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a. TITLE

THE DEVELOPMENT OF SPEECH ACTS THROUGH GROUP
WORK INTERACTION AMONG STUDENTS OF NINTH YEAR A
AT COLEGIO DE BACHILLERATO 27 DE FEBRERO OF THE CITY

OF LOJA DURING THE 2016-2017 SCHOOL YEAR



b. RESUMEN

El proposito de este trabajo de investigacion fue desarrollar los actos del habla del
inglés de los estudiantes de noveno afio de Educacion Basica, paralelo “A” del
Colegio de Bachillerato “27 de Febrero” a través de la interaccion del trabajo en
grupo. Para el desarrollo del presente trabajo, se aplicaron los siguientes métodos:
cientifico, analitico-sintético, descriptivo y estadistico. El plan de intervencion se
desarroll6 en ocho sesiones. Los instrumentos utilizados para recoger los datos
fueron: hojas de observacion, notas de clase, pruebas y cuestionarios. Los resultados
obtenidos del posttest revelaron el progreso de los estudiantes en el uso de los actos
de habla. Las respuestas recibidas de los cuestionarios demostraron un notable
cambio de actitud en los estudiantes al trabajar en grupos. En base a estos resultados,
se concluye que el cambio en los estudiantes fue significativo, y sus calificaciones en
el desarrollo de los actos de habla aumentaron considerablemente.



ABSTRACT

The purpose of this research work was to develop the speech acts of English
among students of the ninth year A at Colegio de Bachillerato 27 de Febrero through
group work interaction. For the development of the present work, the following
methods were applied: scientific, analytical-synthetic, descriptive and statistical. The
intervention plan was developed in eight sessions. The instruments used to collect the
data were: observation sheets, class notes, tests and questionnaires. The results
obtained from the posttest revealed the progress of students in the use of speech acts.
The answers received from the questionnaires showed a remarkable change of
attitude in the students when working in groups. Based on these results, it is
concluded that the change in students was meaningful, and their scores on the
development of speech acts increased significantly.



c. INTRODUCTION

Speech Acts knowledge is transcendent because it encompasses all words and
expressions that are used in daily conversations. With speech acts, people may
express their ideas to have an effective communication, learn about new learning
strategies and help to develop new skills, but unfortunately for some students, there
are significant obstacles to develop the speech acts and be successful in school. Many
students have little knowledge about common expressions of English language, they
have little motivation to learn about speech acts , and also they feel that the teaching
strategies or techniques used by the teacher are not the appropriate according to their
needs. They try to memorize phrases or expressions about commands, requests,
apologies, greetings and idioms but they only learn for the moment and it is not a
meaningful acquisition. Students feel confused about the meaning and use of them,
feeling uncomfortable and bored by the subject. So, teachers must search for new
appropriate and innovative strategies to teach English speech acts to students.

This research contains all the necessary data to confirm that group work interaction
actually works. Upon beginning the research, a main problem was identified: How
does the Group Work Interaction develop Speech Acts among students of Ninth Year
A at Colegio de Bachillerato 27 de Febrero?

The strategy of group work interaction was selected in order to solve the problem that
students faced in speech acts learning, applying the group work interaction. Group

Work Interaction makes students feel motivated to participate, practice and learn new



words, expressions and phrases that they can use in their daily live to start an
effective communication. Besdes, it helps to make them feel happy, comfortable and
interested in the language.

As specific objectives, the following were determined: to research the theoretical and
methodological references about the group work interaction and its application on the
development of speech acts among students of ninth year A at Colegio de
Bachillerato 27 de Febrero during the 2016 — 2017 school year, to diagnose the issues
that limit the develoment of speech acts, to design an intervention plan based on the
group work interaction as a cooperative learning strategy in favor to develop speech
acts, to apply the most suitable techniques of the group work interaction as a
cooperative strategy in order to develop speech acts, and to validate the results
obtained after the application of group work interaction to develop speech acts.

The methods used to execute this research work were the Scientific Method that was
useful to obtain and analyze theoretical referents, the Descriptive Method was applied
to describe the current situation of the researched object, the Analytic-Synthetic
Method was used to analyze and interpret the obtained results through the tests. It
also helped to draw conclusions; Statistical Method was necessary to make
guantitative statistical analyses of the quantitative data obtained from the test and the
qualitative data obtained from observations.

The present Action Research takes into account the following parts: First, the
Abstract, which contains a brief summary of the most important aspects of the thesis.

