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b. RESUMEN  

 

     El objetivo de la siguiente investigación fue investigar el uso de los 

organizadores gráficos como estrategia cognitiva para desarrollar vocabulario en 

inglés con los estudiantes de noveno año B en la escuela Miguel Riofrío. Los  

métodos que se utilizaron en la investigación fueron los siguientes: científico, 

analítico sintético, estadístico,  y descriptivo, los cuales contribuyeron a 

desarrollar cada parte y proceso del estudio. Los instrumentos utilizados para 

recoger los datos fueron: notas de campo, un test y un cuestionario los cuales 

fueron diseñados y aplicados en dos fases, al principio y al final del plan de 

intervención con veintiocho estudiantes. Los resultados obtenidos revelaron un 

notable progreso en el desarrollo de estos cinco aspectos del vocabulario: 

expresiones idiomáticas, hipónimos, cognados, significado de palabras y 

colocaciones. En conclusión, el uso de organizadores gráficos fue efectivo y 

exitoso en el desarrollo del vocabulario de los estudiantes. Por lo tanto, es 

importante que los profesores de inglés utilicen estrategias cognitivas como los 

organizadores gráficos para mejorar el desarrollo del vocabulario de los 

estudiantes. 
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ABSTRACT 

 

     The purpose of this research was to investigate the use of graphic organizers as 

a cognitive strategy to develop English vocabulary amongst ninth- year B students 

at Miguel Riofrío school. The methods used during the research were: the 

scientific, analytic-synthetic, statistical and descriptive methods, which 

contributed to the development of each part and process of the study. The 

instruments used to collect the data were: field notes, a test and a questionnaire 

which were designed and applied in two phases, at the beginning and at the end of 

the intervention plan with twenty eight students. The obtained results revealed a 

noticeable progress in the students‘ development of these five aspects of 

vocabulary: idioms, hyponyms, cognates, word meaning and collocations. In 

conclusion, the use of graphic organizers was effective and successful in 

developing students‘ vocabulary. Therefore, it is important that English teachers 

use cognitive strategies like graphic organizers since in order to improve students‘ 

development of vocabulary.   
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c. INTRODUCTION  

 

     This research was focused on the use of graphic organizers as a cognitive 

strategy to develop vocabulary in twenty eight students of a public school. The 

learners were between thirteen and fourteen years old and they received five hours 

a week of English classes. During the investigation, the researcher noticed that 

there was not any good strategy used to teach vocabulary. Therefore, students had 

limited vocabulary and they faced difficulty learning it. Hence, researcher stated 

the following question: How do graphic organizers as a cognitive strategy develop 

vocabulary amongst ninth-year B students at Miguel Riofrío school of the city of 

Loja during the 2016-2017 school year? 

     In the teaching-learning process of a foreign language, it is important to 

develop the four basic skills: listening, speaking, reading and writing. However, 

not less important is the development of vocabulary in the students, since it is 

well-known that learning vocabulary plays an important role at the moment of 

learning a language. Vocabulary facilitates the communication between students 

and teacher since no matter how much grammar a student knows, but how much 

of vocabulary, due to the fact that if a student does not have sufficient vocabulary 

student cannot understand others and express his ideas. Though, many students 

have difficulties in learning vocabulary, whether because they misunderstand the 

meaning or they do not know. 

     Teaching vocabulary through graphic organizers was chosen as the focus of 

area for this research for several reasons. Firstly, during the undergraduate studies 
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researcher observed that new vocabulary during the English classes at ―Miguel 

Riofrío‖ school, was mostly taught verbally.  Secondly, the researcher noticed that 

vocabulary was taught as isolated words, and there was minimal variation in the 

teaching classes. Therefore, students faced difficulties in vocabulary especially the 

following aspects: hyponyms, cognates, idioms, collocations and word meaning.   

Those were the aspects that encouraged the researcher to develop this work. 

     In order to achieve this study, the researcher stated the following specific 

objectives: the first, to look for theoretical and methological references about 

graphic organizers as a cognitive strategy and its implication on the development 

of vocabulary amongst ninth-year B students. The second, to diagnose the issues 

that limit the development of vocabulary. The third, to design an intervention plan 

based on graphic organizers as a cognitive strategy in order to develop 

vocabulary. The fifth, to apply the most suitable graphic organizers as a cognitive 

strategy in the classroom activities, to solve the limitations in the development of 

vocabulary. The last one, to validate the results obtained after the application of 

graphic organizers as a cognitive strategy to develop vocabulary.  

     During the research work, different methods were used. The analytic/ synthetic 

method helped the researcher to analyze all the information found through the 

observation checklist, the pre and post questionnaires and the pre and post tests in 

order to interpret the data and draw up the conclusions. The statistical method 

made possible the quantitative statistical analysis of data derived from the two 

tests and the two questionnaires.  The scientific method assisted the study of 

graphic organizers as a cognitive strategy to develop vocabulary in English 
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Foreign Language. Furthermore, it helped the researcher to develop the phases of 

the research such as: in the observation phase, as well as before and during the 

application of the intervention phase. Likewise, this method also helped to gather 

data to make relevant predictions to finally set up the possible solutions.   The 

descriptive method allowed the researcher to describe the different stages of the 

study and the kind of resources used. In addition, it helped to explain and analyze 

the object of the investigation.  

     This thesis is organized in the following parts: the Introduction which 

describes the contextualization of the investigation; the Literature Review that 

contains detailed information about the two variables: vocabulary and graphic 

organizers. The Materials and Methods which describes the tools and 

methodology that were used by the researcher during the study. The Results part 

that describes the obtained findings which are presented in tables and figures with 

their corresponding analysis; the Discussion which includes a general analysis 

about the obtained results. Finally, the Conclusions and Recommendations about 

the research work, which demonstrates the effectiveness of the use of graphic 

organizers as a cognitive strategy to develop vocabulary in students. 
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d. LITERATURE REVIEW 

 

Vocabulary  

     According to McCarten (2007), the acquisition of vocabulary is arguably the 

most critical component of successful language learning since learning vocabulary 

is a challenge for learners, partly because of the size of the task, and partly 

because of the variety of vocabulary types to be learned, including single words, 

phrases, collocations, and strategic vocabulary, as well as grammatical patterning, 

idioms, and fixed expressions. 

     As stated by Harmer (2003), language structures make up the skeleton of a 

language while vocabulary is the flesh which means that both are equally 

important and independent. In communicative language teaching structural 

accuracy is less important in effective communication than choosing the right 

word. 

     In 2007, Fortes claims that the knowledge of the meaning of words is what 

many authors agree is vocabulary. It is due to the fact that without establishing 

first a strong vocabulary base, the comprehension and use of the language will not 

be achieved. 

     In the same way, more complex definitions are set by some other authors.     

Stanovich (1986) as cited in (Australian International Academic Centre, 2015), 

students who know more vocabulary will continue to learn more and researchers 

have revealed that lexical problems frequently interfere with communication 

because communication breaks down when people do not use the right words. 
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Types of Vocabulary 

     In 1991, Harmer divides vocabulary into two types: active and passive 

vocabulary. The first type of vocabulary refers to the one that the students have 

been taught and that they are expected to be able to use. Meanwhile, the second 

one refers to the words which the students will recognize when they encounter 

them, but those which they will probably not be able to pronounce. On the other 

hand, Webb in 2005, indicates two kinds of vocabulary, namely receptive 

vocabulary and productive vocabulary. 

Receptive vocabulary 

     Receptive vocabulary includes words that learners recognize and understand 

when they are used in context, but which they cannot produce. It is vocabulary 

that learners recognize when they see them in reading text but do not use in 

speaking and writing (Webb 2005).  

Productive vocabulary 

     Webb (2005), says that productive vocabulary includes the words that the 

learners understand and can pronounce correctly and use in speaking and writing. 

It involves what is needed for receptive vocabulary plus the ability to speak or 

write at the appropriate time. Therefore, productive vocabulary can be addressed 

as an active process due to the fact learners can produce the words to express their 

thoughts to others. 
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Importance of Vocabulary 

     Fortes in 2007, claims ―In reading, listening comprehension, speaking and 

writing fluency, the knowledge of word meaning and the ability to use it 

efficiently are recognized as important factors‖. 

Mckeown, Beck, & Kucan (2002), argue that ―vocabulary knowledge is the 

heart of language comprehension and use, due to the fact that the comprehension 

of a language depends on the amount of words that the learner knows‖. 

Similarly, a student‘s existing language proficiency in vocabulary, grammar 

and idioms plays an essential role in text comprehension. Moreover, 

understanding new vocabulary should be meaningful to students by connecting 

these words to something they already know (Iwai, 2007). 

Likewise, Jones (2010) as cited in Australian International Academic Centre 

(2015), vocabulary knowledge, incorporating both oral and written vocabulary, is 

critically important for a student‘s success in school. Furthermore, vocabulary is 

an indispensable component for improving competency in all areas of 

communication. 

However, in the teaching-learning process, learners could face some difficulty 

at the moment of learning vocabulary. These problems are related to meaning, use 

and spelling. 

Meaning 

In 2006, Sarosdy, Bencze, Poor, & Vadnay stablish that words may have 

different meanings depending on the context, therefore teachers have to teach only 

one meaning at a time to avoid confusion for the students. It can be said that 
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learners know the meaning of a word if they understand it in context and know its 

equivalent in their mother tongue. Furthermore, learners have to be able to 

recognize that words sometimes have meaning in relation to other words. For 

instance, hyponyms, cognates, and word meaning. 

Hyponyms 

     Hyponym is ―a word whose meaning is included in the meaning of another 

word. For instance, red (red is subordinate to color), pony, horse (animal), tulip 

(flower)‖ (Panevová & Hana, 2011). 

Cognates  

      In 2006, Oana states that cognates ―are words in different languages that have 

similar spelling and meaning. Cognates can help second-language learners with 

vocabulary expansion and reading comprehension tasks‖. 

     Likewise, cognates are valuable as a method of rapid expansion of vocabulary 

for the language student. For the Spanish speaker learning English, the number of 

such lexical items that he can add to his vocabulary is enormous. This is important 

especially for the beginners, because he often feels himself in a linguistic 

limitation, bursting with things to say, but frustrated by his belief that he lacks 

vocabulary (Edward, 2003). 

False Friends  

     According to Oana (2006), ―false friends are pairs of words in two languages 

that are perceived as similar but have different meanings. For example: 

embarrassed means ―avergonzado‖ and not ―embarazo‖‖. 
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     Similarly, Horea (2007), says that ―false friends or false cognates are words 

that may sound similar in two or more languages but in actuality mean different 

things‖.  

Partial Cognates 

     ―Partial cognates are pairs of words that have the same meaning in both 

languages in some but not all contexts. They behave as cognates or as false 

friends, depending on the sense that is used in each context‖ (Oana, 2006). 

Word meaning  

     A word does not have just a meaning; it has a family of meanings. The 

meanings of the words in an utterance are further articulated in a process of 

inferential insertion based on schemata which incorporate one's knowledge of the 

world (Anderson & Nagy, 2007). 

     Therefore, it is important that students know what a word is and that there are 

many definitions of this term. According to semantics, a word can be defined as 

the smallest meaningful unit of language. Some units of meaning involve several 

words, for some the meaning cannot be determined without looking into their 

function in structuring and organizing information, and certain integral parts of 

words cannot stand on their own even if native speakers know their meaning 

(Taka , 2008). 

Use  

In this part, the learner needs to be able to produce the word in the right 

context, he needs to be aware of how the meaning is expanded or limited 

depending on how the word is used, for instance, when we refer to idioms. They 
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cannot be understood if learner does not know all the words in it, because it has a 

special meaning, for example, ―pull one‘s leg‖. Likewise, when we refer to 

collocations of the words, for example, we say ‗headache‘ but we cannot say 

―legache‖ but ―pain in the leg‖. Thus, the learner needs to know the style and 

register of the target word or expression if a word is used only in colloquial 

expressions or in formal style if it is polite or rude (Sarosdy, Bencze, Poor, & 

Vadnay, 2006). 

Idioms 

     ―An idiom is a commonly used expression whose meaning does not relate to 

the literal meaning of its word. Idioms are classified as figurative language, which 

is the use of words in an unusual or imaginative manner‖. (Grammar-Monster , 

2008) 

Equally, according to the Grammarly Handbook (2013), idioms are sometimes 

easier to understand than pure slang, but they still have their pitfalls. A lot of them 

depend solely on context.  

Some examples of idioms are the following: 

 He's been pushing up the daisies for a year. (He's been dead for a year.) 

 Let's paint the town red. (Let's have a good time in town.) 

 She has a bun in the oven. (She is pregnant.) 

     ―The use of idioms has a great influence in the teaching and learning process 

of a foreign language, because it could be one of the ways to give students better 

conditions to improve communicative skill in the daily context‖ (De Caro, 2009). 
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Collocations 

     A ―collocation refers to how words go together or form fixed relationships‖ 

(Oxford Dictionaries , 2006). Similarly, One stop English (2002), states that ―a 

collocation is a word or phrase which is frequently used with another word or 

phrase, in a way that sounds correct to speakers of the language, for example, 

heavy rain‖. 

According to Mothe (2013), the term collocation generally refers to the way in 

which two or more words are typically used together. For example, we talk about 

heavy rain but not heavy sun, or we say that we make or come to a decision, but 

we don‘t do a decision. Hence, heavy rain and make a decision are often referred 

to as collocations and we say that heavy collocates with rain. Collocations 

include:  

 Verb + Noun (e.g. break a code, lift a blockade) 

 Verb + Adverb (e.g. affect deeply, appreciate sincerely) 

 Noun + Verb (e.g. water freezes, clock ticks) 

 Adjective + Noun (e.g. strong tea, best wishes) 

 Adverb + Adjective (e.g. deeply absorbed, closely related) 

Collocations have a central role in efficient language acquisition and proficient 

language production. A language can neither be adequately understood nor 

fluently produced on a word-by-word or purely grammar-focused basis. Preparing 

the students to use collocations effectively and appropriately will contribute to 

efficient communication (Farrokh, 2012). 



  

14 
 

How to Teach Vocabulary 

According to Basurto (2004), for many teachers, teaching vocabulary involves 

having students look up words in the dictionary, write definitions, and use words 

in sentences. Likewise, other teachers consider using word lists, explanations, 

discussion, memorization, vocabulary books, and quizzes to help students learn 

new words. 

Meanwhile, Alqahtani (2015), claims that ―teaching words is more complex 

than writing definitions, looking up words in dictionaries or memorizing, teaching 

vocabulary is a crucial aspect in learning a language since languages are based on 

words‖.  

Hence the prominent role of vocabulary knowledge in second or foreign 

language learning has been recently recognized by the theorists and researchers in 

the field. Since different types of instructional strategies, techniques, vocabulary 

building activities and skills have proven to be effective in developing children 

and college students' vocabulary in L2 environments (Senior 2007).  

Strategies to Teach Vocabulary 

     In 2004, Kang claims that EFL teachers should explore spatial instructional 

strategies to enhance learning and instruction, like the use of the graphic 

organizers strategy that can be utilized in teaching vocabulary among EFL 

students. Graphic organizers can be used by learners, on the one hand, as a study 

tool to better understand vocabulary meanings and then assess or review, for a 

test, any new vocabulary items learned in a subject area. 
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Graphic Organizers 

     ―Graphic organizers are visual models that provide teachers and students with 

tools, concepts, and language to organize, understand, and apply information to 

achieve a variety of purposes and outcomes‖ (Ausubel, 1960). 

     Kang (2004), defines a graphic organizer as a creative technique used to 

present complex information and convert it into a simple and meaningful graphic 

display of the relationships between concepts. Teachers can use the graphic 

organizers prior, during or following teaching a topic to organize the concepts 

taught. 

Similarly, Department Education (2001), say that graphic organizers are visual 

representations of knowledge that structures information by arranging important 

aspects of a concept or topic into a pattern using labels. Their main function is to 

help presenting information in concise ways that highlight the organization and 

relationships of concepts. 

According to Ellis (2004), the use of graphic organizers to organize and 

highlight essential content information and/or vocabulary since when content is 

illustrated with diagrams, the information can be maintained by students over a 

period of time. Also, graphic organizers portray knowledge in a meaningful way 

which helps bring clarity to ideas as connections are made.  

Graphic organizers are visual displays of key content information designed to 

benefit learners who have difficulty organizing information. No matter what kind 

of graphic organizers is used, the purpose is the same. Graphic organizers are 

meant to help students clearly visualize how ideas are organized within a text or 
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surrounding a concept. Through use of graphic organizers, students have a 

structure for abstract ideas (Fisher, 2014). 

     Furthermore, graphic organizers are important and effective cognitive 

pedagogical tools for organizing content, ideas and facilitating learners‘ 

comprehension of newly acquired information. Gardner‘s Theory of Multiple 

Intelligences postulates that students are better able to learn and internalize 

information when more than one learning modality is employed in the classroom. 

Since graphic organizers present material through the visual and spatial modalities 

(and reinforce what is taught in the classroom), the frequent use of graphic 

organizers helps students internalize what they are learning (McKnight, 2009). 

Functions of the Graphic Organizers  

     Ciascai in 2009, states that into the learning process graphic organizers carry 

out some fuctions.  

 Clarifying knowledge and reasoning: The function of graphic organizers is to 

explain the relations between concepts. There are graphic organizers that 

organize information into categories, facilitating in this way the definition of 

different concepts. Also, the visual organization of knowledge represents an 

efficient support for the process of thinking. 

 Strengthening the learning process: Filling in a graphic organizer is a complex 

process which requires making the decision on which graphic organizer is the 

most suitable for the given type of knowledge and cognitive processes. This 

decision making involves the selection of the necessary knowledge and also 

the evaluation of the approach and of the intermediary and final results. This 

http://admin.teachhub.com/embrace-graphic-organizers
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type of work with knowledge contributes to the increase of learning 

comprehension and critical thinking in education. 

 Integrating the new knowledge in the prior knowledge system: This 

association of the new knowledge with the previous knowledge leads to a 

superior learning process. 

 Identifying the conceptual errors (and misconceptions): Filling in a graphic 

organizer shows the teacher and the student the conceptual and perceptual 

errors. Therefore, both teacher and student can proceed with the required 

revisions. 

Guiding Principles for Using Graphic Organizers  

     Baxendell (2003), establishes the following three principles in order to guide 

the effective use of graphic organizers in the classroom, which are referred to as 

the "three Cs" 

Consistent 

     Baxendell (2003), claims that for graphic organizers to be effective 

instructional tools, they must be clear and straightforward. The connections and 

relationships between the ideas depicted in the organizer should be obvious; 

otherwise the academic benefits will be limited. If an organizer is poorly 

constructed, includes too much information, or contains distractions, students can 

easily become confused and even more disorganized than before in their 

understanding of the target concepts. 
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Coherent 

This principle is focused on the fact that students need to be taught how to use 

graphic organizers effectively and efficiently. Therefore, teachers must give 

explicit instructions about how to organize information and when a particular 

organizer is beneficial. With such guidance and scaffolding, students gain greater 

independence with graphic organizers (Baxendell, 2003).  

Once students understand how to use an organizer, teachers need to implement 

it in creative and engaging ways to enhance effectiveness (Bromley 1995 as cited 

in Baxendell 2003). 

Creative 

     Many students benefit from routine and structure, thus using graphic 

organizers consistently in the classroom will help them internalize the organizing 

techniques that are being taught. The more students are exposed to organizers, the 

more familiar and comfortable they will become using them (Baxendell 2003).  

Types of Graphic Organizers 

     According to Ciascai (2009), graphic organizers can have various forms, from 

representations of objects (mushroom, tree, sun, etc.) to classified and cyclical 

structures. Although their use in learning activities is preferred by people who 

have a visual style of learning, graphic organizers are extremely useful to different 

learners. 

     Graphic organizers can be constructed for exploring cause and effect, main 

ideas and details, sequences, decision-making processes, prediction making, and 
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almost any other type of thinking and learning that students might engage in 

(Kohler & Dowd, 2014). 

Different types of graphic organizers and their uses are illustrated below. 

