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b. RESUMEN 

 

El propósito de esta investigación fue el uso del Cuestionamiento como 
estrategia en el mejoramiento de la habilidad de hablar con los 
estudiantes de segundo y tercer año en la escuela Dr. Luis Emilio 
Rodríguez. Para mejorar la habilidad se llevó a cabo un plan de 
intervención con diez sesiones usando esta estrategia. Dos pruebas 
hechas por el investigador fueron diseñadas y utilizadas para medir el 
progreso de los diez estudiantes y la percepción del uso del 
Cuestionamiento. En cada sesión se utilizaron hojas de observación como 
instrumentos adicionales para ver el crecimiento de los estudiantes. Los 
resultados indicaron que el uso de Cuestionamiento como estrategia 
facilitó de manera significativa el mejoramiento de la habilidad de hablar, 
esto se refleja en el aumento notable de las notas en la pos-prueba y el 
progreso de los estudiantes durante la intervención. Sería justo concluir 
que este estudio ayudó a los estudiantes a mejorar su habilidad de hablar, 
el investigador de afilar sus habilidades de enseñanzas y la comunidad 
para tener candidatos a profesores bien preparados. 
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ABSTRACT 

 

The purpose of this research was the use of the Questioning as strategy in 
the improvement of the speaking skill with second and third year students 
at Dr. Luis Emilio Rodriguez School. An intervention plan with ten sessions 
was carried out to improve the skill using this strategy. Two researcher’s-
made tests were designed and used to measure the ten students’ 
progress and perception of the Questioning use. Additional instruments 
like observation sheets were also used every session to see the students’ 
growth. The results indicated that the use of Questioning as strategy 
facilitated meaningfully the improvement of speaking skill which was 
reflected in the noticeable increase of the posttest scores and students’ 
progress during the intervention. It would be fair to conclude that this study 
helped the students to improve their speaking skill, the researcher to 
sharpen her teachings skills and the community to have a well-prepared 
candidate teacher. 
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c. INTRODUCTION  
 

Two variables are involved as a fundamental part of this research 

work. The first is Speaking Skill and the second is Questioning used as a 

strategy to improve that skill. As Burns et al (1997) and Ur (2010) suggest 

Speaking is the productive or oral skill and this is defined as an interactive 

process of constructing meaning that involves producing and receiving 

and processing information, and the other variable that is the suggested 

as solution for the students’ problems is Questioning. According to Myrick 

(2002), it offers students the opportunity for enabling critical thinking 

through the use of different kinds of questioning. 

After observing students in their English class, the researcher found 

some difficulties concerning the speaking skill, being this essential in the 

learning of a foreign language. For this reason she chose Questioning as 

a strategy to improve this skill and to establish an appropriate environment 

in order to stimulate students, encourage more complex thinking, and then 

help students to learn in an effective way. The population under study is a 

group of ten six and seven -years old students belonging to a rural public 

school and the implications with the use of this strategy are that they can 

improve the level of their Speaking Skill so that in the future they can 

communicate with foreigners, which are common in this touristic place. 

The researcher had some concerns in regards to the research 

project such as: What kind of theoretical references about questioning 
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strategies are effective to improve the speaking skill in the English 

Language Learning? Which are the negative issues that limit the speaking 

skill? Which questioning strategies are useful to improve the speaking 

skill? How do questioning strategy as part of the classroom activities help 

to improve the limitations in the speaking skill? How effective was the 

application of questioning strategy in the speaking skill? All of these 

questions were intended to be answered through the application of 

Questioning strategy in a three-week intervention period. 

The parameters monitored were Comprehension, providing Answer 

to questions, Pronunciation and Vocabulary, which are the essential 

elements of speaking skill at their learning stage. The population 

influenced by this intervention was ten students who belong to the second 

and third year of Basic Education at Dr. Luis Emilio Rodriguez school. The 

intervention was organized in 10 sessions, four class periods per week. 

The topics that the researcher selected were chosen according to the 

English learning level of the students and also as appropriate to apply this 

strategy. These are: Personal information, Animals and Classroom 

objects, which stimulate students to provide personal and required 

information and express preferences. Questioning techniques used in the 

intervention were Redirection, Prompting and Wait-Time with which 

researcher intended to enrich the speaking skill of the participants. For the 

application of the Questioning strategy the researcher used posters and 

flashcards with pictures and questions formulated in order to facilitate the 
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teaching and learning of the topics. Once the ten sessions were completed 

the speaking skill of students were assessed using a suitable instrument. 

The advantages of this research work were that it helps students to 

lose the fear of communicate in a foreign language and express their 

ideas and their knowledge in oral way. For the teachers, it was an 

essential tool that allows them to create an appropriate environment to 

learn, also using an appropriate mix of questions, phrasing questions 

accurately and interposing sufficient wait time, the teacher provides 

students the chance to participate actively in the class. The advantages of 

carrying out action research are that the teacher has the opportunity to 

interact with the students, know their problems and help them to solve 

their weaknesses. On the other hand, the limitation that was presented in 

the intervention was that due environment conditions the students shared 

the classroom with another group. This created some problems because 

students could not pay attention in class, and it became a noisy class for 

both teachers. 
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d. LITERATURE REVIEW 
 

SPEAKING SKILL 

 

Burns et al (1997) define Speaking as an interactive process of 

constructing meaning that involves producing and receiving and 

processing information. Its form and meaning are dependent on the 

context in which it occurs, including the participants themselves, their 

collective experiences, the physical environment, and the purposes for 

speaking. 

Ur (2010) suggests that, Speaking is the productive skill, and it 

consists of producing systematic verbal utterance to transmit meaning. 

Therefore, through speaking we can share our ideas and feelings with 

others, a clear example is during the class, as a teachers, we have to take 

each opportunity to interact with the students and give them the chance to 

express themselves, lose their fear and increase their confidence. 

 APPROACHES OF TEACHING SPEAKING 

Fauziati (2002) mentions some methods to teaching speaking. In 

Grammar Translation Method, people taught speaking by having students 

repeat sentences and recite memorized textbook dialogues. The Direct 

Method was developed in opposition to the Grammar Translation Method. 

In which, all teaching is done in the target language, grammar is taught 

inductively, there is a focus on speaking and listening, and only useful 
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‘everyday' language is taught. Audiolingual Method considered that 

students be taught a language directly, without using the students' native 

language to explain new words or grammar in the target language. In other 

words this method didn’t focus on teaching vocabulary. Rather, the 

teacher drilled students in the use of grammar. Finally in Communicative 

Approach students work together to develop what aspects of a language 

they would like to learn and the teacher acts as a counsellor and a 

paraphraser, while the learner acts as a collaborator, although sometimes 

this role can be changed. 

Another important approach in teaching speaking is the “Silent 

Period”. According to Asher (2006), during initial instruction, learners are 

encouraged to remain silent until they feel ready to speak, usually after 

about ten hours of instruction. This allows students to focus on 

understanding the language first. In other words the students listen and 

understand the subject or instructions and are not forced to produce 

language without following the process of internalizing language. 

 STAGES OF SECOND LANGUAGE ACQUISITION 

Haynes (2005) reports about five stages in L2 Acquisition: 

 Stages 1: Pre-Production 

According to Stephen Krashen, most new learners of English will go 

through a “silent period” which is an interval of time during which they are 
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unable or unwilling to communicate orally in the new language. The silent 

period may last for a few days or a year depending on a variety of factors. 

One of them is the personality that plays a key role. A normally shy and 

quiet youngster in native language is usually going to take longer before 

they feel comfortable speaking. Native culture will also play a role. In many 

cultures, for example, girls are not expected to speak out. They play a 

more passive role in family and classroom dynamics. 

Also in this stage English language students may have up to 500 

words in their receptive vocabulary but they are not yet speaking or some 

students repeat everything the teacher says. These new students will 

listen attentively and they may even be able to copy words from the board. 

They will be able to respond to pictures and other visuals. They can 

understand and duplicate gestures and movements to show 

comprehension. Total Physical Response methods will work well with 

them. Teachers should focus attention on listening comprehension 

activities and on building a receptive vocabulary 

 Stages 2: Early Production 

This stage may last up to six months and students will develop a 

receptive and active vocabulary of about 1000 words. During this stage, 

students can usually speak in one- or two-word phrases. They can use 

short language chunks that have been memorized although these chunks 
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may not always be used correctly. Following there are some suggestions 

for working with students in this stage: 

 Ask yes/no and either/or questions. 

 Accept one or two word responses. 

 Give students the opportunity to participate in some of the whole 

class activities. 

 Use pictures and realia to support questions. 

 Modify content information to the language level of ELLs. 

 Build vocabulary using pictures. 

 Provide listening activities. 

 Simplify the content materials to be used. Focus on key vocabulary 

and concepts. 

 When teaching elementary age ELLs, use simple books with 

predictable text. 

 Support learning with graphic organizers, charts and graphs. Begin 

to foster writing in English through labeling and short sentences. 

Use a frame to scaffold writing. 

 

 Stages 3: Speech Emergency 

In this stages students have developed a vocabulary of about 3,000 

words and can communicate with simple phrases and sentences. They will 

ask simple questions, that may or may not be grammatically correct, such 

as “ May I go to bathroom? ”or they will also initiate short conversations 
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with classmates. They will understand easy stories read in class with the 

support of pictures. They will also be able to do some content work with 

teacher support. Here are some simple tasks they can complete: 

 Sound out stories phonetically. 

 Read short, modified texts in content area subjects. 

 Complete graphic organizers with word banks. 

 Understand and answer questions about charts and graphs. 

 Match vocabulary words to definitions. 

 Study flashcards with content area vocabulary. 

 Participate in duet, pair and choral reading activities. 

 Write and illustrate riddles. 

 Understand teacher explanations and two-step directions. 

 Compose brief stories based on personal experience. 

 

 Stages 4: Intermediate Fluency 

In this stages the English language learners at the intermediate 

fluency stage have a vocabulary of 6000 active words. They are beginning 

to use more complex sentences when speaking and writing and are willing 

to express opinions and share their thoughts. They will ask questions to 

clarify what they are learning in class. At this stage, students will use 

strategies from their native language to learn content in English and will 

have many errors. 
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 Stages 5: Advanced Fluency 

At this stage students achieve cognitive academic language 

proficiency in a second language. Student at this stage will be near-native 

in their ability to perform in content area learning, but at the beginning they 

will need continued support from classroom teachers. 

 THE COMPONENTS OF SPEAKING SKILL 

Speaking is the action to express our ideas, feelings or thoughts in 

spoken language. According to Syakur (1987) speaking has five 

components, these are comprehension, grammar, vocabulary, 

pronunciation and fluency. 

 Comprehension: For oral communication certainly requires a 

subject to response to speech as well as to initiate it. 

 Grammar: It is needed for students to arrange a correct sentence 

in conversation. It is in line with explanation suggested by Heaton 

(1978: 5) that student’s ability to manipulate structure and to 

distinguish appropriate grammatical form in appropriate one. The 

utility of grammar is also to learn the correct way to gain expertise 

in a language in oral and written form. 

 Vocabulary: It means the appropriate diction which is used in 

communication. Without having a sufficient vocabulary, one cannot 

communicate effectively or express their ideas in both oral and 

written form. Having limited vocabulary is also a barrier that 
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precludes learners from learning a language. Language teachers, 

therefore should process considerable knowledge on how to 

manage an interesting classroom so that the learners can gain a 

great success in their vocabulary learning. Without grammar very 

little can be conveyed, without vocabulary nothing can be 

conveyed. 

 Pronunciation: Gerard (2000) defines pronunciation as the way for 

students’ to produce clearer language when they speak. It deals 

with the phonological process that refers to the components of a 

grammar made up of the elements and principles that determine 

how sounds vary and pattern in a language. There are two features 

of pronunciation; phonemes and suprasegmental features. A 

speaker who constantly mispronounces a range of phonemes can 

be extremely difficult for a speaker from another language 

community to understand. 

 Fluency: According to Brown (1997) fluency can be defined as the 

ability to speak fluently and accurately. Fluency in speaking is the 

aim of many language learners. Signs of fluency include a 

reasonably fast speed of speaking and only a small number of 

pauses and “ums” or “ers”. These signs indicate that the speaker 

does not have to spend a lot of time searching for the language 

items needed to express the message  
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 PROCESS OF TEACHING SPEAKING 

 

  Martinovid, as cited in EversNew (2009) argues that the speaking 

process includes activities that occur prior to, during, and after the actual 

speaking event. For example, before speaking, the speaker might 

determine the actual content of the message, how it should be presented, 

and what kind of audience will be hearing the message. While speaking, 

the speaker must attend to such things as presenting a clear message, 

tone of voice, suitable vocabulary, possible responses, the environment, 

and nonverbal gestures. Following speaking, the speaker might accept 

comments, answer questions, explain concepts not understood, and/or 

assess the process. 

 Pre-speaking 

 

Pre-speaking begins before learners actually speak. Students' 

experiences, observations, and interactions inside and outside of the 

classroom have an impact upon what they say and how they say it. Pre-

speaking activities involve thought and reflection, and provide 

opportunities for students to plan and organize for speaking. Here there 

are some purposes for pre-speaking: 

 To choose a speaking topic: 

Students generate and explore ideas for speaking topics through a 

variety of pre-speaking activities such as the following:  
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 constructing thought webs and graphic organizers  

 reading and researching  

 listening to music  

 viewing a video  

 listening to a speaker  

 jotting down ideas  

 reflecting upon personal experience.  

 

 To determine purpose:  

Speakers talk to express ideas, emotions, and opinions, and to 

share information. Students must ask themselves "What is my purpose for 

speaking?"  

 To determine audience:  

Speakers must ask themselves "Who is my intended audience?" 

Some possible audiences are:  

 familiar, known audiences (self, friends, peers, family, teachers)  

 extended, known audiences (community, student body)  

 extended, unknown audiences (local media).  

 

 To determine format:  

Speakers must consider how their ideas and information can be 

presented most effectively. Some possible formats include the following:  
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 conversation  

 discussion  

 formal speech  

 dramatic presentation  

 monologue  

 Readers Theatre.  

 

 Speaking 

 

Speaking actively engages students in interactions with classmates 

and other audiences. Students who have been provided with supportive, 

collaborative environments and opportunities to prepare for their informal 

and formal speaking experiences are more likely to have the confidence 

needed to interact and share their ideas and information. 

In order to communicate and interact with others, students need to 

engage in a variety of formal and informal speaking situations, depending 

upon their purpose for speaking. Here there are some purposes for 

speaking:  

 to express personal feelings, ideas, or viewpoints  

 to tell a story  

 to entertain or amuse  

 to describe  
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 to inform or explain  

 to request  

 to inquire or question  

 to clarify thinking  

 to explore and experiment with a variety of ideas and formats  

 to converse and discuss.  

 

Some scaffolds to support speaking include the following:  

 Discussing or developing with students criteria for a variety of 

formal and informal speaking formats (e.g., conversation, group 

discussion, role play), and posting these on a bulletin board or 

having students record them in their notebooks for reference.  

 Modellingis a variety of formal and informal speaking formats for 

students.  

 If it is possible, making available to students audio and video 

equipment so that they can practice prior to formal speaking 

situations. 

 Post-speaking 

 

 It is important to have students reflect upon their performance about 

speaking both formal and informal. Their reflection, whether it is oral or 

written, should include the teacher, who can help them set personal goals 

for improving their speaking abilities. This type of reflective assessment 
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and goal setting encourages critical thought. Some purposes for post-

speaking activities are listed below.  

 To reflect upon performance:  

Students who have opportunities to reflect upon their speaking 

experiences, in light of pre-determined criteria, grow in their abilities to 

speak effectively.  

 To set goals for improvement:  

When students reflect upon their performance, they begin to 

recognize what they have done well and where they require improvement.  

 Some post-speaking scaffolds include:  

 

 Discussing or developing criteria for assessing a variety of speaking 

experiences. 

 Providing opportunities for students to talk, write, or represent in 

various ways their personal speaking strengths and needs (e.g., 

learning logs, teacher/peer conferences).  

