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b. RESUMEN 

 

El objetivo general de esta investigación fue aplicar la técnica de cuestionamiento 

para mejorar las habilidades del habla de los estudiantes de tercer año de 

Bachillerato Intensivo "B" en la Unidad Educativa del Milenio Bernardo Valdivieso 

en la ciudad de Loja durante el año académico 2018-2019. Los métodos: científico, 

descriptivo, estadístico y analítico/sintético fueron utilizados para recopilar 

información, describir, analizar y presentar los resultados de la investigación. Se 

aplicaron pruebas y cuestionarios a veinticuatro estudiantes al inicio del plan de 

intervención para identificar sus limitaciones del habla y al final para evaluar su 

progreso; también se usaron hojas de observación y notas de campo para 

documentar eventos del aula. Los resultados mostraron que la técnica de 

cuestionamiento generó un aumento satisfactorio en el habla de los estudiantes. En 

conclusión, esta técnica alentó y desafió a los alumnos a utilizar inglés en el aula 

mientras participaban activamente en la lección. 
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ABSTRACT 

 

The general objective of this research was to apply the questioning technique to 

heighten speaking skills among students in third year of intensive high school “B” 

at Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 

2018-2019 academic year. The scientific, descriptive, statistical, and 

analytic/synthetic methods were applied to collect data, describe, analyse, and 

present the findings of the research. Tests and questionnaires were applied to 

twenty-four students at the beginning of the intervention plan to identify their 

speaking limitations and at the end to evaluate their progress; observation sheets 

and field notes were also used to document the classroom events. The results 

showed that the questioning technique generated a satisfactory increase in students’ 

speaking skills. In conclusion, this technique encouraged and challenged learners 

to use English in the classroom while actively participating in the lesson. 
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c. INTRODUCTION 

 

Speaking is the main skill through which language is acquired. It consists of 

producing systematic verbal utterances to convey meaning. In fact, speaking is the 

act of communicating information or expressing ones thoughts and feelings in 

spoken language. Therefore, speaking is the ability to make use of words or 

language to express oneself in an ordinary voice. 

Naturally, speaking a language is difficult for foreign language learners, because 

effective oral communication requires the ability to use language appropriately in 

social interactions. For example: making requests, asking questions, making 

promises, giving reasons and offering apologies all while taking into account 

fluency, pronunciation, and comprehension, as well as grammar and vocabulary 

use. In short, it is the ability to use ones linguistic knowledge in authentic 

communication. 

According to the observations made of the students in third year of intensive 

high school “B” at Unidad Educativa del Milenio Bernardo Valdivieso during forty 

class periods, some problems were detected when learners had to express 

themselves in the target language. Basically, they could not pronounce the words 

correctly, and there was a marked degree of hesitation when reading aloud single 

sentences or simple texts as well as expressing individual ideas. In conclusion, 

learners struggled when they used English to communicate with others. 

Subsequently, an intervention plan was designed using questioning techniques 

to heighten the speaking skills of the students involved in the research. This 
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technique was chosen because it gives students the chance to practice English in a 

natural way while they ask and answer questions with their teacher and peers. It 

aims to generate teacher and student interaction, check learning, promote thought, 

and consolidate and use knowledge. Indeed, “the art of asking questions is the heart 

of effective communication and information exchange within classroom situations” 

(University of New South Wales, “What is questioning?”, 2015, para. 1). 

Particularly, some specific objectives were established by the researcher: to 

research the theoretical and methodological references about questioning 

technique; to  identify the issues that limit the heightening of speaking skills; to 

design an intervention plan that help the current issues to achieve a satisfactory 

outcome; to apply the most appropriate questioning technique activities; and to 

validate the results obtained after the application of questioning technique to 

heighten speaking skills among students in third year of intensive high school “B” 

at Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 

2018-2019 academic year.  

With the purpose of accomplishing this research work, several methods were 

applied. The scientific method helped the researcher to collect and analyse 

information about questioning techniques and speaking skills; draw the conclusions 

and present the results obtained from the analysis of the gathered data. The 

descriptive method was used to describe the different phases of the study, the 

resources and instruments used by the researcher, as well as the findings obtained 

in the research. Additionally, the statistical method was used to present the averages 

and findings in the questionnaires and tests in figures and tables according to the 
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theoretical reference. Similarly, the analytic/synthetic method supported the 

analysis because it helped to analyse and interpret the collected data to formulate 

the corresponding conclusions and recommendations. 

This research work is made up of the following parts: the Abstract that contains 

the general objective of the research, the methods and instruments used in the study, 

the population, the principal results, and the conclusions. Then the introduction, 

which encloses detailed information about the two variables: speaking skills and 

questioning technique. Also, the materials and methods section includes the 

different methods, materials, and instruments that were used as well as the 

population who participated in this research. Likewise in the results, the findings 

are presented in tables and figures with the corresponding analysis. Next, the 

discussion, includes a general analysis about the results obtained. Finally, the 

conclusions and recommendations about this study that validate the effectiveness 

of questioning technique to heighten speaking skills on students. 
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d. LITERATURE REVIEW 

 

Questioning Technique 

Questioning is a common technique used in English language teaching. The goal 

is to check if the students understand what they have been taught, and to enhance 

students’ involvement and to promote students’ creative thinking in classroom 

interaction. It has been considered one of the most essential and important 

techniques during instructional processes since the time of Socrates. 

 Questioning takes up most of teacher instruction time and it has been proved to 

have a great influence on classroom interaction. It has always been the most 

ubiquitous phenomenon observed in the classroom, as well as one of the most 

frequently-adopted devices favoured by most teachers. Questioning is one way of 

active teaching procedure. It is usually used as a kind of mutual exchange between 

the teacher and students. It has been used widely in teaching till now.  

Classroom questioning is the main part of classroom teaching, and is one of the 

teaching methods to achieve the goal of classroom teaching. Teachers want to get 

students’ responses and the first step is to answer questions. Through consistent 

dialogue and communication, the teacher can get the answers they want and 

evaluate the students. Questioning in general, plays an important role in classroom 

teaching. Questions are used to evaluate students’ knowledge and understanding of 

subject matter as well as control their social behavior. They can help to review 

essential content in a subject (Ma, 2008, p. 93). 



8 

 

“Teachers can use questions to draw from and build on students' prior knowledge 

and experience to help them to develop deeper understanding of a topic” 

(University of New South Wales, “What is questioning?”, 2015, para. 2). Therefore, 

good questioning skills are part of the artistry of teaching.  Well-crafted questions 

can assist students in digging deeper for more thoughtful responses.  They can allow 

students to reflect on their own thought processes and to develop the ability to 

clearly articulate their thinking.  Skillful questioning leads students to make their 

own discoveries and create their own learning (Gallagher, 2015). 

The Role and Function of Question 

Questions in the class serve different functions. According to Kauchak and 

Eggert (as cited in Ma, 2008, pp. 93-94), the functions can basically be grouped 

into three categories: diagnostic, instructional and motivational. But, a single 

question can usually serve more than one function.  

As a diagnostic tool, classroom questions allow the teacher a glimpse into the 

minds of students to find out not only what they know or don’t know, but also what 

they think about a topic. The instructional function means that questions can be 

used as a technique to facilitate learners to learn the new knowledge in the learning 

process. As to the motivational function, skillful use of questions can effectively 

involve students in the classroom discourse, encouraging and challenging them to 

think. 

In terms of its functions, according to Richards and Lockhart (as cited in Ma, 

2008, p. 94), there are several detailed reasons why questions are so commonly used 

in teaching and learning: 
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 They stimulate and maintain students’ interest. 

 They encourage students to think and focus on the content of the lesson. They 

enable a teacher to clarify what a student has said. 

 They enable a teacher to elicit a particular structure or vocabulary items. 

 They enable teachers to check students’ understanding. 

 They encourage student participation in a lesson.  

Besides its various functions, the author wants to draw attention to the point that 

questions can also contribute a lot to the classroom interaction structure. As a two-

way interaction, the questioning process has potential to stimulate students’ 

interaction, thinking and learning. The use of questions can thus change the way of 

teacher monologue and involve students in the active classroom interaction, which 

is much more helpful to the development of their language competence.  

Types of questioning in English classes 

In the study made by Ma (2008), a taxonomy of question types was shown: 

 Closed: Have a short, fixed answer, for example “What day is it today?” 

 Open:  Typically require a longer, less limited response, for example “What did 

you do yesterday?”  

 Display: Those to which the questioner already knows the answer and is merely 

testing the respondent’s knowledge or understanding.  

 Referential: Those to which the questioner does not know the answer and is 

genuinely seeking information. 

 Procedural: Relate to classroom, lesson and student control processes such as 

“Who is absent today?”  
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 Convergent:  Often have short answers which “encourage similar student 

responses” and require low level thought processing, for example “Can you 

ski?” “Yes, I can.” “No, I can't.”  

 Divergent: Necessitate more wide-ranging, long responses with higher level 

thought processing, for example “Why is the Beatle music so popular in Japan?” 

 Rhetorical: Those which the questioner answers him/herself.  

 Interaction: Comprehension checks: “elicits assurance from the listener that a 

message has been received correctly”; Confirmation checks: assume a positive 

response and “allow the speaker to correctly interpret reactions by the listener”; 

Clarification requests: similar to confirmation requests but with a more open 

answer.  

 Instructional: Any question presented in the classroom presupposes that the 

question is intended to solicit learner production.  

 Conversational: Any question asked outside the classroom. (pp. 92-100) 

Effective Questioning 

Kerry (as cited in Kyriacou, 2007, pp. 39-40), has highlighted seven questioning 

skills:  

Pitching the language and content level of questions appropriately for the class; 

distributing questions around the class; prompting and giving clues when 

necessary; using pupils’ responses (even incorrect ones) in a positive way; 

timing questions and pauses between questions; learning to make progressively 

greater cognitive demands through sequences of higher order questions; using 

written questions effectively.  
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When asking questions there are two extremely important points to bear in mind. 

First, answering a question, particularly in front of classmates, is an emotionally 

high-risk activity. As such, it is essential that the classroom climate during 

questioning is one of support and respect for the pupil’s answer (both by the teacher 

and by other pupils). Second, do not allow some pupils to opt out of questioning. It 

is evident that some pupils are adept at avoiding being noticed and will do whatever 

they can to terminate quickly any interaction with the teacher. Such pupils need to 

be involved and helped to contribute to the lesson. 

How and why do Teachers use Questions and Talk in the Classroom? 

In the study by Gast (n.d.), teachers use questioning as part of their teaching for 

many reasons, but often to:  

 maintain the flow of the learning within the lesson; 

 engage students with the learning; 

 assess what has been learned, and check that what has been learnt is understood 

and applied; 

 test student memory and comprehension; 

 to initiate individual and collaborative thinking in response to new information; 

 seek the views and opinions of pupils; 

 provide an opportunity for pupils to share their opinions/views, seeking 

responses from their peers; 

 encourage creative thought and imaginative or innovative thinking; 

 foster speculation, hypothesis and idea/opinion forming; 

 create a sense of shared learning and avoid the feel of a ‘lecture’; 
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 challenge the level of thinking and possibly mark a change to a higher order of 

thinking; 

 model higher order thinking using examples and building on the responses of 

students.  

All these examples and many others are useful and necessary within different 

classroom situations. They help teachers move students from simple responses, to 

engage in more complex thinking. This helps them apply what they understand, to 

bridge learning from other times and different situations, to think more actively in 

lessons, and learn from the answers given by other students. (p.1) 

Speaking skills 

Speaking is the main skill through which language is acquired, and this is almost 

certainly so at the beginning level. In fact speaking is the act of communicating 

information or expressing ones thoughts and feelings in spoken language. In one 

developmental study, Bailey and Flores (as cited in Villalobos, 2015), say that 

speaking is an oral and productive skill. It “consists of producing systematic verbal 

utterances to convey meaning” and constitutes “an interactive process of 

constructing meaning that involves producing, receiving and processing 

information” (p. 351). Furthermore, one has to acknowledge that speaking 

represents a challenging skill for language learners, especially at the beginning 

stages of the learning process. 

Particularly, speaking a language is especially difficult for foreign language 

learners, because effective oral communication requires the ability to use language 

appropriately in social interactions. Diversity in interaction involves not only verbal 
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communication, but also paralinguistic elements of speech such as pitch, stress, and 

intonation (Tafazoli & Romero, 2017, p. 81).  

The act of speaking is staggeringly complex. According to H.D. Brown (as cited 

in Celce-Murcia, Snow, & Brinton, 2014), a number of the characteristics of 

speaking lead to this complexity. These include clustering (i.e., speech is segmented 

into though groups rather than single words, and even single words may be 

contracted); hesitation markers and pausing; colloquial language, including slang 

and idioms; and suprasegmental features including stress, rhythm, and intonation. 

(p. 106) 

The Components of Speaking Skills 

Pronunciation 

According to Gilbert (as cited in Rora, 2015), pronunciation is the way for 

students to produce clearer language when they are speaking. This means that the 

student can communicate effectively when they have good pronunciation and 

intonation even though they have limited vocabulary and grammar. In the same 

way, Kline (as cited in Rora, 2015), argues that pronunciation refers to the 

traditional or customary utterance of words. From that statement it can be concluded 

that pronunciation is the way for students to produce the utterance words clearly 

when they are speaking. English pronunciation does not amount to mastery a list of 

sounds or isolated words. Instead, it amounts to learning and practicing the specific 

English way of making a speaker’s thoughts easy to follow. 

Moreover, according to Fraser (as cited in Rora, 2015), pronunciation includes 

all those aspects of speech which make for an easily intelligible flow of speech, 
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including segmental articulation, rhythm, intonation and phrasing, and more 

peripherally even gesture, body language and eye contact. Based on the statement 

above, it can be concluded that pronunciation includes many aspects such as 

articulation, rhythm, intonation and phrasing, and more peripherally even gesture, 

body language and eye contact. 

Grammar 

According to Purpura (as cited in Rora, 2015), grammar is needed for students 

to arrange correct sentences in conversation both in written and oral forms. It is 

defined as a systematic way of accounting for and predicting an ideal speaker’s or 

hearer’s knowledge of the language. This is done by a set of rules or principles that 

can be used to generate all well-formed or grammatical utterances in the language. 

Moreover, the other definition of grammar stated by Greenbaum and Nelson (as 

cited in Rora, 2015), is that grammar refers to the set of rules that allow us to 

combine words in our language into larger units. 

On the other hand Harmer (as cited in Rora, 2015), states that the grammar of a 

language is the description of the ways in which words can change their forms and 

can be combined into sentences in that language. Thus, from the statements above, 

it can be concluded that the function of grammar is to arrange the correct meaning 

of sentences based on the context; in addition, it is used to avoid misunderstanding 

in each communicator. 

Moreover, Nelson and Batko (as cited in Rora, 2015), states that grammar is the 

study of how words combine to form sentences. Thus, from the statement above, it 

can be concluded that grammar is a rule that is needed for the students to combine 
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correct sentences in conversation both in written and oral forms. Grammar refers to 

the fundamental principles and structure of the language, including clear and correct 

sentence construction and the proper forms of words.  

Vocabulary 

Lehr, Osborn, & Hiebert (as cited in Hanson and Padua, 2011), expressed that 

“vocabulary refers to words we use to communicate in oral and printed language. 

Receptive vocabulary refers to the words we understand through reading and 

listening. Productive vocabulary refers to the words we use to communicate through 

writing and speaking”. In order to communicate effectively using oral and print 

language, we must be able to use words flexibly that we recognize and understand. 

(p. 5). In other words, vocabulary is a basic building block of language learning. 

Students need to know words, their meanings, how they are spelt and how they are 

pronounced. Thus, when teaching vocabulary, teachers have to make sure that they 

explain the meaning as well as the spelling and pronunciation. Vocabulary is the 

knowledge of meaning of words (Rora, 2015). 

Fluency 

In the developed study of Pollard (as cited in, Rora, 2015), fluency is defined as 

the ability to speak communicatively, fluently and accurately. Fluency usually 

refers to expressing oral language freely without interruption. In the teaching and 

learning process, if the teacher wants to check students’ fluency, the teacher allows 

students to express themselves freely without interruption. The aim is to help 

students speak fluently and with ease. The teacher does not correct immediately, 

the idea being that too much correction interferes with the flow of conversation. 



16 

 

Comprehension 

According to Cohen (as cited in Rora, 2015), comprehension is the ability to 

perceive and process stretches of discourse, to formulate representations, and the 

meaning of sentences. Comprehension of a second language is more difficult to 

study since it is not directly observable and must be inferred from overt verbal and 

nonverbal responses, by artificial instruments, or by the intuition of the teacher or 

researcher. Comprehension refers to the fact that participants fully understand the 

nature of the research project, even when procedures are complicated and entail 

risks. Therefore, in speaking it can be concluded that the comprehension refers to 

the speakers’ understanding about what are they saying to the listeners in order 

avoid misunderstanding information; in addition, its function is to make the 

listeners easily catch information from the speakers. 