Second, the Introduction that presents a complete description of how the research was



developed, what methodology was applied and what outcomes were found in the
research field. Third, the Literature Review contains the principal theoretical referents
which are in relation to the two variables. After that, Materials and Methods include
different materials, methods, instruments and procedures used to develop the
research. Furthermore, the Population that participated in the research work.
Afterwards, the Results, where all the inquiries of the survey are presented through
statistical tables and figures with their respective interpretations and analyses. Finally,
it shows the Conclusions and Recommendations concerning the strategy of group

work interaction in accordance with the results.



d. LITERATURE REVEW

Speech acts

Successful communication requires to understand the meaning of speech acts
within the community and interpret the meaning of speakers’ use of language forms
(Ellis, 1991).

According to Canale (1983), the use of the language in the correct way in social
or cultural contexts refers to both appropriateness of form and appropriateness of
meaning.

The English language and its diversities would make unique vehicles to build
cross-cultural awareness. Students can use tangible and not tangible sources of
language to contrast English with Spanish. Students will find differences in the
application of lexical terms and would be able to familiarize themselves with the
construction of the two languages. They will make a contrast between the native and
the second language. This will engage them to accept their diversity and aboard
enthusiasm to focus another variety after they found that the texts in these other
varieties were accessible to them (Nelson, 1996).

Mizne (2002), says that rules of speaking can be progressively acquired by the
learner as he or she is involved in the foreign language culture; however, acquiring
rules through immersion is a time consuming procedure, with a lot of rules ignored

for years that never have been acquired. Teaching speech acts skills in the second



language classroom as a complement to the immersion process may be a great form
to help students get skills more effective and in less time.

To aquire a good speech in the target language it is important to study culture and
their differences. However, teaching culture in the classroom is pretty difficult since
ulture is a complicated concept that is hard to describe, especially to students with a
incomplete proficiency in the language used in the classroom.

It is also a very sensitive topic, and the teacher must be cautious of avoiding
stereotypes and unintentionally offending students -- especially in an English as a
Second Language (ESL) and English as Foreign Language (EFL) class where there
are students from a variety of cultures in a single classroom (Wolfson, Marmor, &
Jones, 2002).

When people speak they can do all sorts of things, from aspirating a consonant, to
constructing a relative clause, to insulting a guest, to starting a war. These are all,
pre-theoretically, speech acts—acts done in the process of speaking. The theory of
speech acts, however, is especially concerned with those acts that are not completely
covered under one or more of the major divisions of grammar—phonetics,
phonology, morphology, syntax, semantics—or under some general theory of
actions.

Even in cases in which a particular speech act is not completely described in
grammar, formal features of the utterance used in carrying out the act might be quite
directly tied to its accomplishment, as when speakers request something by uttering

an



imperative sentence or greet someone by saying, “Hi!” Thus, there is clearly a
conventional aspect to the study of speech acts. Sometimes, however, the
achievement

cannot be so directly tied to convention, as when we thank a guest by saying, “Oh, I
love chocolates.” There is no convention of English to the effect that stating that one
loves chocolates counts as an act of thanking. In this case, the speaker’s
INTENTION in making the utterance and a recognition by the addressee of that
intention under the conditions of utterance clearly plays an important role. Note that
whether convention or intention seems paramount, success is not guaranteed. The
person to whom the conventionalized greeting “Hi!” is addressed might not speak
English, but some other language in which the uttered syllable means “Go away!”, or
the guest may not have brought chocolates at all, but candied fruit, in which cases
these attempts to extend a greeting and give a complement are likely to fail (Cohen,
Morgan, & Pollack, 1990).

On the other hand, failure, even in the face of contextual adversity, is also not
guaranteed. Thus, one may succeed in greeting a foreigner who understands nothing
of what is being said by making it clear through gesture and tone of voice that that is
the intent. Much of speech act theory is therefore devoted to striking the proper
balance between convention and intention.

Real-life acts of speech usually involve interpersonal relations of some kind: A
speaker does something with respect to an audience by saying certain words to that

audience. Thus it would seem that ethnographic studies of such relationships and the



study of discourse should be central to speech act theory, but in fact, they are not.
Such studies have been carried out rather independently of the concerns of those
philosophers and linguists who have devoted their attention to speech acts (Croft,
1994).

According to Tatsuki (2005), Speech acts are often (but not always) patterned,
routinized utterances that speakers use to perform language functions, such as
thanking, complimenting, requesting, refusing, apologizing, and complaining. In
many scholarly and classroom contexts, the terms pragmatics and speech acts are
used interchangeably.