When students have reflected upon their own speaking 

performance, peers may be invited to comment. Peers may comment 

through a structure similar to a writing conference and may give oral 

feedback, written feedback, or a combination of the two. Conferences may 

be guided by specific questions determined by the teacher or may take the 

form of conversation between peers. 
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NEGATIVE ISSUES THAT LIMIT THE DEVELOPMENT 

OF SPEAKING SKILL 

 
 

According to Nunan (2003) speaking is different and difficult in 

relation to other language skills. It is difficult, because the English is a 

foreign language and the use of it is very seldom. The following 

characteristics can be presented in the oral performance: 

 

 Clustering  

Fluent speech is phrasal, not word by word. Learners can organize 

their output both cognitively and physically through such clustering.  

 Redundancy  

Sometimes it is used to make meaning clearer.  

 Reduced forms  

It is including contractions, elisions, reduced vowels, etc. If the 

learners do not know about this, it will sometimes develop a stilted, 

bookish quality of their speaking.  

 Performance variables  

The difference between native and nonnative speakers of language 

is in their hesitation phenomena. Learners should know when to pause, 

backtrack or correct the language when they have to speak with it.  
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 Colloquial language  

The learners should also know about the words, idioms and 

phrases of colloquial language and that they get practice in producing 

these forms.  

 Rate of delivery  

Another salient characteristic of fluency is rate of delivery. The 

teacher should help learners to achieve an acceptable speed along with 

other attributes of fluency.  

 Stress, rhythm, and intonation  

This is the most important characteristic of English pronunciation. 

The stress-timed rhythm of spoken English and its intonation patterns 

convey important messages.  

 Interaction  

Speaking is about interaction. It is about how you interact and what 

kind of language that you use that will make the communication goes 

smoothly. 

 

 PROBLEMS FOUND IN THE SPEAKING CLASS 

 Students do not want to talk or say anything  

A big problem of speaking is that students feel really shy about 

talking in front of other students, they are suffer from a fear of making 

mistakes in front of their teacher and their classmates. Speaking needs 

courage, motivation from inside, and outside such as joyful atmosphere in 
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the conversation and interesting topic. Further is because there are 

students who dominate and almost intimidate. Another reason for student 

silence may simply be that the classroom activities are boring or pitched at 

the wrong level.  

There are many people who have a good ability in English language 

skills but when they should communicate in English, they fail in expressing 

their ideas. They are afraid and anxious of saying something wrong or 

incomprehensible. One way to encourage students to speak in English is 

simply to speak in English as much as possible in classroom. 

 Students keep using their own Native Language  
 
Other problem in speaking is that students use their native 

language rather than English to perform classroom tasks. This might 

happen because they want to communicate something important, and so 

they use language in the best way they know. They have difficulty to say 

something in front of their classmates and they think that they better use 

their native language and so others can understand them. This problem 

also connected with students do not want to talk or say anything in the 

foreign language but they keep using their own language. In this situation, 

teacher can create an English environment and keep reminding them 

always use English. 
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 It is difficult for students to have an opportunity to speak  

When the classroom is big, it is very difficult that all of the students 

have a chance to practice the language and receive the individual 

attention that they need. It is hard for the teacher to make contact with all 

students, to keep good discipline, also to organize dynamic and creative 

teaching and learning sessions. But there are advantages of a large 

classroom: when there are many students in a classroom they can share 

many different ideas, interesting life experiences, learn to share 

responsibility and help each other during project work which can bring 

variety and speeds up the work.  

 The materials do not fulfill the need of students  

Teachers should attempt to associate the language they are 

teaching with the situation outside the classroom. Freeman (1999) suggest 

‘The people do not learn if they are confused or bored’. When school 

topics do not relate to students ‟ lives, they may find themselves confused 

or bored. Moreover, when students cannot understand the language 

instruction, they may become frustrated. The problem is also connected 

with the students‟ motivation.  

The good texts for classroom use are not there simply in order to be 

read, they lead to comment and interpretation by learners, and illustrate 

typical pragmatic uses of lexis and structure. They have to be fairly short, 

so that other activities besides comprehension can occur. They have to be 

‘appropriately accessible’. This means ‘not too difficult for students to 
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understand but difficult enough to encourage them to develop the 

language’. 

 Students have low motivation to learn English  

Lawtie (2009) argues that success is measured in terms of the 

ability to carry out a conversation in the (target) language. Therefore, if 

students do not learn how to speak or do not get any opportunity to speak 

in the language classroom they may soon get de-motivated and lose 

interest in learning. Nevertheless, if the right activities are taught in the 

right way, speaking classroom can be a lot of fun, raise learner motivation 

and make the English language classroom a fun and dynamic place to 

study English. The development of communicative skills can only take 

place if learners have motivation and opportunity to express their own 

identity and to relate with the people around them. Littlewood (1981) 

suggests that one key to increasing motivation is to use activities matched 

to the personalities, learning styles and characteristics of the learners as 

often as practically possible. 

 Making a reference to the issues that limit the speaking skill in the 

group of students that are participating in this research. One of the 

problems that the students have is feeling very shy to talk in front of their 

classmates and not feeling like to express their ideas in oral way, for this 

reason they prefer to use their native language. This problem is 

consequence that they never have had an English Teacher. Other 

problem that these students have is the motivation, they need to feel 
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comfortable and happy to learn, and finally they do not have a good 

material for learning this subject, they only have the materials that teacher 

trainees give to them. To help students to overcome these limitations the 

researcher decided to apply the Questioning Strategy as an appropriate 

strategy to help students to develop their speaking skill. 

QUESTIONING TO IMPROVE SPEAKING SKILL IN 

THE ENGLISH LANGUAGE LEARNING 

 

Cotton (2013) defines a question as any sentence which has an 

interrogative form or function. In classroom settings, teacher questions are 

defined as instructional cues or stimuli that convey to students the content 

elements to be learned and directions for what they are to do and how 

they are to do it. 

Myrick (2002) argues that Questioning is fundamental to student 

learning. Not only does it enable students to elevate their level of thinking, 

but in the process it also affords them the opportunity to deal with their 

world intelligently. The practice setting is an environment rich in 

opportunity for enabling critical thinking through the use of questioning. 

James (1997) suggests that effective questioning techniques 

enhance not only the students learning, but can be used to gain insights to 

the level of student’s knowledge, develop student’s communication skills 

and confidence, raise issues and complexities to extend and refine 

student’s analysis, and challenge students to defend their positions and 

strengthen their arguments. 



25 
 

 THE PURPOSES OF QUESTIONING 

Fusco (2012) mentions that teachers employ Questioning in a 

variety of ways and for different reasons. These may include merely 

ensuring that students have understood the basic points of a lesson. Or, 

according to William Wilen as cited in Fusco (2012), the purpose for 

asking questions might be to stimulate students participation; to initiate 

discussion of a topic, issue, or problem based on previous learning; and to 

evaluate students’ preparation for a later learning task. Questions are 

critical strategies to differentiate instruction and promote diversified 

interactions among students. Also, from author’s teaching that questions 

have a profoundly positive impact on students’ cognitive and emotional 

development. Encouraged by a teacher’s questions, students come to 

trust that the teacher will listen and respond to their answers in a nurturing 

way. Experienced teachers know that students recognize when someone 

is actually listening and responding to their thinking, and students also 

realize that they themselves are developing a clearer understanding of a 

concept and growing in knowledge. When this occurs, they become more 

actively engaged. They feel excited and empowered, and they begin to 

apply this understanding and self-confidence to a broader range of topics. 

 WHAT IS EFFECTIVE QUESTIONING? 

 

  Muijs et al (2001) argue that Questioning is effective when it allows 

pupils to engage with the learning process by actively composing 
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responses. Research suggests that lessons where questioning is effective 

are likely to have the following characteristics  

 Questions are planned and closely linked to the objectives of the 

lesson.  

 The learning of basic skills is enhanced by frequent questions 

following the exposition of new content that has been broken 

down into small steps. Each step should be followed by guided 

practice that provides opportunities for pupils to consolidate 

what they have learned and that allows teachers to check 

understanding.  

 Closed questions are used to check factual understanding and 

recall.  

 Open questions predominate.  

 Sequences of questions are planned so that the cognitive level 

increases as the questions go on. This ensures that pupils are 

led to answer questions which demand increasingly higher-order 

thinking skills but are supported on the way by questions which 

require less sophisticated thinking skills.  

 Pupils have opportunities to ask their own questions and seek 

their own answers. They are encouraged to provide feedback to 

each other.  

 The classroom climate is one where pupils feel secure enough 

to take risks, be tentative and make mistakes.  
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 QUESTIONING GUIDELINES 

 

Jacobsen (1993) reports on some questioning Guidelines that are 

useful for the teachers: 

 Ask clear questions. Ask something definite in simple, clear 

language that students can understand. Avoid ambiguous, 

confusing constructions and excess verbiage. 

 Ask your question before designating a respondent. Ask the 

question, wait for the class to think about it, and then ask 

someone for an answer. As usual, there are exceptions to this 

rule. When you call on an inattentive student, it is often better to 

call the name first so that the question will be heard. Similarly, 

you should call the name first when you address slow or shy 

students, so that they can prepare themselves. 

 Ask questions that match your lesson objectives. When 

facts are wanted, ask factual and empirical questions 

(knowledge level). When you want to stimulate student thinking, 

ask productive and evaluative questions (different high level 

questions). 

 Distribute questions about the class fairly. Avoid directing all 

questions to a few bright students. However, also avoid 

developing a mechanical system for asking questions. Students 

soon catch on such systems as going by alphabetical order or 
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row by row, and they will pay attention only when they know it is 

their turn. 

 Ask questions suited to all ability levels in the class. Some 

questions should be easy and some should be difficult, so that 

all students will have a chance to respond to some questions 

correctly. 

 Ask only one question at a time. Asking two or three 

questions at once often confuses students. Multiple questions 

permit no time to think and, since several questions were asked, 

students are not sure which question to answer first. 

 Avoid asking questions too soon. It is usually much more 

effective to establish a knowledge base before initiating a 

questioning sequence. This is especially true when higher-level 

questions are to be asked. 

 Pause for at least 3 seconds following each question. A 3-

second pause gives students time to think and to formulate their 

answers. 

 TYPES OF QUESTIONS 

 

Open Questions: these are framed to encourage an expansive response. 

how...., who..., what...,when..., where...,describe..., explain..., in 

what way...,could you tell us about....,how did you apply your 

training to your work? 
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Advantages: 

 Encourage the applicant to do most of the talking 

 May turn up unexpected areas to pursue 

 Allows applicant to talk about topics in their own words 

 Good for exploring opinions, attitudes and feelings 

Closed Questions: these are framed to elicit yes/no answers 

do..., did..., can..., is...,are..., have..., will...,would... 

how long did you work there? 

Advantages: 

 Can be used to good effect to obtain or check specific, concise 

information 

 Useful when you want to gain quick confirmation of basic facts 

 Can be used to regain control from a talkative person 

 Are useful for clarifying a vague response 

 Can be used to direct the interview to specific areas or to introduce 

a more open question 

Probing Questions: this type of question helps to get under the surface of 

an initial answer. Having got the interviewee talking, the interviewer can 

use probing questions to bring out more detail. While the same questions 
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are asked of interviewees, the use of probing questions will vary according 

to the interviewee’s response. 

how, who, what, when, why, where, 

describe, explain, in what way 

Advantages: 

 Particularly useful for encouraging people to concentrate on specific 

points, for clarifying uncertainties, testing the validity of a more 

general response and seeking evidence 

Hypothetical Questions: these are questions that set up a possible 

situation or problem and ask the interviewee for a possible course of 

action. 

“suppose we went ahead with this plan of action and it failed. 

How would you handle the situation?” 

Advantages: 

 Useful for checking theoretical knowledge 

 Good for examining an applicant’s response to a situation where 

they would not have had the experience but may have the 

knowledge of how to deal with it. 
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   The following list of question types is adapted from Lewis Knowles 

(1984) and Trevor Kerry (1982) and indicates some of the purposes 

implicit in a range of closed and open question types. 

 Closed questions define known areas of knowledge simply and allow 

teachers to praise limited success and motivate weaker learners. They 

can, however, easily lead to dependent thinking in class.  

 Open questions allow more independent thinking. Good open 

questioning is stepped and leads thinking logically through new or 

complex work.  

 Data recall or knowledge questions determine fixed or familiar material, 

particularly during lesson introductions. (E.g. What . . . ?) 

 Naming questions simply ask pupils for names of events, places, and 

quickly become stale 

 Good teachers often test Comprehension with questions that ask 

children to translate from one medium to another, describe things in 

their own words, organize or select facts and ideas. (E.g. Explain . . . ) 

 Observation questions ask pupils what they see without the need to 

explain it 

 Pseudo questions are constructed to make it appear that a teacher will 

accept a wide range of answers but s/he has already decided on a 

desired answer e.g. ‘Do you think Macduff was right to kill Macbeth?’ 
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 Speculative questions allow for fresh thinking about issues of a 

hypothetical nature e.g. ‘Imagine we had no television; what might 

change in our lives’ 

 Application or discriminatory questioning trying to apply ideas to 

produce some result, use specific facts or to put principles - such as 

spelling ‘rules’ - to the test. (E.g. Apply . . .) 

 Analysis or reasoning questions are common in literary study where 

describing motives and identifying several instances of a character’s 

behavior is vital. (E.g. How does . . . relate to . . .?) 

 Problem solving is often seen as investigating a new idea for 

constructive ways of making something work e.g. ‘On this island we 

only have 8 items washed ashore with us. How can we use these to . . 

. ?’ 

 Synthesis is a demanding but essential phase in learning and 

questions that require a unique, original product that may be verbal as 

children to combine ideas to form a new whole, and can also ask for 

predictions or summaries. (E.g. What predictions can you make based 

upon the reading?) 

 Evaluation is essential for learning to make value judgments and 

decisions about issues, resolve controversies or differences of opinion 

and to development of opinions. These last two types of questioning 

are common in lesson plenaries. E.g. Compare. . .with . .  
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QUESTIONING TECHNIQUES TO TEACH SPEAKING 

IN THE ENGLISH LANGUAGE LEARNING 
 

Redirection, Prompting and Wait-time are the questioning 

techniques have been chosen according to the necessity of the students 

and the level that they have. These techniques help teachers to create a 

good learning environment, permit them to motivate students and maintain 

the interest of the class. Also, through these the students can develop 

their knowledge and have the opportunity to hear the answers of others in 

order to generate their own questions and answers. According to 

Jacobsen et al (1993) argue that there are three main techniques for 

Questioning: 

 REDIRECTION 

 

It is a technique in which you ask several students to respond to a 

question, in light of the previous responses. It is an effective way of 

building broader participation in classroom discussions. Since there must 

be several correct responses, the question must be divergent, productive, 

or evaluative. 

"We have now studied the contributions of several great men and 

women of science. Which scientist do you think make the great 

contribution?" [Pause. Several hands go up] 

 "Carol?" 
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"Albert Einstein." 

"Mary?" 

"Marie Curie." 

"Mike, your opinion?" 

"Thomas Edison." 

 

 PROMPTING 

 

It is a technique to move on to another student in order to maintain 

interest. Prompting questions use hints and clues to aid students in 

answering questions or to assist them in correcting an initial original 

question with clues or hints included.  

"What is 5 plus 7, Pat?" 

"I don't know." 

"Well, let's see if we can figure it out. What is 5 plus 5?" 

[Pause.] "10." 

"Right. Now, we want 5 plus 7. How many more than 5 is 7?" 

[pause.] "2." 

"Good. So, if 5 plus 5 is 10 and we add 2 more, what is 5 plus 7?" 

[Pause.] "12." 

"Very good, Pat." 
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 WAIT-TIME 

 

Wait-time is another conceptually simple but powerful questioning 

technique. Students need time to think. Mary Budd Rowe (1974) has 

shown that most of teachers on the average wait about 1 second for 

students to answer questions. She found that when teachers waited 

approximately 3 seconds or longer for the answer to a question, the quality 

of students' responses improved: 1) the length of student responses 

increases, 2) failure to respond decreases, 3) questions from students 

increases, 4) unsolicited responses increases, 5) confidence of student 

increases, 6) Speculative thinking increases.  
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e. MATERIALS AND METHODS 
 

In this section by methods and materials it is meant the 

methodology of this research work. The section is developed considering: 

design, context, participants, methods, techniques, instruments, materials 

and procedure. 