Appropriacy 

Appropriacy is all about sociocultural context, or pragmatics. It is not enough 

for speakers to be accurate and fluent; they must also be competent socially and 

culturally. Ishiara &Cohen (as cited in Celce-Murcia, Snow, & Brinton, 2014), 

argue “That is, English learners need to be able to communicate with proper 

politeness, directness and formality. They also need to know what not to say at all 

and what to communicate nonverbally”. The importance of pragmatic appropriacy 

is fairly well established in ESL/EFL teaching, and the vast majority of student 

textbooks and teacher training resources shows a greatly heightened awareness 

about these issues of language use. (Celce-Murcia, Snow, & Brinton, 2014, p. 107) 
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What is Teaching Speaking? 

Nunan (as cited in Kayi, 2006), argues that what is meant by "teaching speaking" 

is to teach English learners to: 

 Produce the English speech sounds and sound patterns. 

 Use word and sentence stress, intonation patterns and the rhythm of the second 

language. 

 Select appropriate words and sentences according to the proper social setting, 

audience, situation and subject matter. 

 Organize their thoughts in a meaningful and logical sequence. 

 Use language as a means of expressing values and judgments. 

 Use the language quickly and confidently with few unnatural pauses, which is 

called as fluency.  

Reasons for Teaching Speaking 

There are three main reasons for getting students to speak in the classroom. 

Firstly, speaking activities provide rehearsal opportunities - chances to practise real-

life speaking in the safety of the classroom. Secondly, speaking tasks in which 

students try to use any or all of the language they know provide feedback for both 

teacher and students. Everyone can see how well they are doing: both how 

successful they are, and also what language problems they are experiencing.  

And finally, more students have opportunities to activate the various elements of 

language they have stored in their brains, the more automatic their use of these 

elements become. As a result, students gradually become autonomous language 
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users. This means that they will be able to use words and phrases fluently without 

very much conscious thought.  

Good speaking activities can and should be extremely engaging for the students. 

If they are all participating fully - and if the teacher has set up the activity properly 

and can then give sympathetic and useful feedback - they will get tremendous 

satisfaction from it. Scott Thornbury suggests that the teaching of speaking depends 

on there being a classroom culture of speaking, and that classrooms need to become 

‘talking classrooms’. In other words, students will be much more confident speakers 

(and their speaking abilities will improve) if this kind of speaking activation is a 

regular feature of lessons (Harmer, 2007, p. 123). 

Students and speaking 

Getting students to speak in class can sometimes be extremely easy. In a good 

speaking atmosphere, students who get on with each other, and whose English is at 

an appropriate level, will often participate freely and enthusiastically if teachers 

give them a suitable topic and task. However at other times it is not easy to get 

students going. Maybe the class mix is not quite right. Perhaps teachers have not 

chosen the right kind of topic. Sometimes it is the organization of the task which is 

at fault. But a problem that occurs more often than any of these is the natural 

reluctance of some students to repeat and to take part. In such situations the role(s) 

that teachers play will be crucial (Harmer, 2010, p. 345). 

Reluctant Students     

Students are often reluctant to speak because they are shy and are not 

predisposed to expressing themselves in front of other people, especially when they 
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are being asked to give personal information or opinions. Frequently, too, there is 

a worry about speaking badly and therefore losing face in front of their classmates. 

In such situations there is a number of things teachers can do to help. 

Preparation: when David Wilson was trying to use German while living in Austria, 

he found out something that most speakers of foreign languages know. If he was to 

go into a restaurant and order something, it was much better if he spent some time 

outside the restaurant, reading the menu and then rehearsing (in his head) what he 

was going to say. Then when he went in and placed his order, he did it fluently and 

without panic. Wilson (as cited in Harmer, 2010), is describing the value of 

planning and rehearsal for speaking success, and students, too, will perform much 

better if they have the chance to think about what they are going to say and how to 

say it. This may involve just giving them quiet time to think in their heads about 

how they will speak, or it may mean letting them practise dialogues in pairs before 

having to do anything more public. 

At other times, where students are going to take part in a discussion, we can put 

them in buzz groups to brainstorm ideas so that they have something to say when 

the real discussion happens. Of course, there will be times when we want and expect 

spontaneous production from students, but at other times we will allow them to 

prepare themselves for the speaking they are going to do. 

The Value of Repetition: repetition has many beneficial effects. Each new 

encounter with a word or phrase helps to fix it in the student's memory. Repetition 

has other benefits, too: it allows students to improve on what they did before. They 

can think about how to re-word things or just get a feel for how it sounds. When 
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students repeat speaking tasks they have already done once (or twice), their first 

attempt is like a rehearsal for the final effort. Each rehearsal gives them more 

confidence as they are not attempting to get the words out for the first time when 

they try to speak in subsequent 'performances'. 

Repetition works even better if students get a chance to analyse what they have 

already done. This analysis may come from fellow students or from the teacher, but 

if they get a chance to evaluate what they have done - or at least get feedback about 

it - their performance second or third time round can only get better. Paul Howarth 

(as cited in Harmer, 2010) describes this as process speaking, characterised by the 

pattern: 

Plan  perform  analyse  repeat 

If teachers ask students to make presentations or tell stories, repetition obviously 

makes sense in the same way as getting students to draft and re-draft their writing. 

But letting students rehearse conversational exchanges works, too. If students have 

had a chance to try out the exchange, they will do it much more confidently and 

fluently when they do it a second time. 

Big Groups, Small Groups: a major reason for the reluctance of some students to 

take part in speaking activities is that they find themselves having to talk in front of 

a big group. A way of counteracting this is by making sure that they get chances to 

speak and interact in smaller groups, too.  

Mandatory participation: in a presentation at the 2004 IATEFL conference in 

Liverpool, UK, William Littlewood bemoaned the presence of ‘social loafers' when 

groups do a task - that is students who sit back and let everyone else do the work 
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(Littlewood 2004). How, he wondered, could he ensure that all students were 

equally engaged in a task? He called one of his ideas 'numbered heads': in each 

group of four, for example, the students are asked to assign a number from 1 to 4 to 

each member, without telling the teacher who has the specific number. At the end 

of an activity, the teacher indicates a group and a number (1-4) and asks that student 

to report on what happened. Neither the teacher nor the students knows who will be 

called and, as a result, all the students have to stay on-task (Harmer, 2010, pp. 345-

347). 

Speaking suggestions 

According to Harmer (2007) the following activities are helpful in getting 

students to practise ‘speaking-as-a-skill’. Although they are not level-specific, the 

last four will be more successful with higher-level students (upper intermediate 

plus), whereas the first two, in particular, are highly appropriate at lower levels (but 

can also be used satisfactorily with more advanced classes). (pp. 129- 131) 

Information-gap activities: an information gap is where two speakers have 

different bits of information, and they can only complete the whole picture by 

sharing that information - because they have different information, there is a ‘gap’ 

between them.  

One popular information-gap activity is called Describe and Draw. In this 

activity, one student has a picture which they must not show their partner (teachers 

sometimes like to use surrealist paintings - empty doorways on beaches, trains 

coming out of fireplaces, etc). All the partner has to do is draw the picture without 
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looking at the original, so the one with the picture will give instructions and 

descriptions, and the ‘artist’ will ask questions. 

A variation on Describe and Draw is an activity called Find the Differences - 

popular in puzzle books and newspaper entertainment sections all over the world. 

In pairs, students each look at a picture which is very similar (though they do not 

know this) to the one their partner has. They have to find, say, ten differences 

between their pictures without showing their pictures to each other. This means they 

will have to do a lot of describing - and questioning and answering - to find the 

differences. 

For information-gap activities to work, it is vitally important that students 

understand the details of the task (for example, that they should not show each other 

their pictures). It is often a good idea for teachers to demonstrate how an activity 

works by getting a student up to the front of the class and doing the activity (or a 

similar one) with that student, so that everyone can see exactly how it is meant to 

go. 

Telling stories: one way of getting students to tell stories is to use the information-

gap principle to give them something to talk about. Students are put in groups. Each 

group is given one of a sequence of pictures which tell a story. Once they have had 

a chance to look at the pictures, the pictures are taken away. New groups are formed 

which consist of one student from each of the original groups. The new groups have 

to work out what story the original picture sequence told. For the story 

reconstruction to be successful, they have to describe the pictures they have seen, 
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talk about them, work out what order they should be in, etc. The different groups 

then tell the class their stories to see if everyone came up with the same versions. 

Teachers can, alternatively, give students six objects, or pictures of objects. In 

groups, they have to invent a story which connects the objects. Teachers can 

encourage students to retell stories which they have read in their books or found in 

newspapers or on the Internet (such retelling is a valuable way of provoking the 

activation of previously learnt or acquired language).  

The best stories, of course, are those which the students tell about themselves 

and their family or friends. Teachers can also offer them chances to be creative by 

asking them to talk about a scar they have, or to tell the story of their hair, or to 

describe the previous day in either a positive way or a negative way. When students 

tell stories based on personal experience, their classmates can ask them questions 

in order to find out more about what happened. Storytelling like this often happens 

spontaneously. But at other times, students need time to think about what they are 

going to say. 

Favourite objects: a variation on getting students to tell personal stories (but which 

may also involve a lot of storytelling) is an activity in which students are asked to 

talk about their favourite objects (things like MP3 players, objects with sentimental 

value, instruments, clothes, jewellery, pictures, etc). They think about how they 

would describe their favourite objects in terms of when they got them, why they got 

them, what they do with them, why they are so important to them and whether there 

are any stories associated with them. In groups, they then tell each other about their 
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objects, and the groups tell the class about which was the most unusual/interesting, 

etc in their group. 

Meeting and greeting: students role-play a formal/business social occasion where 

they meet a number of people and introduce themselves. 

Surveys: surveys can be used to get students interviewing each other. For example, 

they can design a questionnaire about people’s sleeping habits with questions like 

‘How many hours do you normally sleep?’, ‘Have you ever walked in your sleep 

or talked in your sleep?’, ‘Have you ever fallen out of bed?’, etc. They then go 

round the class asking each other their questions. 

A variation of this is a popular activity called Find someone who ... .In this 

activity, students list activities (e.g. climb a mountain, do a bungee jump, swim in 

the Pacific, act in a play, etc) and they then go round the class asking ‘Have you 

ever climbed a mountain?’, ‘Have you ever done a bungee jump?’, etc.  

Both activities are good for getting students to ‘mill about’ in the class, talking 

and interacting with others in a way that is different from many other activities. 

There is no reason, either, why they should not go outside the classroom to conduct 

surveys. 

Famous people: students think of five famous people. They have to decide on the 

perfect gift for each person. Teachers can also get groups of students to decide on 

which five famous people (living or dead) they would most like to invite for dinner, 

what they would talk about and what food they would give them. 

Student presentations: individual students give a talk on a given topic or person. 

In order for this to work for the individual (and for the rest of the class), time must 
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be given for the student to gather information and structure it accordingly. Teachers 

may want to offer models to help individuals to do this. The students listening to 

presentations must be given some kind of listening tasks too - including, perhaps, 

giving feedback. 

Balloon debate: a group of students are in the basket of a balloon which is losing 

air. Only one person can stay in the balloon and survive (the others have to jump 

out). Individual students representing famous characters (Napoleon, Gandhi, 

Cleopatra, etc) or professions (teacher, doctor, lawyer, etc) have to argue why they 

should be allowed to survive. 

Moral dilemmas: students are presented with a ‘moral dilemma’ and asked to 

come to a decision about how to resolve it. For example, they are told that a student 

has been caught cheating in an important exam. They are then given the student’s 

(far-from-ideal) circumstances, and offered five possible courses of action – from 

exposing the student publicly to ignoring the incident - which they have to choose 

between. 

Correcting speaking 

It will probably be necessary for teachers to correct mistakes made during 

speaking activities in a different way from those made during a study exercise. 

When students are repeating sentences, trying to get their pronunciation exactly 

right, then the teacher will often correct (appropriately) every time there’s a 

problem.  

But if the same teacher did this while students were involved in a passionate 

discussion about whether smoking should be banned on tourist beaches, for 
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example, the effect might well be to destroy the conversational flow. If, just at the 

moment one of the students is making an important point, the teacher says ‘Hey 

wait, you said “is” but it should be “are”, beaches are ... repeat’, the point will 

quickly be lost. Constant interruption from the teacher will destroy the purpose of 

the speaking activity. 

Many teachers watch and listen while speaking activities are taking place. They 

note down things that seemed to go well and times when students couldn’t make 

themselves understood or made important mistakes. When the activity has finished, 

they then ask the students how they thought it went before giving their own 

feedback. They may say that they liked the way Student A said this, and the way 

Student B was able to disagree with her. They will then say that they did hear one 

or two mistakes, and they can either discuss them with the class, write them on the 

board or give them individually to the students concerned. In each case, they will 

ask the students to see if they can identify the problem and correct it. As with any 

kind of correction, it is important not to single students out for particular criticism. 

Many teachers deal with the mistakes they heard without saying who was 

responsible for them. 

Of course, there are no hard and fast rules about correcting. Some teachers who 

have a good relationship with their students can intervene appropriately during a 

speaking activity if they do it in a quiet non-obtrusive way. This kind of gentle 

correction might take the form of reformulation where the teacher repeats what 

the student has said, but correctly this time, and does not ask for student repetition 

of the corrected form.  
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Some students do prefer to be told at exactly the moment they make a mistake; 

but we always have to be careful to make sure that our actions do not compromise 

the activity in question. Perhaps the best way of correcting speaking activities 

appropriately is to talk to students about it. Teachers can ask them how and when 

they would prefer to be corrected; Teachers can explain how they intend to correct 

during these stages, and show them how different activities may mean different 

correction behaviour on your part (Harmer, 2007, p. 131). 

What teachers do during a speaking activity? 

Some teachers get very involved with their students during a speaking activity 

and want to participate in the activity themselves! They may argue forcefully in a 

discussion or get fascinated by a role-play and start ‘playing’ themselves. There’s 

nothing wrong with teachers getting involved, of course, provided they don’t start 

to dominate. Although it is probably better to stand back so that you can watch and 

listen to what’s going on, students can also appreciate teacher participation at the 

appropriate level - in other words, not too much! 

Sometimes, however, teachers will have to intervene in some way if the activity 

is not going smoothly. If someone in a role-play can’t think of what to say, or if a 

discussion begins to dry up, the teacher will have to decide if the activity should be 

stopped – because the topic has run out of steam - or if careful prompting can get it 

going again. That’s where the teacher may make a point in a discussion or quickly 

take on a role to push a roleplay forward. Prompting is often necessary but, as with 

correction, teachers should do it sympathetically and sensitively (Harmer, 2007, p. 

132).
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e. MATERIALS AND METHODS 

 

In the successful development of this research work, three kind of resources were 

necessary. The human resources involved were: the twenty-four students who were 

enrolled in the third year “B” of Intensive High School, the English teacher who 

helped supervise students’ performance, and the thesis advisor who gave relevant 

ideas and advice to polish and apply the intervention plan. The material resources 

included: students’ booklets, teacher’s guide, printed material, folders, worksheets, 

and flashcards. Finally, the technical resources used were: internet connection, a 

printer, a computer, speakers and a projector. 

Design of the Research 

Action research is the combination and interaction of two modes of activity – 

action and research. It involves a self-reflective, systematic and critical approach to 

enquiry by participants who are at the same time members of the research 

community. The aim is to identify problematic situations or issues considered by 

the participants to be worthy of investigation in order to bring about critically 

informed changes in practice (Cornwell as cited in Burns, 2015, p. 188). 

Particularly, action research allowed the researcher of this investigation to 

become a participant to study the main aspects in the problematic situation, find 

solutions, analyse and, reflect on the results that were derived from the issue of the 

insufficiency of management of speaking skills in which the students showed 

limitations. This action research work had the purpose of heightening students’ 
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speaking skills through questioning techniques in the third-year “B” students of 

Intensive High School at the Unidad Educativa del Milenio Bernardo Valdivieso. 

Methods  

The teacher candidate used different methods throughout this research work: the 

scientific method helped the researcher to collect, analyse data about questioning 

techniques and speaking skills, draw the conclusions and present the results 

obtained from the analysis of the gathered data. The descriptive method was used 

to describe the different phases of the study, the resources and instruments used by 

the researcher as well as the findings obtained in the research. 

 Additionally, the statistical method was used to present the averages and 

findings in the questionnaires and tests in graphics and tables according to the 

theoretical reference as well as formulate the corresponding conclusions. Similarly, 

the analytic/synthetic method supported the analysis because it helped to analyse 

and interpret the collected data to formulate the corresponding conclusions. 

Techniques and Instruments 

Data Collection 

Considering that this was an action research project, qualitative and quantitative 

components were nominated for gathering data. Within the quantitative research 

were considered variables and statistics, whereas qualitative research took into 

consideration an understanding of words and action.  

Qualitative and quantitative instruments for this research project were self-

developed by the researcher taking into account the principles of question 

construction.  
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The researcher collected the required information for the development of the 

inquiry through tests (Pre-/ Post- test) which are quantitative instruments; 

qualitative data were collected through questionnaires and observations sheets. 

Tests 

The tests were applied to measure the students’ performance with some 

questioning tasks in relation with speaking skills. Hence, tests generated a 

numerical score by which the researcher determined the mean to make a comparison 

between the Pre and Post-test. 