Speech acts are an important marker of the communicative competence of our
students because they represent key moments of linguistic and non-verbal expression
when the speaker’s intention must be communicated properly within a cultural

context.

Searle's Version of Speech Acts

As Searly said in John speech acts are those in which the speaker's purpose is to
get the hearer to commit him/herself to some future course of action. Searly develops
a well-founded theory of speech acts. One of his contributions is the sharp distinction
between a particular speech act and the words used in some language to express it. It
appears that every speech act can be expressed in many ways. By doing this Searle
transcends the level of particular languages and places speech act theory at the level

of language in general.
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Searle believes that we cannot account for meaning in the absence of the context
of a speech act, in a typical speech situation involving a speaker, a hearer, and
an utterance by the speaker, there are many kinds of acts associated with the
speaker’s utterance. In addition, he will characteristically have performed some acts
within the class which includes informing or irritating or boring his hearers; he
will further characteristically have performed acts within the class which includes
referring to Kennedy or Khrushchev or the North Pole; and he will also have
performed acts within the class which includes apologies, asking questions or
request, commands, idioms and greeting (Searle, 1995).

Classification of Speech Acts

Canale (1983), first defines the speech acts as character some speech acts:

Idioms.- It is an expression whose meaning is not performed in the utterance of
sounds or the making or marks. He enlists expectable from the typical meanings of
its essential elements. A structure of one language whose parts correspond to
elements in another language but whose meaning is not the same in the second
language. For instance “kick the bucket” or “hang one's head”, or from the general
grammatical rules of a language, as the table round for the round table, and that is not
a constituent of a larger expression of like characteristics.

As Broersma (2004), stated idioms are figurative units; they describe the situation
in a metaphoric way. They provide an outlet for expressive communication and a
way for different people to say the same thing but using different words. Idiom is a

manner of speaking that is natural to native speakers of the language.
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Idiomatic expressions pervade English with a peculiar flavor and give it
astounding variety, bright a particular character. They help language learners
understand English culture, penetrate into customs and lifestyle of the English
people, and gain a deeper insight into the English history.

Nelson (1996), said that idioms are specific to one culture and language and their
meaning is peculiar to that language (institutionalized), otherwise ,idioms defined as
proper language of a people or country, dialect; specific character of a language;
expression peculiar to a language.

Greeting.- considered as the first words spoken in a daily routine used to
recognize the presence of another person or persons. A greeting can be as simple as a
gesture of the head or a wave of the hand. It also can be a statement that forms an
adjacency pair, in that there is an initiation of contact followed by a response, both of
which can be either verbal or nonverbal and may conclude with a kind hug.
Greetings seem to be a universal construct in that all languages involve them in some
form (Abdullan, 1995).

Commanding. Having a powerful or important quality that attracts attention,
respect, etc. e.g. raise your hand, tell me the answer. Commands are the speech acts
that impose some obligation on the hearer and they are used when ordering, or telling
someone to do something .

Additionally command is a sentence that is intended to achieve compliance in
others, getting them to act in a certain way. Speaking louder and slower and using

emphasis creates contrast with surrounding words and hence causes further attention.
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The intonation of a command is usually fairly flat, with the pitch at the end usually
declining slightly to add further emphasis (Baker, 2003).

Request.- the act of asking for something to be given or done, especially as a
favor or courtesy; solicitation or petition. It is a written statement of petition,
something asked for (Barkeley, 2005).

As Chomsky (1965), claimed that request is a directive speech act whose
illocutionary purpose is to get the hearer to do something in circumstances in which
it is not obvious that he/she will perform the action in the normal course of events.
By initiating a request, the speaker believes that the hearer is able to perform an
action. Request is asking for help or requesting something is an act that is socially
understood as a way through which people tend to express their feelings to support
and help each other and thus be connected. However, the act of making a request
may vary from culture to culture.

The perspective of requests can be emphasized, either projecting toward the
speaker (Can | borrow your notes?) or the hearer (Can you loan me your notes?).
Since we must take into account many factors when we make requests (for example,
the age, social distance, gender, and level of imposition), speakers often employ
different strategies (linguistic and non-linguistic) to minimize the effects of our
request on the other person.