Concept map 

     Baxendell (2003), defines a concept map as a general organizer that shows a 

central idea with its corresponding characteristics. Concept maps can take many 

different shapes and can be used to show any type of relationship that can be 

labeled. Maps are excellent for brainstorming, activating prior knowledge, or 

generating synonyms. Maps can be also used to show hierarchical relationships 

with the most important concepts placed at the top in the center, or to the left, with 

descriptions, examples, or characteristics placed underneath, around, or to the 

right of the focal idea. 

     In the same way, Andrew (2016), defines a concept map as a type of graphic 

organizer used to help students organize and represent knowledge of a subject. 

Concept maps begin with a main idea (or concept) and then branch out to show 

how that main idea can be broken down into specific topics. 

 

 

 

 

 

 

Source:http://www.rentonschools.us/Page/1894 
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Benefits of concept mapping 

     Andrew (2016), establishes that concept mapping has several purposes for 

learners: 

 Helping students brainstorm and generate new ideas 

 Allowing students to more clearly communicate ideas, thoughts and 

information 

 Helping students integrate new concepts with older concepts 

 Enabling students to gain enhanced knowledge of any topic and evaluate the 

information 

Compare/Contrast or venn diagram 

According to Baxendell (2003), a compare/contrast or Venn diagram is used to 

identify the similarities and differences between two or more concepts. The most 

commonly used organizer, this instructional tool is found in textbooks, on 

standardized tests, and in teacher resource materials. 

Similarly, Morin (2016), claims that a Venn diagram is a visual tool used to 

compare and contrast two or more objects, events, people or concepts. It is often 

used in language arts and math classes to organize differences and similarities.  

 

 

Source:http://www.edrawmax.com/venn.php   
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Circle map 

     A Circle Map can be used to study and learn any word or term. Students start 

with the word itself, and below the word students create a circle that is divided 

into four sections. In the top left section, students write the definition. In the top 

right section, students write a synonym for the word. In the lower right corner, 

write an antonym, a word that has the opposite meaning. In the lower left corner, 

draw some image that will remind you of the meaning of the word. And, finally, 

write a new sentence using the word (Loussie, 2016). 

 
Source: http://education.wm.edu/centers/ttac/documents/packets/graphicorganizers.pdf 

Multi-word web or diagram 

According to Loussie (2016), a multi-word web or a multi-word diagram is 

useful when students want to try to learn and remember a number of words at 

once. For example, when students are reading a chapter in your science or social 

studies book, students need to try to remember all of the new terms.  
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Source: http://www.kootol.info/paper/vocabulary-graphic-organizers-quia.xhtml 

Idiom linguo 

     In 2006, Conklin states that this graphic organizer uses descriptive language 

that clarifies and enhances. For example, establishes tone and mood, uses 

figurative language, uses sensory images and comparisons, and uses a thesaurus to 

effective wording. 

     According to Conklin (2006), to carry out this kind of graphic organizer it is 

necessary to follow the following steps. 

 Tell students that they will read a book in which they will hear many idioms. 

 Read the book to the students pointing out the idioms. As the teacher reads 

further, tell students to raise their hands when they hear an idiom 

 Teacher distributes copies of Language Lingo 

 Students should choose four idioms to write in the first column of four 

bubbles on their graphic organizers. Next, they should write the meaning of 

each idiom in the second column of bubbles. In the third column of bubbles, 

students should use each idiom in a new sentence. 

http://www.kootol.info/paper/vocabulary-graphic-organizers-quia.xhtml
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Source:http://www.enetlearning.org/wp-content/uploads/2015/05/Book-of-Graphic-Organizers.pdf 

Cycle Map 

     This organizer can be used to help students understand the sequence of events 

in a process. On a sequence circle there is a consecutive flow of events with the 

last cycling back to the first event. Sequence circles are appropriate to represent 

the relationship of events that are continuous (Department Education, 2001).  

Procedure 

 Discuss a cycle process with students and encourage them to retell the 

sequence of events. 

 Write the concept to be discussed in the middle of the organizer.  

 In clockwise direction write the events in order.  

 Write a brief note to explain the steps in the process under the ―concept title‖. 



  

24 
 

 

Source: http://www.achievementstrategies.org/graphicOrganizers.html 

T- Chart 

     A T- chart is a two- column graphic organizer that allows students to visually 

arrange and present information. This graphic organizer is most commonly used 

to compare and contrast ideas in a given topic (e.g., comparing advantages and 

disadvantages, problems and solutions, facts and opinions, strengths and 

weaknesses, cause and effect, etc.). T- Charts can also be used for note- taking 

and to organize main ideas and supporting details. When using T-charts, students, 

begin by determining the type of information that will be recorded in each 

columns and add details on background knowledge, previous learning, and 

additional research to support each heading. T- Charts help students compose their 

insights and record new learning in a purposeful way (Department Education, 

2001). 
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Source: http://www.edgalaxy.com/thinking-tools/2012/10/3/printable-t-chart-thinking-tool-for-

teachers-and-students.html 

 

Benefits of Graphic Organizers 

According to Finley, Eissing, & Lewis (2014), using a graphic organizer is also 

helpful for other three reasons. First, to develop higher-order thinking skills, since 

graphic organizers encourage the use of critical thinking skills such as analyzing 

abstract concepts, while deepening comprehension and expanding connections 

among ideas. Second, to aid in organization and recall of information, due to the 

fact that in organizing information visually, students are able to recall it more 

readily. Also, the memory of vocabulary words and content knowledge are 

equally enhanced by the use of graphic organizers. Third, graphic organizers 

promote autonomy since they provide students with a means of breaking down 

procedures, such as the writing process, into achievable steps.  

     In 2005, Sigueza says that graphic organizers facilitate students' 

comprehension through visual illustrations of key terms, vocabulary, ideas, and 
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the relationship among them. Improving student's reading comprehension can be 

challenging, but such progress is necessary when focusing on students who are 

learning English. Furthermore, graphic organizers provide students with a road 

map to follow as they expand their schemas by linking them to existing 

knowledge. By serving as a means of helping students link the new information 

with their existing knowledge base, graphic organizers can contribute to our 

ultimate goal—student learning. (Dye, 2000) 
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e. MATERIALS AND METHODS 

 

Materials  

     In the present research work, three kinds of resources were used to carry out 

this work. The human resources: twenty eight students of ninth B at Miguel 

Riofrío during the 2016-2017 school year, the researcher who applied the 

intervention plan, the teacher who helped to monitor students‘ work and the thesis 

advisor who gave suggestions about the application of the intervention plan. The 

material resources: paper which serves to print the project, tape, worksheets and 

the students‘ books which were used to carry out the English classes. The 

technical resources used were: the computer that was used to type the information, 

the printer to reproduce worksheets, and the internet to research information. 

Design of the Research 

     Action research in education involves finding immediate solutions in the 

teaching-learning environments. According to Burns (2010), the main goal of 

action research is to identify a problematic situation that the participants consider 

worth looking into more deeply and systematically. Therefore, this action research 

assisted the teacher candidate, who was the researcher conducting this 

investigation, to find immediate solutions to the issue of vocabulary in which the 

students showed some problems experimenting vocabulary as a foreign language 

due to the lack of implementation of cognitive learning strategies such as the use 

of graphic organizers. 
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     This action research had the goal of developing vocabulary through the 

application of cognitive learning strategies such as graphic organizers amongst 

ninth-year B students at Miguel Riofrío school of the city of Loja during the 2016-

2017 school year.  

     Action research allowed the teacher candidate became a participant to study 

aspects in the problematic situation, analyze and reflect on the results that were 

derived from the application of different cognitive learning strategies to develop 

vocabulary in the English Foreign Language  

Methods 

     In this research work, the researcher used different methods which helped to 

carry out the investigation. The following general methods that were applied 

along the action research were: 

     The Analytic/ Synthetic method helped the researcher to analyze all the 

information found through the use of questionnaires and the pre and post-test, and 

then to make the interpretation and analysis of the data and to draw up the 

conclusions. 

    The Statistic method  through which the researcher collected and analyzed all 

the answers, which were represented in graphs to indicate the percentages and 

results gotten in the questionnaires, as well as in the applied tests to then give a 

quantitative and qualitative analysis and interpretation according to the theoretical 

reference and draw up the respective conclusions.  

     The Scientific method facilitated the study of the graphic organizers as a 

cognitive learning strategy to improve the vocabulary in English Foreign 
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Language. It helped the researcher to develop the phases in the observations and 

before and during the intervention.  

     The Descriptive method enabled the researcher to describe the different stages 

of the study and the kind of resources used. It also served to explain and analyze 

the purpose of the investigation. 

Techniques and instruments 

    Since this research work was an action research, elements of both quantitative 

and qualitative research were selected for data collection. Quantitative research 

considered variables and statistics whereas qualitative research considered an 

understanding of words and action. Qualitative and quantitative instruments were 

self-developed by the researcher, taking into account the principles of question 

construction. The researcher gathered the necessary information from paper and 

pencil methods (tests), which were quantitative; and qualitative data instruments 

came from questionnaires and observations sheets.   

     Test: The test allowed students to perform cognitive tasks in relation to 

vocabulary. Thus, a pre-test and a post-test were given at the beginning and at the 

end of the intervention plan. At the beginning it was given to measure the 

performance of vocabulary skill that students had, and at the end to measure the 

performance of the vocabulary skill achieved by the students after the intervention 

plan  

     Questionnaires: were given to the participants to answer questions related to 

their attitudes and feelings toward the graphic organizers as a cognitive learning 

strategy. A pre- and post-questionnaire were given to make a comparison between 
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the results. This questionnaire had six questions, five were close questions and 

one was a multiple question. 

     Field notes: The researcher recorded a description of the events, activities, and 

students‘ participation. Furthermore, the researcher recorded the participants´ 

behaviors, attitudes and feelings toward the use of graphic organizers as a 

cognitive strategy to develop vocabulary. 

     Population: The target population was the students of Miguel Riofrío school 

and the sample was the students of ninth-year B who participated in the 

development of the intervention plan. The participants of the research were 28 

students. However, it is important to mention that the population was not the same 

as the project because the number of students changed at the beginning of the 

school year. They were between thirteen and fourteen years old. The students 

received five hours of English classes per week with a certified teacher.  
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f. RESULTS 

 

     In this part, the obtained data from the questionnaires and tests of the students 

of ninth-year B at Miguel Riofrío school is presented in tables and figures with 

their corresponding analysis. 

     Regarding the first objective, it was accomplished through the research of the 

theoretical information that proved the importance of the two variables of this 

study, vocabulary and graphic organizers as a cognitive strategy, since this 

information was the key point to support the indicators that were taken into at the 

beginning of this research work.  

     The second objective was fulfilled through the use of a pre-test, which allowed 

the researcher identify which issues limited students learning vocabulary in 

English, and this information helped the researcher to decide what aspects of 

vocabulary needed to be developed. 

     The third objective was achieved through the design of an intervention plan 

based on the use of graphic organizers as a cognitive strategy to develop 

vocabulary. The intervention plan was designed for two months, which involved 8 

macro plans to a group of 28 students. 

     The fourth objective was reached through the results gathered from the pre and 

post questionnaire; and the application of the most suitable graphic organizers 

such as: venn diagram, circle map, main concept map, language lingo, character 

map, compare contrast matrix chart, and the three column notes graphic 

organizers.  
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     Finally, the fifth objective was  acomplished through the obtained results in the 

pre and post tests, which allowed the researcher to verify if the intervention plan 

helped students to develop vocabulary or not. 

Pre- test Results  

Objective Two 

To diagnose the issues that limit the development of vocabulary amongst ninth-

year B students at Miguel Riofrío school during the 2016-2017 school year. 

a. Table 1 

Pre-Test Scores of Ninth-Year B Students’ Vocabulary Performance 

Student’s code 
I CG WM C H SCORE 

/2 /2 /2 /2 /2 /10 

EMR9B01 2 0 0 0.5 075 3.25 

EMR9B02 0.5 1.5 1 0 0.25 3.25 

EMR9B03 0 2 0.5 1 0.25 3.75 

EMR9B04 1 1 1 1 1 5 

EMR9B05 0 1 1.5 0 1.5 4 

EMR9B06 1 0.5 0 0.5 0.5 2.5 

EMR9B07 0 2 1.5 0.5 1.25 5.25 

EMR9B08 0 0 0 0 0 0 

EMR9B09 0 2 0 0 1 3 

EMR9B10 0.5 1.5 1 0 0.25 3.25 

EMR9B11 1 1 0 1 1.25 4.25 

EMR9B12 0.5 2 0.5 0 1.25 4.25 

EMR9B13 0 1.5 0 0.5 1.75 3.75 

EMR9B14 0.5 1.5 1 0 0.5 3.5 

EMR9B15 0.5 2 0.5 0.5 1 4.5 

EMR9B16 0.5 1.5 0 1 1.5 4.5 

EMR9B17 0.5 2 0,5 0 0,5 3.5 

EMR9B18 0 1 0 1 0.25 2.25 

EMR9B19 0.5 1 1 0.5 0.75 3.75 

EMR9B20 0 1.5 0 0 1 2.5 

EMR9B21 0 1.5 0.5 1 1 4 

EMR9B22 0.5 1.5 1 1 0.75 4.75 
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EMR9B23 1 1.5 0.5 0.5 1.25 4.75 

EMR9B24 0.5 1.5 1 0 0 3 

EMR9B25 1 1.5 0.5 0 0.5 3.5 

EMR9B26 0 1.5 0 1 0 2.5 

EMR9B27 0 2 0 0.5 1.5 4 

EMR9B28 0.5 2 0 0 1.5 4 

MEAN 0.45 1.41 0.48 0.43 0.82 3.59 

Note. EMR9B= Escuela Miguel Riofrío 9no B Q=question; I= Idioms; CG= Cognates; WM= word meaning;                     

C= Collocations; H=Hyponyms  

 

b. Interpretation and Analysis  

     According to the data from the Table 1, students got scores below the average 

expected (7-8/10) see page 158.  It was reflected by the obtained mean score 

(3.59/10). This is due to the fact that students had problems in the five indicators 

of vocabulary that were valued in the pre-test: idioms, cognates, collocations, 

hyponyms, and word meaning. Even though, the highest mean score gotten was 

for cognates 1.41/2 which means students could recognize the word with its 

meaning but not very well. According to Oana (2006), cognates are words in 

different languages that have similar spelling and meaning. Furthermore, she 

claims that cognates can help second-language learners with vocabulary 

expansion and in reading comprehension tasks.  

     On the other hand, in the indicator of collocations students got the lowest mean 

score that was 0.43/2 which indicates students had serious problems in 

recognizing how a collocation was formed. According to Farrokh (2012), 

collocations have a central role in efficient language acquisition and proficient 

language production. A language can neither be adequately understood nor 

fluently produced on a word-by-word or purely grammar-focused basis. 
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Therefore, preparing the students to use collocations effectively and appropriately 

will contribute to efficient communication. 

     As a result, it was evident that students faced serious limitations in English 

vocabulary learning, especially in collocations. According to Barfield (2009), 

―collocation knowledge is an essential component of communicative competence, 

and pose one of the biggest challenges for second language learners even at very 

advanced stages of language proficiency‖. 

Comparison of the Pre and Post Questionnaire Results  

Objective Four  

     To apply the most suitable graphic organizers as a cognitive strategy in the 

classroom activities, to eliminate the limitations in the development of vocabulary 

amongst ninth-year B students at Miguel Riofrío school during the 2016-2017 

school year. 

Question 1: How often does your teacher use graphic organizers to assess 

vocabulary? 

a. Table 2  

Frequency of the Use of Graphic Organizers to Assess Vocabulary 

 Pre-Questionnaire Post-Questionnaire 

 
f % f % 

Always 7 25 20 71.4 

Sometimes 6 21 4 14.3 

Frequently 7 25 4 14.3 

Rarely 0 0 0 0 

Never 8 29 0 0 

Total 28 100 28 100 
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b. Figure 1 

 

c. Interpretation and Analysis  

     As it is illustrated in Table 2, the obtained results in the pre-questionnaire 

revealed that 29% of students mentioned that they were never assessed in 

vocabulary through graphic organizers. This is due to the fact that teachers used 

other strategies to assess the students, such as translation, matching and repetition. 

However, when the intervention plan was finished, students responded to a post-

questionnaire with the same indicators, and the indicator of ―always‖ increased to 

71%, which indicates the increase of acceptance of graphic organizers as a 

strategy into the classroom. 

     Regarding to the use of graphic organizers to assess vocabulary, Kang (2004), 

defines a graphic organizer as a creative technique used to present complex 

information and convert it into a simple and meaningful graphic display of the 

relationships between concepts. Furthermore, graphic organizers can be used by 
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students as a study tool to better understand vocabulary meanings and then to 

assess or to review for a test. 

Question 2: Are graphic organizers elaborated in an easy way in the 

classroom? 

a. Table 3 

Elaboration of Graphic Organizers in an Easy Way in the Classroom 

 Pre-Questionnaire Post-Questionnaire 

 f % f % 

Always 4 14 23 82 

Sometimes 9 32 4 14 

Frequently 6 21 1 4 

Rarely 1 4 0 0 

Never 8 29 0 0 

Total 28 100 28 100 

 

b. Figure 2 
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c. Interpretation and analysis 

     As it can be observed in Table 3, the results obtained in the pre-questionnaire 

indicated that 32% of students claimed that the graphic organizers used in the 

classroom were sometimes elaborated in an easy way. This is due to the fact that 

students got confused or they did not know which graphic organizer to use 

according to the activity. Fortunately, after the application of graphic organizers 

as a cognitive strategy, the majority of students (82%), replied that graphic 

organizers used in the classroom were always elaborated in an easy way since 

they were involved in the procedure of how to organize and complete each 

graphic organizer. 

     Concerning to the elaboration of graphic organizers, Baxendell (2003), claims 

that for graphic organizers to be effective instructional tools, they must be clear 

and straightforward. The connections and relationships between the ideas depicted 

in the organizer should be obvious; otherwise, the academic benefits will be 

limited. If an organizer is poorly constructed, includes too much information, or 

contains distractions, students can easily become confused and even more 

disorganized than before in their understanding of the target concepts. 
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Question 3: How frequent is important the use of graphic organizers to learn 

vocabulary? 

a. Table 4 

Importance of the Use of Graphic Organizers to Learn Vocabulary 

 Pre-Questionnaire Post-Questionnaire 

 f % f % 

Always 7 25 23 82 

Sometimes 8 28 5 18 

Frequently 7 25 0 0 

Rarely 3 11 0 0 

Never 3 11 0 0 

Total 28 100 28 100 

 

b. Figure 3 

 

c. Interpretation and Analysis  

     As it is shown in Table 4, the results obtained in the pre-questionnaire revealed 

that only 28% of students affirmed that sometimes it is important to use graphic 

organizers to learn vocabulary. This is due to the fact that learners were not aware 
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that graphic organizers could facilitate their comprehension of new vocabulary 

through visual illustrations. On the contrary, after the intervention plan was 

finished, 82% of students stated that always it is important to use graphic 

organizers to learn vocabulary since they noticed how important are graphic 

organizers as learning tools as well as their benefits into the vocabulary learning. 

     Regarding to the importance of graphic organizers McKnight (2009), states 

that graphic organizers are important and effective cognitive pedagogical tools for 

organizing content, ideas and facilitating learners‘ comprehension of newly 

acquired information. Gardner‘s Theory of Multiple Intelligences postulates that 

students are better able to learn and internalize information when more than one 

learning modality is employed in the classroom.  

Question 4: Do graphic organizers contribute to develop your vocabulary in 

English? 

a. Table 5 

Contribution of Graphic Organizers to the Development Vocabulary in English 

 Pre-Questionnaire Post-Questionnaire 

 f % f % 

Always 14 50 25 89 

Sometimes 7 25 3 11 

Frequently 3 11 0 0 

Rarely 2 7 0 0 

Never 2 7 0 0 

Total 28 100 28 100 
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b. Figure 4 

 

c. Interpretation and Analysis  

     As it is presented in Table 5, the results obtained in the pre-questionnaire 

indicated that 50% of students answered that graphic organizers always 

contributed to develop vocabulary in English. In contrast, after the application of 

the intervention plan, the same indicator ―always‖ of the pre-questionnaire 

increased from 50% to 89%. It means that students after being involved in the 

usage of graphic organizers to learn vocabulary, they realize how graphic 

organizers helped and facilitated their vocabulary learning. 

