

logically analyze the data to draft a report with the conclusions. 

Techniques and Instruments 

Data Collection: Quantitative and qualitative elements will be selected for data 

collection due to this work is based on action research. Qualitative Research is used 

to gain an understanding of underlying reasons, opinions, and motivations. It helps 

to develop ideas or hypotheses for potential quantitative research whereas 

quantitative research is used to quantify the problem by way of generating 

numerical data. Quantitative Research uses measurable data to formulate facts and 

uncover patterns in research. Both, quantitative and qualitative data instruments are 
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made by the researcher taking into account the principles of question construction. 

The researcher will gather enough information from tests which are quantitative 

and qualitative. Additionally, data instruments which will come from observation 

sheets to be gathered. 

Tests: Tests will be applied to students to develop Content and Learning Integrated 

Learning activities related to Communicative Competence. To this end, tests will 

gather a numerical score by which the researcher will calculate the mean to compare 

between the pre and post-test results. 

Pre – Test / Post - Test: The pre and post tests will be applied at the beginning and 

at the end of the intervention plan. At the beginning it will be given to measure the 

performance of Communicative Competence that students already have, and at the 

end to measure the performance of Communicative Competence achieved by the 

students after the intervention plan. The Content and Language Integrated Learning 

activities will be applied to students with the purpose to make a pre-test and post-

test comparison of the Communicative Competence of the participants of first year 

BGU at Unidad Educativa del Milenio Bernardo Valdivieso in the academic period 

2018 – 2019. 

Questionnaires: Questionnaires will be given to the participants to answer 

questions related to students’ feelings and attitudes toward Communicative 

Competence through Content and Language Integrated Learning. Moreover, a pre 

and post-test questionnaire will be distributed to create a comparison between the 

results obtained. The information gathered through questionnaires will support the 

pre and post-test results. 
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Observation: Observation is a systematic data collection approach.  Researchers 

use all of their senses to examine people in natural settings or naturally occurring 

situations. Through observation the researcher knows about participative and non-

participative observations. In this study, it will be applied through a observation 

sheet and a note field sheet. The observation will be developed during the normal 

English classes among students in first year BGU at Unidad Educativa del Milenio 

Bernardo Valdivieso morning session. Two types of observation previously 

mentioned will be detailed. 

Nonparticipant observation: The researcher will not take part in the group to be 

observed, he will just observe the events or situations. Non-participant observation 

aims to identify the main issue of the research problem among students in first year 

BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session 

during the 2018-2019 academic year, which will be supported with the participant 

observation. The principal instrument in a non-participant observation is the 

observation sheet. 

Observation sheet: As part of this activity, note down what is happening in the 

location, feelings and thoughts this might influence what the researcher is observing 

and recording. The aim of the activity is to develop a set of notes that describe the 

scene and people as much as possible. In addition, the observation sheet is a self-

developed instrument that describes comprehensively the most significant aspects 

of the dependent variable.  

Participant observation: The researcher will take a hugely significant part in the 

group to be observed through watching the events or situations and the researcher 
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will freely interact in the current problematic situation to acquire students’ way of 

life or event behaviors using Content and Language Integrated Learning to improve 

Communicative Competence among students in first year BGU at Unidad 

Educativa del Milenio Bernardo Valdivieso of Loja city during the 2018- 2019 

academic year. The field note sheet is the most useful instrument in participant 

observation. 

Field notes: Using field notes the researcher will record a description of the events, 

activities and peoples involved in the research project. The researcher will record 

many activities, for example, participants’ behaviors, attitudes, and feelings about 

Content and Language Integrated Learning to improve Communicative 

Competence. 

Population 

     The target population is the first year “E” BGU students at Unidad Educativa 

del Milenio Bernardo Valdivieso morning session. There are 38 students, 23 men 

and 15 women, who are between fifteen to seventeen years old. The students receive 

5 hours of English per week with a qualified teacher. 

Intervention Plan Description 

     The intervention plan is designed based on a lesson plan model that contains 

three principal stages: Activation (before), Connection (during), and Affirmation 

(after) (Herrera, Holmes, & Kavimandan, 2011). The lesson plans will over 40 

hours of instructions in eight consecutive weeks of teaching. 

 

 



95 
 

Activation 

     The activation phase is about the activities that teachers develop at the beginning 

of the class to catch students’ attention and present the new topic of study. 

Activation is useful to identify students’ background and prior knowledge which 

will help the researcher to use many Content and Language Integrated Learning 

activities to improve students’ communicative competence. Mainly, in this phase 

students will develop listening and speaking activities, while teacher will pay 

attention to the common grammatical usage and language function mistakes to 

apply the most appropriate activities to improve these skills in students (Jimenez, 

2018). 

Connection   

     The Connection phase is about how the teacher engage students to understand 

the new contents through Content and Language Integrated Learning activities, 

where the teacher is the facilitator. In this particular phase, students will use their 

previous knowledge to get the new one. The activities in class are hugely significant 

owing to the importance in student’s acquisition of the foreign language. During 

this period, students interpret, discuss, asses, explore, ask, produce and build 

knowledge understand the new content. Content and Language Integrated Learning 

activities will be suitable enough to facilitate students learning to improve their 

communicative competence (Jimenez, 2018). 

