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b. RESUMEN 

 

Este estudio descriptivo investigó el uso de juegos de rol en el mejoramiento de la 

habilidad para hablar con los estudiantes de sexto año en la escuela pública Luis 

Humberto Benítez Costa. Un plan de intervención de diez sesiones se llevó a cabo para 

mejorar la habilidad. El investigador diseño una prueba y un cuestionario que fueron  

utilizados para medir el progreso y la percepción del  uso de los juegos de rol en los 

diez estudiantes.  Una guía de observación también se utilizó en cada sesión para poder 

ver el crecimiento de los estudiantes. Los resultados indicaron que el uso de juegos de 

rol facilitó de manera significativa  la mejora de la habilidad que se reflejó en el notable 

aumento de las puntuaciones en el  post-test y el progreso de los estudiantes durante la 

intervención. Las respuestas del cuestionario  también  confirmaron el entusiasmo y la 

actitud positiva hacia el trabajo. Para concluir,  este estudio ayudó a los estudiantes a 

mejorar su habilidad de hablar,   al  investigador a mejorar sus habilidades de 

enseñanzas, y a la comunidad a tener un profesor bien preparado. 

 

 

 

 

 

 

 

 

 



3 

ABSTRACT 

 

This descriptive study investigated the use of role plays in the improvement of the 

speaking skills with students of sixth year at Luis Humberto Benitez Costa public 

school.  A ten –session intervention plan was implemented to improve the skill.  The 

researcher- designed a test and questionnaire that were used to measure the ten students’ 

progress and perception of role plays use.  An observation guide was also used after 

every session to confirm the students’ progress. The results indicated that the use of role 

plays facilitated meaningfully the improvement of speaking skill which was reflected in 

the noticeable increase of the posttest scores and students’ progress during the 

intervention.   Answers from the questionnaire also confirmed the enthusiasm and 

positive attitude toward working with speaking.  To conclude this study helped the 

students to improve their speaking skills, the researcher to sharpen her teachings skills 

and the community to have a well-prepared teacher. 
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c. INTRODUCTION 

 

This descriptive study was focused on the use of role plays to improve the speaking skill   

with ten students from ten to eleven years old in a public school. These students had 

English classes once a week without the support of resources and activities to motivate 

and facilitate language learning. The current study explored research and strategies to 

facilitate the improvement of the speaking skill. According to Larsen Freeman (2002), 

Role play can improve the students’ speaking skills in any situation and helps learners 

to interact. For shy learners, role play helps by providing a mask where learners with 

difficulty in conversation are liberated. 

 

 To develop this action research, the researcher applied an intervention plan in order to 

help students to overcome limitations   in the development of the speaking skill. The 

researcher classified and selected two role plays activities.  Furthermore, to develop 

these activities, the researcher selected the teaching materials that were used in the role 

playing activities. To reach that aim the researcher worked five sessions of 120 minutes 

per week with students of 6th year at Luis Humberto Benitez School. That intervention 

practice occurred after class, from Monday to Friday during two weeks  

 

During the time the researcher performed the teaching practicum, had the opportunity to 

observe the group of the participants and felt motivated to make a research that could 

help them. Most of the students of the sixth year had not had the necessary help to 

develop their speaking skills because these students learn English with the traditional 

teaching-learning methods in which they receive the information from the teacher and 

from the textbook and therefore, in the researcher’s opinion, it would be important to 
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help students speak in class using role plays.  In this way, students would be more 

motivated and eager to participate in class. Using real situations of everyday life in the 

classrooms through role plays   would encourage students to learn it spontaneously, in 

this way, students not only would practice their vocabulary and phrases, but also 

improve their speaking. Role play is one of a whole range of communicative techniques 

which develops fluency in language, allows interaction in the classroom, and increases 

motivation.   

 

USING ROLE PLAYS TO IMPROVE SPEAKING SKILL IN THE ENGLISH 

LANGUAGE LEARNING is focused on achieving five main objectives.  The first one 

is to investigate the theoretical references about role plays as a strategy to improve the 

speaking skill in the English language. Second to diagnose the negative issues that limit 

the speaking skill in English language learning.  Third objective is to select the 

appropriate role plays to improve the speaking skill in the English language learning. 

Four objective to use the selected role plays as a part of the classroom activities in order 

to solve the limitations in the speaking skill in English language learning. The final one 

to reflect about the effectiveness that the role plays had on the speaking skill in English 

language learning. 

 

Most of the students participating in this study were outgoing, and a few students were 

shy, especially when they had to talk in English. English in foreign language subject 

had been included in the curriculum in the last four years in that school. Before starting 

the intervention students showed serious   difficulties when they try to speak English, 
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they had not had the opportunity to develop the ability to communicate with others in 

that language   because, they only had one hour of English class a week. 

 

One of the advantages of this study was the kind of strategy selected for the 

intervention. Using role plays   improve their English speaking in an enjoyable way, this 

technique motivate students to interact in class, use a meaningful language and make 

and sustain the effort of learning. The advantages for the researcher are the following: 

she   achieved the main goal of   improving students speaking skill and also it helped to 

master her skills in planning lessons, elaborating tests, monitoring students’ progress, 

and organizing    her classes in a better way.  Furthermore, working in this research 

helped the researcher to consolidate her teacher`s vocation, since she had the 

opportunity to build up an educational environment and engage herself with children to 

know how the teaching process could be developed successfully. 

 

There were some limitations for this work such as: finding a group of student who 

wanted to accept to be part of this research, because sometimes students are scared and 

shy to be evaluated by the researcher. Another limitation was to find the time to carry 

out this intervention. It was possible only in the afternoon at two o’clock. Participants 

finished their classes at one o’clock and went for lunch, and they were asked to return 

immediately to implement the intervention plan, so they come late. This situation 

contributed to set the level of improvement speaking planned for the two weeks. 

Another limitation was that some students did not have working habits. At the 

beginning they were shy and did not want to participate or collaborate following the 

teacher’s instructions but after few sessions they became noisy and talked to each other, 
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it was necessary to set some rules in order to get their attention. Furthermore, the 

researcher used interesting activities in the role plays in order to motivate students and 

catch their attention. 

 

The present research work is organized in five sections; literature review , materials and 

methods, results, discussion, conclusions and recommendations. The literature review 

section describes the variables speaking skill and role plays, based on information given 

by: Nunan (2003), Eka (2002) and Harmer (2008) Ments (1999) Chaney (1998). The 

materials and methods (methodology) section details the design of the investigations 

and the methods and procedures that helped to carry out this study. In the results 

sections the researcher detailed the findings of the study in tables and figures, and 

analyzed the quantitative data to discover the tendencies of the students perceptions and 

achievements. The discussion section explains how the results are related to 

expectations and the literature review on the field of the study. Finally, in the 

conclusions and recommendations section the major findings are related to the 

proposed objectives, specific suggestions are given to teacher, students and researcher 

for further improvement, based on the gotten information.   
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d. LITERATURE REVIEW 

 

DEFINITION OF SPEAKING 

 

 According to Chaney (1998), Speaking is "the process of building and sharing meaning 

through the use of verbal and non-verbal symbols, in a variety of contexts”. 

 

In other words, Speaking is an interactive process of constructing meaning that involves 

producing, receiving and processing information. 

 

REASONS FOR TEACHING SPEAKING 

 

 Harmer J. (2007) states that there are three main reasons for getting students to speak in 

the classroom. 

 

Firstly, speaking activities provide rehearsal opportunities – chances to practice real- 

life speaking in the safety of the classroom. 

 

Secondly, speaking tasks in which students try to use any or all of the language they 

know provides feedback for both teacher and students alike. Everyone can see how well 

they are doing: both how successful they are, and also what language problems they are 

experiencing. 

 

Thirdly, the more students have opportunities to act on the various elements of a 

language they have stored in their brains, the more automatic their use of these elements 
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become. As a result, students gradually become autonomous language users. This 

means that they will be able to use words and phrases fluently without very much 

conscious thought. 

 

PRINCIPLES FOR TEACHING SPEAKING 

 

In the communicative model of language teaching, the teacher helps the students in real-

life communication. They help their students develop the ability to produce 

grammatically correct, logically connected sentences that are appropriate to specific 

contexts. According to Febriyanti (2001), there are some principles for teaching 

speaking. Some of which are described below:  

 

 Give students practice with both fluency and accuracy  

 

At the beginning and intermediate level of studies, learners must be given opportunities 

to improve their fluency as well as accuracy. Accuracy means using the foreign 

language correctly and fluency is using language quickly and confidently. The teacher 

should not emphasize on any one aspect of speaking. Rather, students should get 

practice on both accuracy and fluency.  

 

 Use group work or pair work  

 

To improve students‟ speaking, they should be given enough opportunities to speak in 

class. So, teacher talking time should be less and student talking time should be more. 



10 

It is important for language teachers do not take up all the time .Pair work and group 

work can be used to increase the amount of time that learners get to speak in the 

target language during lesson.” In this way, the students will get chance to interact and 

practice the language with other students. 

 

WHAT IS TEACHING SPEAKING? 

 

Speaking is a crucial part of second language learning. Despite its importance, for many 

years, teaching speaking has been undervalued and English language teachers have 

continued to teach speaking just as a repetition of drills or memorization of dialogues. 

However, today's world requires that the goal of teaching speaking should improve 

students' communicative skills, because, only in that way, can students express 

themselves and learn how to follow the social and cultural rules appropriate in each 

communicative circumstance. 

 

 Produce English speech sounds and sound patterns. 

 Use word and sentence stress, intonation patterns and the rhythm of the second 

language. 

 Select appropriate words and sentences according to the proper social setting, 

audience, situation and subject matter. 

 Organize thoughts in a meaningful and logical sequence. 

 Use language as a means of expressing values and judgments. 

 Use language quickly and confidently with few unnatural pauses, which is called 

“fluency”.Nunan (2003). 
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SUGGESTİONS FOR TEACHİNG SPEAKİNG 

 

As cited by Smith (2009), there are some suggestions for teachers while teaching oral 

language: 

 

 Provide a rich environment that contains collaborative work, authentic materials 

and tasks. 

 Try to involve each student in every speaking activity. 

 Do not correct students' pronunciation mistakes very often. 

 Reduce teachers own speaking time while increasing student speaking time.   

 

THE DEVELOPMENT OF SPEAKING SKILLS IN YOUNG 

LEARNERS 

 

According to Eka (2002), young learners have not yet developed their speaking 

perfectly because they probably have more limitations in speaking than olders learners 

have. However, they have a clear advantage to pronunciation if they begin learning 

English as a foreign or second language at an early age. Nevertheless, there are some 

phonemes which children have difficulty with. So, teachers sometimes need to carefully 

look at children’s mouths when they are having trouble pronouncing different sounds, 

sometimes the cause of difficulty can be as simple as baby teeth that have fallen out and 

are not yet replaced by adult teeth, or a child may have just received dental braces and 

may be slightly struggling with different phonemes because of this. Also, teachers need 

to consider Mean Length of Utterances and overgeneralization of errors to avoid unreal 
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expectations. The expectations for children learning English as a foreign language 

should not be greater or more demanding than the expectations for children learning to 

speak in English as their native language. 

 

Mean Length of Utterances  

 

MLU are the number of morphemes found in a sample of a child’s utterances. A 

morpheme is the smallest unit of a meaning in a word. There is some debate about what 

the MLU is for children of different ages. However, it is widely accepted that very 

young children produce MLUs which are shorter than older children. The expectations 

for speaking for children should be adjusted to their development.  

 

Overgeneralization of Errors  

 

Children, once again, are very good in interpreting meanings and they can see the 

patterns that occur in a sentence. Children have a tendency to over-generalize grammar 

rules when they are learning English. Generalization is a vitally important aspect of 

human learning and involves inferring and deriving a rule, or law. For example: I seed a 

movie, I buyed an apple. Overgeneralization can also occur when a learner takes rules 

from his or her first language and applies them to a second or foreign language.  

 

THE ELEMENTS OF SPEAKING 

 

 According to Heaton (1990), Speaking is a complex skill requiring the simultaneous 

use of a number of different abilities, which often develop at different rates. Either four 

or five components are generally recognized in analyzing the speech process. 
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PRONUNCIATION 

 

As stated by Harmer (2007), if students want to be able to speak fluently in English they 

need to be able pronounce phonemes correctly, use appropriate stress and intonation 

patterns and speak in connected speech. The speaker must be able to articulate words 

and create the physical sounds that carry meaning. At the level of word pronunciation, 

second language learners regularly have problems distinguishing between sounds in the 

new language that do not exist in language they already know.  

 

GRAMMAR 

 

It is obvious that in order be able to speak a foreign language, it is necessary to know a 

certain amount of grammar and vocabulary, but Bygate, (2001), says that grammar is 

sound patterns and the basic units of sentences. Therefore, grammar is very important in 

speaking because if the speaker does not master the grammar structure, it is impossible 

speak English well. 

 

VOCABULARY 

 

Vocabulary is a basic element in a language. “Vocabulary is single words, a set of 

phrases, variable phrases, phrasal verbs and idioms” (Folse, 2004).  It is clear that 

limited vocabulary mastery makes conversation impossible.  
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FLUENCY  

 

In simple terms fluency is the ability to communicate ideas clearly and accurately in 

speech. “Fluency is the ability to read, speak, or write easily, smoothly, and 

expressively. In other words, the speaker can read, understand and respond in a 

language clearly and concisely while relating meaning and context. Fluency generally 

increases as learner’s progress from beginner to advanced readers and writers. Language 

teachers who concentrate on fluency help their students express themselves in fluent 

English. They pay more attention to meaning and context and are less concerned with 

grammatical errors” (Admin, 2012). 

