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b. RESUMEN 

 

 

El presente trabajo de investigación se enfocó en el uso de palabra clave, 

información, clave para la memoria como estrategia de aprendizaje cooperativo 

para desarrollar habilidades de escritura entre los estudiantes de noveno grado. Un 

plan de intervención de veintidós planes de estudio se llevó a cabo para mejorar la 

habilidad. Pruebas y cuestionarios fueron utilizados para medir tanto las 

debilidades como el progreso de los estudiantes en la escritura así como también 

su comportamiento y actitudes hacia la estrategia antes mencionada. Los métodos 

científico, descriptivo, analítico-sintético y estadístico fueron utilizados para 

describir y analizar los resultados y finalmente sacar conclusiones. Los resultados 

de los exámenes y de los cuestionarios mostraron un gran progreso en los 

estudiantes al escribir. Basándose en estos resultados se concluye que la 

intervención fue importante porque las calificaciones de los estudiantes 

mejoraron.  
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ABSTRACT 

 

 

The present research work focused on the use of Key Word, Information, Memory 

Clue as a cooperative learning strategy to develop writing skills amongst ninth-

grade students. An intervention plan consisting of twenty-two lesson plans was 

carried out to improve the skill. Tests and questionnaires were used to measure 

students’ weaknesses and progress on writing as well as their behavior and 

attitudes toward the strategy before mentioned. The scientific, descriptive, 

analytic-synthetic and statistic method were used to describe and analyze the 

results and finally, draw conclusions. The results of the posttest and post 

questionnaires displayed a big progress on students when writing.  Based on these 

outcomes, it is drawn that the intervention was important because students´ scores 

improved. 
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c. INTRODUCTION 

 

 

The present research work concerned itself with the use of Key Word, 

Information, Memory Clue (KIM) as a cooperative learning strategy to develop 

EFL basic writing skills amongst ninth-grade students at Unidad Educativa 

―Marieta de Veintimilla‖ academic period 2014-2015 because students did not 

learn English using good strategies that motivated and facilitated the development 

of writing skills. Also they did not had the chance to practice this important skill. 

In this way, they became shy and ashamed of doing a writing activity because 

they were afraid of making mistakes when communicating. 

The real disinterest for the studies and the lack of learning strategies caused 

problems on students that affected their academic performance on English 

language learning. That is the reason why this research was addressed to find out 

how does KIM as a cooperative learning strategy improve the EFL basic writing 

skills amongst ninth-grade students. 

Furthermore, the main purposes established to carry out this research were: to 

investigate the theoretical and methodological references about KIM and their 

application on writing. Then, to diagnose the issues that limited the development 

of writing skills and look for the most suitable techniques to improve this skill. 

After that, to apply KIM strategy as part of the classroom activities to reflect upon 

its effectiveness amongst students in writing skills. 

The choice for this action research design was to help to promote cooperative 

learning in English as a foreign language classes using KIM strategy. Similarly, to 
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reach the proposed objectives the researcher worked with the following methods: 

the scientific method that facilitated the study of Key Word, Information, Memory 

Clue strategy applied to improve EFL basic writing skills and helped in the 

observations done before and during the intervention as well as assisted in 

gathering data to make relevant predictions, the descriptive method that enabled 

the researcher to describe the different stages of the study and the kind of 

resources used,  analytic-synthetic method that was used to analyze the obtained 

results through the questionnaires and to interpret the data to draw up the 

conclusions. Finally, the statistic method that was used to make quantitative and 

qualitative statistical analyses of the data obtained from the questionnaires and 

tests. 

The review of literature includes all the theoretical frame references which 

helped the researcher to understand the importance of developing writing skills. In 

this section we can find the main categories of the research project, the two 

different variables which served as indicators to prove through a logical analysis, 

the writing indicators and subskills. Materials used are also described as well as 

the main findings, the discussion, the conclusions and recommendations.  
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d. LITERATURE REVIEW 

 

 

The present research work studies the role of Key Word, Information, Memory 

Clue (KIM) as a cooperative learning strategy in the English language classroom 

to help ninth-grade students to develop and improve their performance in EFL 

basic writing skill which was an issue observed at Unidad Educativa Marieta de 

Veintimilla. 