Pre-test / Post-test 

These data collection instruments were given to the students at the beginning 

and at the end of the intervention plan: 

At the beginning the Pre-test was delivered to estimate the yield of speaking 

skills they manage. At the end, a Post-test measured the yield of speaking skills 

achieved by the students after the execution of the intervention plan designed in this 

research project. 

Questionnaires 

The questionnaire enabled participants to state their views, feelings, and attitudes 

towards the questioning technique. Students were encouraged to answer the 

questions as honestly as possible so as to avoid the researcher drawing false 

conclusions from the study. A pre and post-questionnaire were given to the students 

to make a comparison between the outcomes.  
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Observation 

It allowed the researcher to be aware of the facts and details of the observations. 

The observations were done directly (participants aware they are being observed), 

using an observation sheet and a field note sheet.  

Particularly, they were carried out within the typical classroom environment 

with the third-year of intensive high school “B” students at Unidad Educativa del 

Milenio Bernardo Valdivieso of the city of Loja during the 2018-2019 academic 

year in the course of their English classes. Two categories of observations were 

implemented as specified below: 

Nonparticipant observation 

In this type of observation, the researcher was not involved in the English class 

being observed. The researcher observed and took notes of the students’ behaviour 

and performance during the class without interacting or participating in it. The 

purpose of this nonparticipant observation was to identify and determine the 

problem for this action research project which was also reinforced through the 

participant observation.  

Observation Sheet 

In the course of the nonparticipant observation, the researcher required an 

observation sheet to document the student’s behaviour evidenced in the production 

of speaking skills. This tool was a self-developed research instrument that described 

comprehensively and accurately the indicators of the dependent variable. 
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Participant Observation 

In this type of observation, the researcher became part of the group being 

observed. The researcher took part in and contributed to the class emphatically in 

the problematic situation using questioning technique to heighten speaking skills 

among students of the third-year of intensive high school “B” at Unidad Educativa 

del Milenio Bernardo Valdivieso of the city of Loja during the 2018-2019 academic 

year.  

Field Notes 

These were written observations of what the researcher observed taking place in 

the classroom. The researcher documented a word picture of the events, activities, 

patterns, and interesting or important things that happened in the classroom in 

relation to the practice of questioning technique to heighten students’ speaking 

skills. 

Population 

The participants of this research project were the third-year students of intensive 

high school “B” at Unidad Educativa del Milenio Bernardo Valdivieso in the city 

of Loja during the 2018-2019 academic year. There were twenty-four; eleven boys 

and thirteen girls; all between nineteen and forty-five years old. This group had four 

periods of English classes per week with an accredited English as a Foreign 

Language teacher.
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f. RESULTS 

 

For evaluating the successful development of this research, five objectives were 

established: first, to research the theoretical and methodological references about 

using questioning techniques to increase speaking skills. This goal was achieved 

through the research and selection of suitable information about questioning 

technique and speaking skills in books, articles, and academic web pages to 

construct a reliable theoretical framework, which was the basis of the study. 

Second, to identify the issues that limited the heightening of speaking skills. This 

objective was fulfilled through the application of a pre-test, which results helped 

the researcher determine the limitations that students faced when using English. 

Third, to design an intervention plan that helped solve the current issues and 

achieve a satisfactory outcome in heightening speaking skills. This goal was 

accomplished with the design of an intervention plan, which contained 20 lessons 

that were developed in three stages during ten weeks. 

Fourth, to apply the most appropriate questioning technique activities to 

heighten speaking skills. This aim was achieved through the use of questioning 

technique activities that encourage students to put into practice their speaking skills 

during the lesson.  

Fifth, to validate the results obtained after the application of questioning 

techniques to heighten speaking skills. This objective was accomplished through 

the application of a post-test which results supported and confirmed the students’ 

improvement in speaking skills.
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Pre Test Results 

Objective two: to identify the issues that limit the heightening of speaking skills 

among students in third year of intensive high school “B” at Unidad Educativa del 

Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic 

year. 

a. Table 1 

Pre-Test Scores of the 3rd Year of Intensive High School “B” in Speaking Skills 

Student's Code      P 

      /2 

     F 

       /2 

     C 

       /2 

     V 

       /2 

      G 

        /2 

TOTAL 

/10 

UEMBV 001 0.5 0.5 0.0 0.0 2.0 3.0 

UEMBV 002 0.5 0.5 0.0 0.0 2.0 3.0 

UEMBV 003 1.0 0.0 0.0 0.0 1.5 2.5 

UEMBV 004 0.5 0.0 0.0 0.0 2.0 2.5 

UEMBV 005 1.5 0.0 0.0 1.0 1.5 4.0 

UEMBV 006 0.5 0.0 0.0 0.0 0.5 1.0 

UEMBV 007 0.0 0.0 0.0 0.0 2.0 2.0 

UEMBV 008 0.0 0.0 0.0 0.0 2.0 2.0 

UEMBV 009 1.0 0.5 0.0 1.0 1.0 3.5 

UEMBV 010 0.5 0.5 0.0 1.0 2.0 4.0 

UEMBV 011 0.5 0.0 0.0 0.0 2.0 2.5 

UEMBV 012 1.0 0.0 0.0 2.0 2.0 5.0 

UEMBV 013 0.5 0.5 0.0 0.0 1.0 2.0 

UEMBV 014 0.5 0.0 0.0 0.0 1.0 1.5 

UEMBV 015 1.0 0.0 0.0 1.0 2.0 4.0 

UEMBV 016 1.0 1.0 0.0 2.0 1.0 5.0 

UEMBV 017 0.0 0.0 0.0 0.0 0.5 0.5 

UEMBV 018 0.0 0.5 0.0 0.0 1.5 2.0 

UEMBV 019 0.0 0.0 0.0 0.5 2.0 2.5 

UEMBV 020 0.0 0.0 0.0 0.0 0.0 0.0 

UEMBV 021 0.0 0.0 0.0 0.0 1.5 1.5 

UEMBV 022 0.0 0.0 0.0 0.0 1.0 1.0 

UEMBV 023 1.0 0.0 0.0 0.0 1.5 2.5 

UEMBV 024 0.5 0.0 0.0 0.0 2.0 2.5 

Mean 0.5 0.2 0.0 0.4 1.5 2.5 

Note. UEMBV= Unidad Educativa del Milenio “Bernardo Valdivieso”; 001= student’s number; 

P= pronunciation; F= fluency; C= comprehension; V= vocabulary; G= grammar.  
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b. Interpretation and Analysis 

According to the results displayed in Table 1, students achieved a total mean 

score of 2.5/10 in speaking skills, which corresponds to the needs improvement 

level (see grading scale p. 131).  The highest mean score obtained was 1.5/2 for 

grammar. This means that students knew how to use and structure first and second 

conditional sentences and developed the exercise correctly, but sometimes they did 

not recognize which auxiliary is used with these conditionals according to the given 

context.   

The lowest mean score gathered was 0.0/2 in comprehension. This shows that 

learners did not understand what the third conditional sentences were expressing, 

and for this reason, they could not identify the situation with the corresponding 

result. In conclusion, even though students’ grammar use is good, they have 

limitations in vocabulary’s use, meaning and spelling, comprehension of written 

and spoken language, and pronunciation of word sounds with the correct intonation 

and stress which impedes them in developing their fluency to express themselves 

fluently and accurately. 

Regarding the aspects mentioned before, in one developmental study by Bailey 

and Florez (as cited in Villalobos, 2015) say that speaking is an oral and productive 

skill. Speaking “consists of producing systematic verbal utterances to convey 

meaning” and constitutes “an interactive process of constructing meaning that 

involves producing, receiving and processing information”. (p. 351)
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Comparison of the Pre and Post Questionnaire Results 

Objective Four: to apply the most appropriate questioning technique activities to 

heighten speaking skills among students in third year of intensive high school “B” 

at Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 

2018-2019 academic year. 

Question 1: How often do you ask and answer questions in class? 

a. Table 2 

Frequency of Asking and Answering Questions 

Options Pre Questionnaire Post Questionnaire 

f % f % 

Always 4 16.7 17 70.8 

Sometimes 13 54.2 7 29.2 

Rarely 2 8.3 0 0.0 

Never 5 20.8 0 0.0 

Total 24 100 24 100 

b. Figure 1 
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c. Interpretation and Analysis  

According to the results in Table 2, at the beginning of the intervention plan, 

54.2% of students answered that they sometimes ask and answer questions in the 

classroom. This means that students’ speaking skills were not being developed in 

an effective way. They did not have enough exposure to or interaction with the 

target language, which did not allow them to express themselves in English. 

Later, after the application of the intervention plan 70.8% of students replied that 

they always ask and answer questions in class. This indicates that through the use 

of questions they have increased their English speaking time and as a consequence, 

their speaking skills. In a developmental study made by Ma (2008), he states that 

“classroom questioning is the main part of classroom teaching, and is one of the 

teaching methods to get the aim of classroom teaching. Teachers want to get 

students’ responses and the first step is to answer questions. Through consistent 

dialog and communication, teachers can get answers they want”. The use of 

questions thus involve students in the active classroom interaction, which is more 

helpful to the development of their language competence. (pp. 93-94) 

Question 2: Do you enjoy interacting with your classmates using questions? 

a. Table 3 

Students Enjoy Interacting Using Questions 

Options Pre Questionnaire Post Questionnaire 

 f % f % 

Always 3 12.5 19 79.2 

Sometimes 11 45.8 5 20.8 

Rarely 6 25.0 0 0.0 

Never 4 16.7 0 0.0 

Total 24 100 24 100 
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b. Figure 2 
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Question 3: Do you learn more when you ask and answer questions in class? 

a. Table 4 

 Learning more when Asking and Answering Questions  

Options Pre Questionnaire Post Questionnaire 

f % f  % 

Always 8 33.3 19 79.2 

Sometimes 10 41.7 5 20.8 

Rarely 6 25.0 0 0.0 

Never 0 0.0 0 0.0 

Total 24 100 24 100 

b. Figure 3 

 

c. Interpretation and Analysis  

The results in Table 4 display that 41.7% of students said that they sometimes 

learn more when they ask and answer questions in class. This shows that even 

though students used questions in class, most of the time they were asked in 

Spanish, which did not help them learn new content, improve their language level 

or practice their speaking skills. 
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However, after the implementation of the intervention plan, 79.2% of students 

answered that they always learn more when they ask and give replies to queries in 

class. This reflects the effectiveness of questions in the teaching- learning process. 

According to Kauchak and Eggert (as cited in Ma, 2008), questions in the class 

serve different functions: diagnostic, instructional and motivational. The 

instructional function means that questions can be used as a technique to facilitate 

learners to learn the new knowledge. (p. 93) 

Question 4: From the following list, check the activities that you do in the 

classroom. 

a. Table 5 

Activities done by Students in the Classroom 

Options Pre Questionnaire Post Questionnaire 

f % f % 

Conversations 21 87.5 24 100 

Role Play 1 4.2 24 100 

Debate 0 0.0 0 0.0 

Games 2 8.3 23 95.8 

b. Figure 4 
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c. Interpretation and Analysis  

The data in Table 5, indicates that 87.5% of students said that conversations are 

the activity that is performed by them in the classroom. This means that with 

conversations students had the opportunity to use English in the classroom but they 

always translated them into Spanish, which limited their target language learning 

and improvement. 

Whilst, after applying the intervention plan 100% of students replied that from 

the given list of activities they have made conversations and performed role plays 

in the classroom. In addition, 95.8% of learners said that they also have played 

games during the subject instruction. According to Harmer (2007, pp. 129-131) the 

following activities are helpful in getting students to practise ‘speaking-as-a-skill’: 

conversations and interviews, scripted dialogues and role-playing, debates, and 

games. (pp. 129 -131) 

Question 5: How effective do you consider the use of questions to stimulate you to 

speak in class? 

a. Table 6 

Effectiveness of Questions to Stimulate Students Speaking 

Options Pre Questionnaire Post Questionnaire 

f % f % 

Extremely Effective 18 75.0 24 100 

Very Effective 3 12.5 0 0 

Moderately Effective 3 12.5 0 0 

Not Effective at all 0 0.0 0 0 

Total 24 100 24 100 
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b. Figure 5 

 

c. Interpretation and Analysis  

The information in Table 6 states that 75% of students think that the use of 

questions is extremely effective to stimulate them to speak in class. This indicates 

that students recognized that questions help them to use the target language in a 

natural way. 

However, after the intervention plan, 100% of learners replied that using 

questions is extremely effective to encourage them to speak in class. This indicates 

that questions have produced successful outcomes in students’ performance. 

According to Kauchak and Eggert (as cited in Ma, 2008), questions in the class 

serve different functions: diagnostic, instructional and motivational. As to the 

motivational function, skillful use of questions can effectively involve students in 

the classroom discourse, encouraging and challenging them to think. (p. 93)

0,0%

10,0%

20,0%

30,0%

40,0%

50,0%

60,0%

70,0%

80,0%

90,0%

100,0%

Extremely Effective Very Effective Moderately
Effective

Not Effective at all

75,0%

12,5% 12,5%

0%

100%

0% 0% 0%

Effectiveness of Questions to Stimulate Students Speaking

Pre Questionnaire Post Questionnaire



43 

 

Post Test Results 

Objective Five: to validate the results obtained after the application of questioning 

technique to heighten speaking skills among students in third year of intensive high 

school “B” at Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja 

during the 2018-2019 academic year. 

a. Table 7 

Post-Test Scores of the 3rd year of Intensive High School “B” in Speaking Skills 

Student's code P 

/2 

F 

/2 

C 

/2 

V 

/2 

G 

/2 

Total 

/10 

UEMBV 001 1.0 2.0 2.0 2.0 2.0 9.0 

UEMBV 002 1.5 1.5 1.0 1.5 2.0 7.5 

UEMBV 003 1.5 1.5 1.0 1.0 2.0 7.0 

UEMBV 004 1.5 1.5 2.0 1.0 2.0 8.0 

UEMBV 005 2.0 2.0 2.0 2.0 1.5 9.5 

UEMBV 006 1.0 1.5 1.0 1.0 1.5 6.0 

UEMBV 007 1.0 1.5 1.0 1.0 2.0 6.5 

UEMBV 008 1.0 1.0 2.0 1.0 1.5 6.5 

UEMBV 009 1.5 1.5 1.0 1.5 2.0 7.5 

UEMBV 010 1.5 1.5 2.0 1.5 2.0 8.5 

UEMBV 011 1.5 1.5 2.0 1.0 2.0 8.0 

UEMBV 012 1.0 1.0 2.0 1.5 2.0 7.5 

UEMBV 013 1.0 1.0 2.0 1.0 2.0 7.0 

UEMBV 014 1.0 1.0 2.0 1.0 2.0 7.0 

UEMBV 015 1.5 1.5 2.0 1.5 2.0 8.5 

UEMBV 016 2.0 1.5 2.0 2.0 2.0 9.5 

UEMBV 017 1.0 1.5 1.0 1.0 1.5 6.0 

UEMBV 018 1.0 1.0 1.0 1.0 2.0 6.0 

UEMBV 019 1.0 1.5 2.0 1.0 2.0 7.0 

UEMBV 020 1.0 1.0 1.0 1.0 1.5 5.5 

UEMBV 021 1.0 1.5 2.0 1.0 1.5 7.0 

UEMBV 022 1.0 1.5 1.0 1.0 1.5 6.0 

UEMBV 023 1.0 1.0 1.0 1.0 2.0 6.0 

UEMBV 024 1.0 1.5 2.0 1.5 2.0 8.0 

Mean 1.2 1.4 1.6 1.3 1.9 7.3 

Note. UEMBV= Unidad Educativa del Milenio “Bernardo Valdivieso”; 001= student’s number; 

P= pronunciation; F= fluency; C= comprehension; V= vocabulary; G= grammar.  
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b. Interpretation and Analysis 

According to the data in Table 7, students achieved a total mean score of 7.3/10 

in speaking skills, which corresponds to the Average Level (see grading scale p. 

131).  The highest mean score gathered was 1.9/2 for grammar. This means that 

students could communicate effectively using the proper verb tenses and sentence 

structure. The lowest mean score obtained was 1.2/2 in pronunciation. This reflects 

that students could pronounce some of the given words almost correctly but faced 

difficulties to identify their sounds and separate them into syllables.  

In conclusion, although students manage grammar structure appropriately to 

express their ideas and feelings to others, they still have problems at recognizing 

and pronouncing words sounds properly. They also have few limitations in 

vocabulary use, meaning and spelling as well as grasping the message of written 

and spoken language effectively. According to Bailey and Florez (as cited in 

Villalobos, 2015, p. 351) speaking is an oral and productive skill. It is also the act 

of communicating information or express ones thoughts and feelings in spoken 

language. 