Affirming 

     The Affirming phase is the last in the Intervention Plan. In this phase, students 

will recognize their progress. The knowledge they acquire from the connection 
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phase will be tested through different activities. Students will show how much they 

have learned through Content and Language Integrated Learning. The teacher will 

choose the appropriate activities focused on communicative competence for 

students to show their improvement in communication. (Jimenez, 2018)
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK 1 

INFORMATION DATA 

INSTITUTION: Unidad Educativa del Milenio Bernardo Valdivieso    PARTICIPANTS: First year “E” BGU 

TEACHER: Lic. Lucia Arizaga       SCHOOL YEAR: 2018-2019 

TEACHER CANDIDATE: Katherine Alexandra López López    TOPIC: Present Perfect Tense 

RESEARCH PROBLEM: How does Content and Language Integrated Learning activities to improve Communicative Competence among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year? 

GOAL:  By the end of the intervention plan learners will be able to improve Communicative Competence emphasizing in: the use of 

grammatical structure, vocabulary usage, cohesion and coherence, appropriacy, and language functions. 

LEARNING OBJECTIVES: By the end of this lesson students will be able:  

• To talk and ask about learning opportunities an literacy experiences. 

CONTENTS 

 

IMPLEMENTATION PLAN RESOURCES 

AVAILABLE / NEEDED 

STRUCTURE: 

• Present perfect  

VOCABULARY: 

• Road  

 

Activation 

• Teacher invites students to discover the sentences in the past through playing hot 

seat. (I’ve taken up karate), Then, introduces verbs using meaning and form. 

• Teacher shares simple sentences with picture for students to differentiate Simple 

Present and Past Perfect. 

 

- Student Book A2.2 

- Students’ notebook 

- Flashcards 

- Dominoes 

- Audio CD  
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• To study a 

foreign language 

• To take up karate 

• To attend a 

workshop 

• To be a member 

• To participate in 

a campaign 

 

• Teacher leads students to complete a chart about verbs in Simple Past and 

Present Perfect. 

Connection 

• Pyramid discussion: students individually order the actions in the story. Then, 

students get in groups to discuss their choices and share with the class. 

• Finally, students listen to the story and check the correct order of the story 

Affirming 

• First, students get in pairs to play the domino game. They read one incomplete 

sentence of the story on their domino for other learner who has the verb which 

matches read it out. Finally, students make new sentences using the new verbs. 

 

MONITORING PLAN: Data source 1: Pre-Test 

                                          Data source 2: Pre-Questionnaire 

                                          Data source 3: Observation sheet 

                                          Data source 4: Field notes 

SUPPORT:                      Coaching and guidance from Thesis Project Advisor 

DATE /TIME:                 December 3rd to December 7th, 2018 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education, USA, Kansas state University, Sochorova, K. (2016). 

Bentley, K. (2011) The Teaching Knowledge Test Course. CLIL Module, Content and Language Integrated Learning, UK, University Press, 

Cambridge.        
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK 2 

INFORMATION DATA 

INSTITUTION: Unidad Educativa del Milenio Bernardo Valdivieso   PARTICIPANTS: First year “E” BGU 

TEACHER: Lic. Lucia Arizaga       SCHOOL YEAR: 2018-2019 

TEACHER CANDIDATE: Katherine Alexandra López López    TOPIC: Present Perfect vs. Simple Past 

RESEARCH PROBLEM: How does Content and Language Integrated Learning activities to improve Communicative Competence among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year? 

GOAL: By the end of the intervention plan learners will be able to improve Communicative Competence emphasizing in: the use of grammatical 

structure, vocabulary usage, cohesion and coherence, appropriacy, and language functions. 

LEARNING OBJECTIVES: By the end of this lesson students will be able:  

• To give advice about how to improve or achieve cultural literacy. 

CONTENTS 

 

IMPLEMENTATION PLAN 

 

RESOURCES 

AVAILABLE / NEEDED 

STRUCTURE: 

Present Perfect vs. 

Simple Past  

VOCABULARY: 

• Attend 

 

Activation 

• Invite students to get in groups and play hot seat. Have groups ask questions to guess 

the new vocabulary. Then, students write their own sentences using the vocabulary. 

• Teacher calls on two volunteers to read their sentences to the class.  

 

 

- Student Book A2.2 

- Students’ notebook 

- Flashcards 

- Dominoes 

- Audio CD  
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• Take up 

• Participate 

• Visit 

• Meet 

• See 

 

Connection 

• Students individually complete sentences using the new vocabulary. Then, they get 

in groups to discuss the answers. Finally, students read the sentences aloud to check 

answers as a class. 

Affirming 

• Teacher shares dominoes with the students. Students read aloud a sentences while 

other learner reads out the time marker that better fits.  

• Each pair of students read the sentences with the correct time marker. 

 

MONITORING PLAN: Data source 1: Observation sheet 

                                          Data source 2: Field notes 

SUPPORT:                      Coaching and guidance from Thesis Project Advisor 

DATE /TIME:                 December 10th to December 14th, 2018 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education, USA, Kansas state University, Sochorova, K. (2016). 

Bentley, K. (2011) The Teaching Knowledge Test Course. CLIL Module, Content and Language Integrated Learning, UK, University Press, 

Cambridge.        
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK 3 

INFORMATION DATA 

INSTITUTION: Unidad Educativa del Milenio Bernardo Valdivieso   PARTICIPANTS: First year “E” BGU 

TEACHER: Lic. Lucia Arizaga       SCHOOL YEAR: 2018-2019 

TEACHER CANDIDATE: Katherine Alexandra López López    TOPIC: Stories of All Kinds! 