     In relation to the contribution of graphic organizers to develop vocabulary in 

English, Sigueza (2015),  mentions that graphic organizers facilitate students' 

comprehension through visual illustrations of key terms, vocabulary, ideas, and 

the relationship among them. Furthermore, Dye (2000), says that graphic 

organizers provide students with a road map to follow as they expand their 

schemas by linking them to existing knowledge. By serving as a means of helping 
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students link the new information with their existing knowledge base, graphic 

organizers can contribute to the ultimate goal ―student learning‖. 

Question 5: How easy do you learn vocabulary through graphic organizers? 

a. Table 6 

Ease of Vocabulary Learning Through Graphic Organizers 

 Pre-Questionnaire Post-Questionnaire 

 F % F % 

Always 5 18 24 86 

Sometimes 9 32 3 11 

Frequently 7 25 1 3 

Rarely 5 18 0 0 

Never 2 7 0 0 

Total 28 100 28 100 

 

b. Figure 5 
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c. Interpretation and analysis  

     As it is illustrated in Table 6, the obtained results during the pre-questionnaire 

showed that 32% of students answered that they sometimes learned vocabulary 

easily through graphic organizers. This is due to the fact that students were not 

accustomed to use graphic organizers to learn vocabulary. However, after the 

intervention plan, 86% of students asserted that they always learned vocabulary 

easily through graphic organizers. This means that learners noticed their 

improvement in vocabulary as far as they were more familiarized with the use of 

graphic organizers.  

     Regarding to the easiness of vocabulary learning through graphic organizers, 

Nicholas (2008), argues that graphic organizers reduce the cognitive demand on 

the learner since the information that has to be processed becomes less 

complicated and easier to grasp. This allows the child to concentrate on the 

essential information, and not on the unnecessary information. Consequently, it 

becomes much easier for the students to retain the information presented. 

Question 6: From the following list. Check the graphic organizers that you 

know 

a. Table 7 

Graphic Organizers that Students Know  

 Pre-Questionnaire Post-Questionnaire 

 f % f % 

Venn Diagram 18 64 28 100 

T-chart 13 46 15 54 

Circle Map 10 36 28 100 

Cycle Map 8 29 16 57 
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b. Figure 6 

 

c. Interpretation and analysis  

     As it can be seen in Table 7, the students‘ knowledge is shown about four 

graphic organizers. Therefore, before the execution of the intervention plan, 64% 

of students mentioned that they knew what a Venn Diagram was. Similarly, 46% 

of learners answered that they knew what a T-chart was. Meanwhile, 38% of 

students recognized what a circle map was. But only 29% said that they knew a 

cycle map was a graphic organizer. Nevertheless, after the intervention plan 

finished, students answered back to a post-questionnaire with the same questions 

of the pre-questionnaire and the results increased from 64% of students who knew 

what a Venn Diagram was to 100%. Likewise, from 46% students who knew what 

a T- chart was to 54%. Furthermore, from 36% learners who recognized what a 

circle map was to 100%, and from 29% students that knew what a cycle map was 

to 57%. This means, students were conscious about the different kinds of graphic 

organizers that they can use.  
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     Concerning to the graphic organizers that students know, Fisher (2014), says 

that no matter what kind of graphic organizers is used, the purpose is the same.   

Graphic organizers are meant to help students clearly visualize how ideas are 

organized within a text or surrounding a concept. Through the use of graphic 

organizers, students have a structure for abstract ideas. 

Post Test Results   

Objective five 

To validate the results obtained after the application of graphic organizers as a 

cognitive strategy to develop vocabulary amongst ninth-year B students at Miguel 

Riofrío school during the 2016-2017 school year. 

Table 8 

Post- Test Scores of Ninth Year “B” at Miguel Riofrío 

Student‘s code 
I CG WM C H SCORE 

/2 /2 /2 /2 /2 /10 

EMR9B01 2 1 2 0.5 2 7,5 

EMR9B02 2 2 2 2 2 10 

EMR9B03 1.5 2 2 1 2 8.5 

EMR9B04 2 2 2 1.5 2 9.5 

EMR9B05 0.5 2 2 1 2 7.5 

EMR9B06 2 2 1.5 2 2 9.5 

EMR9B07 2 2 2 2 1 9 

EMR9B08 2 1.5 2 1 2 8.5 

EMR9B09 2 2 1 0.5 2 7.5 

EMR9B10 2 2 2 2 2 10 

EMR9B11 2 2 1.5 2 2 9.5 

EMR9B12 1 2 2 2 2 9 

EMR9B13 2 2 2 2 2 10 

EMR9B14 2 2 2 2 2 10 

EMR9B15 2 2 1.5 1 2 8.5 

EMR9B16 2 2 2 2 1 9 

EMR9B17 0.5 2 2 1 2 7.5 
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EMR9B18 1.5 2 2 0.5 2 8 

EMR9B19 2 2 2 1 2 9 

EMR9B20 2 2 2 2 1 9 

EMR9B21 2 2 2 0.5 2 8.5 

EMR9B22 2 2 2 2 2 10 

EMR9B23 2 2 2 0.5 1.75 8.25 

EMR9B24 2 2 1.5 0.5 2 8 

EMR9B25 0.5 2 2 1.5 1.5 7.5 

EMR9B26 2 2 1.5 2 2 9.5 

EMR9B27 0.5 2 2 1 2 7.5 

EMR9B28 2 2 1.5 2 2 9.5 

MEAN 1.71 1.95 1.86 1.39 1.87 8.78 

Note. EMR9B= Escuela Miguel Riofrío 9th B Q=question; I= Idioms; CG= Cognates; WM= word meaning; C= 
Collocations; H=Hyponyms  

 

a. Interpretation and Analysis 

     As it is illustrated in Table 8, students got scores above the average expected 

(7-8/10).  It was reflected by the mean score obtained that was (8.78/10) which 

was a significant change between the pre- and post-test. This is due to the fact that 

students overcame problems in the five indicators of vocabulary that were 

evaluated in the post-test. In this way, the mean for ―Cognates‖ got the highest 

score (1, 95) meanwhile the lowest mean was (1.39) related to ―Collocations‖.  

     As a result, there was an effective and proper intervention plan, because it 

helped the students to face serious limitations in English vocabulary learning. 

Therefore, after the intervention plan students were able to recognize words that 

have similar spelling and meaning (cognates). Likewise, learners were willing to 

classify the words according to their superordinates (hyponyms). Besides that, 

students were able to use properly vocabulary according to the context (word 

meaning).  Finally, even though students had difficulty at the beginning of the 

intervention plan, at the end, learners were able to recognize that sometimes two 
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or more words were typically used together (collocations), as well as learners 

recognized that idioms did not have a literal meaning. 

      Based on Iwai (2007), ―the student‘s existing language proficiency in 

vocabulary, grammar and idioms plays an essential role in text comprehension. 

Moreover, understanding new vocabulary should be meaningful to students by 

connecting these words to something they already know‖. Likewise, according to 

Jones (2010), as cited in Australian International Academic Centre (2015), 

vocabulary knowledge, incorporating both oral and written vocabulary, is 

critically important and an indispensable component for improving competency in 

all areas of communication.  

Comparing Pre and Post-Test Means  

a. Table 9 

Comparison of the Means of the Pre-Post Test 

Indicators  Pre- Test Post- Test 

Idioms  0,45 1,71 

Cognates 1,41 1,95 

Word Meaning 0,48 1,86 

Collocations 0,43 1,39 

Hyponyms  0,82 1,87 

Mean 3,59 8,78 
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b. Figure 8 

 

c. Interpretation and analysis  

     As it is shown in Table 9, students got scores above the average expected (7-

8/10) see page 162. It was reflected by the mean score obtained (8.78/10). Thus, 

the final mean changed from 3.59 to 8.78, which represented a significant 

progress in the students‘ achievement, and it was attributed to the intervention 

plan since the use of graphic organizers helped students to develop vocabulary.  

     Likewise, the means obtained of each indicator of the post- test also increased 

such as ―idioms‖ increased from 0.45/2 to 1.71/2 which meant that students were 

able to use expressions whose meaning did not related to the literal meaning of its 

word. Similarly, ―cognates‖ increased from 1.41/2 to 1.95/2 which meant that 

learners were able to recognize words that had similar spelling and meaning. 

Likewise, ―word meaning‖ increased from 0.48/2 to 1.86/2 hence it was affirmed 

that students were willing to use properly a vocabulary according to the context.  
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As well ―collocations‖ increased from 0.43/2 to 1.39/2 which show students 

improved recognizing that sometimes two or more words were typically used 

together. Finally, ―hyponyms‖ increased from 0.82/2 to 1.87/2 which meant that 

learners were able to classify the words according to their superordinates. 

     According to Harmer (2003), language structures make up the skeleton of a 

language while vocabulary is the flesh which means that both are equally 

important and independent. In communicative language teaching structural 

accuracy is less important in effective communication than choosing the right 

word. And based on Ellis (2004), the use of graphic organizers is important to 

organize and highlight essential content information and/or vocabulary since 

when content is illustrated with diagrams, the information can be maintained by 

students over a period of time. Also, graphic organizers portray knowledge in a 

meaningful way which helps bring clarity to ideas as connections are made. 
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g. DISCUSSION 

 

     This research work was carried out with the purpose of developing ninth year 

B students at Miguel Riofrío throughout the implementation of graphic organizers  

as a cognitive strategy to answer the following question: How do graphic 

organizers as a cognitive strategy develop vocabulary amongst ninth- year B 

students at Miguel Riofrío school of the city of Loja during the 2016-2017 school 

year?, which was stated before the intervention. Therefore, after the intervention 

plan finished the findings on the pre and post-tests, pre and post-questionnaires as 

well as the field notes showed that students´ development of vocabulary in 

English had significant progress, and their attitudes and behavior toward the 

graphic organizers as a cognitive strategy increased after the intervention phase.     

These findings were consistent with the literature. The use of graphic organizers is 

important to organize and highlight essential content information and/or 

vocabulary since when content is illustrated with diagrams, the information can be 

maintained by students over a period of time. Also, graphic organizers portray 

knowledge in a meaningful way which helps bring clarity to ideas as connections 

are made (Ellis, 2004). 

     To the collection of data the researcher used some instruments such as a pre 

and post test, and a pre and post questionnaire which allowed to obtain reliable 

information. The pre- test permitted the researcher to notice that the level of 

students‘ knowledge about vocabulary, specifically on five aspects: cognates, 

idioms, hyponyms, word meaning and collocations, were under the expected 
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level. It was demonstrated in the obtained mean score (3.59/10). Similarly, the 

pre- questionnaire, which was focused on the frequency, elaboration, importance, 

facility, benefits and use of the graphic organizers, allowed the researcher to know 

that students were under the expected level since they were not at all involved in 

the use of graphic organizers. Therefore, students did not consider graphic 

organizers like an easy, important and beneficial strategy to learn vocabulary.   

However, after the intervention plan the obtained results in the post- test and post-

questionnaire had a significant progress. The mean score obtained in the post-test 

was (8.78/10), which demonstrated that learners‘ knowledge about vocabulary 

had improved, specifically in the indicators previously mentioned. In the same 

way, the obtained results in the post- questionnaire showed that the students‘ 

attitudes in front of the use of graphic organizers changed. Hence, after the 

intervention plan the indicator of ―frequency‖ increased and 71% of students 

considered that their teacher always used graphic organizer to assess vocabulary. 

Similarly, the indicator of elaboration increase to 82% of leaners who reflected 

that graphic organizers were always elaborated in an easy way. Also, 82% of 

students mentioned that the use of graphic organizers was always important to 

learn vocabulary. Likewise, 89% of participants considered that graphic 

organizers always contributed to develop their vocabulary in English. Equally, 

86% of learners asserted that they learnt vocabulary through graphic organizers. 

Finally, 100% of students recognized what a Venn Diagram was, 54% students 

knew what a T- chart was. Furthermore, 100% of learners recognized what a 

circle map was, and 57% students knew what a cycle map was. As a result, it can 
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be said that graphic organizers as a cognitive strategy had a great effect and 

helped students to develop their vocabulary. It was demonstrated in the total mean 

score obtained in the post-test which was higher than the one obtained in the pre-

test. The increase was from 3.59 to 8.78 which is equitable with the required 

average.  

     Even though the results obtained were positive, it is important to comment that 

at the beginning of the intervention plan some students were not willing to 

participate and some of them had negative attitudes towards learning through 

graphic organizers due to the lack of interest but the teacher candidate despite of 

not being an experienced teacher, used the most appropriate techniques to catch 

students‘ attention and made them work actively as much as possible achieving all 

the learning outcomes.  

     Likewise, this research had some strengths and limitations that enhanced and 

affected the development of the strategy. Some strengths in the application of the 

intervention plan were that the teacher‘s attitude was positive inside and outside 

of the classroom. Additionally, the institution had ICT devices which were 

facilitated to the English teacher allowing the classes to be pleasant. In the same 

way, the time used for each lesson was the necessary for achieving their 

participation. However, there were some limitations to be considered. These were 

that not all the students had their own material. Similarly, students had lack of 

vocabulary and some of them had lack of knowledge about basic grammar.   

     To conclude, despite all the limitations that the researcher had, the change 

achieved in the students‘ development of vocabulary through the use of graphic 
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organizers as a cognitive strategy resulted positive and appropriate. This was 

evidenced in the increase of the students´ knowledge about cognates, idioms, 

collocations, word meaning, and hyponyms. Therefore, it was demonstrated that it 

is necessary to carry out future research in order to continue improving and 

obtaining positive changes in benefit of the students´ acquisition of English 

vocabulary.  
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h. CONCLUSIONS 

 

 The issue that limited the development of vocabulary of students was the lack 

of a cognitive strategy like graphic organizers to learn vocabulary during the 

classes. As a result, students faced difficulty in the development of 

vocabulary, especially in five indicators: cognates, idioms, hyponyms, word 

meaning and collocations. 

 The most suitable graphic organizers, which were implemented in the 

intervention phase, to develop vocabulary were: venn diagram, circle map, 

main concept map, language linguo, character map, compare contrast matrix 

chart, and the three column notes graphic organizers. These different types of 

graphic organizers helped students deal with the limitations they faced in the 

acquisition of vocabulary since they were easy to use to compare, contrast, 

follow a sequence, and for brainstorming.  

 The application of the post-test permitted the researcher to validate the 

effectiveness of graphic organizers as a cognitive strategy since these 

cognitive tools helped students to reduce the difficulty of developing 

vocabulary, especially in regard to collocations, cognates, word meaning, 

hyponyms and idioms. 
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i.  RECOMMENDATIONS  

 

 Teachers should carry out research in order to diagnose the students‘ strengths 

and weaknesses through a pre- test, and then design activities based on the use 

of cognitive strategies like graphic organizers since they help students to 

develop their English vocabulary, especially on collocations, idioms, 

hyponyms, word meaning, and cognates. 

 English teachers should use the most suitable graphic organizers in order to 

face students‘ difficulties of vocabulary learning, such as the venn diagram, a 

compare and contrast matrix chart which can be used to compare and contrast; 

a circle map that is useful to learn any word or term, a main concept map 

which is excellent for activating prior knowledge; a language lingo which is 

excellent to teach idioms; a character map that can be used to organize details, 

and the three column notes is helpful to look deeply into a word or phrase.  

 After validating the effectiveness of the research work the researcher, 

recommends that English teachers implement the use of cognitive strategies 

like the graphic organizers as the main tools for developing English 

vocabulary since this helps to reduce the difficulty of learning vocabulary for 

students. Furthermore, when using graphic organizers students feel more 

engaged in the topic of the class. 
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a. THEME 

 

GRAPHIC ORGANIZERS AS A COGNITIVE STRATEGY TO DEVELOP 

VOCABULARY AMONGST NINTH- YEAR B STUDENTS AT MIGUEL 

RIOFRÍO SCHOOL OF THE CITY OF LOJA DURING THE 2016- 2017 

SCHOOL YEAR 
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b. PROBLEM STATEMENT 

 

Background 

     The present research work will be carried out at Miguel Riofrío school during 

the 2016-2017 school year. This prestigious and traditional school was founded by 

a well known person of the city of Loja. His name was Miguel Riofrío. This 

honorable gentleman work hardly, with the objective to give to the lojana 

citizenship the possibility to progress as a region, and at the same time to improve 

the way of their lives. The first director of this school was the respectable Dr. 

Benjamín Rafael Ayora. Then, in 1904-1095 arrived to the direction the 

upstanding priest Dr. Lautaro Loaiza. During this time the school turned into 

Instituto Nacional de Enseñanza. Likewise, the same Dr. Lautero attached to the 

school the Sociedad Industrial de Señoritas, which was led to the Lojanas women. 

Finally, in the 1916-1917 school year, the school changed the name to Instituto 

Miguel Riofrío, named in honor of its founder, who died in the city of Lima, Perú. 

     Nowadays, at the Miguel Riofrio school there are 74 teachers covering 

different subjects in the two sections: morning and afternoon, and around 1200 

students. Furthermore, in this institution works all the grades established by the 

law from more than two years ago.  

Current Situation of the Research Problem 

     One of the objectives of the Ecuadorian curriculum for English as a foreign 

language for Educación General Básica and Bachillerato (2016) is ―to have 

enough language to get by with sufficient vocabulary to express themselves with 
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some hesitation and circumlocution on topics such as family, hobbies and 

interests, work, travel and current events, but at times lexical limitations make 

cause repetition and even difficulty with formulation‖. In addition, students upon 

their graduation in third of Bachillerato are expected to reach at least level B1 

according to the Common European Framework of Reference o (CEFR). 

Therefore, the ninth- year students are expected to reach the A.1.2 level of the 

CEFR. 

     Unfortunately, ninth-year students currently do not show understanding of 

vocabulary and the appropriate ways to use it to communicate using English as a 

foreign language. The researcher realized through a non-participant observation 

demonstrates that students have problems with the use of cognates, hyponyms, 

word meaning, collocations and idioms. This is due to their lack of vocabulary 

knowledge, which is an essential component in order to achieve the goal of the 

national curriculum aforementioned. Students‘ learning is focused more on 

grammar structures rather than in meaningful communication, which is 

accomplished just following established contents in their textbooks. It is important 

to mention that grammar structures are essential in meaningful communication, 

but students need to learn vocabulary in context to retain the words and use them 

more frequently.  

     In response to this problem, this research project proposes to investigate 

several options for making the ninth-year students aware of the importance of 

vocabulary which will allow them to communicate better using collocations, word 

meanings, cognates, hyponyms, and idioms. The researcher will consider some 
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effective teaching strategies such as graphic organizers that will enhance student‘s 

development of vocabulary. Graphic organizers as a cognitive strategy provide 

more understanding and remembering of the content that teacher is teaching.        

Also, graphic organizers help students separate what is important to know from 

what might be interesting, but not essential information. Finally, students are more 

likely to become strategic learners since analytical, critical, and creative thinking 

skills are matters to improve when students learn to recognize patterns of 

thinking, construct, and use graphic organizers. 

Research Problem 

     Considering the aforementioned elements, it is essential to investigate the 

following problem: 

 

HOW DO GRAPHIC ORGANIZERS AS A COGNITIVE STRATEGY 

DEVELOP VOCABULARY AMONGST NINTH- YEAR B STUDENTS AT 

MIGUEL RIOFRIO SCHOOL OF THE CITY OF LOJA DURING THE 2016-

2017 SCHOOL YEAR? 

Delimitation of the Research 

Timing 

The research will be developed during the academic year  2016 – 2017 

Location 

The research work will take place at Miguel Riofrío school – afternoon section. It 

is a public school located in the city of Loja at Bernado Valdivieso and Miguel 

Riofrío street.  
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Participants 

The participants of this research work are the ninth-year students B at Miguel 

Riofrío school, who are all about thirteen to fourteen years old; they are twenty 

five students; nine girls and sixteen boys and the teacher candidate of this study 

who is going to take part in the intervention plan.  