 

STAGES OF TEACHING SPEAKING 

 

THE PRE-SPEAKING STAGE 

 

This stage plays an essential role in the whole process of a speaking lesson because it is 

difficult to ask students to speak without preparation which involves such activities as 

pre-speaking questions, brain-storming, discussion tasks or vocabulary tasks etc. It is 

commonly found in most course books that oral materials are written in different forms: 

dialogue and prose. Byrne introduced a ten step procedure to present dialogue: 

 

 Establish the setting: Pictures are made use of and drawn if they are simple. Use 

English as much as possible at this stage 

 Arouse students interests and experiences related to the situation 
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 Explain some selective words 

 Set a listening task by asking key questions  related to the dialogue 

 Ask students to listen without looking at their books  

 Ask students to look at their books while they are listening 

 Ask students to listen and repeat  

 Deal with any difficulties in the dialogue 

 Ask students to practice the dialogue 

 Ask students to dramatize the dialogue 

 

THE WHILE- SPEAKING STAGE 

 

Unlike the “pre-speaking” stage, here it is the student’s turn to do most of the talking. 

The teacher, at this stage, lets the students work with each other without interfering or 

correcting any mistakes so as not to stop the students from speaking fluently. The 

teacher only gives assistance if necessary. The specific aim of the “while- speaking” 

stage is to develop students’ speaking skills so that the teacher does the minimum 

amount of teaching and talking since the students will be working on the “while- 

speaking” task by themselves, individually or in groups. In this case, the teacher will 

have to do a lot of monitoring and assisting weaker students who have difficulty 

completing the task. 

 

THE POST- SPEAKING STAGE 

 

 In the last phase of a speaking lesson it is the time for the students’ production. What 

they produce will reflect their speaking skill, interests or views. A real show of English 
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speaking takes place when the students are able to use English for themselves. In 

addition, when they reflect upon their performance, they will be able to recognize what 

they have done well and where they require improvement. 

 

The “post-speaking” stage is similar to the follow up stages. After students have 

practiced their speaking skills in the “while- speaking” stage, they will do an extension 

speaking activity. This helps students take the information from other groups or what 

they have produced in the “while- speaking” stage and do something meaningful with 

it. In addition, the teacher can get the students to report their work and the whole 

class may be invited to comment on it. This is recommended as being a most effective 

tool at this stage. Thus, the teacher at this stage takes on the role of a manager or a 

guide in order to give feedback, correct serious mistakes, give students marks and set 

personal goals for improving their speaking abilities. (Byrney, 2001). 

 

SPEAKING SUBSKILLS 

 

There are a number of types of speaking subskills to encourage students to learn a 

foreign language, according to Cambridge (2009), the following are the most important 

subskills in speaking.  

 

Interactional skill: Effective use of communication skills by both instructors and 

students is conducive to the development of positive interaction in the classroom. In 

order to have successful exchanges between instructors and students. 
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 Informational skill: Asking for information is our expressions to ask questions or to 

ask about explanations from what we said to someone else. 

 

ACTIVITIES TO PROMOTE SPEAKING 

 

According to Hayriye (2006), there are some activities that promote students speaking 

in a foreign language. The following are the most common ones: 

 

 Discussions  

 

The objective for the class or group discussions is that the students should always be 

encouraged to ask questions, paraphrase ideas, express support, check for clarification, 

and so on. .For efficient group discussions, it is always better not to form large groups, 

because quiet students may avoid contributing in large groups. The group members can 

be either assigned by the teacher or the students may determine it by themselves, but 

groups should be rearranged in every discussion activity so that students can work with 

various partners and learn to be open to different ideas.  

 

 Simulations 

  

Simulations are very similar to role-plays but what makes simulations different than 

role plays is that they are more elaborate. In simulations, students can bring items to the 

class to create a realistic environment. For instance, if a student is acting as a singer, she 

brings a microphone to sing and so on.  
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 Storytelling  

 

Students can briefly summarize a tale or story they heard from somebody beforehand, 

or they may create their own stories to tell their classmates. Story telling fosters creative 

thinking. It also helps students express ideas in the format of beginning, development, 

and ending, including the characters and setting a story has to have. Students also can 

tell riddles or jokes. For instance, at the very beginning of each class session, the 

teacher may call a few students to tell short riddles or jokes as an opening. In this way, 

not only will the teacher address students‟ speaking ability, but also get the attention of 

the class. 

 

 Reporting  

 

Before coming to class, students are asked to read a newspaper or magazine and when they 

arrive to class, they report to their partners   what they find as the most interesting news. 

Students can also talk about whether they have experienced anything worth telling their 

friends in their daily lives before class. 

 

 Role Play 

  

Other way to ask students speak is role-playing. Students pretend they are in various social 

contexts and have a variety of social roles. In role-play activities, the teacher gives 

information to the learners such as who they are and what they think or feel. 
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 Information Gap  

 

Information gap activities have many purposes such as, solving a problem or collecting 

information. In this activity, students have to work in pairs. One student will have the 

information that other partner does not have and the partners will share their information. 

Also, each partner plays an important role because the task cannot be completed if the 

partners do not provide the information the others need. These activities are effective 

because everybody has the opportunity to talk extensively in the target language. 

 

 Interviews 

  

In this activity students are asked to conduct interviews on specific topics with various 

partners.  The teacher provides a rubric to students so that they know what type of questions 

they can ask or what path to follow, but students should prepare their own interview 

questions. Conducting interviews with his or her partners gives students a chance to practice 

their speaking skill not only in class but also outside and helps them becoming socialized. 

After interviews, each student can present his or her study to the class.  

 

COMUNICATIVE LANGUAGE TEACHING IN SPEAKING 

 

It makes use of real-life situations that generate communication. The teacher sets up a 

situation that students are likely to encounter in real life. Unlike the audio-lingual 

method of language teaching, which relies on repetition and drills, the communicative 

approach can leave students in suspense as to the outcome of a class exercise, which 

will vary according to their reactions and responses. The real-life simulations change 

from day to day. Students' motivation to learn comes from their desire to communicate 
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in meaningful ways about meaningful topics. Several concepts related to 

communicative language teaching are presented here. 

 

Communicative language teaching often takes the form of pair and group work 

requiring negotiation and cooperation between learners; fluency-based activities that 

encourage learners to develop their confidence; role-plays in which students practice 

and develop language functions, as well as judicious use of grammar and pronunciation 

focused activities. Some of the most frequently used classroom activities in 

communicative language teaching are: 

 

 Role-play 

 Interviews 

 Information Gap 

 Games  

 Language Exchanges  

 Surveys 

 Pair Work Jireghie (2012). 

 

PROBLEMS IN SPEAKING ENGLISH AS A FOREIGN  

 

LANGUAGE 

 

Learners have their own difficulties in learning a language. Improving a speaking skill 

is not particularly easy for students who are learning a second language.  According to 

Ariffansyah (2013), the following are the most common problems associated with 

speaking skills. 
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 INHIBITION 

 

Unlike reading, writing or listening activities, speaking requires some degree of real-

time exposure to an audience. Learners are often inhibited about trying to say things in a 

foreign language in the classroom, worried about mistakes or simply shy of the attention 

that their speech attracts. 

 

 NOTHING TO SAY 

 

 Learners often complain that they cannot think of anything to say: they have no motive 

to express themselves beyond the guilty feeling that they should be speaking. 

 

 LOW OR UNEVEN PARTICIPATION 

 

Only one participant can talk at a time if he or she is to be heard; and in large groups 

this means that each person will have only very little talking time. This problem is 

compounded by some learners to dominate the arena, while others speak very little or 

not a tall. 

 

 MOTHER TONGUE USE 

 

It is easier for the student to use their mother tongue in their class because it looks 

natural. Therefore, most of the students are not disciplined in using the target language 

in the learning process. 
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DEFINITION OF ROLE PLAY 

 

Role play is an excellent activity for teaching speaking in elementary schools. In order 

to apply it, students are given a specific role in the target language. It gives learners oral 

practice in the target language. 

 

According to Laudousse (1987), role play exercises give students the opportunity to 

assume the role of a person or act out a given situation. These roles can be performed by 

individual students, in pairs, or in groups which can play out a more complex scenario. 

Role plays engage students in real-life situations or scenarios that can be “stressful, 

unfamiliar, complex, or controversial” which requires them to examine personal 

feelings toward others and their circumstances. 

 

THE IMPORTANCE OF ROLE PLAY 

 

 According to Laudose  (1987) ,activities that develop  children’s self-esteem are 

important in helping children learn who they are. Role play, including acting out 

scenarios to problem solve, story making through dramatic play and practice in coping 

with real life situations will support children’s social-emotional growth and 

development. Role play will give children the skills to handle problematic social 

interactions, such as bullying, which may happen as they progress through life. When 

children engage in role playing it helps to develop their way of thinking and helps them 

to develop feelings of empathy. When children are given the opportunity to role play 
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scenarios they will be able to experience the role of bully, victim, and bystander. They 

will also learn how to help others who are being bullied and how to avoid bullying. 

 

  REASONS TO USE ROLE-PLAY IN THE EFL CLASSROOM 

 

 GENERAL REASONS 

 

According to Calderon (2010), Role plays are activities that promote students speaking 

and interaction and increase motivation for these reasons, students fluency in a new 

language is benefited. In this kind of activity teacher talking time is limited and students 

talking time increases.  Role play can be developed in pairs s or in groups. The 

individual’s learning process is supported by a partner or group of partners. Using role 

plays in a classroom permit students to share their ideas and chances information 

between them, which is good for their social relationships. As a result of using the 

language and interacting, motivation increases because students can see and feel that the 

foreign language is useful in situations they are likely to live. Additionally, when they 

realize that they are able to maintain a conversation with their classmates, they want 

more and feel more self-assured of going up to the next level. 

 

 SPECIFIC REASONS 

 

Using role play means bringing into the classroom many different situations and 

activities in which a great deal of functions, structures and vocabulary can be used. The 

key point is to use our imagination to make sure this occurs. 
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It is suitable to develop students’ social skills from a very low level by making them 

understand that language is not only to give and receive information but the short talk 

they maintain is communication. 

 

Students with the specific purpose to learn English need to become involved in 

scenarios they surely are going to live. The roles taken in the classroom enable them to 

have a more effective communication in real life situations. 

 

For self-conscious and shy students, role play represents a means of liberation because 

they do not feel their own personalities are shown while developing the task. Finally, 

role play injects fun into the English language class. After receiving the teacher’s 

explanation, learners let their imagination fly, and as a result teacher and students 

encounter ranges from the simplest conversations to the craziest ones. Students laugh at 

their own and other’s mistakes and in doing that, the process of learning takes place, 

too. 

 

ROLE PLAY IN TEACHING SPEAKING 

 

 According to Larsen Freeman (2002), “role plays are important in the communicative 

approach, because they give learners an opportunity to practice communicating in 

different social contexts and different social roles”  

 

A role play is a highly flexible learning activity which has a wide scope for variation 

and imagination. Role play uses different communicative techniques and develops 
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fluency in the language, promotes interaction in the classroom, and increases 

motivation. Here, peer learning is encouraged and they sharing of responsibilities 

between teachers and students in the learning process is taken into consideration, too. 

 

Role play can improve the students’ speaking skills in any situation and helps learners 

to interact. For shy learners, role play helps by providing a mask where learners with 

difficulty in conversation are liberated. 

 

TIPS ON SUCCESSFUL CLASSROOM ROLE PLAY 

 

Teachers should know how to develop role plays in a correct way. According to Paute 

Ayala (2013), it is important to follow specific instructions to get a successful role play. 

There are some tips to carry out a good role play: 

 

• Teacher has to create a safe environment for role playing. If teacher is going to have 

students perform role plays in front of the class she/he, makes sure that students have an 

opportunity to practice previously. 

• Teacher should establish a few rules so the students know they will be supported, not 

teased. 

• Teacher should begin your planning by reading over the options and identify the core 

concepts and issues that students will need to know for the role-play activity. 

•Teacher has to begin with easy situations and using humor can help dispel 

embarrassment. Using role plays that exaggerate weak responses might break the ice. 

•Teacher can use a signal, such as a bell or a handclapping pattern, to get the students 

attention when she/he wants them to stop. 
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• During the role play, teachers want to give as much control over to the students as they 

can handle. 

• Teacher must make all his/her expectations clear to students and give concrete tasks 

for students to complete during preparation. 

• Since some students may be uncomfortable using their own names, it is a good idea to 

use a character names. To have them make up a name, or have nametags with assumed 

names ready for students to choose from is advisable. 

 

TYPES OF ROLE PLAYS 

 

According to Wohking and Wallace (1980) , there are different types of role -plays that 

can be used to teach English. The following are the most common ones.  

  

MULTIPLE ROLE PLAY – In this type of role play, all trainees are in groups, with 

each group acting out the role- play simultaneously. After the role- play, each group 

analyzes the interactions and identifies the learning points.  

 

SINGLE ROLE PLAY – One group of participants plays the role for the rest, 

providing demonstrations of situation. Other participants observe the role -play, analyze 

their interactions with one another and learn from the play. 

 

ROLE ROTATION – It starts as a single role play. After the interaction of 

participants, the trainer will stop the role- play and discuss what happened so far. Then 
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the participants are asked to exchange characters. This method allows a variety of ways 

to approach the roles. 

 

SPONTANEOUS ROLE PLAY – In this kind of role- play, one of the trainees plays 

herself while the other trainees play people with whom the first participant interacted 

before.  

 

GUIDED ROLE PLAY. - This one is the first type of role- play that should be carried 

out in the classroom. Its purpose is to introduce the students to the idea of playing a role 

in a game. Students are encouraged to play with the language they know. A warm up is 

not necessary because these activities are designed to get a direct and immediate 

response from students. 

 

INFORMATION GAP ROLE PLAY:    The reason for this role play is curiosity. A 

student is asked to obtain information that other students possesses and vice versa. So, 

to satisfy their curiosity, they have to talk. Besides, when they have accomplished the 

task, they need to show a sheet,   with the information obtained which introduces a 

tangible objective to the task. 

