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b. RESUMEN 

 

Este estudio de investigación acción se centra en la aplicación de 

Diálogos para mejorar la habilidad de hablar con 10 estudiantes de 

segundo año de bachillerato, paralelo "B" del colegio Pío Jaramillo 

Alvarado. Ocho sesiones de intervención se llevaron a cabo para mejorar 

esta habilidad hacia el uso de diálogos. Pruebas y cuestionarios 

elaborados por el investigador fueron utilizados para medir el progreso y 

la percepción de los diálogos en los estudiantes. Instrumentos adicionales 

como: listas de control y diarios de campo se aplicaron cada sesión para 

ver el crecimiento de los estudiantes durante la fase de intervención. Los 

resultados indicaron que el uso de diálogos facilito el mejoramiento de la 

habilidad de hablar lo que se reflejó en el aumento de las calificaciones 

del post-test. Además, las respuestas recibidas del cuestionario mostraron 

un cambio positivo en los participantes. En conclusión, la aplicación de 

diálogos ayudó a los estudiantes a desarrollar su capacidad de hablar. 
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ABSTRACT 

 

This action research study was focused on applying Dialogues to 

improve the Speaking skill with 10 students of second year of Bachillerato 

group “B” at Pio Jaramillo Alvarado high school. Eight intervention 

sessions were carried out to enhance this skill through the use of 

dialogues. Two tests and a questionnaire made by the researcher were 

used to measure students‟ progress and perception of the dialogues‟ use. 

Additional instruments like: checklists and field diaries were applied every 

session to see students‟ growth during the intervention stage. The results 

indicated that using dialogues facilitated the improvement of the speaking 

skill which was reflected in the increase of the posttests scores. In 

addition, the answers received from the questionnaire showed a positive 

change in participants. To conclude, the application of dialogues helped 

the students to develop their speaking ability. 
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c. INTRODUCTION 

 

In the present action research there are two variables which are 

involved as a fundamental part of this research work. They are the 

Speaking Skill which is the problem detected before the intervention stage 

was implemented and the Application of Dialogues, this variable that was 

introduced as a solution to address students‟ difficulties in the speaking 

skill. 

 

After the application of the pretest, the researcher found that 

Pronunciation was the component that students struggled more with; in 

this case the researcher expected to enhance the speaking skill through 

the application of activities involving dialogues. 

 

This theme was chosen after applying a survey and after making 

several observations to the participants in which the researcher could 

realize the difficulties that they had concerning the speaking skill.  Since 

the speaking skill is essential in learning English and it also demonstrates 

the proficiency level a person has on the foreign language, it is necessary 

to give the suitable importance to the speaking skill within Teaching- 

Learning. 

 

At the beginning of the intervention the researcher hadsome 

concerns in regards to the research project such as: What kinds of 
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theoretical references are effective to improve the Speaking skill? Which 

are the negative issues that limit the Speaking skill? Which dialogues are 

useful to improve the speaking skill? How do dialogues as part of the 

classroom activities enhance the limitations in the Speaking skill? How 

effective was the application of dialogues in the Speaking skill? All of 

those questions were answered through the intervention stage and the 

outcomes resulting from the study. 

 

In the problem variable, students had difficulties in the Speaking 

skill, especially the researcher focused on. Some parameters that are 

essential to master the Speaking skill such as: pronunciation, grammar, 

vocabulary, comprehension and interaction, were monitored along the 

intervention period. The population that was part of this research was 10 

students who belonged to the 2nd year of Bachillerato group “B” at “Pío 

Jaramillo Alvarado” High school.  

 

The researcher planned an intervention stage in which she applied 

Dialogues as a strategy to enrich students‟ speaking ability. She taught 

during eight 40 minute-sessions around two weeks and specifically 4 

classes per week.  During this period of time she used four dialogue 

strategies called Disappearing dialogues, Dialogue building, Picture and 

Word cues and Chunks or cards to make participants practice speaking 

through real-life dialogues. The researcher introduced vocabulary and 
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grammar, taught pronunciation and made students to interact using 

dialogues. The students exercised vocabulary and grammar through 

worksheets or on the board and then they practiced the dialogue 

according to the strategy planned and, finally they performed it in front of 

the class. 

 

The aim of this study was to apply dialogues in order to improve the 

speaking skill with students of 2nd year of Bachillerato group “B” at “Pío 

Jaramillo Alvarado” high school. To accomplish this goal the researcher 

investigated the theoretical references about the speaking skill and 

dialogues. Then, the researcher diagnosed the negative issues that limited 

the speaking skill with students of 2nd year of Bachillerato. After that, the 

researcher selected the appropriate dialogues to improve the speaking 

skill in the English language learning. And also she applied the selected 

dialogues as part of the classroom activities in order to solve the 

limitations in the speaking skill in the English language learning. And 

finally, the researcher reflected about the effectiveness that the dialogues 

had on the speaking skill in the English language learning with students of 

2nd year of Bachillerato. 

 

Action research was the methodological design used in this 

research work. It connects research to practice. Action research has the 

potential to make a substantial impact on the process of teaching and 
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learning. Also it involves a self-reflective cycle of identifying a situation or 

problem, planning a change, acting and observing the processes and 

consequences, and then re-planning or change something in order to get 

better results. 

 

This thesis work is organized in five parts: literature review, Materials 

and methods (methodology), results, discussion and conclusions and 

recommendations. Most of the Speaking skill literature is based on 

information given by Cameron (2001), Spratt (1985), Bygate (1987), and 

Harmer (2000), while most of the Dialogue literature is based on 

information given by Bilbrough (2007), Thornbury (2007), Seligson (1997), 

and also contributions of other authors who helped along the thesis. The 

materials and methods section details the design of the investigation, 

action research, the methods that help this study and the key points that 

were considered in the study.   

 

In the results part, the findings of the research are described and 

analyzed; these findings are presented in tables and figures with the 

corresponding analysis. Another part is the discussion that shows the 

major findings of the research, the importance of them and why the 

information obtained is relevant to this study. The last part about the 

conclusions and recommendations describes what was found in the study 

and what can be done in the future to improve this situation.  
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d. LITERATURE REVIEW 

 

SPEAKING SKILL 

 

DEFINITION 

 

Speaking skill is one of the most challenging skills to master in the 

English language because it deals with students demonstration and 

production of language. There are some authors who define this 

productive skill as the process of building and sharing meaning through 

the use of verbal and nonverbal symbols. 

 

Speaking is a crucial part of foreign language learning and teaching. 

However, today‟s world requires that the goal of teaching speaking should 

be focused on students‟ communicative skills so that students can express 

themselves and learn how to use a language. Nowadays, many teachers 

agree that students should learn to speak the second language by 

interacting with others. To communicate effectively, students should 

master several speaking components, such as: comprehension, 

pronunciation, grammar, vocabulary, and fluency. 

 

Cameron (2001) states that, “Speaking is the active use of language to 

express meanings so that other people can make sense of them.” 

Bygate(1987) and Thornbury (2007) highlight the interactive nature of 
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speech; managing this interaction is an important skill for L2 learners to 

develop. In terms of the process of speaking, there are four processes of 

speaking: conceptualization, formulation, articulation and self-monitoring. 

 

Spratt (1985) holds that, “Speaking is one the four language skills: 

reading, writing, listening, and speaking. Speaking and writing are 

productive skills. That means that unlike listening and reading, they 

involve productive language rather than receiving it. Speaking is a 

productive skill, and it could be sometimes formal and informal depending 

on the speech and the level of formality of the communicative situation. 

 

Speaking is an important skill to master. One of keys in communication 

is   speaking ability that‟s why by mastering the speaking skill, students 

can carry out conversation with others, give ideas and exchange 

information with interlocutor. People are able to be aware of what 

ishappening in the world. English language is not only taught and learned, 

but also it is used as a habit. 

 

SPEAKING SKILL COMPONENTS 

 

As an ancient proverb says „practice makes perfect‟. Therefore, 

students must practice speaking English as often as possible so that they 

are able to speak English fluently and accurately. Besides that, to speak 
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English, we have to be familiar with the core components of this skill. 

According to Syakur (1987), Speaking is a complex skill and it is 

composed by grammar, vocabulary, pronunciation, and fluency.  

 

Grammar  

 

To arrange sentences in conversation is necessary to establish 

communication. It is aligned with the explanation suggested by Heaton 

(1978: 5) that student‟s ability to manipulate structure and to distinguish 

appropriate grammatical form in appropriate one. The utility of grammar is 

also to learn the correct way to gain expertise in a language in oral and 

written form.  

 

Vocabulary  

 

A person's vocabulary is the set of words within a language that are 

familiar to that person. A vocabulary usually develops with age, and 

serves as a useful and fundamental tool for communication and acquiring 

knowledge in both oral and written form. Language teachers therefore 

should process considerable knowledge on how to manage an interesting 

classroom so that the learners can gain a great success in their 

vocabulary learning. Without grammar very little can be conveyed, without 

vocabulary nothing can be conveyed. Harmer(2000). 

http://en.wikipedia.org/wiki/Words
http://en.wikipedia.org/wiki/Language
http://en.wikipedia.org/wiki/Communication
http://en.wikipedia.org/wiki/Learning
http://en.wikipedia.org/wiki/Learning
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 Pronunciation  

 

Pronunciation is the way students produce clear language when 

they speak. It deals with the phonological process that refers to the 

components and principles that determine how sounds vary and patterns 

of a language. There are two features of pronunciation; phonemes and 

supra segmental features. A speaker who constantly mispronounces a 

range of phonemes cannot be understood by a speaker from another 

language community Gerard (2000) 

 

Fluency  

 

Fluency can be defined as the ability to speak fluently and accurately. 

Fluency in speaking is the aim of many language learners. Signs of 

fluency include a reasonably fast speed of speaking and only a small 

number of pauses and “ums” or “ers”. These signs indicate that the 

speaker does not have to spend a lot of time searching for the language 

items needed to express the message Brown (1978). 

 

The students should master speaking in English especially in daily 

conversation because conversation is foundation to communicate with 

foreigners. In the speaking class, the students should be taught how to 

speak. The components of English speaking skill that should be given and 
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studied in English speaking class are pronunciation, vocabulary, grammar, 

fluency, accuracy, and comprehension. Speaking is the most important 

skill, because it is one of abilities to carry out conversation on the 

language. It is an interactive process of constructing meaning, receiving, 

and processing information. 

 

HOW TO TEACH SPEAKING 

 

For many years, teaching speaking has been undervalued and 

English language teachers have continued to teach speaking just as a 

repetition of drills or memorization of dialogues. Today‟s world requires 

that the goal of teaching speaking should improve students communicative 

skills,Only in that way, students can express themselves and learn how to 

follow the social and cultural rules appropriate in each communicative 

circumstance. Students learn to speak in the second language by 

"interacting” it is necessary for learners to recognize: 1. the very different 

functions speaking performs in daily communication and 2. the different 

purposes for which our students need speaking skills. 

 

Communicative language teaching is based on real-life situations 

that require communication. By using this method in ESL classes, 

students will have the opportunity of communicating with each other in the 

target language. ESL teachers should create a classroom environment 

where students have real-life communication, authentic activities, and 
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meaningful tasks that promote oral language. This can occur when 

students collaborate in groups to achieve a goal or to complete a task. 

 

The Communicative Approach is a way of teaching which is based 

on the principle that learning a language successfully involves 

communication rather than just memorizing a series of rules. Teachers try 

to focus on meaningful communication, rather than focusing on accuracy 

and correcting mistakes all time. 

 

The Communicative Competence is divided in four dimensions. The 

Grammatical competence refers to the domain of grammatical and lexical 

capacity. The Sociolinguistic competence refers to an understanding of the 

social context in which communication takes place, including role 

relationships, the shared information of the participants, and the 

communicative purpose for their interaction. The Discourse competence 

focuses on the individual message elements and how the meaning is 

represented to the entire discourse or text. And the Strategic competence 

which refers to the coping strategies that communicators employ to 

initiate, terminate, maintain, repair, and redirect communication. 

 

For Harmer(1998), teaching speaking based on the Communicative 

Approach involves speaking activities that tend to follow the same basic 

pattern: Engage-Study-Activate (ESA). This way, the teacher makes 

students feel interested in the topic presented, the students study any 
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language issues that the teacher has identified as being problems and 

then the students are given tasks to do concerning that topic. 

 

Engage: One of the most important elements in these ESA grade. 

Mostly used when the class seems to be bored. In this section the teacher 

tries to grab the students‟ attention and involve them around the theme 

proposed. During this teaching sequence the teacher‟s main purpose is to 

arouse students` interest, thus involving their emotions. The activities and 

materials to engage students are frequently composed by: games, music, 

discussions, stimulating pictures, dramatic stories, etc. 

 

Study: In this section the students are asked to focus on language 

(or information) and how it is constructed (Harmer, 1998). Students tend to 

investigate and understand the elements composed by the grammatical l 

features. There are different ways to practice the study: the teacher can 

explain the grammar or the students can study by themselves inductively, 

students can make group works and open for discussion, etc. 

 

 Some typical areas that involve the study can be: the practice of 

sounds (phonetics), the study of the grammar tenses, functions, pronouns, 

etc. Activate: This section provides students an opportunity to put in 

practice everything that was previously learned. Generally, the teachers or 

the course books provide a range of designed activities to get students 

using language freely and „communicatively‟ and output the language. The 

activities usually include: role-plays (where students act-out, as realistically 
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as possible), drama activities (where students perform a scene based on a 

situational context), discussions, drawings, dialogues, etc.  

 

PROCESS OF SPEAKING IN THE FL CLASSROOM 

 

As students actively engage in the speaking process, their 

perceptions can change from moment to moment and from week to week. 

As individuals acquire new information, the language they use to make 

meaning changes. As they reflect upon information shared or received, 

they revise their understanding, further developing their schemas about 

language and the world.  

 

The speaking process includes activities that occur prior to, during, 

and after the actual speaking event. For example, before speaking, the 

speaker might determine the actual content of the message, how it should 

be presented, and what kind of audience will be hearing the message. 

While speaking, the speaker must attend to such things as presenting a 

clear message, tone of voice, suitable vocabulary, possible responses, the 

environment, and nonverbal gestures. Following speaking, the speaker 

might accept comments, answer questions, explain concepts not 

understood, and/or assess the process.  

 

Pre-speaking: Planning and Organizing  

 

Just as pre-writing precedes drafting, pre-speaking begins before 

students actually speak. Students' experiences, observations, and 
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interactions inside and outside of the classroom have an impact upon what 

they say and how they say it. Pre-speaking activities involve thought and 

reflection, and provide opportunities for students to plan and organize for 

speaking. Some purposes for pre-speaking are listed below.  

 

To choose a speaking topic:  

 

Students generate and explore ideas for speaking topics through a 

variety of pre-speaking activities such as the following:  

 

 constructing thought webs and graphic organizers  

 reading and researching  

 listening to music  

 

To determine purpose:  

 

Speakers talk to express ideas, emotions, and opinions, and to 

share information. Students must ask themselves "What is my purpose for 

speaking?"  

 

To determine audience:  

 

Speakers must ask themselves "Who is my intended audience?" Some 

possible audiences are:  
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 familiar, known audiences (self, friends, peers, family, teachers)  

 extended, known audiences (community, student body)  

 Extended, unknown audiences (local media).  

 

To determine format:  

 

Speakers must consider how their ideas and information can be 

presented most effectively. Some possible formats include the following:  

 

 conversation  

 discussion  

 formal speech 

 

Speaking: Going Public  

 

Speaking actively engages students in interactions with peers and 

other audiences. Students who have been provided with supportive, 

collaborative environments and opportunities to prepare for their informal 

and formal speaking experiences are more likely to have the confidence 

needed to "go public" with their ideas and information.  

 

In order to communicate and interact with others, students need to 

engage in a variety of formal and informal speaking situations, depending 

upon their purpose for speaking. Some purposes for speaking include the 

following:  
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 to express personal feelings, ideas, or viewpoints  

 to tell a story  

 to entertain or amuse  

 to describe  

 to inform or explain  

 to request  

 to inquire or question  

 to clarify thinking  

 to explore and experiment with a variety of ideas and formats 

 

Some scaffolds to support speaking include the following:  

 

 Discussing or developing with students criteria for a variety of 

formal and informal speaking formats (e.g., conversation, group 

discussion, role play), and posting these on a bulletin board or 

having students record them in their notebooks for reference.  

 Modeling a variety of formal and informal speaking formats for 

students.  

 If possible, making available to students audio and video equipment 

so that they can practice prior to formal speaking situations.  

 

Post-speaking: A Time for Reflection and Setting Goals  

 

Following speaking experiences, both formal and informal, it is 

important to have students reflect upon their performance. Their reflection, 
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whether it is oral or written, should include the teacher, who can help them 

set personal goals for improving their speaking abilities. This type of 

reflective assessment and goal setting encourages critical thought. Some 

purposes for post-speaking activities are listed below.  

 

 To reflect upon performance:  

 

Students who have opportunities to reflect upon their speaking 

experiences, in light of pre-determined criteria, grow in their abilities to 

speak effectively.  

 

 To set goals for improvement:  

 

When students reflect upon their performance, they begin to recognize 

what they have done well and where they require improvement.  

 

 Some post-speaking scaffolds include:  

 

Discussing or developing criteria for assessing a variety of speaking 

experiences.  

 

Providing opportunities for students to talk, write, or represent in 

various ways their personal speaking strengths and needs (e.g., learning 

logs, teacher/peer conferences). 
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When students have reflected upon their own speaking performance, 

peers may be invited to comment. Peers may comment through a 

structure similar to a writing conference and may give oral feedback, 

written feedback, or a combination of the two. Conferences may be guided 

by specific questions determined by the teacher or may take the form of 

conversation between peers. (Burns, 2001). 

 

SPEAKING PRACTICE 

 

Students improve their speeches when teachers provide insights on 

how to organize the ideas for presentation. Students can give better 

speeches when they can organize their presentation in a variety of 

different ways, including sequentially, chronologically and thematically. 

They need practice in organizing their speech around problems and 

solutions, causes and results, and similarities and differences. After 

deciding about the best means of organization, they can practice 

speeches with another student or with the whole class. Teachers can also 

help students adapt their speeches and informal talks so as to correspond 

to the intended audience, the information to be communicated, and the 

circumstances of the occasion at which they will speak. 

 

The teachers can illustrate how well-known speakers have adapted 

their presentations in ways to suit these different circumstances. Teachers 

can enable learners to present ideas to individual peers, peer groups and 
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entire classes of students. They can learn to speak on a subject of their 

own choosing or on teacher- assigned topics. Preparing for debates and 

participating in them help students to see both sides of various issues. 