Sub problems 

 What theoretical and methodological references about graphic organizers as a 

cognitive strategy are suitable for the development of vocabulary amongst 

ninth-year B students at Miguel Riofrío school during the 2016-2017 school 

year? 

 What are the issues that limit the development of vocabulary amongst ninth-

year B students at Miguel Riofrío school during the 2016-2017 school year? 

 What are the phases of the intervention plan that help the current issues to 

achieve a satisfactory outcome on developing vocabulary amongst ninth-year 

B students at Miguel Riofrío school during the 2016-2017 school year? 

 Which graphic organizers as a cognitive strategy implemented in the 

classroom activities develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school during the 2016-2017 school year? 

 How effective was the application of graphic organizers as a cognitive strategy 

to develop vocabulary amongst ninth- year B students at Miguel Riofrío 

school during the 2016-2017 school year? 
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c. JUSTIFICATION 

 

     The purpose of this research work is to increase the vocabulary through 

graphic organizers as a cognitive strategy amongst ninth-year B students at 

Miguel Riofrío school during the 2016-2017 school year. Vocabulary is one of the 

essential elements for the successful comprehension of a language. However, 

most of the students have many problems in mastering English words and as a 

result they feel unmotivated to study English. 

     Based on the aforementioned, one of the effective pedagogical tools for 

teaching vocabulary is the use of graphic organizers, which according to 

Gardner‘s Theory of Multiple Intelligences students are better able to learn and 

internalize information, since graphic organizers are strong visual pictures that 

support students by enabling them seeing connections and relationships between 

facts, information, and terms. Likewise, graphic organizers help to the 

reinforcement of what has been taught before. 

     On the other hand, the application of this project will help to the teacher 

candidate to gain experience through managing the classroom using the correct 

methodological resources. Moreover, it will benefit its future development as a 

professional increasing the ability to teach vocabulary using graphic organizers, 

and at the same time to prove the effectiveness of this strategy. 

     Finally, this investigation is a previous requirement of the Universidad 

Nacional de Loja to obtain the Bachelor‘s Degree in Sciences of Education, 

English Language Specialization 
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d. OBJECTIVES 

 

General 

 To develop vocabulary through graphic organizers as a cognitive strategy 

amongst ninth-year B students at Miguel Riofrío school during the 2016-2017 

school year. 

Specific 

 To look for theoretical and methological references about graphic organizers 

as a cognitive strategy and its implication on the development of vocabulary 

amongst ninth-year B students at Miguel Riofrío school during the 2016-2017 

school year. 

 To diagnose the issues that limit the development of vocabulary amongst 

ninth-year B students at Miguel Riofrío school during the 2016-2017 school 

year. 

 To design an intervention plan based on graphic organizers as a cognitive 

strategy in order to develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school during the 2016-2017 school year. 

 To apply the most suitable graphic organizers as a cognitive strategy in the 

classroom activities, to solve the limitations in the development of vocabulary 

amongst ninth-year B students at Miguel Riofrío school during the 2016-2017 

school year. 
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 To validate the results obtained after the application of graphic organizers as a 

cognitive strategy to develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school during the 2016-2017 school year. 
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e. THEORETICAL FRAMEWORK 

 

Vocabulary  

     Many authors agree that vocabulary is the knowledge of meaning of words. 

This means that without establishing a strong vocabulary base first, 

comprehension and use of a language will not be achieved (Fortes 2007). 

     According to Harmer (2003) as cited in Sarosdy, Bencze, Poor, & Vadnay 

(2006) vocabulary and language structures are two aspects that are related 

between them, so that both are equally important and independent. Since when we 

communicate structural accuracy is less important than choosing the right word. 

     However, some other authors set more complex definitions. According to 

Nation (2001) as cited in Fortes (2007) states that vocabulary knowledge implies 

knowing a word in the spoken form of the word and the spoken form can be 

recognized and understood it in and out of context rather than guessed at. 

     To conclude, it is understood that vocabulary is the knowledge of meaning of 

words. It means knowing  a word imply differentiate the meanings of a word 

according to the context, know how to use the word and how   plays a  

tremendous role into the learning language, since vocabulary is the complement to 

be able to communicate effectively. 

Types of Vocabulary 

     In 1991, Harmer as cited in Alqahtani (2015) divides vocabulary into two 

types: active and passive vocabulary. The first type of vocabulary refers to the one 

that the students have been taught and that they are expected to be able to use.            
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Meanwhile, the second one refers to the words which the students will recognize 

when they meet them, but which they will probably not be able to pronounce. On 

the other hand, Hatch and Brown (1995) as mentioned in Alqahtani (2015), 

indicates two kinds of vocabulary, namely receptive vocabulary and productive 

vocabulary. 

 Receptive vocabulary 

     Receptive vocabulary is words that learners recognize and understand when 

they are used in context, but which they cannot produce. It is vocabulary that 

learners recognize when they see or meet in reading text but do not use it in 

speaking and writing (Stuart Webb 2009) as cited in Alqahtani (2015).  

Productive vocabulary 

     Stuart Webb (2005) as mentioned in Alqahtani (2015) sets that productive 

vocabulary is the words that the learners understand and can pronounce correctly 

and use in speaking and writing. It involves what is needed for receptive 

vocabulary plus the ability to speak or write at the appropriate time. Therefore, 

productive vocabulary can be addressed as an active process; due to the fact 

learners can produce the words to express their thoughts to others. 

     However, Cummins (1999) as cited in Herrer (2004) states that there are 

different types of vocabulary: 

Reading vocabulary 

     This refers to all the words an individual can recognize when reading a text. 

Listening vocabulary 

     It refers to all the words an individual can recognize when listening to speech. 
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Writing vocabulary 

This includes all the words an individual can employ in writing. 

Speaking vocabulary 

This refers to all the words an individual can use in speech. 

Importance of Vocabulary 

     The knowledge of word meanings and the ability to access that knowledge 

efficiently are recognized as important factors in reading and listening 

comprehension, speaking and writing fluency (Fortes 2007). 

Mckeown as cited in Fortes (2007) set that vocabulary knowledge is the heart 

of a language comprehension and use. It is due to the fact, the comprehension of a 

language depends on the amount of words that learner know. 

According to Pittman (2003) as cited in Al-Hinnawi1 (2012) argues that 

vocabulary building is considered as the most important aspect of language 

learning, since building a good vocabulary is a lifetime project for most educated 

people.  

In addition, confidence with vocabulary goes a long way in the four language 

skills of reading, writing, listening and speaking and with standardized test-taking 

(Pittman, 2003).  

Therefore, a student‘s existing language proficiency in vocabulary, grammar 

and idioms plays an essential role in text comprehension. Moreover, 

understanding new vocabulary should be meaningful to students by connecting 

these words to something they already know (Al-Hinnawi1 2012 as cited in Iwai 

2007). 
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In short, the acquisition of vocabulary is as important to develop as the four 

basic skills, since no matter how much a student knows about grammar but how 

much vocabulary. It is due to the fact a learner with non sufficient number of 

vocabulary cannot express himself his thoughts, ideas, etc, so that, vocabulary 

facilitates learner‘s communication. 

However, into the teaching- learning process, learners face some difficulty at 

the moment to learn vocabulary. These problems are related with meaning, use 

and spelling. 

Meaning 

In 2006, Sarosdy, Bencze, Poor, & Vadnay set that words may have different 

meanings depending on the context, so that teachers have to teach only one 

meaning at a time, to avoid confusion in students. It can be said that learners 

know the meaning of a word if they understand it in context and know its 

equivalent in their mother tongue. As well as learners have to be able to recognize 

that sometimes words have meaning in relation to other words. For instance, it 

refers to superordinates, hyponyms, synonyms and antonyms, cognates, word 

meaning, etc. 

Superordinates 

―In linguistics is a word whose meaning includes the meaning of one or more 

other words. For instance, ―bird‖ is the superordinate of ―canary‖‖ (Oxford 

Dictionaries , 2006). 

http://www.oxforddictionaries.com/definition/english/canary#canary__2
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Likewise, ―superordinate word (hypernym) – a word whose meaning includes 

meaning of another word. If X is superordinate to Y then Y is subordinate to X. 

e.g. color (red, black, green); animal (horse, tiger) (Panevová & Hana, 2011). 

So, it can be said that superordinates are the words that involve other words. 

For example, vegetables are the superordinate of carrots, lettuce, etc. 

Hyponyms 

     Hyponym is ―a word whose meaning is included in the meaning of another 

word. e.g. red < color (red is subordinate to color ), pony, horse (animal),  tulip 

(flower)‖ (Panevová & Hana, 2011). 

In other words, hyponyms are the words that are involved into a group. For 

example, dog, cat, chicken, are hyponyms and they belong to the group of 

animals. 

Synonyms 

In 2006, Griffiths claims that synonyms are equivalence of sense. For example 

the nouns: mother, mom and mum are synonyms of each other.  When a single 

word in a sentence is replaced by a synonym the literal meaning of the sentence is 

not changed.  

In the same way, Adriyani (2013) sets that synonyms is the state or 

phenomenon in which the words that sound different but have the same or 

identical meaning as another word or phrase. The concrete form of synonymy is 

called ―synonym‖. Examples:  small = little, big = large, mother and father = 

parents  
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In short, synonyms are words that are written different but have a similar 

meaning. For example, the synonym of beautiful is appealing, gorgeous etc. 

Antonyms 

     Antonym is ―a word that means the opposite of another word: Two antonyms 

of "light" are "dark" and "heavy"‖ (Cambridge, 2016). 

Similarly, Panevová & Hana in 2011 claim that ―antonym is a word having the 

opposite meaning as another word. e.g happy vs. unhappy, heavy vs. light, long 

vs. short‖. 

Cognates  

      In 2006, Oana sets that cognates are words in different languages that have 

similar spelling and meaning. Furthermore, she claims that cognates can help 

second-language learners with vocabulary expansion and reading comprehension 

tasks. However, a special attention needs to be paid to pairs of words that appear 

similar but are in fact false friends and also to partial cognates. 

     Consequently, it can be said that a cognate word is frequently described as one 

having a related form and meaning in two or more languages which have a 

common ancestor.  

 False Friends  

According to Oana (2006), false friends are pairs of words in two languages that 

are perceived as similar but have different meanings. For example:  -main 

(meaning principal or essential) but it does not mean mano. 

Similarly, Horea in 2007 says that false friends or false cognates are words that 

may sound similar in two or more languages but in actuality mean different 

http://dictionary.cambridge.org/dictionary/english/means
http://dictionary.cambridge.org/dictionary/english/opposite
http://dictionary.cambridge.org/dictionary/english/light
http://dictionary.cambridge.org/dictionary/english/dark
http://dictionary.cambridge.org/dictionary/english/heavy
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things. The concept was born bearing precisely this idea that the English word 

seems to be "friendly" to the learner. That is to say that being very similar to some 

notion already known by the speaker from his/her language, the English word 

helps him/her to produce communication in English too, relatively easier than 

when using totally new and unknown words. So, these words are seen as helping 

"friends". Still, they turn out to have very different meanings from those believed 

on the basis of the similarity with the mother tongue, being deceptive and tricky. 

Thus, they finally prove to be "false", pretended, and very much less friendly than 

expected.  

Partial Cognates 

Partial cognates are pairs of words that have the same meaning in both languages 

in some but not all contexts. They behave as cognates or as false friends, 

depending on the sense that is used in each context (Oana, 2006). 

Genetic Cognates 

Oana (2006) sets that genetic cognates are word pairs in related languages that 

derive directly from the same word in the ancestor (proto)-language. Because of 

gradual phonetic and semantic changes over long periods of time, genetic 

cognates often differ in form and/or meaning, 

Likewise, according to Polovina (2007) genetic cognates are words that derive 

from the same word in an ancient language, it is due to gradual changes in 

phonetics and meaning genetic cognates can have very different forms and 

meanings in modern languages. The ancestor of the genetics cognates is called a 

Root. 
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Word meaning  

     A word does not have just a meaning; it has a family of meanings. The 

meanings of the words in an utterance are further articulated in a process of 

inferential insertion based on schemata which incorporate one's knowledge of the 

world (Anderson & Nagy, 2007) 

     Therefore, it is important that students know what a word is and that there are 

many definitions of this term. First, in orthographic, word is any sequence of 

letters limited on either side by a space or punctuation mark. Secondly, according 

to semantics, a word can be defined as the smallest meaningful unit of language. 

Some units of meaning involve several words, for some the meaning cannot be 

determined without looking into their function in structuring and organizing 

information, and certain integral parts of words cannot stand on their own even if 

native speakers know their meaning (Taka , 2008). 

     Anderson & Nagy (2007) argue that there are three ways that information 

about a word meaning could be stored in the mental lexicon: 

 Knowledge of a word's meaning is stored exclusively in the form of a rule or 

generalization defining the set of entities or events to which this word can be 

applied. No information about individual examples is stored permanently in 

the mental lexicon.  

 Knowledge of a word's meaning is stored exclusively in terms of a set of 

examples of the use of that word, along with the situations in which these 

examples are embedded. No rule is stored, but ordinarily one can be quickly 

derived from the examples when needed to interpret a new use of the word.  
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 Knowledge of a word's meaning is stored both in terms of examples, and in 

terms of a rule, perhaps an incomplete one, that helps determine the set of 

possible uses of the word.  

     To conclude, as it was mentioned before, meaning is a problem for learners of 

another language because many times the learner knows only of the meanings of 

the word, but it is just not necessary. It is important that learner recognize the 

different meanings according to the context as well as learners should notice that 

sometimes words have meaning in relation to other words.  

Use  

In this part, learner needs to be able to produce the word in the right context, he 

needs to be aware of how the meaning is expanded or limited depending on how 

the word is used, for instance, when we refer to idioms. They cannot be 

understood if learner does not know all the words in it, because it has a special 

meaning, for example, ―pull one‘s leg‖. Likewise, when we refer to collocations 

of the words, for example, we say ‗headache‘ but we cannot say ―legache‖ but 

―pain in the leg‖. So that, learner needs to know the style and register of the target 

word or expression if a word is used only in colloquial expressions or in formal 

style if it is polite, or rude. (Sarosdy, Bencze, Poor, & Vadnay, 2006). 

In short, learner has to be able to use the vocabulary appropriately. For this, he 

has to be aware that many words or phrases have different meanings, and not all 

of the words should be translated literally to understand the meaning. However, 

for learner it is a problem since when he is learning a new language in order to 

understand the message he translates each word. 
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Idioms 

 ―An idiom is a commonly used expression whose meaning does not relate to 

the literal meaning of its word. Idioms are classified as figurative language, which 

is the use of words in an unusual or imaginative manner‖ (Grammar-Monster , 

2008). 

Equally, according to the Grammarly Handbook (2013) sets that idioms are 

sometimes easier to understand than pure slang, but they still have their pitfalls. A 

lot of them depend solely on context.  

Consequently, idioms can be defined like phrases that do not to be translated 

literally to comprehend the meaning.  

Some examples of idioms are the following: 

 He's been pushing up the daisies for a year. (He's been dead for a year.) 

 Let's paint the town red. (Let's have a good time in town.) 

 She has a bun in the oven. (She is pregnant.) 

Collocations 

A ―Collocation refers to how words go together or form fixed relationships‖ 

(Oxford Dictionaries , 2006). Similarly, as reported in One stop English (2002) a 

collocation is a word or phrase which is frequently used with another word or 

phrase, in a way that sounds correct to speakers of the language, for example, 

heavy rain. 

According to Carter and Mac McCarthy (1988) as cited in Prashant (2007) says 

that the term collocation generally refers to the way in which two or more words 

are typically used together. For example, we talk about heavy rain but not heavy 
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sun, or we say that we make or come to a decision, but we don‘t do a decision. So, 

heavy rain and make a decision are often referred to as collocations and we say 

that heavy collocates with rain. Collocations include:  

 Verb + Noun (e.g. break a code, lift a blockade) 

 Verb + Adverb (e.g. affect deeply, appreciate sincerely) 

 Noun + Verb (e.g. water freezes, clock ticks) 

 Adjective + Noun (e.g. strong tea, best wishes) 

 Adverb + Adjective (e.g. deeply absorbed, closely related) 

Likewise, collocations may be strong or weak. Strong collocations are where 

the link between the two words is quite fixed and restricted. Such as: whisk an 

egg, curly hair. 

But weak collocations are where a word can collocate with many other words. 

For example: big + disappointment, fight, gun, lamp, moon, news (Oxford 

Dictionaries , 2006). 

In short, collocations refer the words or a phrase go to together and becoming 

aware of collocations is part of vocabulary learning. Since languages have a large 

number of collocating words. 

Spelling  

It refers how the word is written. It is said that the learner knows the word if he 

can spell it properly (Sarosdy, Bencze, Poor, & Vadnay 2006). Moats (2006) as 

cited in K. Reed  (2012) sets that accurate spelling reflects more advanced 

linguistic knowledge because it requires the integration of other knoweldge like: 

phonology, orthographic and morphology. For this reason, Ball & Blanchman 
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(1991) as cited in K. Reed (2012) claims that teaching spelling and reading 

together gives learners more opportunities to practice applying common patterns. 

Since if we analyse the English system, it is complicated and, therefore, it is a 

challenge to learn. It is due to the fact, the 26 letter of the alphabet can produce 

approximately 44 sounds (phonemes) that are represented in 250 different 

speallings. 

Therefore, if we focus in the learner who is learning recently a new language it 

is going to be difficult to recognize easily all the phonemes that English alphabeth 

has, in the same way, it is going to be a great challenge for him to write the word. 

As a conclusion, learn vocabulary does not mean just to know the meaning of a 

word. It involves more than that, it requires to recognizes the meaning according 

to the context, use the words properly according to the context, avoid always 

translation litterally, and to know how to spell them, which is a great challenge for 

beginners learners.    

How to Teach Vocabulary 

According to Basurto (2004) as mentioned in Senior (2007) for many teachers 

teaching vocabulary involves having students look words up in the dictionary, 

write definitions, and use words in sentences. Likewise, other teachers consider 

using word lists, explanations, discussion, memorization, vocabulary books, and 

quizzes to help students learn new words. 

However, teaching words is more complex than writing definitions, looking up 

in dictionaries or memorizing. In 2008, Berne &Blachowicz as cited in Alqahtani 
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(2015) claims that teaching vocabulary is a crucial aspect in learning a language 

as languages are based on words. Besides that, some recent research indicates that 

teaching vocabulary may be problematic because many teachers are not confident 

about the best practice in vocabulary teaching and at times do not know where to 

begin to form an instructional emphasis on word learning (Thornbury 2002 as 

mentioned in Alqahtani 2015). 

For this reason, teaching vocabulary is one of the most discussed parts of 

teaching English as a foreign language or second language. Since the teaching of 

vocabulary would represent a big problem to the teachers. For instance, teachers 

would have problems of how to teach students in order to gain satisfying results. 

Nevertheless, the prominent role of vocabulary knowledge in second or foreign 

language learning has been recently recognized by the theorists and researchers in 

the field. Since different types of instructional strategies, techniques, vocabulary 

building activities and skills has proved to be effective in developing children and 

college students' vocabulary in L2 environments (Senior 2007). Some techniques 

are: using objects, drawing, using illustrations and pictures, contrast, mime 

expressions and gestures, guessing from context, eliciting, drilling, examples of 

the type, learning vocabulary through story innovation and categorizing words. 

Using objects 

This technique includes the use of realia, visual aids, and demonstration. They 

can function to help learners in remembering vocabulary better, because our 

memory for objects and pictures is very reliable and visual techniques can act as 

cues for remembering words (Taka  2008 as cited in Alqahtani  2015).  
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In addition, Gairns & Redman (2007) state that real objects technique is 

appropriately employed for beginners or young learners and when presenting 

concrete vocabulary. Objects can be used to show meanings when the vocabulary 

consist of concrete nouns. 

Introducing a new word by showing the real object often helps learners to 

memorize the word through visualization. Objects in the classroom or things 

brought to the classroom can be used  

Drawing 

Objects can either be drawn on the blackboard or drawn on flash cards. The 

latter can be used again and again in different contexts if they are made with cards 

and covered in plastic. They can help young learners easily understand and realize 

the main points that they have learned in the classroom (Alqahtani 2015). 