 

THE PROCESS OF ROLE PLAY IN THE CLASSROOM 

 

For getting good role-playing activities in EFL classes, a teacher has to follow a 

procedure with specific steps. There are six major steps in this procedure: suggested by 

Huang (2008). 
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 DECIDE ON THE TEACHING MATERIALS 

  

The teacher must decide which teaching materials will be used for the role-playing 

activities. The teaching materials can be taken from text books or non-textbook teaching 

materials such as picture books, story books, readers, play scripts, comic strips, movies, 

cartoons and pictures. The material is selected ahead of time by the teacher. The teacher 

can also create his or her own authentic teaching materials for role-playing activities. 

The teaching materials should be decided based on students' level and interests, teaching 

objectives, and appropriateness for teaching. 

 

 SELECT SITUATIONS AND CREATE DIALOGUES 

 

A situation or situations to be role played should be selected in advance. For every role- 

playing situation, dialogues should be provided by the teacher or even created by the 

students themselves. 

 

 TEACH THE DIALOGUES FOR ROLE PLAYS 

 

 The teacher needs to teach the vocabulary, sentences, and dialogues necessary for the 

role-playing situations. The teacher needs to make sure the students know how to use 

the vocabulary, sentences, and dialogues; otherwise, the teacher should allow students 

to ask how to say the words they want to say. 

 

 HAVE STUDENTS PRACTICE THE ROLE PLAYS 

 

Students can practice in pairs or in small groups. After they have played their own roles 

a few times, have them exchange roles. When students are confident enough to 
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demonstrate or perform in front of the class, the teacher can ask them to do so for their 

classmates. 

 

 HAVE STUDENTS MODIFY THE SITUATIONS AND DIALOGUES 

 

Once students have finished and become familiar with an original role-play situation, 

they can modify the situations and/or dialogues to create a variation of the original role- 

play. 

 

 EVALUATE AND CHECK STUDENTS' COMPREHENSION 

 

Finally, the teacher can evaluate the effectiveness of the role-play activities and check if 

students have successfully comprehended the meanings of the vocabulary, sentences, 

and dialogues. 

 

ADVANTAGES OF USING ROLE PLAY IN THE EFL CLASS 

 

Role-play is a beneficial teaching tool as it develops practical skills as well as academic 

knowledge. Some of the advantages of using role plays in the EFL are: 

 

 Children find it motivating to be actively participating in their learning process 

 Children enjoy playing. If they are already motivated to play, learning through play 

would become even easier 
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 Role-playing encourages the use of critical thinking and creative thinking because it 

involves analyzing and problem solving, attitudes, values, and interpersonal and 

social skills 

 Role-play is a communicative technique which has the power to develop fluency, 

promote interaction, and increase motivation. Students’ fluency in the new language 

is enhanced due to the fact that the teacher talking time is limited, so student talking 

time increases. 

 Using role-play means bringing into the classroom many different situations and 

activities in which a great deal of functions, structures and vocabulary can be used. 

Ments (1999). 

 Developing interpersonal skills and communication skills 

 Conflict resolution 

 Group decision making  Stacy (2001). 

 It can  consolidate learning  and  allow  students the  opportunity to  discover their 

own level of mastery over specific language  content 

 By simulating reality, they allow beginner students and EFL students to feel that 

they are really using the language for a communicative purpose. This, in turn, 

contributes to students’ confidence in their ability to use English. 

 It allows students to experiment with language learned.  When students make up 

their  own dialogue,  they demonstrate a skill which is to go beyond what  has been  

taught  in class and  draw  on  the  full range  of their language  competencies. 

 It allows students to express who they are, their sense of humor, and their own 

personal communication style. 
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 It engages the learner physically.  This involves the learner more fully and can be an 

aid in language retention Stacy (2012). 

 

ROLE PLAYS IN EFL CLASSROOMS 

 

TEACHER’S ROLE WHEN APPLYING ROLE PLAY 

 

A teacher should create cooperative learning. It means that the teacher should share, 

encourage, and foster all student involvement in the classroom, whoever they might be. 

It will in turn decrease their fear and embarrassment. In addition, it makes the students 

feel appreciated and valued, so they can feel free to show their abilities. Teachers need 

to be creative to teach English. Role-plays can be used to improve students’ speaking. 

Teachers use role-plays, acting out, and discussions to enable students to listen, speak, 

and work together in certain conditions. Some of the roles that a teacher can adopt at the 

time of developing a role play situation are as follows: 

 

 

FACILITATOR 

 

 

A teacher as a facilitator is a person who helps the participants learn the skills presented 

in the course materials. The facilitator needs to promote a friendly cooperative 

environment. He/she should respond positively to the question raised by the 

participants. Facial expressions or making comments that ridicule students who are 

participating in role playing should be avoided. Listed below are the main skills of a 

facilitator: 
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 Listening: the ability to listen carefully and creatively by picking out positive 

aspects as well as problem ones. 

 Observation: the ability to see what is happening and monitor the group work 

objectively. 

 Sensitivity/empathy: the ability to see problems from the point of view of the 

participants. 

 To understand their feelings, ideas, and values and to focus on structure rather than 

personalities or competence. 

 Diagnosing: the ability to define the problem and choose an appropriate means of 

intervention and action. 

 

SPECTATOR 

 

While students are acting out in front of the class, the teacher watches the role-play. 

He/she cautiously analyzes when students are developing their roles and offers 

comments and advice at the end that can be put into practice in future presentations. 

 

PARTICIPANT 

 

It is sometimes appropriate for the participation of the teacher when developing role- 

play. Teachers can get involved and take part in the role-play itself. In this way the 

teacher can act as a guide to develop a successful role-playing situation. Students will 

feel more comfortable when they are guided by the teacher as an active participant 

Muñoz. (2010). 
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e.  MATERIALS AND METHODS 

 

In this section by methods and materials it is meant the methodology of this research 

work. The section is developed considering: design, context, participants, methods, 

techniques, instruments, materials and procedure. 

 

DESIGN 

 

The spiral model of action research proposed by Kemmis and McTaggart (2000) was 

followed in this study.  Action research is a general name for research done by 

undergraduate and postgraduate students. Action research has the potential to make a 

substantial impact on the process of teaching and learning. Thus, it is a methodological 

technique that connects research to practice. It involves a self-reflective cycle of 

identifying a situation or problem, planning a change, acting and observing the 

processes and consequences, and then re-planning, and so forth; that is why action 

research was applied to this study. It has assisted the practitioner researcher of this 

thesis development moving in    the first cycle of the Kemmis and McTaggart’s spiral.  

This process facilitated the reflected upon on teaching and improved students’ situation.  

 

CONTEXT 

 

  Luis Humberto Benitez Costa public school was selected as the place for the present 

research work since it is the school where the researcher is currently teaching as part of 

his teaching practicum; therefore he has an insight of the spectrum of English teaching 

within the school. Luis Humberto Benitez School is located in Punzara Chico 
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neighborhood and it is not organized according to Ecuadorian School System 

requirements for a basic education school.  Students attending this rural public school 

live under the social surroundings which characterizes developing communities in Latin 

American countries as Ecuador.    

 

Having English as a subject within curriculum in Ecuadorian public elementary schools 

is not compulsory as it is for middle and high schools. In the case of Luis Humberto 

Benítez Costa school, the treatment of English as a subject within the curriculum of the 

school is not a requirement which it is reflected in the limited class periods devoted to 

teach it. It does not have an English teacher as part of its teaching staff and the only 

English instruction children receive is that coming from the teacher trainees who are 

required to complete a certain number of classes   as part of their undergraduate studies. 

 

PARTICIPANTS  

 

Ten students participated in this research. They are in the sixth year of Basic Education 

and their ages range is from 10 to11 years old. They were five girls and five boys. The 

English subject is taught as a foreign language once a week and they work with the 

Enterprise English book number four. They do not use others resources to learn English, 

only the book. 

 

METHODS, TECHNIQUES, INSTRUMENTS AND MATERIALS 

 

This general denomination includes description of research design, methods and 

techniques used along the research stages as well as the data collection instruments and 
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resources.  The procedure followed in conducting the study is also described in this 

section. 

 

METHODS 

 

Action Research was adopted as the research design of the study and was integrated 

within the development of the academic course.  This study aimed at describing the data 

resulting from the application of an intervention plan. The following general methods 

were applied along the descriptive research: The Scientific method assisted the study 

of the Using Role Plays to develop the  speaking skill. It helped in the observations 

done before and during the intervention. This one also assisted during the anticipation 

of the possible solution; it supported during data collection to make relevant predictions 

and further analysis.  

 

The Descriptive method enabled the researcher to describe the different stages of the 

study and the kind of resources used. It served to explain and analyze the   object of the 

investigation. The analytic-synthetic method was used to analyze the obtained results 

through the tests and questionnaires. It was adopted also   to make the interpretation of 

data, the logical analysis and drawing up the conclusions. The statistic method made 

possible the quantitative statistical analysis of data derived from the test and 

questionnaires and the qualitative text analysis of the data received   from the field diary 

and observation guide. 
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TECHNIQUES 

 

Specific techniques were adopted along each stage of the research process starting from 

the conformation of the theoretical framework to the discussion of results. In the 

conformation of the Theoretical Framework, late Literature Review, extensive reading 

was conducted and the use of outlines and index cards made concise understanding 

possible. Technology offered valuable help in the process of administering 

bibliographical sources and citation techniques. APA style was assumed as the formal 

system for format organization and citation.   

 

DATA COLLECTION INSTRUMENTS 

 

Questionnaires, interviews, conversations, students’ grades, students’ works 

(documentary evidence) field diaries & notes, systematic observations, (video 

recordings)and  researcher’s-made tests were used to gather the information.  

 

MATERIALS 

 

This research work was accomplished with the help of three main resources. The 

Human resources that participated during the different stages were: The target 

population, the sixth years students of Luis Humberto Benítez School; another human 

resource was the English  school teacher who facilitated general information about 

target students. The thesis advisor who tutored along the stages of the study and the 

researcher that worked motivated and eager to learn from the relevant moments were 

active subjects in the development of this work. 
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The personal computer, internet, removable memory stick, and multimedia were the 

technological resources used. And the office supplies like handouts, flashcards, videos, 

textbooks and bibliography made it possible. 

 

PROCEDURE 

 

The study started with the observations of the English classes of the sixth grade in order 

to identify the issues the students were facing.  The analysis of the observations 

facilitated the problem statement and figuring out a possible solution. At the same time, 

the structuring of a theoretical framework based on students’ problems in speaking was 

done to support the questions raised along the observations.  

 

An intervention plan, organized in lessons, was designed with the help of the literature 

framework. After that, the application of the plan was carried out. During this stage 

quantitative and qualitative data was collected using the instruments mentioned above.  

 

After collecting the data it was tabulated and displayed into tables. Percentages/ Means 

of each test-section were calculated in order to have an overall view of participants’ 

performance in each one (x = Σx / n). 

 

The Pearson Correlation coefficient (                                           )  was used to find out  

the relationship between the application of Role plays and the improvement of Speaking 

Skill  Both variables were expressed in terms of quantitative scores and the statistical 

analysis was used  to determine  whether there was a significant change in achievement 
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from the baseline data to the posttest results.  Observation data was also obtained by 

periodical monitoring of the evolution of the language skill by means of a teacher- 

designed observation guide. Pre and post questionnaires were also administered to 

students. The manifestations of each observed behavior were turned into percentages 

that were analyzed and interpreted prior discussion.  

 

The discussion of the outcomes was carried out with the triangulation of the findings 

and the literature that supports this study. The conclusions were drawn considering the 

initial inquiries. Finally, the thesis was written and disseminated.  
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f. RESULTS 

 

The quantitative data came from the speaking “pre-test” administered to ten students of 

the 6th year of Basic Education at “Luis Humberto Benitez Costa “school at the 

beginning of the intervention period. Participant performance was measured in a 1 -12 

scale and transform into percentage of correct responses. To assess the speaking skill 

improvement a pre and post-test were conducted to measure the two parameters: 

Interactional skills and Informational skills. These parameters describe the learning of 

speaking skills in a foreign language teaching situation. The data of the pre-test scores is 

showed in the table below. 
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Table 1 

 

 Pre-test Results  

 

Note: Pre-test results.                                                                                                  

 

 

Students 

Code 

INTERACTIONAL SKILLS INFORMATIONAL     SKILLS           TOTAL 

 Introduce 

oneself 

3/3 

Express 

preferences 

3/3 

 

% 

Identify 

vocabulary 

3/3 

Describe 

Objects 

3/3 

 

% 

Notes % 

LUBCO1 2 1  1 1  5 41,6% 

LUBCO2 2 1  1 1  5 41,6% 

LUBCO3 1 1  1 1  4 33,33% 

LUBCO4 2 1  1 1  5 41,6% 

LUBCO5 2 1  1 1  5 41,6% 

LUBCO6 1 1  1 1  4 33,33% 

LUBCO7 1 1  1 1  4 33,33% 

LUBCO8 2 1  1 1  5 41,6% 

LUBCO9 2 1  1 1  5 41,6% 

LUBCO10 2 1  1 1  5 41,6% 

 Total 17 10  10 10  47  

 M 1,7 1  1 1    

% 56% 33,33 44,66 33,33 33,33 33,33   
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Figure 1 

 

 Pre-test results 

                                                                                                                   

The total number of students who were tested was ten. In table one and figure it can be 

clearly seen that, most of the grades are similar. The differences do not seem to be very 

noteworthy which means that students were almost at the same level when they started 

the action research intervention. In reference to the pre - test speaking scores, the 

highest score in the interactional skill parameter was 5,35 out of 12 that represents 

44,66%   This score is below the passing grade adopted for this study (80%)   while, the 

lowest 3,99 out of 12 which represents 33,33%. This score was far below the   average 

score adopted for this analysis. The low results in the informational skills parameter 

indicated that students had problems in identifying vocabulary and describing objects. It 

can be explained by the fact that the topics of test contained vocabulary that was 
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difficult for students understand. Furthermore, the students were not used to be 

evaluated with the techniques applied by the researcher.    