DESIGN OF THE RESEARCH 

The spiral model of action research proposed by Kemmis and 

McTaggart (2000) was followed in this study.  Action research is a general 

name for research done by undergraduate (practitioners) and 

postgraduate students. Action research has the potential to make a 

substantial impact on the process of teaching and learning. Thus, it is a 

methodological technique that connects research to practice. It involves a 

self-reflective cycle of identifying a situation or problem, planning a 

change, acting and observing the processes and consequences, and then 

re-planning, and so forth; that is why action research was applied to this 

study. It has assisted the practitioner researcher of this thesis 

development moving in following the first cycle of the Kemmis and 

McTaggart’s spiral.  This process facilitated her reflected upon her 

teaching and improved her students’ situation.  
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CONTEXT 

Dr. Luis Emilio Rodriguez public school was selected as the place 

for the present research work since it is the school where the researcher is 

currently teaching as part of her teaching practicum; therefore she has an 

insight of the spectrum of English teaching within the school. Dr. Luis 

Emilio Rodriguez is located in Landangui neighborhood and it is not 

organized according to Ecuadorian School System requirements for a 

basic education school. Students attending this rural public school live 

under the social surroundings which characterizes developing 

communities in Latin American countries as Ecuador.    

Having English as a subject within curriculum in Ecuadorian public 

elementary schools is not compulsory as it is for middle and high schools. 

In the case of Dr. Luis Emilio Rodriguez, the treatment of English as a 

subject within the curriculum of the school is optional and it is reflected in 

the limited class periods devoted to teach it. It does not have an English 

teacher as part of its teaching staff and the only English instruction 

children receive is that coming from the teacher trainees who are required 

to complete a certain number of classes as part of their undergraduate 

studies.  

PARTICIPANTS  

The participants who integrate this research are the students of 

second and third years of basic education, this class are conformed by 5 
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girls and 5 boys between six and seven years old. This research is going 

to develop four class periods per week. The students do not have a 

specific English book, for this reason the teacher trainer uses some 

resources from the internet or other books that contain important topics 

that help students to increase their knowledge. 

METHODS, INSTRUMENTS AND MATERIALS 

This general denomination includes description of research design, 

methods and techniques used along the research stages as well as the 

data collection instruments and resources. The procedure followed in 

conducting the study is also described in this section. 

METHODS 

Action Research was adopted as the research design of the study 

and was integrated within the development of the academic course.  This 

study aimed at describing the data resulting from the application of an 

intervention plan. The following general methods were applied along the 

descriptive research: The Scientific method assisted the study of the 

Questioning Technique applied in the developing of speaking skill. It 

helped in the observations done before and during the intervention. This 

one also assisted during the anticipation of the possible solution; it 

supported during data collection to make relevant predictions and further 

analysis.  
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The Descriptive method enabled the researcher to describe the 

different stages of the study and the kind of resources used. It served to 

explain and analyze the object of the investigation. The analytic-synthetic 

method was used to analyze the obtained results through the tests. It was 

adopted also to make the interpretation of data, the logical analysis and 

drawing up the conclusions. The statistic method made possible the 

quantitative statistical analysis of data derived from the test and the 

qualitative text analysis of the data receive from the observations and 

teacher’s diary.  

DATA COLLECTION INSTRUMENTS 

Students’ grades, students’ works (worksheets) field diaries & 

notes, systematic observations and researcher’s-made tests were used to 

gather the information.  

MATERIALS 

This research work was accomplished with the help of two main 

resources. The Human resources that participated during the different 

stages were: The target population, the second and third year students of 

Dr. Luis Emilio Rodriguez. The thesis advisor who tutored along the 

stages of the study and the researcher that worked motivated and eager to 

learn from the relevant moments were active subjects in the development 

of this work. 
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The personal computer, internet, removable memory stick, and 

multimedia were the technological resources used. And the office 

supplies like handouts, flashcards, videos and textbooks. 

PROCEDURE 

The study started with the observations of the English classes of 

the second and third years of basic education in order to identify the 

issues the students were facing.  The analysis of the observations 

facilitated the problem statement and figuring out a possible solution. At 

the same time, the structuring of a theoretical framework based on 

teaching speaking was done to support the questions raised along the 

observations.  

An intervention plan, organized in 10 lessons (see annexes), was 

designed with the help of the literature framework. After that, the 

application of the plan was carried out. During this stage quantitative and 

qualitative data was collected using the instruments mentioned above.  

Next, the data gathered was tabulated and analyzed. The 

discussion of the outcomes was completed with the triangulation of the 

findings and the literature that supports this study. The conclusions were 

drawn up considering the initial inquiries. Finally, the reporting of the thesis 

was written and disseminated.  
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After collecting the data it was tabulated and displayed into tables. 

Percentages/ Means of each test-section were calculated in order to have 

an overall view of participants’ performance in each one (x = Σx / n). 

The Pearson Correlation coefficient (𝑟 =
𝑛 ∑ 𝑥𝑦− (∑ 𝑥)(∑ 𝑦)

√[𝑛 ∑ 𝑥2− (∑ 𝑥)2][𝑛 ∑ 𝑦2− (∑ 𝑦)2]
) 

was used to find out the relationship between the application of 

Questioning Technique and the improvement of speaking skill.  Both 

variables were expressed in terms of quantitative scores and the statistical 

analysis was used to determine whether there was a significant change in 

achievement from the baseline data to the posttest results.  Observation 

data was also obtained by periodical monitoring of the evolution of the 

language skill by means of a teacher- designed checklist. The 

manifestations of each observed behavior were turned into percentages 

that were analyzed and interpreted prior discussion.  

The discussion of the outcomes was carried out with the 

triangulation of the findings and the literature that supports this study. The 

conclusions were drawn considering the initial inquiries. Finally, the thesis 

was written and disseminated. 
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f. RESULTS 

 

QUANTITATIVE DATA ANALYSIS 

 

 Pre-Test Results 

 

The quantitative date comes from the application of a speaking pre-

test to 10 students of second and third year of Basic Education at “Dr. Luis 

Emilio Rodriguez” school. It was administered at the beginning of the 

intervention period in order to diagnose the speaking level of each student. 

Analysis for the test was performed using basic simple statistics. 

Participant performance was measured in terms of percentage of correct 

oral responses to an interview (oral test). The parameters assessed 

through the test were: Comprehension of the questions, Answers to 

questions, Pronunciation and vocabulary used to give responses.  

Table 1 shows the results of the Speaking Pre-test. 
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Table 1 

Speaking Pre-Test Data 

Students' code C AQ P V Total % 

 
10/10 10/10 10/10 10/10 40/40 100% 

AR14DLER01 4,4 2,2 2,2 2,2 11,0 27,5 

AR14DLER02 8,9 4,4 5,5 4,4 23,2 58 

AR14DLER03 2,2 0,6 1,7 1,1 5,6 14 

AR14DLER04 8,9 4,4 6,7 4,4 24,4 61 

AR14DLER05 2,8 1,1 1,1 1,1 6,1 15,3 

AR14DLER06 3,9 1,1 0,6 1,1 6,7 16,8 

AR14DLER07 7,2 3,3 3,9 3,9 18,3 45,8 

AR14DLER08 2,2 0 0 1,1 3,3 8,3 

AR14DLER09 8,9 4,4 4,4 4,4 22,1 55,3 

AR14DLER10 6,7 2,8 3,3 5 17,8 44,5 

Total 56,1 24,3 29,4 28,7 138,5 34,6 

M 5,61 2,43 2,94 2,87 13,9 
 % 56,1 24,3 29,4 28,7 34,6 
  

Note. C= Comprehension; AQ= Answer to Questions; P= Pronunciation; V= 

Vocabulary. 

 

Of the 10 students who were tested, all of them got scores lower 

than 32(80%), which is the passing grade adopted for this study. One 

student got the highest score in the test (58%), which is under the limit 

value, and the difference is a little significant (22%). Similarly one student 

got in the test 8,3%, that it is the lowest value. It is very far from the limit 

value and the difference is very significant. With these scores the 

researcher concludes that the students’ speaking level was not 

satisfactory. The mean was used to know the general average that the 

participants got in the pre-test. In this case the mean of all students is 13,9 

over 40, it shows the low level that the students have in speaking. In 
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Comprehension the participants got 56,1%, which is the highest value and 

the area of strength of the students. But in Answer to questions they got 

24,3%, which is the lowest score. With these scores the researcher 

concludes that the students understand the questions, but have serious 

difficulties in giving their responses in oral way. 

The facts suggest that students are facing difficulties in the 

parameter Answer to questions, because they know the correct answer 

but they cannot express it orally. Other difficulties that the participants 

seem to have are in Pronunciation (29,4%) and Vocabulary (28,7%). 

These issues are common in this level, according to Asher (2006), there is 

a ‘Silent Period’ where the students listen and understand the subject or 

instructions, but they are afraid to express their opinions. Also, there is an 

inverse correlation between the values obtained and the level of difficulty, 

in other words major difficulty, lower performance. To conclude the 

researcher decided that an intervention was necessary. 

 

 Post-Test Results 

 
The post-test was administered to the same 10 students at the end 

of 3 weeks of the intervention period, in order to know the effectiveness of 

the application of Questioning as strategy to improve the speaking skill. 

Table 2 shows the results of the Speaking Post-test. 
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Table 2:  

Speaking Post-Test Data 

Students' code C AQ P V Total % 

 
10/10 10/10 10/10 10/10 40/40 100% 

AR14DLER01 10 8,9 10 10 38,9 97,3 

AR14DLER02 10 8,9 8,9 8,9 36,7 91,8 

AR14DLER03 8,9 6,1 8,9 8,9 32,8 82 

AR14DLER04 9,4 7,2 10 10 36,6 91,5 

AR14DLER05 10 5,6 7,2 7,2 30,0 75 

AR14DLER06 8,9 6,7 7,8 8,9 32,3 80,8 

AR14DLER07 10 7,2 8,9 10 36,1 90,3 

AR14DLER08 10 6,1 6,1 7,2 29,4 73,5 

AR14DLER09 10 7,2 8,9 8,9 35,0 87,5 

AR14DLER10 10 7,2 8,9 8,9 35,0 87,5 

Total 97,2 71,1 85,6 88,9 342,8 85,7 

M 9,72 7,11 8,56 8,89 34,3 
 % 97,2 71,1 85,6 88,9 85,7 
  

Note. C= Comprehension; AQ= Answer to Questions; P= Pronunciation; V= 

Vocabulary. 

 

Of the 10 students who were tested, one of them got 97,3% that is 

the highest value. It is considered over 80% which is the limit value 

adopted for the analysis. The difference between the score and the limit 

value is not significant, because the participant got a good score. Unlike of 

the previous value, one student got 73,5%, that it is the lowest value. The 

difference between this score and limit score is 7 points under that. With 

this result, the researcher could conclude that the use of Questioning 

strategy had a good effect in the students. In the same way, the students 

got 97,2% in Comprehension, that is the highest value and the strength of 
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the participants. While in Answer to questions, they got 71,1% that is the 

lowest value.  

The majority of students showed an increase in proficiency after the 

application of the Questioning strategy. The skill learning indicators that 

had been enhanced through the intervention applied were Pronunciation 

and Vocabulary. Also the facts show that 2 students had not achieved 

80% which was the value adopted for the analysis. Through these values, 

the researcher could perceive that the strategy applied was effective. In 

one way, this experience helped students to improve the Pronunciation 

and Vocabulary parameters by means of answering questions on the other 

way their improvement in Answer to questions had been minimum since 

difficulties to express their answers still persisted after the intervention 

period. 

 

 Comparing Test Results 

 
In order to measure the degree of skill gained from the intervention 

period, the researcher used the Pearson’s Product-Moment Correlation 

formula to establish the correlation between the pre-test scores and post-

test scores. The Pearson coefficient ranges from -1.0 to +1.0 being -1.0 a 

strong inverse relationship; 0 indicates no relationship and +1.0 a strong 

direct relationship. This is the formula used to obtain the statistical value. 
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Where:  

n= Numbers of Students 

x= Pre-Test Scores 

y= Post- Test Scores 

 

𝑟 =
𝑛 ∑ 𝑥𝑦 −  (∑ 𝑥)(∑ 𝑦)

√[𝑛 ∑ 𝑥2 −  (∑ 𝑥)2][𝑛 ∑ 𝑦2 −  (∑ 𝑦)2]
 

 

And the coefficient obtained is: 

 

 𝑟 = 0.70 

 

Table 3 

Comparing the Pre-test and Post-test Results 

Students’ code 
Variable X 
Pre-Test 
Scores 

Variable Y 
Post-Test 

Scores 
X2 Y2 XY 

AR14DLER01 11 38,9 121 1513,2 427,9 

AR14DLER02 23,2 36,7 538,2 1346,9 851,4 

AR14DLER03 5,6 32,8 31,4 1075,8 183,7 

AR14DLER04 24,4 36,6 595,4 1339,6 893,0 

AR14DLER05 6,1 30 37,2 900 183 

AR14DLER06 6,7 32,3 44,9 1043,3 216,4 

AR14DLER07 18,3 36,1 334,9 1303,2 660,6 

AR14DLER08 3,3 29,4 10,9 864,4 97,0 

AR14DLER09 22,1 35 488,4 1225 773,5 

AR14DLER10 17,8 35 316,8 1225 623 

N= 10 ∑X = 139 ∑Y = 343 ∑X2= 2519  ∑Y2 = 11836 ∑XY= 4910 
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Figure 1. Bar graph showing scores the Speaking Pre-Test and the Speaking Post-

Test 

 

These data were computed using a Pearson’s Product-Moment 

Correlation formula to get the correlation coefficient. The coefficient 

obtained was 0,70 that is near 1, it means that there had been a positive 

correlation between the Pre-test and Post-test. In other words the 

Questioning strategy applied to the students had had good results, 

because the scores have increased after the intervention period. In the 

same way, the Table 3 shows the positive influence on the results 

obtained with the application of this strategy. 
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QUALITATIVE DATA ANALYSIS 

 

 Field Diary  

 The results obtained previously are reinforced by the information 

stored in a Field Diary. It was used to observe students' performance 

during the intervention period of this action research. The main purpose of 

this instrument was to monitor the participants’ attitude toward the strategy 

being applied. The effectiveness of the Questioning strategy and the 

students’ progress in each session were measured in percentages. The 

researcher entered an entry after each session of the intervention. 

The first aspect focused on the Field Diary are related to the 

following questions the researcher asked herself in relation to the 

students’ attitude evolution: 

1. Did students understand and follow the strategy being  

applied?  

2. Were students involved in the activity? 
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Table 4  

The students’ attitudes evolution 

Sessions  Ss' level of understanding Degree of Ss’ involvement 

1 10% 20% 

2 20% 30% 

3 30% 40% 

4 40% 50% 

5 50% 60% 

6 60% 70% 

7 70% 80% 

8 80% 80% 

9 85% 85% 

10 90% 90% 

 

Source. The students’ attitudes evolution 

Researcher. Vanesa Paucar 

 

 

Figure 2. Line graph showing the students’ attitudes evolution 

 

Figure 2, shows a growing tendency related with students’ attitudes. 

At the beginning of the intervention the students showed a low degree of 

involvement in the activities applied in each session. In the same way, the 
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level of understanding was minimum. But, as it can be seen little by little 

the students gained involvement in the activities along to the intervention, 

achieving at the end a high level of understanding and interest in the 

strategy applied.  

Other questions addressed on the Field Diary were: 

3. Was the activity appropriate for the class? 

4. Were the objectives of the activities accomplished? 

5. Were conditions favorable to the application of strategy?   

 

Table 5  

The students’ reaction to application of strategy 

Source. The students’ reaction to application of strategy 

Researcher. Vanesa Paucar 

 

Sessions 
Appropriateness 

activities 
Acomplishment of 

objectives 
Conditions of the 

application 

1 50% 30% 50% 

2 50% 30% 50% 

3 60% 40% 60% 

4 70% 50% 60% 

5 70% 60% 70% 

6 75% 65% 75% 

7 80% 70% 80% 

8 90% 80% 90% 

9 90% 85% 90% 

10 90% 90% 90% 
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    Figure 3. Line graph showing the students’ reaction to application of strategy 

 

Figure 3, shows a positive tendency toward achievement of 

expectations throughout the application of strategy. The level of 

participation was collected by means questions that were applied daily to 

the students; thus showing that the activities used in each session were 

appropriate; as a result students could improve their speaking level. In the 

same way, the objectives that the researcher posed in each session were 

achieved. And, the conditions for the application of this strategy improved 

throughout each session. 