Students also benefit from interviewing others and from participating in 

dramatic presentations. Students may enjoy speaking about their personal 

experiences. When given this opportunity, they can benefit from instruction 

in the elements of good story-telling.  

 

Both teachers and students can provide suggestions for students‟ 

speeches. In constructively criticizing others, learners can learn to apply 

criteria for good speech and employ tactful social skills. In doing so, they 

can increase and improve their own speaking skills. Students can also 

learn speaking and social skills by suggesting possible improvements to 

one another‟s practice speeches. Positive experiences in speaking can 

lead to greater skills and confidence in speaking in front of larger groups. 

(Wallace, 2005) 

 

STYLES OF SPEAKING 

 

An important dimension of conversation is using a style of speaking 

that is appropriate to the particular circumstances. Different styles of 

speaking reflect the roles, age, sex, and status of participants in 

interactions and also reflect the expression of politeness. Consider the 

various ways in which it is possible to ask someone the time, and the 

different social meanings that are communicated by these differences. 
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  Got the time? 

 I guess it must be quite late now? 

  What‟s the time? 

  Do you have the time? 

 Can I bother you for the time? 

 You wouldn‟t have the time, would you? 

 

Lexical, phonological, and grammatical changes may be involved in 

producing a suitable style of speaking, as the following alternatives 

illustrate 

 

 Have you seen the boss? / Have you seen the manager? (Lexical) 

 Whachadoin? / What are you doing? (Phonological) 

 Seen Joe lately? / Have you seen Joe lately? 

 

Different speech styles reflect perceptions of the social roles of the 

participants in a speech event. If the speaker and hearer are judged to be 

of more or less equal status, a casual speech style that stresses affiliation 

and solidarity is appropriate. I f the participants are perceived as being of 

uneven power or status, a more formal speech style is appropriate, one 

that marks the dominance of one speaker over the other. Successful 

management of speech styles creates the sense of politeness that is 

essential for harmonious social relations. Brown (1978) 
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NEGATIVE ISSUES THAT LIMIT THE DEVELOPMENT OF SPEAKING 

SKILL 

 

Concerning the speaking skill there are some limitations that the 

students present which don‟t allow them to practice this productive skill in 

a correct way. 

 

 DIFFICULTIES FOR FL SPEAKERS 

 

According to Ur (1996), there are some problems faced by the 

learners in speaking activities. The problems include student inhibition, 

having nothing to say, the low of participation, the theme to be spoken, 

and the use of mother tongue.  

 

STUDENT INHIBITION  

 

Speaking activities require a student to have all eyes on him and 

exposure to an audience can often give students stage fright. They may 

also be worried about making mistakes, being criticized or losing face in 

front of the rest of the class.  

 

NOTHING TO SAY 

 

Another common problem is that students sometimes think they 

have nothing to say on a particular topic. In reality, they may be bored or 

feel that the topic is unrelated to anything they know. If this is the case, 
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they will have no motivation to speak other than the fact that they know 

they should be participating in the speaking activity. Students often lack 

confidence in their speaking ability and feel they have insufficient 

language skills to express exactly what they want to say.  

 

DEGREES OF PARTICIPATION WITHIN THE EFL CLASSROOM 

 

There will always be dominant students in an English class making 

it difficult for more reserved students to express themselves freely. 

Dominant students who interrupt frequently or who constantly look for the 

teacher's attention tend to create an environment in the ESL class where 

more timid students are quite happy to sit back and watch the lesson 

unfolding instead of participating.  

 

MOTHER-TONGUE USE 

 

 Students who insist on using their mother tongue are students who 

are fearful of criticism and need to be encouraged to speak English. 

Students must understand that they cannot revert to their mother tongue 

as this will take away precious speaking practice time during lessons and 

slow down oral progress. 

 

In addition, the participants in this study also present some 

difficulties concerning the speaking skill; in this case they have limitations 

in regard of the components of this skill such as: 



 

25 

 

POOR VOCABULARY AND GRAMMAR 

 

Sometimes when you‟re speaking English, you have a sentence in 

mind, but you‟re missing two or three important vocabulary words – and 

then it becomes difficult to say what you‟re thinking. Also about the 

grammatical structures because if a student does not know how the 

grammar order is, she/he will struggle with what he/she wants to express 

in English. 

 

POOR PRONUNCIATION 

 

English words can be difficult to pronounce and when speaking 

English, you have to consider not only the pronunciation of the individual 

words, but also the connection between the words in the sentence. 

There‟s also the “rhythm” and intonation of the sentence to consider  and 

sometimes your mouth gets confused, here it is important that the 

teachers be aware and practice pronunciation with their students through 

some interesting activities and also through repetition. 

 

DIALOGUES TO IMPROVE THE SPEAKING SKILL IN THE ENGLISH 

LANGUAGE LEARNING 

 

DEFINITION 

 

A dialogue is a two-way communication between people which 

holds precisely the same views on a particular topic. The principle 
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underlying “debating,” etc. in the second example is the assumption that 

one side has all the truth concerning the subject and that the other side 

needs to be informed or persuaded of it. The general goal of dialogue is 

for each side to learn, and to change accordingly. Naturally, if each side 

comes to the encounter primarily to learn from the other, then the other 

side must teach, and thus both learning and teaching occurs.Bohm, 

(1997). 

 

The term dialogue is intended to imply a deeper level of analysis or 

explanation than that which concerns itself only with the surface meaning 

of talk as isolated expressions made by individuals. When we talk about 

dialogue, we are talking about the joint enterprise of talk, as a cumulative 

(building up over time) activity which is aimed at some purpose or other. In 

education, the purpose we are most often interested in is learning, in a 

rather broad sense. 

 

In classrooms such dialogue occurs in a variety of settings, including 

whole class work and group talk in group work contexts. Research 

indicates that the most effective sorts of dialogue. 

 Are often not reflected in classroom talk 

 Are not simply question and response (IRF) exchanges, but 

are dialogic in nature 

 Are mutually respectful, and involve exploratory talk which 

seeks to build a shared understanding between talk 

partners. 

http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Whole_Class
http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Group_Talk
http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Group_Work
http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Dialogic_Teaching
http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Group_Talk#Exploratory_Talk_and_the_Thinking_Together_approach
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ROLE OF DIALOGUES WITHIN THE FL PROCESS 

 

English dialogues can be used in a wide variety of situations for 

learners. Use the dialogues provided as role plays to introduce new 

tenses, structures and language functions. Once students become familiar 

with a form through the use of a dialogue, they can use this as a model to 

practice, write and expand on their own. Using dialogues to help students 

develop their conversation skills is common practice in most English 

classes. Here are a number of suggestions of how to use dialogues in 

class, as well as links to dialogues on the site. One of the main 

advantages to using dialogues is that students are given a rubric as a 

basis on which they can then build. Once they have become comfortable 

using a dialogue, students can then go on to have related conversations 

building on their familiarity with the dialogue and the vocabulary specific to 

the situation. Dialogues can be used in many ways in a classroom. Here 

are a few suggestions for using dialogues in the classroom: 

 

 To introduce new vocabulary and help students become familiar 

with standard formulas used when discussing various topics 

 Use dialogues for role-plays 

 Have students write dialogues to test key vocabulary and language 

formulas 
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 Have students memorize simple dialogues as a way of helping 

them improve their vocabulary skills 

 Ask students to finish a dialogue 

 Introduce dialogues as gap fill dictation exercises. 

 

DIALOGUE AS LANGUAGE PRACTICE 

 

Dialogues have always been used both as sources of input and as 

a way of structuring language practice (output). Under audiolingualism this 

practice function was tightly controlled. The basic procedure for dialogue 

practice was as follow: 

 

The students listen to a dialogue containing key structures to be 

focused on; they repeat each line of the dialogue after the recording 

 

Certain key words or phrases in the dialogue are changed, and it is 

practice by the class. A range of choral and individual drills are used to 

practice forming the key structures. 

 

Again, the advent of the communicative approach and the decline 

of both situational language teaching and audiolingualism heralded an 

emphasis on using language for real purposes. Dialogue now took a new 

role of the classroom. As it involves both a message communicator and a 

message recipient, dialogue provided the natural format in which 

communicative language use could occur.  

http://esl.about.com/od/listening/a/b_diclist.htm
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Another, more creative and less controlled, dialogue-based activity 

which gained in favor with the communicative approach, was the use of 

simulation and role-play. This was popular because it provided 

opportunities for students to use the language creatively and 

spontaneously in situations that mirror real-life ones. At the same time 

they were “safe” environments in which students could take risks, since 

the learners were not genuinely responsible for the effect of their 

utterances. Students may told what their role is, or given a role card after 

some planning time, perhaps in consultation who other students who have 

been given the same role, the students engage in dialogue with other 

learners who have other roles. Again the emphasis is in dialogue as a 

mean to achieving something in this case agreement over whether or not 

a bridge should be constructed) rather than practicing specific language 

items for the sake of it. Bilbrough,(2007) 

 

DIALOGUE A S A MEDIUM OF INSTRUCTION 

 

So far we have been looking at the role of dialogue as a part of the 

content of language instruction-. But dialogue can aslo be viewed as the 

process of language instruction accorrding to this view, all learning is 

dialogic. That is, learnIing is joinly constructed through the ineraction 

between the learner and a “better other” (whether 

parent,sibling,peer,teacher or supervisor) this prcess of joint construction 

is conducted largely or entirely through dialogue , and has occueres 
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throughout the history of human interaction. The idea that language 

interaction between more proficient snd less proficient speakers were 

used extensively by proponents of the direct method. This was developed 

towards the end of the nineteenth century as a reaction to the more 

cerebral grammar translation approach . with a strict ban on either the 

teacher or the student using the mother tongue of the learners, teacher to 

student question and answer sessions were used extensively and were 

often set up in such a way as to challenge the learners to use the 

language items from the questions they gave. 

 

More recently there has been increased interest what is called a 

dialogic pedagogy. This has been influenced by the writings of among 

others, Lev Vygotsky and Paulo Freire, in what is now commonly called 

socio-cultural learning theory. Vygotsky emphasized the idea that 

knowledge is socially constructed through dialogue with more capable 

speakers. Frere‟s approach to teaching literacy in Brazil rejected the idea 

of learning being the transmission of a body of knowledge from teacher to 

learner, and stressed instead the idea that the content of learning will 

come out of a process of dialogue between both parties. 

 

So the question is initiated by the learner rather than by the teacher 

and it is motivated by the need to have a genuine question answered.In 

the language classroom, “scaffolded learning opportunities” can occur 

between student and teacher, or indeed between the students themselves. 
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They may take place, in fact, in any situation where there is a difference in 

level, however minimal between speakers. Some advocates of dialogic 

pedagogy would argue however that in classroom heavily influenced by 

the communicative approach, where there is an emphasis on extensive 

student-to-student dialogue, the importance of student –to-teacher 

dialogue has sometimes been overlooked.(Bilbrough,2007) 

 

DIALOGUES FOR PRODUCTIVE USE 

 

The use of dialogue as a way of promoting interactive talk, this does 

not mean that the learners are simply left to talk without any opportunities 

for reflection or a focus on form. Dialogue activities aim to encourage 

speaking but they also aim to encourage thinking about speaking. 

 

PLANNIG TIME 

 

Incorporating planning stage before learners engage in dialogue can help 

to build a bridge between the learners‟ passive knowledge and their 

capacity to use this knowledge in spontaneous speech. Learners often 

encounter difficulties when trying to naturally incorporate recently learned 

language items into meaning-focused exchanges. By asking them to write 

a dialogue using a particular set of language items, we effectively “slow 

down” the process of speech and create opportunities for more reflective 

language use. If learners are asked to construct a dialogue in pairs or 

small groups before they perform it, there is the opportunity for peer 
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teaching of language to occur. Also, producing a written version of the 

dialogue activates both the written and spoken form of the language 

included. 

 

On the other hand, there will also be advantages in sometimes 

encouraging learners to enter into dialogue spontaneously, without asking 

them to plan the content at all. This, after all, reflects the circumstances in 

which the learners‟ real-life dialogues will occur. Providing the learners 

with practice in spontaneous interaction in the classroom should help to 

equip them with the skills they need to interact in such a way in the real 

world. 

 

TALKING TIME 

 

Productive dialogues fall into two basic categories, those that have 

been pre-scripted, and those that have not. With pre-scripted dialogues, 

the learners are not really communicating anything new, so they cannot be 

expected to keep mindlessly, repeating the same dialogue in the same 

way. Varying the tasks which the learners are expected to do with the 

dialogue can help to maintain interest and motivation. For instance 

learners can be asked to: 

 

 Change the audience (perform the dialogue to different pairs or 

groups ) 
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 Change the style (perform their dialogue so that it is whispered or 

shouted, or as if they are very tired, or very old etc.) 

 Change the context (perform the dialogue whilst walking down the 

street, eating breakfast or passing a ball to each other etc.) 

 Increase the challenge (try to perform the dialogue without looking 

at the text, or very quickly, or without looking at ache other etc.) 

 Modify the contents (perform the dialogue with one or two changes 

in the lines). 

 Expand out (perform the dialogue to include a few line that came 

before or after it). 

 

In the case of more spontaneous dialogues, a motivating topic for 

discussion should ensure that the students are actively engaged. Students 

are far more likely to want .To enter into dialogue if there is a genuine 

purpose to the interaction and they are not simply talking for the sake of it. 

 

There may be occasions, in monolingual classes, where the students 

break into the mother tongue during dialogue activities. This may be 

indicative that their task is too challenging for the current level and a 

simpler task can be given. Or it may show that the importance of trying to 

perform dialogue in English needs to be discussed with the whole group. 

Using the mother tongue of the class, if necessary, you can emphasize the 

usefulness of the effort involved in finding the words in English (as long as 

it is not too frustrating). 
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As with pre-scripted dialogues, regular swapping of partners will also be 

useful with more spontaneous dialogues. Engaging in a similar dialogue 

on a number of occasions with different people can enhance performance 

and confidence, and vocabulary range and overall accuracy may increase 

each time. This repetition of dialogue may occur during one lesson or as a 

thread which occurs over a number of classes. Of course, repeating a 

dialogue too many times will have a negative effect on how motivating it is, 

and the process works best when it is interspersed with brief periods or 

planning or reflection. 

 

REFLECTION TIME 

 

Instead of asking learners to think about the language content of 

dialogues before engaging with them, another approach is to encourage 

reflection afterward. Sometimes having a dialogue with someone is a 

useful way of raising awareness about the need for input. For the teacher 

it is also an opportunity to observe issues of pronunciation, vocabulary 

range and accuracy. 

 

One way of encouraging reflection is to ask the students to 

comment in pairs or small groups on what was said or how it was 

expressed. How successful did they feel they were in communicating what 

they intended to, and /or in speaking accurately. This can help to reinforce 

the forms of language items which, up to that point, may have been 

processed only for their meaning. 
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Another way is for the teacher to monitor dialogues carefully and make a 

note of interesting, effective or incorrect language use by the students. 

These can be written up on the board exactly as they were said or in 

reformulated versions, the students are then asked to analyze or correct 

each utterance, or to remember who they think each one was said by 

Bilbrough (2007). 

 

PRESENTING DIALOGUES TO TEACH SPEAKING 

 

We should keep in mind that dialogues are useful source of 

materials to present the functional language and students mostly enjoy 

working on them when they are presented appropriately. We can either 

teach new vocabulary or stress on the pronunciation or focus on a 

language item with the help of dialogues regardless of learner‟s ages and 

levels. To get learners‟ attraction and teach the target point, here are 

some general principles that we can implement in the classroom. 

Teachers, of course, do not have to rely on these steps; they can adapt 

and change them depending on the levels of learners and their intentions 

etc.  Here are the steps and activities that can be followed while teaching 

dialogues. 

 

Before presenting the dialogue 

 

 Teach new words and structures (vocabulary and grammar). 



 

36 

 

 Set the scene for the dialogue. (Using some materials such as stick 

figure drawings on the blackboard, flannel board figurines, or 

puppets, or the illustrations in the student‟s book) 

 

While presenting the dialogue 

 

 Read the dialogue at normal speed, once or twice, indicating the 

different speakers as you read. As you read different exchanges, 

you may change your voice, change your position, use facial 

expressions and gestures or point to the figurines, pictures or 

drawings.  

 If the books have CDs or cassettes, let students listen to the 

dialogue a few times so that they can hear the native speakers.  

 Read the dialogue again, sentence by sentence and have the 

students repeat each sentence after you in groups and individually. 

Split up long sentences for easier repetition, but remember to put 

the sentences together again. 

 Students open their books and read the dialogue aloud. Three or 

four individual pairs/groups of students should be asked to read. Be 

ready to do any pronunciation work at this stage, at the end when 

students finish reading the dialogue. 

 Ask questions on the dialogue. These questions should test the 

students‟ understanding of the meaning of the dialogue.( Books 

open or closed.) 
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 Put key words (cues) or visuals for the dialogue on the board. 

These should be content, not structure words. Get students, books 

closed, to reconstruct the dialogue from these key words.  

 Mime or various visual aids can be used instead of, or in addition to 

key words. Three of four individual pairs of students should be 

asked to reconstruct the dialogue like this. 

 Give cues for substitutions in the dialogue. Remember that the 

substitutions must fit in with the sense of the whole dialogue. 

Students should also be encouraged to use their own substitutions. 

We do this step to show that the pattern is not always used in the 

situation given in the dialogue.  

 

After presenting the dialogue 

 

 Get students to continue where the dialogue stops. (a writing or 

speaking activity) 

 Get students, working in groups, to compose other dialogues 

arising from the situation of the dialogue (group work, collaborative 

working). 

 Gradually erase is another exercise that students enjoy. Teacher 

puts the dialogue on the board and erases a few words each time. 

This continues until it is totally erased. Dictate the dialogue and 

check the spellings.(Lavery, 2006) 
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DIALOGUES TO TEACH THE SPEAKING SKILL IN THE ENGLISH 

LEARNING OF TARGET POPULATION 

 

SPEAKING ACTIVITIES USING DIALOGUES 

 

In order to teach dialogues as a way of improving the speaking skill, 

the researcher applied the following four dialogue strategies to help the 

students to enhance the speaking skill; all of them were taken into account 

because they allow the students to learn in an active and practical way 

through dialogues. 