 

After analyzing the data provided in the pre-test administered in this research, it can be 

noted that the students achievement in the two parameters was under the level required 

which indicated that they had difficulties in speaking.   

 

Post-Test Results  

 

After conducting two weeks of intervention, a post –test was administered to the same 

group of students. The objective was to know if the use of Role-Playing in the 

classroom helped students improve their speaking skills in the two parameters 

interactional skills and informational skill. After the application of intervention 

period.The data from this post-test is shown in the table below. 
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Table 2  

Post- test results 

Note: Post-test  results.  

 

 

 

 

Students 

Code 

INTERACTIONAL SKILLS INFORMATIONAL     SKILLS           TOTAL 

 Introduce 

oneself 

3/3 

Express 

preferences 

3/3 

 

% 

Identify 

vocabulary 

3/3 

Describe 

Objects 

3/3 

 

% 

Notes % 

LUBCO1 3 3  3 3  12 100% 

LUBCO2 3 3  3 3  12 100% 

LUBCO3 3 2  3 3  11 91,66% 

LUBCO4 3 3  3 3  12 100% 

LUBCO5 3 3  3 3  12 100% 

LUBCO6 3 2  3 3  11 91,66% 

LUBCO7 3 2  3 3  11 91,66% 

LUBCO8 3 3  3 3  12 100% 

LUBCO9 3 3  3 3  12 100% 

LUBCO10 3 3  3 3  12 100% 

 Total 30 27  30 30  117  

 M 3 2,7  3 3    

% 100% 90% 95% 100% 100% 100%   
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Figure 2 

Post-test results 

 

 

 

The same students were tested using the same speaking test at the end of the 

intervention period. The post- test   showed that all students improved in the two 

parameters, interactional skills and informational skills. In reference to the post - 

speaking test  scores,  the students obtained  the highest score 12 out of 12 that represent 

100% in the informational skills parameter, in the other parameter, interactional skills 

students obtained a lower grade 10,8 out of 12 that represent 95%. However this score is 

higher than the passing grade (80) adopted for this study. Consequently, we can say that 

there is a big difference between the results obtained in the pre-test compared with those 

of the post test.     

 

After analyzing the data it is noticeable that the students of sixth year of Basic 

Education at Luis Humberto Benitez School were really adapted to the new teaching 
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and learning method and as can be seen in figure, 2 the majority of students 

satisfactorily improved their speaking skill using role play as a part of the learning 

process. 

 

COMPARING TEST RESULTS 

 

In this part of the study the objective is to demonstrate the degree of proficiency 

obtained from the action research intervention. For the pre-test and post-test 

comparison, the researcher used the Pearson coefficient as the statistical method. It is 

taken from the Pearson Product-Moment Correlation. It helps to establish the 

correlation of two variables. The variable X means pre-test scores and variable Y means 

post-test. For this contrast or comparison, the following formula is shown: 
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Table 3 

Comparing test Results 

Students 

Code 

 Variable x 

pre-test 

  Variable Y 

post- test 

 

          X2 

 

       Y2       XY 

LUBCO1 5 12 25 144 60 

LUBCO2 5 12 25 144 60 

LUBCO3 4 11 16 121 44 

LUBCO4 5 12 25 144 60 

LUBCO5 5 11 25 121 60 

LUBCO6 4 11 16 121 55 

LUBCO7 4 11 16 121 44 

LUBCO8 5 12 25 144 60 

LUBCO9 5 12 25 144 60 

LUBCO10 5 12 25 144 60 

 N10    47    116    223     348     563 

Note: Comparing test results. 
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Figure 3  

Comparing test Results 

 

 

 

The pre-test and post comparison showed that  using role play was very significant to 

improve students speaking, according to  the  Pearson Product-Moment Correlation 

the coefficient for this study is 0,99  which is near  +  1.  This means that the 

researcher obtained positive results in the intervention applying the strategy selected 

for improving students speaking level. 

 

ANALISYS OF THE PRE AND POST QUESTIONNAIRE 

 

To assess students perceptions about the way English teaching is carried out in class, a 

pre and post questionnaire was administered to students before and after the 

intervention period. The results are detail below. 
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Question: How is the teaching of English in your school? 

 

Table  4 

 

 PRE -

QUESTIONNAIRE 

 POST-

QUESTIONNAIRE 

INDICATORS STUDENTS % STUDENTS  

Regular 6 60% 6 60% 

Good 4 40% 4 40% 

Very good 0 0% 0 0% 

TOTAL 10 100% 10 100% 

Source: Students of six year at Luis Humberto Benitez Costa School.                                                                                                                                                                                            

Researcher: Sandra Andrea Leon Gaona. 

 

Figure 4  

Students opinions on teaching English.   
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 In the pre-questionnaire figure four shows that 60% of students agree that the teaching 

of English in the high school is regular   and 40% of students indicated that the English 

teaching is good.  

 

It is important to note that the results obtained in post questionnaire are exactly the same 

as those obtained in pre-questionnaire. These facts suggest that students gave their 

answers in general way   in the two different moments.  

 

In spite of, this situation the results indicated that teaching English in the high school is 

not considered good by students. 

 

Question: In your English class which activity you practice more speaking or 

grammar? 

 

Table 5 

 
 
 PRE -

QUESTIONNAIRE 

 POST-

QUESTIONNAIRE 

INDICATORS STUDENTS % STUDENTS  

Grammar 8 80% 8 80% 

Speaking 2 20% 2 20% 

Total 10 100% 10 100% 
Source: Students of six year at Luis Humberto Benitez Costa School.                                                                                                                                                                                            

Researcher: Sandra Andrea Leon Gaona. 
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Figure 5  

Activities that students practice more in class. 

 

 

 

According to the results in the pre-questionnaire, 80% of students indicated that 

grammar is the activity that practice more in class. 20% of students say that they 

practice speaking. 

 

As in the former question students got the same results in the post questionnaire; which 

confirm that the students considered only the experience they had with the current 

teacher, and did not considered the experience they had with the researcher during the 

intervention. 

 

However, these results demonstrate that English grammar is though most of the time in 

class; and students almost never had the opportunity to practice speaking. 
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Question: Which activities do you enjoy more in your English class? 

 

Table 6 

 

 PRE -

QUESTIONNAIRE 

 POST-

QUESTIONNAIRE 

INDICATORS STUDENTS % STUDENTS  

Complete 

sentences  

3 30% 0 0% 

Translations 1          10% 0 0% 

Readings  1 10% 0 0% 

Dialogues 0 0% 2 30% 

Watch  

videos 

2 20% 1 10% 

Sing songs 

Role Plays 

2 

1                              

20% 

         10% 

0 

7 

0% 

70% 

TOTAL 10 100%  100% 

Source: Students of six year at Luis Humberto Benitez Costa School.                                                                                                                                                                                            

Researcher: Sandra Andrea Leon Gaona. 

                                                                                                                                                                              

Figure 6  

Activities that students enjoy more in class. 
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 Before the intervention figure six shows that   30% of students reported that they like 

more completing sentences, but after the interventions   70% of students expressed that 

they enjoy more practicing role plays.  

 

 Analyzing the graph, the researcher could notice that role plays   were elected after the 

intervention period, by students as the activity that they use more in their English class. 

Students preferred this technique because these kinds of the activities permit them to 

interact with their classmates and feel free to express their ideas and opinions. 

 

Question: Does your teacher use role plays in her English class? 

 

Table 7 

 

 PRE -

QUESTIONNAIRE 

 POST-

QUESTIONNAIRE 

INDICATORS STUDENTS % STUDENTS  

yes 0 0% 0 0 

no 10 100% 10 100% 

Total 10 100% 10 100% 

Source: Students of six year at Luis Humberto Benitez Costa School.                                                                                                                                                                                            

Researcher: Sandra Andrea Leon Gaona. 
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Figure 7  

Activity that the teacher use in her class. 

 

 

Regarding to this question, 100% of the students, in the pre, and post questionnaire 
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considered the experience they had with their school teacher to answer this question 

furthermore, the researcher could evidence that students were not using to practice these 
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after a few sections they practiced this activity a lot.   
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Question: What activities do you think are necessary to implement in the English class to 

improve speaking skills? 

 

Table 8  

 PRE -

QUESTIONNAIRE 

 POST-

QUESTIONNAIRE 

INDICATORS STUDENTS % STUDENTS % 

Singing songs  1 10 1 10 

Watching videos 2 20 1 10 

Dialogues 4 40 2 20 

Role play 3 30 6 60 

TOTAL 10 100   
 Source: Students of six year at Luis Humberto Benitez Costa School.                                                                                                                                                                                            

Researcher: Sandra Andrea Leon Gaona. 

 

Figure 8  

Students preferences to learn speaking skill. 
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before the intervention express that, dialogues should be implemented in class (40%), 

but after the intervention they said that the best activity that should be implemented in 

classes is the role play (60%).  These results demonstrated that role play activities were 

preferred by students. 

Question:  Which of these activities are easier for you to do? 

 

 

Table 9 

  PRE-QUESTIONNAIRE POST-QUESTIONNAIRE 

INDICATORS STUDENTS  PERCENTAGE STUDENTS PERCENTAGE 
Grammar exercises  1 10% 1 10% 
Repeating sentences  4 40% 2 20% 
Dialogues  1 10% 1 10% 
Practice pronunciation 1 10% 1 10% 
Role plays 3 30% 5 50% 
TOTAL 10 100% 10 100% 
Source: Students of six year at Luis Humberto Benitez Costa School.                                                                                                                                                                                            

Researcher: Sandra Andrea Leon Gaona. 

 

Figure 9  

Teaching activities  that are easier for students to do. 
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In this figure it can be clearly seen that less than half of students before the intervention  

expressed that, the easier activity for them is repeating sentences (40%), but after the 

intervention, the half of students  said that the easiest one is role plays (50%). 

 

According to these results the difference between the pre and post questionnaire is clear. 

Before the intervention period students were used to do mechanical sentences repetition, 

which was easier for them. After the intervention students preferred to be   an active 

part of the class through role plays activities that helped them improve their speaking. 

That is the difference between a traditional method and an active communicative 

approach. 

 

As a conclusion, the researcher can say that the use of role plays is useful because it 

gives students and the teacher the means to have an easier and effective teaching 

learning process, facilitating the acquisition of the foreign language. Also, role plays 

help in the creation of enjoyable and happy learning environment, motivating students 

to speak English. 
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g. DISCUSSION 

 

This study performed to one group pretest-posttest experimental design to determine 

the relationship between Using role plays and the improvement of speaking skill in 

the English Language Learning with students of 6
th

 year of Basic Education at Luis 

Humberto Benitez Costa School in academic year 2013-2014.  The expectation was 

that there would be an increase in the development of speaking skill with the 

participants who were part of the research work. The improvement expected was 

expressed in the speaking subskills: informational skills, and interactional skills. The 

results support the research general question. And they are also coherent with the 

previous literature. Role play is a communicative technique which has the power to 

develop fluency, promote interaction, and increase motivation. Students’ fluency in 

the new language is benefited due to the fact that teacher talking time is limited, so 

student talking time increases. (Ments, 1999). 

 

The data were measured through the use of a pre-test and a post-test that indicate a 

significant increase in students speaking skills after the two-week intervention. It seems 

that the intervention yielded positive outcomes  because, at the beginning of the 

intervention  students were not able to talk in English since they were afraid of making 

mistakes and  they did not know how to pronounce some words. From the percentage   

obtained in the pre-test it was observed that students had serious difficulties in the 

informational skills (33,33%) which represents the score 3,99 ,as well as in the 

interactional skills (44,66%), which represents the score 5,35. After the application of 

role-play activities, students showed a different attitude at the moment of attending 
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English classes. They were more active in the class and they started to use more English 

words in their activities. Their motivation also increased in a considerable percentage. 

Role play activities included all the students, and all of them had the opportunity to 

demonstrate that they had improved their speaking abilities. After applying the same 

test the percentage obtained was 100%, in informational skills which represent the score 

12 and 95% which represents a score of 10, 8 in interactional skills. 

 

The mean obtained from the action research intervention, pre- test gave a low  results in 

students speaking in the two parameters in the interactional skill, (introduce oneself) the 

mean was 1.7 in the (Express preferences), the mean was 1 as well in the informational 

skills the mean in,(identify vocabulary and describe objects) was 1 but after the 

application of the posttest the results of the mean gave an acceptable results the mean in 

the interactional skill (introduce oneself) was 3 in the  (express preferences) the mean 

was 2,7 and the informational skill  in (identify vocabulary and describe objects) the 

mean 3  The mean results in the post test demonstrate that students after the intervention 

were adapted to the new teaching strategy and improve in considerable way  their 

limitations that they presents before the application of  role plays 

 

In order to, demonstrate the degree of proficiency obtained from the action research 

intervention, comparing pre-test and post-test latest scores to establish the degree of 

correlation between both variables , the researcher used the Pearson coefficient as the 

statistical method to establish the correlation between role plays and speaking skill.  

 

In the second stage of the action research cycle (acting), the researcher developed an 

intervention plan made up of 120 minutes sessions during two weeks. Each teaching 
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session was carefully planned and developed in the form of a workshop. After the 

selection of suitable role plays to be applied (information gap role play and multiple 

role play) the researcher introduced and practice vocabulary and expressions to be used 

in the role role-play performance during 2
nd

 week of intervention was devoted to learn 

the structure and process followed in the role plays development. Students spent a great 

deal of time practicing while rehearsing for the final presentation. At the end of the 

intervention period, students performed the role play in stage.   

 

During all the process of the intervention plan, the researcher had to face some 

limitations. At the beginning of the intervention, the students id not arrive on time to 

start classes in the afternoon, some of them made a lot of noise or talked with their 

classmates which did not allow that the session run in an effective way. They were shy 

and they did not want to participate in class developing the different activities applied 

for the session but, it just happened with the first workshops; after that, the researcher 

established clear rules and students started collaborating effectively. The researcher 

counted with the necessary support from the teacher and students, this excellent group 

of students always were willing to work without problems, and showed high 

motivation that grew up through the use of the role plays. 