RESEARCH PROBLEM: How does Content and Language Integrated Learning activities to improve Communicative Competence among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year? 

GOAL:  By the end of the intervention plan learners will be able to improve Communicative Competence emphasizing in: the use of 

grammatical structure, vocabulary usage, cohesion and coherence, appropriacy, and language functions. 

LEARNING OBJECTIVES: By the end of this lesson students will be able: 

• To identify and use key ideas to enhance comprehension. 

CONTENTS 

 

IMPLEMENTATION PLAN 

 

RESOURCES 

AVAILABLE / NEEDED 

VOCABULARY: 

• Unlike  

• Also 

• Additionally  

Activation 

• Play hot seat: Teacher shows students the covers of some books and let them choose 

two. The learner in the chair has to answer questions about the book. 

• Students have to guess which book it is and ask them to describe what do they think 

it is about. 

 

- Student Book A2.2 

- Students’ notebook 

- Flashcards 

- Dominoes 

- Audio CD  
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Connection 

• Students look at the text on the book and label them with the headlines. Then, ss get 

in groups to discuss their decision. Finally, ss read their choice to check answers as 

a class. 

Affirming 

• Teacher shares dominoes with parts of the paragraphs in different groups of students. 

Students read aloud a sentences while other learner reads out the time marker that 

better fits until the paragraph is complete. Finally, each group share with the class. 

• Students pay attention to the sentences at the beginning and end of the paragraph to 

identify the key ideas. Discuss with the class. 

 

MONITORING PLAN: Data source 1: Observation sheet 

                                          Data source 2: Field notes 

SUPPORT:                      Coaching and guidance from Thesis Project Advisor 

DATE /TIME:                 December 17th to December 21st, 2018 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education, USA, Kansas state University, Sochorova, K. (2016). 

Bentley, K. (2011) The Teaching Knowledge Test Course. CLIL Module, Content and Language Integrated Learning, UK, University Press, 

Cambridge.        



 
 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK 4 

INFORMATION DATA 

INSTITUTION: Unidad Educativa del Milenio Bernardo Valdivieso    PARTICIPANTS: First year “E” BGU 

TEACHER: Lic. Lucia Arizaga       SCHOOL YEAR: 2018-2019 

TEACHER CANDIDATE: Katherine Alexandra López López    TOPIC: Idiomatic Expressions 

RESEARCH PROBLEM:  How does Content and Language Integrated Learning activities to improve Communicative Competence among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year? 

GOAL:  By the end of the intervention plan learners will be able to improve Communicative Competence emphasizing  in: the use of 

grammatical structure, vocabulary usage, cohesion and coherence,  appropriacy, and language functions. 

LEARNING OBJECTIVES: By the end of this lesson students will be able:  

• To communicate using idioms. 

• To give a formal presentation 

CONTENTS 

 

IMPLEMENTATION PLAN 

 

RESOURCES 

AVAILABLE / NEEDED 

VOCABULARY: 

• To be in the same boat 

• To hit the books 

• To be a page turner 

• To take a rain check 

Activation  

• Teacher gives some cards with idioms for students to play hot seat. 

• Students get in groups and star asking questions to the learner in the 

hot seat to gue 

- Student Book A2.2 

- Students’ notebook 

- Flashcards 

- Dominoes 
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Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education, USA, Kansas state University, Sochorova, K. (2016). 

Bentley, K. (2011) The Teaching Knowledge Test Course. CLIL Module, Content and Language Integrated Learning, UK, University Press, 

Cambridge.         

 

 

 

 

 • Game: Divide the class into two groups, say a word out loud from the 

Glossary and have students find the word and the corresponding 

synonym. 

Connection 

• Students predict meaning of idioms through pictures individually, 

Then, ss get in groups to share their decision and agree on the meaning 

of the idioms. Finally, ss read their choice to check answers as a class. 

Affirming 

• Students will use dominoes to complete the conversation with the 

correct idiom. One learner start reading the conversation and the 

students who has the idiom which matches the definition read it out. 

Finally, they will take turns to practice the conversation in peers.  

 

MONITORING PLAN: Data source 1: Observation sheet 

                                          Data source 2: Field notes 

SUPPORT:                      Coaching and guidance from Thesis Project Advisor 

DATE /TIME:                  January 2nd to January 4th, 2018 
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK 5 

INFORMATION DATA 

INSTITUTION: Unidad Educativa del Milenio Bernardo Valdivieso   PARTICIPANTS: first year “E” BGU 

TEACHER: Lic. Lucia Arizaga       SCHOOL YEAR: 2018-2019 

TEACHER CANDIDATE: Katherine Alexandra López López    TOPIC: Past Perfect Tense: for/since 

RESEARCH PROBLEM: How does Content and Language Integrated Learning activities to improve Communicative Competence among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year? 

GOAL:  By the end of the intervention plan learners will be able to improve Communicative Competence emphasizing in: the use of 

grammatical structure, vocabulary usage, cohesion and coherence, appropriacy, and language functions. 

LEARNING OBJECTIVES: By the end of this lesson students will be able: 

• To sequence, connect and describe events of short stories. 

CONTENTS 

 

IMPLEMENTATION PLAN 

 

RESOURCES 

AVAILABLE / NEEDED 

STRUCTURES: 

• Past Perfect tense 

VOCABULARY: 

• Strangely 

• Mysteriously 

• Immediately 

Activation 

• Teacher invites students to discover the mysterious character. Playing hot 

seat.  (Sleeping Beauty). Then, introduces adverbs and their importance 

• Teacher shares cards with simple sentences for students to differentiate 

Simple Present and Past Perfect. 