Comparison of the Pre and Post - test Means  

a. Table 8 

Comparison of the Pre and Post Test Means of the third year of Intensive High School “B” 

Students 

Aspects Pre Test Post Test 

Pronunciation 0.5 1.2 

Fluency 0.2 1.4 

Comprehension 0.0 1.6 

Vocabulary 0.4 1.3 

Grammar 1.5 1.9 

Mean 2.5 7.3 
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b. Figure 6 

 

c. Interpretation and Analysis  

The data in Table 8 and Figure 6 shows the significant improvement students 

had in speaking skills after the application of questioning technique, which is 

confirmed with the mean scores of the pre-test 2.5/10 and post-test 7.3/10. 

Regarding the speaking skills components, learners improved in all of them. In 

pronunciation the mean score raised from 0.5/2 to 1.2/2; in fluency from 0.2/2 to 

1.4/2; in comprehension from 0.0/2 to 1.6/2; in vocabulary from 0.4/2 to 1.3/2; and 

in grammar from 1.5/2 to 1.9/2. The application of questioning technique to 

heighten learners’ speaking skills was successful because questions gave them a 

need and purpose for which to use English in class.
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g. DISCUSSION 

 

The question proposed in this research work is How does questioning technique 

heighten speaking skills among students in third year of Intensive high school “B” 

at Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 

2018-2019 academic year? It has been answered completely with the considerable 

improvement in learners’ speaking skills generated by the applied technique. This 

improvement is shown with the mean score in the Pre Test results, which was 

2.50/10, but after applying questioning technique the Post Test mean score was 

7.29/10. This increase in students’ speaking skills is supported by the words of 

(University of New South Wales, 2015) which says that “The art of asking questions 

is at the heart of effective communication and information exchange, which 

underpins good teaching”.    

Regarding to the components of speaking skills that students were tested on 

were: pronunciation, fluency, comprehension, vocabulary, and grammar. The 

results in the Pre Test showed that learners faced limitations in all of them. In 

pronunciation students had problems recognizing and verbalizing the sounds of the 

English words; in fluency they could not keep a conversation with natural ease and 

speed; in comprehension learners could not understand what the third conditional 

sentences were expressing; in vocabulary students did not know the meaning and 

spelling of words to express their ideas related to hobbies and leisure time activities; 

finally, in grammar they did not recognize which auxiliary is used in first and 
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second conditional sentences according to the given context. In the Post Test all the 

difficulties students faced were overcome satisfactorily. Students’ knowledge and 

use of the English language had a significant improvement, which allowed them to 

express their ideas and thoughts with ease. These results are consequent with 

Gallagher (2015), who says that questions can allow students to reflect on their own 

thought processes and to develop the ability to clearly articulate their thinking and 

that questioning leads students to make their own discoveries and create their own 

learning. 

During the implementation of the intervention plan the attitude of learners 

towards questioning technique was pretty good. At the beginning students felt 

frustrated because they were not accustomed to using English during the class to 

ask and answer questions with their teacher and classmates. But in the meantime 

learners improved their attitude toward using the target language in class because it 

was used to express their ideas and thoughts about the studied topics. Finally, after 

using questions to stimulate them to speak in class, they showed a satisfactory 

improvement in their speaking skills as well as in their attitude towards the English 

language because they had a purpose for which to use it. 

The strengths found by the researcher during the intervention plan were the help 

and support of the director of the institution, the coordinator of the session, the 

teacher of the subject, and the students involved in the research. Also the didactic 

materials needed for English instruction were always at the researcher’s disposal. 

However, some weaknesses or limitations were noticed by the researcher. The size 

of the classroom was too small for the number of students, the number of periods 
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of the subject were not enough for providing students the sufficient time to practice 

and have exposure to the language needed to reach fluency in English. 

The findings obtained through the application of the Pre and Post Test confirm 

the usefulness of questioning technique to heighten speaking skills in learners. It 

made the use of the English language in class easier, permitted a mutual language 

exchange between teacher and students, and improved students’ speaking ability to 

express their thoughts and ideas. Additionally, while using questions, students felt 

motivated to use both their prior and new knowledge. Questioning technique was 

used in all the activities carried out during the subject instruction thus involving 

students actively in the teaching-learning process. As a result learners increased 

their speaking skills in all aspects.
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h. CONCLUSIONS 

 

The issues that limited the heightening of speaking skills among students in third 

year of intensive high school “B” were in every one of the aspects tested. In 

pronunciation, they could not correctly identify word sounds. In fluency, they spoke 

hesitantly, repeating words and without using connected speech. In comprehension, 

they had difficulties understanding the message and getting the main idea of simple 

conversations. In vocabulary, they had problems using the right words to express 

their ideas and thoughts. And in grammar, some students struggled with recognizing 

the correct auxiliary used in first and second conditional sentences. Finally, students 

felt reluctant to use English because they were used to speaking Spanish in class.  

The application of questioning technique allowed students to overcome the 

issues they had in speaking skills. Learners could use English in a natural way by 

making requests, asking questions, giving reasons and offering apologies with clear 

pronunciation, grammar and vocabulary use as well as good comprehension of the 

spoken language. They used prior and new knowledge in authentic communication. 

The use of questioning technique in the classroom generated a satisfactory 

increase in students’ speaking skills and in their English level. Learners could 

understand and communicate their thoughts as well as express their ideas and 

opinions. They also could understand others when talking about familiar topics 

using simple structured sentences with an average level. Students’ attitudes towards 

English also changed because questions encouraged and challenged learners to use 

English in the classroom while participating in the lesson actively. 
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i. RECOMMENDATIONS 

 

At the beginning of each school year teachers should diagnose the students’ 

knowledge and management of English language in a writing and speech. This will 

allow them to analyse the results and plan their classes while carefully attending to 

learners’ language needs and working on students’ weaknesses and strengths.  

Teachers should use questioning technique in order to heighten students’ 

speaking skills because questions work on and develop all speaking components 

successfully. This technique also helps to keep students engaged in in the topic 

being studied. It provides an opportunity for learners to share their opinions/views, 

responses from their peers, and encourage creative thought and imaginative 

thinking. 

Teachers should apply questioning technique in every class because questions 

help them assess and check that what has been learnt is understood and applied. It 

maintains the flow of the learning within the lesson. It also engage students with 

the learning because questions keep them participating actively using their speaking 

skills during the subject instruction. 
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b. PROBLEM STATEMENT 

Background 

The present research will be carried out at Unidad Educativa del Milenio 

Bernardo Valdivieso during the academic year 2018-2019. The historical roots of 

this distinguished institution go back to 1727, the date in which the educational field 

in Colonial Loja was born. Later on, this high school was officially founded on 

October 22nd, 1826; in the Church of Madres Conceptas with the name of San 

Bernardo. After a while, on September 5th, 1902, this educational institution took 

the denomination of Bernardo Valdivieso in honour of its founder and maximum 

protector of education in the city of Loja.  

Regarding to the night session, it was instituted by a Ministerial Agreement 

Nº4066 on December 11th, 1964. Since that time, the reknown Leones de Loja 

Night High School was annexed to Bernardo Valdivieso High School. Thus, it 

constituted an educational alternative for a wide range of people groups, who for 

diverse reasons could not study in the morning or afternoon. In 1967, through 

decree N098 issued by the Honorable Asamblea Constituyente; it was declared an 

Experimental High School.  

During the 2015-2016 academic year, it has been functioning as Unidad 

Educativa del Milenio Bernardo Valdivieso. It also has one of the most modern 

physical infrastructures in Ecuador, with a contingent of 175 teachers and 

approximately 5000 students. It works with three sessions: morning, afternoon and 

evening; in which the different levels governed by the Ministry of Education are 
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offered: Educación Inicial, Educación General Basica, Bachillerato General 

Unificado, Bachillerato Internacional and Bachillerato Intensivo. Notably, its 

vision is to be a reference for scientific, social, and humanistic education with 

continuous methodological and pedagogical innovations, in which communication, 

research, theory, and practice are merged for contributing to individual and country 

development (Torres, 2018). 

Current situation of the research problem 

Today, the English language is important because it is one of the most spoken 

languages around the world. It also gives opportunities and connects the whole 

globe together, which is why many educational institutions have included English 

as one of their main curriculum subjects. 

Sadly, the English teaching-learning process in Ecuador as in other countries has 

not had the necessary support to facilitate the interaction between teacher and 

students. As a result, high school students do not acquire even the required level of 

English. Naturally, English teaching is a process where there is an interaction 

between teacher-students and student-student. Asking and answering questions are 

the primary ways to communicate with each other, so questioning plays a central 

role in English class. It urges students to think actively and develops their creative 

thinking. Of course, there is not a rigid method of questioning. Questioning in 

teaching and learning not only encourages students to think critically; it allows 

teachers to assess whether their students understand a particular concept or not. 

Therefore, in recent years the idea of using questioning in the classroom has become 
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greatly popular among teachers because it helps them to keep diverse learners 

engaged, create a richer learning environment and offer valuable feedback to 

students that can lead to a deeper understanding. 

Unfortunately, third-year (“B”) intensive high school students currently do not 

show an understanding or management of speaking skills. In other words, they feel 

very timid when talking in front of their classmates, because they do not like to 

make mistakes. For this reason they prefer to use their mother tongue rather than 

the target language during the development of speaking activities in class. 

Moreover, they are adult learners who participate in diverse activities during day 

time, so they might feel restless and exhausted during the evening session classes.  

In response to this problem, this research project aims to search and execute a 

questioning technique that will give students the opportunity to openly express their  

ideas and thoughts, as well as find meaning in the experiences and information 

obtained when  they communicate with others using English as a foreign language. 

In conclusion, the researcher will consider diverse, effective, and accurate 

questioning technique activities according to the level and age of the students 

involved. These tasks will stimulate learners’ critical thinking, challenge them to 

interact actively in the classroom and heighten their speaking skills.  

Research problem 

Based on the aforementioned problems is convenient to state the following 

research problem:  
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HOW DOES QUESTIONING TECHNIQUE HEIGHTEN SPEAKING SKILLS 

AMONG STUDENTS IN THIRD YEAR OF INTENSIVE HIGH SCHOOL “B” 

AT  UNIDAD EDUCATIVA DEL MILENIO BERNARDO VALDIVIESO IN 

THE CITY OF LOJA DURING THE 2018-2019 ACADEMIC YEAR? 

Delimitation of the research problem  

Timing 

This research project will be developed during the 2018-2019 academic year.  

Location 

The present project will be applied at Unidad Educativa del Milenio Bernardo 

Valdivieso, which is a public school located in the city of  Loja at Catamayo 

between Eduardo Kingman Avenue and Alisos street. 

Participants 

The participants of this research work will be the students in third year of 

intensive high school “B” at Unidad Educativa del Milenio Bernardo Valdivieso, 

who are all about nineteen and thirty-five  years old. They are twenty-five students; 

eleven boys and fourteen girls, in addition to the teacher candidate of this study who 

is going to take part in the intervention plan. 
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Subproblems 

 What theoretical and methodological references about questioning technique are 

adequate to heighten speaking skills among students in third year of intensive 

high school “B” at Unidad Educativa del Milenio Bernardo Valdivieso in the 

city of Loja during the 2018-2019 academic year? 

 What are the issues that limit the development of speaking skills among students 

in third year of intensive high school “B” at Unidad Educativa del Milenio 

Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

 What are the phases of the intervention plan that help to the current issues to 

achieve a satisfactory outcome on heightening speaking skills among students 

in third year of intensive high school “B” at Unidad Educativa del Milenio 

Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

 Which are the most suitable questioning technique activities to heighten 

speaking skills among students in third year of intensive high school “B” at 

Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja during 

the 2018-2019 academic year? 

 How effective was the application of questioning technique to heighten 

speaking skills among students in third year of intensive high school “B” at 

Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja during 

the 2018-2019 academic year? 
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c. JUSTIFICATION 

The aim of this research project is to heighten speaking skills through 

questioning technique among students in third year of intensive high school “B” at  

Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 

2018-2019 academic year. The teacher candidate has chosen to research this theme 

because it is an interesting educational topic that hardly anyone has researched 

about before in the institution.  

Effective questioning techniques not only enhance the students learning, but can 

also be used to gain insights to the level of student’s knowledge, heighten student’s 

speaking skills and confidence, as well as challenge them to defend their positions 

and strengthen their arguments. That is why the researcher will consider the 

application of questioning technique as a highly propitious mean to master the 

factors that have been implied as impediments in the development of speaking 

skills.   

Concerning to the social point of view, it is relevant to carry out this research 

project because today with the advance of technology and business English 

language learning has acquired vital importance to society. Therefore, through 

questioning technique students will heighten their speaking skills. As a result, they 

will have the opportunity to openly express their ideas and thoughts with their 

teacher, classmates and other people using English. 



61 

 

Turning to the scientific point of view, the application of this project is essential 

because it will be a source of information for future researchers, educators, and 

students who wants to study about questioning technique; at the same time that the 

researcher will gain experience in the classroom management.  

In regards to the educational point of view, it is significant to develop the present 

project because using questioning technique appropriately will let teachers diagnose 

students’ level of understanding and knowledge, improve their speaking skills, and 

encourage them to achieve a good level in the English Language Learning. On the 

other hand, it will help students keep involved and engaged in their learning 

process, especially stimulating their critical thinking, reflection and creativity.  

Finally, this research project is a requirement at Universidad Nacional de Loja 

for the teacher candidate to obtain the Bachelor’s Degree in Sciences of Education, 

English Language Specialization. 
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d. OBJECTIVES 

General 

 To apply questioning technique to heighten speaking skills among students in 

third year of intensive high school “B” at Unidad Educativa del Milenio 

Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year. 

Specific 

 To research the theoretical and methodological references about questioning 

technique to heighten speaking skills among students in third year of intensive 

high school “B” at Unidad Educativa del Milenio Bernardo Valdivieso in the 

city of Loja during the 2018-2019 academic year. 

 

 To  identify the issues that limit the heightening of speaking skills among 

students in third year of intensive high school “B” at Unidad Educativa del 

Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic 

year.  

 To design an intervention plan that help the current issues to achieve a 

satisfactory outcome on heightening speaking skills among students in third year 

of intensive high school “B” at Unidad Educativa del Milenio Bernardo 

Valdivieso in the city of Loja during the 2018-2019 academic year. 

 To apply the most appropriate questioning technique activities to heighten 

speaking skills among students in third year of intensive high school “B” at 
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Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja during 

the 2018-2019 academic year. 

 To validate the results obtained after the application of questioning technique to 

heighten speaking skills among students in third year of intensive high school 

“B” at Unidad Educativa del Milenio Bernardo Valdivieso in the city of Loja 

during the 2018-2019 academic year. 
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e. THEORETICAL FRAMEWORK 

Questioning Technique 

A question is any sentence which has an interrogative form or function. In 

classroom settings, teacher questions are defined as instructional cues or stimuli 

that convey to students the content elements to be learned and directions for what 

they are to do and how they are to do it (Cotton, 1988). 

Questioning is a common technique used in English language teaching. The goal 

is to check if the students understand what they have been taught, and to enhance 

students’ involvement and to promote students’ creative thinking in classroom 

interaction. Questioning has been considered as one of the most essential and 

important techniques during instructional processes since Socrates times. 

Questioning takes up most of teacher talk and it has been improved to have a great 

influence on classroom interaction. Questioning has always been the most 

ubiquitous phenomenon observed in classroom, as well as one of the most 

frequently-adopted devices favoured by most of the teachers. Questioning is one 

kind of teaching active procedure. It is one teaching behaviour way through teachers 

and students’ interaction, checking learning, promoting thought, consolidating 

knowledge, using knowledge, achieving teaching goals. Questioning is usually used 

as one kind of mutual exchange teaching skills between the teacher and students. It 

has been used widely in teaching till now. Classroom questioning is the main part 

of classroom teaching, and is one of the teaching methods to get the aim of 

classroom teaching. Teachers want to get students’ responses and the first step is to 
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answer questions. Through consistent dialog and communication again, the teacher 

can get the answers they want and evaluate the students. Questioning, as a general 

way used by teachers in class, plays an important role in classroom teaching. 

Questions are used to evaluate students’ knowledge and understanding of subject 

matter as well as control their social behaviour. Queries can help to review essential 

content in a subject (Ma, 2008). 

The art of asking questions is at the heart of effective communication and 

information exchange, which underpins good teaching. If teachers use questioning 

well, they can improve the student learning experience in a whole range of Teaching 

Settings. Socrates believed that to teach well, an educator must reach into a learner's 

prior knowledge and awareness in order to help the learner reach new levels of 

thinking. Questioning has been widely used in teaching –learning language 

classrooms. Recent research into student learning (Biggs and Tang, 2007) and 

learning from experience (Andresen, Boud and Cohen, 2000) support this view of 

pedagogical instruction. Teachers can use questions to draw from and build on 

students' prior knowledge and experience to help them to develop deeper 

understanding of a topic. (Sydney, 2015) 

Therefore, good questioning skills are part of the artistry of teaching.  Well-

crafted questions can assist students in digging deeper for more thoughtful 

responses.  They can allow students to reflect on their own thought processes and 

to develop the ability to clearly articulate their thinking.  Skilful questioning leads 
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students to make their own discoveries and create their own learning (Gallagher, 

2015). 