 

Applying role plays was a great resource that helped participants in the improvement of 

their speaking skill. It also helped students to be more active and engaged in the 

participation of the activities. The increase on the speaking level was relevant; it can be 

reflected on the data obtained after the application the instruments such as pre-test and 

post-test.  
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The use of the role plays helped students to improve their interactional and 

informational skills. For example, through role plays activities students are engage in 

the class actively playing different roles, which make them interact with their 

classmates.  In the same way, the use of informational gap activities improve the 

students informational skills because, they need to find out   pieces of information to 

satisfy their curiosity and help the participants to complete the task.  

 

The conclusion that can be drawn from these results is that this research work gave the 

researcher a big opportunity to get a favorable experience. She achieved the main goal 

that was to help improving students speaking skill.   It also helped her to master hers 

skills in planning lessons, elaborating Tests, observing students’ progress, and 

organizing   her classes in a better way. Working in this research helped the researcher 

to consolidate her vocation, since she had the opportunity to build an educational 

environment and engaged herself with children and to motivate students to speak 

according to their needs and level of language acquisition to conduct the teaching 

process effectively. The unique talent to be a great teacher is teaching with passion. 

This work also helped the researcher to confirm that the decision about being a teacher 

was the right choice that she could have made. After this action research work, the 

researcher could say that action research is an effective approach to teach English. It 

involves not only teaching a topic but also to teach and make a change with that topic in 

the students. This kind of research gives the student researcher the opportunity to 

acquire new knowledge and to improve his/her   educational skills in the practice of 

teaching English as a second language. 
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h. CONCLUSIONS 

 

Results overall showed a relevant  increase in the ability to speak English  as a foreign 

language after the implementation of  using role plays to improve  speaking skill. 

According to  the Pearson coefficient,(0,99) it was demonstrated the correlation 

between role plays and speaking. 

 

Concerning the development of speaking skill, the researcher found essential facts in 

Ments (1999) report. He is an advocator of role plays as effective technique to improve 

speaking in the foreign language learning. He states that role play is a communicative 

technique which has the power to develop fluency, promote interaction, and increase 

motivation. After the intervention period, participants were more participative in the 

speaking skill, and they started to speak more between themselves, so focused on that 

result, the researcher could confirm what was said by Ments. 

 

 The issues that limited the students speaking, of sixth year   were:  the lack of fluency, 

poor level of vocabulary, difficulties in express ideas and opinions, mechanical 

repetition of sentences, students did not use  role plays activities. After the intervention 

the students felt more motivated to participate in the class and also they started to 

produce sentences according to their proficiency level. The researcher conclude that, the 

low level of the speaking skill was because of students had not had the chance to 

practice speaking, using activities that motivate them.  

 

 The use of role plays as part of the classroom activities reduced the students’ 

limitations meaningfully. It was demonstrated in the students’ collaboration to 
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participate in each lesson and the progress they reached performing their tasks. The 

change of the scores from the pre and posttests is relevant evidence that demonstrates 

the positive impact that the role plays had in this intervention. 

 

   The application of role plays was very effective to improve the students speaking 

skills because with the use of this technique students could develop their interactional 

and informational skills. 
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i. RECOMMENDATIONS 

 

English Teachers should innovate their EFL/ ESL teaching methods through the use of 

new techniques, communicative activities and interesting topics that motivate students 

to learn the foreign language 

 

 An atmosphere of kindnesses and cooperation should be implemented by English 

teachers in order to be able to share their knowledge while developing confidence 

among all the participants of the teaching-learning process and it can be possible 

through the use of role play activities at all age levels. 

 

 Role plays should be considered when teaching English because it was clearly seen 

in the results that these activities help a lot to develop speaking skills in the teaching 

learning process. The situations posed in the role plays must be based on the 

students’ interest. Teachers need to encourage and reinforce students all the time to 

build their confidence. 

 

 The role plays that are effective to improve speaking skill in this intervention as 

Information Gap Role Play and Multiple Role Play. According to 

Wohking&Wallace  (1980), the reason for information Gad  Role play is curiosity, a 

student is asked to obtain information that other students possesses and vice versa.  

So, to satisfy their curiosity, they have to talk. While in the Multiple Role Play, all 

trainees are in groups, with each group acting out the role play simultaneously. After 

the role play, each group should analyze the interactions and identifies the learning 
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points. With the result obtained with this kind of role plays the researcher can 

recommend that these were effective in the improvement of speaking skill.  

 

 The Researcher strongly recommends action research as a research design that 

promotes real contact with the teaching profession. Action Research encourages 

teachers to continually observe students, collect data and changing practices to 

improve student learning and the classroom and school environment. Action 

research provides a framework that guides the energies of teachers toward a better 

understanding of why, when, and how students become better learners. 
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b. PROBLEM  

 

1.1 BACKGROUND 

 

The present action research will be developed at Luis Humberto Benitez school  that is 

why  it is important to make a short background of if. 

 

The “Luis Humberto Benitez Costa” school is an educational institution located in 

Punzara neighborhood in a urban city area, it trains children from 4 to 12 years old. It 

works with 120 students and 7 teachers.  

 

Its vision is to meet and enforce laws and regulations, with academic and administrative 

staff committed to change and respect the rights of others, with active, reflective 

responsible, critical creative and solidary children, with a high development of 

intelligence and thought that are capable to succeed in facing up to any educational 

field, becoming useful to society’’ 

 

The mission of Luis Humberto Benítez Costa School is to provide an education of 

quality with constant practice of values, based on   Basic Education objectives,  that 

allow students to develop their individual skills through a constructivist processes in 

order to achieve a change into the society attitude. 

 

Nowadays, Luis Humberto Benitez school  has a good building structure, and offers a 

good education for children between, four and twelve years old. Their students belong 

to “ Punzara Chico”  neighborhood.  
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Ten students  will participate in this project they are  between 10 and 11 years old.  

Most of them are outgoing, and a few students are shy, especially when they have to 

talk in English. The English  subject is taught as a foreign language , it is done in the 

last four years. The students have some difficulties when they speak English, they do 

not have the ability to communicate with others due to they are only in contact with 

English language once a  week. 

 

1.2 CURRENT SITUATION OF THE RESEARCH PROJECT 

 

The intention of this research is to use role plays to improve speaking skill   with 

students of 6
th
 year of Basic Education at Luis Humberto Benitez school. The 

development speaking skill  is more difficult than the others ones, it is a hard work for  

teachers, so they are  challenged to make their students speak. 

 

In fact, most of the students present some difficulties in speaking because , they do not 

have the ability to communicate basic information, they present lack of fluency and 

vocabulary and they feel shy while speaking in front of the class. 

 

On the another hand,   students do not speak at all due to ,they  feel scared when their 

teachers  correct them,  in front of the whole class, they do not want to make a mistake 

in front of them, sometimes they  can not express  what they  want to say in English.  As 

a result it is important to encourage  students to use the target language in and outside 

the class.  
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Having good speaking skill  allows students to express their ideas, feelings, and 

opinions, and it helps to create a good relationship between the students and the teacher. 

However, when the teacher asks students  to read aloud, to present dialogues, opinions, 

or suggestions in English, most of them feel they are not able to do it  and some even 

feel shy when speaking in front of their classmates. This is due to a lack of self-

confidence and, especially, because they are afraid of making mistakes.   

 

Using role plays is a   is a good technique  that  permits teachers to work with students  

in an interactive and fun way. Many research findings say that this technique is effective 

to use in developing speaking skill. This technique  is practical and  entertaining 

because it gets students to produce authentic English, encourages students to speak  in 

class.  

 

1.3 RESEARCH OF THE PROBLEM  

 

Are role plays effective to improve  speaking  skill in the English language learning 

with students of 6
th

 year at Luis Humberto Benitez Costa school. Academic year 2013-

2014 

 

1.4 DELIMITATION OF THE PROBLEM. 

 

a) TEMPORAL  

The present project will be carried  out during the academic  February- April 2014 
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b) SPATIAL 

The present research project will be developed at Luis Humberto Benitez  Costa school. 

 

c) OBSERVING UNITS 

The people who will be part of this research  are students of 6
th

 year at Luis Humberto 

Benitez school and  the researcher as a teacher. 

 

d) SUBPROBLEMS 

 What kind of theoretical references about role plays are  useful  to improve the 

speaking skill in the English  language learning  with students of six grade of 

Basic Education  at Luis Humberto Benitez  Costa School in the  academic year 

2013-2014 

 Which are the negative issues that limit the speaking skill in English language  

learning   with students  of  six year at Luis Humberto Benitez Costa School in 

academic year  2013-2014 

 Which  role plays  are effective to improve the speaking skill in the English 

language learning with students of six grade of Basic Education  at Luis 

Humberto Benitez Costa School in the  .academic year 2013-2014 

 How do the role plays as a part of the classroom activities help to  improve  the 

speaking skill in English language learning  with students of 6
th

  grade of Basic 

Education  at Luis Humberto Benitez Costa School in the  academic year 2013-

2014 
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 How effective was the application of role plays in the speaking skill in the 

English language learning  with students of 6
th
  grade of Basic Education  at Luis 

Humberto Benitez Costa School in the  academic year 2013-2014 
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c. JUSTIFICATION 

 

The present Action Research Project is important because, students of 6th year at Luis 

Humberto Benitez school present some  difficulties when they speak ,they are not  able 

to say basic information about themselves ,  consequently it  is necessary to improve the 

level of the speaking   using role plays. 

 

 Otherwise, from the educational point of view this action research is important because 

it is going to help students speak in the class through the use of role plays. In this way, 

they would be more motivated and eager to participate in the teaching- learning process.  

 

From the scientific point of view, it is essential to develop this action research because,  

nowadays there are a lot literature and information  that is going to help to the 

researcher to establish some alternatives and solution to  solve the problem found in the 

children of 6
th
 year of Basic   Education. 

 

From the social point of view, It is necessary to consider students of the researched 

institution due to they do not have the opportunity to pay for extra English  classes in 

some private institution; consequently this project work will facilitate them with new 

activities based on use role plays that will improve their speaking skill. 

 

This project is a feasible work because it is considered that the researcher as 

undergraduate of the English Language Career at the National University of Loja has 
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the capacity and the required knowledge and the necessary economic resources for the 

development of it in an established period of time. 

 

Finally, this research project is justified as a previous requisite to get the Bachelor’s  

degree in Sciences of Education, English Language Specialization. 
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d. OBJETIVES 

 

1.1 GENERAL 

 

To analyze the benefits of role plays as strategy to improve the speaking skill in English 

language learning with students of six grade of Basic Education  at Luis Humberto 

Benitez Costa School in the  academic year 2013-2014 

 

1.2 SPECIFICS. 

 

 To investigate the theoretical references about role plays as an strategy to 

improve the speaking skill in the English  language learning with students of six 

grade of Basic Education  at Luis Humberto Benitez  Costa School in the  

academic year 2013-2014 

 

 To diagnose the negative issues that limit the speaking skill in English language 

learning  with students  of  six year at Luis Humberto Benitez Costa School in 

academic year 2013-2014 

 

 To select the appropriate role plays to improve the speaking skill in the English 

language  learning with students of six grade of Basic Education  at Luis 

Humberto Benitez Costa School in the  academic year 2013-2014 

 

 To use the selected role plays as a part of the classroom activities in order to 

solve the limitations in the speaking skill in English language learning with 
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students of six grade of Basic Education  at Luis Humberto Benitez Costa 

School in the  academic year 2013-2014. 

 

 To reflect about the effectiveness that the role plays had on the speaking skill  in 

English language learning with students of six grade of Basic Education  at Luis 

Humberto Benitez Costa School in the  academic year 2013-2014. 
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e. THEORETICAL FRAMEWORK 

 

1.1 SPEAKING SKILL 

 

Speaking is the productive skill in the oral mode. It, like any other skill, is more 

complicated than it seems at first and involves more than just pronouncing words. 

 

It is thinking of what one wishes to say, choosing the right words from our vocabulary, 

putting the words in the proper grammatical framework, communicating the feeling we 

have, and so on. (Vilimec, 2006) 

 

1.2 DEFINITION OF SPEAKING 

 

Speaking, is an interactive process of constructing meaning that involves producing and 

receiving and processing information. Its form and meaning are dependent on the 

context in which it occurs. We generally use speaking as a means of communication in 

daily interaction. The presence of speaker and listener is a must to build up a mutual 

communication in speaking activity. Thus, speaking is considered to be inseparable to 

something we call communication. Communication is the way individual can show the 

feelings, tell the thoughts, ask questions, ask for help, argue, persuade, explain, and give 

order each other. (Uman, 2011) 

 

Speaking is one of the basic skills that must be mastered by students since it is very 

important for them to communicate in the class or outside the class. They must practice 
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it especially in learning teaching in order to be fluent, without an ability to speak, it 

would be impossible to have a natural communication among people (Intihar, 2006) 

 

1.3 THE IMPORTANCE OF SPEAKING SKILLS. 

 

Language is a tool for communication. We communicate with others, to express our 

ideas, and to know others’ ideas as well. Communication takes place, where there is  

speech. Without speech we cannot communicate with one another. The importance of 

speaking skills, hence is enormous for the learners of any language. Without speech, a 

language is reduced to a mere script. The use of language is an activity which takes 

place within the confines of our community. We use language in a variety of situations. 

People at their work places, i.e. researchers working either in a medical laboratory or in 

a language laboratory, are supposed to speak correctly and effectively in-order to 

communicate well with one another. Any gap in commutation results in 

misunderstandings and problems (Qureshi, 2001). 