- Student Book A2.2 

- Students’ notebook 

- Dominoes 

- Flashcards 

- Audio CD 
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• Suddenly 

• Unfortunately 

• Sounds creepy! 

• I’m all ears 

• I don’t take it. 

• Teacher reads a story and let students walk around the class to identify time 

expressions and give opinions about the story.  

Connection 

• Pyramid discussion: students individually match the places to the events and 

complete the texts using adverbs. Then, students get in groups to discuss 

their choices and share with the class. 

• Finally, students listen to the story and check the correct order of the story. 

Affirming 

• First, students get in pairs to play the domino game. They read one adverb on 

their domino for other learner who has the meaning which matches read it out. 

Finally, students make new sentences using the adverbs. 

 

MONITORING PLAN: Data source 1: Observation sheet 

                                          Data source 2: Field notes 

SUPPORT:                      Coaching and guidance from Thesis Project Advisor 

DATE /TIME:                 January 7th to January 11th, 2018 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education, USA, Kansas state University. Sochorova, K. (2016). 

Bentley, K. (2011) The Teaching Knowledge Test Course. CLIL Module, Content and Language Integrated Learning, UK, University Press, 

Cambridge.         
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK 6 

INFORMATION DATA 

INSTITUTION: Unidad Educativa del Milenio Bernardo Valdivieso   PARTICIPANTS: First year “E” BGU 

TEACHER: Lic. Lucia Arizaga       SCHOOL YEAR: 2018-2019 

TEACHER CANDIDATE: Katherine Alexandra López López    TOPIC: Second Conditional 

RESEARCH PROBLEM: How does Content and Language Integrated Learning activities to improve Communicative Competence among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year? 

GOAL:  By the end of the intervention plan learners will be able to improve Communicative Competence emphasizing in: the use of 

grammatical structure, vocabulary usage, cohesion and coherence, appropriacy, and language functions. 

LEARNING OBJECTIVES: By the end of this lesson learners will be able: 

• To talk about imaginary situations or unlikely events. 

CONTENTS 

 

IMPLEMENTATION PLAN 

 

RESOURCES 

AVAILABLE / 

NEEDED 

STRUCTURES: 

• Second Conditional 

VOCABULARY: 

• Fairy 

• Princess  

Activation 

• Invite students to get in groups and play hot seat using sentences in first and 

second conditional. Have groups ask questions to guess the wishes.  

• Teacher models examples for students to write their own sentences. 

• Teacher calls on two volunteers to read their sentences to the class about first 

and second Conditional and explain the differences in their own words. 

- Student Book A2.2 

- Students’ notebook 

- Dominoes 

- Flashcards 

- Audio CD (Track 

45) 
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• Castle 

• Prince 

• Magical 

• Tree 

• Gold 

• Woodcutter 

• Dragon 

• Elf 

• Giant 

• Puss in Boots 

• Knight 

Connection 

• Students individually match the pictures, classify and complete the chart with 

new vocabulary. Then, they get in groups to share their answers. Finally, 

students read the sentences aloud and listen to the audio to check answers as 

a class. 

Affirming 

• Teacher shares dominoes with the students. Students read aloud a question 

about the story while other learner reads out the answer that matches the 

question. 

• Each pair of students read the questions and answers. 

- Audio CD (Track 

46) 

- Audio CD (Track 

47) 

MONITORING PLAN: Data source 1: Observation sheet 

                                          Data source 2: Field notes  

SUPPORT:                      Coaching and guidance from Thesis Project Advisor 

DATE /TIME:                 January 14th to January 18th, 2018 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education, USA, Kansas state University, Sochorova, K. (2016). 

Bentley, K. (2011) The Teaching Knowledge Test Course. CLIL Module, Content and Language Integrated Learning, UK, University Press, 

Cambridge.         
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK 7 

INFORMATION DATA 

INSTITUTION: Unidad Educativa del Milenio Bernardo Valdivieso    PARTICIPANTS: First year “E” BGU 

TEACHER: Lic. Lucia Arizaga       SCHOOL YEAR: 2018-2019 

TEACHER CANDIDATE: Katherine Alexandra López López    TOPIC: Write a summary of a story 

RESEARCH PROBLEM: How does Content and Language Integrated Learning activities to improve Communicative Competence among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 

academic year? 

GOAL:  By the end of the intervention plan learners will be able to improve Communicative Competence emphasizing in: the use of 

grammatical structure, vocabulary usage, cohesion and coherence, appropriacy, and language functions. 

LEARNING OBJECTIVES: By the end of this lesson learners will be able: 

• To identify the most important elements of a story. 

CONTENTS 

 

IMPLEMENTATION PLAN 

 

RESOURCES 

AVAILABLE / NEEDED 

VOCABULARY: 

• Challenge 

• Fool 

• Draw 

• Hide 

• Stand 

Activation 

• Play hot seat: Teacher presents students some pictures about Perseus’ magical objects 

The learner in the chair has to answer questions about the magical objects. 

• Students have to guess which book it is and ask them to describe what do they think it 

is about. 