The Role and Function of Question 

Questions in the class serve as different functions. According to Kauchak and 

Eggert (as cited in Ma, 2008), the functions can be basically grouped into three 

categories: diagnostic, instructional and motivational, but a single question can 

usually serve more than one function. As a diagnostic tool, classroom questions 

allow the teacher to glimpse into the minds of students to find out not only what 

they know or don’t know but also how they think about a topic. The instructional 

function means that questions can be used as a technique to facilitate learners to 

learn the new knowledge in the learning process. As to motivational function, 

skillful use of questions can effectively involve students in the classroom discourse, 

encouraging and challenging them to think. 

In terms of its functions, there are several detailed reasons why questions are so 

commonly used in teaching and learning: 

 They stimulate and maintain students’ interest. 

 They encourage students to think and focus on the content of the lesson. They 

enable a teacher to clarify what a student has said. 

 They enable a teacher to elicit a particular structure or vocabulary items. 

 They enable teachers to check students’ understanding. 
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 They encourage student participation in a lesson. Cited from 

Richards&Lockhart 

Besides its various functions, the author wants to draw attention to the point that 

questions can also contribute a lot to the classroom interaction structure. As a two-

way interaction, questioning process has its potential to stimulate students’ 

interaction, thinking and learning. The use of questions can thus change the way of 

teacher monologue and involve students in the active classroom interaction, which 

is much helpful to the development of their language competence (Ma, 2008). 

How and why do teachers use Questions and Talk in the classroom? 

In the study by Gast (2015), teachers use questioning as part of their teaching for 

many reasons, but often to: maintain the flow of the learning within the lesson; 

engage students with the learning; assess what has been learned, and check that 

what has been learnt is understood and applied; test student memory and 

comprehension; to initiate individual and collaborative thinking in response to new 

information; seek the views and opinions of pupils; provide an opportunity for 

pupils to share their opinions/views, seeking responses from their peers; encourage 

creative thought and imaginative or innovative thinking; foster speculation, 

hypothesis and idea/opinion forming; create a sense of shared learning and avoid 

the feel of a ‘lecture’; challenge the level of thinking and possibly mark a change 

to a higher order of thinking; model higher order thinking using examples and 

building on the responses of students. All the following examples and many others 

are useful and necessary within different classroom situations. They help teachers 
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move students from simple responses, to engage in more developed complex 

thinking. This helps them apply what they understand, to bridge learning from other 

times and different situations, to think more actively in lessons and learn from the 

answers given by other students. 

Effective questioning 

Kerry (as cited in Kyriacou, 2007) has highlighted seven questioning skills: 

Pitching the language and content level of questions appropriately for the class; 

distributing questions around the class; prompting and giving clues when necessary; 

using pupils’ responses (even incorrect ones) in a positive way; timing questions 

and pauses between questions; learning to make progressively greater cognitive 

demands through sequences of higher order questions; using written questions 

effectively.  

When asking questions there are two extremely important points to bear in mind. 

First, answering a question, particularly in front of classmates, is an emotionally 

high-risk activity. As such, it is essential that the classroom climate during 

questioning is one of support and respect for the pupil’s answer (both by the teacher 

and by other pupils).Second, do not allow some pupils to opt out of questioning. It 

is evident that some pupils are adept at avoiding being noticed and will do whatever 

they can to terminate quickly any interaction with the teacher. Such pupils need to 

be involved and helped to contribute to the lesson (Kyriacou, Essential Teaching 

Skills, 2007). 
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Types of questions 

In the study made by Ma (2008) was shown a taxonomy of question types: 

 Closed: Have a short, fixed answer, for example “What day is it today?” 

 Open:  Typically require a longer, less limited response, for example “What did 

you do yesterday?”  

 Display: Those to which the questioner already knows the answer and is merely 

testing the respondent’s knowledge or understanding.  

 Referential: Those to which the questioner does not know the answer and is 

genuinely seeking information. 

 Procedural: Relate to classroom, lesson and student control processes such as 

“Who is absent today?”  

 Convergent:  Often have short answers which “encourage similar student 

responses” and require low level thought processing, for example “Can you 

ski?” “Yes, I can.” “No, I can't.”  

 Divergent: Necessitate more wide-ranging, long responses with higher level 

thought processing, for example “Why is the Beatle music so popular in Japan?” 

 Rhetorical: Those which the questioner answers him/herself.  

 Interaction: Comprehension checks: “elicits assurance from the listener that a 

message has been received correctly”; Confirmation checks: assume a positive 

response and “allow the speaker to correctly interpret reactions by the listener”; 

Clarification requests: similar to confirmation requests but with a more open 

answer.  
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 Instructional: Any question presented in the classroom presupposes that the 

question is intended to solicit learner production.  

 Conversational: Any question asked outside the classroom. 

Recommendations for good questioning practice 

The first step is concern to educators to ask themselves what kind of questions 

they are asking, why they are asking them, and finally which of the many 

questioning techniques they can utilize to make their classroom better. 

(Giacomozzi, 2007), aims that the following are recommendations for good 

questioning practice: 

 Consider your instructional goals for the lesson and plan some questions 

designed to direct the flow of the lesson, but do not be afraid to use un-planned 

questions to steer the conversation. 

 Ask clear and specific questions that cannot be answered with a simple yes or 

no. Communicate the question so that the learner understands what kind of 

response is expected. 

 Sequence questions so that they build upon each other. Use a balance of 

questions from all types and levels. 

 Encourage responses from both volunteering and non-volunteering students to 

gain maximum participation. Redirect initially asked questions to other students 

to cultivate discussion. 

 Probe initial student responses and encourage students to clarify and support 

their answers. 
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 Pause anywhere from 3 to 15 seconds after asking a question to give students 

time to formulate their answers. Also pause after students’ initial responses to 

give other students a chance to interpret that response. 

 Respond to answers in a positive, sincere way to create a risk free environment. 

Guide incorrect answers with additional questions or rephrase your question in 

such a way that it is better understood. 

 Require students to generate questions of their own. 

The techniques listed above are straightforward and most instructors are already 

familiar with them; however, many fail to use them regularly. Regular application 

of some of the questioning techniques mentioned above could greatly enhance the 

learning environment of any classroom (Giacomozzi, 2007). 

Speaking Skills  

Speaking is the main skill by which the language is acquired, and it is almost 

certainly so at the beginning level. In fact speaking is the act of communicating 

information or express ones thoughts and feelings in spoken language. In one 

developmental study Bailey and Flores (as cited in Villalobos, 2015) say that 

speaking is an oral and productive skill. Speaking “consists of producing systematic 

verbal utterances to convey meaning”. Speaking constitutes “an interactive process 

of constructing meaning that involves producing, receiving and processing 

information”. Furthermore, one has to acknowledge that speaking represents a 

challenging skill for language learners, especially at the beginning stages of the 

learning process. 
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Particularly, speaking a language is especially difficult for foreign language 

learners, because effective oral communication requires the ability to use language 

appropriately in social interactions. Diversity in interaction involved not only verbal 

communication, but also paralinguistic elements of speech such as pitch, stress, and 

intonation. (Dwi, 2010) 

The act of speaking is staggeringly complex. According to H.D. Brown (as cited 

in Celce-Murcia, Snow, & Brinton, 2014), a number of the characteristics of 

speaking lead to this complexity. These include clustering (i.e., speech is segmented 

into though groups rather than single words, and even single words may be 

contracted); hesitation markers and pausing; colloquial language, including slang 

and idioms; and suprasegmental features including stress, rhythm, and intonation.  

The Components of Speaking Skills 

Pronunciation 

According to Gilbert (as cited in Rora, 2015), Pronunciation is the way for 

students to produce clearer language when they are speaking. It means that the 

student can communicate effectively when they have good pronunciation and 

intonation even though they have limited vocabulary and grammar. Pronunciation 

refers to the traditional or customary utterance of words. From that statement can 

be concluded that pronunciation is the way for students to produce the utterance 

words clearly when they are speaking (Kline, 2001). English pronunciation does 

not amount to mastery of a list of sounds or isolated words. Instead, it amounts to 
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learning and practicing the specifically English way of making a speaker’s thoughts 

easy to follow. 

Moreover, pronunciation includes all those aspects of speech which make for an 

easily intelligible flow of speech, including segmental articulation, rhythm, 

intonation and phrasing, and more peripherally even gesture, body language and 

eye contact (Fraser, 2001). Based on the statement above can be concluded that 

Pronunciation includes many aspects that include articulation, rhythm, intonation 

and phrasing, and more peripherally even gesture, body language and eye contact. 

(Rora, 2015) 

Grammar 

Grammar is needed for the students to arrange correct sentences in conversation 

both in written and oral forms. It is defined as a systematic way of accounting for 

and predicting an ideal speaker’s or hearer’s knowledge of the language. This is 

done by a set of rules or principles that can be used to generate all well-formed or 

grammatical utterances in the language (Purpura, 2004). Moreover, the other 

definition of grammar stated by Greenbaum and Nelson (2002) argue that Grammar 

refers to the set of rules that allow us to combine words in our language into larger 

units. 

The grammar of a language is the description of the ways in which words can 

change their forms and can be combined into sentences in that language (Harmer, 

2001). Thus, from the statements above can be concluded that the function of 
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grammar is to arrange the correct meaning of sentences based on the context; in 

addition, it is used to avoid misunderstanding in each communicator. 

Moreover, Nelson and Batko (as cited in Rora, 2015) states that grammar is the 

study of how words combine to form sentences. Thus from statement above can be 

concluded that grammar is a rule that is needed for the students to combine correct 

sentences in conversation both in written and oral forms. Grammar refers to the 

fundamental principles and structure of the language, including clear and correct 

sentence construction and the proper forms of words.  

Vocabulary 

Vocabulary means the appropriate diction or the most important thing in a 

language especially in speaking; furthermore, knowing many vocabularies students 

will be easier to express their ideas, feelings and thoughts both in oral or written 

form. In spoken language, the vocabulary tends to be familiar and everyday (Turk, 

2003). It means that in spoken language or speaking, the vocabulary used must be 

very familiar and it is used in everyday conversation in order to understand the 

spoken discourse. Vocabulary is a basic building block of language learning. 

Students need to know words, their meanings, how they are spelt and how they are 

pronounced. Thus, when teaching vocabulary, teachers have to make sure that they 

explain the meaning as well as the spelling and pronunciation. Vocabulary is the 

knowledge of meaning of words (Rora, 2015). 
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Fluency 

In the developed study of Pollard (as cited in, Rora, 2015), fluency is defined as 

the ability to speak communicatively, fluently and accurately. Fluency usually 

refers to express oral language freely without interruption. In teaching and learning 

process, if the teacher wants to check students’ fluency, the teacher allows students 

to express themselves freely without interruption. The aim is to help students speak 

fluently and with ease. The teacher does not correct immediately whereas the idea 

being that too much correction interferes with the flow of conversation. 

Comprehension 

According to Cohen (as cited in Rora, 2015), Comprehension is an ability to 

perceive and process stretches of discourse, to formulate representations the 

meaning of sentences. Comprehension of a second language is more difficult to 

study since it is not; directly observable and must be inferred from overt verbal and 

nonverbal responses, by artificial instruments, or by the intuition of the teacher or 

researcher. Comprehension refers to the fact that participants fully understand the 

nature of the research project, even when procedures are complicated and entail 

risks. 

Therefore, in speaking can be concluded that the comprehension refers to the 

speakers’ understanding about what are they saying to the listeners in order avoid 

misunderstanding information; in addition, its function is to make the listeners 

easily to catch the information from the speakers. (Rora, 2015) 



76 

 

Appropriacy 

It is all about sociocultural context, or pragmatics. It is not enough for speakers 

to be accurate and fluent; they must also be competent socially and culturally. “That 

is English learners need to be able to communicate with proper politeness, 

directness and formality. They also need to know what not to say at all and what to 

communicate nonverbally” (Ishiara &Cohen, 2010). The importance of pragmatic 

appropriacy is fairly well established in ESL/EFL teaching, and the vast majority 

of student textbooks and teacher training resources shows a greatly heightened 

awareness about these issues of language use (Celce-Murcia, Snow, & Brinton, 

Teaching English as a Scond or Foreign Language, 2014). 

What is Teaching Speaking? 

What is meant by "teaching speaking" is to teach English learners to: 

 Produce the English speech sounds and sound patterns. 

 Use word and sentence stress, intonation patterns and the rhythm of the second 

language. 

 Select appropriate words and sentences according to the proper social setting, 

audience, situation and subject matter. 

 Organize their thoughts in a meaningful and logical sequence. 

 Use language as a means of expressing values and judgments. 

 Use the language quickly and confidently with few unnatural pauses, which is 

called as fluency. (Kayi, 2006) 
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Important Elements to consider when teaching Speaking 

Some significant elements for teaching speaking are addressed in this part of the 

review. The first element is technology. One important consideration is the one 

offered by Hanson- Smith and Rilling (2006) when they say that technology in 

education begins with teachers and ends with teachers. It is true that when language 

teachers are not that interested in computers or are not literate in the field, their 

pupils tend not to go to the lab or experience learning through technology. On the 

other hand, when language teachers use computer assisted language learning 

(CALL) and other technologies in their lessons to collaborate, learners “flourish in 

surprising ways” (Hanson-Smith & Rilling, 2006). Next, computer-assisted 

language learning is promoting a “quiet revolution” (Hanson-Smith & Rilling, 

2006) by making positive changes that lead to new ways of learning and teaching, 

which includes the teaching of speaking. One can also say that these new ways of 

teaching and learning enhance collaborations among students and teachers and 

create independence and autonomy. This is leading learners to speak more in a real 

context and in a meaningful way (Burns, 2016). 

Pronunciation is the second element. Undoubtedly, pronunciation is paramount 

when teaching speaking. Nevertheless, it is relevant to mention that students and 

teachers need not worry about pronunciation at the very beginning stages of the 

learning process (Celce-Murcia, 1987). Additionally, it is also important that the 

focus of pronunciation instruction centers and deals with communication rather 

than manipulation of sounds. Finally, teaching pronunciation (vowel / consonant 
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discrimination, intonation patterns, linking, deletion rules syncopeth, flap, 

education of function words, word stress rules, prominence, vowel reduction schwa, 

lengthening, and suprasegmentals) makes students sound more natural, fluent and 

intelligible, and enables them to participate effectively in interactions. (Burns, 

2016). 

The third element is students’ first language (L1). This is truly an important 

element to take into account, especially in an EFL context in which students usually 

share the same native language. Teachers, particularly when working with 

beginners, have to construct manageable and, at the same time, challenging tasks 

so learners do not switch to their L1. Sometimes, students’ L1 may become an 

advantage in the class, for instance when learning difficult vocabulary. The teacher 

might just translate the word and move on. It may not be a good idea to completely 

ban the use of L1. Given the possible roles that students’ L1 could play in the 

classroom, teachers must decide how to capitalize on this element during the lessons 

(Burns, 2016). 

Oral communication errors are the fourth element. One can say that oral errors 

are challenging for teachers and students. First, teachers have to decide if they will 

correct errors. If so, they also have to decide when and how errors will be corrected. 

It also depends on the focus of the task; for example if learners are successfully 

conveying meaning even with some errors, the idea is not to interrupt the learner to 

correct those errors, as stated within the context of Communicative Language 

Teaching (CLT). Next, it is always relevant to keep in mind that teachers want their 
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learners to talk; constant correction of errors might discourage them from speaking. 

Likewise, it is significant “not to treat errors in a punitive fashion or to belittle the 

students when they are working hard to communicate in a new language” (Bailey, 

2005). Other factors are also important when dealing with speaking in a language 

class, for example, age or maturational constraints, aural medium, sociocultural 

factors, affective factors (Shumin, 2002), reticence, dominance, learning styles, 

multi-level classes, and large classes (Burns, 2016). 

Speaking exercise Types and Tasks 

Bailey (as cited in Burns, 2016) provides the following speaking activities where 

questioning technique is involved:  

 Conversations and interviews 

Paper conversations: Learners have a ‘conversation’ with their classmates, but 

instead of speaking they write the conversation on a shared sheet of paper 

(Thornbury, 2009).  

Conversation Grid: Highlights: The power of using conversation grid activities 

is that learners are involved in authentic, independent, and cooperative conversation 

without direct teacher involvement. These grids can be used with any topic as 

teaching or assessment activities. Learners usually enjoy them greatly.  

Objective: Learners practice and increase knowledge of language structures (such 

as what, when, where, and why questions and their typical answers), vocabulary (as 
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related to a particular topic such as “on the job”), and cultural aspects related to a 

topic. They ask questions, listen to answers, and record information on the grid. 

Context: This activity is suitable for general ESL classes as well as specific classes 

such as family literacy or workplace classes. 

Estimated time: The time varies, but usually ranges between 20 and 30 minutes. 

Materials: Draw a large grid on the board or have an overhead transparency with 

a sample of the grid to explain the activity. Learners need conversation grids to 

record answers. (See examples that follow. Grids can have complete questions (e.g., 

What is your job now? What do you like to do in your free time?) or cue phrases 

(e.g., job in United States; hobbies). 