According to Brno (2009) stablishes that the activity of drawing within the 

classroom could be perhaps divided into two categories: Drawing on the board 

carried out by the teacher for example to illustrate the meaning of new language in 

presentation and drawing as an activity of students in various, usually listening or 

reading, exercises. 

Likewise in 2007, Prashant says that drawing is an easy and quick technique of 

introducing vocabulary to the learners. For students, drawing can be a fun medium 

to explain vocabulary. It is not necessary that teacher must be an expert in 

drawing pictures accurately. He can draw rough sketches to make an idea clear. 

Basic sketches will often work well. Teacher can even have students do their own 

drawings, which further reinforces their understanding of the vocabulary. 
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Comparative words and prepositions can be made clear by simple sketches. 

Pictures of many types and colours can be used successfully to show the meaning 

of words and sentence. In the same way, drawings can be used to explain the 

meaning of things, actions, qualities, and relations. 

Using illustrations and pictures 

There are many reasons for using pictures in language teaching. According to 

Wright (1990) as reported in Mansourzadeh (2014) points out, pictures are 

motivating and draw learners‘ attention. 

Also in 1990, Hill as reported in Brno (2009) claims, ―the standard classroom‖ 

is usually not a very suitable environment for learning languages. That is why 

teachers search for various aids and stimuli to improve this situation. Pictures are 

one of these valuable aids. They bring ―images of reality into the unnatural world 

of the language classroom.‖ In the same way pictures bring not only images of 

reality, but can also function as a fun element in the class. Sometimes it is 

surprising, how pictures may change a lesson, even if only employed in additional 

exercises or just to create the atmosphere. 

Similarly Prashant (2007) set that pictures and maps can be used to develop 

students‘ understanding of a particular concept or word. For instance, using a 

picture of a ‗fish‘, words related to the fish, such as gills, eyes, backbone, cold-

blooded, water, big, small etc. can be taught. Likewise, Zebrowska (1975) as cited 

in Prashant (2007) says, that learners remember better the material that has been 

presented by means of visual aids. Some words work well with pictures, 

particularly nouns. This can also be a good way to introduce blocks of related 



 

82 
 

words, which is often utilized in foreign language classes, such as nouns and 

verbs related to the classroom or the house. Pictures can also be used in printable 

worksheets and flashcards, where pictures are matched to the word they represent. 

In the same way, in 2015 Alqahtani establishes that pictures connect students‘ 

prior knowledge to a new story, and in the process, help them to learn new words. 

Also he says that there are plenty of vocabularies that can be introduced by using 

illustrations or pictures since illustrations and pictures are excellent means of 

making the meaning of unknown words clear so they should be used as often 

aspossible. The list of pictures includes: posters, flashcards, wall charts, magazine 

pictures,board drawings, stick figures and photographs. Finally, he claims that 

visual supports learners to understand the meaning and helps to make the word 

more memorable. 

Contrast 

As said by Mukoroli  (2011) this technique consists on to contrast to show the 

opposite meaning of new words. Some key words that are used as the following: 

but, instead of, even though, in contrast to, yet, and, in spite of. 

Also, Alqahtani (2015) says that some words are easily explained to learners 

by contrasting it with its opposite, for instance, the word "good" contrasted with 

the word "bad". But some words are not. For example, it is almost impossible to 

contrast the words whose opposite is the gradable one. When the word "white" is 

contrasted with the word "black", there is an "in between" word‖ grey‖. 

Furthermore, verb "contrast" means to show a difference, like photos that reveal 

how much weight someone lost by contrasting the "before" and "after" shots 
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Mime, expressions and gestures 

Such an approach is especially appropriate if teaching beginners, and with 

mixed nationality classes, where translation is not an option. It is also a technique 

that has been reclaimed by practitioners of Total Physical Response (TPR), a 

method that promotes initial immersion in a high quantity of comprehensible 

input. In making use of the immediate environment of the classroom, and of 

things that can be brought into the classroom, the intention is to replicate the 

experience of learning one's mother tongue. A TPR lesson typically involves the 

teacher demonstrating actions, using real objects, and then getting the learners to 

perform the same or similar actions in response to commands (Brno, 2009). 

In the same way, in 2008, Gullberg as cited in Alqahtani (2015) argues that 

there are several studies that have emphasized the role of gestures in second 

language (L2) acquisition due to teachers tend to gesture a lot, especially when 

addressing young learners and/or beginners. Also, Tellier (2007) as reported in 

Alqahtani (2015) claims that is commonly acknowledged that ―teaching gestures‖ 

capture attention and make the lesson more dynamic. Teaching gestures appear in 

various shapes: hand gestures, facial expressions, pantomime, body movements, 

etc. They can either mime or symbolize something and they help learners to infer 

the meaning of a spoken word or expression, providing that they are unambiguous 

and easy to understand. This teaching technique is thus relevant for 

comprehension. However, its utility may depend on the kind of gesture used by 

the teacher. It has been highlighted that foreign emblems, for instance, may lead 

to misunderstandings when it is not known by the learners. 
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Guessing from context 

In 2008, Herrel as cited in Mukoroli (2011) says that this technique consists on 

the teacher assists the students in learning to recognize clues to guessing word 

meaning from context. This vocabulary learning skill is effective for learning low-

frequency vocabulary. 

In the same way, Alqahtani (2015) says that guessing from context as a way of 

dealing with unfamiliar vocabulary in unedited selections has been suggested 

widely by L1 and L2 reading specialists. 

Similarly in 1988, Nation and Coady as reporded in Brno (2009) claim that 

there are two types of contexts. The first type is the context within the text, which 

includes morphological, semantic and syntactic information in a specific text, 

while the second one is the general context, or non-textual context, which is the 

background knowledge the reader has about the subjects being read.  

Equally, McCarthy (1988) as cited in Brno (2009) sees context as within the 

text itself i.e. the morphological, syntactic, and discourse information, which can 

be classified and described in terms of general features. Learning from context not 

only includes learning from extensive reading, but also learning from taking part 

in a conversation, and learning from listening to stories, films, television or the 

radio (Nation, 2001).  

In order to activate guessing in a written or spoken text, there should be four 

elements available: the reader, the text, unknown words, and clues in the text 

including some knowledge about guessing. The absence of one of these elements 

may affect the learner‘s ability to guess. Furthermore, this technique encourages 
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learners to take risks and guess the meanings of words they do not know as much 

as possible. This will help them build up their self-confidence so that they can 

work out the meanings of words when they are on their own. There are many 

clues learners can use to establish meanings for themselves, such as illustrations, 

similarity of spelling or sound in the mother tongue, and general knowledge 

(Senior, 2007). 

Eliciting 

According to Fortes (2007) sets that a standard elicitation procedure is for the 

teacher to present the meaning of a word by showing a picture and asking learners 

to supply the form. The second procedure is going from form to meaning, for 

example: 

T: (showing picture of waterfall) what‘s this? 

S: Waterfall 

Alternatively, the teacher can supply the word, and elicit a definition, synonym or 

example: 

T: What's a waterfall? Anyone? 

S: Like Niagara? 

T: Yes, exactly. 

However, Prashant (2007) claims that if teacher overuses, many of the 

advantages of elicitation may be lost. 

 Only the better learners may be involved in the process 

 Prolonged elicitation sequences can end up being very frustrating for learners 

if they simply don't know the answers the teacher is seeking. 
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 Finally, if all or most of the teacher's questions are elicitation questions, the 

quality of teacher-student talk can become compromised.  

On the other hand, Herrel (2004) as cited in Mukoroli (2011) claims  that 

eliciting is when the learner calls out or writes the target word. This can be in the 

form of definition, antonyms or synonyms. This activity enables the learner to 

express meaning and explore knowledge of the target vocabulary deeply.  

Drilling 

Thornbury (2002) as cited in Alqahtani (2015) claims that ―Drilling is 

employed to make learners get accustomed to the word form especially to how it 

sounds. To make learners more familiar with the word, drilling should be clear 

and natural‖. Drilling is very necessary since learners need to say the word to 

themselves as they learn it to recall the words from memory 

Explanation 

In Sanusi (2009) sets ―This technique explains the meaning and the use of a 

foreign word in the foreign language itself‖.  

 The use of dictionary  

The use of dictionary is another technique in finding out the meaning of 

unfamiliar words and expression. In this respect, the students can make use a 

variety of dictionaries, such as bilingual, monolingual, pictorial, and thesaurus.  

According to Allen (1993) as cited in Sanusi (2009), using dictionaries is 

"passport to independence and use them is one the students-centered learning 

activities‖.  
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Similarly, Gerald and Laura (1989) as reported Senior  (2007) in states that 

"dictionaries are more easily used to determine word meaning.‖ Moreover, 

Readence (1995) as said Fortes (2007) adds that "the dictionary definition is 

shared with a discussion when the words are presented both in isolated form and 

in the context. In conclusion, the use of dictionary is an effective way for the 

students in finding out the meaning of words. 

In the same way, in 2007, Prashant sets using dictionaries is an important tool 

in the teaching and learning of vocabulary. Teacher should encourage students to 

search words in dictionaries and the habit of its use should be inculcated right 

from the beginning. Also Gonzalez (1999) as cited in Prashant (2007) claims that 

dictionary work is laborious but necessary, and that ESL college students need to 

be taught practical use of the dictionary. Exploring dictionary entries can be one 

important and effective component of understanding a word deeply. 

Learning vocabulary through story innovation 

In 2011, Mukoroli claims that learning vocabulary through story innovation 

strategy was introduced by Martin and Brogan. It is a procedure for innovating 

sentence patterns by using the structure of a sentence to create a semantically new 

one through word substitutions. Story innovation is a way for learners to enjoy 

writing and reading and learn vocabulary in a scaffolded format. The finished 

product is a new text that is easy for learners to read because they are familiar 

with the patterns in the original story and with the new vocabulary used to create 

the innovation. 
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Categorizing words 

McCarthy (2008) as cited in Mukoroli (2011), sets that students are asked to 

categorize words. Categories can include action verbs - to run, run on gasoline; 

nouns like knight, night; auxiliary verbs such as will, do; prepositions -in, to, two, 

too  

Beside the above techniques, there are also, vocabulary learning strategies that 

teachers can take into account.  

Teaching words in the context  

In 2007, Prashant says that most people agree that vocabulary ought to be 

taught in context. Since words taught in isolation are generally not retained. In 

addition, in order to grasp the full meaning of a word or phrase, students must be 

aware of the linguistic environment in which the word or phrase appears. Setting a 

good context which is interesting, plausible, vivid and has relevance to the lives of 

the learners, is an essential prerequisite for vocabulary teaching as it helps in both 

engaging the attention of the learners and naturally generating the target 

vocabulary. Maintaining the context and making sure the language surrounding 

the context is easy to comprehend, the teacher should start eliciting the target 

vocabulary.  

Therefore, Stahl (2005) as cited in Prashant (2007), states that in selection of 

vocabulary, the teacher must be sure that the words or phrases chosen can be 

immediately incorporated into the students' linguistic range. 
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Strategies to Teach Vocabulary 

Rubin (1987) as cited in He (2010) divides the strategies into three kinds, based 

on their contributions to language learning: learning strategies, communication 

strategies and social strategies. Learning strategies can directly contribute to 

language learning, while communication strategies and social strategies only 

contribute to language learning in an indirect way. 

The ―communication strategies‖ stresses the effect of practice and focuses on 

the process of taking part in a conversation. On the other hand, the ―social 

strategies‖ are activities that afford learners the opportunities to be exposed to the 

target language (Wenden & Rubin, 1987). 

Equally, Wenden & Rubin (1987) as cited in He (2010)  state that there are two 

major kinds of learning strategies. These are cognitive learning strategies and 

metacognitive learning strategies. The cognitive learning strategies refer to the 

steps or operations used in language learning or problem-solving that requires 

direct analysis, translation, or synthesis of learning materials, while metacognitive 

learning strategies refer to the knowledge of cognitive process and regulation of 

cognition or executive control or self-management through such process as 

planning, monitoring and evaluating.  

Rubin classifies cognitive strategies into six main categories: 

 Clarification/verification. This refers to those strategies which learners use to 

verify or clarify their understanding of new language  
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 Guessing/inductive inferencing. Those are the strategies used to obtain new 

language knowledge using the concept and knowledge that learners already 

have.  

 Deductive reasoning. This is a problem-solving strategy. Learners use the 

general rules to approach the L2.  

 Practice. This refers to strategies which contribute to the storage and retrieval 

of language while focusing on accuracy of usage. 

 Memorization. This is strategies used for storing the target language 

knowledge. 

 Monitoring. This refers to the strategies in which learners notice errors and 

correct them. 

 In 1997, Schmitt and McCarthy, as reported in Alqahtani (2015) proposes 

strategies to learn vocabulary as follows: (1) guessing from context, (2) using 

word parts and mnemonic techniques to remember words, and (3) using 

vocabulary cards to remember foreign language-first language word pairs.  

In the same way, Murcia (2001) also proposes three strategies to learn 

vocabularies. The first strategy is guessing meaning from context; since the 

context is rich enough to give adequate clues to guess the word's meaning. The 

second strategy is mnemonic devices: she proposes keyword technique. When 

seeing or hearing the target word, the learner is reminded of the keyword. The 

third strategy is vocabulary notebooks; she suggests a memory aid in independent 

learning by setting up vocabulary notebooks. 
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Similarly, according to He (2010) for L2 vocabulary learners, learning the 

words through word formation is also a good learning strategy since it is better 

learning vocabulary by dividing the words into different categories based on its 

formation. Moreover, adding affixation is also a useful way to master vocabulary. 

Learners can guess the meaning of a new word based on its affixations. 
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Graphic Organizers 

Kang (2004) as cited in Hinnawi (2012) defines a graphic organizer as a 

creative technique used to present complex information and convert it into a 

simple and meaningful graphic display of the relationships between concepts. 

Furthermore, graphic organizers can be used by students, on the one hand, as a 

study tool to better understand vocabulary meanings and then assess or review, for 

a test, any new vocabulary items learned in a subject area. 

Likewise, in 2009,  Ciascai claims that graphic organizers are representations, 

pictures or models used for processing visual information, since they facilitate 

understanding of knowledge when there is a large amount of information to work 

with, in a given limited time. 

Similarly, Bromley, DeVitis & Modlo, (1999) as cited in Department, 

Education (2001) sets that graphic organizers are visual representation of 

knowledge that structures information by arranging important aspects of a concept 

or topic into a pattern using labels. Their main function is to help present 

information in concise ways that highlight the organization and relationships of 

concepts. 

In 1994, Lovitt as cited in Ellis (2004) attests to the use of graphic organizers 

to organize and highlight essential content information and/or vocabulary since 

when content is illustrated with diagrams, the information can be maintained by 

students over a period of time. Also, graphic organizers portray knowledge in a 

meaningful way which helps bring clarity to ideas as connections are made.  
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Based on the aforementioned, graphic organizer can be defined as a useful 

technique that shows the organization or structure of concepts as well as 

relationships between concepts. Besides that, a graphic organizer provides a visual 

aid to facilitate learning and instruction. Furthermore, graphic organizer engages 

learners with a combination of words and printed diagrams. 

Functions of the Graphic Organizers  

     In 2009, Ciascai cites that into the learning process graphic organizers carry 

out some fuctions.  

 Clarifying knowledge and reasoning: The function of graphic organizers is to 

explain the relations between concepts. There are graphic organizers that 

organize information into categories, facilitating in this way the definition of 

different concepts. Also, the visual organization of knowledge represents an 

efficient support for the process of thinking. 

 Strengthening the learning process: Filling in a graphic organizer is a complex 

process which requires making the decision on which graphic organizer is the 

most suitable for the given type of knowledge and cognitive processes. This 

decision making involves the selection of the necessary knowledge and also 

the evaluation of the approach and of the intermediary and final results. This 

type of work with knowledge contributes to the increase of learning 

comprehension and critical thinking in education. 

 Integrationing the new knowledge in the prior knowledge system: This 

association of the new knowledge with the previous knowledge leads to a 

superior learning process. 
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 Identificating the conceptual errors (and misconceptions): Filling in a graphic 

organizer shows the teacher and the student the conceptual and perceptual 

errors. Therefore, both teacher and student can proceed with the required 

revisions. 

Guiding Principles for Using Graphic Organizers  

In 2003, Baxendell has established the following three principles in order to 

guide the effective use of graphic organizers in the classroom, which are referred 

to as the "three Cs" 

Consistent 

     In 1999, (Boyle & Yeager, Egan) as cited in Baxendell (2003) claims that for 

graphic organizers to be effective instructional tools, they must be clear and 

straightforward. The connections and relationships between the ideas depicted in 

the organizer should be obvious; otherwise the academic benefits will be limited.    

If an organizer is poorly constructed, includes too much information, or contains 

distractions, students can easily become confused and even more disorganized 

than before in their understanding of the target concepts (Robinson 1998 as cited 

in Baxendell 2003). 

     Therefore, teachers must keep graphic organizers simple. Suggestions for 

following this principle include:  

 Limit the number of ideas covered in each organizer. Focus on essential 

concepts that students need to understand and remember.  

 Include clear labels and arrows to identify the relationships between concepts. 
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 Be careful of graphic organizers that accompany teacher resource materials. 

They often contain many pictures or background visuals that are distracting to 

students. 

Coherent 

This principle is focused on that students need to be taught how to use graphic 

organizers effectively and efficiently. Therefore, teachers must give explicit 

instructions about how to organize information and when a particular organizer is 

beneficial. With such guidance and scaffolding, students gain greater 

independence with graphic organizers (Baxendell, 2003).  

Once students understand how to use an organizer, teachers need to implement 

it in creative and engaging ways to enhance effectiveness (Bromley 1995 as cited 

in Baxendell 2003). 

 As organizers have become more common, simply using an organizer is no 

longer enough to maintain students‘ attention and focus. The following ideas will 

help ensure that students are engaged with organizers.  

 Allow students to add illustrations. As long as the pictures add to a student‘s 

understanding of the concepts displayed and do not distract, illustrations can 

be very engaging.   

 Implement organizers with cooperative groups or pairs of students. Organizers 

can be excellent tools for discussion and student engagement with each other.  

 Allow students to make their own organizers and share them with the class. As 

students become more comfortable using organizers, they can teach the 

strategies they use to organize information for the whole group.  
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Creative 

     Many students benefit from routine and structure, so using graphic organizers 

consistently in the classroom will help them internalize the organizing techniques 

that are being taught. The more students are exposed to organizers, the more 

familiar and comfortable they will become using them (Griffin & Tulbert 1995 as 

cited in Baxendell 2003). Here are some things to consider when trying being 

consistent:  

 Establish a routine for using organizers during instruction. For example, 

always use a web when starting a new unit, no matter what the subject area is. 

Use the same sequence chart when ordering events or steps in math, reading, 

writing, science, or social studies.  

 Incorporate organizers into all phases of instruction. When students see them 

used as a warm-up, a guided practice, or a homework assignment, they better 

understand the purpose and the benefits of the organizer.  

 If students have difficulty using a particular organizer, do not give up. 

Students will often struggle with new approaches. Stay consistent and keep 

providing them guidance and practice. When students see the teacher using an 

organizer consistently, they are more likely to understand it themselves. 

     Similarly, Hunsberger (2016) sets four basic guidelines to keep in mind when 

using graphic organizers. They are the following presented: 
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Goal of the graphic organizer 

     When introducing graphic organizers into a lesson, teachers have to be sure to 

communicate why they are being used. Some common reasons for using graphic 

organizers include: 

 Activating prior knowledge 

 Creating a framework for new information 

 Organizing one‘s thoughts about a topic or concept 

 Indicating key information to be remembered 

 Engaging students in drawing conclusions 

 Highlighting key relationships between concepts or ideas 

     So, it can be said that whatever is the reason for using a graphic organizer, is 

necessary to be sure that the students are clear on the purpose and what teacher 

expectations are for their use of this tool. 