  

CHUNKS OR CARDS 

 

Learners work in pairs to have a dialogue and each has a set of cards 

with useful expressions on them, such as by the way, speaking of which, 

etc. The idea is to include as many of these features into the conversation 

as naturally as possible as it develops, adding the card to a discard pile 

each time it is used. This can be turned into a game – the first person to 

discard all their cards is the winner. 

 

 Students are put into pairs or groups with each student a set of card 

 These cards have various expressions on them –these can be used 

according to what the teacher want to concentrate on 

 Students have a discussion and picking up one card. 

 Students start the dialogue in pair. Thornbury , (2007) 
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PICTURE AND WORD CUES 

 

 To ease the memorizing load, the script of the dialogue can be 

represented on the board either in the form of drawings or word prompts. 

The drawings need to be very sophisticated – they are simply there as a 

memory aid. As the learners become more proficient at the dialogue, the 

prompts can be erased one by one. 

 

Here are different ways of presenting picture and word cue: 

 

 Students look at a picture that provides the dialogue context. Ask 

students what they think the people are saying. Repeat back in 

correct English what the students generate. 

 Students listen to the dialogue and report what they hear 

 Students are given the text of the dialogue. Let them listen to the 

dialogue again, this time reading it as it is presented. 

 The teacher explains and demonstrates meanings. 

 Students repeat the dialogue in unison. You can divide the class in 

two halves for further practice. Or you can be one speaker, and the 

students can be the other speaker. 

 Students practice the dialogue in pairs. Thornbury (2007) 
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DISSAPEARING DIALOGUE 

 

The text of a dialogue is written on the board (or is projected using 

an overhead projector). Learners practice reading it aloud in pairs (either 

open or closed), and then the teacher starts removing sections of it. 

Initially these sections may be simply individual words, but then whole 

lines can be removed. By the end of the activity, the dialogue has moved 

from the board into learners‟ memories. They can then be challenged to 

write it out from memory. 

 

Copy on to the board any course book dialogue, or an invented one 

A: What are you doing after school today? 

B: I‟m going to the beach for a game of football. How about you? 

A: Nothing special. Can I go with you? 

B: Sure. We‟re going by bus. We‟re meeting at the bus-stop 

A: Ok, great. See you there. 

B: Right, but don‟t be late! I‟m not waiting for you again. 

 

Students practice in pairs. Then erase a few words, replacing each 

one with a line to indicate that something is missing. By choosing carefully 

which words you rub out, you can focus specifically on verb forms, 

auxiliaries, articles, adjectives, etc. or just keep it general, e.g. 

 

A: What ___ you doing after ___ today? 
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B: I __ going to ___ beach for _ game of football. ___ about you? 

A: Nothing _____. Can I ___ with you? 

B: Sure. We‟re ___ by bus. We‟re meeting at ___ bus-stop 

A: Ok, ___. See you ____. 

B: Right, ____ don‟t be late! I‟m not waiting ___ you again. 

 

Students swap roles and do it again, perhaps using a different 

mood as suggested in the last chapter. Then erase a few more words. Try 

to leave a few key words each time so they can make some sense of it.If 

you‟re really feeling sadistic you can reduce it further or ask them to do it 

without any help whatsoever. Seligson (1997). 

 

DIALOGUE BUILDING 

 

The dialogue is not presented to the learners but it is elicited from 

them, line by line using visual and verbal prompts. 

 

 Draw two “talking heads” on the board. Ask the class what their 

names are and write the best ones under the heads. 

 Write the first line of the dialogue as a prompt: what / do last night? 

Use a slash as a regular system to signal that some words are 

missing and make sure students know this. Try to elicit the first line 

in full: what did you do last night. Students can usually come up 

with what do you do? So elicit or teach them the past tense form 

did. Drill as necessary. 
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 Then focus on the answer. From the prompt put elicit/teach I went 

out. Drill the question and answer between students, then move on 

to the next line where did you go? 

 Build up the whole dialogue, pausing after every two lines to get 

students to practice the whole thing in pairs from the beginning 

again, one as Tom, the other as Nicole, and then swap roles. When 

you reach the name of the film she saw and replaces it on the 

board with the name. 

 You can keep going indefinitely e.g. what was it like and eliciting an 

opinion, then what did you do after that? 

 When students have practiced the whole dialogue and played both 

roles, ask them to remember and write it in pairs, and then put the 

correct version of the board for them to check their work. 

Alternatively, elicit it line by line straight onto the board for them to 

copy. Ask students to spell any tricky words. 

 Students can then try to personalize the dialogue, asking first you 

and then each other about last night. Seligson (1997). 

 
These four dialogues strategies that the researcher applied with the 

participants could help them to gain confidence to speak in front of the 

class, participate more and in an active way and moreover to develop 

the interactional skills through dialogues. Also it reduces that students 

make mistakes while they are speaking and improve in the 

components of this skill. 
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e. MATERIALS AND METHODS 

 

In this section by methods and materials it is meant the 

methodology of this research work. The section is developed considering: 

design, context, participants, methods, techniques, instruments, materials 

and procedure. 

 

DESIGN 

 

The spiral model of action research proposed by Kemmis and 

McTaggart (2000) was followed in this study.  Action research is a general 

name for research done by undergraduate (practitioners) and 

postgraduate students. Action research has the potential to make a 

substantial impact on the process of teaching and learning. Thus, it is a 

methodological technique that connects research to practice. It involves a 

self-reflective cycle of identifying a situation or problem, planning a 

change, acting and observing the processes and consequences, and then 

re-planning, and so forth; that is why action research was applied to this 

study.  

 
CONTEXT 

 

Pio Jaramillo High school was selected as the place for the present 

research work since it is the high school where the researcher had the 

opportunity to observe as a pre-investigation activity. Pio Jaramillo 

Alvarado   is located in San Sebastian neighborhood and it is organized 
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according to Ecuadorian School System requirements for high 

schools.  Students attending this urban public high school live under the 

social surroundings which characterizes developing communities in Latin 

American countries as Ecuador.    

 

PARTICIPANTS  

 

This action research work was developed with the students that 

have showed some problems in learning English; they are 10 students that 

belong to the second year of Bachillerato group “B” of Pio Jaramillo High 

school. They are between 16 to 17 years old and now they have English 

classes, 5 hours per week. According to the curriculum they have English 

as a compulsory subject. In addition, they now use the book called 

“ENGLISH” level 3 that is provided by the government.  

 

METHODS, TECHNIQUES, INSTRUMENTS AND MATERIALS 

 

This general denomination includes description of research design, 

methods and techniques used along the research stages as well as the 

data collection instruments and resources. The procedure followed in 

conducting the study is also described in this section. 

 

METHODS 

 

Action Research was adopted as the research design of the study 

and was integrated within the development of the academic course.  This 
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study aimed at describing the data resulting from the application of an 

intervention plan. The following general methods were applied along the 

descriptive research:  

 
The Scientific method assisted the study of the use of dialogues 

applied in the developing of the speaking skill. It helped in the 

observations done before and during the intervention. This one also 

assisted during the anticipation of the possible solution; it supported during 

data collection to make relevant predictions and further analysis.  

 

The Descriptive method enabled the researcher to describe the 

different stages of the study and the kind of resources used. It served to 

explain and analyze the object of the investigation.  

 

The analytic-synthetic method was used to analyze the obtained 

results through the questionnaires, tests and checklist. It was adopted 

also   to make the interpretation of data, the logical analysis and drawing 

up the conclusions.  

 

The statistic method made possible the quantitative statistical 

analysis of data derived from the test and questionnaires and the 

qualitative text analysis of the data received   from the observations, 

interviews, checklist and teacher‟s diary. 
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TECHNIQUES 

 

Specific techniques were adopted along each stage of the research 

process starting from the conformation of the theoretical framework to the 

discussion of results. In the conformation of the Theoretical Framework, 

late Literature Review, extensive reading was conducted and the use of 

outlines and index cards made concise understanding possible. 

Technology offered valuable help in the process of administering 

bibliographical sources and citation techniques. APA style was assumed 

as the formal system for format organization and citation.   

 

DATA COLLECTION INSTRUMENTS 

 

Questionnaires, interviews, conversations, students‟ grades, 

students‟ works (documentary evidence) field diaries & notes, systematic 

observations, (video recordings)and  researcher‟s-made tests were used 

to gather the information.  

 

MATERIALS 

 

This research work was accomplished with the help of three main 

resources. The Human resources that participated during the different 

stages were: The target population (the second year of Bachillerato 

students of Pio Jaramillo Alvarado High School); another human resource 

was the English High school teacher who facilitated general information 
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about target students. The thesis advisor who tutored along the stages of 

the study and the researcher that worked motivated and eager to learn 

from the relevant moments were active subjects in the development of this 

work. 

 

The personal computer, internet, removable memory stick, and 

multimedia were the technological resources used. And the office supplies 

like handouts, flashcards, videos, textbooks and bibliography made it 

possible. 

 

PROCEDURE 

 

The study started with the observations of the English classes of 

the 2nd year of Bachillerato in order to identify the issues the students were 

facing.  The analysis of the observations facilitated the problem statement 

and figuring out a possible solution. At the same time, the structuring of a 

theoretical framework based on the use of Dialogues in order to improve 

the Speaking skill was done to support the questions raised along the 

observations.  

 

An intervention plan, organized in 8 lessons, was designed with the 

help of the literature framework. After that, the application of the plan was 

carried out. During this stage quantitative and qualitative data was 

collected using the instruments mentioned above.  
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After, the data gathered was tabulated and analyzed. The 

discussion of the outcomes was completed with the triangulation of the 

findings and the literature that supports this study. The conclusions were 

drawn up considering the initial inquiries. Finally, the reporting of the thesis 

was written and disseminated. 

 

After collecting the data gathered was tabulated and displayed into 

tables. Percentages/Means of each test-section were calculated in order 

to have an overall view of participants‟ performance in each one (x=∑x/n). 

 

The Pearson Correlation coefficient    
     (  )(  )

√⟦     (  )        (  ) ⟧
 ; used 

to find out the relationship between the application of Total Physical 

Response Method and the improvement of vocabulary learning. Both 

variables were expressed in terms of quantitative scores and the statistical 

analysis was used to determine whether there was a significant change in 

achievement from the baseline data to the posttest results. Observation 

data was also obtained by periodical monitoring of the evolution of the 

language skill by means of a teacher – designed checklist. The 

manifestations of each observed behavior were turned into percentages 

that were analyzed and interpreted prior discussion. 

 

 The discussion of the outcomes was carried out with the 

triangulation of the findings and the literature that supports this study. The 

conclusions were drawn considering the initial inquiries. Finally, the thesis 

was written and disseminated. 
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f. RESULTS 

 

PRE-TEST RESULTS 

 

The quantitative data came from the speaking pre-test 

administrated to 10 students who belonged to the 2nd year of bachillerato 

group “B” at Pío Jaramillo Alvarado High school at the beginning of the 

intervention period. Analysis of the test was performed using basic simple 

statistics. Participants‟ performance was measured in terms of percentage 

of correct responses to 4 parameters which describe the learning of 

speaking in a foreign language teaching learning situation: Grammar and 

Vocabulary, Comprehension, Pronunciation and Interaction. The data of 

the speaking pre - test can be seen in the Table1. 

 

 

Table 1 
Pre-Test Results. 

   G/V C P INT TOTAL TOTAL % 

Ss 

CODE 

  36/36 36/36 36/36 36/36. 144/144 10/10. 100% 

AY2301   18 21 19 22 80 5.56 55.56 

AY2302   17 19 18 19 73 5.07 50.69 

AY2303   19 22 16 19 76 5.28 52.78 

AY2304   23 22 15 22 82 5.69 56.94 

AY2305   19 19 14 22 74 5.14 51.39 

AY2306   16 17 13 16 62 4.31 43.06 

AY2307   16 19 14 25 74 5.14 51.39 

AY2308   21 21 16 22 80 5.56 55.56 

AY2309   20 20 14 20 74 5.14 51.39 

AY2310   15 17 13 19 64 4.44 44.44 

Mean   18.4 19.7 15.2 20.6 73.9 5.13 51.32 

%   51.11 54.72 42.22 57.22 51.32 51.32  

 
Note. G/V: Grammar and Vocabulary; C: Comprehension; P: Pronunciation; INT: Interaction 
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Figure 1: 
Pre-test Results 
 

 
 

 

Of the 10 students who were tested, all of them got scores lower 

than 115.20 over 144, in this case 115.20 means 80% which is the 

passing grade adopted for this study. One student got the highest score in 

the test 82 over 144 (56, 94%), which is under of the limit value with a 

difference of significant (23, 06%). Similarly one student got 62 over 144 

(43, 06 %) in the test, that it is the lowest value. It is very far from the limit 

value and the difference is very significant.  

 

With these scores the researcher concludes that the students‟ 

speaking level is not satisfactory. The mean is used to know the general 

average that the participants got in the pre-test. In this case the mean of 

all students is 73,9 over 144.Itdemonstrates the low level that the students 

have in speaking. In the interaction parameter, the participants got 57, 22 
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%, which is the highest value and the apparent strength that students 

have. But in pronunciation they got 42, 22%, which is the lowest score. 

With these results the researcher can say that the participants‟ interaction 

is good but there are remarkable limitations concerning the pronunciation 

component. 

 

The students had difficulties in the parameter of pronunciation, 

because they knew the correct answer but they could not express it orally. 

Other difficulties that the participants seemed to have were located in 

Grammar and vocabulary (51, 11%) and comprehension (54, 72%). To 

conclude, the researcher assumed that with the implementation and 

practice of dialogues, there was an improvement in students‟ speaking 

skill, and moreover in the parameters of this productive skill. 

 

The results indicate that the majority of students had low scores 

due to the lack of practice of the speaking skill. The researcher expected 

to positively impact on the speaking skill through the application of 

dialogues along the teaching sessions in which the students will be able to 

talk and interact with each other in a fluent positive way. 

 

POST- TEST RESULTS 

 

After conducting a two-week intervention period consisting on eight 

teaching sessions, the post- test was administered to the same group of 

students, in that case to the tenstudents who belonged to the second year 
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of bachillerato group “B” at “Pio Jaramillo Alvarado” high school. The data 

of this post-test is shown in the table 2. 

 

Table 2 

Post-test Results 

 G/V C P INT TOTAL TOTAL % 

Ss CODE 36/36 36/36 36/36 36/36. 144/144 10/10. 100% 

AY2301 30 31 26 30 117 8.13 81.25 

AY2302 31 32 25 29 117 8.13 81.25 

AY2303 31 32 27 30 120 8.33 83.33 

AY2304 31 30 26 30 117 8.13 81.25 

AY2305 30 30 27 29 116 8.06 80.56 

AY2306 31 30 26 29 116 8.06 80.56 

AY2307 31 30 25 30 116 8.06 80.56 

AY2308 30 31 26 29 116 8.06 80.56 

AY2309 31 29 27 29 116 8.06 80.56 

AY2310 30 32 27 28 117 8.13 81.25 

Mean 30.6 30.7 26.2 29.3 116.8 8.11 81.11 

% 85.00 85.28 72.78 81.39 81.11 81.11  

Note. G/V: Grammar and vocabulary; C: Comprehension; P: Pronunciation; INT: Interaction 
 
 

Figure 2:  

Post Test Results 
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Of the 10 students who were tested, one of them got 83, 33 % that 

is the highest value. It is considered over 80% which is the limit value 

adopted for the analysis. The difference between the score and the limit 

value is significant, and demonstrates that there was an increase 

comparing both tests. Unlike the previous value, one student got 80.56 % 

that it is the lowest value but it is still within the limit value.  

 

These results demonstrate that there was a relevant increase in the 

students speaking skill and that the use of dialogues was an effective 

technique to help students‟ performance in this skill. In the same way, the 

students got 85, 28 % in Comprehension that is the highest value and the 

strength of the participants, whereas in pronunciation, they got 72, 78 % 

that is the lowest value and reflects that this parameter should be more 

practiced in order to get a significant improvement. 

 

The majority of students showed an increase in proficiency after the 

application of the dialogues strategy. The skill learning indicators that have 

been enhanced through the intervention applied were Grammar, 

Vocabulary and Comprehension. 

 

The results indicated that the majority of students achieved good 

scores and increased the speaking skill in a significant way, with the 

intervention applied by the researcher. Students improved the ability to 
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interact with others through dialogues and most importantly, they could 

comprehend better and talk in English without much worries or fears. Also, 

through these results the researcher perceived that the topics developed 

through dialogues and workshops that were applied during the intervention 

were appropriate for the group of students considering their age and 

interests. 

 

COMPARING TEST RESULTS 

 

In order to demonstrate the degree of improvement in students´ 

speaking skill, the researcher applied a statistical analysis, where the pre-

test scores correspond to variable X, and the post-test to variable Y. 

Furthermore it is important to emphasize that the researcher used the 

Pearson coefficient in order to quantify the correlation between the two 

variables. 

   
     (  )(  )

√⟦     (  )        (  ) ⟧
 

 

Where: 

 

N= Number of students 

X= Pre-Test Scores 

Y= Post-Test Scores 

And the coefficient obtained is:       r= 0, 34 
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Table 3 

Comparing Test Results 

Students 

Code 
Variable X 

Pre-test 

scores 

Variable Y 

Post-test 

scores 

XY X2 Y2 

AY2501 5.56 8.13 45.14 30.9 66.0 

AY2302 5.07 8.13 41.19 25.7 66.0 

AY2303 5.28 8.33 43.98 27.9 69.4 

AY2304 5.69 8.13 46.27 32.4 66.0 

AY2305 5.14 8.06 41.40 26.4 64.9 

AY2306 4.31 8.06 34.68 18.5 64.9 

AY2307 5.14 8.06 41.40 26.4 64.9 

AY2308 5.56 8.06 44.75 30.9 64.9 

AY2309 5.14 8.06 41.40 26.4 64.9 

AY2310 4.44 8.13 36.11 19.8 66.0 

n:10      

 ∑X=51.3 ∑Y=81.1 ∑XY=416.3 ∑X
2
=265.2 ∑Y

2
=658.0 

Note. N: Number of students; X: Pre- test scores; Y: Post-test scores.  

 

Figure 3 

Comparing Test Results 
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The coefficient of correlation that was obtained in all this process is 

0.34 which is near 1; it means that there is a direct correlation and a 

positive relationship between both variables. The more students speak 

(through dialogues) the better the speaking skill becomes.  

 

Table 3, shows the results of both tests, but we can see that there 

is a difference with a tendency to increase in the post-test compared with 

the pre-test. This variation is relevant and makes the difference in the 

whole experience.  