Procedure:  

1. Review language structures and key vocabulary that have been previously taught 

and are needed to successfully complete this activity. The review should be verbal 

and written with plenty of input from the learners. For example, if one of the 

questions is going to be about native country, with learner input, get all the names 

of countries up on the board or on flip chart paper so it will be easily accessible 

when learners begin to work on their own grids.  

2. Hand out the grids and explain the task: “Today you’re going to interview five 

classmates. You will write their answers to your questions on this form.”  
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3. Discuss conversation questions, e.g., “What is your job now?” “What do you like 

to do in your free time? What else do you like to do?”  

4. Talk about possible answers such as construction worker, play soccer, watch 

soccer on TV.  

5. Model the task with one or two learner volunteers. It’s important to model several 

answers and questions so that learners know that full sentence answers such as “I 

am a construction worker” or short answers such as “construction worker” are both 

acceptable. Note: As in all activities, modelling correct answers to issues such as 

“Her name” vs. “she name” is more effective than giving a big explanation about 

the correct grammar. This is especially true with formulaic phrases that use 

structures not yet discussed in class.  

6. Check comprehension of instructions. For example, ask, “How many questions 

are you asking each classmate?” “How many people will you speak with today?” 

7. Once learners begin the activity, monitor the process and be ready to assist 

learners if they ask for help. Note: Some will finish only one conversation while 

others may do several. That’s okay; people process, learn, and interact at different 

rates.  

8. When the general buzz quiets down, it is time to stop the activity. Discuss the 

information with the class, for example, “Tell the class something you learned about 

one of your classmates.” You can tabulate information on a master grid or have 

learners work in small groups to do a tabulation of their grid information. 
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Evaluation: Evaluation is ongoing and informal. The teacher can participate or just 

observe the conversations to note communicative abilities (as well as observe 

writing abilities from the grid). It is particularly useful as you can watch individual 

learners progress from week to week (Center for Applied Linguistics, n.d.). 

Interviews: Students can conduct interviews on selected topics with various 

people. It is a good idea that the teacher provides a rubric to students so that they 

know what type of questions they can ask or what path to follow, but students 

should prepare their own interview questions. Conducting interviews with people 

gives students a chance to practice their speaking ability not only in class but also 

outside and helps them becoming socialized. After interviews, each student can 

present his or her study to the class. Moreover, students can interview each other 

and "introduce" his or her partner to the class. 

 Information gap and jigsaw activities  

Information Gap: In this activity, students are supposed to be working in pairs. 

One student will have the information that other partner does not have and the 

partners will share their information. Information gap activities serve many 

purposes such as solving a problem or collecting information.  Also, each partner 

plays an important role because the task cannot be completed if the partners do not 

provide the information the others need. These activities are effective because 

everybody has the opportunity to talk extensively in the target language (Kayi H. , 

2006). 
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Jigsaw activity: “Jigsaw” is a collaborative group activity with a twist: students 

effectively teach each other (with the teacher’s guidance). Students learn through 

the process of communicating with one another about a given skill or procedure, 

topic or problem. It can be tricky to set up a jigsaw activity, given its reliance on 

student numbers. Despite that, the process can be very successful for deeper 

learning, and can assist students in learning a large variety of information by sharing 

the load (Australia, 2016).  

 Scripted dialogues and role-playing 

Dialogues: Simple interrogative, affirmative and negative forms, within dialogues; 

oral repetition of forms learnt by heart.  

Materials: Short conversations between two speakers consisting of four to six 

utterances, representing some kind of communicative event. For example: 

A: What are you doing?;  

B: I’m going outside 

A: Why? (pause) Why are you going outside? 

B: None of your business 

Procedure: The dialogue is presented orally with or without written reinforcement 

and learnt by heart by the students, preferably during the lesson through various 

kinds of repetition (choral, pair, and individual), reiterating or answering utterances 

said by the teacher. It is then performed either by a single pair of students in front 
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of the class, or by all the students, in pairs, simultaneously. The dialogue should be 

reviewed in later lessons to consolidate learning (Ur, 2007).  

Role Play: According to (Kayi H. , 2006) One other way of getting students to 

speak is role-playing. Students pretend they are in various social contexts and have 

a variety of social roles. In role-play activities, the teacher gives information to the 

learners such as who they are and what they think or feel. Thus, the teacher can tell 

the student that "You are David, you go to the doctor and tell him what happened 

last night, and…" (Harmer, 1984)  

 Picture-based activities  

Picture Narrating: This activity is based on several sequential pictures. Students 

are asked to tell the story taking place in the sequential pictures by paying attention 

to the criteria provided by the teacher as a rubric. Rubrics can include the 

vocabulary or structures they need to use while narrating (Kayi H. , 2006). 

Picture Describing: Another way to make use of pictures in a speaking activity is 

to give students just one picture and having them describe what it is in the picture. 

For this activity students can form groups and each group is given a different 

picture. Students discuss the picture with their groups, then a spokesperson for each 

group describes the picture to the whole class. This activity fosters the creativity 

and imagination of the learners as well as their public speaking skills (Kayi H. , 

2006). 

Find the Difference: For this activity students can work in pairs and each couple 

is given two different pictures, for example, picture of boys playing football and 
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another picture of girls playing tennis. Students in pairs discuss the similarities 

and/or differences in the pictures (Kayi H. , 2006). 

Picture Story:  Level (High- beginning to advanced). This activity allows students 

to be creative and work together to create a fun story. The focus here is on fluency, 

so don’t worry about mistakes. Allow students to enjoy creating and telling their 

stories. This should primarily be a speaking activity but allow students to take notes 

if they find it helpful (Sepulveda, 2012). 

In summary, these are some significant principles, exercise types and tasks, and 

distinctive elements related to speaking skills that may be used in the EFL 

classroom in order to provide valid speaking opportunities. 
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f. METHODOLOGY 

Design of the Research 

According to Bradbury (2015), action research is a democratic and participative 

orientation to knowledge creation. It brings together action and reflection, theory 

and practice, in the pursuit of practical solutions to issues of pressing concern. 

Action research is a pragmatic co-creation of knowing with, not on about, people. 

In addition, action research is considered a field-intensive process because it 

requires the researcher to take an active part in the environment being studied. The 

researcher is expected to be a participant observer as well as a researcher-as-

instrument involved in the research process. Thus, he /she will take part in all 

activities in the environment being studied and interacts naturally with subjects in 

the environment; and at the same time will be able to rely on expertise, draw on 

experience, and use research skills in an unbiased manner in tasks such as 

conducting interviews and recording notes during observations. (Craig, 2009).  

This action research project aims to heighten speaking skills through the use of 

questioning technique. Action research will allow the researcher to become a 

participant to study aspects in the problematic situation, analyse and reflect on the 

results that will be gathered from the application of questioning technique to 

heighten speaking skills among students in third-year “B” students at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-

2019 academic year. Action research will assist the teacher candidate to find 
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immediate solutions to the issue of speaking skills in which the students have 

displayed difficulty while using English as a foreign language due to the lack of 

implementation of good questioning technique. 

Methods, Techniques and Instruments 

Methods 

The aim of this research project is to produce new knowledge or deepen 

understanding of the effect of questioning on speaking skills limitations. To 

accomplish this research it is essential to consider the most accurate methods, which 

will guide the teacher candidate to apply them in the different steps of the action 

research process. There are four major types of research methods: 

The Scientific Method 

It is a process used to validate observations while minimizing observer bias. Its 

goal is for research to be conducted in a fair, unbiased and repeatable manner. 

Particularly, its power lies in its ability to be repeated, providing unbiased answers 

to questions to derive theories. This information is powerful and offers opportunity 

to predict future events and phenomena. 

Thence, the Scientific method will make easier the study of questioning as a 

cognitive technique to heighten the speaking skills on students, who are learning 

English as a Foreign Language. This method will help the researcher to develop the 

phases in the observations before and during the Intervention. It will be useful for 
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gathering data to make appropriate prognostications and the analysis of the 

information.   

The Descriptive Method 

It is used to describe the characteristics of a population or phenomenon being 

studied. It does not aim to answer the questions about how, when, or why the 

characteristics occurred. Rather it addresses the “what” question (what are the 

characteristics of the population being studied?). It generally proceeds explanatory 

research. Particularly, this method will enable to describe the different stages of the 

study as the type of resources used by the researcher. It will help to describe and 

analyse the object of the study. 

The Statistical Method 

A common goal for a statistical research project is to investigate causality, and 

in particular to draw a conclusion on the effect of changes in the values of predictors 

or independent variables on dependent variables. Therefore, through the statistical 

method the researcher will present the averages and findings in the questionnaires 

and tests in graphics and tables to display the averages and findings of the student’s 

answers in the questionnaires and tests for displaying a quantitative and qualitative 

analysis and interpretation of the gathered information according to the theoretical 

reference and formulate the corresponding conclusions.   
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The Analytic/Synthetic Method 

Analysis and synthesis, as scientific methods, always go hand in hand; they 

complement one another. Every synthesis is built upon the results of a preceding 

analysis, and every analysis requires a subsequent synthesis in order to verify and 

correct its results. In this context, to regard one method as being inherently better 

than the other is meaningless. Particularly, the Analytic-Synthetic Method will be 

used to examine minutely the findings gathered through the observation sheet, 

questionnaires, and the pre and post-test. This method will be applied also to make 

the interpretation and logical analysis of the collected data and formulate the 

corresponding conclusions. 

Techniques and Instruments 

Data Collection 

Considering that this is an action research project, qualitative and quantitative 

components will be nominated for gathering data. Within the quantitative research 

are considered variables and statistics whereas qualitative research takes into 

consideration an understanding of words and action. Qualitative and quantitative 

instruments for this research project are self-developed by the researcher taking into 

account the principles of question construction. The researcher will collect the 

required information for the development of the inquiry through tests (Pre-/ Post- 

test) which are quantitative instruments; qualitative data will be collected through 

questionnaires and observations sheets. 
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Tests 

The test will be applied to measure the students’ performance of some 

questioning task in relation with speaking skills. Hence, tests will generate a 

numerical score by which the researcher will determine the mean to make a 

comparison between the Pre and Post-test. 

Pre-test / Post-test 

These data collection instruments will be given to the students at the beginning 

and at the end of the intervention plan; at the beginning the Pre-test will be delivered 

to estimate the yield of speaking skills they manage. At the end, a Post-test will 

measure the yield of speaking skills achieved by the students after the execution of 

the intervention plan designed in this research project. 

Questionnaires 

Questionnaire will enable participants to state their views, feelings, and attitudes 

towards the questioning technique for heightening their speaking skills.  They will 

be encouraged to answer the questions as honestly as possible so as to avoid the 

researcher drawing false conclusions from their study. A pre and post-questionnaire 

will be given to the students to make a comparison between the outcomes. In 

addition, the information gathered trough the questionnaires will sustain the test 

outcomes. 
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Observation 

It will allow the researcher be aware of the facts and details of the participative 

and non-participative way. The observations will be done directly (participants 

aware they are being observed), using an observation sheet and a field note sheet. 

It will be carried out during the typical classroom environment as lived by the third-

year of intensive high school “B” students at Unidad Educativa del Milenio 

Bernardo Valdivieso of the city of Loja during the 2018-2019 academic year in the 

course of their English classes. Two categories of observations will be implemented 

as specified below: 

Nonparticipant observation 

In this type of observation, the researcher will not be involved in the English 

class being observed. The researcher will observe and take notes of the students’ 

behaviour and performance during the class without interacting or participating on 

it. The purpose of this nonparticipant observation is to identify and determine the 

problem for this action research project which will be also reinforced through the 

participant observation.  

Observation Sheet 

In the course of the nonparticipant observation, the researcher will require an 

observation sheet to document the student’s behaviour evidenced on the production 

of speaking skills. This tool is a self-developed research instrument that describes 

comprehensive and accurately the indicators for the dependent variable. 
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Participant Observation 

In this type of observation, the researcher will become part of the group being 

observed. The researcher will take part in and contribute to the class emphatically 

in the problematic situation using questioning technique to heighten speaking skills 

among students of the third-year of intensive high school “B” at Unidad Educativa 

del Milenio Bernardo Valdivieso of the city of Loja during the 2018-2019 academic 

year.  

Field Notes 

These will be the written observations of what the researcher will see taking 

place in the classroom. The researcher will document a word picture of the events, 

activities, patterns, and interesting or important things that happened in the 

classroom in relations to the practice of questioning technique to heathen students’ 

speaking skills. 

Population 

The participants of this research project will be the third-year of intensive high 

school “B” students at Unidad Educativa del Milenio Bernardo Valdivieso in the 

city of Loja during the 2018-2019 academic year. They are thirty students; thirteen 

boys and seventeen girls; all about nineteen and thirty-five years old. This group 

has four periods of English classes per week with an accredited English as a Foreign 

Language teacher. 
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Intervention Plan Description 

The present intervention plan is created based on a lesson plan model that 

contains three phases: 

Activation (before), connection (during), and affirming (after). These lesson 

plans will cover 40 hours of instruction in 10 consecutive weeks of treatment. 

Activation 

In the Activation phase, the teacher uses activities and prompts that have been 

purposefully designed to access the knowledge and experiences that students bring 

to the topic and/or key vocabulary of the lesson. Particularly, the goal is to create a 

risk-free environment for students so they can draw from their funds of knowledge, 

prior knowledge, and academic knowledge as well as identify links to the content-

area topics, concepts, or vocabulary (Herrera, Kavimandan, & Holmes, 2011). 

During the activation phase, the teacher primarily will perform the role of a 

coach engaging students with a question or activities focused on questions. In this 

way, all students are held accountable for their engagement in the learning process. 

Students also have opportunities to discuss their knowledge with peers in pairs or 

small groups. The teacher is then in the position to maximize students ‘knowledge 

in building a bridge between what is known and what is unknown using questioning 

technique as the main mean for achieving every lesson settled goal (Herrera, 

Kavimandan, & Holmes, 2012). 
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Connection 

In the connection phase, the teacher will serve as a facilitator and cultural 

negotiator, supporting students to navigate the curriculum and construct meaning. 

She will confirm/disconfirm students’ understandings. Throughout this phase, the 

teacher systematically will employ various speaking activities students as they work 

collectively, collaboratively, and individually with the new content and language to 

develop refined understandings, always relating the known (their existing 

knowledge, skills, and language) to the unknown (new knowledge, skills, and 

language). The educator strives to promote both rigor and relevance during lesson 

activities that integrate listening, speaking, reading, and writing having the center 

of attention in questions as primary language teaching tool (Herrera, 2016).  

Affirming 

During the affirmation phase, the teacher will use evidence of students’ 

understanding and progress to affirm learning. Authentic assessments allow 

students to build on the successes of the lesson thus far. Students use the hands-on 

tools on which they document their learning process in the connection phase to 

scaffold their participation during end-of-lesson assessment. Teacher will assign 

speaking activities where students will display their progress and outcome of the 

speaking activities performed in the connection phase; asking and answering 

questions will take a central role in the teaching-learning process and practice in 

every lesson. (Herrera, 2016).  
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                                                     UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

                                                                ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 1 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso                             PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                        SCHOOL YEAR:  2018 - 2019                                                             

TEACHER CANDIDATE: Maritza Inés Zapata Vicente     TOPIC:  Hobbies 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To exchange information about hobbies, leisure activities and forms of entertainment 

 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

 

Imperative forms  

• base form + complement 

•don´t + base form + 

complement 

 

Structures  

•Compound words 

 

Vocabulary 

 • Words related to hobbies  

ACTIVATION 

 

•Warm up: Teacher will bring a list of ten hobbies that are common in people’s lives. 

Then will tell students to rank them in order to find the hobby number one in the class. 

•Teacher will introduce the new topic explaining the general ideas about each hobby on 

the board emphasizing the (noun+verb) combination to give students exposure to the 

language they are going to learn in the lesson. 

 

CONNECTION 

•Next students will look at the pictures, discuss as a whole class about the hobbies shown 

in them and look at the key words so that they will be able to complete the dialogs; then 

• Flash cards 

• Game board 

•Teachers’ guide 

•Students’ book 

• Pictures 
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KEY WORDS: 

ask about, make, join, put, 

place, keep, bring, wear ,dress 

up, belt, crowd, stage, ballet 

dancing, coin collecting, 

jewelry making, plasticine 

modeling. 

 

they will work in pairs to compare their answers. Finally, students will role-play the 

dialogs in order to practice their speaking skills; making and answering questions about 

hobbies. 

•Teacher candidate will check students’ answers orally as a whole through questioning 

technique. Later teacher will use a dictionary to model how to look up a dictionary entry, 

paying attention to aspects such as the phonetics, the meanings and the examples. Then 

students will look for the word ballet in their dictionaries. Next they will read aloud its 

meaning for pronunciation practice. 

 

AFFIRMING 

 

•Teacher will address some questions to students asking them to mention important tips 

to take up a hobby, how to use the imperative in affirmative and negative form. 

•Finally, students will write a list of their hobbies and teacher will give feedback about 

it. As homework they will write ten sentences about their friends’ hobbies. 