Teach to the tool 

Just as students need to know why they are using the graphic organizer, they also 

need to know how to use the tool. Teachers need to be sure to clarify their 

expectations: what are the students required to do? Does this organizer require 

student brainstorming? Do students need to refer to the text? Are students making 

inferences based on what they know? The more frequently teachers use a 

particular type of graphic organizer; the more comfortable students will be when 

using it (Hunsberger, 2016). 
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Keep graphic organizers simple 

     In 2016, Hunsberger claims that graphic organizers are most effective when 

they are used to highlight a specific set of relationships. The more complex the 

organizer becomes, the less likely it is that students will make the desired 

connections or retain the connections they do make. As teacher design their 

graphic organizer, keep it focused on essential information. Teacher should be 

sure that relationships are clearly defined. Avoid extraneous graphics, extended 

instructions or other elements that may distract the students from the purpose of 

the organizer. 

Use across the instructional spectrum 

     Graphic organizers are tools that can be used across all aspects of instruction. 

They can be used as instructional hooks, as guided practice during instruction, as 

a way for students to formulate their thoughts prior to an in class activity or 

discussion, or even as formative or summative assessments. The more familiar 

students are with using graphic organizers in a multitude of ways, the more 

benefit they may glean from them (Hunsberger, 2016). 

Types of Graphic Organizers 

     According to Ciascai (2009), graphic organizers can have various forms, from 

representations of objects (mushroom, tree, sun, etc.) to classified and cyclical 

structures. Although their use in learning activities is preferred by people who 

have a visual style of learning, graphic organizers are extremely useful to different 

learners. 
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     Graphic organizers can be constructed for exploring cause and effect, main 

ideas and details, sequences, decision-making processes, prediction making, and 

almost any other type of thinking and learning that students might engage in 

(Kohler & Dowd, 2014). 

     In the same way, in 1995 (Bromley, Irwin-DeVitis, & Modlo) as reported in 

Baxendell (2003) sets that graphic organizers can be categorized in many ways 

according to the way they arrange information: hierarchical, conceptual, 

sequential, or cyclical. Some graphic organizers focus on one particular content 

area. For example, a vast number of graphic organizers have been created solely 

around reading and pre-reading strategies. 

Different types of graphic organizers and their uses are illustrated below. 

Concept map 

     In 2003, Baxendell, defines a concept map as a general organizer that shows a 

central idea with its corresponding characteristics. Concept maps can take many 

different shapes and can be used to show any type of relationship that can be 

labeled. Maps are excellent for brainstorming, activating prior knowledge, or 

generating synonyms. Maps can be also used to show hierarchical relationships 

with the most important concepts placed at the top in the center, or to the left, with 

descriptions, examples, or characteristics placed underneath, around, or to the 

right of the focal idea. 

     In the same way, Andrew (2016) defines a concept map as a type of graphic 

organizer used to help students organize and represent knowledge of a subject. 
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Concept maps begin with a main idea (or concept) and then branch out to show 

how that main idea can be broken down into specific topics. 

 

 

 

 

 

 

 

 
Source:http://www.rentonschools.us/Page/1894 

Benefits of concept mapping 

In 2016, Andrew establishes that concept mapping has several purposes for 

learners: 

 Helping students brainstorm and generate new ideas 

 Encouraging students to discover new concepts and the propositions that 

connect them 

 Allowing students to more clearly communicate ideas, thoughts and 

information 

 Helping students integrate new concepts with older concepts 

 Enabling students to gain enhanced knowledge of any topic and evaluate the 

information 
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Flow diagram or sequence chart 

     In 2003, Baxendell sets that a flow diagram or sequence chart shows a series of 

steps or events in the order in which they take place. Any concept that has a 

distinct order can be displayed in this type of organizer. It is an excellent tool for 

teaching students the steps necessary to reach a final point. 

     Similarly, in 2005, Wirkner  sets that ―a sequence chart explains the order of 

steps in a process or event that has a beginning and an end‖. 

     In reading, flow diagrams can be used to outline the key events in a story or 

chapter. In writing, they can be used as a prewrite for a how-to composition. In 

science, they can serve as the procedures section in the scientific process. In 

history, they can be created as a timeline for reviewing the order of events in a 

time period. In math, they can serve as a visual reminder of how to complete a 

given operation, such as changing improper fractions to mixed numbers. The 

graphic can be generated on large chart paper and remain posted in the classroom 

for students who need a cue, or condensed onto an index card for students to 

check off each step as they complete problems.  

Source: https://www.edrawsoft.com/simple-sequence-chart.php 
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Compare/Contrast or venn diagram 

According to Baxendell (2003) a compare/contrast or Venn diagram is used to 

identify the similarities and differences between two or more concepts. The most 

commonly used organizer, this instructional tool is found in textbooks, on 

standardized tests, and in teacher resource materials. 

Similarly, Morin (2016) claims that  a Venn diagram is a visual tool used to 

compare and contrast two or more objects, events, people or concepts. It is often 

used in language arts and math classes to organize differences and similarities. 

This simple graphic organizer makes it easy for students to understand how two 

things are both different and alike at the same time. 

 

Source: http://www.edrawmax.com/venn.php 

According to Morin (2016) a Venn diagram can also be used to: 

 Visualize information for a compare and contrast essay. For example, a 

student may need to compare the differences between a fish and a whale. They 

are alike because they both live in the water and that is written in the overlap. 

Only fish have scales so that would go in the fish-only circle. Only whales 

breathe air and that would go in the whale-only circle. 
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 Brainstorm ideas when writing a story. For example, each circle may represent 

a character in the story and a student may write down personality traits or 

events that happen to each character separately then use the overlap to figure 

out where the characters' interact in the story (Morin, 2016). 

Cause-and-effect diagram 

In 2003, Baxendell claims that a cause-and-effect diagram highlights the direct 

relationship between different events or concepts. This tool is one of the most 

beneficial organizers because of its many applications in all subject areas. 

For example, this diagram might be used to analyze characters and events in 

reading, to discuss major events in social studies, or to study the impact of a 

science experiment. 

Furthermore, Alliance (2015) says that the purpose of the cause –and effect 

diagram or Fishbone Diagram is to help teams categorize the many potential 

causes of problems or issues in an orderly way. It also helps in determining root 

causes. Essentially, this analysis breaks the ―whole‖ into ―parts.‖ Fishbone 

Diagrams are helpful in clearly breaking down the relationship between a topic 

and all of the possible factors that are related to it.  
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Source: https://goleansixsigma.com/cause-and-effect-diagram/ 

Main idea and details chart 

In 2003, Baxendell says that a main idea and details chart shows the 

hierarchical relationship between major concepts and their subordinate elements. 

This organizer is extremely beneficial in helping students distinguish central ideas 

and their corresponding details from less important information. 

When using the type of graphic organizer, clearly label the main idea and the 

details as such. Use a different shape or area for the main idea and the details. 

Also, a main idea and details chart can help students practice reading 

effectively by finding out the main ideas and supporting details of a paragraph. 

The process of making a main idea and detail diagram helps the students focus on 

the topic, requires the students to review what they already know in order to 

organize that knowledge, and helps the student to monitor their growing 

comprehension of the topic (Edraw, 2014) 
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Source: https://www.edrawsoft.com/template-hanger-main-idea-details.php 

 

Attribute chart  

     An attribute chart displays major concepts that share similar categories of 

information but include different details. It is an excellent tool for helping 

students to see the characteristics of different main topics.  

  The chart works well as a review and study guide before unit or chapter tests.  

  This tool can be used in science to distinguish between different ecosystems, 

animal types, states of matter, or planets. In social studies, it serves to 

differentiate between geographic regions, political leaders, or cultures.  

  Classrooms can create an ongoing chart in literature to show the 

characteristics of different genres or to compare many stories within the same 

genre.  

  Too many categories of information may overwhelm students, so categories 

should be chosen carefully.  
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  Space should be included for illustrations to assist in retention of information.  

Source:http://education.wm.edu/centers/ttac/documents/packets/graphicorganizers.pdf 

Story map  

Story Maps are graphic organizers that can be useful in helping students to 

analyze or write a story. Story map graphic organizers help the student identify 

the elements of the story and the theme or moral of the story. Some of the many 

elements of a story include the important characters (their appearance, personality 

traits, and motivations), the setting of the story (time and place), the problem 

faced by the characters, how the problem is approached, and the outcome (Leibez, 

2015). 

Similarly, in 2003, Baxendell says that a story map visually displays the main 

characteristics and elements of a piece of fiction. It usually includes space to note 

the characters, setting, problem, events, and solution of a given story. It is a 

valuable resource for identifying, categorizing, and describing major elements in 

fiction.  

 A story map can be introduced in the primary grades using pictures and one-

word labels, and then become more complex as students‘ abilities increase. At 

various stages, numerous story events, primary and secondary characters, and 

multiple problems and solutions can be added to the map.  
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  All story maps do not need to be the same. Alter maps to fit the needs of a 

given story. For example, decrease the setting space for stories in which 

settings are not fully described or important to the story. Increase the space 

provided for characters when there are several essential people in the story.  

  Create a version of the story map to correspond to chapter books. This 

version might include information about how a character has changed, what 

new characters have been added, what obstacles developed in the attempts to 

solve the problem, or how the setting shifted and its new significance.  

 

 
  

 

 

 

 

 

 

 

 

Source: https://www.edrawsoft.com/story-map-graphic-organizers.php 

     However, into the vocabulary teaching there are some vocabulary graphic 

organizers to be used in a classroom, as the following presented below. 

Circle map 

     A Circle Map can be used to study and learn any word or term. Students start 

with the word itself, and below the word students create a circle that is divided 
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into four sections. In the top left section, students write the definition. In the top 

right section, students write a synonym for the word or. In the lower right corner, 

write an antonym, a word that has the opposite meaning. In the lower left corner, 

draw some image that will remind you of the meaning of the word. And, finally, 

write a new sentence using the word (Loussie, 2016). 

 
Source: http://education.wm.edu/centers/ttac/documents/packets/graphicorganizers.pdf 

Multiple meaning bug 

     It is used to recognize the multiple meanings of a word which help students to 

develop a more complex and flexible vocabulary. Students learn how to use a 

dictionary to determine the various meanings of a word and the correct parts of 

speech. They use the various meanings in sentences to reinforce the word and to 

incorporate it into their written and spoken vocabularies (Bauber, 2006)  

Similarly, (Gerardi, 2014) sets that multiple meaning bugs are graphic 

organizers to record two meanings for the same word. These types of graphic 
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organizers allow students to write the meaning of the word, use it in a sentence, 

and to figure out which part of the speech is. 

 

Source:http://www.scholastic.com/teachers/lessonplan/collateral_resources/pdf/75/978054518967

5.pdf 

How to use the organizer 

     First, explain to students that many words have several different meanings. For 

example, write the following sentences on the board: 

The young actor starred in his first play. 

Do you want to play tennis? 

     Ask students: In the first sentence, what part of speech is the word play? 

(Noun) What part of speech is the word in the second sentence? (Verb) Ask 

students to explain the meaning of the word play in each sentence. 

     Then, have students brainstorm other words that have different meanings and 

list them on the board. Next, use copies of the Multiple Meaning Bug graphic 

organizer. After, have students choose a word from the board and write it in the 
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box above the bug‘s head. Finally, explain to students that they will fill in two 

different meanings for the word on the bug‘s legs (Bauber, 2006). 

Association map  

     In 2016, Loussie claims that an association map is a simple graphic organizer 

that helps students to learn the word by making associations between the word 

and its definition, its synonym, the context in which you might hear it used, and a 

hint to help students remember it. 

 

Source: http://education.wm.edu/centers/ttac/documents/packets/graphicorganizers.pdf 

From context to context 

     From Context to Context is a graphic organizer in which students keep 

expanding the contexts of the word, or the surroundings that can show its 

meaning. By studying the word in its different contexts, students learn the full 

meaning of the word and make it their own (Loussie, 2016). 
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Source: http://www.kootol.info/paper/vocabulary-graphic-organizers-quia.xhtml 

Multi-word web or diagram 

According to Loussie (2016) states that a multi-word web or a multi-word 

diagram is useful when students want to try to learn and remember a number of 

words at once. For example, when students are reading a chapter in your science 

or social studies book, students need to try to remember all of the new terms.  

Likewise, Loussie (2016) asserts that to create a Multi-Word Web or Diagram 

for the pieces students read in their language arts class, students might start with 

one of these concepts. For a story, students might start with the name of the story 

itself, its central character, or its plot, and then create the web or diagram by 

constructing sentences using the vocabulary words from the selection. 
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Source: http://www.kootol.info/paper/vocabulary-graphic-organizers-quia.xhtml 

Idiom lingo 

     In 2006, Conklin sets that this graphic organizer uses descriptive language that 

clarifies and enhances. For example, establishes tone and mood, uses figurative 

language, uses sensory images and comparisons, and uses a thesaurus to effective 

wording. 

To carry out this kind of graphic organizer is necessary to follow the following 

steps. 

 Tell students that they will read a book in which they will hear many idioms. 

 Read the book to the students pointing out the idioms. As teacher read further, 

tell students to raise their hands when they hear an idiom 

 Teacher distributes copies of Language Lingo 

 Students should choose four idioms to write in the first column of four 

bubbles on their graphic organizers. Next, they should write the meaning of 

each idiom in the second column of bubbles. In the third column of bubbles, 

students should use each idiom in a new sentence. 

http://www.kootol.info/paper/vocabulary-graphic-organizers-quia.xhtml
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Source:http://www.enetlearning.org/wp-content/uploads/2015/05/Book-of-Graphic-Organizers.pdf 

Benefits of Graphic Organizers 

According to Finley, Eissing, & Lewis (2014), set that using graphic organizer 

is also helpful for other three reasons. First, to develop higher order thinking skills 

since graphic organizers encourage the use of critical thinking skills, such as 

analyzing abstract concepts, while deepening comprehension and expanding 

connections among ideas.  

Second, to aid in organization and recall of information, it is due to the fact that 

organizing information visually, students are able to recall it more readily. 

Memory of vocabulary words and content knowledge are equally enhanced by the 

use of graphic organizers.  

Third, because graphic organizers promote autonomy since they provide 

students with a means of breaking down procedures, such as the writing process, 

into achievable steps.  
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Likewise, Ellis (2004) claims that there are three compelling reasons why 

teachers should use graphic organizers. First, students are considerably more 

likely to understand and remember the content teachers are teaching. Also, 

graphic organizers help students to separate what is important to know from what 

might be interesting, but not essential information. 

Second, because the information processing demands are reduced, teachers can 

often address the content at more sophisticated or complex levels; since how the 

information is structured can be a powerful way to facilitate understanding. 

Third, students are more likely to become strategic learners, it is due to the fact 

when learners use graphic organizers, they let students to think and construct. As 

a result of the improvement of these patterns, reading and writing skills, 

communication skills, and analytical, critical, and creative thinking skills are 

developed too.  

As well as, graphic organizers enable teachers to show and explain 

relationships between content and subcontent and how they in turn relate to other 

content areas. On the other hand, through the use of the organizers, students can 

make more abstract comparisons, evaluations, and conclusions, (Department, 

Education, 2001).  

     In the same way, in 2010 Mcknight claims as students progress through middle 

school and high school, quizzes and test become more common, but they are only 

one kind of assessment and graphic organizers can be easily used since they are 

reliable and there are a great variety of graphic organizers. 
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In short, graphic organizers allow students an active role in their learning. For 

easy understanding, specific benefits to students and teachers are presented in the 

following organizer. 

 
Source: http://www.edb.gov.hk/attachment/en/curriculum-development/kla/pshe/references-and-

resources/economics/use_of_graphic_organizers.pdf 
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f. METHODOLOGY  

 

Design of the Research 

     Action research in education involves finding out immediate solutions in the 

teaching-learning environments. According to Burns (2010) the main aim of 

action research is to identify a problematic situation that the participants consider 

worth looking into more deeply and systematically. Action research can be 

undertaken by undergraduate and postgraduate students' assisted or guided by 

professional researchers, with the aim of improving their strategies, practices and 

knowledge of the surroundings within which they practice. 

     This action research has the aim of developing vocabulary through the 

application of cognitive learning strategies such as graphic organizers. Action 

Research will allow the teacher candidate become a participant to study aspects in 

the problematic situation, analyze and reflect on the results that will be derived 

from the application of different cognitive learning strategies to develop 

vocabulary in the English Foreign Language amongst ninth-year B students at 

Miguel Riofrío school of the city of Loja during the 2016-2017 school year.     

Action Research assists the teacher candidate, who is the researcher conducting 

this investigation, to find immediate solutions to the issue of vocabulary in which 

the students have showed some problems experimenting vocabulary as a foreign 

language due to the lack of implementation of cognitive learning strategies such 

as the use of graphic organizers. 
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Methods, Techniques and Instruments 

Methods  

     In this research work the researcher will use different methods which will help 

her to carry out this project. The following general methods will be applied along 

the descriptive research: 

     The analytic/ synthetic method will help the researcher to analyze all the 

information found through of the observation checklist, questionnaires and the pre 

and post test, and then to make the interpretation and logical analysis of the data 

and to draw up the conclusions. 

     The statistic method  through which the researcher will collect and analyze all 

the answers which will be represent in graphics to indicate the percentages and 

results got in the questionnaires, checklist and tests applied to students to then 

give a quantitative and qualitative analysis and interpretation according to the 

theoretical reference and draw up the respective conclusions.  

     The Scientific method will facilitate the study of the graphic organizers as a 

cognitive learning strategy to improve the vocabulary in English Foreign 

Language. It will help the researcher to develop the phases in the observations 

before and during the intervention. This method will also assist during the 

prediction of the possible solution; it will assist with gathering data to make 

relevant predictions and the analysis of it. 
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     The Descriptive method will enable to describe the different stages of the 

study and the kind of resources used by the researcher. It will serve to explain and 

analyze the object of the investigation. 

Techniques and instruments 

Data collection 

     Since this work is an action research, elements of both quantitative and 

qualitative research will be selected for data collection. Quantitative research 

considers variables and statistics whereas qualitative research considers an 

understanding of words and action. Qualitative and quantitative instruments are 

self-developed by the researcher taking into account the principles of question 

construction. The researcher will gather the necessary information from paper and 

pencil methods (tests) which are quantitative and qualitative data instruments will 

come from questionnaires and observations sheets.   

Test: The test will allow students to perform cognitive tasks in relation to 

vocabulary. Therefore, tests will yield a numerical score by which the researcher 

will calculate the mean to compare the pre and post-test result. 

Pre-test - Post-test will be given at the beginning and at the end of the 

intervention plan; at the beginning it will be given to measure the performance of 

vocabulary skill that students have; and, at the end to measure the performance of 

the vocabulary skill achieved by the students after the intervention plan designed 

in this research project with the activities applied with the cognitive learning 

strategies in order to make a pre-test – post-test comparison of the cognitive 

dimension of the performance of vocabulary skill of the participants (ninth-year B 
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students at Miguel Riofrío  school of the city of Loja during the2016-2017 school 

year) being treated.  

Questionnaires will be given to the participants to answer questions related to 

their attitudes and feelings toward the graphic organizers as a cognitive learning 

strategy. A pre and posttest questionnaire will be given to make a comparison 

between the results. Furthermore, the data collected by the questionnaires will 

support the test results. 

Observation will let the researcher to know the facts in a participative and 

nonparticipative way. The observation will be developed through an observation 

sheet and a field note sheet. The observation will be during a natural environment 

as lived by the ninth-year B students at Miguel Riofrío school of the city of Loja 

during the 2016-2017 school year during their English classes. There will be two 

types of observation as detailed below. 

Nonparticipant observation in nonparticipant observation, the researcher is not 

involved in the situation being observed. The researcher observers and records 

behaviors but does not interact or participate in the setting under study. The 

objective of this nonparticipant observation is to identify the issue for this action 

research project which will be supported through the participant observation (Gay, 

Mills, Airasian, 2012). The instrument for the nonparticipant observation is the 

observation sheet. 

Observation sheet. During the nonparticipant observation, the researcher will 

need an observation sheet to record the participants´ behaviors shown on the 

performance of vocabulary. This observation sheet is a self-developed instrument 
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that describes accurately and comprehensively the indicators all the relevant 

aspects of the dependent variable.  