 

1.4 STAGES OF TEACHING SPEAKING 

 

 The Pre-speaking stage 

 

This stage plays an essential role in the whole process of a speaking lesson because it is 

difficult to ask students to speak without preparation which involves such activities as 

pre-speaking questions, brain storming, discussion tasks or vocabulary tasks.... It is 

commonly found in every course book that oral materials are written into different 
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forms: dialogue and prose. Byrne introduced the procedure in which the ten steps to 

present dialogue are included. 

 

 Establish the setting: Pictures are made use of and drawn if simple. Use English 

as much as possible at this stage 

 Arouse students interests and experience related to the situation 

 Explain some selective words 

 Set a listening task by asking key questions  of the dialogue 

 Ask the students to listen without looking at their books  

 Ask the students to look at their books while they are listening 

 Ask the students to listen and repeat  

 Deal with any difficulties in the dialogue 

 Ask the students to practice the dialogue 

 Ask the students to dramatize the dialogue 

 

 The while- speaking stage 

  

Unlike the pre-speaking stage, it is the student’s turn to do most of the talking. The 

teacher, at this stage, lets students work with each other without interfering or correcting 

any mistakes in order not to stop students from speaking fluently. The teacher only 

gives assistance if necessary. The specific aim of the while- speaking stage is to develop 

students’ speaking skill so the teacher does the minimum amount of teaching and 

talking since the students will be working on the while- speaking task by themselves, 

individually or in groups. Instead, the teacher will have to do a lot of monitoring and 

assisting weaker students who have difficulty completing the task. 
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 The post- speaking stage 

 

 It is the last phase of a speaking lesson so it is the time for the students’ production. 

What they produce will reflect their speaking skill, interests or views. A real show of 

English speaking takes place when the students are able to use English for themselves. 

Also, when they reflect upon their performance, they can recognize what they have 

done well and where they require improvement. 

 

  The post-speaking stage is like the follow up stages. After students have practiced 

speaking skill in the while- speaking stage, they do an extension speaking activity. This 

helps students take the information from other groups or whatever they have produced 

in the while- speaking stage and do something meaningful with it. Accordingly, getting 

the students to report their work and the whole class may be invited to comment can be 

recommended to be the most effective at this stage. Thus, the teacher in this stage must 

take on the role of a manager or a guide in order to give feed back, correct serious 

mistakes, give students marks and set personal goals for improving their speaking 

abilities (Roger, 2001). 

 

2. NEGATIVE ISSUES THAT LIMIT THE DEVELOPMENT OF 

SPEAKING SKILL.  

 

2.1. DIFFICULTIES IN SPEAKING SKILL 

 

The first cause that makes the students difficult in speaking English is that the 

environment does not support the students to speak English frequently. The 
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environment here means the people outside the class. Those people may think that the 

students just want to show off when they speak English for daily conversation. The 

response that the students get makes them loose their self-confidence to improve their 

speaking. Since the students do not want to be rejected by the people around them, so 

they use their native language in daily conversation. That makes the students unable to 

communicate in English fluently outside the class. 

 

The second cause is problem with grammar. English always deals with reference of 

time while Indonesian does not have one. Moreover, there are singular and plural forms 

that the students have to distinguish and still many forms that have to be learned. Most 

students are very easy to get confused with English grammar, while grammar is very 

needed to form a right sentence. If the students do not have grammar mastery, of course 

they will not be able to produce sentences that grammatically right. Realizing that the 

grammar students have is very weak, so they feel embarrassed when they want to 

produce English sentences orally (Kavin, 2005). 

 

2.2 PROBLEMS IN SPEAKING  

 

The learners have their own difficulties in learning the language. Particularly in 

improving speaking skill is not easy for the students. The Following are the problems of 

speaking skill. 

 

 Inhibition 

 

Unlike reading, writing or listening activities, speaking requires some degree of real-

time exposure to an audience. Learners are often inhibited about trying to say thing in 



83 

foreign language in the classroom: worried about mistakes or simply shy of the attention 

that their speech attract. 

 

 Nothing to say 

 

Even they are not inhibited, you often hear learners complain that they cannot think of 

anything to say: they have no motive to express themselves beyond the guilty feeling 

that they should be speaking. 

 

 Low or uneven participation 

 

Only one participant can talk at a time if he or she is to be heard; and in large group this 

means the each one will have only very little talking time. This problem is compounded 

of some learners to dominate, while other speaks very little or not a tall. 

 

 Mother tongue use 

 

It is easier for the student to use their mother tongue in their class because it looks 

naturally. Therefore, most of the students are not disciplined in using the target 

language in the learning process. (Ariffansyah, 2013) 

 



84 

3. ROLE PLAYS TO IMPROVE SPEAKING SKILL IN ENGLISH 

LANGUAGE  

 

3.1 DEFINITION OF ROLE PLAY 

 

Role play is an excellent activity for teaching speaking in elementary school. In order to 

apply it, students are given a specific role in the target language. It provides learners 

oral production practice in the target language. They can use the language in a real 

environment. 

 

.With role playing, students will practice speaking in the kind of situation they are likely 

to find outside the classroom. With this method, students may act out either as 

participants to learn English performing a situation or as observers to acquire the 

language observing what other people do. 

 

English. Role plays are interesting, memorable, and engaging, and students retain the 

material they have learned. In their assumed role, students drop their shyness and other 

personality and cultural inhibitions, making them one of the best tools available for 

teaching a second language (Admin, 2004). 

 

According to (Bonwell & Eison, 1991, p.47)  Role play exercises give students the 

opportunity to assume the role of a person or act out a given situation. These roles can 

be performed by individual students, in pairs, or in groups which can play out a more 

complex scenario. Role plays engage students in real-life situations or scenarios that can 
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be “stressful, unfamiliar, complex, or controversial” which requires them to examine 

personal feelings toward others and their circumstances. 

 

3.2 ROLE PLAYS HELPS IN 

 

 Developing interpersonal skills and communication skills 

 Conflict resolution 

 Group decision making 

 Developing insight into one’s own behavior and its impact on others (Stacy, 

2001). 

 

3.3THE IMPORTANCE OF ROLE PLAY 

 

Activities that develop and build on children’s self-esteem are important in helping 

children learn who they are. Role play, including acting out scenarios to problem solve, 

story making through dramatic play and practice in coping with real life situations will 

support children’s social-emotional growth and development. Role play will give 

children the skills to handle problematic social interactions, such as bullying, which 

may happen as they progress through life. 

 

When children engage in role playing it helps to develop their way of thinking and helps 

them to develop feelings of empathy. When children are given the opportunity to role 

play skits/scenarios they will be able to experience the role of bully, victim, and 
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bystander. They will also learn how to help others who are being bullied and how to 

avoid bullying. (Ladouse, 1987). 

 

3.4 TYPES OF ROLE PLAYS 

 

Multiple Role Play – In this type of role play, all trainees are in groups, with each 

group acting out the role play simultaneously. After the role play, each group analyzes 

the interactions and identifies the learning points. 

 

Single Role Play – One group of participants plays the role for the rest, providing 

demonstrations of situation. Other participants observe the role play, analyze their 

interactions with one another and learn from the play. 

 

Role Rotation – It starts as a single role play. After the interaction of participants, the 

trainer will stop the role play and discuss what happened so far. Then the participants 

are asked to exchange characters. This method allows a variety of ways to approach the 

roles. 

 

Spontaneous Role Play – In this kind of role play, one of the trainees plays herself 

while the other trainees play people with whom the first participant interacted before.  

 

Guided role play. - This one is the first type of role play that should be carried out in 

the classroom. Its purpose is to introduce the students to the idea of playing a role in a 

game. Students are encouraged to play with the language they know. A warm up is not 
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necessary because these activities are designed to get a direct and immediate response 

from students. 

 

Information gap role play. – The reason for this role play is curiosity. A student is 

asked to obtain information that other students possesses and vice versa. So, to satisfy 

their curiosity, they have to talk. Besides, when they have accomplished the task, they 

need to show a sheet (i.e. questionnaire) with the information obtained which introduces 

a tangible objective to the task. (Wohking&Wallace, 1980) 

 

3.5 ADVANTAGES OF USING ROLE PLAY IN CLASS 

 

Role play is a beneficial teaching tool as it develops practical professional skills as well 

as academic knowledge, and there are many advantages to using role plays in class, and 

some of them are the following: 

 

 Children find it motivating to be actively participating in their learning process 

rather than sitting at their desks with their book open. They have always learned  

from mimicking or doing the actions of others, including their parents and 

peers. Role playing is simply a continuation of the learning already done by 

students. 

 Children enjoy playing. If they are already motivated to play, learning through 

play would become even easier. 
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 Role playing encourages the use of critical thinking because it involves 

analyzing and problem solving; therefore role, play is a cognitive learning 

method. 

 Implementing role play activities put words in a real context and that helps 

students use language as a form of communication and conversation, rather than 

an academic subject to be tested on. It makes it real and useful. 

 Role playing encourages the use of critical thinking and creative thinking 

because it involves analyzing and problem solving, attitudes, values, and 

interpersonal and social skills. 

  While preparing for the ESL role plays, children will listen to and repeat the 

same words and phrases over and over, and repetition is the mother of skill 

(Ments, 1999). 

 

3.6 REASONS TO USE ROLE-PLAY IN THE EFL CLASSROOM 

 

 GENERAL REASONS 

 

Role play is a communicative technique which has the power to develop fluency, 

promote interaction, and increase motivation. Students’ fluency in the new language is 

benefited due to the fact that teacher talking time is limited, so student talking time 

increases. A role play occurs in peers or in groups, that is there is interaction in the 

classroom. The individual’s learning process is supported by a partner or group of 

partners. Students have the chance to share ideas, which is good for their social 

relationships. As a result of using the language and interacting, motivation increases 
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because students can see and feel that the foreign language is useful in situations they 

are likely to live. Additionally, when they realize that they are able to maintain a 

conversation with their classmates, they want more and feel more self-assured of going 

up to the next level. 

 

  SPECIFIC REASONS 

 

Using role play means bringing into the classroom many different situations and 

activities in which a great deal of functions, structures and vocabulary can be used. The 

key point is to use our imagination to make sure this occurs. 

 

It is suitable to develop students’ social skills from a very low level by making them 

understand that language is not only to give and receive information but the short talk 

they maintain is communication. 

 

Students with the specific purpose to learn English need to become involved in 

scenarios they surely are going to live. The roles taken in the classroom enable them to 

have a more effective communication in real life situations. 

 

For self-conscious and shy students, role play represents a means of liberation because 

they do not feel their own personalities are shown while developing the task. Finally, 

role play injects fun into the English language class (Porter 6-7). After receiving the 

teacher’s explanation, learners let their imagination fly, and as a result teacher and 

students encounter ranges from the simplest conversations to the craziest ones. Students 
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laugh at their own and other’s mistakes and in doing that, the process of learning takes 

place, too (Calderon, 2010). 

 

3.7 ROLE PLAY IN TEACHING SPEAKING 

 

According to Larsen Freeman (2002.p,7) 

 

A “role plays are important in the communicative approach, because they give learners 

an opportunity to practice communicating in different social contexts and different 

social roles”  

 

A role play is a highly flexible learning activity which has a wide scope for variation 

and imagination. Ladousse pointed out that “role play uses different communicative 

techniques and develops fluency in the language, promotes interaction in the classroom, 

and increases motivation” (34). Here, peer learning is encouraged and they sharing of 

responsibilities between teachers and students in the learning process is taken into 

consideration, too. 

 

Role play can improve the students’ speaking skills in any situation and helps learners 

to interact. For shy learners, role play helps by providing a mask where learners with 

difficulty in conversation are liberated. 
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3.8 THE PROCESS OF ROLE PLAY IN THE CLASSROOM 

 

For getting good role-playing activities in EFL classes, a teacher has to follow a 

procedure with specific steps. There are six major steps in the procedure: 

 

1. Decide on the Teaching Materials 

 

The teacher must decide which teaching materials will be used for role-playing 

activities. The teaching materials can be taken from text books or non-textbook teaching 

materials such as picture books, story books, readers, play scripts, comic strips, movies, 

cartoons and pictures. The material is selected ahead of time by the teacher. The teacher 

can also create his or her own authentic teaching materials for role-playing activities. 

The teaching materials should be decided based on students' level and interests, teaching 

objectives, and appropriateness for teaching. 

 

2. Select Situations and Create Dialogues 

 

A situation or situations to be role played should be selected. For every roleplaying 

situation, dialogs should be provided by the teacher or created by the students 

themselves. 

 

3. Teach the Dialogues for Role Plays 

 

The teacher needs to teach the vocabulary, sentences, and dialogs necessary 
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for the role-playing situations. The teacher needs to make sure the students know how to 

use the vocabulary, sentences, and dialogs; otherwise, the teacher should allow students 

to ask how to say the words they want to say. 

 

4. Have Students Practice the Role Plays 

 

Students can practice in pairs or in small groups. After they have played their own roles 

a few times, have them exchange roles. When students are confident enough  to 

demonstrate or perform in front of the class, the teacher can ask them to do so for  their 

classmates. 

 

5. Have Students Modify the Situations and Dialogues 

 

Once students have finished and become familiar with an original role-play situation, 

they can modify the situations and/or dialogs to create a variation of the original role 

play. 

 

6. Evaluate and Check Students' Comprehension 

 

Finally, the teacher shall evaluate the effectiveness of the role-play activities and check 

if students have successfully comprehended the meanings of the vocabulary, sentences, 

and dialogs. (Vargas, 2011) 
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4 ROLE PLAYS   TO TEACH SPEAKING SKILL IN THE 

ENGLISH LANGUAGE 

 

4.1 ROLE PLAYS:  According to (Bonwell & Eison, 1991, p.47)  Role play 

exercises give students the opportunity to assume the role of a person or act out a given 

situation. These roles can be performed by individual students, in pairs, or in groups 

which can play out a more complex scenario. 