In addition it is the act of asking for something to be given or done, especially as a

favor or courtesy; solicitation or petition
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Apologies.- are critical for looking the best solutions for disputes and repairing
trust between negotiators. Disputes are usually characterized by anger and a focus on
power and rights rather than interests. A simple apology can redirect distrustful
negotiators or angry disputants back to focusing on underlying interests and the
search for mutually compatible deals. However, rules for apologizing have many
variations that depend on cultural rules of each place. An apology occurs between
two actors, a principal and an agent. Apologies are universal in the general human
need to express regret over offensive acts and they have accompanied human
communication from the oldest times up to the present (Herrera, Holmes, &
Kavimandan, 2012).

An apology is a statement that has two key elements; the first is that it shows your
remorse over your actions and the second one is that it acknowledges the hurt that
your actions have caused to someone else (Han, 2000).

Importance of Teaching Speech Acts

Learners of all languages tend to have difficulty understanding the intended
meaning communicated by a speech act, or producing a speech act using appropriate
language and manner in the language being learned. Research has found that
classroom instruction in speech acts can help learners to improve their performance
of speech acts and thus their interactions with native speakers.

Speech acts have been taught in some second language classrooms, yet most
materials have been written based on the intuition of the textbook writers. There

seems to exist a shared belief that native English speakers just know intuitively how
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to interact in their language and should be able to explain the social use of the
language to the learners. However, this commonly shared belief is not necessarily
true; in fact, a native speaker's intuition is sometimes unreliable (Milleret, 2008).
Problems to acquire speech acts

Lack of linguistic control

A big problem to acquire the speech acts is a lack of linguistic control. This seems
to be particularly true for the less direct expressions which are important to
politeness in English, such as, “l was wondering if you would.” as a request. If
learners of English are too direct in English, it is at least partly because they do not
control the expressions that they need to be able to use rather than that they are not
aware of difference in the politeness requirements of different situations. Even if they
are aware of these expressions, they have probably not had enough opportunity to
practice their use in conversation. Linguistic ability refers to the respondents’ skill at
selecting appropriate linguistic forms in order to express the particular strategy used
to realize the speech act. Sociolinguistic ability constitutes the speakers’ control over
the actual language forms used to realize the speech act as well as their control over
the formality of utterance, from most intimate to most formal. (Tanaka, 1988).

Lack of linguistic control happens once a learner cannot connect received
information with kept information. The problem can be worst by things that have
variation in meaning, or by differences between the spoken and the written form. A
language learner may well know a word in one language without being able to

recognize when use it in another language or vice versa (Vygoski, 1962).

15



Making use of students’ first language

As Holmes and Brown (1976) wrote, learner has not be successful
sociolinguistically whithout already acquired the complex sociolinguistic systems
used in his first language speech community. In learning how to use and apply the
sociolinguistic rules of English, he must improve areas where the sociolinguistic
system of his native language differs from that of English and where the
“misunderstanding and misanalysis” is most likely to occur. The learners’
sociolinguistic capability in his first language can be observed as an advantage that
facilitates the contrastive analysis of different sociolinguistic systems in the
classroom.

Tang (2002), with his Natural Approach to language acquisition, proposed that
students learn their second language much in the same way that they learn their first,
and that L2 is best learned through more exposure to the language rather than using
L1.

According to Wells (1999), working in pairs and using L1 occasionally with L2,
students may be cognitively processing at a higher level in the language they are
trying to learn. L1 allows learners to use language which they may not yet possess in
L2 in order to process ideas and reach higher levels of understanding. Student
attitude toward learning L2 greatly impacts their learning experience as well as the
quantity and purpose of their L1 use in the classroom. Students who are forced to
learn a language they do not identify with or find to be relevant will be more likely to

overuse L1 to stay within their area of comfort. Many students find the exclusion of

16



their mother tongue to be degrading to that tongue. On the other hand, if students feel
that their home language is a valuable part of the language learning process, they are
less likely to feel resentful about learning a second language.

The use of L1 in the L2 classroom by both teachers and students can be beneficial
in the language learning process and be necessary for a better comprehension
language by the language learners. The use of L1 should not be used for
communication neither by the students nor teacher(s) in the L2 classroom. It should

be used just for explanation.

Group Work Interaction

According to Bruffee (1998), Group Work Interaction is a successful teaching
strategy in which small teams, each with students of different levels of ability, use a
variety of learning activities to improve their understanding of a subject. Each
member of a team is responsible not only for learning what is taught but also for
helping teammates learn, thus creating an atmosphere of achievement. Students work
through the assignment until all group members successfully understand and
complete it.