Participant observation. In the participant observation, the researcher will 

become a part and a participant in the situation being observed. The researcher 

will participate deliberately in the problematic situation by means of the graphic 

organizers as a cognitive learning strategy in order to develop vocabulary amongst 

the ninth-year students at Miguel Riofrío school of the city of Loja during the 

2016-2017 school year. The instrument of this participant observation is the field 

note sheet 

Field notes. The researcher will record a description of the events, activities, and 

people (e.g., what happened). The researcher will record the participants´ 

behaviors, attitudes and feelings toward the treatment to develop vocabulary (the 

issue), that is the graphic organizers as a cognitive-based strategy. 

Population sample: The target population is the students of Miguel Riofrío 

school and the sample is the ninth-year B who will participate in the development 

of the intervention plan. The participants of the research will be 25 students. They 

are between thirteen and fourteen years old. The students receive five hours of 

English classes per week with a certified teacher.  

Intervention Plan Description 

     The intervention plan is designed based on lesson plan model that contain three 

stages: 
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Activation (before), connecting (during) and affirmation (after) (Herrera, Holmes, 

& Kavimandan, 2011). These lesson plans will cover 40 hours of instruction in 8 

consecutive weeks of treatment. 

Activation 

     ―In the Activation phase, the teacher uses activities and prompts that have been 

purposefully designed to access the knowledge and experiences that students 

bring to the topic and/or key vocabulary of the lesson‖.  

     During this phase the teacher acts only as an observer. Students strengthen 

their previous knowledge using their native language (L1), English (L2), or non-

linguistic representations. In this manner, students participate and are responsible 

of their own learning process. 

     Students also have opportunities to interact among them sharing their 

knowledge even though in pairs or small groups. While this is happening, the 

teacher records every aspect and detail occurred in this process.  All of these 

aspects are carried on in order to improve and link what they already know with 

what they are studying. 

Connection 

     In the connection phase, the teachers‘ role is to guide students in the learning 

process. Teachers promote a good class environment, to keep students‘ attention 

and to guide them to maintain the information, connecting the new content and 

student‘s prior knowledge.  
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     One of the teacher‘s skills is to retell what students understand using reporting, 

repeating, rephrasing, and reinforcing the new knowledge according to what was 

recognized in the previous phase to develop the students‘ knowledge.  

     In this phase, it is very important to make students aware of their expectations 

around the topic, definitions and key vocabulary that were learned in the 

activation phase. Then, students expand their comprehension of the new 

information using different sources as texts, peers, and teacher. 

     For the duration of this period, students interpret, discuss, asses, explore, ask, 

produce and build knowledge. So, they have the opportunity to apply and practice 

the information, abilities, and processes in ways that integrate the four mainly 

skills (listening, speaking, reading, and writing.) The teacher also tries to engage 

students to work in a collaborative manner and peer-interaction in order to get 

some benefits from these kinds of activities. 

Affirming 

     In this phase, teacher acts as an agent of affirmation, supports students in 

recognizing ways in which their background knowledge provided a base for their 

construction of new learning and understanding. To reach this, teacher uses real 

assessment to control students‘ development in classroom, taking into account 

some aspects like linguistic and academic points of the learners. 

     In the same way, teacher reviews the knowledge giving students tasks in order 

to motivate their creation and production. So, teacher gains more complete 

understanding of the skills and knowledge students have acquired. Thus, teacher 



 

123 
 

challenge students to think creatively about the possibilities that using informal 

and authentic assessment. 

     Some of the activities that will be develop during the intervention plans are: 

bingo, broken telephone, Tingo-tango, tic tac toe, time to speak, draw before 

guessing, act and guess (Herrera, Holmes, & Kavimandan, 2011). 
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Week one 

 

RESEARCH 

PROBLEM 

How do graphic organizers as a cognitive strategy develop 

vocabulary amongst ninth-year B students at Miguel 

Riofrío school of the city of Loja during the 2016-2017 

school year? 

GOAL 

-By the end of this intervention plan, students will be able 

to use vocabulary that includes aspects such as 

collocations, word meaning, hyponyms, cognates and 

idioms to sharpen their communication. 

LEARNING 

OBJECTIVES 

By the end of this lesson students will be able: 

 

- To talk about customs from around the world freely. 

 

- To describe people‘s habitual actions and routines using 

adverbs of frequency like: always, usually, every year, 

once a day. 

 

- To use and recognize some collocations formed by: V + 

N 

KEY 

VOCABULARY 
Greet, pray, celebrate, wear, use, give, temple, chopsticks 

 

 

INSTRUCTIONAL 

FOCUS 

Activation 

 Teacher introduces the learning outcomes to the 

class using the projector. 

 To start the class, teacher introduces herself and 

applies the strategy called Two trues and a lie. In 

this strategy, teacher writes three statements on the 

board, in which two of them are true and one is a 

lie, and then asks students to guess which one is 

the lie. 

 This strategy will be useful in order to know some 

aspects like their names, and previous knowledge. 

Connection 

 After the warm up activity. Teacher will present 

the collocations through a three column notes 

graphic organizer. 

 In the column one teacher will write the 

collocation, in the column two its definition and 

finally in the number three an example. 

 Then, teacher will write sentences and questions 

using some of the collocations. 

 Teacher will read the statements on the book, page 
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N° 24 about customs in the world 

 After that, teacher will present to the class some 

examples about Ecuadorian customs. 

 Teacher will introduce some adverbs of frequency 

writing few examples on the board. 

 After teacher‘s explanation, students will work in 

small groups writing sentences about their habitual 

actions and daily routines using the adverbs of 

frequency. 

Affirming 

 Students will write sentences using collocations to 

describe customs around the world. 

 Teacher will ask students to complete the activities 

on their book page N° 25 about adverbs of 

frequency 

 Teacher will ask students to write and share their 

sentences using adverbs of frequency. 

 After this, teacher will give a feedback about it. 

 As homework, students will write ten sentences 

using adverbs of frequency related to diverse 

customs. 

 

CLASSROOM 

RESOURCES 

Student‘s notebook 

Student‘s textbook 

DATA 

COLLECTION 

SOURCES 

Data source 1: Pres test – Pre written questionnaire 

Data source 2: Student‘s writing samples weekly 

 

SUPPORT 
Coaching and guidance from our thesis advisor 

TIME Week one 

Adapted from D‘ann Rawlinson & Mary Little. (2004). Improving student 

learning through classroom action research. Daytona Beach: Project CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week two 

 

RESEARCH 

PROBLEM 

How do graphic organizers as a cognitive strategy 

develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school of the city of Loja during the 

2016-2017 school year? 

GOAL 

-By the end of this intervention plan, students will be 

able to use vocabulary that includes aspects such as 

collocations, word meaning, hyponyms, cognates and 

idioms to sharpen their communication. 

LEARNING 

OBJECTIVES 

By the end of this lesson students will be able: 

 
- To talk about actions that happen at the moment using the 

present progressive tense. 

- To ask and answer yes/no questions and information 

questions about habitual actions and routines 

KEY 

VOCABULARY 

Dancing, wearing, celebrating, singing, eating, take, eat 

this 

 

 

INSTRUCTIONAL 

FOCUS 

Activation: 

 Teacher will build a lesson planned based on the 

applications of the present progressive tense. 

 Teacher will introduce the learning objectives for 

the lesson on the board 

 To get started, teacher activates Ss. prior 

knowledge related to the present progressive 

tense. To do this, teacher forms two groups in 

the class. Then a member of each group has to 

take a flashcard where there is a picture showing 

an action that the student has to perform to each 

group. Finally, each group has to guess the 

performed action. 

Connection 

 After the warm up activity, teacher will present a 

compare contrast matrix chart to explain the 

meaning of some new vocabulary. 

 

 Teacher will also introduce the present 

progressive tense to students and help them how 

to form a sentence. 

 Then, teacher asks students some questions and 

make sentences using the present progressive 

tense. 
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Affirming 

 After teacher‘s explanation, students are going to 

work in pairs making a conversation in which 

they have to include present progressive tense. 

 Once the students have made a conversation they 

are going to share the information with their 

classmates. 

 After students have shared their information with 

the class, teacher will give them a feedback 

 Then student make sentences using present 

progressive tense 

 As homework, students will remember some 

verbs and write few sentences about present 

progressive tense. 

CLASSROOM 

RESOURCES 

Visual: compare contrast matrix chart 

Student‘s notebook 

Student‘s textbook 

DATA 

COLLECTION 

SOURCES 

Data source 1: Observation field notes  

Data source 2: Students writing samples weekly 

SUPPORT Coaching and guidance from our thesis advisor 

TIME Week two 

Adapted from D‘ann Rawlinson & Mary Little. (2004). Improving student 

learning through classroom action research. Daytona Beach: Project CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week three 

 

RESEARCH 

PROBLEM 

How do graphic organizers as a cognitive strategy 

develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school of the city of Loja during the 

2016-2017 school year? 

GOAL 

-By the end of this intervention plan, students will be 

able to use vocabulary that includes aspects such as 

collocations, word meaning, hyponyms, cognates and 

idioms to sharpen their communication. 

LEARNING 

OBJECTIVES 

By the end of this lesson students will be able: 
 

- To predict the content of a text through pictures. 

- To use fixed expressions to write letters politely. 

KEY 

VOCABULARY 

Take place - to happen - hope you‘re doing well - I 

expect you are OK - I hope - talk to you soon 

INSTRUCTIONAL 

FOCUS 

Activation 

 Teacher will build a lesson plan based on the 

applications of enjoying a new culture. 

 Teacher will introduce the learning outcomes for 

the lesson on the board. 

 To get started teacher activates students‘ prior 

knowledge related to celebrating diversity. 

 The warm up is called tic-tac-toe, in this activity 

teacher is going to use a balloon. It will starts by 

teacher saying tic-tac, many times while the 

students pass the balloon among all of them, then 

when the teacher says ―toe‖ it will stop. At this 

moment the teacher will check who has the 

balloon. So who has it, has to say a phrase 

related to the topic. 

 After the warm-up activity, teacher will present a 

mind map chart to explain the new vocabulary. 

Connection 

 Using the character map graphic organizer 

teacher will explain the content related to 

―enjoying a new culture‖.  

 Teacher will use the character map graphic 

organizer to show some pictures to predict the 

content. 
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 In the character map teacher will present to 

students four pictures, one on each box. 

 Teacher will ask students to take notes about the 

pictures. 

 Next, the teacher will write a letter using fixed 

expressions. 

 Teacher will use the ten most important words 

graphic organizer and t will choose the new 

words used in the letter writing them in the left 

column and its definition in the right column. 

 Next teacher will reinforce the meaning of those 

words making sentences on the board using 

those new words. 

Affirming 

 Students will make ten sentences using the new 

words. 

 Students will work in pairs writing a letter to 

who they want, talking about the new cultures. 

 After that, Ss will join to other groups to work in 

a compare chart graphic organizer classifying 

fixed expressions and the new words. 

 After Ss. had shared their information with the 

class the t will give a feedback. 

 As homework, Ss. will write a letter using the 

new vocabulary related to enjoying a new 

culture. 

CLASSROOM 

RESOURCES 

Students notebook 

Students textbook 

Teachers book 

Cards 

DATA 

COLLECTION 

SOURCES 

Data source 1: Observation field notes 

Data source 2: Students writing samples weekly 

SUPPORT Coaching and guidance from our thesis advisor 

TIME Week three 

Adapted from D‘ann Rawlinson & Mary Little. (2004). Improving student 

learning through classroom action research. Daytona Beach: Project CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 

 

 

 



 

130 
 

Week four 

RESEARCH 

PROBLEM 

How do graphic organizers as a cognitive strategy 

develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school of the city of Loja during the 

2016-2017 school year? 

GOAL 

-By the end of this intervention plan, students will be 

able to use vocabulary that includes aspects such as 

collocations, word meaning, hyponyms, cognates and 

idioms to sharpen their communication. 

LEARNING 

OBJECTIVES 

By the end of this lesson students will be able: 

 

- To use colloquial expressions such as: 

   The place is packed 

   I‘m feasting my eyes on 

   It‘s out of this world 

 

- To talk about different kind of celebrations in an 

informal way. 

KEY 

VOCABULARY 

The place is packed, 

It‘s out of this world, 

I‘m feasting my eyes on 

INSTRUCTIONAL 

FOCUS 

Activation 

 Teacher will make a review about enjoying a 

new culture. 

 Teacher will build a lesson based on the topic 

―Out of this world‖. 

 Teacher will introduce the learning outcomes for 

the lesson on the board. 

 Teacher will apply the broken telephone game 

where the class is divided in two groups. Then 

the teacher will say a sentence using present 

progressive to the first student of each column 

next the Ss. have to pass it until the last student 

in each column. 

 During the warm up stage the teacher will also 

asses the student‘s prior knowledge. 

Connection 

 After the warm up activity teacher will explain 

the meaning of the idioms using language lingo 

graphic organizer. 

 To use language lingo graphic organizer, the 

teacher will use a presentation power point that 

shows three columns of bubbles, in the first 
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column the teacher write the idiom, the meaning 

of the word in the second column of bubbles, 

finally the teacher will use the figurative 

language in a new sentence in the third column 

of bubbles.   

 After, the explanation teacher will use the 

conversation on the book to use the idioms in 

context 

 Ss will work in pairs making a conversation 

using the idioms. Teacher will explain the 

different kinds of celebrations using the different 

activities in the book to practice them. 

Affirming 

 Students will use language lingo graphic 

organizer to write their own definition of each 

idiom. 

 Students will work with a partner showing their 

definitions to each other. 

 Students will make a conversation using the 

idioms to talk about different kind of 

celebrations. 

 Once the students have made a conversation they 

are going to share their information with the 

class. 

 After this the teacher will give a feedback. 

 As homework students will write a conversation 

using the idioms to talk about different kinds of 

celebrations. 

CLASSROOM 

RESOURCES 

Students notebook 

Students textbook 

Teachers book 

Cards 

DATA 

COLLECTION 

SOURCES 

Data source 1: Observation field notes 

Data source 2: Students writing samples weekly 

SUPPORT Coaching and guidance from our thesis advisor 

TIME Week four 

Adapted from D‘ann Rawlinson & Mary Little. (2004). Improving student 

learning through classroom action research. Daytona Beach: Project CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week five 

RESEARCH 

PROBLEM 

How do graphic organizers as a cognitive strategy 

develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school of the city of Loja during the 

2016-2017 school year? 

GOAL 

-By the end of this intervention plan, students will be 

able to use vocabulary that includes aspects such as 

collocations, word meaning, hyponyms, cognates and 

idioms to sharpen their communication. 

LEARNING 

OBJECTIVES 

By the end of this lesson students will be able: 

 

-To use the modal verb ―can‖ to describe people‘s 

abilities. 

 

-To use expressions like: quickly, easily and very well to 

describe actions. 

KEY 

VOCABULARY 
Solve, move, paint, speak, learn, sing, can, can‘t 

INSTRUCTIONAL 

FOCUS 

Activation 

 Teacher will build a lesson plan focus on key 

vocabulary related to multiple intelligences and 

modal verb ―Can‖. 

 Teacher will introduce the learning outcomes for 

the lesson on the board. 

 To start the class, teacher will activate students‘ 

prior knowledge related to colloquial expressions 

using a strategy called ―time to speak‖ in which 

students will make a circle. Then teacher will 

give them a small ball. After, any student will 

start by throwing the ball to whomever student 

and she/he immediately will say a colloquial 

expression. They will repeat this process three or 

six times. It will take 4 to 7 minutes. 

 This strategy will help teacher to know what 

colloquial expressions they already know. 

Connection 

 Once teacher has finished the activity. She/he 

will ask students to open their books in order to 

introduce the new topic. 

 Teacher will present multiple intelligences topic 

through a power point presentation using a main 

concept map graphic organizer. 

 Teacher will explain the meaning of each 
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intelligence. 

-Logical- mathematical intelligence 

-Interpersonal intelligence 

-Musical intelligence 

-Visual-spatial intelligence 

-Verbal intelligence 

-Kinesthetic intelligence 

 Students will complete some activities on their 

book related to multiple intelligences 

 Teacher will explain the use of the modal verb 

CAN through a power point presentation using 

one and all organizer graphic organizer. 

 Teacher will explain the three structures: 

affirmative, negative and interrogative using the 

modal verb  ―can‖ 

-Affirmative: 

S+ modal verb Can + verb base + Complement 

-Negative: 

S+ modal verb Can + Not +verb base+ Complement 

- Interrogative: 

Modal verb Can + S + verb base + Complement +? 

 Teacher will explain each structure with some 

examples. 

 During the teacher‘s explanation students will 

take notes about the topic. 

 Teacher will ask some volunteers to write one 

example on the board. Teacher and students will 

check them. 

Affirming 

 Students will write their own examples using the 

modal verb ―can‖ using the three structures on 

their notebooks. 

 Students will develop an activity on their books 

and teacher monitors them. 

 After that, students will finish the activity on 

their books. 

 Students will work individually in a worksheet to 

summarize the meaning of each intelligence 

using the multiple meaning map graphic 

organizer. 

 As homework, students will write: 5 affirmative 

sentences, 5 negative sentences, 5 interrogative  

            questions with short answers using the  

            modal     verb CAN          
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CLASSROOM 

RESOURCES 

Power point presentation 

Projector 

Worksheet 

Students‘ textbook 

Teacher‘s textbook 

Computer 

DATA 

COLLECTION 

SOURCES 

Data source 1: Observation field notes 

Data source 2: Students writing samples weekly 

SUPPORT Coaching and guidance from our thesis advisor 

TIME Week five 

Adapted from D‘ann Rawlinson & Mary Little. (2004). Improving student 

learning through classroom action research. Daytona Beach: Project CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week six 

RESEARCH 

PROBLEM 

How do graphic organizers as a cognitive strategy 

develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school of the city of Loja during the 

2016-2017 school year? 

GOAL 

-By the end of this intervention plan, students will be 

able to use vocabulary that includes aspects such as 

collocations, word meaning, hyponyms, cognates and 

idioms to sharpen their communication. 

LEARNING 

OBJECTIVES 

By the end of this lesson students will be able: 

 

-To describe and compare people‘s abilities using 

comparatives and superlatives adjectives. 

 

-To use expressions to give personal opinions  such as:  

*I like 

*to my mind 

KEY 

VOCABULARY 

Thin, young, short, fast, tall, slow, old, fat, beautiful, 

talented, attractive, interesting, generous, and popular. 

INSTRUCTIONAL 

FOCUS 

Activation 

 In order to activate students‘ prior knowledge 

teacher will make a warm up activity called 

―Guess the picture‖. To carry on this activity 

first, teacher starts to draw a picture related to 

previous lesson (multiple intelligences).Then, 

students must try to guess what the picture is 

before the person has finished drawing it. 

Finally, the student who guesses correctly comes 

to the front to draw another picture. 

 Teacher will write on the board the new topic 

and will introduce to them the learning 

objectives. 

 Teacher will present some of the key words that 

will be used during the present lesson ―Unique 

People‖. 

 For the present lesson the VENN DIAGRAM & 

CIRCLE MAP graphic organizers will be used. 

Connection 

 First, teacher will ask students to open their 

books on pag. 40. 

 Teacher will ask students to listen the audio, 
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related to ―The fastest men on Earth‖ then 

students complete the profiles with the numbers 

they heard. 

 In order to introduce students to the new 

vocabulary, teacher will use a circle map. 

 The circle map will be divides in four parts. In 

the first part, teacher will write the new 

vocabulary. In the next part, teacher will write an 

antonym for each word. Then, in the following 

form teacher will draw a picture that will show 

the meaning of the word. Finally, teacher will 

write a sentence using the new vocabulary. 

 Second, using the venn diagram teacher will 

introduce Ss. to the usage of comparatives and 

superlatives 

 To summarize the current topic the teacher will 

use the venn diagram that will be divided in 

three parts. 

 In the first one, teacher will write about the use 

and the rules to form comparatives using short 

and long adjectives. 

 In the next form, teacher will write about the use 

and the rules to form superlatives using short and 

long adjectives. 

 Then, in the figure that is in the center teacher 

will write the key vocabulary (adjectives) that 

will be used to form comparatives and 

superlatives. 