To conclude, the application of Questioning strategy was useful and 

effective, because the students participated actively and became involved 

in a favorable way during the intervention period. 
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g. DISCUSSION 

 

This study performed a one group pre-test and post-test 

experimental design to determine the relationship between Questioning 

strategy and Speaking Skill applied to the 10 students of second and third 

year of Basic Education at Dr. Luis Emilio Rodriguez School. The 

expectation was that there would be an increase in the Speaking Skill by 

implementing a Questioning strategy during learning lessons, expressed in 

the improvement of parameters like comprehension, answer to questions, 

pronunciation and vocabulary.  

The findings support the research question, How does questioning 

encourage the development of speaking skill in the English Language 

Learning with the students of second and third years of Basic Education at 

Dr. Luis Emilio Rodriguez school? which is also consistent with the 

previous literature. Burns et al (1997) define Speaking as an interactive 

process of constructing meaning that involves producing and receiving 

and processing information. And, Ur (2010) suggests that, Speaking is the 

productive skill, and it consists of producing systematic verbal utterances 

to transmit meaning. In the same way, Myrick (2002) argues that 

Questioning is fundamental to student learning. Not only does it enable 

students to elevate their level of thinking, but in the process it also affords 

them the opportunity to deal with their world intelligently. The practice 
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setting is an environment rich in opportunity for enabling critical thinking 

through the use of questioning. 

The data measured through the Person correlation coefficient (0.70) 

indicate a significant increase in speaking skill after the three-week 

intervention. The pre-test showed that participants presented difficulties in 

Comprehension and Answering to questions, in which students got 56.1% 

and 24.3% respectively. While, in the post-test after the intervention the 

results indicated an improvement in these parameters. Thus, in 

Comprehension (97.2%) and Answer to question (71.1%). It seems that 

the intervention yielded positive effects especially in Comprehension 

which was the subskill in which students got the highest score after the 

application of Questioning strategy. 

This intervention was applied in three weeks, four hours per week. 

In these days the students and the researcher met and carried out the 

workshops planned for each session. First, the researcher did a warm up 

activity to motivate students. For the presentation stage the researcher 

taught the new vocabulary, the questions and the answers with the help of 

posters and flashcards; this facilitated the teaching and learning of the 

topics selected. In the same way, for the practice stage the researcher and 

the students practice and memorize the questions and answer using the 

vocabulary learned. In this stage the researcher used the Questioning 

techniques to create a good learning environment in order to stimulate 

students’ participation and promote the interaction among them. Finally in 



55 
 

the assessment stage the researcher used worksheets, dialogues and 

presentations in front of their class, these tools were used to evaluate the 

students’ knowledge.  

At the beginning of the intervention the students showed some fear 

in the moment to speak a new language due to their low level of 

proficiency in this subject. Apparently, because they never had attended 

regular English classes, but they were ready to collaborate with the 

process. In spite of this, the collaboration of the participants was really 

good. They participated in all speaking activities during this intervention 

plan and after that the changes were evident in the increase of their 

speaking skill. Students participated actively in class and lost their fears to 

act in front of the class. Another good point was the collaboration of the 

classroom teacher, because she felt grateful for the knowledge that her 

students acquired, and she allowed the researcher flexibility in the 

schedule for the application of the process. The biggest limitation that was 

presented in the intervention was that the students attended classes in the 

same classroom with another group. This brought some problems 

because there were times in which the students could not pay all their 

attention in class, and it became a noisy class for both teachers. 

Fortunately both teachers found a way to separate groups using some 

classroom furniture. 

The Questioning strategy applied to the students of second and 

third year of Basic Education was of great help for the participants, 
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especially in the development of their speaking skill. These changes were 

observed from the beginning of the process when the students showed a 

daily progress in their attitudes and it was recorded on the Field Diary. In 

the pre-test, the students had some difficulties, especially in answering to 

questions, they did not know how to respond in English, but after the 

intervention plan they felt more confident. In the same way, the researcher 

used a Checklist to monitor the skill progress in each session. From the 

beginning, students showed a significant increase in the comprehension of 

the questions, facilitating to researcher to teach the appropriate vocabulary 

and pronunciation. At the end of the process, the students were ready to 

give answers in oral way whether simple or structured, in other words they 

were able to express their preferences and give their personal information. 

This experience contributed to the increase of the researcher’s 

vocation as a teacher because she had the opportunity to work together 

with the students in order to help them to improve their language skills and 

solve some problems that impede understanding of this subject. Also she 

had the chance to hear their feelings, ideas and concerns in the learning of 

the English Language. From this experience she learned that it is useful to 

choose the topics according to the level of the students and the methods 

that give students the opportunity to participate in all the activities in order 

to help them lose the fears to express and interact in class. This process 

contributed in a good way to her future professional career because 
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through this she could be aware of the reality of the students and the 

problems that they have every day.  

On the other hand it allows future teachers to be prepared more as 

professionals and give the best of them. The Action Research is a good 

approach to use in the class, because students can improve their 

understanding and the effectiveness of the teacher in professional 

education. 
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h. CONCLUSIONS 

The current study aimed to measure the effectiveness of 

Questioning strategy, as a means of promoting speaking skill. The results 

suggest that the use of Questioning strategy really increased the ability to 

speak in the foreign language. Similarly it is showed by the Pearson 

coefficient (0.70) which states there is a correlation between both 

variables. 

 After analyzing some authors’ theories the researcher found 

support in Myrick (2002) who suggests that Questioning is 

fundamental to student learning because it helps them to improve 

their speaking skill and gives the opportunity for enabling critical 

thinking through the use of this strategy. 

 

 The difficulties in the Speaking Skill that the researcher found in 

students of second and third years of Basic Education were mainly 

related to Comprehension (56.1%), Answer to questions (24.3%), 

Pronunciation (29.4%) and Vocabulary (28.7%). These issues were 

evident when the researcher administered and analyzed the pre-

test results at the beginning of the intervention. This information 

revealed that their speaking was not at an acceptable level. 

 

 The Questioning techniques used to teach speaking in the English 

language learning were Redirection, Prompting and Wait-time. 

According to Jacobsen et al (1993) these are fundamental in 
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Questioning, because these techniques help students to develop 

their communication skill and to be more self-confident. 

 

 The use of this strategy allowed students to develop important 

subskills and necessary abilities to get involved in interactive 

communication in the classroom. Also with the use of questions and 

answers students were able to provide personal information, 

required information and express preferences using the vocabulary 

learned.  

 

 The application of Questioning strategy had a positive effect in the 

improvement of speaking skill in the English language learning. 

Through this technique students participated actively and lost the 

fear to interact with others. Also Questioning helped students to 

learn the new vocabulary. 
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i. RECOMMENDATIONS 

After the application of Questioning strategy to improve speaking 

skill, the researcher has some suggestions for the future English teachers 

and others researchers as follow: 

 The teacher should include the Questioning strategy to teach 

English Language in order to engage students in the learning 

process, help them to develop their thinking skill and create a good 

environment in the class.  

 

 The researcher recommends teachers to implement Classroom 

Research in order to diagnose the negative issues that limit the 

speaking skill, in this way they could select the appropriate strategy 

to solve problems. 

 

 The teacher must choose the appropriate Questioning techniques in 

order to get the attention and interest of the students, because if the 

students are motivated they feel confident and enjoy 

communicating with the teacher and classmates. 

 

 It is important that the teachers change the perception of the 

English Learning Language. To do that, they have to focus more on 

communication activities as a part of the classroom routine in order 

to encourage students to develop their Speaking skill. 
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 The researcher recommends the application of questioning 

strategy, not only for the Language development but for the 

development of Thinking skills. In this way the students become 

increasingly confident about expressing their opinions and expand 

the limits of their autonomous learning. 

 

 As a student teacher, I recommend to the service teacher to adopt 

Action Research as a way to improve their own practice, also it is 

important that the researchers follow the process of each cycle of 

Action Research in order to get better results. 
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a. THEME 
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2013- 2014” 
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b. PROBLEM STATEMENT 

1. BACKGROUND 

 

The present project is going to be developed at “Dr. Luis Emilio 

Rodriguez” School that is why, it is necessary to present a background. 

“Dr. Luis Emilio Rodriguez” School started in 1958, it was named like that 

because he was the person that donated the lands for the construction of 

its building. At the beginning, Dr. Luis Emilio Rodriguez School started 

working with 1 teacher and 30 students. Then, in 1978 started its 

expansion of the new four classrooms, they were built thanks to DINACE, 

therefore it also increased the number of teachers becoming a complete 

school.  

In 1996, It constructed a classroom for kindergarten annexed to the 

school, it was thanks to Luis Carrion, Provincial Councillor. In 1998 the 

FISE built two classrooms, one kitchen and one dining room, it was also 

remodeled some of the classrooms, floor, roof and the implementation of 

appropriate furniture for the institution. 

Nowadays the school works with morning session and it offers education 

from 1st to 7thyears of Basic Education. It counts with 5 teachers and 32 

students. It is has been highlighted among the best in the community, 

because it accepts students of distant places, It offers education with love, 

respect and consideration to others. In this way this institution shows us 
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the quality of education given, which is a significant contribution to the 

society in general. 

Its Mission is to promote the education and formation to children of the 

rural sector of Landangui neighborhood. It develops his intellectual, 

artistic, emotional and spiritual capacities. It also permits students be 

authors of their learning, to carry out real paths of freedom, dynamism, 

democracy, constant responsibility and self-esteem. 

Its Vision is to have students, who are aware of the reality, be capable of 

investigating and solve their personal and social problems. Similarly, it has 

teachers who love the educational innovations and parents who participate 

in educational decisions being respectful, generous, and honest. 

This research project was located in Dr. Luis Emilio Rodriguez School with 

the students of second and third years of Basic Education. The majority of 

them belong to a low social class.  On the other hand, they don't have a 

good level in English Language, because they never have had an English 

Teacher. The aim of the study is to improve the speaking skill through 

questioning. It is fundamental to student learning, because it permits 

students to elevate their level of critical thinking and brings them the 

opportunity to deal with their world intelligently. 
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2. CURRENT SITUATION OF THE RESEARCH OBJECT 

 

The teaching of English in Ecuador as in other countries has not had the 

necessary support to facilitate the interaction between teacher and 

students. Being this the most important feature of the classroom. For 

teachers, questioning is a key skill that anyone can learn to use well. 

Similarly, ways of helping students develop their own ability to raise and 

formulate questions can also be learned. In addition, it helps students to 

acquire basic skills or a better understanding to solve problems. Of 

course, questions may be asked by students as well as teachers: they are 

essential tools for both teaching and learning. 

The dislike to speak English in class is consequence that the students do 

not have a good level and the confidence of speak it. Through questioning 

students can stimulate their thinking, and often generate more questions 

to clarify understanding. In this way they feel the necessity to make 

questions and also have the opportunity to hear the answers of others, 

and reflect on their own understanding. 

The participation of the students during the class is an essential factor to 

carry out a good learning process. Teachers can create an active learning 

environment by encouraging students to ask and answer questions. The 

teacher strategically varies the types of questions they ask to generate 

meaningful dialogues. As well as, teachers use a variety of questioning 
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strategies in order to engage all students in the classroom, ensuring 

everyone has the opportunity to participate in discussions. 

The main problem that the students have in speaking skill is feeling very 

shy to talk in front of their classmates, because they do not like to make 

mistakes. For this reason they prefer to use their native language rather 

than English during the speaking activities. Another problem is about the 

motivation, the students need to feel comfortable and happy to learn. The 

teacher is the person who has to create a good environment and use the 

appropriate activities in order to get the attention and interest of the 

students. Therefore, if the students are motivated they can feel confident 

and enjoy communicating with the teacher and their classmates. 

On the other hand, questioning is a necessary tool in the teaching-learning 

process of English language, since it allows students develop important 

skills and necessary abilities to get involved in  interactive communication 

that the new world demands.  Teachers use questions to stimulate 

thinking about a concept and challenge students to attend to higher levels 

of thinking appropriate to the content and learning outcomes. Therefore, 

Questioning gives students an opportunity to openly express ideas and 

thoughts, and enables other students to hear different explanations of the 

material by their peers and can improve student motivation. 

Based on the before mentioned problems is convenient to state the 

following research problem: 
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2.1 RESEARCH PROBLEM 
 

How does questioning encourage the development of speaking skill in the 

English Language Learning with the students of second and third years of 

Basic Education at Dr. Luis Emilio Rodriguez School? Period February-

April 2014. 

2.2 DELIMITATION OF THE RESEARCH 

 

a. Temporal  

The research project will be carried out during the academic Period 

February-April 2014. 

b. Spatial 

This research will be carried out at “Dr. Luis Emilio Rodriguez” School 

located in Landangui neighborhood, Malacatos parish, Loja province, and 

Ecuador country. 

c. Observation Units 

The present research work will integrate the students of second and third 

years of Basic Education at “Dr. Luis Emilio Rodriguez” School, and the 

researcher. 
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d. Subproblems 

 

 What kind of theoretical references about questioning strategy is 

effective to improve the speaking skill in the English Language 

Learning with students of second and third years of Basic 

Education at “Dr. Luis Emilio Rodriguez” school? Academic Year 

2013-2014 

 Which are the negative issues that limit the speaking skill in the 

English Language Learning with students of second and third years 

of Basic Education at “Dr. Luis Emilio Rodriguez” school? Academic 

Year 2013-2014. 

 

 Which questioning strategy is useful to improve the speaking skill in 

the English Language Learning with students of second and third 

years of Basic Education at “Dr. Luis Emilio Rodriguez” school? 

Academic Year 2013-2014. 

 

 How do questioning strategy as part of the classroom activities help 

to improve the limitations in the speaking skill in the English 

Language Learning with students of second and third years of 

Basic Education at “Dr. Luis Emilio Rodriguez” school? Academic 

Year 2013-2014. 
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 How effective was the application of questioning strategy in the 

speaking skill in the English Language Learning with students of 

second and third years of Basic Education at “Dr. Luis Emilio 

Rodriguez” school? Academic Year 2013-2014. 
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c. JUSTIFICATION 

 

The researcher has chosen to research about the QUESTIONING AS 

STRATEGY TO IMPROVE SPEAKING SKILL IN THE ENGLISH 

LANGUAGE LEARNING WITH STUDENTS OF SECOND AND THIRD 

YEARS OF BASIC EDUCATION AT “DR. LUIS EMILIO 

RODRIGUEZ”SCHOOL, because it is an interesting educational theme 

that has not been researched before in the Institution.  

Effective questioning techniques enhance not only the students learning, 

but can be used to gain insights to the level of student’s knowledge, 

develop student’s communication skills and confidence, raise issues and 

complexities to extend and refine student’s analysis, and challenge 

students to defend their positions and strengthen their arguments. (James, 

Tutoring and Demonstrating. A Guide for the University of Melbourne, 

1997). 

Since the social point of view, it is important to carry out this research 

project because nowadays the learning of the English language is of vital 

importance. Through questioning students can develop their speaking 

skill, and students have the opportunity to openly express their ideas and 

thoughts 

Since the scientific point of view, it is important to develop this research 

project because the researcher will get enough information to give some 
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theoretical elements that will let state some alternatives in order to improve 

the students limitations in speaking skill. 

 From the educational point of view, it is so important to develop the 

present project because using questioning appropriately will let students 

participate actively in the class and to achieve higher comprehension skills 

for their understanding of the subject. Also with the help of Questioning, 

the students can apply acquired knowledge in their future educational 

goals 

The present research is also pertinent, because it is a theme that can help 

to the English teachers to apply questioning as strategy to improve 

speaking skill, encourage students in order to achieve a good level in the 

English Language Learning. 

The project is also possible because, the researcher as undergraduate of 

the English language Department of the Universidad Nacional de Loja, is 

able to carry out it, because she has enough knowledge to apply the best 

techniques to improve the English language learning. 

Finally it is also a previous requirement for the researcher, in order to get 

the Bachelor in Arts Degree in the English Language Specialization and 

the researcher also has the enough resources to carry it out, in the period 

established in the timeline. 
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d. OBJECTIVES 
 

1. GENERAL 

 

To apply questioning strategy to improve the speaking skill in the 

English Language Learning with the students of second and third 

years of Basic Education at “Dr. Luis Emilio Rodriguez” school. 

Period February-April 2014. 