 

 

MONITORING PLAN:   Data source 1: Pre-test/  Pre-questionnaire  

                                            Data source 2: Students’ speaking samples 

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:  November 5th –  November 9th, 2018 

http://preserve.lehigh.edu/fire/vol1/iss3/5
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                                                     UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

                                                                ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 2 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                            PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                        SCHOOL YEAR:  2018 - 2019                                                            

TEACHER CANDIDATE: Maritza Inés Zapata Vicente     TOPIC:  Father and son 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To express advice and obligation, as well as to give opinions 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Structures    

• should + infinitive (to express 

advice) 

•have to + infinitive (to express 

obligation) 

ACTIVATION 

 

• Warm up: Teacher will ask students about the do’s and don’ts of social networks 

and will write their responses on the board. 

•Then teacher will introduce the use of imperatives using the words on the board and 

showing some flashcards. 

 

 

• Flashcards 

• Game board 

•Teachers’ guide 

•Students’ book 
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•must + infinitive (to express 

emphatic points of view) 

Vocabulary 

 • Words related to social 

networks. 

CONNECTION 

 

•Later teacher will invite students to look at some pictures on their book to label them. 

After they will read a dialog and figure out the sentences used to express advice, 

obligation or emphatic point of view, based on the context. 

•After that teacher will ask students some questions to check their comprehension of 

the dialog correcting spelling and pronunciation when needed. 

•Next students will unscramble the sentences given in the book, and fill in the gaps 

with the verb forms have to, must or should. 

AFFIRMING 

•Students will write five sentences expressing obligation, advice and emphatic 

opinions with the use of modal verbs. Teacher will ask them about in what situations 

these sentences would be accurate; then teacher candidate will give feedback about 

them. 

•Finally as homework, teacher will ask students to write some ideas about a hobby for 

presenting after in class; establishing some sort of categorization to organize their ideas 

(things that are obligatory for the hobby and the things that are optional). 

•Worksheet 

 

                     

KEY WORDS: 

account, terrific, contact, social 

network, hopefully, rules, 

friendship, virtual, real 

MONITORING PLAN:   Data source 1:  students´ speaking samples 

                                            Data source 2:   students´ writing samples 

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:  November 12th –  November 16th , 2018 

http://preserve.lehigh.edu/fire/vol1/iss3/5


99 

 

                                                     UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

                                                                ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 3 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                            PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                        SCHOOL YEAR:  2018 - 2019                                                             

TEACHER CANDIDATE: Maritza Inés Zapata Vicente     TOPIC:  Choice and commitment 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To determine main ideas, supporting details and/or examples in texts. 

  

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Vocabulary 

 • Words related free time 

activities. 

 

ACTIVATION 

• Warm up: Teacher will ask students what they consider as important when taking 

up a new hobby, then will write up a particular hobby and will ask students to list 

activities that are optional and obligatory for that hobby. 

•Teacher candidate will introduce the new topic asking students to make a pre-reading 

of the text; after teacher will ask students to answer the questions individually and then 

share their answers among their peers.  

• Flash cards 

• Game board 

•Teachers’ guide 

•Students’ book 
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KEY WORDS: 

hobbies, truly, punches, 

schedule, commitment, puzzles, 

seniors, creatively, age, 

consider, match, dedication, 

discipline, fighting techniques, 

attend, demand, kick, training, 

self-defense, wooden panels, 

bricks, resistance, skills, logical, 

challenging, piece together 

CONNECTION 

•Teacher will ask students to read the definitions and find in the text the bold word that 

they consider matches each one. Then they will go to the dictionary to confirm their 

answers. After that, they will listen to the reading. 

•Teacher will ask some students to do the reading out loud in order to check their 

reading fluency and pronunciation; next students will answer orally some questions 

made by the teacher about what they listened to. 

AFFIRMING 

•Students will complete their worksheets about the lesson. Teacher will ask them to 

make a debate about optional and obligatory activities in a particular hobby 

(running).Teacher will give students feedback at the end of the class to help their 

understanding.  

•Finally, students will write about the hobbies of two classmates and will make a list 

of some optional and obligatory activities about each one.  

•Worksheets 

 

                     

MONITORING PLAN:   Data source 1:  students´ speaking samples 

                                            Data source 2:  students´ writing samples 

                                            Data source 3: assessment sheets 

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:   November 19th –  November 23th , 2018 

http://preserve.lehigh.edu/fire/vol1/iss3/5


101 

 

                                                     UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

                                                                ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 4 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                            PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                         SCHOOL YEAR:  2018 - 2019                                                           

TEACHER CANDIDATE: Maritza Inés Zapata Vicente     TOPIC:  Feeling alive 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To use daily idioms related to hobbies, leisure and entertainment in oral exchanges 

 To give an oral presentation with the support of a scrapbook. 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Vocabulary 

 • Idioms 

ACTIVATION 

• Warm up: Teacher will talk to students about activities that people do, different from 

work or study and will ask them about places such as gyms or cinemas. Then will talk 

about the most popular activities that make people feel alive. 

•After teacher will introduce the class telling students about messages in advertisements, 

their purposes and asking them what advertisements they have seen recently. 

• Flash cards 

• Dictionary 

• Worksheets 

•Teachers’ guide 
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KEY WORDS: 

to be in full swing 

to be the life and soul of the party 

to be/feel in one´s element 

to blow away cobwebs 

to make a big thing of something 

CONNECTION 

•Then Students will match the advertisements with the hobbies. Later they will match 

the idioms on the left with their definitions on the right. Teacher will give them a series 

of life situations where these idiomatic expressions are likely to appear. 

•After teacher will asks students to make two groups to write and perform in class a 

guided conversation using the new idioms. 

AFFIRMING 

•Students will work in pairs to look at the pictures and make a short dialogue for each 

place using the idioms in this lesson. Then they will share their dialogues to the class 

and complete a quiz of the lesson. 

•Finally as homework they will complete the chart with the Do’s and Don’ts of 

scrapbook designing on the worksheets given by the teacher. 

•Students’ book 

 

 

                     

MONITORING PLAN:   Data source 1:  students´ speaking samples 

                                            Data source 2:  students´ writing samples 

                                            Data source 3: quiz 

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:    November 26th –  November 30th , 2018 

http://preserve.lehigh.edu/fire/vol1/iss3/5
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UNIVERSIDAD NACIONAL DE LOJA 

                            FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 5 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                             PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                         SCHOOL YEAR:  2018 - 2019                                                                        

TEACHER CANDIDATE: Maritza Inés Zapata Vicente      TOPIC:  Dealing with Difficult Situations 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To identify difficult situations faced by teenagers 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Structures 

•First and Second Conditional 

• Expressions with Wish  

 

Vocabulary 

 •  Words related to teen life 

events 

 

Expressions 

• A thorny issue 

ACTIVATION 

• Warm up: Teacher will invite students to play the game two truths and a lie. 

•Teacher will introduce the topic of the class by asking students: What are the pros and 

cons of being a teenager? What troubles teenagers? Then teacher will write on the board 

and ask them to discuss the following questions: How have you ever dealt with a difficult 

situation? What have you learned from them? What can you do to prevent these 

situations? After, teacher will call some volunteers to share what they have discussed.  

CONNECTION 

•Students will work in pairs filling in the blanks using the word bank, while teacher will 

go around the classroom offering help where needed. Then, they will cross-check their 

• Dictionary 

•Teachers’ guide 

•Students’ book 

• Worksheets 
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•  Make your blood run cold 

• Can’t stand the pace 

answers with other pairs of students before checking them as a class to practice their 

pronunciation and fluency. Next, they will draw attention to the Reflect on Grammar 

chart and recall the use of First and Second Conditional; teacher will ask them some 

questions to check their understanding. 

•Later, teacher will ask students to listen to the audio and match each person with his/her 

corresponding wish. 

 

AFFIRMING 

 

•After teacher will ask students to associate words in order to remember expressions 

easily and reason deductively to apply rules to new language situations. Then they will 

complete a worksheet of the lesson.  Teacher will give them feedback at the end of the 

class to help understanding.  

•Finally, as homework they will write five sentences using first and second conditionals. 

 

KEY WORDS: 

 

Pressure, image, search, 

feelings, incidents, 

procrastination 

MONITORING PLAN:   Data source 1:  students´ speaking samples 

                                            Data source 2:  students´ speaking samples 

                                            Data source 3: assessment sheets 

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:   December 3rd –  December 7th, 2018 

http://preserve.lehigh.edu/fire/vol1/iss3/5
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UNIVERSIDAD NACIONAL DE LOJA 

                            FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 6 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                             PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                         SCHOOL YEAR: 2018 - 2019                                                                        

TEACHER CANDIDATE: Maritza Inés Zapata Vicente      TOPIC:  What Would You Have Done If…? 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To talk about past personal experiences 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Structures 

• Third Conditional 

• Expressions with Wish  

 

Vocabulary 

 •  Words related to teen life 

events 

Expressions 

•  Cry over spilled milk  

 

ACTIVATION 

• Warm up: Teacher will invite students to play the game the broken telephone. At the 

end the teacher will ask them what moral lesson they have learnt from the game. 

• After teacher will introduce the new topic calling students’ attention to the quote “The 

troubles of adolescence eventually all go away - it’s just like a really long, bad cold, 

“Dawn Ruelas; then teacher candidate will ask students to think about them for a minute, 

form groups, discuss what the quote means or says and figure out the difficult situations 

it may be referring to.  

 

 

 

• Flash cards 

• Dictionary 

•Student’s book 

•Teachers’ guide 

•Worksheets 
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KEY WORDS: 

 

decision making, anxiety, 

procrastination, time, 

management, family issues, 

isolation, school grades, peer 

pressure. 

CONNECTION 

 

•Teacher will ask students to work in groups on some questions. Next teacher will write 

students’ findings on the board and ask some questions to the class in order to practice 

their speaking skills and check their understanding. 

•Later, students will listen to a radio debate with the participation of a journalist to 

identify the expressions used to introduce the topic of the debate, present the debaters, 

introduce a point of view, and indicate someone is in favour of or against 

something/someone. Next, they will reflect on the Grammar box and do a quick search 

to find a Third Conditional structure in the text of the debate. Teacher will ask some 

questions to check their comprehension. 

 

AFFIRMING 

•After that, students will reason deductively to apply rules to new language situations 

and will complete a worksheet about the lesson. Teacher will give feedback at the end 

of the class. 

•Finally as homework they will write ten sentences using the third conditional structure. 

 

MONITORING PLAN:   Data source 1:  students´ speaking samples 

                                            Data source 2:  students´ writing samples 

                                            Data source 3: assessment sheets 

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:    December 10th –  December 14th, 2018 

http://preserve.lehigh.edu/fire/vol1/iss3/5
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UNIVERSIDAD NACIONAL DE LOJA 

                            FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 7 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                             PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                         SCHOOL YEAR:  2018 - 2019                                                                        

TEACHER CANDIDATE: Maritza Inés Zapata Vicente      TOPIC:  The Teenage Brain 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To identify and differentiate between stated and inferred information 

 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Vocabulary 

 • Words related to brain 

development. 

 

Expressions 

 •   Shed light on 

ACTIVATION 

• Warm up:  Teacher will invite students to play a writing race to activate their prior 

knowledge; for doing this teacher will ask some questions of the previous topic.  

• Then teacher candidate will introduce the new topic scrambling the word, brain (biarn) 

and will give a clue like: An organ that is used to think with, next will invite students to 

unscramble it. Then teacher will divide the class into teams and will ask them to 

brainstorm ideas about what the brain is and what it does for us. 

• Flash cards 

• Dictionary 

•Student’s book 

•Teachers’ guide 

•Worksheets 
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KEY WORDS: 

 

According to.., quoting her/his 

words, to this respect, he/she 

states that, He/she adds/affirms 

that.  

CONNECTION 

•Later teacher will ask students to work in pairs on doing some picture exploitation by 

asking some questions about the brain. Then they will relate the heading of the passage 

to the Key Expressions box putting in practice the new vocabulary of this lesson. 

• Next, teacher will challenge them to quickly find the expression in the text, and confirm 

understanding by asking some questions that will elicit students to heighten their 

comprehension. 

•After, based on the text students will determine which ideas are S (explicitly stated) and 

which ones are I (inferred). After they will write down the lines of the text where they 

have identified the information. 

 

AFFIRMING 

 

•Students will work in pairs collaboratively to identify and differentiate between stated 

and inferred information. Then they will complete a worksheet with some questions 

about the lesson; after they will share their answers orally. Teacher will give feedback at 

the end of the class. 

•Finally, as homework students will write a paragraph of 10 sentences about the brain 

using the vocabulary and expressions learnt in the class. 

                     

MONITORING PLAN:   Data source 1:  students´ speaking samples 

                                            Data source 2:  students´ writing samples 

                                            Data source 3: assessment sheets 

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:     December 17th –  December 21st, 2018 

http://preserve.lehigh.edu/fire/vol1/iss3/5
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UNIVERSIDAD NACIONAL DE LOJA 

                            FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 8 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                             PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                         SCHOOL YEAR:  2018 - 2019                                                                        

TEACHER CANDIDATE: Maritza Inés Zapata Vicente      TOPIC:  Your Wish Is My Command! 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio “Bernardo Valdivieso” in the city of Loja during the 2018-2019 academic year? 

 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To recognize the use idioms or colloquial expressions in informal conversations about teenage matters. 

 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Vocabulary 

•  To give the heebie-jeebies  

•  To kick oneself 

•  Your wish is my command 

ACTIVATION 

  

• Warm up:  teacher will invite students to play: I wish game; asking them the things 

they wish to be or have in their lives.  

• Then teacher will introduce the new topic by referring students to the lesson heading 

and challenging them to say what is the corresponding meaning of it. 

 

• Dictionary 

•Student’s book 

•Teachers’ guide 

•Worksheets 
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KEY WORDS: 

 

Say that again 

CONNECTION 

 

•Then students will listen to three conversations and match the corresponding excerpts, 

then they will cross-check answers with their partners sharing ideas and supporting their 

answers. 

•Later teacher will highlight the intonation used in the recording to convey the intended 

meaning; students will repeat the new vocabulary to practice their pronunciation. Next, 

students will think of situations that they experienced to complete the sentences. Then 

they will look for a partner to read the conversation sample aloud, and start asking for as 

well as sharing their experiences. 

 

AFFIRMING 

 

•After that, in pairs students will perform a short dialog using say that again, to ask for 

repetition. And adding please or could you to sound more polite in order to heighten 

their fluency. Next, they will complete a worksheet with some questions and examples 

of the lesson.  Teacher will give feedback at the end of the class. 

 • Finally, as homework students will write a short conversation of 6 lines using the 

idioms learnt in the lesson.  

 

                     

MONITORING PLAN:   Data source 1:  students´ speaking samples 

                                            Data source 2:  students´ writing samples 

                                            Data source 3: assessment sheets  

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:   January 7th –   January 11th, 2019 

http://preserve.lehigh.edu/fire/vol1/iss3/5


111 

 

UNIVERSIDAD NACIONAL DE LOJA 

                            FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 9 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                             PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                         SCHOOL YEAR:  2018 - 2019                                                                        

TEACHER CANDIDATE: Maritza Inés Zapata Vicente      TOPIC:  Going on Vacation 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To talk about activities and places visited while on vacation 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Structures 

• Tag questions  

 

Vocabulary 

•  Words related to holiday 

destinations, weather, typical 

food, activities and attractions 

 

Expressions 

•To look forward to 

ACTIVATION 

• Warm up:  teacher will invite students to play charades to engage their class 

performance; asking them to perform some actions written in pieces of paper. 

• Teacher will introduce the new topic by directing students’ attention to the photos on 

their books. Then teacher candidate will invite them to have a buzz word about the 

pictures with their partners for a minute to develop their fluency. 

CONNECTION 

•Later students will listen to and complete some conversations with the words they 

heard. Then, they will match each conversation with its corresponding picture. Teacher 

will ask some questions to check students’ comprehension of the audio. 

• Dictionary 

•Student’s book 

•Teachers’ guide 

•Worksheets 
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• Hurry up •Next teacher will refer students to the Key Expressions box and exemplify them. After 

students will role play the book’s example by choosing their favourite holiday 

destination; then they will share with the class why they have chosen that destination. 

 

AFFIRMING 

 

•After that, students will associate the new or unknown words to what they already know; 

Later they will complete a worksheet with some questions and examples of the lesson.  

Teacher will give feedback at the end of the class. 

 • Finally, as homework students will finish the questions in column A and will match 

them with the corresponding answers in column B. 

KEY WORDS: 

 

Beach, mountains, weather 

MONITORING PLAN:   Data source 1:  students´ speaking samples 

                                            Data source 2:  students´ writing samples 

                                            Data source 3:assessment sheet  

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:  January 14th –  January  18th, 2019 

http://preserve.lehigh.edu/fire/vol1/iss3/5
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UNIVERSIDAD NACIONAL DE LOJA 

                            FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Intervention and Observation Plan Week 10 

INFORMATION DATA 

 

INSTITUTION: Unidad Educativa del Milenio “Bernardo Valdivieso”                             PARTICIPANTS:  3rd intensive high school “B” 

TEACHER: Lic. Norma Janeth German                                                         SCHOOL YEAR:  2018 - 2019                                                                        

TEACHER CANDIDATE: Maritza Inés Zapata Vicente      TOPIC:  Amazing Things to Do 

RESEARCH PROBLEM:  How does questioning technique heighten speaking skills among students in 3rd year of intensive high school “B” at Unidad 

Educativa del Milenio Bernardo Valdivieso in the city of Loja during the 2018-2019 academic year? 