 

The low scores showed in the pre-test that correspond to 

pronunciation and grammar and vocabulary parameters increased in a 

considerable way, so it means that the application of the four dialogue 

strategies (chunks or cards, picture and word cue, disappearing dialogues 

and dialogue building), were really important and useful to improve the 

speaking skill with the participants in this research work. 

 

ANALYSIS OF THE PRE AND POST QUESTIONNAIRE 

 

In this section a comparison of the students‟ perceptions toward 

language learning is included in the form of tables constructed around 

students‟ answers to the pre and post questionnaire. 
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-QUESTION 1:  How difficult is for you to understand dialogues in 

English? 

 

Table 4  

Students’ understanding of dialogues in English 
 

 
Source: Second year of Bachillerato group “B” students of “Pio Jaramillo Alvarado High School” 
 Researcher: Allison Viviana Yaguana Abad 
 
 
 
 

Figure 4 

Students’ understanding of dialogues in English 
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As can be seen in the pre-questionnaire, the 20% of students have 

difficulties to understand the dialogues in English, this may be due to 

methodological bases used by teachers when teaching or just the lack of 

student interest during the classes, however after the application of 

dialogues, can be seen that in the post questionnaire a 70% of the 

participants easily can understand the dialogues in English and therefore 

they allow them to improve their speaking skill and comprehension of the 

language. 

 

Through the implementation of dialogues there was an increase in 

the students to understand the dialogues, so there was appositive change 

in them and it can be said that the interventions with the dialogue 

strategies applied improved the understanding of dialogues and the 

comprehension of the English language. 
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-QUESTION 2: Write D (difficult), E (easy), R (Regular) in front of the 

following parameters of the use of dialogues 

 

Table 5 

Students’ answers about levels of difficulty to understand dialogues  

 

Note. PC: pronounce correctly; UD: understand dialogues; UG/V: understand grammar and 
vocabulary; INT: interact; Source: Second year of Bachillerato group “B” students of “Pio Jaramillo 
Alvarado High School” Researcher: Allison Viviana Yaguana Abad. 

 

 

Figure 5 

Students’ answers about levels of difficulty to understand dialogues  
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DEGREES 
OF 

DIFFICULTY 

PRE-QUESTIONNAIRE POST-QUESTIONNAIRE 

PC % UD % UG/V % INT % PC % UG % UG/V % INT % 

DIFFICULT 6 60 7 70 3 30 4 40 3 30 4 40 2 20 2 20 

EASY 2 20 2 20 5 50 4 40 6 60 6 60 7 70 7 70 

REGULAR 2 20 1 10 2 20 2 20 1 10 0 0 1 10 1 10 

TOTAL  10 100 10 100 10 100 10 100 10 100 10 100 10 100 10 100 
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From the obtained opinions of the students, it is noticed that the 

pronunciation was the big difficulty (60%), also in the parameter of 

grammar and vocabulary there was a slight difficulty in the participants so 

that, the researcher‟ decision to apply dialogues to improve the speaking 

skill was reinforced with these results. 

 

The post-questionnaire indicates an improvement on these aspects, 

it was found that in a 40% the participants were able to improve in terms of 

pronunciation and in grammar and vocabulary (50%) it is a positive 

change in them.  

 

However in spite of the improvements, there are still slight 

problems, in which the researcher recommends to continue working with 

these dialogues strategies in order to learn and manage the speaking skill 

in a better way. 
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-QUESTION 3: From the following activities, which of them do you think 

have you helped to improve the ability to speak the English language? 

 

Table 6  

Students’ speaking activities 

Speaking 
activities 

Pre 
questionnaire 

% Post 
questionnaire 

% 

Oral 
Presentations 

 

7 70 2 20 

Dialogues 
 

2 20 6 60 

Role-plays 
 

1 10 2 20 

N 
 

10 100 10 100 

Source: Second year of Bachillerato group “B” students of “Pio Jaramillo Alvarado High School”: 
Researcher: Allison Viviana Yaguana Abad. 

 
 
Figure 6  

Students’ speaking activities 
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It can be appreciated that 70% of the students thought that the oral 

presentations had allowed them to develop their speaking skill and just the 

20% mentioned that the dialogues help to improve the speaking skill; but 

in the post questionnaire the results showed a preference to work with                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                        

dialogues (60%), because they allow them to interact more with people 

and to improve their performance in speaking. 

 

With these results and most importantly based on the students 

answers, it can be seen that after applying the four dialogue strategies, the 

participants change their thinking related to work with dialogues which 

allowed them to practice and speak in real life situations. In this way, they 

could improve their ability to talk and their knowledge about the English 

language as well. 
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-QUESTION 4: How do you prefer to work in the activities to practice the 

speaking skill? 

 
Table 7 

Students’ preferences to work during the speaking activities 

  
Ss preferences of 

working to 
practice speaking 

Pre 
question

naire 

% Post 
questionnair

e 

% 

Individual 
 

2 20 1 10 

Pairs 
 

2 20 7 70 

Groups 
 

6 60 2 20 

N 
 

10 100 10 100 

 
Source: Second year of Bachillerato group “B” students of “Pio Jaramillo Alvarado High School”: 
Researcher: Allison Viviana Yaguana Abad. 
 
 
 
 

Figure 7 
 
Students’ preferences to work during the speaking activities 
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In the pre questionnaire the students reported that they preferred to 

work in groups (60%), there is the risk that students do not work while in 

group, which is a problem because it doesn‟t allow them to concentrate on 

the subject matter. However in the post questionnaire, there is a tendency 

to prefer the option “in pairs” which means working and interact just two 

people asking and answering questions; so that through the use of 

dialogues they changed their thinking and chose to work in pairs (70%), 

this is a significant change and demonstrated that the application of 

dialogues to improve the speaking skill was successful.  

 

This tendency is the result of the experience through the practice of 

dialogues which means that this experience has had a positive register. In 

addition this strategy was the most suitable to solve these problems with 

the participants helping them to improve their speaking skill. 
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g. DISCUSSION 

 

This study performed to one group pretest-posttest experimental 

design to determine the relationship between the Use of dialogues and the 

development of the speaking skill within the classroom. The findings of this 

study, results showed that applying dialogues to improve the speaking skill 

in the English language learning with students of 2nd year of bachillerato 

group “B”at “Pio Jaramillo Alvarado” High School. Academic year 2013-

2014 had a relevant impact on their ability in speaking skill. 

 

For example it allowed students to interact among them, improving 

their pronunciation. Also dialogues helped them to use the correct 

grammar and vocabulary in order to talk in a correct way about some 

topics of the real life.  

 

The expectation was that there would be an increase in the 

speaking skill by implementing dialogues in a period of two weeks through 

eight 40 minute- workshops. The results obtained show an overall 

improvement on the speaking skill components: grammar and vocabulary 

(33.89%), comprehension (30.56%), pronunciation (30.56%) and 

interaction (24.17%). consequently, the findings support the research 

question Are dialogues effective to improve the speaking skill in the 

English language learning? which is also consistent with what Bilbrough 
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(2007) states  that Dialogues‟ aim is not only to encourage speaking but 

also encourage thinking about speaking. Another important factor is the 

motivation and interest displayed in learning because with the use of 

didactic-dialogue techniques the students could participate actively in the 

learning process and felt more confident to talk and interact in front of the 

class. 

 

The data measured through the Pearson coefficient show a 

remarkable increase in the speaking skill after the two-week intervention. 

The coefficient of correlation (0.33) demonstrates a moderate change 

concerning the speaking skill. The low scores showed in the pre-test 

correspond to pronunciation (37.71) and grammar and vocabulary (51.11) 

parameters. On the other hand, the post- test scores showed a 

considerable increase, which means that the intervention (application of 

workshops) was successful and it allowed the students to improve their 

speaking skill. 

 

These findings support positive changes in the participants; as a 

result some conclusions can be derived from these facts. It seems that the 

intervention yielded positive outcomes as were expected for the 

researcher implementing the dialogues strategies to reach the purpose 

with the participants. However there was a parameter in which the 

students still had a problem which was in pronunciation. Through the 
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assessment of the pre and post-tests, the researcher found out that the 

students had some problems with this subskill; therefore it is necessary 

that the teacher reinforces this component, which is important in the 

development of the speaking skill as a whole. 

 

The intervention was for about two weeks in which the researcher 

applied eight workshops using some dialogues activities in order to 

improve the speaking skill with the students. She worked four hours per 

week in the morning and in the afternoon. During the intervention the 

researcher focused on two functions that were: talking about someone‟s‟ 

personality and talking about food. 

 

At the beginning of the intervention students were a little shy to 

participate and also to perform the dialogues, they seemed to be afraid 

and also they did not feel motivated to speak. After the intervention, they 

changed in a positive way because first they became accustomed to the 

researcher‟s way of teaching and to the new strategy implemented in 

order to practice the speaking skill. As the intervention advanced the 

participants demonstrated more confidence and enthusiasm to practice 

the dialogues. 

 

It is important to add that the researcher encouraged students to 

talk and interact without worrying about making mistakes, also they felt 

motivated to perform without inhibitions. Another relevant strength was 
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that the formal teacher and students cooperated a lot with the researcher 

in order to work in a good environment.  

 

There were also some situations that weren‟t favorable at all such 

as the schedule. Sometimes it was necessary to postpone some 

workshops and it took more time than it was planned. A minority of 

students was not willing to adapt to the schedule that was set for the 

workshops, and also sometimes the students did not show a good 

behavior which did not allow the researcher to develop the planned class 

in the best way. 

 

  In spite of all these facts, the researcher could conclude that the 

intervention was successful and especially the purpose concerning the 

development of the speaking skill was achieved. 

 

The results of the post-test and the comparison with the pre-test 

revealed that there was a relevant improvement in the students‟ speaking 

skill, especially in the parameter of comprehension (54.72%), There was a 

remarkable increase in this parameter (85.28%) which is showed the post 

test result. 

 

In addition the researcher used a field diary and a checklist to 

monitor the students‟ performance throughout all teaching sessions. And 

they progressively showed the change that the participants had along the 
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process. It would fair to conclude that the use of dialogues prove to be an 

effective strategy to improve the speaking skill. 

 

 The researcher considers that this experience was really rewarding 

because she could learn a lot about how to implement a research in FL 

teaching, and most importantly the big change that she could observe in 

the students‟ speaking skill thanks to the new technique implemented. 

This experience constitutes something really fundamental for the future 

role that she will perform as a teacher.  

 

She realized that teaching is a big challenge which faced with planning 

and hard work can be a wonderful experience for teachers and of course 

for the students; besides, the implications that this research had, were 

most of them positive for the development of the researcher as a future 

professional in the field of the English language.  

 

Finally, the researcher believes that action research is a suitable 

approach which has several advantages in order to make a change and 

solve problems in the real world. With this kind of research, teachers could 

learn how to make research a part of their work because they will be really 

involved in the teaching process. And take a real commitment toward 

education. 
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h. CONCLUSIONS 

 

The current study aimed to measure the effectiveness of the use of 

dialogues, as a means of promoting the speaking skill with the students of 

2nd year of Bachillerato group “B” at “Pio Jaramillo Alvarado” high school. 

Academic Year 2013-2014. It can be concluded that: 

 

 Suitable theoretical references concerning dialogues helped the 

researcher to enhance students‟ speaking skill, in accordance with 

what Cameron (2001) states, Speaking is the active use of 

language to express meaning and Bilbrough (2007) states that 

dialogues are a useful source of materials to present the functional 

language and students mostly working on them when they are 

presenting appropriately; like them other authors who emphasize 

the importance of using dialogues to master this productive skill. 

The researcher took them as reference and could prove that 

students‟ level of speaking improved through the implementation of 

dialogues. 

 

 The limitations concerning the speaking skill of the students of 

second year of bachillerato, were specially located in the 

components such as the interaction, comprehension, grammar and 

vocabulary and pronunciation which are vital to master this 

productive skill in the English language. They were more clearly 
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visualized after the application of a speaking test at the beginning of 

the intervention and also they were improved with the 

implementation of the dialogue strategies. 

 

 Chunks or cards, Disappearing dialogues, Picture and word cues 

and Dialogue building, were the four dialogue techniques adopted 

as part of the strategy that was implemented. The dialogues used in 

this research were related to real life situations which increased the 

students‟ opportunities to practice their speaking skill during the 

intervention sessions. They also helped students to interact and talk 

without worries and fears due to the confidence that working with 

dialogues provided them. 

 

 The Dialogue strategies applied in the intervention allowed students 

to increase the speaking ability by acting as a stimulus to talk and 

to motivate students. Thus, Chunks or cards and Picture and word 

cues were useful because through cues and visual aids, they build-

up the structures used in the dialogues; Disappearing dialogues 

helped in the ability to remember the structures and expressions 

that the dialogues contains and Dialogue building contributed to set 

a structure in mind in order to construct new sentences and 

expressions, so in this case these strategies addressed the 

participants‟ limitations in regard of the speaking skill. 
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 The application of dialogues was a very effective strategy to 

enhance the speaking ability because it was reflected in students‟ 

interaction improvement. In addition, all the components of the 

speaking skill that were detected as critical, were reinforced through 

the progressive performance of the dialogue strategies 

implemented as it is evident on the outcomes already described. 
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i. RECOMMENDATIONS 

 

  It is recommended that teachers research new theoretical 

references in regard of the components of the English language, in 

this way they could address students‟ needs and focus on their 

limitations. They should be updated in regard of the methodologies, 

theories and approaches like the Communicative language 

teaching  especially in the speaking skill they must know how to 

teach it and the resources like dialogue strategies used in this 

research work to enhance the speaking skill in the students. 

 

 The researcher suggests that teachers use the test not only as a 

way of grade students but also to see and appreciate students‟ 

limitations, it will help teachers to look for new ways or strategies to 

solve their problems. In Speaking, problems such as: poor 

pronunciation, poor grammar and vocabulary, inhibition or lack of 

understanding the foreign language, can be improved if teachers 

know exactly in what aspect they must emphasize and work in 

order to help the students. 

 

 It is suggested to teachers to implement dialogue activities because 

they are focused on teaching speaking to students by interacting 

and also it helps the students to learn actively so that dialogues 

must be taught and practiced within the classroom. 
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 It is essential to select the appropriate dialogues in order to enable 

students to practice speaking through real-life conversations. It will 

help the students to learn actively, for this reason dialogues must 

be taught and practiced within the classroom. In addition, that 

English teachers when teaching speaking should make students 

aware of the components that this productive skill has in order to 

practice each one of them and manage correctly.  

 

 In order to enhance the speaking skill it is recommended the use of 

The dialogue strategies Chunks or cards, Disappearing dialogues, 

Picture and word cues and Dialogue building,as part of the 

classroom activities, because each one of them help students to 

build new sentences and expressions with visual aids and cues or 

through memorization; each of these strategies will develop the 

speaking ability and help students to manage this skill in the best 

way. 

 

 Due to the outcomes displayed in the post test and post 

questionnaires; the researcher suggests the application of 

dialogues in order to develop the speaking ability because the 

students felt motivated and demonstrated interest in learning 

English because of they were exposed to dynamic dialogue 

strategies; through different materials and sources, as was used by 
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the researcher inorder to have a meaningful learning in regard of 

the speaking skill.  

 
 Finally, the researcher suggests English teachers to implement 

action research in order to deal with student‟s limitations within the 

educative institutions. Most of the problems can be due to the lack 

of methodology used by teachers inside the class, for this reason 

they must design and plan their classes according to their students‟ 

needs. 
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b. PROBLEM  

 

1. BACKGROUND 

 

The present research work is going to be developed in “PIO JARAMILLO 

ALVARADO” High school of the Loja city in the Morning session. This high 

school was created in December 9th of 1966 and it was founded by Pío 

Jaramillo Alvarado a famous doctor in law, this high school began to work 

with basic education cycle on November 18th, 1967 after obtaining the 

permission by the Ministry of education and it started working in a big 

place located at Sucre between Imbabura and Quito streets. 

 

Then, in the year of 1970 the Bachillerato was implemented with the 

specialization of Social sciences, physical mathematical, chemical 

biological, all of these changes in order to improve the students‟ 

education. Its vision is to be one of the first schools in the southern region 

of the country, forming young graduates with academic foundations and 

humanistic quality. Its mission is being a public institution, oriented to the 

integral formation of the students of the urban and rural sector of the 

southern region of the country. 

 

Now the headmaster is Lic. Susana Chamba Loaiza who manages the 

high school with responsibility. This institution has a total of 1535 students 
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who belongs to the different years. In addition, actually considering the 

Ministry of education requirements this institution has set the unified 

Bachillerato in the three sections and the technical Bachillerato in 

accounting, Administration of systems in the morning section and 

computing accounting in afternoon section. 

 

This project will be developed with the students that have some problems 

in English; they are 10 students that belong to the second year of 

Bachillerato group “B”of this Institution. They are between 16 to 17 years 

old and now they receive English 5 hours per week. Of course this 

institution following the curriculum has English as a compulsory subject, so 

they have been received English from their 8th year and also now they 

have an English teacher who works with them. 

 

This group now uses the book called “ENGLISH” level 3 that is provided 

by the government. In spite of the fact that these students have been 

receiving English as a compulsory subject and through a survey it could 

be detected that they do not have enough knowledge about English 

Language but most importantly it was detected that they present 

difficulties in the speaking skill. For that reason it is important to apply 

dialogues with the purpose of improving the speaking skill and motivation 

in the English learning with them. 
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2. CURRENT SITUATION OF THE RESEARCH PROBLEM 

 

The project APPLYING DIALOGUES TO IMPROVE THE SPEAKING 

SKILL IN THE ENGLISH LANGUAGE LEARNING, is going to be 

developed with students of 2nd year of Bachillerato group “B”. In order to 

be clear and identify the problems that this group have, the researcher had 

to make an observation for about four classes and also apply a survey 

which helped her to detect them. In this period of time she could found and 

realize the different difficulties that the 10 students have in regard of the 

speaking skill. 

 

The students have some troubles with the pronunciation and fluency, in 

this way they are not able to repeat the phrases said by the teacher in a 

correct way. In addition the writer thinks that the complications with the 

pronunciation and fluency in students are influenced by their mother 

tongue it means that they always relate English with Spanish. Also it can 

have more consequences. For example difficulties in spelling as they can‟t 

say the words correctly then they are not going to be able to write them in 

an adequate way. Furthermore, the students need to have a clear 

understanding about vocabulary and grammar structure in order to be able 

to perform a dialogue after. 