 

- Student Book A2.2 

- Students’ notebook 

- Flashcards 

- Dominoes 
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• Still 

• Behead 

• Awaken 

 

Connection 

• Students individually look at the text on the book to find important words (characters 

and main actions). Then, ss get in groups to share their choices. Finally, ss. read their 

decision and look at the words bank to confirm answers as a class. 

Affirming 

• Teacher shares dominoes with questions and answers about the story in different 

groups of students. Students read aloud the questions while other learner read the 

answers which better fits until the story is complete. Finally, each group summarize 

the story and share with the class.  

 

MONITORING PLAN: Data source 1: Observation sheet 

                                          Data source 2: Field notes 

SUPPORT:                      Coaching and guidance from Thesis Project Advisor 

DATE /TIME:                 January 21st to January 25th, 2018 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education, USA, Kansas state University, Sochorova, K. (2016). 

Bentley, K. (2011) The Teaching Knowledge Test Course. CLIL Module, Content and Language Integrated Learning, UK, University Press, 

Cambridge.         
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UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

INTERVENTION AND OBSERVATION PLAN WEEK 8 

INFORMATION DATA 

INSTITUTION: Unidad Educativa del Milenio Bernardo Valdivieso    PARTICIPANTS: First year “E” BGU 

TEACHER: Lic. Lucia Arizaga       SCHOOL YEAR: 2018-2019 

TEACHER CANDIDATE: Katherine Alexandra López López    TOPIC: Idiomatic Expressions 

RESEARCH PROBLEM: How does Content and Language Integrated Learning activities to improve Communicative Competence among 

students in first year “E” BGU at Unidad Educativa del Milenio Bernardo Valdivieso morning session of Loja city during the 2018-2019 academic 

year? 

GOAL:  By the end of the intervention plan learners will be able to improve Communicative Competence emphasizing in: the use of grammatical 

structure, vocabulary usage, cohesion and coherence, appropriacy, and language functions. 

LEARNING OBJECTIVES: By the end of this lesson learners will be able: 

• To communicate using idioms 

• To give a formal presentation 

CONTENTS 

 

IMPLEMENTATION PLAN 

 

RESOURCES AVAILABLE 

/ NEEDED 

VOCABULARY: 

• To draw a blank 

• To give someone the 

creeps 

Activation  

• Teacher gives some cards with idioms for students to play hot seat. 

• Students get in groups and star asking questions to the learner in the hot seat 

to guess the idiom. 

- Student Book A2.2 

- Students’ notebook 

- Flashcards 

- Dominoes 

- Audio CD (Track 49) 
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• To have something on 

the tip of your tongue 

• To be between a hard 

place and a rock 

 

• Teacher asks students to read out loud the idioms to practice some diction 

and speed.  

Connection 

• Students predict meaning of idioms through pictures individually, Then, ss. 

get in groups to share their decision and agree on the meaning of the idioms. 

Finally, ss. read their choice to check answers as a class.  

Affirming 

Students will use dominoes to complete the text with the correct idiom. One 

learner start reading the text and the students who has the idiom which matches 

the context read it out. Finally, they will take turns to practice reading and 

make questions to their classmates using idioms. 

 

 

MONITORING PLAN: Data source 1: Post-Test 

                                          Data source 2: Post-Questionnaire 

                                          Data source 3: Observation sheet 

                                          Data source 4: Field notes 

SUPPORT:                      Coaching and guidance from Thesis Project Advisor 

DATE /TIME:                 January 28th to February 1st, 2018 

Adapted from Murry, K. G., Herrera, S. G., Miller, S. S., Fanning, C. A., Kavimandan, S. K., & Holmes, M. A. (2015). Effect of Transnational 

Standards on U.S. Teacher Education. FIRE: Forum for International Research in Education, USA, Kansas state University, Sochorova, K. (2016). 

Bentley, K. (2011) The Teaching Knowledge Test Course. CLIL Module, Content and Language Integrated Learning, UK, University Press, 

Cambridge.       



 
 

ORGANIZATION AND MANAGEMENT OF THE RESEARCH 

 

Resources 

Human 

• The teacher candidate 

• The first year “E” BGU morning session 

• The thesis advisor 

Material 

• Flash cards 

• Book 

• Sheet of paper 

• Mp3 player 

• Charts 

• Notebook 

Technical 

• Computer 

• Projector 

• Printer 

• Internet 
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g. TIMELINE 
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h. BUDGET AND FINANCING 

 

 

RESOURCES COST 

Internet connection $160 

Print of reports $90 

Print of the project $45 

Spiral bindings $120 

Print of the final report and thesis $310 

Unexpected expenses $100 

Total $825 

 

The financing of the expenses derived from the present research work will be 

assumed by the researcher author.  

All expenses related to the present work will be assumed entirely by the researcher 

conducting the investigation. 
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ANNEXES 

Annex 1: Observation sheet 

 

 

 

UNIVERSIDAD NACIONAL DE LOJ A 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN  

ENGLISH LANGUAGE DEPARMENT 

 

DATA COLLECTION SOURCE: OBSERVATION SHEET 

Researcher: Katherine Alexandra López López  

Year: First year “E” BGU (fifteen-seventeen years old) 

Date: 

 
 

OBSERVATION SHEET 

Observation #: 

Topic: 

Objective of the 

session: 

Date/Time: 

Participants: Students of First 

year “E” BGU & The researcher 

Role of the researcher: 

Nonparticipant observer 

Duration of the observation: 

 

 

Things to be observed 

Levels of Acceptability Remarks 

P
er

fe
c
tl

y
 

A
cc

ep
ta

b
le

 