2. SPECIFICS 

 

 To investigate the theoretical references about questioning as a 

strategy to improve the speaking skill in the English Language 

Learning with students of second and third years of Basic 

Education at “Dr. Luis Emilio Rodriguez” school. Academic Year 

2013-2014 

 

 To diagnose the negative issues that limit the speaking skill in the 

English Language Learning with students of second and third years 

of Basic Education at “Dr. Luis Emilio Rodriguez” school. Academic 

Year 2013-2014. 

 

 To select the appropriate questioning as strategy to enhance the 

speaking skill in the English Language Learning with students of 
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second and third years of Basic Education at “Dr. Luis Emilio 

Rodriguez” school. Academic Year 2013-2014. 

 

 To apply the select questioning strategy as part of the classroom 

activities in order to solve the limitations in the speaking skill in the 

English Language Learning with students of second and third years 

of Basic Education at “Dr. Luis Emilio Rodriguez” school. Academic 

Year 2013-2014. 

 

 To value about the effectiveness that the questioning strategy had 

on the speaking skill in the English Language Learning with 

students of second and third years of Basic Education at “Dr. Luis 

Emilio Rodriguez” school. Academic Year 2013-2014. 
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e. THEORETICAL FRAME 

1. SPEAKING SKILL 

 

1.1 Definition 

 

Speaking is an interactive process of constructing meaning that involves 

producing and receiving and processing information. Its form and meaning 

are dependent on the context in which it occurs, including the participants 

themselves, their collective experiences, the physical environment, and 

the purposes for speaking. (Burns, 1997) 

1.2 Process of speaking 

 

As students actively engage in the speaking process, their perceptions 

can change from moment to moment and from week to week. As 

individuals acquire new information, the language they use to make 

meaning changes. As they reflect upon information shared or received, 

they revise their understanding, further developing their schemas about 

language and the world.  

The speaking process includes activities that occur prior to, during, and 

after the actual speaking event. For example, before speaking, the 

speaker might determine the actual content of the message, how it should 

be presented, and what kind of audience will be hearing the message. 

While speaking, the speaker must attend to such things as presenting a 

clear message, tone of voice, suitable vocabulary, possible responses, the 
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environment, and nonverbal gestures. Following speaking, the speaker 

might accept comments, answer questions, explain concepts not 

understood, and/or assess the process. 

1. Pre-speaking: Planning and Organizing 

 

Just as pre-writing precedes drafting, pre-speaking begins before students 

actually speak. Students' experiences, observations, and interactions 

inside and outside of the classroom have an impact upon what they say 

and how they say it. Pre-speaking activities involve thought and reflection, 

and provide opportunities for students to plan and organize for speaking. 

Some purposes for pre-speaking are listed below. 

To choose a speaking topic: 

Students generate and explore ideas for speaking topics through a variety 

of pre-speaking activities such as the following:  

 constructing thought webs and graphic organizers  

 reading and researching  

 listening to music  

 viewing a video  

 listening to a speaker  

 jotting down ideas  

 reflecting upon personal experience.  
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To determine purpose:  

Speakers talk to express ideas, emotions, and opinions, and to share 

information. Students must ask themselves "What is my purpose for 

speaking?"  

To determine audience:  

Speakers must ask themselves "Who is my intended audience?" Some 

possible audiences are:  

 familiar, known audiences (self, friends, peers, family, teachers)  

 extended, known audiences (community, student body)  

 extended, unknown audiences (local media).  

To determine format:  

Speakers must consider how their ideas and information can be presented 

most effectively. Some possible formats include the following:  

 conversation  

 discussion  

 formal speech  

 dramatic presentation  

 monologue  

 Readers Theatre.  

 



80 
 

2. Speaking: Going Public 

 

Speaking actively engages students in interactions with peers and other 

audiences. Students who have been provided with supportive, 

collaborative environments and opportunities to prepare for their informal 

and formal speaking experiences are more likely to have the confidence 

needed to "go public" with their ideas and information. 

In order to communicate and interact with others, students need to engage 

in a variety of formal and informal speaking situations, depending upon 

their purpose for speaking. Some purposes for speaking include the 

following:  

 to express personal feelings, ideas, or viewpoints  

 to tell a story  

 to entertain or amuse  

 to describe  

 to inform or explain  

 to request  

 to inquire or question  

 to clarify thinking  

 to explore and experiment with a variety of ideas and formats  

 to converse and discuss.  

 

Some scaffolds to support speaking include the following:  
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 Discussing or developing with students criteria for a variety of 

formal and informal speaking formats (e.g., conversation, group 

discussion, role play), and posting these on a bulletin board or 

having students record them in their notebooks for reference.  

 Modelling is a variety of formal and informal speaking formats for 

students.  

 If it is possible, making available to students audio and video 

equipment so that they can practice prior to formal speaking 

situations. 

3. Post-speaking: A Time for Reflection and Setting Goals 

 

Following speaking experiences, both formal and informal, it is important 

to have students reflect upon their performance. Their reflection, whether it 

is oral or written, should include the teacher, who can help them set 

personal goals for improving their speaking abilities. This type of reflective 

assessment and goal setting encourages critical thought. Some purposes 

for post-speaking activities are listed below.  

To reflect upon performance:  

Students who have opportunities to reflect upon their speaking 

experiences, in light of pre-determined criteria, grow in their abilities to 

speak effectively.  
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To set goals for improvement:  

When students reflect upon their performance, they begin to recognize 

what they have done well and where they require improvement.  

Some post-speaking scaffolds include:  

 Discussing or developing criteria for assessing a variety of speaking 

experiences. 

 Providing opportunities for students to talk, write, or represent in 

various ways their personal speaking strengths and needs (e.g., 

learning logs, teacher/peer conferences).  

 

When students have reflected upon their own speaking performance, 

peers may be invited to comment. Peers may comment through a 

structure similar to a writing conference and may give oral feedback, 

written feedback, or a combination of the two. Conferences may be guided 

by specific questions determined by the teacher or may take the form of 

conversation between peers. (Eversnew, 2009) 

2. NEGATIVE ISSUES THAT LIMIT THE DEVELOPMENT OF 

SPEAKING SKILL 

 

2.1 What makes speaking difficult? 

 
Speaking is different with other language skills, even though when it is 

compared with writing, the answer must be writing. What makes speaking 
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difficult is just because the language, English. It is a foreign language and 

the use of it is very seldom. We can see easily of many things in our life 

using English in the written form and it does not need to be read aloud, so 

we do not need to be embarrassed. Bear in mind that the following 

characteristics of spoken language can make oral performance easy as 

well as, in some cases, difficult according to (Nunan, 2003):  

 

a. Clustering  

Fluent speech is phrasal, not word by word. Learners can organize their 

output both cognitively and physically through such clustering.  

b. Redundancy  

Sometimes it is used to make meaning clearer.  

c. Reduced forms  

It is including contractions, elisions, reduced vowels, etc. If the learners do 

not know about this, it will sometimes develop a stilted, bookish quality of 

their speaking.  

d. Performance variables  

The difference between native and nonnative speakers of language is in 

their hesitation phenomena. Learners should know when to pause, 

backtrack or correct the language when they have to speak with it.  

e. Colloquial language  

The learners should also know about the words, idioms and phrases of 

colloquial language and that they get practice in producing these forms.  
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f. Rate of delivery  

Another salient characteristic of fluency is rate of delivery. The teacher 

should help learners to achieve an acceptable speed along with other 

attributes of fluency.  

g. Stress, rhythm, and intonation  

This is the most important characteristic of English pronunciation. The 

stress-timed rhythm of spoken English and its intonation patterns convey 

important messages.  

h. Interaction  

Speaking is about interaction. It is about how you interact and what kind of 

language that you use that will make the communication goes smoothly. 

2.2 Problems Found in the Speaking Class 

 

a. Students do not want to talk or say anything  

One of the problems is students feel really shy about talking in front of 

other students, they are suffer from a fear of making mistakes and 

therefore ‘losing face’ in front of their teacher and their peers. Speaking in 

front of other people needs courage, motivation from inside, and outside 

such as joyful atmosphere in the conversation and interesting topic. 

Further is because there are students who dominate and almost 

intimidate. Another reason for student silence may simply be that the 

classroom activities are boring or pitched at the wrong level.  
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Many people have a good ability in English language skills but when they 

should communicate with English, they fail in expressing their ideas. They 

are afraid and anxious of saying something wrong or incomprehensible. 

One way to encourage students to speak in English is simply to speak in 

English as much as possible in classroom. 

b. Students keep using their own language.  
 

One problem may teacher face is that students use their native language 

rather than English to perform classroom tasks. This might happen 

because they want to communicate something important, and so they use 

language in the best way they know. They have difficulty to say something 

and because they do not want losing their face in front of their peers, they 

think that they better use their native language and so others can 

understand them. This problem also connected with students does not 

want to talk or say anything in the foreign language but they keep using 

their own language. In this situation, teacher can create an English 

environment and keep reminding them always use English. 

c. It is difficult to handle students in large classroom.  

If the classroom is big, for example 30 or 40 students in a classroom, it is 

clearly that the students hardly got a chance to practice the language, and 

difficult for them to ask and receive individual attention they need. It is 

hard for the teacher to make contact with students at the back, to keep 

good discipline, also to organize dynamic and creative teaching and 

learning sessions. But there are advantages of a large classroom: when 
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there are many students in a classroom they can share many different 

ideas, interesting life experiences, learn to share responsibility and help 

each other during project work which can bring variety and speeds up the 

work.  

d. The materials do not fulfill the need of students  

Language teacher should attempt to associate the language they are 

teaching with the situation outside the classroom. ‘The people do not learn 

if they are confused or bored’ (Freeman, Checklist for Effective Practices 

with English Learners, 1999).When school topics do not relate to students‟ 

lives, they may find themselves confused or bored. Moreover, when 

students cannot understand the language instruction, they may become 

frustrated. The problem is also connected with the students‟ motivation.  

On the other hand, when students receive comprehensible input and when 

they can link school subjects with their life experiences, they learn. Good 

teaching-texts for classroom use are not there simply in order to be read, 

they lead to comment and interpretation by learners, and illustrate typical 

pragmatic uses of lexis and structure. They have to be fairly short, so that 

other activities besides comprehension can occur. They have to be 

‘appropriately accessible’. This means ‘not too difficult for learners to 

understand but difficult enough to encourage them to develop further in 

the language’.  

There are four alternatives when the teacher decides the textbook is not 

appropriate. The teacher can omit the lesson, teacher can replace the 
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textbook lesson with one of the teacher’s own, teacher can add to what is 

in the book, and the last is teacher to adapt what is in the book (Harmer, 

1998) 

e. Students have low motivation to learn English  

‘Success is measured in terms of the ability to carry out a conversation in 

the (target) language’ (Lawtie, Teaching Speaking Skills 2-Overcoming 

Classroom Problems, 2009). Therefore, if students do not learn how to 

speak or do not get any opportunity to speak in the language classroom 

they may soon get de-motivated and lose interest in learning. 

Nevertheless, if the right activities are taught in the right way, speaking 

classroom can be a lot of fun, raise learner motivation and make the 

English language classroom a fun and dynamic place to study English. 

Their motivation is more likely to increase if the students can see how their 

process of classroom learning achieves the objective, and helps them to 

accomplish the success. The development of communicative skills can 

only take place if learners have motivation and opportunity to express their 

own identity and to relate with the people around them. One key to 

increasing motivation is to use activities matched to the personalities, 

learning styles and characteristics of the learners as often as practically 

possible (Littlewood, 1981) 
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3. QUESTIONING TO IMPROVE SPEAKING SKILL IN THE 

ENGLISH LANGUAGE LEARNING 

 

3.1 Concept 

 

A question is any sentence which has an interrogative form or function. In 

classroom settings, teacher questions are defined as instructional cues or 

stimuli that convey to students the content elements to be learned and 

directions for what they are to do and how they are to do it. (Cotton, 2013) 

 

Questioning is fundamental to student learning. Not only does it enable 

students to elevate their level of thinking, but in the process it also affords 

them the opportunity to deal with their world intelligently. The practice 

setting is an environment rich in opportunity for enabling critical thinking 

through the use of questioning. (Myrick, 2002) 

 

3.2 The importance of questioning 

 

A learner is by nature a questioner. If there is a drive in an individual to 

increase knowledge, skills or understanding it is driven by doubt, 

curiosity, wonderment, incomprehension, puzzlement, uncertainty, 

recognition of a need, or curiosity. This drive is then focused through 

questions that the learner formulates and actively seeks to find 

answers to. They may be simple questions that seek clear facts, or 

complex questions that probe deep into concepts, beliefs and 

understandings. The question may provide an answer that solves the 
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learning need or may lead to further questions as knowledge and 

understanding grows. It is obvious though, that however simple or 

complex an issue is, a good clear relevant question will be of far 

greater use to the learner than a question that is vague, poorly defined 

or irrelevant.  

3.3 The purposes of Questioning 

Teachers ask questions for a number of reasons, the most common of 

which are  

 to interest, engage and challenge pupils;  

 to check on prior knowledge and understanding;  

 to stimulate recall, mobilising existing knowledge and experience in 

order to create new understanding and meaning;  

 to focus pupils’ thinking on key concepts and issues;  

 to help pupils to extend their thinking from the concrete and factual 

to the analytical and evaluative;  

 to lead pupils through a planned sequence which progressively 

establishes key understandings;  

 to promote reasoning, problem solving, evaluation and the 

formulation of hypotheses;  

 to promote pupils’ thinking about the way they have learned.  

The process of effective questioning includes establishing an appropriate 

environment, creating a climate conducive to learning, using an 
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appropriate mix of questions, phrasing questions accurately, interposing 

sufficient wait time, and using various probes in response to the answers 

given by students. (Pedagogy and Practice, 2004) 

3.4 What is effective questioning? 

 

Questioning is effective when it allows pupils to engage with the learning 

process by actively composing responses. Research suggests that 

lessons where questioning is effective are likely to have the following 

characteristics  

 Questions are planned and closely linked to the objectives of the 

lesson.  

 The learning of basic skills is enhanced by frequent questions 

following the exposition of new content that has been broken down 

into small steps. Each step should be followed by guided practice 

that provides opportunities for pupils to consolidate what they have 

learned and that allows teachers to check understanding.  

 Closed questions are used to check factual understanding and 

recall.  

 Open questions predominate.  

 Sequences of questions are planned so that the cognitive level 

increases as the questions go on. This ensures that pupils are led 

to answer questions which demand increasingly higher-order 
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thinking skills but are supported on the way by questions which 

require less sophisticated thinking skills.  

 Pupils have opportunities to ask their own questions and seek their 

own answers. They are encouraged to provide feedback to each 

other.  

 The classroom climate is one where pupils feel secure enough to 

take risks, be tentative and make mistakes.  

3.5 Questioning Guidelines 

 

1. Ask clear questions. Ask something definite in simple, clear 

language that students can understand. Avoid ambiguous, 

confusing constructions and excess verbiage. 

2. Ask your question before designating a respondent. Ask the 

question, wait for the class to think about it, and then ask someone 

for an answer. As usual, there are exceptions to this rule. When you 

call on an inattentive student, it is often better to call the name first 

so that the question will be heard. Similarly, you should call the 

name first when you address slow or shy students, so that they can 

prepare themselves. 

3. Ask questions that match your lesson objectives. When facts 

are wanted, ask factual and empirical questions (knowledge level). 

When you want to stimulate student thinking, ask productive and 

evaluative questions (different high level questions). 
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4. Distribute questions about the class fairly. Avoid directing all 

questions to a few bright students. However, also avoid developing 

a mechanical system for asking questions. Students soon catch on 

such systems as going by alphabetical order or row by row, and 

they will pay attention only when they know it is their turn. 

5. Ask questions suited to all ability levels in the class. Some 

questions should be easy and some should be difficult, so that all 

students will have a chance to respond to some questions correctly. 

6. Ask only one question at a time. Asking two or three questions at 

once often confuses students. Multiple questions permit no time to 

think and, since several questions were asked, students are not 

sure which question to answer first. 

7. Avoid asking questions too soon. It is usually much more 

effective to establish a knowledge base before initiating a 

questioning sequence. This is especially true when higher-level 

questions are to be asked. 

8. Pause for at least 3 seconds following each question. A 3-

second pause gives students time to think and to formulate their 

answers. (Jacobsen, 1993). 