 

Another issue is that students feel scared and they are shy in regard of the 

new language, it should be caused because they have fear to make 
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mistakes when they talk. The researcher trying to solve this matter thinks 

that by applying dialogues during the classes, the students will feel more 

confident and as they will produce the language, they are going to have 

good results in pronunciation and fluency. 

 

In the learning process there are some students who do not feel 

motivated; the researcher during her observation could see that students 

are not interested in learning English, for this reason they do not 

participate much so they cannot learn the English language in a correct 

way. But with the implementation of the new technique that the writer 

wants to apply, it is possible to improve their motivation and make the 

students work and be part of the learning process in an active way. 

 

Due to all the before mentioned problems it is necessary to say that 

through the implementation of dialogues the students are going to improve 

and the researcher will help them to solve all the founded difficulties. 

 

3. RESEARCH PROBLEM 

 

Are dialogues effective to improve the speaking skill in the English 

language learning with students of 2nd year of Bachillerato group “B” at 

“Pío Jaramillo” high school? Academic Year 2013-2014 
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4. DELIMITATION OF THE RESEARCH 

 

This research project will be carried out with 10 students who have 

problems in the speaking skill; they belong to the 2nd year of Bachillerato 

group “B” at “Pío Jaramillo” high school. 

 

a. Temporal 

This research work will be developed from February to April of 2014 

 

b. Spatial 

The high school Pío Jaramillo is the place where the research work will be 

carried out. 

 

c. Observation units 

The group that will be part in this research work is: 

 

 10 students of 2nd year of Bachillerato at “Pio Jaramillo” high 

school. 

 

 The researcher student Allison Viviana Yaguana Abad, who with 

the permission of the teacher‟s group, is going to teach them 

dialogues during the intervention stage. 
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d. Subproblems 

 

 What kind of theoretical references are effective to improve the 

speaking skill with students of 2nd year of Bachillerato group “B” at 

“Pío Jaramillo Alvarado” high school? Academic Year 2013-2014 

 Which are the negative issues that limit the speaking skill with 

students of 2nd year of Bachillerato group “B” at “Pío Jaramillo 

Alvarado” high school? Academic Year 2013- 2014. 

 Which dialogues are useful to improve the speaking skill in the 

English language learning with students of 2nd year of Bachillerato 

group “B” at “Pío Jaramillo Alvarado” high school? Academic Year 

2013- 2014. 

 How do dialogues as part of the classroom activities enhance the 

limitations in the speaking skill in the English language learning with 

students of 2nd year of Bachillerato group “B” at “Pío Jaramillo 

Alvarado” high school? Academic Year 2013- 2014. 

 How effective was the application of dialogues in the speaking skill 

in the English language learning with students of 2nd year of 

Bachillerato group “B” at “Pío Jaramillo Alvarado” high school? 

Academic Year 2013- 2014. 
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c. JUSTIFICATION 

 

The present research project is important because nowadays English is 

categorized as an international language which is used in any kind 

communication. In order to know recent information in the world and to 

have better opportunities in life, we are demanded to learn it. Knowing 

English means to master the four language skills, they are: listening, 

speaking, reading, and writing. They are supported by language aspects 

such as vocabulary, pronunciation, and structure (grammar).Actually, the 

speaking skill is essential in learning English and it represents that a 

person manages the new language, for this reason it is essential that 

pupils manage it correctly. 

 

The research project is important because it is going to improve the 

speaking skill and also the use dialogues as a way of motivating students 

in the English learning, with these contribution students are going to 

practice their speaking in an interactive way. This research work is going 

to take place with 10 students of 2nd year of Bachillerato group “B” because 

of the difficulties observed in speaking management. 

 

From the educative point of view this project will help a lot because as it 

was mentioned before the English language is so important nowadays so 

as a requirement, students should have a lot of knowledge of it  in order to 
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progress and to have better opportunities in their educative life and one of 

the issues that they have to manage in English is to learn how to talk it 

correctly,  with the implementation of dialogues, they are going to be 

prepared for studying all the other skills and all the aspects that the 

English language learning contains. 

 

In the social aspect the recent project will help to this group of people 

whose economic situation is low and they can‟t afford studying English 

outside. Doing this research, students increase their knowledge about the 

English language and specially they will develop the speaking skill, so in 

this way it also will help to develop the society itself, because it is really 

important that young people have enough knowledge about English and 

as our society is more modernized day by day, they should be prepare for 

new challenges in their educational life. 

 

Scientifically this project is justified because through the literature cited, 

the researcher is going to apply a technique who was read and analyzed 

for her and which contains important issues for some authors who 

suggested and emphasized in the importance  of using dialogues to 

improve speaking. Thus, in order to improve and solve the problems in 

regard of speaking management with the students of 2nd year of 

Bachillerato, it is important to apply a set of activities using dialogues, with 

the purpose of helping them to solve this problem. 
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It is pertinent because this theme has not developed before in this 

institution and it would be important to make it now in order to help 

students with the difficulties found. Also the researcher counts with the 

economic resource, the available time, the bibliography and most 

importantly with the knowledge to analyze and try to help students to solve 

their difficulties regarding the speaking and of course it will help the 

learning in the institution and increase the opportunities of the students in 

the future. 

 

Finally this work is going to develop because it is a requirement to obtain 

the Bachelor in Arts degree as an English Teacher. Nowadays English is 

essential so as a result our country needs to have teachers in this field 

because this subject is so important and also it is part of the curriculum in 

the institutions of Ecuador. 
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d. OBJECTIVES 

 

1. GENERAL 

 

To apply dialogues in order to improve the speaking skill with students of 

2nd year of Bachillerato group “B” at “Pío Jaramillo Alvarado” high school. 

Academic Year 2013-2014 

 

2. SPECIFIC OBJECTIVES 

 

 To investigate the theoretical references about dialogues as a 

strategy to improve the speaking skill in the English language 

learning with students of 2nd year of Bachillerato group “B” at “Pío 

Jaramillo Alvarado” high school. Academic Year 2013- 2014. 

 

 To diagnose the negative issues that limit the speaking skill with 

students of 2nd year of Bachillerato group “B” at “Pío Jaramillo 

Alvarado” high school. Academic Year 2013- 2014. 

 

 To select the appropriate dialogues to improve the speaking skill in 

the English language learning with students of 2nd year of 

Bachillerato group “B” at “Pío Jaramillo Alvarado” high school. 

Academic Year 2013- 2014. 
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 To apply the selected dialogues as part of the classroom activities 

in order to solve the limitations in the speaking skill in the English 

language learning with students of 2nd year of Bachillerato group 

“B” at “Pío Jaramillo Alvarado” high school. Academic Year 2013- 

2014. 

 

 To reflect about the effectiveness that the dialogues had on the 

speaking skill in the English language learning with students of 2nd 

year of Bachillerato group “B” at “Pío Jaramillo Alvarado” high 

school. Academic Year 2013- 2014. 
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e. THEORETHICAL FRAMEWORK 

 

1. SPEAKING SKILL 

 

1.1 DEFINITION 

 

(Cameron L. (., 2001)says “Speaking is the active use of language to 

express meanings so that other people can make sense of them.”  

 

(Bygate, Speaking , 1987) And (Thornbury, How to teach Speaking, 2007) 

in their definitions highlight the interactive nature of speech; managing this 

interaction is an important skill for L2 learners to develop. In terms of the 

process of speaking, there are four processes of speaking: 

conceptualization, formulation, articulation and self monitoring. This 

means that if a person wants to speak at first they try to conceptualize 

what they remember and think to form an idea. Then they form it into 

words and sentences. After that they translate it into sounds and syllables 

and start speaking. Finally, they adjust what they are saying while 

speaking by identifying and correcting any mistakes. 

 

(Spratt, 1985)says, “speaking is one the four language skills: reading, 

writing, listening, and speaking. Speaking and writing are productive skills. 

That means that unlike listening and reading, they involve productive 
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language rather than receiving it.” Speaking is a productive skill, this skill 

could be sometimes formal and informal it depends on the speech and the 

level of formality. Speaking is higher skill rather than the other skills. 

Native speaker is an expert they know how to speak grammatically and 

out-grammatically but second language learners do know how to say 

things that are colloquial (idiomatic expressions.) 

 

Speaking is an important skill because one of keys in English 

communication is   speaking ability. By mastering speaking skill, students 

can carry out conversation with others, gives ideas and change the 

information with interlocutor and people are able to know the situation that 

happen in the world. English language not only taught and learned, but it 

is used as a habit.  

 

The students should master speaking in English especially in daily 

conversation because conversation is foundation to communicate with 

foreigners. In speaking class, the students should be taught how to speak. 

The components of English speaking skill that should be given and studied 

in English speaking class are pronunciation, vocabulary, grammar, 

fluency, accuracy, and comprehension. Speaking is the most important 

skill, because it is one of abilities to carry out conversation on the 

language. It is an interactive process of constructing meaning, receiving, 

and processing information. 
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1.2 PROCESS OF SPEAKING 

 

As students actively engage in the speaking process, their perceptions 

can change from moment to moment and from week to week. As 

individuals acquire new information, the language they use to make 

meaning changes. As they reflect upon information shared or received, 

they revise their understanding, further developing their schemas about 

language and the world.  

 

The speaking process includes activities that occur prior to, during, and 

after the actual speaking event. For example, before speaking, the 

speaker might determine the actual content of the message, how it should 

be presented, and what kind of audience will be hearing the message. 

While speaking, the speaker must attend to such things as presenting a 

clear message, tone of voice, suitable vocabulary, possible responses, the 

environment, and nonverbal gestures. Following speaking, the speaker 

might accept comments, answer questions, explain concepts not 

understood, and/or assess the process.  

 

Pre-speaking: Planning and Organizing  

 

Just as pre-writing precedes drafting, pre-speaking begins before students 

actually speak. Students' experiences, observations, and interactions 

inside and outside of the classroom have an impact upon what they say 
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and how they say it. Pre-speaking activities involve thought and reflection, 

and provide opportunities for students to plan and organize for speaking. 

Some purposes for pre-speaking are listed below.  

 

To choose a speaking topic:  

 

Students generate and explore ideas for speaking topics through a variety 

of pre-speaking activities such as the following:  

 

 constructing thought webs and graphic organizers  

 reading and researching  

 listening to music  

 

To determine purpose:  

 

Speakers talk to express ideas, emotions, and opinions, and to share 

information. Students must ask themselves "What is my purpose for 

speaking?"  

 

To determine audience:  

 

Speakers must ask themselves "Who is my intended audience?" Some 

possible audiences are:  
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 familiar, known audiences (self, friends, peers, family, teachers)  

 extended, known audiences (community, student body)  

 Extended, unknown audiences (local media).  

 

To determine format:  

 

Speakers must consider how their ideas and information can be presented 

most effectively. Some possible formats include the following:  

 

 conversation  

 discussion  

 formal speech 

 

Speaking: Going Public  

 

Speaking actively engages students in interactions with peers and other 

audiences. Students who have been provided with supportive, 

collaborative environments and opportunities to prepare for their informal 

and formal speaking experiences are more likely to have the confidence 

needed to "go public" with their ideas and information.  

 

In order to communicate and interact with others, students need to engage 

in a variety of formal and informal speaking situations, depending upon 
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their purpose for speaking. Some purposes for speaking include the 

following:  

 

 to express personal feelings, ideas, or viewpoints  

 to tell a story  

 to entertain or amuse  

 to describe  

 to inform or explain  

 to request  

 to inquire or question  

 to clarify thinking  

 to explore and experiment with a variety of ideas and formats 

 

Some scaffolds to support speaking include the following:  

 

i. Discussing or developing with students criteria for a 

variety of formal and informal speaking formats (e.g., 

conversation, group discussion, role play), and posting 

these on a bulletin board or having students record them 

in their notebooks for reference.  

ii. Modeling a variety of formal and informal speaking 

formats for students.  
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iii. If possible, making available to students audio and video 

equipment so that they can practise prior to formal 

speaking situations.  

 

Post-speaking: A Time for Reflection and Setting Goals  

 

Following speaking experiences, both formal and informal, it is important 

to have students reflect upon their performance. Their reflection, whether it 

is oral or written, should include the teacher, who can help them set 

personal goals for improving their speaking abilities. This type of reflective 

assessment and goal setting encourages critical thought. Some purposes 

for post-speaking activities are listed below.  

 

To reflect upon performance:  

 

Students who have opportunities to reflect upon their speaking 

experiences, in light of pre-determined criteria, grow in their abilities to 

speak effectively.  

 

To set goals for improvement:  

 

When students reflect upon their performance, they begin to recognize 

what they have done well and where they require improvement.  
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Some post-speaking scaffolds include:  

 

 Discussing or developing criteria for assessing a variety of speaking 

experiences.  

 Providing opportunities for students to talk, write, or represent in 

various ways their personal speaking strengths and needs (e.g., 

learning logs, teacher/peer conferences).  

 

When students have reflected upon their own speaking performance, 

peers may be invited to comment. Peers may comment through a 

structure similar to a writing conference and may give oral feedback, 

written feedback, or a combination of the two. Conferences may be guided 

by specific questions determined by the teacher or may take the form of 

conversation between peers. (Burns A. , 2001) 

 

1.3 SPEAKING PRACTICE 

 

Students improve their formal speech when teachers provide insights on 

how to organize their ideas for presentation. Students can give better 

speeches when they can organize their presentation in a variety of 

different ways, including sequentially, chronologically and thematically. 

They need practice in organizing their speech around problems and 

solutions, causes and results, and similarities and differences. After 
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deciding about the best means of organization, they can practice 

speeches with another student or with the whole class.  Teachers can also 

help students adapt their speeches and informal talks so as to correspond 

to the intended audience, the information to be communicated, and the 

circumstances of the occasion at which they will speak. The teachers can 

illustrate how well-known speakers have adapted their presentations in 

ways to suit these different circumstances. Teachers can enable learners 

to present ideas to individual peers, peer groups and entire classes of 

students. They can learn to speak on a subject of their own choosing or on 

teacher-assigned topics. Preparing for debates and participating in them 

help students to see both sides of various issues. Students also benefit 

from interviewing others and from participation in dramatic presentations. 

Students may enjoy speaking about their personal experiences.  

 

When given this opportunity, they can benefit from instruction in the 

elements of good story-telling. Both teachers and students can provide 

suggestions for students‟ speeches. In constructively criticizing others, 

learners can learn to apply criteria for good speech and employ tactful 

social skills. In doing so, they can increase and improve their own 

speaking skills. Students can also learn speaking and social skills by 

suggesting possible improvements to one another‟s practice speeches. 

Positive experiences in speaking can lead to greater skills and confidence 

in speaking in front of larger groups.(Trudy Wallace, 2005) 
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1.4 STYLES OF SPEAKING 

 

An important dimension of conversation is using a style of speaking that is 

appropriate to the particular circumstances. Different styles of speaking 

reflect the roles, age, sex, and status of participants in interactions and 

also reflect the expression of politeness. Consider the various ways in 

which it is possible to ask someone the time, and the different social 

meanings that are communicated by these differences. 

 

  Got the time? 

 I guess it must be quite late now? 

  What‟s the time? 

  Do you have the time? 

 Can I bother you for the time? 

 You wouldn‟t have the time, would you? 

 

Lexical, phonological, and grammatical changes may be involved in 

producing a suitable style of speaking, as the following alternatives 

illustrate 

 

 Have you seen the boss? / Have you seen the manager? (Lexical) 

 Whachadoin? / What are you doing? (Phonological) 

 Seen Joe lately? / Have you seen Joe lately? 
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Different speech styles reflect perceptions of the social roles of the 

participants in a speech event. If the speaker and hearer are judged to be 

of more or less equal status, a casual speech style that stresses affiliation 

and solidarity is appropriate. I f the participants are perceived as being of 

uneven power or status, amore formal speech style is appropriate, one 

that marks the dominance of one speaker over the other. Successful 

management of speech styles creates the sense of politeness that is 

essential for harmonious social relations.(Brown, 1978) 

 

2. NEGATIVE ISSUES THAT LIMIT THE DEVELOPMENT OF 

SPEAKING SKILL 

 

2.1 DIFFICULTIES IN SPEAKING 

 

According to (Ur, 1996), there are some problems faced by the learners in 

speaking activities. The problems include student inhibition, nothing to 

say, the low of participation, the theme to be spoken, and the use of 

mother tongue.  

 

2.1.1 STUDENT INHIBITION 

 

Speaking activities require a student to have all eyes on him and exposure 

to an audience can often give students stage fright. They may also be 

worried about making mistakes, being criticized or losing face in front of 

the rest of the class.  
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2.1.2 NOTHING TO SAY 

 

Another common problem is that students sometimes think they have 

nothing to say on a particular topic. In reality, they may be bored or feel 

that the topic is unrelated to anything they know. If this is the case, they 

will have no motivation to speak other than the fact that they know they 

should be participating in the speaking activity. Students often lack 

confidence in their speaking ability and feel they have insufficient 

language skills to express exactly what they want to say.  

 

2.1.3 THE LOW OF PARTICIPATION 

 

There will always be dominant students in an English class making it 

difficult for more reserved students to express themselves freely. 

Dominant students who interrupt frequently or who constantly look for the 

teacher's attention tend to create an environment in the ESL class where 

more timid students are quite happy to sit back and watch the lesson 

unfolding instead of participating.  

 

2.1.4 MOTHER-TONGUE USE 

 

Students who insist on using their mother tongue are students who are 

fearful of criticism and need to be encouraged to speak English. Students 
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must understand that they cannot revert to their mother tongue as this will 

take away precious speaking practice time during lessons and slow down 

oral progress. 

 

3. DIALOGUES TO IMPROVE THE SPEAKING SKILL IN THE ENGLISH 

LANGUAGE LEARNING 

 

3.1 CONCEPT 

 

The term dialogue is intended to imply a deeper level of analysis or 

explanation than that which concerns itself only with the surface meaning 

of talk as isolated expressions made by individuals. When we talk about 

dialogue, we are talking about the joint enterprise of talk, as a cumulative 

(building up over time) activity which is aimed at some purpose or other. In 

education, the purpose we are most often interested in is learning, in a 

rather broad sense. 

 

In classrooms such dialogue occurs in a variety of settings, including 

whole class work and group talk in group work contexts. Research 

indicates that the most effective sorts of dialogue 

 

1. Are often not reflected in classroom talk 

2. Are not simply question and response (IRF) exchanges, but 

are dialogic in nature 

http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Whole_Class
http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Group_Talk
http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Group_Work
http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Dialogic_Teaching
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3. Are mutually respectful, and involve exploratory talk which 

seeks to build a shared understanding between talk 

partners(Dialogue, 2010)  

 

3.2 IMPORTANCE 

 

English dialogues can be used in a wide variety of situations for learners. 