Group work is a form of voluntary association of members benefiting from
cooperative learning that enhances the total output of the activity than when done
individually. 1t aims to cater for individual differences, develop skills (e.g.

communication skills, collaborative skills, and critical thinking skills), generic
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knowledge and socially acceptable attitudes or to generate conforming standards of
behavior and judgement, a "group mind" (Hymes, 1972).

Guillies (2008), states that group work is a teaching strategy that promotes
academic achievement and socialization.

AllwRight (2000), goes on to identify at least five different aspects of interaction
management, namely: Turn (i.e. who gets to speak when), topic (i.e. what is to be
spoken about), task (i.e. the demands made on the mental operations of the learners),
tone (i.e. the socio-emotional atmosphere of the interaction). And code (i .e. the
explicit mode. language, register, accent, etc.)

Benefits of group work

Littlewood (1994), argues that the practice of group work can help to:

Gain from each other's efforts. (Your success benefits me and my success

benefits you.)

e Recognize that all group members share a common fate. (We all sink or swim
together here.)

e Know that one's performance is mutually caused by oneself and one's team
members. (We cannot do it without you.)

e Feel proud and jointly celebrate when a group member is recognized for
achievement. (We all congratulate you on your accomplishment!).

e Promote student learning and academic achievement

e |Increase student retention

18



e Enhance student satisfaction with their learning experience
e Help students develop skills in oral communication
e Develop students' social skills
e Promote student self-esteem
e Promote positive race relations
Basic Principles of Group Work Interaction

According to Wells (2003), all human beings have three basic needs: relatedness,
competence, and autonomy. Cooperative learning principles stem from this primarily
psychological standpoint: Because all students are humans, teachers can use
cooperative learning teaching methodologies to help students satisfy the three needs
of relatedness, competence, and autonomy in the classroom. Teachers who do so will
be able to create a more effective environment for learning and thus can help
students reach their learning potential. The eight basic principles of collaborative
learning in the classroom (Koran, 2016) are:
Cooperation as a value

Cooperation is highly valued in the workplace, the community, and society in
general, and thus is a value teachers should aim to instill in their students (Apple,
2006).
Heterogeneous grouping

Derives from the basic idea that situations in which individuals are different in

skill level, interest, motivation, experience, and family background (Apple, 2006).
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Simply put, if a student of English has the same overall language ability,
background, and interests as his or her classmates, learning is far less likely to occur
than if the students have different abilities and do not share an identical worldview.
Positive interdependence

Students distinguish that they need each other in order to complete the group's
task (sink or swim together) (David W. Johnson, 2016).
Individual accountability

Students who work together effectively will find that they need each other to
complete the assignments or tasks in class. Each student's performance is assessed
and the results are given to the group and the individual (David W. Johnson, 2016).
Simultaneous interaction

Students promote each other's learning by helping, sharing, and encouraging
efforts to learn (Apple, 2006).
Equal participation

Each member in the group must equally participate, regardless of perceived
ability or social status (Apple, 2006).
Collaborative skills

Cannot be gained if only one or two members of a group are in charge or are
doing most of the work, is so necessary all members collaborate to complete the task

(Apple, 2006).
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Group autonomy

Groups need to have a certain degree of autonomy within the overall classroom
environment (Apple, 2006).

As fact of this argument the cooperative learning is focused students are centered
and they are responsible their own learning by which the teacher is only the
facilitator in instructional process, another point on it , the learners respectively have
to work cooperatively in order to accomplish any objective proposed either formal
or informal way .

How to use group work effectively
Getting Started

Johnson (2000), argues that the best place to start group work (much like anything
else) is at the beginning. When developing a course syllabus, the instructor can
determine what topics and theme lend themselves to group work. This is the time that
instructors can think about how they will form their groups, help negotiate the group
process, and decide how to evaluate the final product.

Group Size

The dynamics of group size is an important component of group work. A small
group is often considered to consist of three or more people. Groups of two are called
dyads and are not encouraged for group work because there are not a sufficient
number of individuals to generate creativity and a diversity of ideas. In general, it is

suggested that groups of four or five members tend to work best. Group work helped
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students feel that the class was smaller and encouraged them to come to class more
often (Johnson 2000).
Assigning a Group

Johnson (2000), says that assigning the members of the group is integral to the
success of the group. Some faculty members prefer to arbitrarily assign students to
groups. This has the advantage of increase the rapport of the group and is an
effective way of assigning group member in large classrooms. If the class size is
small and the instructor is familiar with most of the students, the instructor can select
the group members based on known attributes of the class. For example, the
instructor can form the groups while taking to account performance levels, academic
strengths and weaknesses, ethnicity, and gender.
Monitoring the Group Process

Teacher monitoring of student behavior during instructional group work requires
attention both to group process factors and to the individual student's time on task
and task completion success. Procedures for monitoring the work of other groups
while working with one group must be established by the teacher. Designation of one
or more students to monitor on-task behavior in each group helps with this aspect of
effective teaching.