 

WORKSHOP 

                                                                ONE 

TOPIC: Pre-test 

OBJECTIVES To diagnose students speaking level 

STUDENTS 

LEVEL 

Beginners  

MATERIALS Worksheet  

TIME  120 

ACTIVITY 

DESCRIPTION 

Starting Activity  

1 warm up  

To sing a song  “I want to married” 

Researcher asks students to sing a song. 

PRESENTATION PRACTICE  

Researcher  introduces the test and explains the purpose to 

students  

Researcher explains the test structure and  test procedure. 

Researcher apply the pre-test to each  child individual. 

Provide enough time for the children to answer the pre-test. 
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WORKSHOP 

                                                                TWO 
  

TOPIC: SHOPPING/ THEME: Clothing store 

 TEACHER 

OBJECTIVE 
To preteach vocabulary and grammar about  clothing  

to prepare students for the role play activity. 

 

STUDENTS 

OBJECTIVE  
. To recognize  vocabulary related to clothing. 

 

STUDENTS 

LEVEL 
Beginners  

MATERIALS Board, flashcards  

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITIES  

1 warm up  

To play  Simon say. 

PRESENTATION PRACTICE  

2  The researcher starts  the class introducing  the first activity using 

informational skills. 

Example My name is…. 

I live in…… 

3 The researcher asks students   to introduce oneself one by one. 

 4 The researcher introduces the clothing vocabulary items using 

flashcards. 

PRACTICE                                                                                                                                      

5 Students look at the flashcard about clothing  store listen to and 

repeat the pronunciation with the researcher 

 6The researcher asks students practice the pronunciation of new 

vocabulary items. 

 ASSESSMENT 

6 Evaluate students with a speaking activity using the flash cards. 

 Example: The researcher says what is this? and students answer it is a 

blouse 

 about clothing vocabulary learned in the class. 
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WORKSHOP 

                                                                THREE 
  

TOPIC: SHOPPING/ THEME: At the clothing store 

TEACHER 

OBJECTIVE 

 To introduce  information questions for the role play 

STUDENTS 

OBJEVTIVE  

 To practice pronunciation  of the questions 

STUDENTS 

LEVEL 

Beginners  

MATERIALS Flashcards, board  

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITY 

1 warm up  

To play a bingo using the clothing vocabulary 

PRESENTATION PRACTICE 

2  The researcher started the classes given a examples of 

information question. 

Example: How much is the cost of this Jean? 

The cost of this jean is 20$ 

PRACTICE  

 3 The researcher ask students repeat the pronunciation of the 

questions and answers with the researcher 

4 The researcher asks students to practice the information 

questions  in pairs using the flashcards 

ASSESSMENT  

5 To pass students in front to class and one student make the 

question and the  another student answer the questions. 
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WORKSHOP 

                                                                FOUR 
  

TOPIC: SHOPPING/ THEME: At the furniture store 

 TEACHER 

OBJECTIVE 

 To teach the dialogue for the role play presentation 

STUDENTS 

OBJECTIVE 

 . To practice the dialogue using the vocabulary learning. 

STUDENTS LEVEL Beginners  

MATERIALS Worksheet, flash cards, board  

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITIES 

1 warm up  

To sing a song “pollito chiken” 

PRESENTATION PRACTICE 

2 The researcher give students some worksheets with the 

dialogue 

3 The researcher introduces and explains what the dialogue is 

about. 

4 The researcher and students say the dialogue together in 

chorus  

PRACTICE 

5 Students work in pairs and practice the dialogue. 

ASSEMENT  

The researcher asks students to pass in front of the class to 

present the dialogue. 
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WORKSHOP 

                                                                FIVE 
  

TOPIC: SHOPPING/ THEME: At the clothing store 

TEACHER 

OBJECTIVE 

 To ask students to present the role play. 

STUDENTS 

OBJECTIVE 

 Students are be able to speaking using a role play. 

STUDENTS LEVEL Beginners  

MATERIALS Flashcards, boards, furniture objects  

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITY 

1 warm up  

To play a game using questions and answers 

PRESENTATION PRACTICE 

2   The researcher asks students to practice the dialogue before 

present in front of the class. 

3 Researcher and students prepare the scenery for the role play 

presentations.  

4 Each group present the role play activity. 

5 Finally, the researcher the effectiveness of the role play 

activities and check if the students comprehended the meaning 

of the vocabulary, questions and sentences. 
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WORKSHOP 

                                                                SIX 
  

TOPIC: SHOPPING/ THEME: At the restaurant 

TEACHER 

OBJECTIVE 

To preteach vocabulary and grammar about how to order food in a 
restaurant to prepare students for the role play activity. 

 

STUDENTS 

OBJECTIVE 

. To recognize new vocabulary. 
 

STUDENTS 

LEVEL 

Beginners  

MATERIALS Worksheet, board 

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITIES 

1 warm up  

To watch a video  “la ratita presumida” 

PRESENTATION PRACTICE  

The researcher introduces the clothing vocabulary items 

using flashcards. 

PRACTICE  

The researcher asks students listen  to and repeat the 

pronunciation with her. 

The researcher asks students  practice the pronunciation of 

new vocabulary items using the flashcards. 

The researcher ask students to work in pair for practice the 

new vocabulary. 

ASSESSMENT 

 Evaluate students with a speaking activity using the flash 

cards. 

 Example: The researcher says what would you like to drink? 

and students answer I would like to drink coffee  
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WORKSHOP 

                                                                SEVEN 
  

TOPIC: SHOPPING/ THEME: At the restaurant  

TEACHER 

OBJECTIVE 

 To introduce the information questions for the role play 

STUDENTS 

OBJECTIVE 

 To practice the pronunciation of  questions 

STUDENTS LEVEL Beginners  

MATERIALS Flashcards, board  

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITIES 

1 warm up  

To sing a song “walking in the jungle” 

PRESENTATION PRACTICE 

The researcher started the classes given a examples of 

information question. 

Example: What would you like to eat? 

I would like to eat chicken  

PRACTICE 

The researcher asks students repeat the pronunciation of the 

questions and answers with her.  

 The researcher asks students work in pairs and practice the 

pronunciation of the questions and answers. 

ASSESSMENT 

To pass students in front to class and one student make the 

question and the another student answer the questions. 
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WORKSHOP 

                                                                EIGTH   

TOPIC: SHOPPING/ THEME: At the clothing  store 

OBJECTIVES  To teach the dialogue for the role play presentation 

STUDENTS LEVEL Beginners  

MATERIALS Worksheet, flash cards, board  

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITY 

1 warm up  To sing a song  “If you are happy” 

PRESENTATION PRACTICE 

2 The researcher give students some worksheets with the 

dialogue 

3 The researcher introduce and explains what the dialogue is 

about. 

TASK 

4 The researcher and students say the dialogue together in 

chorus  

The researcher asks students to work in pairs and practice the 

dialogue pronunciation. 

ASSESSMENT 

The researcher asks students to pass in front of the class to 

present the dialogue. 
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WORKSHOP 

                                                                NINE 
  

TOPIC: SHOPPING/ THEME: At the furniture store 

 TEACHER 

OBJECTIVE 

 . To ask students present the role play in front of the class. 

STUDENTS 

OBJECTIVE 

 To practice the role play presentation before presenting in front 

of the class. 

STUDENTS LEVEL Beginners  

MATERIALS Flashcards, boards, furniture objects  

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITIES 

1 warm up  

To sing a song “finger family collection” 

PRESENTATION PRACTICE 

2 Researcher and students prepare the scenery for the role play 

presentations.  

TASK 

3Practice the dialogue before present 

4 Each group present the role play activity. 

5 Finally, the researcher the effectiveness of the role play 

activities and check if the students comprehended the meaning 

of the vocabulary, questions and sentences 
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WORKSHOP 

                                                                TEN 
  

TOPIC: SHOPPING/ THEME: At the furniture store 

 TEACHER 

OBJECTIVE 

 To evaluate the results of the application of the role plays to 

improve speaking skill... 

STUDENTS 

OBJECTIVE 

 To demonstrate what they learn in the intervention. 

STUDENTS LEVEL Beginners  

MATERIALS Flashcards, boards, furniture objects  

TIME  120 

ACTIVITY 

DESCRIPTION 

STARTING ACTIVITIES 

1 warm up  

To sing a song “finger family collection” 

PRESENTATION PRACTICE 

1. Researcher  introduces the test and explains the purpose 

to students  

 

2. Researcher explains the test structure and  test procedure. 

 

3. Researcher apply the pos-test to each  child individual. 

 

 

4. Provide enough time for the children to answer the pos-

test. 
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6) ASSESSNMENT OF THE EFFECTIVENEES OF ROLE PLAY 

ON THE SPEAKING SKILL. 

 

UNIVERSIDAD NACIONAL DE LOJA 
AREA DE LA EDUCACION EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE CAEER 

Teacher Name…………………………………Date…………………………………... 
Students Name………………………………Topic…………………………………... 

 

 

 

 

OBSERVATION GUIDE 

INDICATORS Very 

Easily 

 

 

 

4 

Easily 

 

 

 

 

3 

Hardly 

 

 

 

 

2 

Poorly 

 

 

 

 

1 

Participates   in their learning process      

Feels   motivated with interact with other     

Creates students  new words by using the 

dialogue model 

    

Responses students  to the questions 

appropriately  

    

Asks   suitable questions      

Performs  the role play with their partner      

Expresses  opinions feelings by using 

words and phrases  

    

Develops  students fluency and improves 

pronunciation  

    

Plays the role according to the situation     

Develops feeling of empaty 

 

 

    



104 

f. METHODOLOGY 

 

1. DESIGN OF THE RESEARCH 

 

Action research has become more popular as a mode of research among practitioners. It 

is a quasi-experimental or transversal model because the following reasons: 

 

It is transversal because this type of research study a phenomenon in a concrete and 

temporary moment so that, the variable effect or dependent variable is measured in just 

one moment.  It is a kind of design in which it is possible to make a comparison before 

applying the intervention plan and after concluding it. The emerging evidence-based 

outcomes will then contribute to the researching practitioner’s continuing professional 

development (Koshy, 2005; p.2).   

 

Action research is a process of study done by systematically collecting data on one’s 

everyday practice and analyzing it in order to draw conclusions about a determined 

problem. It can be undertaken by undergraduate and postgraduate students, assisted or 

guided by professional researchers, with the aim of improving their strategies, practices 

and knowledge of the surroundings within which they practice.  

 

This work will use the research spiral cycles proposed by Kemmis and McTaggartsince 

the process is likely to be more fluid, open and responsive. It includes planning, acting 

and observing, and reflecting suggests. The researcher starts from a detected  problem, 

plans an action in order to solve that problem, he /she applies  the strategy proposed , 
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and reflects about the  possible outcomes after finishing the intervention stage which 

will be reported in the thesis work.  

 

2 METHODS 

 

In the present research work the following methods will be used: To study the speaking 

skill   the researcher is going to use the comprehensive method which will serve in the 

following:  

 

 COMPREHENSIVE METHOD 

 

This will be used as a means to study the speaking skill in children of ten to eleven   

years old and how it is developed or taught. It will also help to understand the 

importance that speaking as a sub skill of the English language learning process. 

 

It is important to know that by analyzing the development of speaking skill it will 

possible to understand the best way that it should be taught into the English class. This 

method will facilitate this analysis and it will improve speaking skill by the application 

of  role plays during a period of time that let the researcher get effective results.  

 

To make a theoretical relation between role plays   with the development of speaking 

skill  the researcher will use the analytic and synthetic methods.  
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 ANALYTIC METHOD  

 

This method will help to know more about the benefits of role plays  to improve 

speaking skill  of the children who will participate in the project.  

 

According to ( Larsen Freeman 2002 p.7) the role plays are essential in the English 

language learning process because they give learners an opportunity to practice 

communicating in different social contexts and different social roles. A role play is a 

highly flexible learning activity which has a wide scope for variation and imagination.   

 

It will also be useful to analyze the data gathered by the researcher during the action 

stage, where there will be some instruments like an observation guide which will 

include indicators that will show how children are improving in their speaking skill  into 

the English language process.  

 

 SYNTHETIC METHOD 

 

 It will help in the right understanding of the core problem in the speaking skill in the 

students of  ten and eleven years old, which will help the research to synthesize the 

models of role plays  that are appropriate and are useful to improve speaking skill in 

children.  

 

To determine the negative aspects that limit the development of speaking skill in 

children the researcher will use the participative diagnostic method.  
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PARTICIPATIVE DIAGNOSTIC METHOD 

  

It will let the real situation of speaking skill  of students of  ten and eleven year old  in a 

determined moment. It will let start knowing the specific limitations and difficulties that 

they have in this  speaking skill It will let the researcher correct this reality by applying 

new strategies through role plays  as a possible solution that will help the children into 

the English Language process.  

 

To select the appropriate role plays  to improve speaking skill the proactive method will 

be used:  

 

 PROACTIVE METHOD 

 

 This is useful to identify the difficulties that students have in speaking skill and to 

determine the improvements that the application of role plays  have and which will help 

to solve the problem found in this Skill. It will let select the best models or alternatives 

that role plays  has in order to improve the students’ limitations in the speaking skill. 

into the English language process. 

 

WOKSHOPS METHOD 

 

 It is a practical alternative that will help the researcher to plan and apply the contents 

that will be useful to work through the application of role plays, so students are able to 

solve their limitations and be more active learners into the English learning process. It 



108 

will also help to state specific objectives for each workshop which are directly related to 

the improvement of students’ limitations in speaking skill and they will let get better 

outcomes in the new strategies used in this intervention.  

 

Finally to assess the every workshop the researcher will use comprehensive assessment 

method: 

 

 COMPREHENSIVE ASSESSMENT METHOD 

 

 It will be useful to assess the students’ outcomes after every session that the researcher 

will develop through the application of  the role plays activities  and it will be checked 

in the observation guide which will include items that let the researcher specifically 

detect the students’ improvements in the development of speaking skill. 