Use the dialogues provided as role plays to introduce new tenses, 

structures and language functions. Once students become familiar with a 

form through the use of a dialogue, they can use this as a model to 

practice, write and expand on their own.  

 

Using dialogues to help students develop their conversation skills is 

common practice in most English classes. Here are a number of 

suggestions of how to use dialogues in class, as well as links to dialogues 

on the site. One of the main advantages to using dialogues is that 

students are given a rubric as a basis on which they can then build. Once 

they have become comfortable using a dialogue, students can then go on 

to have related conversations building on their familiarity with the dialogue 

and the vocabulary specific to the situation. Dialogues can be used in 

many ways in a classroom. Here are a few suggestions for using 

dialogues in the classroom: 

 

http://oer.educ.cam.ac.uk/wiki/Teaching_Approaches/Group_Talk#Exploratory_Talk_and_the_Thinking_Together_approach
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 To introduce new vocabulary and help students become familiar 

with standard formulas used when discussing various topics 

 Use dialogues for role-plays 

 Have students write dialogues to test key vocabulary and language 

formulas 

 Have students memorize simple dialogues as a way of helping 

them improve their vocabulary skills 

 Ask students to finish a dialogue 

 Introduce dialogues as gap fill dictation 

exercises(businessenglishdialogues/a/b_dialogues.htm) 

 

3.3 DIALOGUE AS LANGUAGE PRACTICE 

 

Dialogues have always been used both as sources of input and as a way 

of structuring language practice (output). Under audiolingualism this 

practice function was tightly controlled. The basic procedure for dialogue 

practice was as follow: 

 

The students listen to a dialogue containing key structures to be focused 

on They repeat each line of the dialogue after the recording 

 

Certain key words or phrases in the dialogue are changed, and it is 

practice by the class. 

 

http://esl.about.com/od/listening/a/b_diclist.htm
http://esl.about.com/od/listening/a/b_diclist.htm
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 A range of choral and individual drills are used to practice forming the key 

structures 

 

Again, the advent of the communicative approach and the decline of both 

situational language teaching and audiolingualism heralded an emphasis 

on using language for real purposes. Dialogue now took a new role of the 

classroom. As it involves both a message communicator and a message 

recipient, dialogue provided the natural format in which communicative 

language use could occur.  

 

Another, more creative and less controlled, dialogue-based activity which 

gained in favor with the communicative approach, was the use of 

simulation and role-play. This was popular because it provided 

opportunities for students to use the language creatively and 

spontaneously in situations that mirror real-life ones. At the same time 

they were “safe” environments in which students could take risks, since 

the learners were not genuinely responsible for the effect of their 

utterances. Students may told what their role is, or given a role card after 

some planning time, perhaps in consultation who other students who have 

been given the same role, the students engage in dialogue with other 

learners who have other roles. Again the emphasis is in dialogue as a 

mean to achieving something (in this case agreement over whether or not 

a bridge should be constructed) rather than practicing specific language 

items for the sake of it.(Bilbrough, DIALOGUE ACTIVITIES, 2007) 
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3.4 DIALOGUES IN TEACHING SPEAKING 

 

Practicing dialogues has a long history in language teaching, not 

surprisingly, since language is essentially dialogic in its use and any 

grammar structure or lexical area can be worked into a dialogue with a 

little ingenuity. Dialogue practice also provides a useful change of focus 

from teacher led classroom interaction. Even in large class with fixed 

furniture, setting up pair work is not an insurmountable management 

challenge. 

 

First, the dialogue can be enacted by the teacher and a selected student; 

this is a useful way of demonstrating to the rest of the class how 

subsequent student-student pair work is to be performed. Also the teacher 

could set up a situation (for example a hotel reception), take one role 

herself (e.g. the receptionist), and with a volunteer 

 

Here are some ways of easing the memory demands of dialogue practice 

while student, improvise a dialogue in advance of the rest of the class 

doing the same in their pairs at the same time providing optimal conditions 

for the incorporation of new language items (Thornbury, How to teach 

Speaking , 2007) 
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3.5 DIALOGUE A S A MEDIUM OF INSTRUCTION 

 

So far we have been looking at the role of dialogue as a part of the content 

of language instruction-. But dialogue can aslo be viewed as the process 

of language instruction accorrding to this view, all learning is dialogic. That 

is, learnIing is joinly constructed through the ineractin berwwen the 

lesarner and a “better other” (whether parent,sibling,peer,teacher or 

supervisor) this prcess of joint construction is conducted largely or entirely 

through dialogue , and has occueres throughout the history of human 

interaction. The idea that language interaction between more proficient 

snd less proficient speakers were used extensively by proponents of the 

direct method. This was developed towards the end of the nineteenth 

century as a reaction to the more cerebral grammar translation approach . 

with a strict ban on either the teacher or the student using the mother 

tongue of the learners, teacher to student question and answer sessions 

were used extensively and were often set up in such a way as to 

challenge the learners to use the language items from the questions they 

gave 

 

More recently there has been increased interest what is called a dialogic 

pedagogy. This has been influenced by the writings of among others, Lev 

Vygotsky and Paulo Freire, in what is now commonly called socio-cultural 

learning theory. Vygotsky emphasized the idea that knowledge is socially 
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constructed through dialogue with more capable speakers. Frere‟s 

approach to teaching literacy in Brazil rejected the idea of learning being 

the transmission of a body of knowledge from teacher to learner, and 

stressed instead the idea that the content of learning will come out of a 

process of dialogue between both parties. 

 

So the question is initiated by the learner rather than by the teacher and it 

is motivated by the need to have a genuine question answered. 

 

In the language classroom, “scaffolded learning opportunities” can occur 

between student and teacher, or indeed between the students themselves. 

They may take place, in fact, in any situation where there is a difference in 

level, however minimal between speakers. Some advocates of dialogic 

pedagogy would argue however that in classroom heavily influenced by 

the communicative approach, where there is an emphasis on extensive 

student-to-student dialogue, the importance of student –to-teacher 

dialogue has sometimes been overlooked.(Bilbrough, DIALOGUE 

ACTIVITIES, 2007) 

 

3.6 DIALOGUES FOR PRODUCTIVE USE 

 

The use of dialogue as a way of promoting interactive talk, this does not 

mean that the learners are simply left to talk without any opportunities for 
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reflection or a focus on form. Dialogue activities aim to encourage 

speaking but they also aim to encourage thinking about speaking 

 

3.6.1 PLANNIG TIME 

 

Incorporating planning stage before learners engage in dialogue can help 

to build a bridge between the learners‟ passive knowledge and their 

capacity to use this knowledge in spontaneous speech. Learners often 

encounter difficulties when trying to naturally incorporate recently learnt 

language items into meaning-focused exchanges. By asking them to write 

a dialogue using a particular set of language items, we effectively “slow 

down” the process of speech and create opportunities for more reflective 

language use. If learners are asked to construct a dialogue in pairs or 

small groups before they perform it, there is the opportunity for peer 

teaching of language to occur. Also, producing a written version of the 

dialogue activates both the written and spoken form of the language 

included. 

 

On the other hand, there will also be advantages in sometimes 

encouraging learners to enter into dialogue spontaneously, without asking 

them to plan the content at all. This, after all, reflects the circumstances in 

which the learners‟ real-life dialogues will occur. Providing the learners 

with practice in spontaneous interaction in the classroom should help to 
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equip them with the skills they need to interact in such a way in the real 

world. 

 

3.6.2 TALKING TIME 

 

Productive dialogues fall into two basic categories, those that have been 

pre-scripted, and those that have not. With pre-scripted dialogues, the 

learners are not really communicating anything new, so they cannot be 

expected to keep mindlessly, repeating the same dialogue in the same 

way. Varying the tasks which the learners are expected to do with the 

dialogue can help to maintain interest and motivation. For instance 

learners can be asked to: 

 

 Change the audience (perform the dialogue to different pairs or 

groups ) 

 Change the style (perform their dialogue so that it is whispered or 

shouted, or as if they are very tired, or very old etc.) 

 Change the context (perform the dialogue whilst walking down the 

street, eating breakfast or passing a ball to each other etc.) 

 Increase the challenge (try to perform the dialogue without looking 

at the text, or very quickly, or without looking at ache other etc.) 

 Modify the contents (perform the dialogue with one or two changes 

in the lines) 
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 Expand out (perform the dialogue to include a few line that came 

before or after it) 

 

In the case of more spontaneous dialogues, a motivating topic for 

discussion should ensure that the students are actively engaged. Students 

are far more likely to want  

 

To enter into dialogue if there is a genuine purpose to the interaction and 

they are not simply talking for the sake of it. 

 

There may be occasions, in monolingual classes, where the students 

break into the mother tongue during dialogue activities. This may be 

indicative that their task is too challenging for the current level and a 

simpler task can be given. Or it may show that the importance of trying to 

perform dialogue in English needs to be discussed with the whole group. 

Using the mother tongue of the class, if necessary, you can emphasize the 

usefulness of the effort involved in finding the words in English (as long as 

it is not too frustrating). 

 

As with pre-scripted dialogues, regular swapping of partners will also be 

useful with more spontaneous dialogues. Engaging in a similar dialogue 

on a number of occasions with different people can enhance performance 

and confidence, and vocabulary range and overall accuracy may increase 

each time. This repetition of dialogue may occur during one lesson or as a 
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thread which occurs over a number of classes. Of course, repeating a 

dialogue too many times will have a negative effect on how motivating it is, 

and the process works best when it is interspersed with brief periods or 

planning or reflection. 

 

3.6.3 REFLECTION TIME 

 

Instead of asking learners to think about the language content of dialogues 

before engaging with them, another approach is to encourage reflection 

afterward. Sometimes having a dialogue with someone is a useful way of 

raising awareness about the need for input. For the teacher it is also an 

opportunity to observe issues of pronunciation, vocabulary range and 

accuracy  

 

One way of encouraging reflection is to ask the students to comment in 

pairs or small groups on what was said or how it was expressed. How 

successful did they feel they were in communicating what they intended 

to, and /or in speaking accurately. This can help to reinforce the forms of 

language items which, up to that point, may have been processed only for 

their meaning  

 

Another way is for the teacher to monitor dialogues carefully and make a 

note of interesting, effective or incorrect language use by the students. 
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These can be written up on the board exactly as they were said or in 

reformulated versions, the students are then asked to analyze or correct 

each utterance, or to remember who they think each one was said 

by.(Bilbrough, Dialogue Activities ) 

 

3.7 SOME GENERAL KEY POINTS IN PRESENTING DIALOGUES 

 

We should keep in mind that dialogues are useful source of materials to 

present the functional language and students mostly enjoy working on 

them when they are presented appropriately. We can either teach new 

vocabulary or stress on the pronunciation or focus on a language item with 

the help of dialogues regardless of learner‟s ages and levels. To get 

learners‟ attraction and teach the target point, here are some general 

principles that we can implement in the classroom. Teachers, of course, 

do not have to rely on these steps; they can adapt and change them 

depending on the levels of learners and their intentions etc.  Here are the 

steps and activities that can be followed while teaching dialogues. 

 

Before presenting the dialogue 

 

Teach new words and structures (vocabulary and grammar). 

Set the scene for the dialogue. (Using some materials such as stick figure 

drawings on the blackboard, flannel board figurines, or puppets, or the 

illustrations in the student‟s book) 
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While presenting the dialogue 

 

Read the dialogue at normal speed, once or twice, indicating the different 

speakers as you read. As you read different exchanges, you may change 

your voice, change your position, use facial expressions and gestures or 

point to the figurines, pictures or drawings.  

 

If the books have CDs or cassettes, let students listen to the dialogue a 

few times so that they can hear the native speakers.  

 

Read the dialogue again, sentence by sentence and have the students 

repeat each sentence after you in groups and individually. Split up long 

sentences for easier repetition, but remember to put the sentences 

together again. 

 

Students open their books and read the dialogue aloud. Three or four 

individual pairs/groups of students should be asked to read. Be ready to 

do any pronunciation work at this stage, at the end when students finish 

reading the dialogue. 

 

Ask questions on the dialogue. These questions should test the students‟ 

understanding of the meaning of the dialogue.( Books open or closed.) 

 

Put key words (cues) or visuals for the dialogue on the board. These 

should be content, not structure words. Get students, books closed, to 

reconstruct the dialogue from these key words.  
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Mime or various visual aids can be used instead of, or in addition to key 

words. Three of four individual pairs of students should be asked to 

reconstruct the dialogue like this. 

 

Give cues for substitutions in the dialogue. Remember that the 

substitutions must fit in with the sense of the whole dialogue. Students 

should also be encouraged to use their own substitutions. We do this step 

to show that the pattern is not always used in the situation given in the 

dialogue. 

 

After presenting the dialogue 

 

Get students to continue where the dialogue stops. (a writing or speaking 

activity) 

 

Get students, working in groups, to compose other dialogues arising from 

the situation of the dialogue (group work, collaborative working). 

 

Gradually erase is another exercise that students enjoy. Teacher puts the 

dialogue on the board and erases a few words each time. This continues 

until it is totally erased. Dictate the dialogue and check the 

spellings.(Lavery, 2006) 
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4. DIALOGUES TO TEACH THE SPEAKING IN THE ENGLISH 

LEARNING 

 

4.1 DIALOGUES ACTIVITIES 

 

4.1.1 CHUNKS OR CARDS 

 

Learners work in pairs to have a dialogue and each has a set of cards with 

useful expressions on them, such as by the way, speaking of which, etc. 

The idea is to include as many of these features into the conversation as 

naturally as possible as it develops, adding the card to a discard pile each 

time it is used. This can be turned into a game – the first person to discard 

all their cards is the winner. 

 

 Students are put into pairs or groups with each student a set of card 

 These cards have various expressions on them –these can be used 

according to what the teacher want to concentrate on 

 Students have a discussion and picking up one card. 

 Students start the dialogue in pair(Thornbury, How to teach 

Speaking , 2007) 

 

4.1.2 PICTURE AND WORD CUES 

 

 To ease the memorizing load, the script of the dialogue can be 

represented on the board either in the form of drawings or word prompts. 
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The drawings need to be very sophisticated – they are simply there as a 

memory aid. As the learners become more proficient at the dialogue, the 

prompts can be erased one by one. 

 

 Here are different ways of presenting picture and word cue: 

 Students look at a picture that provides the dialogue context. Ask 

students what they think the people are saying. Repeat back in 

correct English what the students generate. 

 Students listen to the dialogue and report what they hear 

 Students are given the text of the dialogue. Let them listen to the 

dialogue again, this time reading it as it is presented. 

 The teacher explains and demonstrates meanings. 

 Students repeat the dialogue in unison. You can divide the class in 

two halves for further practice. Or you can be one speaker, and the 

students can be the other speaker. 

 Students practice the dialogue in pairs(Thornbury, How to teach 

Speaking , 2007) 

 

4.1.3 DISSAPEARING DIALOGUE 

 

The text of a dialogue is written on the board (or is projected using an 

overhead projector). Learners practice reading it aloud in pairs (either 

open or closed), and then the teacher starts removing sections of it. 
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Initially these sections may be simply individual words, but then whole 

lines can be removed. By the end of the activity, the dialogue has moved 

from the board into learners‟ memories. They can then be challenged to 

write it out from memory.(Thornbury, How to teach Speaking, 2007) 

 

Copy on to the board any course book dialogue, or an invented one 

 

A: What are you doing after school today? 

B: I‟m going to the beach for a game of football. How about you? 

A: Nothing special. Can I go with you? 

B: Sure. We‟re going by bus. We‟re meeting at the bus-stop 

A: Ok, great. See you there. 

B: Right, but don‟t be late! I‟m not waiting for you again. 

 

Students practice in pairs. Then erase a few words, replacing each one 

with a line to indicate that something is missing. By choosing carefully 

which words you rub out, you can focus specifically on verb forms, 

auxiliaries, articles, adjectives, etc. or just keep it general, e.g. 

 

             A: What ___ you doing after ___ today? 

B: I __ going to ___ beach for _ game of football. ___ about you? 

A: Nothing _____. Can I ___ with you? 

B: Sure. We‟re ___ by bus. We‟re meeting at ___ bus-stop 

A: Ok, ___. See you ____. 

B: Right, ____ don‟t be late! I‟m not waiting ___ you again. 
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Students swap roles and do it again, perhaps using a different mood as 

suggested in the last chapter. Then erase a few more words. Try to leave 

a few key words each time so they can make some sense of it. 

 

If you‟re really feeling sadistic you can reduce it further or ask them to do it 

without any help whatsoever!(Seligson, HELPING STUDENTS TO 

SPEAK, 1997, págs. 39-40) 

 

4.1.4 DIALOGUE BUILDING 

 

The dialogue is not presented to the learners but it is elicited from them, 

line by line using visual and verbal prompts (Thornbury, How to teach 

Speaking, 2007) 

 

 Draw two “talking heads” on the board. Ask the class what their 

names are and write the best ones under the heads. 

 

 Write the first line of the dialogue as a prompt: what / do last night? 

Use a slash as a regular system to signal that some words are 

missing and make sure students know this. Try to elicit the first line 

in full: what did you do last night. Students can usually come up 

with what do you do? So elicit or teach them the past tense form 

did. Drill as necessary 
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 Then focus on the answer. From the prompt put elicit/teach I went 

out. Drill the question and answer between students, then move on 

to the next line where did you go? 

 

 Build up the whole dialogue, pausing after every two lines to get 

students to practice the whole thing in pairs from the beginning 

again, one as Tom, the other as Nicole, and then swap roles. When 

you reach the name of the film she saw and replaces it on the 

board with the name. 

 

 You can keep going indefinitely e.g. what was it like and eliciting an 

opinion, then what did you do after that? 

 

 When students have practiced the whole dialogue and played both 

roles, ask them to remember and write it in pairs, and then put the 

correct version of the board for them to check their work. 