3.6 Types of Questions 

 

a) OPEN QUESTIONS: these are framed to encourage an expansive 

response 
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how...., who..., what...,when..., where...,describe..., explain..., in 

what way...,could you tell us about....,how did you apply your 

training to your work? 

Advantages: 

 Encourage the applicant to do most of the talking 

 May turn up unexpected areas to pursue 

 Allows applicant to talk about topics in their own words 

 Good for exploring opinions, attitudes and feelings 

b) CLOSED QUESTIONS: these are framed to elicit yes/no answers 

do..., did..., can..., is...,are..., have..., will...,would... 

how long did you work there? 

Advantages: 

 Can be used to good effect to obtain or check specific, concise 

information 

 Useful when you want to gain quick confirmation of basic facts 

 Can be used to regain control from a talkative person 

 Are useful for clarifying a vague response 

 Can be used to direct the interview to specific areas or to introduce 

a more open question 
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c) PROBING QUESTIONS: this type of question helps to get under 

the surface of an initial answer. Having got the interviewee talking, 

the interviewer can use probing questions to bring out more detail. 

While the same questions are asked of interviewees, the use of 

probing questions will vary according to the interviewee’s response. 

how, who, what, when, why, where, 

describe, explain, in what way 

Advantages: 

 Particularly useful for encouraging people to concentrate on specific 

points, for clarifying uncertainties, testing the validity of a more 

general response and seeking evidence 

d) HYPOTHETICAL QUESTIONS: these are questions that set up a 

possible situation or problem and ask the interviewee for a possible 

course of action. 

“suppose we went ahead with this plan of action and it failed. How 

would you handle the situation?” 

Advantages: 

 Useful for checking theoretical knowledge 
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 Good for examining an applicant’s response to a situation where 

they would not have had the experience but may have the 

knowledge of how to deal with it. (Types of Questions, 2013) 

The following list of question types is adapted from Lewis Knowles (1984) 

and Trevor Kerry (1982) and indicates some of the purposes implicit in a 

range of closed and open question types. 

 Closed questions define known areas of knowledge simply and allow 

teachers to praise limited success and motivate weaker learners. They 

can, however, easily lead to dependent thinking in class.  

 Open questions allow more independent thinking. Good open 

questioning is stepped and leads thinking logically through new or 

complex work.  

 Data recall or knowledge questions determine fixed or familiar material, 

particularly during lesson introductions. (E.g. What . . . ?) 

 Naming questions simply ask pupils for names of events, places, and 

quickly become stale 

 Good teachers often test Comprehension with questions that ask 

children to translate from one medium to another, describe things in 

their own words, organize or select facts and ideas. (E.g. Explain . . . ) 

 Observation questions ask pupils what they see without the need to 

explain it 
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 Pseudo questions are constructed to make it appear that a teacher will 

accept a wide range of answers but s/he has already decided on a 

desired answer e.g. ‘Do you think Macduff was right to kill Macbeth?’ 

 Speculative questions allow for fresh thinking about issues of a 

hypothetical nature e.g. ‘Imagine we had no television; what might 

change in our lives’ 

 Application or discriminatory questioning trying to apply ideas to 

produce some result, use specific facts or to put principles - such as 

spelling ‘rules’ - to the test. (E.g. Apply . . .) 

 Analysis or reasoning questions are common in literary study where 

describing motives and identifying several instances of a character’s 

behavior is vital. (E.g. How does . . . relate to . . .?) 

 Problem solving is often seen as investigating a new idea for 

constructive ways of making something work e.g. ‘On this island we 

only have 8 items washed ashore with us. How can we use these to . . 

. ?’ 

 Synthesis is a demanding but essential phase in learning and 

questions that require a unique, original product that may be verbal as 

children to combine ideas to form a new whole, and can also ask for 

predictions or summaries. (E.g. What predictions can you make based 

upon the reading?) 

 Evaluation is essential for learning to make value judgments and 

decisions about issues, resolve controversies or differences of opinion 
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and to development of opinions. These last two types of questioning 

are common in lesson plenaries. E.g. Compare. . .with . . (Kerry, 1982) 

(Knowles, 1984) 

3.7 An Alternative View of Questioning- Bloom’s 

taxonomy 

 

Bloom's Taxonomy is his analysis for organizing thinking skills. 

Questioning should be used purposefully to achieve well-defined goals. It 

is a hierarchical system of ordering thinking skills from lower to higher, with 

the higher levels including all of the cognitive skills from the lower levels. It 

claims that teachers can ask questions that will require pupils to use the 

thinking skills that s/he is trying to develop. Below are the levels of the 

taxonomy, with a brief explanation of each one, and some example 

questions that require thinking skills at each level.  

1. Knowledge: remembering previously learned material, e.g., 

definitions, concepts, principles, formulas.  

 What is the definition of "verb"?  

 What does Shylock say when he first meets Antonio?  

2. Comprehension: understanding the meaning of recalled knowledge, 

usually demonstrated by pupils explaining in their own words or giving 

examples.  

 What are some common adjectives?  

 Explain what your group decided in last lesson’s discussion.  
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3. Application: using information in a new context to solve a problem, to 

answer a question, or to perform another task.  

 Using the reasons we have discussed, what would you write 

about in an essay about Lady Macbeth’s part in Duncan’s 

murder?  

 How does the plurals spelling rule work for the words on the 

board?  

4. Analysis: breaking an idea into its parts and explaining how the parts 

work together.  

 What are the different influences Lady Macbeth has on 

Macbeth before he kills Duncan?  

 What reasons did your group have for its decision to build a 

shelter before building a fire?  

 

5. Synthesis: putting parts together to form a new whole or pattern.  

 How could Ralph and Piggy’s talents have worked together?  

 How could Banquo have foreseen his own death?  

6. Evaluation - using a set of criteria, make a reasoned judgment.  

 Does Hemingway use adjectives ‘effectively’ to enhance his 

theme in The Old Man and the Sea?  

 How successful is Robert Swindells in capturing the world 

and speech of teenage characters?  
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Some teachers refer to ‘lower-level’ and ‘higher-level’ questions. ‘Lower’ 

level questions refer to the knowledge, comprehension, and simple 

application levels of the taxonomy. ‘Higher’ level questions are those 

requiring complex application of analysis, synthesis, and evaluation skills.  

Questions at Bloom’s lower levels are appropriate for:  

1. Evaluating students' preparation and comprehension; 

2. Diagnosing students' strengths and weaknesses; 

3. Reviewing and/or Summarizing content. 

 
Questions at higher levels of the taxonomy are most appropriate for:  

1. Encouraging students to think more deeply and critically; 

2. Problem solving; 

3. Encouraging discussions; 

4. Stimulating students to seek information on their own. (Bloom, 

1956) 

4. QUESTIONING TECHNIQUES TO TEACH SPEAKING IN THE 

ENGLISH LANGUAGE LEARNING 

 

4.1 Redirection 

 

Redirecting is a technique in which you ask several students to 

respond to a question, in light of the previous responses. It is an 

effective way of building broader participation in classroom 
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discussions. Since there must be several correct responses, the 

question must be divergent, productive, or evaluative. 

"we have now studied the contributions of several great men and 

women of science. Which scientist do you think make the great 

contribution?" [Pause. Several hands go up] 

 "Carol?" 

"Albert Einstein." 

"Mary?" 

"Marie Curie." 

"Mike, your opinion?" 

"Thomas Edison." 

4.2 Prompting 

 

What would you do when a student fails to answer your question or 

gives an incorrect response? Prompting is a technique to move on to 

another student in order to maintain interest. Prompting questions use 

hints and clues to aid students in answering questions or to assist them 

in correcting an initial original question with clues or hints included.  

 

 "What is 5 plus 7, Pat?" 

"I don't know." 

"Well, let's see if we can figure it out. What is 5 plus 5?" 

[Pause.] "10." 
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"Right. Now, we want 5 plus 7. How many more than 5 is 7?" 

[pause.] "2." 

"Good. So, if 5 plus 5 is 10 and we add 2 more, what is 5 plus 7?" 

[Pause.] "12." 

"Very good, Pat." 

4.3 Wait-time 

 

Wait-time is another conceptually simple but powerful questioning 

technique. Students need time to think. Mary Budd Rowe (1974) has 

shown that most of teachers on the average wait about 1 second for 

students to answer questions. She found that when teachers waited 

approximately 3 seconds or longer for the answer to a question, the 

quality of students' responses improved: 1) the length of student 

responses increases, 2) failure to respond decreases, 3) questions 

from students increases, 4) unsolicited responses increases, 5) 

confidence of student increases, 6) Speculative thinking increases.  
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5. APPLYING QUESTIONING TECHNIQUES IN ORDER TO 

IMPROVE THE SPEAKING SKILL OF THE ENGLISH 

LANGUAGE LEARNING 

 

Workshop 1 

 

1. Theme: Pre-Test 

2. Objective: Teacher’s: 

 To diagnose students speaking level 

Students’: 

 To take speaking test 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
 
5.1. Starting activity: 

 

 Teacher talks with the students in order to make them feel comfortable 
with the activity 

 Teacher explains students the importance of the test for this research  
 
5.2. Presentation: 

 

 Teacher takes the test to each student individually 

 Teacher shows students pictures about animals, classroom objects 
and personal information 

 Using these pictures, the teacher asks students the questions 
 
5.3. Practice: 

 

 Students have to answer the questions 
 
5.4. Assessment: 

 

 Teacher grades the test using a rubric 
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Workshop 2 

 

1. Theme: Personal Information 

2. Objective: Teacher’s: 

 To introduce Personal information 

 To introduce Prompting Technique in speaking 

Students’: 

 To provide personal information 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
5.1. Starting activity: 

 The teacher starts the classes applying a warm-up activity in order to 
introduce the topic. In this activity the teacher and students sing the 
song “What is your name?” 

 
5.2. Presentation: 

 Teacher presents some flashcards with pictures and questions about 
personal information 

 Using these flashcards the teacher teaches students the new words 
like sad, happy, bored 

 Teacher uses the following questions and the answers to introduce 
personal information: What is your name? My name is….; How are 
you? I’m happy/sad/ bored. 

 Students have to listen carefully and practice the pronunciation. 
 

5.3. Practice: 

 Teacher asks students the same questions and applies Prompting 
Technique to obtain the answers from the students. To apply this 
technique the teacher asks a student one question like What is your 
name?, if this student does not know the answer the teacher gives a 
clue, for example she gives her name in order to show students the 
answer My name is Vanesa, What is your name? And asks to another 
student in order to maintain the interest in the topic. In the same way 
the teacher practices with the other question. 

 Students have to respond using their personal information. 

 Then, using flashcards students practice questions and answers in 
groups in order to familiarize with the new words. 

 Next, students practice the questions and answers in pairs using these 
flashcards. 

 Teacher monitors students during the activity. 
 
5.4. Assessment: 

 Students complete worksheets about the topic. 
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Workshop 3 

 

1. Theme: Personal information 

2. Objective: Teacher’s: 

 To introduce Personal information 

 To apply Redirection Technique in speaking 

Students’: 

 To provide personal information 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
5.1. Starting activity: 

 The teacher starts the classes applying a warm-up activity in order to 
introduce the topic. In this activity the teacher and students sing the 
song “What is your name?” 
 
5.2. Presentation: 

 Teacher presents posters about Numbers and Colors in order to 
introduce some vocabulary that helps students to familiarize with the 
two new questions and answers. 

 Then, Teacher presents some flashcards with pictures and question 
about personal information in order to explain the topic. 

 Teacher gives students two new questions to add to the vocabulary of 
the personal information of the students: How old are you? I am….; 
What is your favorite color? My favorite color is… 

 Students have to listen carefully and practice the pronunciation. 
 
5.3. Practice: 

 Teacher asks students the same questions and applies the Redirection 
Technique. To apply this the teacher asks students one question like 
What is your favorite color? and students response for example red, 
blue, pig or How old are you? I’m six, I’m seven in order to get several 
correct responses from all students. 

 Next, students practice the questions with their classmates using 
pictures of Numbers and Colors to facilitate them the answers. 

 Teacher monitors and helps students during the activity. 
 
5.4. Assessment: 

 Students complete worksheets about the topic. 
 

 

 



105 
 

Workshop 4 
 

1. Theme: Personal information 

2. Objective: Teacher’s: 

 To introduce Personal information 

 To apply Wait-Time technique in speaking 

Students’: 

 To provide personal information 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
 
5.1. Starting activity: 

 

 The teacher starts the classes applying a warm-up activity in order to 
introduce the topic. In this activity the teacher and students sing the 
song “Good morning ” 
 
5.2. Presentation: 

 

 Teacher presents a poster with all the questions and the answers 
about personal information and shows students how they have to 
introduce themselves. 

 Teacher asks students to repeat and practice the pronunciation 

 Students have to listen carefully 
 
5.3. Practice: 

 

 Teacher asks students the same questions and applies Wait-Time 
technique to obtain the answers from the students.  

 To apply this technique the teacher gives students 5 or 10 seconds to 
think and answer the questions using their personal information. 

 Then, students practice the questions with their classmates using 
some pictures. 

 Next, students have to present themselves in front of their classmates. 

 Teacher monitors students during the activity. 
 
5.4. Assessment: 

 

 Students complete worksheets about the topic. 
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Workshop 5 

 

1. Theme: Farm Animals 

2. Objective: Teacher’s: 

 To introduce Farm Animals 

 To introduce Wait-Time Technique in speaking 

Students’: 

 To provide required information 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
5.1. Starting activity: 

 The teacher starts the classes applying a warm-up activity in order to 
introduce the topic. In this activity the teacher and students sing the 
song “Farm Animals Song” 

 
5.2. Presentation: 

 Teacher presents a poster and some flashcards with pictures about 
Farm Animals 

 Using these materials the teacher teaches students the new 
vocabulary about Farm Animals  

 Also, Teacher uses the following questions and the answers to 
introduce Farm Animals: Is this a pig or a cow? This is a cow; What 
animal is this? This is a pig. 

 Students have to listen carefully and practice the pronunciation. 
 

5.3. Practice: 

 Teacher asks students the same questions and applies Wait-Time 
Technique. For this, the teacher asks students one question like Is this 
a horse or a cow? or What animal is this? 

 Then, the teacher gives students 5 or 10 seconds to think and answer 
the questions. In the same way the teacher practices with the other 
question. 

 Students have to respond using the new vocabulary about Farm 
Animals. 

 Then, using flashcards students practice questions and answers in 
groups in order to familiarize with the new words and questions. 

 Teacher monitors students during the activity. 
 
5.4. Assessment: 

 Students complete worksheets about the topic. 
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Workshop 6 

 

1. Theme: Wild Animals 

2. Objective: Teacher’s: 

 To introduce Wild Animals 

 To introduce Wait-Time Technique in speaking 

Students’: 

 To provide required information 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
5.1. Starting activity: 

 The teacher starts the classes applying a warm-up activity in order to 
introduce the topic. In this activity the teacher and students sing the 
song “Animals Song” 

 
5.2. Presentation: 

 Teacher presents a poster and some flashcards with pictures about 
Wild Animals 

 Using these materials the teacher teaches students the new 
vocabulary about Wild Animals  

 Also, Teacher uses the following questions and the answers to 
introduce Wild Animals: What color is the lion?; What animal is this? 
This is a lion. 

 Students have to listen carefully and practice the pronunciation. 
 

5.3. Practice: 

 Teacher asks students the same questions and applies Wait-Time 
Technique. For this, the teacher asks students one question like What 
animal is this?  

 Then, the teacher gives students 5 or 10 seconds to think and answer 
the questions. In the same way the teacher practices with the other 
question. 

 Students have to respond using the new vocabulary about Wild 
Animals. 

 Then, using flashcards students practice questions and answers in 
groups in order to familiarize with the new words and questions. 

 Teacher monitors students during the activity. 
 
5.4. Assessment: 

 Students complete worksheets about the topic. 
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Workshop 7 

 

1. Theme: Classroom Objects 

2. Objective: Teacher’s: 

 To introduce Classroom Objects 

 To introduce Prompting Technique in speaking 

Students’: 

 To provide required information 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
5.1. Starting activity: 

 The teacher starts the classes applying a warm-up activity in order to 
introduce the topic. In this activity the teacher shows students a video 
about Classroom objects vocabulary 

 
5.2. Presentation: 

 Teacher presents some flashcards with pictures and questions about 
Classroom objects. 