Affirming 

 Teacher will ask students to fill in a circle map 

graphic organizer presented in a worksheet. In 

this worksheet students will write all the 

vocabulary that they remember about the studied 

topic following the same procedure as teacher 

did before. 

 After that, teacher will ask students to write 5 

sentences using the studied vocabulary to 

describe their classmates. 

 Teacher will ask Ss. to complete the activities 

#2, 4 and 5 in their books about comparatives 

and superlatives. 

 

CLASSROOM 

RESOURCES 

Worksheet 

Students‘ textbook 

Teacher‘s textbook 
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DATA 

COLLECTION 

SOURCES 

Data source 1: Observation field notes 

Data source 2: Students writing samples weekly  

Data source 3: Sub-test 

SUPPORT Coaching and guidance from our thesis advisor 

TIME Week six 

Adapted from D‘ann Rawlinson & Mary Little. (2004). Improving student 

learning through classroom action research. Daytona Beach: Project CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week seven 

RESEARCH 

PROBLEM 

How do graphic organizers as a cognitive strategy 

develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school of the city of Loja during the 

2016-2017 school year? 

 

GOAL 

-By the end of this intervention plan, students will be 

able to use vocabulary that includes aspects such as 

collocations, word meaning, hyponyms, cognates and 

idioms to sharpen their communication. 

 

LEARNING 

OBJECTIVES 

By the end of this lesson students will be able: 

 

- To use because to give reasons and answer the 

question why. 

 

- To identify detailed information about people‘s mental 

and physical activities. 

 

KEY 

VOCABULARY 

Mental, physical, exceptional, extraordinary, guy, know 

by heart, language master, practice meditation, climb 

mountains. 

 

 

INSTRUCTIONAL 

FOCUS 

Activation 

 In order to activate students‘ prior knowledge 

teacher will make a warm up activity called ―the 

broken telephone‖. To carry on this activity first, 

Ss. will form a circle. Then, teacher will whisper 

to one student a sentence related to the last topic. 

After that, this student will whisper the same 

sentence to the next Ss. and so on until the last 

one. Finally, the last student will speak aloud the 

sentence she/he received. 

 Teacher will socialize with the class the new 

topic and will introduce to them the learning 

outcomes. 

 Teacher will present some of the key words that 

will be used during the present lesson 

―Outstanding people‖. 

 For the present lesson the WORD WEB graphic 

organizer will be used. 

Connection 

 First, teacher will ask students to open their 

books on pag. 42 to read the three paragraphs 

about mental and physical activities. 

 Teacher will ask students to identify and write 

the topics to the corresponding read paragraph. 
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 Second, in the word web teacher will introduce 

Ss. to the usage of WHY in questions, and 

BECAUSE in answers. 

 To summarize the current topic the teacher will 

use the word web that will consist in five parts. 

 In the first one teacher will write the key terms 

for the current topic. 

 Next, teacher will write the rule for the usage of 

why and because. 

 In the forms of the right side teacher will give 

some examples of questions using why, and in 

the left side teacher will give the answers for the 

given sentences using because. 

 Finally in the last forms students will write their 

own examples using why and because. 

Affirming 

 Teacher will ask students to fill in a 

brainstorming graphic organizer presented in a 

worksheet about. In this worksheet students will 

write all the vocabulary that they remember 

about the studied topic. 

 Teacher will also ask Ss. to add new forms to the 

presented graphic organizer in order to write 

sentences with the written vocabulary. 

 Teacher will ask Ss. to complete the activities 

#3, 4 and 5 in their books about the usage of why 

and because. 

 

CLASSROOM 

RESOURCES 

Worksheet 

Students‘ textbook 

Teacher‘s textbook 

DATA 

COLLECTION 

SOURCES 

Data source 1: Observation field notes 

Data source 2: Students writing samples weekly  

 

SUPPORT Coaching and guidance from our thesis advisor 

TIME Week seven 

Adapted from D‘ann Rawlinson & Mary Little. (2004). Improving student 

learning through classroom action research. Daytona Beach: Project CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week eight 

RESEARCH 

PROBLEM 

How do graphic organizers as a cognitive strategy 

develop vocabulary amongst ninth-year B students at 

Miguel Riofrío school of the city of Loja during the 

2016-2017 school year? 

GOAL 

-By the end of this intervention plan, students will be 

able to use vocabulary that includes aspects such as 

collocations, word meaning, hyponyms, cognates and 

idioms to sharpen their communication. 

LEARNING 

OBJECTIVES 

By the end of this lesson students will be able: 

 

- To recognize and use idioms in different situations. 

 

- To express personal abilities using the modal can. 

KEY 

VOCABULARY 

It‘s a piece of cake, get out of here, it‘s mind blowing, to 

know by heart. 

 

 

INSTRUCTIONAL 

FOCUS 

Activation 

 In order to activate students‘ prior knowledge 

teacher will make a ―bingo‖ as a warm up 

activity.  

Teacher will give to each student a bingo chart that 

contains vocabulary of the previous lessons.  

 Teacher will give to the winners some prizes. 

 Teacher will socialize with the class the new 

topic and will introduce to them the learning 

outcomes. 

 Teacher will present some of the key words that 

will be used during the present lesson ―It‘s a 

piece of cake‖. 

 For the present lesson the CIRCLE MAP graphic 

organizer will be used. 

Connection 

 First, teacher will give to students some 

examples about the using of the modal can to 

describe personal abilities. 

 Then, teacher will present to students the idioms 

that will be used in the present lesson such as: 

            It‘s a piece of cake 

            Get out of here 

            It‘s mind blowing 

            To know by heart. 

 Teacher will fill in the circle map graphic 
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organizer as follows: In the first part, teacher 

will write one idiom; in the second part, he/she 

will write the definition of it; in the third part, an 

example will be written; and in the last part a 

picture will be shown. 

 Teacher will recycle some expressions and will 

use them in different situations. 

 To wrap up the taught information teacher will 

ask students to find someone who has different 

abilities to talk about. 

Affirming 

 Students will work on their books page 48 

checking just the abilities they have. 

 Second, students will listen to a conversation and 

will complete the activity N° 2 using the idioms 

in the word bank. 

 In activity N° 3 Ss. will complete the definitions 

with its corresponding idiom.  

 Teacher will ask Ss. to perform a dialogue in 

pairs about abilities using the modal can and 

idioms in front of the class. 

 

CLASSROOM 

RESOURCES 

Students‘ textbook 

Teacher‘s textbook 

DATA 

COLLECTION 

SOURCES 

Data source 1: Observation field notes 

Data source 2: Students writing samples weekly  

Data source 3: Post test – Post questionnaire 

SUPPORT Coaching and guidance from our thesis advisor 

TIME Week eight 

Adapted from D‘ann Rawlinson & Mary Little. (2004). Improving student 

learning through classroom action research. Daytona Beach: Project CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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g. TIMELINE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ACTIVITIES 

2016 2017 

MONTHS 

July August September October Nov Dec January February March April May Jun July August 

PHASE I: 

PROJECT 

3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3

3 

4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

Presentation of 

the Project 

x x                                                     

Designation of 

the Project 

Advisor 

  x x x x                                                 

Project revision 

and Approval 

     x x x                                               

Designation of 

Thesis Advisor 

        x x x                                            

PHASE II: 

ACTION 

PLAN 

                                                      

Application of 

instruments 

           x x                                          

Act and observe             x x x x x x x x                                   

PHASE III: 

THESIS 

PROCESS 

                                                      

Tabulation and 

elaboration of 

tables and 

Graphs 

                    x  x                                

a. Theme        x                                                

b. Introductio

n 

                          x                            

c. Summary                           x                            

d. Review of 

Literature 

           x x x           x x                             

e. Material 

and  

methods 

                        x x x                            

f. Results 

(interpretat

ion and 

analysis) 

                      x x x x x x                           

g. Discussion                            x                           

h. Conclusio

ns 

                           x                           

i. Recomme

ndations 

                           x                           

j. Bibliograp

hy and 

Annexes 

                           x                           

PHASE III: 

REVISION 

AND 

APPROVAL 

                                                      

Thesis revision                                                       

Thesis 

presentation 

                            x x x                        

Thesis approval                                x x                      

PHASE IV: 

PHASE OF 

INCORPORA

TION 

                                                      

Presentation of 

documents 

                                 x x x x x x x x x x            

Private review                                            x x          

Corrections                                              x x x x      

Public 

sustentation and 

incorporation 

                                                 x x x x x 
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ORGANIZATION AND MANAGEMENT OF THE RESEARCH 

Resources 

Human 

 The researcher 

 The ninth year 

 The teacher 

 The thesis advisor 

Material 

 Scripts  

 Book 

 Paper 

 Tape 

 Cardboard 

 Worksheets 

Technical 

 Computer 

 Projector 

 Printer 

 Internet 
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h. BUDGET AND FINANCING  

 

Budget 

 

RESOURCES COST 

Internet connection $150 

Print of reports $70 

Print of the project $50 

Print of the final report and thesis $300 

Unexpected expenses $250 

Total $820 

 

Financing 

     The financing of the expenses derived from the present research work will be 

assumed by the research author. All expenses related to the present work will be 

assumed entirely by the researcher conducting the investigation.
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Annex 2: Observation Sheet 

 

 

 

 

UNIVERSIDAD NACIONAL DE LOJA  

ÁREA DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN  

ENGLISH LANGUAGE DEPARMENT 

 

DATA COLLECTION SOURCE: OBSERVATION SHEET 

 

OBSERVATION SHEET 

     

Observation #: 

Topic: 

Objective of 

the session: 

Date/Time: 

Participants: Ninth-year 

students & The researcher 

Role of the researcher: 

Nonparticipant observer 

Duration of the observation: 

 

Things to be 

observed 

Levels of Acceptability Remarks 

P
er

fe
c
tl

y
 

A
cc

ep
ta

b
le

 

A
cc

ep
ta

b
le

 

U
n

a
cc

ep
ta

b
le

 

T
o

ta
ll

y
  

U
n

a
cc

ep
ta

b
le

  

Word Meaning        

Collocations      

Cognates      

Idioms      

Hyponyms      
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Annex 3: Field Notes 

 

 
UNIVERSIDAD NACIONAL DE LOJA  

ÁREA DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARMENT 

 

DATA COLLECTION SOURCE: FIELD NOTES 

 

FIELD NOTES 

     Observation #: 

     Topic: 

     Objective of the 

session: 

Date/Time: 

Class size: 

Participants: 

Ninth-year students 

& The researcher 

Role of the researcher: 

Participant observer 

Duration of the observation: 

 

Description of the event 

 

 

 

 

 

 

 

 

 

 

 

Reflective Notes 
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Annex 4: Pre and Post-test & Scoring Guide  

 

 

 

UNIVERSIDAD NACIONAL DE LOJA  

ÁREA DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN  

ENGLISH LANGUAGE DEPARTMENT 

 

DATA COLLECTION SOURCE: PRE TEST / POST TEST 
 

Student’s code:………………………………………………………………….. 

Date:………………………………………………………………………………  

 

1. Match the colloquial expression with its correct meaning. (2p) 

 

a) Here, try this one       1) to occur, to happen 

b)    Take place        2) I expect you‘re OK 

c)    The place is packed       3) take, eat this 

d)    It‘s out of this world          4) the place is full of people 

e)    Hope you‘re doing well      5) spectacular, extraordinary 

 

2. Check true/false depend on the pictures of the following cognates (2p) 

 

 

 

 

 

 

a. DIALOGUE 

 

            True (  )   False (  ) 

 

 

 

 

 

 

b.     CARS 

 

            True (  )   False (  ) 

 

5 
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c.     MASK 

 

            True (  )   False (  ) 

 

 

 

 

 

 

d.    BLANK 

 

            True (  )   False (  ) 

 

 

3. Complete the following sentences using the words in the box. Not all the 

words will be used. (2p) 

   

 

 

a. On Sunday my family and I went to the _________________ to pray. 

b. Chinese people used to eat with __________________. 

c. Ecuadorian people used to greet with a _________________. 

d. I wrote a _________________ for my sister yesterday. 

4. Fill in the blanks with the correct words from the box. (2p) 

 

 

These days, Chinese people are celebrating the Chinese New Year. It usually 

takes a) ___________ at the end of January or the beginning of February. On this 

day, people don‘t go to work. They usually go b) __________ to watch the 

parade, eat a lot of food and watch c) _____________. They wear red d) 

______________, and they sing and play traditional Chinese music. Some people 

also give envelops to each other. They say these envelops bring good luck.  

 

5. Classify the following words according to the headings. You will not use 

all the options. (2 p) 

 

Peruvian A bow Chopsticks Chicken 

 KISS  PRESENT  PRAY 

LETTER CHURCH      CHOPSTICKS  

PLACE – OUTSIDE – FIREWORKS – CLOTHES 
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Ecuador Rice French Dress 

Give presents Pants France Shaking hands 

 

a. NATIONALITIES b. GREETINGS c. FOOD d. CLOTHES 

________________ ________________ _______________ ______________ 

________________ _______________ _______________ ______________ 
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Scoring Guide (rubric) 

 

 

UNIVERSIDAD NACIONAL DE LOJA 

ÁREA DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN ENGLISH 

LANGUAGE DEPARTMENT 

Pre- Post Test Scoring Guide 

QUESTION 1 

IDIOMS 

OPTION  ANSWER SCORE 

A 3 0.5 

B 1 0.5 

C 4 0.5 

E 2 0.5 

 

QUESTION 2 

COGNATES 

OPTION  ANSWER SCORE 

A T 0.5 

B F 0.5 

C T 0.5 

D F 0.5 

 

QUESTION 3 

WORD MEANING 

OPTION  ANSWER SCORE 

a church 0.5 

b chopsticks 0.5 

c kiss 0.5 

d letter 0.5 
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QUESTION 4  

COLLOCATIONS 

OPTION  ANSWER SCORE 

a place 0.5 

b outside 0.5 

c fireworks 0.5 

d clothes 0.5 

 

QUESTION 5 

HYPONYMS 

OPTION  ANSWER SCORE 

A 
Peruvian 

French 

0.25 

0.25 

B 
Shaking hands 

A bow 

0.25 

0.25 

C 
Chicken 

Rice 

0.25 

0.25 

D 
Dress 

Pants 

0.25 

0.25 
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Annex 5. Pre and Post Questionnaire  

 

 

UNIVERSIDAD NACIONAL DE LOJA 

DATA COLLECTION SOURCE : PRE / POST QUESTIONNAIRE 

Dear student, answer the following questionnaire with sincerity about the English 

subject. Your answers will be anonymous and confidential. 

 

Student’s code: ………………………………………………………………. 

Date: ……………………………………………………………………………. 

 

1. How often does your teacher use graphic organizers to assess vocabulary? 

Always   (  ) 

Sometimes   (  ) 

Frequently   (  ) 

Rarely    (  ) 

Never    (  ) 

2. Are graphic organizers elaborated in an easy way in the classroom? 

Always   (  ) 

Sometimes   (  ) 

Frequently   (  ) 

Rarely    (  ) 

Never    (  ) 

3. How frequent is important the use of the graphic organizers to learn 

vocabulary? 

Always   (  ) 

Sometimes   (  ) 

Frequently   (  ) 

Rarely    (  ) 

Never    (  ) 
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4. Do graphic organizers contribute to develop your vocabulary in English? 

Always   (  ) 

Sometimes   (  ) 

Frequently   (  ) 

Rarely    (  ) 

Never    (  ) 

5. How easy do you learn vocabulary through graphic organizers? 

Always   (  ) 

Sometimes   (  ) 

Frequently   (  ) 

Rarely    (  ) 

Never    (  ) 

6. From the following list. Check the graphic organizers that you know 

Ven Diagramm  (  ) 

T-Chart   (  ) 

Circle Map   (  ) 

Cycle Map   (  ) 

 

THANKS FOR YOUR COLLABORATION
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Annex 6: Research Matrix 

Theme: Graphic organizers as a cognitive strategy to develop vocabulary amongst ninth-year B at Miguel Riofrío school of city of Loja 

during the 2016 – 2017 school year 

Problem Objectives Theoretical frame 

Methodological 

design (Action 

Research) 

Techniques and 

instruments 

General 

How do graphic organizers as a 

cognitive strategy develop 

vocabulary among ninth- year B 

students at Miguel Riofrío school 

of the city of Loja during the 

2016-2017 school year? 

Specific 

 What theoretical and 

methodological references 

about graphic organizers 

as a cognitive strategy are 

suitable for the 

development of 

vocabulary amongst ninth-

year B students at Miguel 

Riofrío school during the 

2016-2017 school year? 

 What are the issues that 

limit the development of 

vocabulary amongst ninth-

year B students at Miguel 

Riofrío school during the 

2016-2017 school year? 

General 

 To develop vocabulary 

through graphic 

organizers as a cognitive 

strategy amongst ninth-

year B students at 

Miguel Riofrío school 

during the 2016-2017 

school year. 

Specific 

 To look for theoretical 

and methological 

references about graphic 

organizers as a cognitive 

strategy and its 

implication on the 

development of 

vocabulary amongst 

ninth-year B students at 

Miguel Riofrío school 

during the 2016-2017 

school year. 

 To diagnose the issues 

that limit the 

Dependent variable 

 Vocabulary 

 Idioms, collocation, 

Word meaning, 

cognates, hyponyms 

 

Independent variable 

 Principles of graphic 

organizers 

 Types of graphic 

organizers 

 

Preliminary 

investigation 

 Observing the 

English classes 

 Stating the 

background of 

the problem 

 Describing 

current 

situation 

 Locating and 

reviewing the 

literature 

 Creating a 

methodologica

l framework 

for the  

research  

 Designing an 

intervention 

plan 

 

Intervention and 

observation 

 Observation 

sheet  

 Pre and 

Post test 

 Pre and 

Post 

Questionnai

res 

 Field Diary  
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 What are the phases of the 

interventions plan that 

help the current issues to 

achieve a satisfactory 

outcome on developing 

vocabulary amongst ninth-

year B students at Miguel 

Riofrío school during the 

2016-2017 school year? 

 Which graphic organizers 

as a cognitive strategy 

implemented in the 

classroom activities 

develop vocabulary 

amongst ninth-year B 

students at Miguel Riofrío 

school during the 2016-

2027 school year? 

 How effective was the 

application of graphic 

organizers as a cognitive 

strategy to develop 

vocabulary amongst ninth- 

year B students at Miguel 

Riofrío school during the 

2016-2017 school year? 

 

development of 

vocabulary amongst 

ninth-year B students at 

Miguel Riofrío school 

during the 2016-2017 

school year. 

 To design an intervention 

plan based on graphic 

organizers as a cognitive 

strategy in order to 

develop vocabulary 

amongst ninth-year B 

students at Miguel 

Riofrío school during the 

2016-2017 school year. 

 To apply the most 

suitable graphic 

organizers as a cognitive 

strategy in the classroom 

activities, to solve the 

limitations in the 

development of 

vocabulary amongst 

ninth-year B students at 

Miguel Riofrío school 

during the 2016-2017 

school year. 

 To validate the results 

obtain after the 

application of graphic 

organizers as a cognitive 

strategy to develop 

 Administering 

test and 

questionnaires 

 Observing and 

monitoring 

students´ 

performance 

according to 

the 

interventionn 

plan 

 Presentation of 

research 

findings 

 Reflecting, 

analyzing and 

answering the 

proposed 

inquires 

 Organizing the 

final report. 
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vocabulary amongst 

ninth-year B students at 

Miguel Riofrío school 

during the 2016-2017 

school year. 
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Annex 7. Grading Scales 

Vocabulary 

 

Quantitative score range Qualitative score range 

10 Superior 

9 Excellent 

7-8 Average 

5-6 Below average 

4 Failing 

 

Graphic organizers as a cognitive strategy 

 

Quantitative score 

range 

Qualitative score range 

81-100 High level of effectiveness of graphic organizers 

as visual aids 

61-80 Expected level of effectiveness of graphic 

organizers as visual aids 

41-60 Moderate level of effectiveness of graphic 

organizers as visual aids 

21-40 Unexpected level of effectiveness of graphic 

organizers as visual aids 

01-20 Low level of effectiveness of graphic organizers 

as visual aids 
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