Alternatively, elicit it line by line straight onto the board for them to 

copy. Ask students to spell any tricky words 

 

 Students can then try to personalize the dialogue, asking first you 

and then each other about last night(Seligson, HELPING 

STUDENTS TO SPEAK , 1997) 
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4.1.5 CONTENTS CHART 
 

WORKSHOPS DIALOGUE ACTIVITY  CONTENTS 

1  PRE-TEST   

2 DISAPPEARING 
DIALOGUES 

TALK ABOUT SOMEONE’S 
PERSONALITY 

3 PICTURE AND WORD 
CUES 

TALK ABOUT SOMEONE’S 
PERSONALITY 

4 CHUNKS OR CARDS TALKING ABOUT FOOD 

5 DIALOGUE BUILDING TALKING ABOUT FOOD 

6 REVIEW OF THE TOPIC 
ABOUT PERSONALITY  

TALK ABOUT SOMEONE’S 
PERSONALITY 

7 REVIEW OF THE TOPIC 
ABOUT FOOD 

TALK ABOUT SOMEONE’S 
PERSONALITY 

8  POST-TEST 

 

5. APPLYING DIALOGUES IN ORDER TO IMPROVE THE SPEAKING 

SKILL IN THE ENGLISH LANGUAGE LEARNING 

 

5.1 WORKSHOP 1: 

 

Topic:  PRE-TEST 

 

Objectives: To diagnose students‟ level of the speaking skill 

Students’ Level: Intermediate 

Time: 80 min 
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Presentation: 

 Teacher explains students that the test  is going to be the same as 

was taken before to start the intervention 

 

 Teacher indicates to students about the parts of the test and 

explains in a quickly way what is the test about  

 

Practice:  

 students develop the test 

 

Resources/ materials:  

 recorder 

 test 

 paper 

 

5.2 WORKSHOP 2: 

 

Topic:  TALKING ABOUT PERSONALITIES 

 

Objectives:  

-Teacher: to guide students to practice through dialogues 

-Students: To describe someone‟s personality according to the dialogue 

Students’ Level: Intermediate 
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Time: 80 min 

 

Starting activity:  

 The  Song you‟re beautiful 

 ss listen and should find adjectives related to personality 

 

Presentation:  

 Teacher starts reviewing vocabulary and grammar structure of the 

dialogue of personality through worksheets  

 

 Next, teacher shows to students the dialogue in a sheet of paper, 

and then they repeat it chorally and practice it reading aloud in pairs 

during 15 minutes 

 She explains about the dialogue activity Disappearing dialogues 

 

Practice:  

 After that, she writes the dialogue on the board and starts removing 

sections of it, initially words and after the whole lines. 

 Then ask each student to continue saying the dialogue and 

remembering the word or phrase removed. 

 Also she asks ss to write it out from memory.  

 Students practice the dialogue and swap roles and do it again. 
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Assessment: 

 Teacher can assess students‟ development through observing them 

working in the dialogues, checking with the checklist. 

 Finally the lasts 15 min, teacher makes a feedback and asks some 

questions related to the class. 

 

Resources/ materials:  

 Book “ENGLISH”LEVEL 3  

 Worksheets 

 Board 

 Markers 

 

DIALOGUE 1 

 

A: Who‟s that? 

B: He‟s my classmate 

A:  What‟s his name?  

B: Adam 

A: He looks really cool  

B: Yes, and he‟s pretty outgoing 

A:  He looks a little shy 

B:  No, he‟s not, he is a fun person 

A: Really? 
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B:  Yes, and also he‟s so smart 

 

5.3 WORKSHOP 3: 

 

TOPIC: DESCRIBE SOMEONE’S PERSONALITY 

 

OBJECTIVES: 

 

-Teacher: to guide students to practice speaking through dialogues  

-Students: To describe someone‟s personality using picture and word cues 

 

Students’ Level: Intermediate 

 

Time: 80 min 

 

Starting activity:  

 The  Song you‟re beautiful 

 ss listen and should find adjectives related to personality 

 

Presentation:  

 Teacher explains the instructions of the dialogue activity “Picture 

and word cues” Students look at a picture that provides the 

dialogue context (describe someone‟s personality).  
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 She shows them some pictures related to the dialogue and asks 

students what they think the people are saying.  

 Then, she explains grammatical structure and demonstrates 

meanings about personality traits and simple present before they 

practice the dialogue 

 

Practice:  

 Students listen to the dialogue and report what they hear and are 

given the text of the dialogue in a sheet of paper 

 After, teacher lets them listen to the dialogue again, this time 

reading it as it is presented. 

 Students repeat the dialogue in unison, then the class is divided in 

two halves for further practice. And then they practice the dialogue 

in pairs 

 

Assessment: 

 Teacher can assess students‟ development through observing them 

working in the dialogues, checking with the checklist. 

 Finally the lasts 15 min, teacher makes a feedback and asks some 

questions related to the class. 

 

Resources/ materials:  

 Book “ENGLISH “LEVEL 3  
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 Worksheets 

 Pictures 

 Matching cards 

 Poster 

 

DIALOGUE 2 

 

A: Did you have the chance to meet the new manager?  

B: Mary? Actually no have you? 

A: Not yet 

B: Well everyone says she‟s an easygoing person 

A:  That‟s nice but she looks too shy 

B:  I don‟t think so, and what about you? 

A:  I‟m not shy at all. I‟m very outgoing  

B:  Ok and yes you are  

 

5.4 WORKSHOP 4: 

 

TOPIC: TALKING ABOUT FOOD 

 

OBJECTIVES: 

-Teacher: to guide students to practice speaking through dialogues  

-Students: To talk about food in a dialogue through chunks or cards 
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Students’ Level: Intermediate 

Time: 80 min 

Starting activity:  

 A crossword of food  

 

Presentation:  

 Teacher start reviewing vocabulary and grammar structure of food 

and grammar of how many and how much through flash cards and  

worksheets 

 Then, teacher explains the instructions of the dialogue activity 

“Chunks or cards”, students  work in pairs 

 

Practice: 

 Teacher gives them a set of cards with useful expressions about 

the dialogue of food. 

 The students start ordering the dialogue with the cards they have, 

practicing in pairs and then and swap roles. Also they have to write 

it. 

 

Assessment: 

 Teacher assesses students‟ development through observing them 

working in the dialogues, checking with the checklist. Also she asks 

students to personalize the dialogue in pairs to the rest of the class. 
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 Finally the lasts 15 min, teacher makes a feedback and asks some 

questions related to the class. 

 

Resources/ materials:  

 Book “ENGLISH “LEVEL 3  

 Worksheets 

 Pictures 

 Flash cards  

 

DIALOGUE 3  

A: I‟m starving  

B: Me too 

A: I‟m in the mood for pizza.  

B: Ok, let‟s prepare it  

A: No problem and what do you need? 

B: First, turn on the oven please. Now let‟s prepare the dough and form 

it into a circle like this 

A:  And then? 

B: Next spread some tomatoes, shredded cheese and bacon around 

the dough 

A: OK what else? 

B:  After that, sprinkle oregano 

A: Are you sure about this? 
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B: Relax and finally, bake the pizza in the oven 

A:  Ok I‟ll trust in you 

B: Sure 

 

5.5 WORKSHOP 5: 

 

TOPIC: TALKING ABOUT FOOD  

OBJECTIVES: 

-Teacher: To guide students to practice speaking through dialogues  

-Students: To talk about food through dialogue building 

Students’ Level: Intermediate 

Time: 80 min 

Starting activity:  

 A game to practice countable and uncountable nouns 

Presentation:  

 Teacher starts reviewing vocabulary and grammar structure of 

countable and uncountable nouns and grammar of there is and 

there are and expressions of quantity pictures and worksheets. 

 Then she creates the scene of thedialogue showing the characters 

and also she writes the first line of the dialogue as a prompt on the 

board using a slash as to signal that some words are missing. 

 After that students try to elicit the first line and so on. They build up 

the whole dialogue and practice it, taking the roles and then swap 

roles. 
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Practice: 

 They start practicing it, taking the roles and then swap roles. 

Teacher asks them to remember and write it in pairs, and then she 

puts the correct version of the board for them to check their work 

Assessment: 

 Teacher assesses students‟ development through observing them 

working in the dialogues, checking with the checklist. Also she asks 

students to personalize the dialogue in pairs to the rest of the class. 

 Finally the lasts 15 min, teacher makes a feedback and asks some 

questions related to the class. 

Resources/ materials:  

 Book “ENGLISH “LEVEL 3  

 Worksheets 

 Pictures 

 Flash cards  

 

DIALOGUE 4 

A: Could you go to the supermarket for me? 

B: Ok mom I‟ll go… Is there a shopping list? 

A: No but I‟ll tell you what I need…. Like bread, eggs, milk, juice 

cheese  

B: Wait mom please! Slow down… How much bread do you want and 

how many eggs? 
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A: One loaf of bread and not many eggs, I think 5 it‟s ok 

B: How much Juice and cheese? 

A:  A bottle of juice and just one cheese  

B: Ok mom I‟ll be back soon  

A: Thanks a lot  

 

5.6 WORKSHOP 6: 

TOPIC: REVIEW OF THE TOPIC TALKING ABOUT PERSONALITY  

OBJECTIVES: 

-Teacher: To make a review about the topic personality  

-Students: To remember and be able to describe someone‟s personality  

Students’ Level: Intermediate 

Time: 80 min 

Starting activity:  

 A game to talk using negative and positive adjectives of personality  

Presentation:  

 Teachers makes a review about the dialogues of personality and 

students can ask some questions about it as a feedback 

 She explains again about the learned topics 

Practice: 

 Teachermakes students practice more the dialogues studied  

 Also remember the grammar and vocabulary of workshops 2-3. 
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Assessment: 

 

 In order to seestudents‟ knowledge and understanding about the 

topic of personality she takes a quiz related to the grammar, 

vocabulary and some expressions of the dialogues learned about 

workshops 2-3. 

Resources/ materials:  

 Book “ENGLISH “LEVEL 3  

 Worksheets 

 Dialogues 1-2 

 Posters 

5.7 WORKSHOP 7:  

TOPIC: REVIEW OF THE TOPIC TALKING ABOUT FOOD 

OBJECTIVES: 

-Teacher: To make a review and feedback about the topic food  

-Students: To remember and be able to talk about food 

Students’ Level: Intermediate 

Time: 80 min 

Starting activity:  

 A game to remember vocabulary of food 

Presentation:  

 Teacher makes a review about the dialogues of food and students 

can ask some questions about it as a feedback. 
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 She explains again about the learned topics 

 

Practice: 

 Teacher makes students practice more the dialogues studied  

 Also remember the grammar and vocabulary of workshops 4-5. 

 

Assessment: 

 

 In order to see students‟ knowledge and understanding about the 

topic of personality she takes a quiz related to the grammar, 

vocabulary and some expressions of the dialogues learned about 

workshops 4-5. 

Resources/ materials:  

 Book “ENGLISH “LEVEL 3  

 Worksheets 

 Dialogues 3-4 

 Posters 

 

5.8 WORKSHOP 8: 

Topic:  POST-TEST 

Objectives: To see students‟ level of the speaking skill 

Students’ Level: Intermediate 

Time: 80 min 
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Presentation:  

 Teacher explains students that the test  is going to be the same as 

was taken before to start the intervention 

 Teacher remember to students about the parts of the test and 

explain in a quickly way what is the test about  

 

Practice:  

 ss develop the test 

 

Resources/ materials:  

 recorder 

 test 

 paper 
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5. ASSESMENT OF THE EFFECTIVENESS OF DIALOGUES ON THE 

SPEAKING SKILL 

 

5. 1 ASSESSMENT WORKSHOPS 

 

CHECKLIST FOR MONITORING SKILL DEVELOPMENT  

(SPEAKING THROUGH DIALOGUES) 

Date:  

Content:  

Activity:  

 

 Degree of Completion and Development 

Understanding dialogues Producing and speak the dialogues 

Comprehension Coherence Interaction Grammar 
and 

vocabulary 

Pronunciation Fluency 

Student 1       

Student 2       

Student 3       

Student 4       

Student 5       

Student 6       

Student 7       

Student 8       

Student 9       

Student 10       
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f. METHODOLOGY 

 

1. DESIGN OF THE RESEARCH 

 

This project is an action or quasi-experimental research because it is not 

an experimental research but through it can be approximated to the results 

of it, in situations where absolute control and manipulation of variables is 

not possible. The structure of quasi-experimental designs involves using a 

posttest only design or pretest-posttest one. 

 

Also action research is an enquiry, undertaken with rigor and 

understanding so as to constantly refine practice; the emerging evidence-

based outcomes will then contribute to the researching practitioner‟s 

continuing professional development. Research is about generating new 

knowledge. Action research creates new knowledge based on enquiries 

conducted within specific and often practical contexts. In addition it will 

help with the professional development, that is, help the researcher in his/ 

her professional life. 

 

Action research has become more popular as a mode of research among 

practitioners. It is a quasi-experimental or transversal model because the 

following reasons: 
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It is transversal because this kind of research study a phenomenon in a 

concrete and temporary moment so that, the variable effect or dependent 

variable is measured in just one moment.  It is a kind of design in which it 

is possible to make a comparison before applying the intervention plan 

and after concluding it. The emerging evidence-based outcomes will then 

contribute to the researching practitioner‟s continuing professional 

development (Koshy V. , 2005) 

 

Action research is a process of study done by systematically collecting 

data on one‟s everyday practice and analyzing it in order to draw 

conclusions about a determined problem. It can be undertaken by 

undergraduate and postgraduate students, assisted or guided by 

professional researchers, with the aim of improving their strategies, 

practices and knowledge of the surroundings within which they practice.  

 

This work will use the research spiral cycles proposed by Kemmis and 

McTaggart since the process is likely to be more fluid, open and 

responsive. It includes planning, acting and observing, and reflecting 

suggests. The researcher starts from a detected problem, plans an action 

in order to solve that problem, he /she applies the strategy proposed, and 

reflects about the possible outcomes after finishing the intervention stage 

which will be reported in the thesis work.  
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2. METHODS 

 

In the present research work the following methods will be used:  

2.1 COMPREHENSIVE METHOD: This will be used as a means to study 

the Speaking skill in teenagers of 16 and 17 years old and how it is 

developed or taught. It will also help to understand the importance of 

speaking in the English language learning process. 

 

It is important to know that by analyzing the development of the speaking 

skill it will possible to understand the best way that it should be taught into 

the English class. This method will facilitate this analysis and it will 

improve the speaking skill by the application of Dialogues during a period 

of time that let the researcher get effective results.  

 

To make a theoretical relation between dialogues with the development of 

the speaking skill, the researcher will use the analytic and synthetic 

methods.  

 

2.2 ANALYTIC METHOD: This method will help to know more about the 

benefits of dialogues to improve the speaking skill of the children who will 

participate in the project.  
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It will also be useful to analyze the data gathered by the researcher during 

the action stage, where there will be some instruments like an observation 

guide which will include indicators that will show how children are 

improving in their B into the English language process.  

2.3 SYNTHETIC METHOD: It will help in the right understanding of the 

core problem in the speaking skill in the students of 16 to 17 years old, 

which will help the research to synthesize the models of dialogues that are 

appropriate and are useful to improve the speaking skill in the students. 

 

To determine the negative aspects that limit the development of the 

speaking skill in students the researcher will use the participative 

diagnostic method. 

 

2.4 PARTICIPATIVE DIAGNOSTIC METHOD: It will let the real situation 

of the speaking skill in the students of second year of Bachillerato in a 

determined moment. Also it will let start knowing the specific limitations 

and difficulties that they have in this skill and it will let the researcher 

correct this reality by applying new strategies through the implementation 

dialogues  as a possible solution that will help the pupils into the English 

Language process. 

 

To select the appropriate A to improve B the proactive method will be 

used:  
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2.5 PROACTIVE METHOD: This is useful to identify the difficulties that 

students have in the speaking skill and to determine the improvements 

that the application of dialogues have and which will help to solve the 

problem found in this SKILL. It will let select the best models or 

alternatives that dialogues have in order to improve the students‟ 

limitations in the speaking skill into the English language process. 

2.6 WOKSHOPS METHOD: It is a practical alternative that will help the 

researcher to plan and apply the contents that will be useful to work 

through the application of Dialogues, so students are able to solve their 

limitations and be more active learners into the English learning process. It 

will also help to state specific objectives for each workshop which are 

directly related to the improvement of students‟ limitations in the speaking 

skill and they will let get better outcomes in the new strategies used in this 

intervention.  

 

Finally to assess the every workshop the researcher will use 

comprehensive assessment method: 

 

2.7 COMPREHENSIVE ASSESSMENT METHOD: It will be useful to 

assess the students‟ outcomes after every session that the researcher will 

develop through the application of the Dialogue strategies and it will be 

checked in the observation guide which will include items that let the 
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researcher specifically detect the students‟ improvements in the 

development of the speaking skill. 

 

3. TECHNIQUES AND INSTRUMENTS 

 

Through the different methods used in order to gather information and 

follow the students‟ performance, the researcher will be able to analyze all 

the changes of the students and mainly see the improvement of them. To 

do this she will select different techniques as a tool of see students‟ 

progress and gathering data 

3.1 INTERVIEW: This instrument was used in order to gather information 

about students‟ age and most importantly to determine the difficulties 

students have in the English language learning, this tool was so useful for 

the researcher in order to set the theme of the research project. 

 

3.2 PRE-TEST: This instrument is going to be applied in order to diagnose 

the students‟ level and management in the speaking skill, this instrument 

will be used before starting with the action stage. This test will contain 

questions about all the dialogues that will be applied in the intervention 

and also it will be record. 

 

3.3 FIELD DIARY AND NOTES: the researcher will use this instrument to 

follow the students‟ performance and their improvement in speaking and 
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also the researcher will use at the end of each session a brief discussion 

about all the things that will happen in the class, all of this as a way of 

detecting students‟ appreciations and as a feedback too. 

 

3.4 OBSERVATION: The researcher will carefully observe students‟ 

performance during lessons. During the project she is going to use the 

instrument of checklist in order to determine and analyze the students‟ 

behavior and progress in the speaking skill. It will include the specific 

objectives that will measure the students‟ improvement that helps her to 

investigate, analyze and reflect upon their findings when the project comes 

to an end. 

 

3.5 POST- TEST: This instrument will use the researcher to gather 

quantitative data, and also to see the students‟ improvement during all the 

action period. The oral test that will be applied by the researcher will be 

the same as was evaluated at the beginning of the process in the 

diagnose stage. 

 

3.6 VIDEO RECORDING: This technique the researcher is going to apply 

in order to record the oral test and some workshops to see the student‟s 

progress during them. Also it will help the researcher to present evidence 

about the action stage. 
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4. PROCEDURES 

 

The action research work process will include the following stages: 

 

4.1 INVESTIGATION 

 

To start with the development of the project the researcher is going to 

apply an oral test in order to measure the student‟s management of the 

speaking skill. In this way the researcher could see the difficulties that 

students can have at the beginning of the process and how they are going 

to improve through to the phase of acting. 