 

GOAL:  By the end of the intervention plan, students will have heightened their speaking skills emphasizing in the main components such as pronunciation, 

fluency, comprehension, vocabulary and grammar. 

 

LEARNING OBJECTIVES:  By the end of this lesson students will be able: 

 To talk about well-known holiday destinations 

 

CONTENTS IMPLEMENTATION PLAN RESOURCES AVAILABLE / 

NEEDED 

Structures 

• Reported Speech  

Vocabulary 

•  Words related to outdoor 

activities 

Expressions 

•Travel on a shoestring  

ACTIVATION 

 

• Warm up:  teacher will invite students to play Who am I? where one student will 

receive a character card e.g. Harry Potter. All other learners will ask questions to 

decipher the identity of the character. 

• Teacher will introduce the new topic focusing students’ attention on the 12 outdoor 

activities by making an unscramble game. Students will make 12 groups and write the 

• Dictionary 

•Student’s book 

•Teachers’ guide 

•Worksheets 
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KEY WORDS: 

 kite surfing, snowboarding, 

scuba diving, surfing, rappelling,  

rock climbing, kayaking, 

mountain biking, hiking, 

snorkelling, tobogganing, 

helicopter rides 

activities on a piece of paper, cut them into individual letters, and put them into twelve 

plastic bags; then they will exchange the bags with other groups to unscramble the new 

vocabulary. 

 

CONNECTION 

 

•Later students will focus their attention on the pictures and will name them aloud 

without seeing them in the Word Bank. Then they will do some choral and individual 

drills on the pronunciation of outdoor activities to put in practice their fluency, 

vocabulary and pronunciation. 

•Next teacher will ask students to listen and complete the conversation with the words 

from the previous exercise. Teacher will ask some questions to check their meaning 

understanding of the new vocabulary. 

 

AFFIRMING 

•Students will work in pairs, saying a sentence and reporting what their partner said. 

Then they will complete a worksheet with some examples of the lesson.  Teacher will 

give feedback at the end of the class. 

• Finally, as homework students will write ten sentences using reported speech. 

 

                     

MONITORING PLAN:   Data source 1:  Post-test / Post- Questionnaire  

                                            Data source 2:  students´ speaking samples 

                                            Data source 3:  students´ writing samples                                         

SUPPORT:  Coaching and guidance from Thesis Project Advisor 

DATE/TIME:     January 21st –  January  25th, 2019 

http://preserve.lehigh.edu/fire/vol1/iss3/5
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ORGANIZATION AND MANAGEMENT OF THE RESEARCH 

Resources 

Human 

• The researcher 

• The third-year students of Intensive High School “B” 

• The thesis advisor 

Material  

 

• Flash cards  

• Book  

• Paper  

• Tape  

• Cardboard  

• Worksheets  

 

Technical  

 

• Computer  

• Projector  

• Printer  

• Internet  

•MP3 player 
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g. TIMELINE

PHASE I: PROJECT 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Presentation of the Project X

Designation of the Project Advisor X

Project revision and Approval X

Designation of Thesis Advisor X

PHASE II: ACTION PLAN

Application of instruments X X X X X X X X

Act and observe

PHASE III: THESIS PROCESS

Tabulation and elaboration of tables and Graphs X X

a.        Theme X X

b.        Introduction X X

c.        Summary X X

d.        Review of Literature X X X X

e.        Material and  methods X

f.         Results (interpretation and analysis) X X X X

g.        Discussion X X

h.        Conclusions X

i.         Recommendations X

j.         Bibliography and Annexes X X X

PHASE III: REVISION AND APPROVAL

Thesis revision X X

Thesis presentation X X X

Thesis approval X X X

PHASE IV: PHASE OF INCORPORATION

Presentation of documents X X X X X X X X X X X X X X X

Private review X X X X

Corrections X X X X X

Public sustentation and incorporation X X X X X

OCT NOV JANDIC FEB

2018 2019

ACTIVITIES
SEP OCT NOV DIC

MONTHS MONTHS

MAR APRIL MAY JUN JULY AUG
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h. BUDGET AND FINANCING 

Budget 

RESOURCES COST 

Internet connection  $170  

Computer $850 

Print of reports  $30  

Print of the project  $60  

Print of the final report and thesis  $350  

Unexpected expenses  $250  

Total $1710 

 

 

Financing  

The financing of the costs derived from the present research work will be assumed 

by the teacher candidate. All outlays related to the present work will be assumed 

entirely by the researcher carrying out the study. 
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ANNEXES 

Annex 1: Observation Sheet 

 

 UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

 

DATA COLLECTION SOURCE: OBSERVATION SHEET 

 

Observation #:  

 

Topic:  

 

Objective of the 

session: 

Date/Time:  

 

Participants:  

Role of the researcher: 

Nonparticipant observer  

 

Duration of the 

observation: 

Things to be observed Levels of 

Acceptability 

Remarks 

P
er

fe
c
tl

y
 

A
cc

ep
ta

b
le

 

A
cc

ep
ta

b
le

 

U
n

a
cc

ep
ta

b
le

 

 
T

o
ta

ll
y

 

U
n

a
cc

ep
ta

b
le

 

 

Pronunciation      

Fluency      

Comprehension      

Vocabulary      

Grammar      
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Annex 2: Field Notes 

 

 UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

DATA COLLECTION SOURCE: FIELD NOTES 

FIELD NOTES 

Observation #: 

 

Topic: 

 

Objective of the 

session: 

Date/Time: 

 

Participants: 

Role of the researcher: 

Nonparticipant observer 

 

Duration of the 

observation: 

Description of the event Reflective Notes 
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Annex 3: Pre/Post-Test  

 

 

 UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Pre /Post-Test 

Data Collection Source: Test 

Researcher: Maritza Inés Zapata Vicente 

Year: third-year of Intensive High School “B” 

Students ‘Code: …………………………...…………….. 

Date: …………………………………………………….. 

Dear student you have 30 minutes to answer the following questions. Be honest 

1. Divide each word into syllables. [Pronunciation (2 points)] 

Example: sporty sport – y  = 2 syllables 

a. exercise  

b.  write  

c.  baseball  

d. schedule  

2. Read the dialog and write must/mustn’t, should/ shouldn’t or have to /don’t 

have to in each gap: Mike’s father is telling him about his new leisure activity. 

[Fluency (2 points)] 

Father: Guess what, son? 

Mike: What is it, dad? 

Father: I’m thinking of creating my Facebook account! 

Mike: That is terrific! But you __________ (a) have an email to create a Facebook 

account. You know that, don’t you? 

Father: I do. And I _________ (b) have contacts as my “friends.” Would you like 

to be my first friend on Facebook? 
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Mike: Dad, you ___________ (c) have your family as friends. Facebook is a social 

network. You must have your own social connections. In my opinion, Facebook 

must be for groups of friends, hopefully of the same age. You ____________ (d) 

be friends with your children on the Internet. 

3. In the empty box, match the condition with the corresponding result. 

[Comprehension (2 points)] 

4. Write five words related with the given word in the box. [Vocabulary (2 

points)] 

Example:  school pencils, teachers, classroom, homework, classmates 

a.  hobbies   

b.leisure 

activities 

  

c.  Facebook   

d. teenagers   

5. Complete the pieces of advice by circling the correct option. [Grammar(2 

points)] 

a. If you stop homework procrastination, you will / would learn and succeed. 

b. If I were you, I will / would use reconciliation strategies for conflict resolution. 

c. We won’t / wouldn’t have so many bullying incidents if people were more 

tolerant. 

d. If teens feel rejected, they will / would do anything for identity search. 

 

 

 

a. If Ian hadn’t procrastinated when it came to 

school homework,… 

 1. he’d have improved his grades. 

b. If Ian had received support in his elementary 

school,… 

 2. he’d have learned to manage 

his time better. 

c. If Ian had been conscious about the things that 

distracted him from his school duties,… 

 3. he wouldn’t have had problems 

with time management. 

d. If Ian’s parents had helped him to plan his daily 

routine,… 

 4. he’d have done well at school. 
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Scoring Guide (Rubric)  

 

 UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Pre / Post-Test Scoring Guide 

Data Collection Source: Test                                   Date: …….……………………. 

Researcher: Maritza Inés Zapata Vicente 

Year: third-year of Intensive High School “B” 

Students’ Code: ……………………………………….. 

Question Category Score 

1 Pronunciation 

 Items:   a 

               b  

               c 

               d 

Answers 

a: ex – er - cise = 3 syllables 

b: write  = 1 syllable 

c:  base - ball = 2 syllables 

d: sched - ule = 2 syllables 

 

0,5 

0,5 

0,5 

0,5 

2 Fluency 

Items:    a 

               b  

               c 

               d 

Answers 

a:  have to 

b:  must 

c: shouldn’t 

d: mustn’t         

 

 

0,5 

0,5 

0,5 

0,5 

3 Comprehension 

Items:    a 

               b      

               c 

               d 

Answers 

d: 1 

b: 2 

c:  3 

a: 4 

 

0,5 

0,5 

0,5 

0,5 

4 Vocabulary 

Items:   a 

              b  

              c 

              d 

Answers may vary 
a: cooking, coin collecting, craft making, hiking, 

reading 

b: practice taekwondo, karate; dancing salsa, ballet, jazz 

c: social network, email, friends, comments, likes 

d: body image, identity search, acne, rejection feelings, 

love 

 

0,5 

0,5 

0,5 

0,5 

5 Grammar 

Items:    a 

               b 

               c 

               d 

Answers 
a: will 

b: would 

c: wouldn’t 

d: will 

 

0,5 

0,5 

0,5 

0,5 

Maximal 

Score 

  10 
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Annex 4: Pre /Post-Questionnaire 

 

 UNIVERSIDAD NACIONAL DE LOJA 

FACULTAD DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 

Data Collection Source: Pre/Post-Questionnaire 

Dear student, please take your time to fill up the following questionnaire. It is going 

to be used to analyse the effectiveness of using questioning technique in the 

classroom. Be honest about your answers. Thank you for your time and help. 

Students’ Code: ……………………………………………. 

Date: ………………………………………………………... 

1. How often do you ask and answer questions in class?  

Always (  )  

Sometimes ( )  

Rarely (  )  

Never (  )  

2. Do you enjoy interacting with your classmates using questions?  

Always (  )  

Sometimes (  )  

Rarely (  )  

Never (  )  

3. Do you learn more when you ask and answer questions in class?  

Always (  )  

Sometimes (  )  

Rarely (  )  

Never (  ) 

4. From the following list, check the activities that you do in the classroom?  

Conversations / Guided conversations (  )  

Role play (  )  
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Debate (  )  

Games (Who am I? /Writing race/ brainstorming) (  ) 

5. How effective do you consider the use of questions to stimulate you to 

speak in class?  

Extremely effective (  ) 

Very effective (  ) 

Moderately effective (  ) 

Not effective at all (  ) 
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Annex 5: Research Matrix 

THEME: QUESTIONING TECHNIQUE TO HEIGHTEN SPEAKING SKILLS AMONG STUDENTS IN 3RD YEAR OF INTENSIVE HIGH 

SCHOOL “F” AT UNIDAD EDUCATIVA DEL MILENIO BERNARDO VALDIVIESO IN THE CITY OF LOJA DURING THE 2018-2019 

ACADEMIC YEAR. 

PROBLEM OBJECTIVES THEORETICAL FRAME METHODOLOGICAL 

DESIGN (ACTION 

RESEARCH) 

TECHNIQUES AND 

INSTRUMENTS 

General 

 

How does questioning 

technique heighten speaking 

skills among students in 3rd 

year of intensive high school 

“F” at Unidad Educativa del 

Milenio Bernardo Valdivieso 

in the city of Loja during the 

2018-2019 academic year? 

 

Specific 

 

 What theoretical and 

methodological 

references about 

questioning technique are 

adequate to heighten 

speaking skills among 

General 

 

To apply questioning technique 

to heighten speaking skills 

among students in 3rd year of 

intensive high school “F” at 

Unidad Educativa del Milenio 

Bernardo Valdivieso in the city 

of Loja during the 2018-2019 

academic year. 

 

Specific 

 

 To research the theoretical 

and methodological 

references about 

questioning technique to 

heighten speaking skills 

among students in 3rd year 

INDEPENDENT 

VARIABLE 

 

Questioning Technique  

 

 Introduction 

 How and why do we use 

Questions and Talk in the 

classroom? 

 Effective questioning 

 Types of questions 

 Bloom’s Taxonomy: 

Developing HOTS and 

higher order questioning 

across the curriculum. 

 How does the Taxonomy 

work? 

 Recommendations for 

good questioning 

Preliminary  investigation 

 

 Observing the English 

classes 

 Stating background of 

the research problem 

 Describing the current 

situation 

 Locating and reviewing 

the literature 

 Creating a 

methodological 

framework for the 

research 

 Designing an 

intervention plan. 

 

 

 

 Observation sheet 

 Pre and Post-test 

 Pre and Post- 

questionnaire 

 Field Notes 
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students in 3rd year of 

intensive high school “F” 

at Unidad Educativa del 

Milenio Bernardo 

Valdivieso in the city of 

Loja during the 2018-

2019 academic year? 

 

 What are the issues that 

limit the development of 

speaking skills among 

students in 3rd year of 

intensive high school “F” 

at Unidad Educativa del 

Milenio Bernardo 

Valdivieso in the city of 

Loja during the 2018-

2019 academic year? 

 

 What are the phases of the 

intervention plan that help 

the current issues to 

achieve a satisfactory 

outcome on heightening 

speaking skills among 

students in 3rd year of 

intensive high school “F” 

at Unidad Educativa del 

Milenio Bernardo 

of intensive high school “F” 

at Unidad Educativa del 

Milenio Bernardo 

Valdivieso in the city of 

Loja during the 2018-2019 

academic year. 

 

 

 To  identify the issues that 

limit the improvement of 

speaking skills among 

students in 3rd year of 

intensive high school “F” at 

Unidad Educativa del 

Milenio Bernardo 

Valdivieso in the city of 

Loja during the 2018-2019 

academic year.  

 

 To design an intervention 

plan that help the current 

issues to achieve a 

satisfactory outcome on 

heightening speaking skills 

among students in 3rd year 

of intensive high school “F” 

at Unidad Educativa del 

Milenio Bernardo 

Valdivieso in the city of 

practice. 

 

 

DEPENDENT VARIABLE 

Speaking Skills  

 Introduction 

 The Components of 

Speaking Skills 

 What is "Teaching 

Speaking"? 

 Important Elements to 

consider when teaching 

Speaking. 

 Speaking exercise types 

and tasks 

 

 

Intervention and 

Observation 

 Administering test and 

questionnaires 

 Observing and 

monitoring student’s 

performance according 

to the intervention plan. 

 Presentation of the 

research findings 

 Reflecting, analysing 

and answering the 

proposed inquires. 

 Organizing the final 

report. 
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Valdivieso in the city of 

Loja during the 2018-

2019 academic year? 

 

 Which are the most 

suitable questioning 

technique activities to 

heighten speaking skills 

among students in 3rd 

year of intensive high 

school “F” at Unidad 

Educativa del Milenio 

Bernardo Valdivieso in 

the city of Loja during the 

2018-2019 academic 

year? 

 

 How effective was the 

application of questioning 

technique to heighten 

speaking skills among 

students in 3rd year of 

intensive high school “F” 

at Unidad Educativa del 

Milenio Bernardo 

Valdivieso in the city of 

Loja during the 2018-

2019 academic year? 

 

 

Loja during the 2018-2019 

academic year. 

 

 

 To apply the most 

appropriate questioning 

technique activities to 

heighten speaking skills 

among students in 3rd year 

of intensive high school “F” 

at Unidad Educativa del 

Milenio Bernardo 

Valdivieso in the city of 

Loja during the 2018-2019 

academic year. 

 

 

 To validate the results 

obtained after the 

application of questioning 

technique to heighten 

speaking skills among 

students in 3rd year of 

intensive high school “F” at 

Unidad Educativa del 

Milenio Bernardo 

Valdivieso in the city of 

Loja during the 2018-2019 

academic year. 
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Annex 6: Grading Scales 

Speaking skills 

Quantitative score range Qualitative score range 

10 Excellent 

9 Good 

7-8 Average 

5-6 Below average 

1-4 Needs improvement 

 

Questioning Technique  

Quantitative score range  Qualitative score range  

81-100 High level of effectiveness of questioning 

technique to heighten speaking skills  

61-80 Expected level of effectiveness of questioning 

technique to heighten speaking skills 

41-60 Moderate level of effectiveness of questioning 

technique to heighten speaking skills 

21-40 Unexpected level of effectiveness of questioning 

technique to heighten speaking skills 

01-20 Low level of effectiveness of questioning 

technique to heighten speaking skills  
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