One method to help groups succeed is to ask each group to devise a plan of
action. Each member should have a role, such as the note take or the group
spokesman. The instructor can review each group’s written plan of action or meet

with each group individually and discuss their plan (Johnson 2000).
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Evaluation

Johnson (2000), states that in evaluating the instructor should have a clear idea of
how he/she wants to evaluate the group work. First, the instructor should decide what
is being evaluated: the final product, the process, or both. Next, it is necessary to
decide who assigns the grade: the students, the instructor, or both. Some faculty
members assign each member of a group the same grade, which may promote
unhappiness if some members devote more time and effort to the group and get the
same grade. Some instructors assign each group member an individual grade, which
may or may not promote competition within the group and may undermine the group
solidarity.

He also sustains it is vital that the students know and understand how they will be
evaluated. One method used to convey this information is with a structured grading
rubric. A rubric is a scoring tool which lists the criteria by which a paper or
presentation will be graded. The rubric lists, not only the criteria by which the work
is judged, but also the student’s mastery of the material.

Types of small groups work interaction

Brookfield (2006), says that one way to change the step in your classroom is to
do a small group activity. But the type of small group should you use depends on the
size of your class, the length of time you have available, the physical features of the

classroom, and the nature of the group task. He enlist several options you could try.
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Buzz groups

These groups involve students engaging in short, informal discussions, often in
response to a particular sentence starter or question. At a transitional moment in the
class, have students turn to 1-3 neighbors to discuss any difficulties in understanding,
answer a prepared question, define or give examples of key concepts, or speculate on
what will happen next in the class. The best discussions are those in which students
make judgments regarding the relative merits, relevance, or usefulness of an aspect
of the lecture.
Think-pair-share

This strategy has three steps. First, students think individually about a particular
question or scenario. Then they pair up to discuss and compare their ideas. Finally,
they are given the chance to share their ideas in a large class discussion
Rotating trios

This strategy involves students discussing issues with many of their fellow
classmates in turn. Beforehand, prepare discussion questions. In class, students form
trios, with the groups arranged in a large circle or square formation. Give the
students a question and suggest that each person take a turn answering. Rotate trios
and introduce new questions as many times as you would like (Zheng & Adamson,
2003).
Jigsaw

This strategy involves students becoming “experts” on one aspect of a topic, then

sharing their expertise with others. Divide a topic into a few constitutive parts

24



(“puzzle pieces”). Form subgroups of 3-5 and assign each subgroup a different
“piece” of the topic (or, if the class is large, assign two or more subgroups to each
subtopic). Each group’s task is to develop skill on its particular subtopic by
brainstorming, developing ideas, and if time permits, researching. A convenient way
to assign different areas of expertise is to distribute handouts of different colors. For
the first stage of the group work, groups are composed of students with the same
color of handout; for the second stage, each member of the newly formed groups
must have a different color of handout (Brookfield, 2006).

Three-Step Interview.

Each member of a team chooses another member to be a partner. During the first
step individuals interview their partners by asking clarifying questions. During the
second step partners reverse the roles. For the final step, members share their
partner's response with the team.

Round Robin Brainstorming. Class is divided into small groups (4 to 6) with one
person appointed as the recorder. A question is posed with many answers and
students are given time to think about answers. After the "think time," members of
the team share responses with one another round robin style. The recorder writes
down the answers of the group members. The person next to the recorder starts and
each person in the group in order gives an answer until time is called.

Numbered Heads Together
A team of four is established. Each member is given numbers of 1, 2, 3, 4.