A
cc

ep
ta

b
le

 

U
n

a
cc

ep
ta

b
le

 

T
o

ta
ll

y
  

U
n

a
cc

ep
ta

b
le

 

 

Use of Grammatical 

Structure 
     

Vocabulary usage      

Appropriacy       

Cohesion and 

coherence 
     

Language Functions      
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Annex 2: Field notes 

 

UNIVERSIDAD NACIONAL DE LOJA  

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN  

ENGLISH LANGUAGE DEPARMENT 

 

DATA COLLECTION SOURCE: FIELD NOTES 

FIELD NOTES 

Observation #: 

Topic: 

Objective of the session: 

Date/Time: 

Class size: 

Participants: Students of 

first year “E” of BGU & 

The researcher 

Role of the researcher: 

Participant observer 

Duration of the 

observation: 

 

Description of the event Reflective Notes 
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Annex 3: Pre and Post test & Scoring Guide (Rubric) 

 

 

 

 

 

 

UNIVERSIDAD NACIONAL DE LOJA  

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNI CACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

DATA COLLECTION SOURCE: PRE/POST TEST 

Student’s code: ……………………………………………… 

Date: …………………………………………………………. 

You have 40 minutes to answer the following questions. Pay attention to each item, 

read and analyze carefully. Good luck! 

1. Use the following sentences to make positive (+) and negative (–) sentences 

or questions (?) in Present Perfect Tense. (USE OF GRAMMATICAL 

STRUCTURE) (2p) 

  

a.We participate in a reading campaing 

since January. (?) 

_______________________________

_______________________________ 

b.They were members of a dance group 

for more than a year. (-) 

_______________________________

_______________________________ 
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c. Does he take up karate since 

February. (+) 

_______________________________

_______________________________ 

d. I doesn’t attend a workshop at the 

museum since December. (?) 

_______________________________

_______________________________ 

2.  Read the sentences. Use the linking words in the box to fill in the blanks 

with the appropriate word. (VOCABULARY USAGE) (2p) 

 

 

a. There are a number of problems in this school. _________________, many of 

the classrooms don’t have audiovisual equipment. 

b. We did a lot of sightseeing on our vacation. We ________________ bought a 

number of souvenirs. 

c. People who exercise regularly have more energy during the day and sleep better 

at night. _______________, they tend to live longer. 

d. She’s not only extremely successful, she’s beautiful ________________. 

 

 

 

In addition  For example  Moreover        

 finally      As well       Also 
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3. Read and complete the conversations with the correct idiom in the box. 

(APPROPIACY) (2p) 

 

 

Conversation 1 

A: What are you doing this afternoon? How about going out to a movie? 

B: Sorry, I have _____________________________________ (a). I have an exam 

tomorrow. 

A: I promise we’ll get home early. Have you ever seen A Brilliant Mind? It has 

great reviews. 

B: Sounds like a good movie but I’d rather _________________________ (b). 

Conversation 2 

A: Have you read The Chronicles of Narnia? 

B: No, I haven’t. What’s it like? 

A: It’s ____________________________________ (c). It’s a fascinating story! 

B: Well, I’ve seen the movie but I haven’t read the book. 

C: Me too. We’re ______________________________________ (d). 

A: OK! Some other time! No problem! 

4. Read and write the correct (1-4) number to order  the text. 

(COHERENCE) (2p) 

…… It also cointains a school section with the links to educational sites that cover 

plenty of academic topics in depth and accurately. Additionally, these articles are 

written in very simple English so that anyone understands.  

To hit the books         take a rain check        a real page turner      in the same boat 
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…… On the other hand, you can chat with students all over the world about your 

homework and your interest. Unlike wikis – or any other educational web.sites – 

MSAE offers the possibility to receive help online by a tutor that is highly qualified 

and who is ready to help clarify your doubts.  

……. This site is one of those websites you will find very useful and entertaining. 

It has very interesting articles with important advice for young people. You can find 

topics such as health, school, careers, family and the latest news to enlighten the 

world of teens.  

…… I definitely recommend this sebsite to all students who need guidance on their 

homework and projects. 

5. Read the following text and mark the correct letter (a,b or c) with the best 

description. (2p) (COHESION) 

a.The 

connection of 

ideas is the 

worst. 

 ……. The hotel, which is one of the most well-known 

hotels in this region, wanted to promote its image 

around the world by hosting the latest international 

dancing competition. Although the event was widely 

advertised, not many people participated in the 

competition.  

b.The 

connection of 

ideas is the 

best. 

 …….. The hotel is famous around the country. An 

international dancing competition was held at the hotel. 

The hotel spent a lot of money to advertise the event to 

gain international reputation. But not many people 

attended the event.  
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c.The 

connection of 

ideas is better. 

 …….. The hotel is famous. It is one of the most well-

known hotels in the country. The latest international 

dancing competition was held at the hotel. The hotel 

spent a lot of money to advertise the event. Because the 

hotel wanted to gain international reputation. But not 

many people attended the event.  

d.The 

connection of 

ideas is not 

very good. 

 ……. The latest international dancing competition was 

held at the hotel, which is one of the most well-known 

hotels in this region. The hotel spent a lot of money on 

advertising the event since it wanted to enhance its 

international reputation; however, it failed to attract 

many people.  

6. Look at the sentences and circle the corresponding function listed. 

(LANGUAGE FUNCTIONS) (2p) 

a. The museum we visited last week was 

awesome. It has many famous paintings 

and sculptures. 