 

4.2 PLANNING 

 

Design a set of dialogue activities to be applied as an alternative of 

solution to the difficulties of the students in speaking .The contents that 

are going to be applied are different important dialogues that students may 

use in the real life, in each session these dialogues will vary and also the 

dialogue activities used by the researcher. 

 

4.3 ACTING 

 

The researcher is going to apply Dialogue as an effective technique of 

helping students of 2nd grade of Bachillerato group “B” with the problems 

they have with speaking, during one month and half, in a total of 8 
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workshops of 80 minutes each one, and 4 sessions per week. In addition 

in this step the researcher is going to teach two contents in which the 

students can learn new ways of communicating orally and at the same 

time practice their speaking. In this period of time students are going to be 

exposed to 4 different dialogues activities and it will help them to develop 

their speaking skill. 

 

 She is going to pre- teach vocabulary and grammar and then she 

will present students the dialogues and explain them the 

instructions of the dialogue activity for this day. 

 Next, students make in pairs and recall part of the dialogue.  

 After that, they interchange roles 

 Then, they reconstruct the dialogue and will make their own change 

but relating to the topic.  

 Also the researcher at the end of each session will make a 

discussion in order to see students‟ feelings and take notes about 

the class. 

 

4.4 REFLECT 

 

The researcher will evaluate and analyze the results and findings gotten 

during the action period.  It is important to make a critical reflection about 

upon the process and outcomes that the researcher will want to overcome 
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in order to realize if the applied technique (Dialogues) was effective and 

suitable to help the student to improve in the Speaking skill.  

 

4.5 DISSEMINATION 

 

In this final step the researcher will demonstrate the students‟ 

improvement regarding the speaking skill and the sub skills that she wants 

to develop with them. In order to demonstrate it and also a s a way of 

showing the students‟ progress to teacher and authorities of the high 

school the researcher will show the practical results of the research 

through a role-play class demonstration, in which the students should 

dramatize the different thought dialogues showing their ability, 

improvements and  correct management of the speaking skill. 

 

5. POPULATION 

 

The population that is going to be part of this research is a total of 10 

students who belonged to the 2nd year of Bachillerato group “B” of Pio 

Jaramillo Alvarado high school, and who are between 16 to 17 years old. 

 

 

 

 

 

AGE WOMEN  

16 4 

17 6 

TOTAL 10 
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g. TIMELINE 
 

 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Project 

presentation
x

Appointment of 

the teacher 

advisor

x

Project approval x

Appointment of 

the thesis 

director

x

Application of 

the instruments
x

Act  observe x x x x x x x

Data 

organization and 

tabulation

x x x x x x x

Interpreting and 

Reflecting
x x x x x x

Writing up and 

reporting
x x x x x x

Presenting the 

thesis report
x x x x x

Thesis revision x x x x x x x x x x

Thesis 

presentation
x

Thesis appoval x

Submission of 

the folders
x x x x x

Private review x

Corrections x x x

Public 

presentation and 

incorporation

x

Jul. Sep.

Th
es

is
 p

ro
ce

ss
P

ro
je

ct
In

te
rv

an
tio

n/
 

ac
tio

n
P

ha
se

s

ACTIVITIES

2015

Aug. Jan. Feb. Mar. Apr. May.Oct. Nov. Dec.

2014

Feb. Mar. Apr. May. Jun.
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h. BUDGET AND FINANCING 

 

1. RESOURCES 

 

1.1 Human 

 

 Researcher Allison Viviana Yaguana Abad 

 Students of 2nd year of Bachillerato at “Pío Jaramillo Alvarado” 

high school 

 

1.2 Material 

 

Technological Implements 

 

 Computer 

 Flash memory 

 

Office Implements 

 

 Printer 

 Copies 

 Pen 
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2. BUDGET 

 

 

MATERIALS PRICE 

              Office materials 300 

Class materials 100 

transportation 150 

copies 200 

TOTAL 750 

 

3.  FINANCING 

 

All the expenses used during this research project will be financed by the 

researcher.   
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ANNEXES 

1. APPENDIX  1. 

 

INTERVIEW 
 

 

 

 
 

UNIVERSIDAD NACIONAL DE LOJA. 

ÁREA DE LA EDUCACIÓN EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE CAREER 

INTERVIEW TO STUDENTS 
 

I am a student of 7
th
 Module “A” of English Language Career at the Universidad 

Nacional de Loja; I ask you please answer the following questions that will be really 
important in order to carry out my research project. 
 
Age: ……………………………………… 
 

1. Do you like the subject of English? 

Yes (      )                               No (      )    
 
Why?  
............................................................................................................................
............................................................................................................................ 
 
 

2. Do you consider that the subject of English is important?  
 

Yes (      )                               No (      )    
 

Why?  
 
............................................................................................................................
............................................................................................................................ 
  

3. What activities do you enjoy doing in English? 
 

Listening songs(      )                               
Making dialogues(      )                               
Writing texts(      )                               
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Reading texts      (      )                               

Why?  
……………………………………………………………………………………
…………………………………………………………………………………..… 
 

 
4. Regarding the English subject. Which are the skills that are easy 

for you? 

Reading comprehension (      )                               
Listening (      )                               
Speaking (      )                               
Vocabulary (      )                               
Grammar (      )                               

 
Explain…………………………………………………………………………………
……………………………………………………………………………...………… 
 
 

5. Regarding the English subject. Which are the skills that are 
difficult for you? 

Reading comprehension (      )                               
Listening (      )                               
Speaking (      )                               
Vocabulary (      )                               
Grammar (      )                               

 
 

Explain…………………………………………………………………………………
………................................................................................................................. 
 
 

6. In your opinion. What is the most difficult aspect in learning a 
new language? 
 

Learning to Listen (      ) 
Learning to Talk    (      ) 
Learning grammatical rules (      ) 

 
 
Explain 
…………………………………………………………………………...……………
………................................................................................................................. 
 
 

7. In regard of the Speaking skill. How do you consider your 
performance? 

Excellent (      ) 
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Good (      ) 
Bad(      ) 
 
Explain…………………………………………………………………………………
………................................................................................................................. 
 
 

8. What activities have developed your teacher in order to improve 
the speaking? 

 
Dialogues              (      )                               
Presentations        (      )                               
Role plays             (      )                    
 
Why?  
…………………………………………………………………………………………
…...…………………………………………………………………………………… 
 
 
 
 
 
 
 
 

THANK YOU SO MUCH FOR YOUR HELP 
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2. APPENDIX 2: 

 

CONTENTS CHART 

 

WORKSHOPS DIALOGUE ACTIVITY  CONTENTS 

1  PRE-TEST   

2 DISAPPEARING 
DIALOGUES 

TALK ABOUT 
SOMEONE’S 
PERSONALITY 

3 PICTURE AND WORD 
CUES 

TALK ABOUT 
SOMEONE’S 
PERSONALITY 

4 CHUNKS OR CARDS TALKING ABOUT FOOD 

5 DIALOGUE BUILDING TALKING ABOUT FOOD 

6 REVIEW OF THE 
TOPIC ABOUT 
PERSONALITY  

TALK ABOUT 
SOMEONE’S 
PERSONALITY 

7 REVIEW OF THE 
TOPIC ABOUT FOOD 

TALK ABOUT 
SOMEONE’S 
PERSONALITY 

8  POST-TEST 
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3. APPENDIX 3 

 

PRE AND POST TEST: 
 

 

 

UNIVERSIDAD NACIONAL DE LOJA 
ÁREA DE LA EDUCACIÓN, EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE DEPARTMENT 
 

PRE / POST -TEST 
Name: _____________________                Date: _____________________ 
Course: __________________ 
 
FIRST PART: STUDENTS INTERACT WITH THE RESEARCHER INDIVIDUALLY  
 
-TALKING ABOUT YOURSELF 
 
To answer the following questions:  PROMPTS 
 
1. What is your name?                                                                        I’m Allison and you? 

2. How old are you?                                                                            Are you 20 years old? 

3. Where do you live?                                                                         Is Cuenca the place you 

live? 

4. Tell me your telephone number?                          2563359 Is my telephone number and 

yours? 

5. When is your birthday?                                                              Is your birthday on July?  

 

-DESCRIBE SOMEONE’S PERSONALITY 

 

6. Who is your best friend?                                        My best friend’s name is Gabriela and 

yours?  

 Look at these words and tell me which of them describe your friend’s personality  

 

easygoing                   quiet                        studious                 serious                smart                                         

 

shy                               popular                         fun                  competitive       outgoing       

 

7. What kind of person is he?                                                         Is your friend popular?              

8. What kind of person are you? Are you a serious person? 
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9. Look at the picture below and tell me who is she?                 Is she a famous singer? 

 
 

 

10. Describe her personality?                                                             Is she an easygoing 

person? 

SECOND PART: STUDENTS INTERACT WITH ANOTHER STUDENT (PAIR WORK AND 

INTERACTION) 

STUDENT:  A     YOUR ANSWERS 

 

 

 

 

 

 
 

 

 

 

 

 

 
 

You have to answer the questions of student B 
according to the chart 
 
List of food 
 
Carrots 4 
Cheese        1 
Melons        - 
Potatoes     11 
Yogurt           1 Bottle  
Onions          6 
Juice            1/4 bottle 
Apples           - 
Tomatoes      18 
Bread             1 loaf 
Eggs               - 
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STUDENT: B       YOUR QUESTIONS  
 
 
ASK QUESTIONS TO YOUR FRIEND AND CHECK HIS/HER ANSWERS 
 
 
STUDENT B 
 

Use the cues to form questions List of food 
 

HAVE     NOT HAVE NUMBER 

 

1.         / many  /    /     have ? 

2.         /much  /     /   you /         ? 

3. Are /   /any   /           ? 

6.  Is /      / any     /          ? 

 
Carrots 

Cheese 

Melons  

Potatoes 

Yogurt 

Onions 

Juice 

Apples 

Tomatoes 

Bread             
Eggs              
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APENDIX 4 

 

 
 

RESEARCHER FIELD DIARY. 
SPEAKING THROUGH DIALOGUES 

 

Date:  Time: 

Objetive:  

Content:  

Activity:   

 
ASPECTS TO BE OBSERVED 

75-100% 50-75% Less tan 
50% 

Were ss involved in the activity? 
 

   

Was the activity appropriate for the class? 
 

   

Did ss understand and follow the strategy being 
applied? 

   

Were the objectives of the activity accomplished? 
 

   

Were conditions favorable to the application of 
strategy? 
 

   

 

Comments: 

…………………………………………………………………………………………........ 

………………………………………………………………………………………………. 

………………………………………………………………………………………………. 

………………………………………………………………………………………………. 

………………………………………………………………………………………………. 
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PROBLEM OBJECTIVES THEORETICAL FRAME CATEHORIES RESEARCH STAGE TECHNIQUES 
AND 
INSTRUMENTS 

GENERAL 

 Are dialogues effective to improve the speaking skill in 
the english language learning with students of 2nd year 
of bachillerato group “b” at “Pío Jaramillo Alvarado” 
high school? Academic year 2013- 2014. 

GENERAL 

 To apply dialogues in order to improve the speaking skill 
with students of 2nd year of Bachillerato group “B” at 
“Pío Jaramillo Alvarado” high school. Academic Year 
2013-2014 

1.SPEAKING SKILL  
1.1 DEFINITION 
1.2 PROCESS OF SPEAKING 

 
2.NEGATIVE ISSUES THAT LIMIT THE 
DEVELOPMENT  OF SPEAKING SKILL  

1.3 DIFFICULTIES IN SPEAKING 
1.4 DEFICIENCIES 

3.DIALOGUES TO IMPROVE THE SPEAKING 
SKILL IN THE ENGLISH ANGUAGE LEARNIING  

1.5 CONCEPT 
1.6 IMPORTANCE 
1.7 DIALOGUE AS LANGUAGE 

PRACTICE 
1.8 DIALOGUES IN TEACHING 

SPEAKING 
1.9 SOME GENERAL KEY POINTS 

IN PRESENTING DIALOGUES 
4.DIALOGUES TO TEACH THE SPEAKING IN THE 
ENGLISH LEARNING 

4.1 chunks and cards 
4.2 picture AND WORD CUE 
4.3 DISSAPEARING DIALOGUE 
4.4 DIALOGUE BUILDIN 

            5. APPLYING DIALOGUES IN ORDER TO 
IMPROVE THE SPEAKING SKILL IN        THE 
ENGLISH LANGUAGE LEARNING 

6. ASSESMENT OF  THE 
EFFECTIVENESS OF DIALOGUES ON 
THE SPEAKING SKILL  

ASSESSMENT WORKSHOP 

 
INVESTIGATE 
Diagnose the SPEAKING 
SKILL  
 

 
PRE TEST 
 
IINTERVIEW 
 

 
 
PLAN 
WORKSHOPS 
 
 

 
 
LESSON PLAN 
 
 
 
 

SPECIFIC 

 What kind of dialogues are effective=useful to improve 
the speaking skill with students of 2nd year of 
Bachillerato group “B” at “Pío Jaramillo Alvarado” high 
school? Academic Year 2013-2014 

 

 Which are the negative issues that limit the speaking 
skill with students of 2nd year of Bachillerato group “B” 
at “Pío Jaramillo Alvarado” high school? Academic Year 
2013- 2014. 
 

 Which dialogues are useful to improve the speaking 
skill in the English language learning with students of 
2nd year of Bachillerato group “B” at “Pío Jaramillo 
Alvarado” high school? Academic Year 2013- 2014. 
 

 How do dialogues as part of the classroom activities 
enhance the limitations in the speaking skill in the 
English language learning with students of 2nd year of 
Bachillerato group “B” at “Pío Jaramillo Alvarado” high 
school? Academic Year 2013- 2014. 
 

 How effective was the application of dialogues in the 
speaking skill in the English language learning with 
students of 2nd year of Bachillerato group “B” at “Pío 
Jaramillo Alvarado” high school? Academic Year 2013- 
2014. 

SPECIFIC 

 To investigate the theoretical references about 
dialogues as a strategy to improve the speaking skill in 
the English language learning with students of 2nd year 
of Bachillerato group “B” at “Pío Jaramillo Alvarado” 
high school. Academic Year 2013- 2014. 
 

 To diagnose the negative issues that limit the speaking 
skill with students of 2nd year of Bachillerato group “B” 
at “Pío Jaramillo Alvarado” high school. Academic Year 
2013- 2014. 
 

 

 To select the appropriate dialogues to improve the 
speaking skill in the English language learning with 
students of 2nd year of Bachillerato group “B” at “Pío 
Jaramillo Alvarado” high school. Academic Year 2013- 
2014. 
 

 To apply the selected dialogues as part of the classroom 
activities in order to solve the limitations in the speaking 
skill in the English language learning with students of 
2nd year of Bachillerato group “B” at “Pío Jaramillo 
Alvarado” high school. Academic Year 2013- 2014. 
 

 
ACT 
Dialogues  to improve 
speaking  
 
 

 
OBSERVATION 
GUIDE 
NOTE TAKING 
FIELD DIARY 
 
 

 
 
REFLECT 
Analyze or value the 
dialogues in the 
improvement of the 
speaking skill. 

 
 
PORTFOLIO 
POST TEST 
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ANNEXE 2: 
 

INTERVENTION PLAN 
 

General Objective: To apply dialogues in order to improve the speaking skill with 
students of 2nd year of Bachillerato group “B” at “Pío Jaramillo Alvarado” high 
school. Academic Year 2013-2014. 

Description: The application of Dialogues strategies to improve the Speaking skill.  

OBJECTI
VES 

OBJECTIVES 
  

Resources 

Teacher Student 

Worksho
p 1:  
  
Pre-test 

To determine the issues that 
students have in the 
speaking skill.  
To diagnose students‟ level 
of the speaking skill. 

To demonstrate their 
level of speaking skill 
about personality and 
food.  

   
-recorder 
-test 
-paper 

Worksho
p 2:    
Talking 
about 
someone‟
s 
personalit
y  

   

To guide students to practice 
through dialogues. 
To introduce new vocabulary 
about personality trait and 
grammar of the verb To Be 
 
To apply the dialogue 
strategy called Dialogue 
building 

To recognize the 
personality traits.  
To talk about 
someone‟s personality.  

 
-Book 
Worksheets 
-Markers 
-poster 
board 

  

Worksho
p 3:  

   
Talking 
about 
someone‟
s 
personalit
y  
 

To explain about the 
dialogue technique for 
students to practice the 
dialogues  
To apply the dialogue 
technique Picture and word 
cues. 

 

To practice a dialogue 
about personality using 
the taught grammar 
and vocabulary  
To describe someone‟s 
personality using 
picture and word cues. 
 
 

-Book 
-pictures 
Worksheets 

-  

Worksho
p 4:  

   
Talking 
about 
food 

   

-To assess students‟ 
performance with dialogues.  
-to apply the dialogue 
technique: chunks or cards. 

   

-To be able to talk and 
interact with other 
person Describing 
someone‟s personality. 

-camera 
 -book 
-worksheets 
-Pictures 
-Flash cards 

  

Worksho
p 5: 
Talking 
about 
food 

-To guide students to 
practice speaking through 
dialogues 
-To apply the dialogue 
technique called dialogue 
building 

-To practice vocabulary 
and grammar about 
food. 
-To practice a dialogue 
about food. 

-poster 
-camera 
-worksheets 
-book 
  



 

163 

 

 

 

 

 

 

 

Worksho
p 6: 
Review 
of talking 
about 
personalit
y 

-To make a review  and 
feedback about the topic of 
personality 

To remember and be 
able to describe 
someone‟s personality 

 
-Dialogues 1-
2 
-Poster 
-worksheets 

 

Worksho
p 7:  
Review 
of talking 
about 
food 
 

To make a review and 
feedback about the topic of 
food 

To remember and be 
able to talk about food 

 
-Dialogues 3-
4 
-Poster 
-worksheets 

Worksho
p 8:  
Post-test 

To see students‟ 
improvement of the speaking 
skill after the intervention. 

 

To develop the test 
about all the contents 
applied  
 

 
-worksheets 
-Paper 
-test 
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ANNEXE 3:  

PICTURES WTH THE STUDENTS DURING THE INTERVENTON STAGE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Picture 1: The researcher during the intervention stage 

 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
  
Picture 2: The students practicing the dialogues in front of the class. 
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Picture 3: The students practicing the vocabulary and gramar of the dialogues 
through worksheets 
 

  
 

 

Picture 4:The researcher with a participant during the interview of the post-test 
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