Questions are asked of the group. Groups work together to answer the question so
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that all can verbally answer the question. Teacher calls out a number (two) and each
two is asked to give the answer.
Circle the Sage

First the teacher polls the class to see which students have a special knowledge to
share. For example the teacher may ask who in the class was able to solve a difficult
math homework question, who had visited Mexico, who knows the chemical
reactions involved in how salting the streets help dissipate snow. Those students (the
sages) stand and spread out in the room. The teacher then has the rest of the
classmates each surround a sage, with no two members of the same team going to the
same sage. The sage explains what they know while the classmates listen, ask
questions, and take notes. All students then return to their teams. Each in turn,
explains what they learned. Because each one has gone to a different sage, they
compare notes. If there is disagreement, they stand up as a team. Finally, the
disagreements are aired and resolved.
Reinforcement and feedback

Abadzi (1987), argues that students working in instructional groups need
feedback on how they are doing just as students need such input in large group,
direct instruction situations. In instructional groups, teacher feedback and
reinforcement should attend to students' use of group process skills in addition to
time on task and success in task completion. When group process feedback is given,
it should focus on specific processes and not the reasons for students' successful or

unsuccessful use of the process at that point in time.
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The temptation for off-task behavior increases when group activities are
inadequately understood. The teacher must be alert to this problem and provide
corrective feedback regarding both task assignments and student engagement when a
group is not on task. The purpose and functions of most instructional groups call for
delegation of some feedback and reinforcement responsibility to the students in each
group. This should be clear to students. They should be taught how to provide
instructional feedback. Indicators should be established that help students determine
when to obtain teacher assistance with instructional or behavioral matters (Abadzi,
1987).

Students’ roles in group work interaction

Bowman (1989), argues that one way to foster positive interdependence is for
each member to assume a meaningful role. Clearly define the roles. Leave the
students to choose roles; however, if a group is together for more than one formal
task, ask participants to rotate roles. This allows each member to experience a variety
of duties.

Assigning one student in a group to observe group members' use of cooperative
norms and group process skills and report back to the group and teacher on the
group's performance is an effective training strategy (Robert, 1994).

Students who receive training in how to function in various types of instructional
groups exhibit more task related interaction, give higher order explanations to one
another, and provide fewer answers to other students' worksheets than students who

are not trained (Robert, 1994).
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Teachers’ Roles and Responsibilities

Abadzi (1987), states that most students will not engage in an interaction by
themselves unless the teachers start first. He identifies important roles the teachers
can play:

Controller: within a classroom interaction and especially learner-teacher
interaction, the teacher is the responsible for the teaching and learning processes.
Harmer (2001), asserts that the teacher job here is to transmit knowledge from
himself to his students.

Assessor: the most expected act from the teacher is to show the learners that their
accuracy is being developed; Harmer (2001), says that this is done through giving
correction or by praising them. The students have to know how they are being
assessed; the teacher should tell them their strengths and weaknesses, the students,
then can have a clear idea about their levels and what they need to concentrate on.
The assessor teacher should pay attention also to the learners™ reactions and how to
deal with them.

Corrector: the teacher has to decide when and where to correct students™
production. Another important point is that the teacher should be careful when
correcting pronunciation mistakes or errors the learners commit during classroom
interaction, i.e. he works seriously to give the correct pronunciation, form or
meaning because the learners very often acquire these issues from their teachers.

Organizer: it is the most important role —according to Harmer (2001) - that the

teacher acts in a classroom where many things must be set up such as organizing
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pair/ group work, giving learners instructions about how well they interact, and

finally stopping everything when the time is over.
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e. MATERIALS AND METHODS

Design of the research

Action research in education involves finding out immediate solutions in the
teaching-learning environments. According to Burns (2010), the main aim of action
research is to identify a problematic situation that the participants consider worth
looking into more deeply and systematically. Action research can be undertaken by
undergraduate and postgraduate students' guided by professional researchers to
improve teaching strategies.

This action research had the aim of developing the speech acts through group
work interaction. Action Research allowed the teacher candidate become a
participant to study aspects in the problematic situation, analyze and reflect on the
results that was gotten from the application of different group work cooperative
learning strategies to improve the speech acts in the English Foreign Language
among students of ninth year A at Colegio de Bachillerato 27 de Febrero during the
academic period 2016-2017.

Action Research assisted the teacher candidate, who was the researcher
conducting this investigation, to find immediate solution to the issue of speech acts
in which the students showed some problems experimenting speech acts as a foreign
language due to the lack of implementation of cooperative learning strategies such as

the use of group work interaction.
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Methods, techniques and instruments

Methods

To carry out this research work the researcher used different methods, which helped
her to carry out this project. The following general methods were applied along the
descriptive research:

The analytic/ synthetic method helped to analyze all the information through of the
observation checklist, questionnaires and the pre and posttest, and make the
interpretation and logical analysis of the data and to draw up the conclusions.

The statistic method through which the researcher collected and analyzed all the
answers which were represented in graphics to indicate the percentages and results
got from questionnaires, checklist and tests were applied to then give a quantitative
and qualitative analysis and interpretation according to the theoretical reference and
draw up the respective conclusions.