A. Describing location 

B. Retelling past events 

C. Describing people 

b. I need some strawberries for the 

chessecake that I’m preparing for my 

mom’s birthday. 

A. Expressing needs  

B. Describing location 

C. Expressing likes 

c. My aunt doesn’t like going to 

electronic concerts. She prefers rock 

music. 

A. Retelling past events  

B. Describing people 

C. Expressing likes 
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d. They’ve been abroad twice this year. 

They visited Rome for the first time 

a month ago. 

 

A. Expressing needs 

B. Describing locations 

C. Retelling past events 

 

 

 

 

 

……………………………………………… 

Student 
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Test Scoring Guide (Rubric) 

1. Use the following sentences to make positive (+) and negative (–) sentences 

or questions (?) in Present Perfect Tense. (USE OF GRAMMATICAL 

STRUCTURE) (2p) 

a. Have we participated in a reading campaing since January?  (0,50) 

b. They haven’t been members of a dance group for more than a year. (0,50) 

c.  He has taken up  karate since February.     (0,50) 

d.  Have you attended a workshop?      (0,50) 

2. Read the sentences. Use the linking words in the box to fill in the blanks with 

the appropriate word. (VOCABULARY USAGE) (2p) 

a. There are a number of problems in this school. For example, many of the 

classrooms don’t have audiovisual equipment.    (0,50) 

b. We did a lot of sightseeing on our vacation. We also bought a number of 

souvenirs.         (0,50) 

c. People who exercise regularly have more energy during the day and sleep better 

at night. In addition, they tend to live longer.    (0,50) 

d. She’s not only extremely successful, she’s beautiful as well.  (0,50) 

3. Read and complete the conversations with the correct idiom in the box. 

(APPROPIACY) (2p) 

Conversation 1 

A: What are you doing this afternoon? How about going out to a movie? 

B: Sorry, I have hit the books (a). I have an exam tomorrow.  (0,50) 
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A: I promise we’ll get home early. Have you ever seen A Brilliant Mind? It has 

great reviews. 

B: Sounds like a good movie but I’d rather take a rain check (b).  (0,50)  

Conversation 2 

A: Have you read The Chronicles of Narnia? 

B: No, I haven’t. What’s it like? 

A: It’s a real page turner (c). It’s a fascinating story!    (0,50) 

B: Well, I’ve seen the movie but I haven’t read the book. 

C: Me too. We’re in the same boat (d).      (0,50) 

A: OK! Some other time! No problem! 

4. Read and write the correct (1-4) number to order  the text. 

(COHERENCE) (1p) 

2. It also cointains a school section with the links to educational sites that cover 

plenty of academic topics in depth and accurately. Additionally, these articles are 

written in very simple English so that anyone understands.   (0,25) 

3. On the other hand, you can chat with students all over the world about your 

homework and your interest. Unlike wikis – or any other educational web.sites – 

MSAE offers the possibility to receive help online by a tutor that is highly qualified 

and who is ready to help clarify your doubts.       (0,25) 

1. This site is one of those websites you will find very useful and entertaining. It 

has very interesting articles with important advice for young people. You can find 

topics such as health, school, careers, family and the latest news to enlighten the 

world of teens.           (0,25) 
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4. I definitely recommend this sebsite to all students who need guidance on their 

homework and projects.         (0,25) 

5. Read the following text and mark the correct letter (a,b or c) with the best 

description. (1p) (COHESION) 

c. The connection of ideas is better. The hotel, which is one of the 

most well-known hotels in this region, wanted to promote its image 

around the world by hosting the latest international dancing 

competition. Although the event was widely advertised, not many 

people participated in the competition.  

(0,25) 

a.The connection of ideas is the worst. The hotel is famous around 

the country. An international dancing competition was held at the 

hotel. The hotel spent a lot of money to advertise the event to gain 

international reputation. But people did not attend the event.  

(0,25) 

d. The connection of ideas is not very good. The hotel is famous. 

It is one of the most well-known hotels in the country. The latest 

international dancing competition was held at the hotel. The hotel 

spent a lot of money to advertise the event. Because the hotel 

wanted to gain international reputation. But not many people 

attended the event.  

(0,25) 

b. The connection of ideas is the best. The latest international 

dancing competition was held at the hotel, which is one of the most 

well-known hotels in this region. The hotel spent a lot of money on 

(0,25) 
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advertising the event since it wanted to enhance its international 

reputation; however, it failed to attract many people.  

6. Look at the sentences and circle the corresponding function listed. 

(LANGUAGE FUNCTIONS) (2p) 

a. The museum we visited last week was 

awesome. It has many famous paintings 

and sculptures. 

A. Describing location (0,50) 

b. I need some strawberries for the 

chessecake that I’m preparing for my mom’s 

birthday. 

       A. Expressing needs  (0,50) 

c. My aunt doesn’t like going to electronic 

concerts. She prefers rock music. 

       C. Expresing likes (0,50) 

d. They’ve been abroad twice this year. 

They visited Rome for the first time a month 

ago. 

       C. Retelling past events (0,50) 
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Annex 4. Pre and Post Questionnaire 

   

 

 

 

 

UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACION, EL ARTE Y LA COMUNICACION 

ENGLISH LANGUAGE DEPARTMENT 

 

DATA COLLECTION SOURCE: PRE / POST QUESTIONNAIRE 

Dear student, answer the following questionnaire with honesty about the English subject. 