 Using these flashcards the teacher teaches students the new words 
like eraser, sharpener, ruler, notebook 

 Teacher uses the following questions and the answers to introduce the 
classroom objects: What do you see?; Do you see an eraser or a 
sharpener? I see an/a…. 

 Students have to listen carefully and practice the pronunciation. 
 

5.3. Practice: 

 Teacher asks students the same questions and applies Prompting 
Technique to obtain the answers from the students. To apply this 
technique the teacher asks a student one question like What do you 
see?, if this student does not know the answer the teacher gives a 
clue, for example the teacher uses the following question Do you see 
an eraser or a sharpener? in order to give students to options that 
facilitate the answer. And asks to another student in order to maintain 
the interest in the topic. In the same way the teacher practices with all 
vocabulary. 

 Then, using flashcards students practice questions and answers in 
groups in order to familiarize with the new words. 

 Next, students practice the questions and answers in pairs using these 
flashcards. 

 Teacher monitors students during the activity. 
 
5.4. Assessment: 

 Students complete worksheets about the topic. 
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Workshop 8 

 

1. Theme: Classroom Objects 

2. Objective: Teacher’s: 

 To introduce Classroom objects 

 To apply Redirection Technique in speaking 

Students’: 

 To provide required information 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
5.1. Starting activity: 

 The teacher starts the classes applying a warm-up activity in order to 
introduce the topic. In this activity the teacher shows students a video 
about Classroom objects vocabulary 
 
5.2. Presentation: 

 Teacher presents posters about Classroom objects in order to 
introduce the vocabulary that helps students to familiarize with the two 
new questions and answers. 

 Then, Teacher presents some flashcards with pictures and question 
about classroom objects in order to explain the topic. 

 Teacher uses the following questions and the answers to introduce the 
classroom objects: What do you see?; Is this a ruler or a book? I see 
an/a…. 

 Students have to listen carefully and practice the pronunciation. 
 
5.3. Practice: 

 Teacher asks students the same questions and applies the Redirection 
Technique. To apply this, the teacher gives students different pictures 
about classroom objects and asks them one question like What do you 
see? and students response for example I see a book, I see a pencil, I 
see a ruler in order to get several correct responses from all students. 

 Next, students practice the questions with their classmates using 
pictures of Classroom objects to facilitate them the answers. 

 Teacher monitors and helps students during the activity. 
 
5.4. Assessment: 

 Students complete worksheets about the topic. 
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Workshop 9 

 

1. Theme: Feedback 

2. Objective: Teacher’s: 

 To accomplish a general feedback about the 
vocabulary and questions learned in this 
intervention 

Students’: 

 To remember the vocabulary learned  

 To practice the questions and answer and oral 
way 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
 
5.1. Starting activity: 

 

 The teacher starts the classes applying a warm-up activity in order to 
remember the vocabulary learned in this process. In this activity the 
teacher and students play the game “Tingo tingo Tango” using 
questions and answers. 
 
5.2. Presentation: 

 

 Using some pictures, the teacher helps students to remember the 
topics that they learned in this process  

 Teacher asks students to repeat and practice the pronunciation 

 Students have to listen carefully 
 
5.3. Practice: 

 

 Teacher helps students to practice the questions and answers using 
the vocabulary learned.  

 Then, students practice the questions with their classmates using 
some pictures. 

 Teacher monitors students during the activity. 
 
5.4. Assessment: 

 

 Students have to present themselves in front of the class. 

 After, teacher asks students some questions and applies Wait-Time 
technique to obtain the answers from the students.  

 To apply this technique the teacher gives students 5 or 10 seconds to 
think and answer the questions using the whole vocabulary learned 
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Workshop 10 

 

1. Theme: Administering a Post-test 

2. Objective: Teacher’s: 

 To verify the effectiveness of the strategy 
applied. 

Students’: 

 To demonstrate their progress in speaking skill 

3. Students level: Beginners 

4. Time: 60 minutes 

5. Development: 
 
5.1. Starting activity: 

 

 Teacher talks with the students in order to make them feel comfortable 
with the activity and thank them the collaboration that they bring during 
the process.  
 
5.2. Presentation: 

 

 Teacher takes the test to each student individually 

 Teacher shows students pictures about animals, classroom objects 
and personal information 

 Using these pictures, the teacher asks students the questions 
 
5.3. Practice: 

 

 Students have to answer the questions 
 
5.4. Assessment: 

 

 Teacher grades the test using a rubric 
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6. ASSESSMENT OF THE EFFECTIVENESS OF QUESTIONING 

TECHNIQUES IN THE SPEAKING SKILL 

1. Assessment workshop 

 

 

CHECKLIST FOR TRACKING SKILL DEVELOPMENT 
(SPEAKING) 

Date:  

Content: 
 

 

Activity: 
 

 

SKILL DEVELOPMENT /PROGRESS 

 
Comprehension 

Answer to 
questions 

Pronunciation Vocabulary 

Student 1     

Student 2     

Student 3     

Student 4     

Student 5     

Student 6     

Student 7     

Student 8     

Student 9     

Student 10     

 

1. Unable to achieve yet 

2. Needs help 

3. Satisfactory achievement 

Comments:______________________________________________

________________________________________________________ 
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f. METHODOLOGY 
 

1. DESIGN OF THE RESEARCH 

 

Action research has become more popular as a mode of research among 

practitioners. It is a quasi-experimental or transversal model because the 

following reasons: 

It is transversal because this kind of research study a phenomenon in a 

concrete and temporary moment so that, the variable effect or dependent 

variable is measured in just one moment.  It is a kind of design in which it 

is possible to make a comparison before applying the intervention plan 

and after concluding it. The emerging evidence-based outcomes will then 

contribute to the researching practitioner’s continuing professional 

development (Koshy, 2005).  

Action research is a process of study done by systematically collecting 

data on one’s everyday practice and analyzing it in order to draw 

conclusions about a determined problem. It can be undertaken by 

undergraduate and postgraduate students, assisted or guided by 

professional researchers, with the aim of improving their strategies, 

practices and knowledge of the surroundings within which they practice.  

This work will use the research spiral cycles proposed by Kemmis and 

McTaggart since the process is likely to be more fluid, open and 

responsive. It includes planning, acting and observing, and reflecting 
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suggests. The researcher starts from a detected problem, plans an action 

in order to solve that problem, he /she applies the strategy proposed, and 

reflects about the possible outcomes after finishing the intervention stage 

which will be reported in the thesis work.  

2. METHODS 

 

In the present research work the following methods will be used: 

To study the speaking skill the researcher is going to use the 

comprehensive method which will serve in the following:  

 
 COMPREHENSIVE METHOD: This will be used as a means to study 

the speaking skill in children of 6 and 7 years old and how it is 

developed or taught. It will also help to understand the importance that 

the speaking skill as a subskill of the English language learning 

process. 

It is important to know that by analyzing the development of the 

speaking skill it will possible to understand the best way that it should 

be taught into the English class. This method will facilitate this analysis 

and it will improve the speaking skill by the application of Questioning 

during a period of time that let the researcher get effective results.  

To make a theoretical relation between Questioning strategy with the 

development of speaking skill the researcher will use the analytic and 

synthetic methods.  
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 ANALYTIC METHOD: This method will help to know more about the 

benefits of questioning to improve speaking skill of the children who will 

participate in the project.  

According to (Brown, 1994; Burns & Joyce, 1997) the speaking skill is 

essential in the English language learning process because it is an 

interactive process of constructing meaning that involves producing 

and receiving and processing information therefore, its development 

will let become more active learner into the English language teaching 

learning process. Moreover, its form and meaning are dependent on 

the context in which it occurs, including the participants themselves, 

their collective experiences, the physical environment, and the 

purposes for speaking. 

It will also be useful to analyze the data gathered by the researcher 

during the action stage, where there will be some instruments like an 

observation guide which will include indicators that will show how 

children are improving in their speaking skill into the English language 

process.  

 SYNTHETIC METHOD: It will help in the right understanding of the 

core problem in the speaking skill in the students of 6 and 7 years old, 

which will help the research to synthesize the models of Questioning 

that are appropriate and are useful to improve the speaking skill in 

children.  
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To determine the negative aspects that limit the development of the 

speaking skill in children the researcher will use the participative 

diagnostic method.  

 PARTICIPATIVE DIAGNOSTIC METHOD:  It will let the real situation 

of the speaking skill of students in a determined moment. It will let start 

knowing the specific limitations and difficulties that they have in this 

skill. It will let the researcher correct this reality by applying new 

strategies through Questioning as a possible solution that will help the 

children into the English Language process.  

To select the appropriate Questioning strategy to improve speaking 

skill the proactive method will be used:  

 PROACTIVE METHOD: This is useful to identify the difficulties that 

students have in speaking skill and to determine the improvements that 

the application of Questioning has and which will help to solve the 

problem found in this SKILL. It will let select the best models or 

alternatives that Questioning has in order to improve the students’ 

limitations in the speaking skill into the English language process. 

 WORKSHOPS METHOD: It is a practical alternative that will help the 

researcher to plan and apply the contents that will be useful to work 

through the application of Questioning, so students are able to solve 

their limitations and be more active learners into the English learning 

process. It will also help to state specific objectives for each workshop 
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which are directly related to the improvement of students’ limitations in 

speaking skill and they will let get better outcomes in the new 

strategies used in this intervention.  

Finally to assess the every workshop the researcher will use 

comprehensive assessment method: 

 COMPREHENSIVE ASSESSMENT METHOD: It will be useful to 

assess the students’ outcomes after every session that the researcher 

will develop through the application of the Questioning strategy and it 

will be checked in the observation guide which will include items that 

let the researcher specifically detect the students’ improvements in the 

development of the speaking skill. 

3. INTERVENTION PLANNING 

 

3.1 Investigate 

To start with the development of the project, the researcher is going to 

apply a pretest in order to know the level of the students, also it will be 

applied at the end of the research to know the development of the 

students through the use of questioning strategy. As well as, the 

researcher is going to use video recording in order to record each English 

class. In this way, the researcher can know about attitudes and the 

knowledge of the students in a clear way. 
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3.2 Plan 

The researcher is going to design a set of activities that will apply through 

the use of questioning techniques in order to improve speaking skill of the 

students. These questioning techniques help teacher to establish an 

appropriate environment in order to stimulate students, encourage more 

complex thinking, and help them learn. 

3.3 Act 

 

During the class process the researcher will apply redirection, prompting, 

wait time and wh-questions. The researcher is going to act two months in 

a total of ten sessions, four sessions per week of sixty minutes each one, 

for this the researcher is going to use a camera and video recorder to 

record the progress of the students. 

3.4 Observe 

To make the observation, the researcher is going to complete the 

observation guide during the class, and in order to know if the use of 

Questioning Techniques can improve students speaking skill. Also, the 

researcher will make a Field diary to carry out the progress of the classes 

and check if the students are motivated in class through the Questioning, 

or if the use of Questioning creates a good learning environment. 

3.5 Reflect 

The researcher is going to use a post test and a video recording in order 

to compare the result of the application of Questioning, the same as was 



119 
 

used to gather the baseline data. It permits researcher to know the 

effectiveness of applying questioning techniques in order to improve 

speaking skill and critical thinking of the students. 

3.6 Dissemination 

The researcher is going to present the results of this project through a 

video recording and portfolio of the students. It will be presented to 

parents and teachers of the school, in order to know about the progress of 

their children. 

4. TECHNIQUES AND INSTRUMENTS 

 

 Test: 

It will be used to measure the knowledge of the students and fluency to 

speak that the students have. It contains ten questions about basic topics. 

It will take at the beginning and at the end of the research in order to 

establish the difference in the progress of the students. Also it will grade 

with the help of a rubric. 

 Rubric: 

It will be used to score the test of each student. It contains the topics of the 

test and the scale in which it will be graded. According to the answer of the 

students it will grade like: very good / in a structure (2), good/ simple 

answer (1), poor/needed help (0). 
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 Observation: 

This technique will be used to observe students’ performance during 

lessons. It includes indicators of the process of speaking and also helps 

researcher to record what has happened in class that helps them 

investigate, analyze and reflect upon their findings when the project comes 

to an end. It will apply for student and for session. 

 Field Diary: 

It will develop at the end of every session. The researcher will use the 

Field Dairy to keep a record of what happens during the class. In this way, 

it will help to write up the findings during the intervention, significant events 

during the observation or any particular situations that happen. 

 Video Recording:  

This technique will be used to record the evolution of the students through 

the use of questioning strategies, in each class. It will be presented as an 

evidence of the progress of the students at the end of the research 

 Portfolio: 

This technique will be used to present and exhibit the efforts, advance and 

achievements of the students. It will be presented to the Authorities and 

the Parents to know the progress of students in the English Language 

Learning. 
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5. POPULATION 

 

The population of this project is conformed by the students of second and 

third years of basic education according to the following table: 

 

AGES MAN WOMEN N° 

6 

7 

1 

4 

4 

1 

5 

5 

TOTAL 5 5 10 
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g. TIME TABLE 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Project 

presentation
x

Appointment of 

the teacher 

advisor

x

Project approval x

Appointment of 

the thesis 

director

x

Application of 

the instruments
x

Act  observe x x x x x x x

Data 

organization and 

tabulation

x x x x x x x

Interpreting and 

Reflecting
x x x x x x

Writing up and 

reporting
x x x x x x

Presenting the 

thesis report
x x x x x

Thesis revision x x x x x x x x x x

Thesis 

presentation
x

Thesis appoval x

Submission of 

the folders
x x x x x

Private review x

Corrections x x x

Public 

presentation and 

incorporation

x

Jul. Sep.

Th
es

is
 p

ro
ce

ss
P

ro
je

ct
In

te
rv

an
tio

n/
 

ac
tio

n
P

ha
se

s

ACTIVITIES

2015

Aug. Jan. Feb. Mar. Apr. May.Oct. Nov. Dec.

2014

Feb. Mar. Apr. May. Jun.
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h. BUDGET AND FINANCING 

ORGANIZATION AND MANAGEMENT OF THE 

RESEARCH 
 

1. RESOURCES 

1.1 HUMAN 

 Researcher Vanesa Paucar 

 The students of second and third years of Basic Education at “Dr. 

Luis Emilio Rodriguez” school. 

1.2 MATERIAL 

 Copies 

 Paper 

 Dictionary 

 Books 

 Office supplies 

1.3 TECHNICAL 

 Internet 

 Computer 

 Printer 

 Camera 

 Flash memory 
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2. BUDGET 

 

 Office Material      $   50.00 

 Copies       $   80.00 

 Printed       $  100.00 

 Materials       $   50.00 

 Transportation      $  100.00 

 Computer       $  650.00 

            ---------------------- 

TOTAL       $1030.00 

 

 

3. FINANCING 

 The total of the costs of the thesis will be assumed responsibly by 

The Researcher. 
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ANNEXES 

 

 

 

RESEARCHER FIELD DIARY 

Date:  
 

Time:  

Objective :  
 

Content:  
 

Activity: 
 

ASPECTS TO BE OBSERVED  76%-
100% 

50% -
75% 

Less than 
50% 

1. Were students involved in the activity? 

2.  

   

3. Was the activity appropriate for the 

class? 

4.  

   

5. Did students understand and follow the 

strategy being applied?  

   

6. Were the objectives of the activities 

accomplished? 

 

   

7. Were conditions favorable to the 

application of strategy?   

   

Comments  
_________________________________________________________________

_________________________________________________________________

_________________________________________________________________ 
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SPEAKING PRE/POST-TEST 

Name:_______________________________________________________   Researcher: Vanesa Paucar 

Course: 2nd and 3rd year of Basic Education  

Questions 
Comprehension Answer to questions Pronunciation Vocabulary 

Very 
good 

Good Poor 
In a 

structure 
Simple 
answer 

Needed 
help 

Very 
good 

Good Poor 
Very 
good 

Good Poor 

1. What’s your name?             

2. Are you happy or sad?             

3. Are you six or seven 

years old? 
            

4. What is your favorite 

color? 
            

5. Is this a cat or a dog?             

6. What animals is this?             

7. What color is the lion?             

8. What do you see?             

9. Is this a ruler or a book?             

10. Do you see an eraser or 

sharpener? 
            