The Scientific method facilitated the study of the group work interaction as a
cooperative learning strategy to improve the speech acts in English Foreign
Language. It helped to develop the phases in the observations before and during the
intervention. This method also assisted during the prediction of the possible solution;
it helped to gather data to make relevant predictions and the analysis of it.

The Descriptive method enabled to describe the stages of the study and the kind
of resources used by the researcher. It served to explain and analyze the object of the

investigation.
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Techniques and instruments
e Data collection

Since this work is an action research, elements of both quantitative and qualitative
research was selected for data collection. Quantitative research considered variables
and statistics whereas qualitative research considered an understanding of words and
action. Qualitative and quantitative instruments were self-developed by the
researcher taking into account the principles of question construction. The examiner
gather the necessary information from paper and pencil methods (tests) which are
quantitative and qualitative data instruments gotten from questionnaires and
observations sheets.

Tests: The tests allowed students to perform cognitive tasks in relation to the
speech acts. Therefore, tests yielded a numerical score by which the researcher
calculated the mean to compare the pre and post-test results.

Pretest- Posttest: A pretest was given at the beginning and a posttest at the end of
the intervention plan. At the beginning it was given to measure the performance of
speech acts that students had; and at the end to measure the performance of the
speech acts achieved by the students after the intervention plan, which was designed
with activities of group work cooperative learning strategies in order to make a
pretest-posttest comparison of the cognitive dimension of the performance of writing
skills of the participants (students of ninth year A at Colegio de Bachillerato 27 de

Febrero) being treated.
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Questionnaires: Were given to the participants to answer questions related to
their attitudes and feelings toward the group work interaction as a cooperative
learning strategy. A pre and posttest questionnaires were given to make a comparison
between the results. Furthermore, the data collected by the questionnaires supported
the test results.

Observation: Let the researcher to know the facts in a participative and non-
participative way. The observation was developed through an observation sheet and a
field note sheet during a natural environment as lived by the ninth-grade A students
at Colegio de Bachillerato 27 de Febrero during their English classes. There were be
two types of observation as detailed below.

Nonparticipant observation: In nonparticipant observation, the researcher was
not involved in the situation being observed. The researcher observed and recorded
behaviors but did not interact or participate in the setting under study. The objective
of this nonparticipant observation was to identify the issue for this action research
project, which is supported through the participant observation (Gay, Mills, Airasian,
2012). The instrument for the nonparticipant observation was the observation sheet.

Observation sheet: During the nonparticipant observation, the researcher used an

observation sheet to record the participants” behaviors shown on the performance of
the speech acts. This observation sheet is a self-developed instrument that describes
accurately and comprehensively the indicators all the relevant aspects of the

dependent variable.
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Participant observation: In the participant observation, the researcher became a
part and a participant in the situation being observed. The participation was
considered in the problematic situation by means of the group work interaction as a
cooperative learning strategy in order to improve the speech acts among the target
group. The instrument of this participant observation was the field note sheet

Field notes: The researcher recorded a description of the events, activities, and
people (e.g., what happened). She recorded the participants” behaviors, attitudes and
feelings toward the treatment to improve the speech acts (the issue), that is the group
work interaction as a cooperative-based strategy.

Intervention plan description

The intervention plan was designed based on a lesson plan model that contains
three stages: Activation (before), Connection (during), and Affirmation (after)
(Herrera, Holmes, & Kavimandan, 2011). These lesson plans covered 40 hours of
instructions in 8 consecutive weeks of treatment.

Activation

In the activation phase, some activities were done to identify the students’ prior
knowledge such as cultural and linguistic that permit teachers to make their
instruction more relevant to learners making use of speech acts. In this phase
students could interact with each other and debate their knowledge with peers in
pairs or small groups. While students were performing these tasks, the teacher

listened and documented background knowledge. The teacher was then in the
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position to maximize this knowledge in building a bridge between what is known and
what is unknown (Herrera, Holmes, & Kavimandan, 2012).
Connection

In the connection phase, teacher acted as facilitator, to engage students in having
better understanding of knowledge, where the teacher must be transparent teaching.
In this phase students created a connection between their previous knowledge and the
new acquirement . As students, they shared their experiences and got their
knowledge into the classroom. Also, in this stage teacher was responsible to build a
meaningful learning in students. Thus, the learners were provided with activities that
connect the relationship between teacher-student where the teacher organized groups
to get benefits of collaborative peer. Even though, there was time for individual work
and whole-group instruction, pai