Your answers will be anonymous and confidential. 

Date: ……………………………………………………………………………… 

1. How frequently do you interact with the teacher and your classmates during the 

class? 

Always     (    ) 

Often     (    ) 

Sometimes    (    ) 

Hardly ever    (    ) 

Never     (    ) 

2. How often do you share your ideas in English during the class? 

Always     (    ) 

Often     (    ) 

Sometimes    (    ) 

Hardly ever    (    ) 

Never     (    )  
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3. Do Content and Language Integrated Learning activities help you to 

communicate during the class? 

Always     (    ) 

Often     (    ) 

Sometimes    (    ) 

Hardly ever    (    ) 

Never     (    ) 

4. From the following list. Mark the activites your teacher use during the class. 

Hot seat    (    ) 

Pyramid discussion    (    ) 

Loop or domino games   (    ) 

None     (    ) 

5. Are Content and Language Integrated Learning activities easy to develop in 

class? 

Always     (    ) 

Often     (    ) 

Sometimes    (    ) 

Hardly ever    (    ) 

Never     (    ) 

 

 

 

 

Thanks for your collaboration
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Annex 5: Research Matrix 

THEME: Content and Language Integrated Learning activities to improve Communicative Competence among students in first year “E” BGU at 

Unidad Educativa del Milenio Bernardo Valdivieso morning session in Loja city during the 2018-2019 academic year. 

 

PROBLEM 

 

OBJECTIVES 

 

THEORETICAL 

FRAME 

METHODOLOGICAL 

DESIGN 

(ACTION RESEARCH) 

TECHNIQUES 

AND 

INSTRUMENTS 

General 

How does Content and 

Language Integrated 

learning activities improve 

Communicative 

Competence among 

students in first year “E” 

BGU at Unidad Educativa 

del Milenio Bernardo 

Valdivieso morning 

session of Loja city 

during the 2018-2019 

academic year? 

Specific: 

• What theoretical and 

methodological 

references about 

Content and Language 

Integrated  

 

General 

To improve 

Communicative 

Competence through 

Content and Language 

Integrated Learning 

activities among students 

in first year “E” BGU at 

Unidad Educativa del 

Milenio Bernardo 

Valdivieso morning 

session of Loja city during 

the 2018-2019 academic 

year. 

Specific: 

• To research the 

theoretical references 

about Content and 

Language Integrated 

Learning activities  

 

INDEPENDENT 

VARIABLE 

Content and Language 

Integrated Learning 

• The 4Cs in Content 

and Language 

Integrated Learning 

• Core features of 

Content and 

Language Integrated 

Learning 

Methodology 

• Content and 

Language Integrated 

Learning activities 

Preliminar investigation 

• Observing the English 

classes. 

• Stating background of the 

research problem 

• Describing the current 

situation 

• Locating and reviewing 

the literature 

• Creating a methodological 

framework for the 

research 

• Designing an intervention 

plan 

• Observation sheet 

• Pre and Post test 

• Pre and Post 

questionnaire 

• Field Notes 
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Learning activities 

contribute to improve 

Communicative 

Competence among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year? 

• What are issues that 

difficult the 

improvement of 

Communicative 

Competence among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year? 

and its application to 

Improve 

Communicative 

Competence among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year. 

• To analyze the main 

issues that difficult the 

improvement of 

Communicative 

Competence among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year. 

 

DEPENDENT 

VARIABLE 

Communicate 

Competence 

• Models of 

Communicative 

Competence 

• Common European 

Framework Model 

• Linguistic 

Competence 

• Sociolinquistic 

Competence 

• Pragmatic 

Competence 

Intervention and 

Observation 

• Administering test and 

questionnaires 

• Observing and monitoring 

student’s performance 

according to the 

intervention plan. 

• Presentation of the 

research findings 

• Reflecting, analyzing and 

answering the proposed 

inquires. 

• Organizing the final 

report. 
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• What are the phases of 

the intervention plan 

that help to improve 

Communicative 

Competence through 

Content and Language 

Integrated Learning 

activities among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year? 

• Which Content and 

Language Integrated 

Learning activities are 

the most suitable to 

improve 

Communicative 

Competence among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year? 

• To design an 

intervention plan based 

on Content and 

Language Integrated 

Learning activities to 

improve 

Communicative 

Competence among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year. 

• To apply the most 

suitable activities of 

Content and Language 

Integrated Learning to 

improve 

Communicative 

Competence among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year. 
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• How effective was the 

application of Content 

and Laguage Integrated 

Learning activities to 

improve 

Communicative 

Competence among 

students in first year 

“E” BGU at Unidad 

Educativa del Milenio 

Bernardo Valdivieso 

morning session of 

Loja city during the 

2018-2019 academic 

year? 

• To validate the results 

obtained after the 

application of the 

intervention plan about 

Content and Language 

Integrated Learning 
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Annex 6. Grading Scales 

Communicative Competence 

Quantitative score range Qualitative score range 

10 Superior 

9 Excellent 

7-8 Average 

5-6 Below average 

1-4 Failing 

 

Content and Language Integrated Learning 

 

Quantitative score range Qualitative score range 

81-100 High level of CLIL acceptance 

61-80 Expected level of CLIL acceptance 

41-60 Moderate level of CLIL acceptance 

21-40 Unexpected level of CLIL acceptance 

01-20 Low level of CLIL acceptance 
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