 

3. TECHNIQUES AND INSTRUMENTS. 

 

 PRE- TEST 

 

The pre-test will be used at the beginning of the intervention in order to diagnose the 

level of the speaking skill that the students have. For this test the researcher will 

interview students through a set of multiple choice question. Each question will be 

asked by the teacher and the students will listen and say the correct answer  
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POST –TEST 

 

On the other hand, the post- test will be used at the end of the intervention program to 

evaluate the students’ progress about the speaking skill. This test will be helpful to 

reflect about the success or failure of the teaching process. 

 

 OBSERVATION 

 

The researcher will carefully observe students’ performance during lessons. She/he will 

use an observation guide to record what has happened in class that helps them 

investigate, analyze and reflect upon their findings when the project comes to an end. 

 

 FIELD DAIRY AND NOTES 

 

The researcher will use a dairy to record what happens in each lesson. In this way, it 

will help to write up the findings during the intervention, significant events during the 

observation or any particular situations that happen. 

 

 VIDEO RECORDING 

 

The researcher is going to use a video recording in order to record the pre-test and post- 

test and the role plays activities  in the class during the action research intervention. 
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4. PROCEDURES 

 

The action research work process will include the following stages 

 

  INTERVENTION PLANNING  

 

 INVESTIGATE 

 

. To star develop this action research, the research is going to apply a test to know the 

level that students have in speaking skill. The test  will  include ten question about 

topics that the researcher is going to apply during the  intervention. 

 

 PLAN 

 

The researcher is going to classify and select a set of role plays activities to apply in the 

class  to help students  to improvement speaking skill  during two sessions per week. In 

order to develop this activities , the researcher is going to select  the teaching materials 

that will use in the role playing activities, then   the researcher is going to select a 

situation and create dialogues for the role play  and also  the researcher is going to teach 

the dialogues for the role plays and finally the students demonstrate and perform the 

role play in front of the class. 
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  ACT 

 

This project is to help students in the improvement of speaking skill. To reach that aim 

the researcher will work two session  peer week with students of 6
th

 year at Luis 

Humberto Benitez school. Each session will be about  120 minutes.  The researcher will 

select a set of role plays activities in order that students can participate in those  

activities  

 

 OBSERVE  

 

The researcher is going to monitor and design a observation guide to track the progress 

and changes of each student during the class, then realize  analysis and reflections into 

of a diary at the end of every class and finally, the researcher is going to collect, 

organize and grade the  improvement of vocabulary learning. 

 

REFLECT  

 

In this stage of the investigation the researcher is going to interpret and reflect on the 

data about the result obtained in the intervention. 

 

The interpretation and analysis of the results will take place once complete the 

intervention. 
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DISSEMINATION 

 

The research is going to develop a class demonstration with students who will  

participate in this research to verify  if role plays  were  useful to develop the speaking 

skill. 

 

.5. POPULATION 

 

GROUP OF SIX YEAR OF BASIC EDUCATION 

 

N° POPULATION 

 

   AGE 

Women  5 10 to 11 

Men 5 10 to 11 

 

TOTAL 

10  

. 
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h. BUDGET AND FINANCING 

    1.1. RESOURCES 

1.2   Human 

 Researcher: Student of National University.. 

 Students of the Luis Humberto Benitez school  of Loja.  

1.3. MATERIAL 

1.4. Technical 

The sources which will be  used in the research are: 

Office material:book, dictionaries, copies, paper, folders and bindings. 

Technical Resources:internet, computer, printer, flash memories, and camera. 

1.5. BUDGET 

Elaboration of the project $250.00 

Copies and creation of the project $100.00 

Elaboration of the thesis $350.00 

Copies and creation of the thesis $200.00 

Unforeseen $100.00 

TOTAL $950.00 

 

1.6 FINANCING 

This investigation is financing by the research 
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TOPIC: Using role plays to improve  speaking skill in the English language learning with students of 6 th year of Basic Education at Luis 

Humberto Benitez Acosta school.Academic  year 2013-2014 

PROBLEM  OBJECTIVES THEORETICAL FRAME RESEARCH STAGES TECNIQUES 

GENERAL GENERAL    
 
Are role plays effective to improve  speaking 
skill with students of 6th year at Luis 

Humberto Benitez school. Academic 
year2013-2014 

To analyze the benefits of role plays as strategy 
to improve the speaking skill in English language 
learning with students of six grade of Basic 

Education  at Luis Humberto Benitez School in 
the  academic period 2013-2014 

Speaking skill 
 
Definition of speaking 

 
The importance of speaking skill 
 
Stages of teaching speaking  

 
Negative issues that limit the development 
speaking skill 
 

Difficulties in speaking skill 
 
Problems in speaking 
 

Role plays to improve speaking in English 
language. 
 
Definition of role play 

 
Role play Help in 
 
The importance of role play 

 
Types of role play 
Advantages of using role plays in class. 
 

Reasons to use role play in EFL classroom 
 
Role play in teaching speaking 
 

Role plays to teach speaking skill in the English 
language   

Investigate: 
Diagnostic the level of the speaking 
skill. 

 
 
Plan: 
 

workshops. 
 
Act  
 

Role play activities to improve  
speaking skill 
 
  

 
 
 
Reflect 

To analyze  and interpret the process 
of role plays in improve speaking   
 
 

Disseminate  
 The results 
Disseminate the findings and 
ideas 
 

Pre- test 
 
 

 
 
Lesson plan 
Observation 

 
 
 
 

 
 
 
 

 
 
 
 

Post-test  
Field diary 
Speaking skill 
 

 
Class Demonstration 

SPECIFICS SPECIFICS 

What kind of theoretical references about 

role plays are e useful  to improve the 
speaking skill in the English  language with 
students of six grade of Basic Education  at 
Luis Humberto Benitez School in the  

academic period 2013-2014 
 
Which are the negative issues that limit the 
speaking skill in English language   with 

students  of  six year at Luis Humberto 
Benitez School in academic period  2013-
2014 
 

Which  role plays  are effective to improve 
the speaking skill in the English language 
with students of six grade of Basic Education  
at Luis Humberto Benitez School?  In the  

academic period 2013-2014 
 
How do the role plays as a part of the 
classroom activities help to  improve  the 

speaking skill in English language with 
students of 6th  grade of Basic Education  at 
“Luis Humberto Benitez” School in the  
academic period 2013-2014 

 
How effective was the application of role 
plays in the speaking skill in the English 
language  with students of 6th  grade of 

Basic Education  at Luis Humberto Benitez 
School in the  academic period 2013-2014 

To investigate the theoretical references about 

role plays as an strategy to improve the speaking 
skill in the English  language with students of six 
grade of Basic Education  at Luis Humberto 
Benitez School in the  academic period 2013-

2014 
To diagnose the negative issues that limit he 
speaking skill in English language learning  with 
students  of  six year at Luis Humberto Benitez 

School in academic period 2013-2014 
 
To select the appropriate role plays to improve 
the speaking skill in the English language with 

students of six grade of Basic Education  at Luis 
Humberto Benitez School in the  academic year 
2013-2014 
 

To use the selected role plays as a part of the 
classroom activities in order to solve the 
limitations in the speaking skill in English 
language with students of six grade of Basic 

Education  at Luis Humberto Benitez School in 
the  academic year 2013-2014 
 
To reflect about the effectiveness that the role 

plays had on the speaking skill  in English 
language learning with students of six grade of 
Basic Education  at Luis Humberto Benitez 
School in the  academic year 2013-2014. 
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UNIVERSIDAD NACIONAL DE LOJA 

AREA DE LA EDUCACION EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE CAEER 

 

FIELD DIARY    

Teacher name……………………  

    Session (  )                  

   Date………………………………. 

     

 

 

Question  75-100% 50-75% Less tan 50% 

Were ss involved in the activity?    

Was the activity appropriate for 
the class? 

   

Did ss understand and follow the 
strategy being applied? 

   

Were the objectives of the activity 
accomplished? 

   

Were conditions favorable to the 
application of strategy? 
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UNIVERSIDAD NACIONAL DE LOJA 

AREA DE LA EDUCACION EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE CAEER 

 

SPEAKING  RUBRIC  

Teacher name……………………………………………Date…………………………………... 
Students name…………………………………………..Topic…………………………………... 
 
 

 

 

 

 

 

 

 

 

 

 

 

CATEGORY 1 

(6) 

2 

 (7-8) 

       3 

 

 BELOW LEVEL 
 

WITH HELP 
 

ACHIEVED LEVEL 
 

Students  understand 
questions directions 

   

Students can introduce 
himself/ herself by 
saying My name is 

 

 

   

Students can name 
items using it is a 

  .  

Students can say the 
colors and  price 
correctly  

 .   

Students can express 
preference with I like 

.  .  .  

Students can work in 
group 
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UNIVERSIDAD NACIONAL DE LOJA 

AREA DE LA EDUCACION EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE CAEER 
 

SPEAKING TEST 

NAME  

DATE 

SPEAKING ( 12 POINTS)  

 

A) Introducing yourself  

 Ex: hello, my name is Karla I am seven years old . 

B)  Identifying clothing and food  items  

Ex:    a)  what is this? 
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C) Give information about the cost and colors of items. 

 

 What color is this blouse? 

 

 

 How much is the cost of this cap? 

 the cost of this cap is 20$ dollars . 

D) Expresses preferences about food and clothing items  

 

 What do you like to eat? 

                                        

                                                  

                

 What do you like drink? 

         
 

 What do you like to wear? 
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INTERVENTION PLAN 

GENERAL OBJECTIVE    The purpose of this intervention is to improve 

speaking skill in the English language learning with students of 6th year of Basic 

Education at Luis Humberto Benitez Costa School. 

DESCRIPTION   

The present intervention will be carried out with students of 6
th

 year of Basic 

Education at Luis Humberto Benitez Costa School. The researcher will use role 

plays as strategy to improve speaking skill in ten workshops. 

 

LESSONS OBJECTIVE  RESOURCES 

Workshop 1   

Administering the pre 

test 

To diagnose students 

speaking level 

Worksheets  

Workshop 2 

At the clothe store 

 

To preteach vocabulary 

and grammar about  

clothing  

to prepare students for the 

role play activity. 

 

 Flashcards  

 Board 

 Markets 

 Copies  Teacher objective 

Students objective. 

 

 

To recognize  vocabulary 

related to clothing. 

 

Workshop 3 

Informations questions  

Teacher objective 

 

To introduce  information 

questions for the role play. 

 Flashcards  

 Board 

 Markets 

 Copies 

Students objective. 

 

To practice pronunciation  

of the questions  

Workshop 4 

Dialogue 

Teacher objective 

 

To teach the dialogue for 

the role play presentation 

 Flashcards  

 Board 

 Markets 

 Copies Students objective   

To practice the dialogue 

using the vocabulary 

learning. 

Workshop 5 

Role play presentation 

Teacher objective 

 

To practice the dialogue 

before present 

 Flashcards  

 Board 

 Markets 

 Copies Students objective To asks students present 

the role play in front of the 

class 

Workshop 6 

At the restaurant 

Teacher objective 

To preteach vocabulary 

and grammar about  how 

to order food in a 

restaurant   

to prepare students for the 

 Flashcards  

 Board 

 Markets 

 Copies 
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role play activity. 

 

Students objective To recognize  new 

vocabulary. 

 

Workshop 7 

Information questions 

 

To introduce the 

information questions for 

the role play 

 

Students objective  To practice the 

pronunciation of  

questions  

 Flashcards  

 Board 

 Markets 

 Copies Workshop 8 

Dialogue 

Teacher objective 

To teach the dialogue for 

the role play presentation. 

 

Students objective To practice the role play 

before present. 

 

Workshop 9 

Role play presentation. 

Teacher  objective  

To ask students present the 

role play in front of the 

class. 

 Flashcards  

 Board 

 Markets 

 Copies Students objective. To practice the role play 

presentation before 

presenting in front of the 

class. 

 

Workshop 10 

Post test 

 

To evaluate the results of 

the application of the role 

plays to improve speaking 

skill. 

 

 Flashcards  

 Board 

 Markets 

 Copies 
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UNIVERSIDAD NACIONAL DE LOJA 

AREA DE LA EDUCACION EL ARTE Y LA COMUNICACIÓN 

ENGLISH LANGUAGE CAEER 

 

 

QUESTIONNAIRE FOR STUDENTS OF LUIS HUMBERTO BENITEZ SCHOOL 

NAME: 

DATE 

1)  How is the teaching of English in your school? 

     

Regular        (      )   

Good            (      )   

Very good   (       )   

   

2)  In your English class which activity you practice more speaking or grammar? 

 
 

3)  Which activities  doyou  enjoy more in your English class? 

 

   

Grammar     (      )   

Speaking     (       )   

   

INDICATORS   

Complete sentences        (    )  

Translations                    (     ) 

Readings                         (     ) 

Dialogues                       (     ) 

Watch  videos                (      ) 
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4) Which of these activities are more easier for you  to do? 

 
Gramar exercises              (     ) 

Repeat sentences             (      ) 

Dialogues                         (    ) 

Practice pronunciation    (     ) 

Role plays                       (     ) 

 
 

5) What activities do you think are necessary to implement in the English class to improve 

speaking  skill? 
 

Sign songs           (     ) 

Whacht  videos   (     ) 

Dialogues            (      ) 

Role plays            (      ) 

 

  
6)  Does your teacher use role plays in her English class? 

 

 

 

 

 

 

 

Sing songs                     (     ) 

Role plays                      (     ) 

 

   

Yes            (    ) 

No             (     ) 
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ANNEX 2     PHOTOS 

 

 

 

Students practicing the vocabulary for the role play activity.                                                                    

Photo taken by the Researcher Sandra Andrea León Gaona. 

Students practicing the information gap role play.                                                                                              

Photo taken by the researcher Sandra Andrea León Gaona.  
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Students presenting the role play activity.                                                                                                     

Photo taken by the researcher Sandra Andrea Leòn Gaona 
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