 
0= Poor 0= Needed help 

1= Good 1= Simple answer 

2= Very good 2= In a structure 

N/A = not apply (First question: in pronunciation and vocabulary) 
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SPEAKING RUBRIC 

 

Name:_______________________________________________   

   

 Poor 
0 points 

Good 
1 points 

Very Good 
2 points 

 
Comprehension 

 
The student was 
unable to 
comprehend. 

 
The student 
showed little 
comprehension of 
questions. 

 
The student fully 
understood the 
questions asked 
and answered 
correctly. 

 
Pronunciation 

 
Student’s 
pronunciation was 
incomprehensible 

 
Student’s 
pronunciation was 
understandable 
with some errors 

 
Student’s 
pronunciation 
was clear 

Vocabulary 

 
The vocabulary 
was inadequate. 

 
The vocabulary 
was not extensive 

 
The vocabulary 
was appropriate  

 
Needed help 

0 points 
Simple answer 

1 points 
In a structure 

2 points 

 
Answer to 
questions 

 
The student was 
unable to respond 
the questions. 

 
The student was 
able to answer the 
questions with little 
difficult. 

 
The student was 
able to 
communicate 
clearly with no 
difficult  
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RESEARCH MATRIX 
Theme: QUESTIONING AS STRATEGY TO IMPROVE SPEAKING SKILL IN THEENGLISH LANGUAGE LEARNING WITH STUDENTS OF SECOND AND THIRDYEARS OF BASIC EDUCATION AT “DR. LUIS EMILIO 
RODRIGUEZ”SCHOOL. PERIOD FEBRUARY-APRIL 2014 

PROBLEM OBJECTIVES THEORETICAL FRAME CATEGORIES RESEARCH STAGES TECHNIQUES/ 
INSTRUMENTS 

General: 

 How does questioning encourage the 
development of speaking skill in the English 
Language Learning with the students of 
second and third years of Basic Education at 
Dr. Luis Emilio Rodriguez school? Period 
February-April 2014. 

General: 

 To apply questioning strategy to improve the 
speaking skill in the English Language 
Learning with the students of second and 
third years of Basic Education at “Dr. Luis 
Emilio Rodriguez” school. Period February-
April 2014. 

 
1. SPEAKING SKILL 

 Definition 

 Process of speaking 
2. NEGATIVE ISSUES THAT LIMIT THE 

DEVELOPMENT OF SPEAKING SKILL 

 What makes speaking difficult? 

 Problems Found in the Speaking Class 
3. QUESTIONING TO IMPROVE SPEAKING SKILL IN 

THE ENGLISH LANGUAGE LEARNING 

 Concept 

 The importance of questioning 

 The purposes of Questioning 

 What is effective questioning? 

 Questioning Guidelines 

 Types of Questions 

 An Alternative View Of Questioning-Bloom’s 
Taxonomy 

4. QUESTIONING TECHNIQUES TO TEACH 
SPEAKING IN THE ENGLISH LANGUAGE 
LEARNING 

 Redirection 

 Prompting 

 Wait-time 
 

5. APPLYING QUESTIONING TECHNIQUES IN 
ORDER TO IMPROVE THE SPEAKING SKILL OF 
THE ENGLISH LANGUAGE LEARNING 

 Workshops 
6. ASSESSMENT OF THE EFFECTIVENESS OF 

QUESTIONING TECHNIQUES IN THE SPEAKING 
SKILL  

 Assessment workshops 
 
 
 

 

 

 INVESTIGATE 

Diagnose the Speaking Skill 

 

 

 PLAN 

Workshops 

 

 

 ACT 

Questions to improve speaking 

 

 

 REFLECT 

Analyze or value the questions in 
the improvement of the speaking 
skill 

 

PRE-TEST 

VIDEO RECORDING 

 

 

LESSON PLAN 

 

 

 

OBSERVATION GUIDE 

FIELD DIARY 

 

 

PORTFOLIO 

POST-TEST 

VIDEO RECORDING  

Specifics: 

 What kind of theoretical references about 
questioning strategy is effective to improve 
the speaking skill in the English Language 
Learning with students of second and third 
years of Basic Education at “Dr. Luis Emilio 
Rodriguez” school? Academic Year 2013-
2014 

 Which are the negative issues that limit the 
speaking skill in the English Language 
Learning with students of second and third 
years of Basic Education at “Dr. Luis Emilio 
Rodriguez” school? Academic Year 2013-
2014. 

 Which questioning strategy is useful to 
improve the speaking skill in the English 
Language Learning with students of second 
and third years of Basic Education at “Dr. Luis 
Emilio Rodriguez” school? Academic Year 
2013-2014. 

 How do questioning strategy as part of the 
classroom activities help to improve the 
limitations in the speaking skill in the English 
Language Learning with students of second 
and third years of Basic Education at “Dr. Luis 
Emilio Rodriguez” school? Academic Year 
2013-2014. 

 How effective was the application of 
questioning strategy in the speaking skill in 
the English Language Learning with students 
of second and third years of Basic Education 
at “Dr. Luis Emilio Rodriguez” school? 
Academic Year 2013-2014. 

Specifics: 

 To investigate the theoretical references 
about questioning as a strategy to improve 
the speaking skill in the English Language 
Learning with students of second and third 
years of Basic Education at “Dr. Luis Emilio 
Rodriguez” school. Academic Year 2013-2014 

 To diagnose the negative issues that limit the 
speaking skill in the English Language 
Learning with students of second and third 
years of Basic Education at “Dr. Luis Emilio 
Rodriguez” school. Academic Year 2013-
2014. 

 To select the appropriate questioning as 
strategy to enhance the speaking skill in the 
English Language Learning with students of 
second and third years of Basic Education at 
“Dr. Luis Emilio Rodriguez” school. Academic 
Year 2013-2014. 

 To apply the select questioning strategy as 
part of the classroom activities in order to 
solve the limitations in the speaking skill in 
the English Language Learning with students 
of second and third years of Basic Education 
at “Dr. Luis Emilio Rodriguez” school. 
Academic Year 2013-2014. 

 To value about the effectiveness that the 
questioning strategy had on the speaking skill 
in the English Language Learning with 
students of second and third years of Basic 
Education at “Dr. Luis Emilio Rodriguez” 
school. Academic Year 2013-2014. 
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TEST PLAN 

Operations 

 Provide personal information 

 Provide required information 

 Express preference 

Text  Oral questions 

Format  Interview/ pictures 

Topics 

 Personal information 

 Animals 

 Classroom objects 

Dialect  American Standard English 

Style  Formal 

Rate of 
speech 

 Normal-slow 
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INTERVENTION PLAN 

 
General Objective: To apply questioning strategy to improve the speaking skill in 
the English Language Learning with the students of second and third years of 
Basic Education at “Dr. Luis Emilio Rodriguez” school. Period February-April 2014. 
  

 
Description: The Intervention Plan will be applied in the form of 12 workshops. 
Each one with 60 minute. Also by applying a set of questioning techniques the 
following topics will be taught: Personal information, Animals and Classroom 
objects. 

LESSON 
OBJECTIVE 

RESOURCE 
Teacher Student 

Workshop 1: 
Administering a Pre-test 

To diagnose 
students 
speaking level 

To take 
speaking test 

 
Test 

Workshop 2: Personal 
information 
- What is your name? 
- How are you? 

To introduce 
personal 
information, 
expressions, 
questions 

To provide 
personal 
information, 
emotional state 

Worksheet 
Flashcards 

Workshop 3: Personal 
information 
- How old are you? 
- What is your favorite 

color? 
 

To introduce 
personal 
information, 
colors 

To provide 
personal 
information, 
preferences 

Worksheet 
Flashcards 

Poster 

Workshop 4: Personal 
information 
 

To reinforce 
personal 
information 

To provide 
personal 
information, 
emotional 
state, 
preferences 

Worksheet 
Flashcards 

 

Workshop 5: Farm 
Animals  
- Is this a cat or a dog? 
- What animal is this? 

To introduce 
Farm Animals 
vocabulary, 
yes/no 
questions 

To name Farm 
Animals using 
the expression 
This is …. 

Worksheet 
Flashcards 

Poster 
 

Workshop 6: Wild Animals 
- What color is the lion? 
- What animal is this? 

To introduce 
Wild Animals 
vocabulary, 
questions,  

To recognize 
and name Wild 
Animals 

Worksheet 
Flashcards 

Poster 
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Workshop 7: Classroom 
Objects 
- What do you see? 
- Do you see an eraser 

or a sharpener?  
 

To introduce 
Classroom 
objects, 
questions 

*To identify 
Classroom 
Objects 
*To name 
Classroom 
Objects using 
the expression I 
see a/an….. 

Worksheet 
Flashcards 

Workshop 8: Classroom 
Objects 
- What do you see? 
- Is this a ruler or a 

book? 
 

To introduce 
Classroom 
objects, yes/no 
questions 

To recognize 
and name 
Classroom 
Objects 

Worksheet 
Flashcards 

Workshop 9: Feedback  *To accomplish 
a general 
feedback about 
the vocabulary 
and questions 
learned in this 
intervention  

*To remember 
the vocabulary 
learned  
*To practice the 
questions and 
answer and oral 
way 

Worksheet 
Flashcards 

Poster 

Workshop 10: 
Administering a Post-test 

To verify the 
effectiveness of 
the strategy 
applied. 

To demonstrate 
their progress in 
speaking skill 

 
Test 

 

 

 

 

 

 

 

 

 

 

 



134 
 
 

ANNEX 2 

   Picture 1. Researcher and student during the Speaking Pre-Test  

   Picture 2. Researcher and student during Intervention Plan 
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   Picture 3. Students presentation using the vocabulary and questions learned  

 

 

   Picture 4. A student during his presentation about personal information  
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    Picture 5. Researcher and student during the Speaking Post-Test  

 

 

  Picture 6. The material used for the Intervention Plan 

 

 



137 
 
 

INDEX 

COVER PASTE…………………………………………………………...……….……..i 

CERTIFICATION……………………………………………………..…………….……ii 

AUTORÍA………………………………………………………...……….….…………..iii 

CARTA DE AUTORIZACIÓN……..…………………..……………….....…………...iv  

ACKNOWLEDGEMENTS…………………………………………..…………. ………v 

DEDICATION………………………………………………………………...………....vi 

MATRIZ DE ÁMBITO GEOGRÁFICO…………………………………………….…vii 

MAPA GEOGRÁFICO DE LOJA…………………………………………..……..….viii 

THESIS SCHEME………………………………………………………………..…..…ix 
 
a. TITTLE ....................................................................................................................... 1 

b. RESUMEN ................................................................................................................. 2 

         ABSTRACT ............................................................................................................... 3 

c. INTRODUCTION ...................................................................................................... 4 

d. LITERATURE REVIEW ........................................................................................... 7 

SPEAKING SKILL ........................................................................................................ 7 

 APPROACHES OF TEACHING SPEAKING ................................................... 7 

 THE COMPONENTS OF SPEAKING SKILL ................................................. 12 

 PROCESS OF TEACHING SPEAKING ......................................................... 14 

 Pre-speaking ....................................................................................................... 14 

 Speaking .............................................................................................................. 16 

 Post-speaking ..................................................................................................... 17 

NEGATIVE ISSUES THAT LIMIT THE DEVELOPMENT OF SPEAKING SKILL

 ...................................................................................................................................... 19 

QUESTIONING TO IMPROVE SPEAKING SKILL IN THE ENGLISH 

LANGUAGE LEARNING ........................................................................................... 24 

 THE PURPOSES OF QUESTIONING ............................................................ 25 

 WHAT IS EFFECTIVE QUESTIONING? ........................................................ 25 

 QUESTIONING GUIDELINES ......................................................................... 27 



138 
 
 

 TYPES OF QUESTIONS .................................................................................. 28 

QUESTIONING TECHNIQUES TO TEACH SPEAKING IN THE ENGLISH 

LANGUAGE LEARNING ........................................................................................... 33 

 REDIRECTION ................................................................................................... 33 

 PROMPTING ...................................................................................................... 34 

 WAIT-TIME .......................................................................................................... 35 

e. MATERIALS AND METHODS ............................................................................. 36 

f. RESULTS ................................................................................................................ 42 

QUANTITATIVE DATA ANALYSIS ......................................................................... 42 

QUALITATIVE DATA ANALYSIS ............................................................................ 49 

g. DISCUSSION .......................................................................................................... 53 

h. CONCLUSIONS ..................................................................................................... 58 

i. RECOMMENDATIONS ......................................................................................... 60 

j. BIBLIOGRAPHY ..................................................................................................... 62 

k. ANNEXES ............................................................................................................... 64 

a. THEME..................................................................................................................... 65 

b. PROBLEM STATEMENT ...................................................................................... 66 

1. BACKGROUND .................................................................................................. 66 

2. CURRENT SITUATION OF THE RESEARCH OBJECT ............................. 68 

2.1 RESEARCH PROBLEM ................................................................................ 70 

2.2 DELIMITATION OF THE RESEARCH ........................................................ 70 

c. JUSTIFICATION ..................................................................................................... 73 

d. OBJECTIVES .......................................................................................................... 75 

1. GENERAL ........................................................................................................... 75 

2. SPECIFICS ......................................................................................................... 75 

e. THEORETICAL FRAME........................................................................................ 77 

1. SPEAKING SKILL .................................................................................................. 77 

1.1 Definition .......................................................................................................... 77 

1.2 Process of speaking ....................................................................................... 77 

1. Pre-speaking: Planning and Organizing ......................................................... 78 

2. Speaking: Going Public ..................................................................................... 80 



139 
 
 

3. Post-speaking: A Time for Reflection and Setting Goals ............................. 81 

2. NEGATIVE ISSUES THAT LIMIT THE DEVELOPMENT OF SPEAKING 

SKILL ................................................................................................................................ 82 

2.1 What makes speaking difficult?.................................................................... 82 

2.2 Problems Found in the Speaking Class ...................................................... 84 

3. QUESTIONING TO IMPROVE SPEAKING SKILL IN THE ENGLISH 

LANGUAGE LEARNING ............................................................................................... 88 

3.1 Concept ............................................................................................................ 88 

3.2 The importance of questioning ..................................................................... 88 

3.3 The purposes of Questioning ....................................................................... 89 

3.4 What is effective questioning?...................................................................... 90 

3.5 Questioning Guidelines ................................................................................. 91 

3.6 Types of Questions ........................................................................................ 92 

3.7 An Alternative View of Questioning- Bloom’s taxonomy .......................... 97 

4. QUESTIONING TECHNIQUES TO TEACH SPEAKING IN THE ENGLISH 

LANGUAGE LEARNING ............................................................................................... 99 

4.1 Redirection ...................................................................................................... 99 

4.2 Prompting ...................................................................................................... 100 

4.3 Wait-time ........................................................................................................ 101 

5. APPLYING QUESTIONING TECHNIQUES IN ORDER TO IMPROVE THE 

SPEAKING SKILL OF THE ENGLISH LANGUAGE LEARNING ......................... 102 

Workshop 1 ............................................................................................................... 102 

Workshop 2 ............................................................................................................... 103 

Workshop 3 ............................................................................................................... 104 

Workshop 4 ............................................................................................................... 105 

Workshop 5 ............................................................................................................... 106 

Workshop 6 ............................................................................................................... 107 

Workshop 7 ............................................................................................................... 108 

Workshop 8 ............................................................................................................... 109 

Workshop 9 ............................................................................................................... 110 

Workshop 10 ............................................................................................................. 111 

6. ASSESSMENT OF THE EFFECTIVENESS OF QUESTIONING 

TECHNIQUES IN THE SPEAKING SKILL ............................................................... 112 



140 
 
 

1. Assessment workshop ..................................................................................... 112 

f. METHODOLOGY ................................................................................................. 113 

1. DESIGN OF THE RESEARCH ...................................................................... 113 

2. METHODS ......................................................................................................... 114 

3. INTERVENTION PLANNING ......................................................................... 117 

4. TECHNIQUES AND INSTRUMENTS ........................................................... 119 

5. POPULATION ................................................................................................... 121 

g. TIME TABLE ......................................................................................................... 123 

h.      BUDGET AND FINANCING............................................................................... 123 

2. BUDGET ............................................................................................................ 124 

3. FINANCING ....................................................................................................... 124 

i. BIBLIOGRAPHY ................................................................................................... 123 

j. ANNEXES ............................................................................................................. 127 

         INDEX………..………………………………………………..………………….137 

  