The Educational System of Ecuador has established a Curriculum Reform in 

2012, which is based on the Common European Framework of Reference 

(abbreviated as CEFR or CEF) which provides a common basis for the elaboration 

of language syllabuses, curriculum guidelines, examinations, textbooks, etc. 

across Europe (Ministerio de Educación del Ecuador, 2012). The levels of 

proficiency proposed in the curriculum adjustment by the CEFR are the 

following: 

 A1-A2: basic users of the language;  

 B1-B2: independent users of the language; and, 

 C1-C2: proficient users of the language. 

The research work was based on the new National Curriculum Specifications 

to make the Common European Framework of Reference standards more tangible 

in Ecuadorian English classroom. For that, the researcher took into account the 

curriculum implementation that says Ninth-grade students have to work and must 

reach the level A1. But this level has two sub levels, the A1.1 and A1.2. However, 

the researcher worked with the A1.1 in order to reach the A1.2. 
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According to the Curriculum Guidelines (MinEduc, 2012) A1.1 students are 

expected to: 

 Produce very simple informational texts that can have little or no detail, can 

have little variety in sentence structure, and may have some usage error. 

 Spell personal and educational details (e.g. own name, numbers and dates, 

nationality, address, age, date of birth, school, etc.).  

 Take down in writing a dictated or recorded message within the limits of 

their repertoire for the level.  

 Write isolated phrases and sentences for simple informational texts such as 

labels, messages, forms, cards, etc. by using basic appropriate punctuation 

marks (i.e. commas and period).  

 Conduct a correspondence (e.g. email) with a partner, giving and eliciting 

personal and educational information. 

Basic writing skills 

Compared to other skills, writing is the most difficult skill to learn. 

Contemporary research theories on how to effectively teach English as Foreign 

Language writing such as those of cognitivists and social constructionists 

based their approaches mainly on first language writing. The cognitivists view 

writing as an activity regulated in the mind of each individual as the person is 

writing particularly the activity which involves thinking and problem-solving 

process. The social constructionists on the other hand, claim that learning  to write 

does not confine to just what is happening in the writer’ s state of mind, but social 

interaction is also a key to learn how to write successfully (Dueraman, 2012). 
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Defining basic writing can be difficult. For some people, basic writing is the 

ability to use written language in a way that enables them to function within the 

academic world. For others, it is the mastery of grammar, form, or any number of 

other technical features of writing that one might perceive as desirable. Still, for 

others it can simply be a new form of communication (Maupin, 2007). 

Basic writing is a foundation education in which students are given the 

opportunity to gain access to the writing skills needed for conversation; it is the 

combination of necessary writing elements into a product that is most valuable to 

the student (Maupin, 2007). 

The ability to write in a foreign language is one of the most difficult to 

develop, and one of the least often taught, at least in secondary schools, (Al-

Mahrooqi, 2014). Teaching writing is often about teaching grammar. If grammar 

comes up anywhere in EFL, it is in the writing classroom. Most EFL students will 

have some writing skills when you get them and they will often have an idea that 

their writing is quite good. Unfortunately, it will very often be quite poor. In fact, 

they often will have quite poor writing skills even at the sentence level. Therefore, 

you will need to take them back to sentence level and begin to teach them very 

basic structure and how to write simply. Run-on and fragmented sentences will be 

very common until you correct those errors. 

The more basic you get with your writing students, the better. Once a good 

foundation is built, you can move on to basic paragraph writing and on to essays. 

These skills take time to develop though and you will find that most textbooks 

will move your students forward too quickly. 
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The system of learning to write in EFL 

Learning to write in a new language takes a lot of effort. Whether the approach 

is of the cognitivist or social constructionist, they both require careful 

consideration on five major components which all together combined make a 

complete system of learning writing skills. These components are EFL instructors, 

EFL writers, resources, appropriate reading instruction and practice (Dueraman, 

2012). 

Writing in English as a Foreign Language learning 

A majority of students dislike writing. When faced with a writing task, most 

students will react with comments like, "oh no not again" or "this is so boring". A 

teacher who does not try to see the real message behind these comments could 

easily become discouraged. Eventually, both the teacher and the students will 

'hate writing'. To prevent this from happening the teacher should consider what 

students actually mean when they say "boring", and the possibility that students 

are actually expressing their insecurity and lack of confidence in completing the 

task (Cimcoz, 1999). 

Writing is a skill that has not been accorded the attention it deserves in high 

school education. Students have not been taught to make their ideas flow on 

paper. They don't know how to write, feel stupid when they can't find the right 

words, fear criticism and want to avoid the emotional confusion experienced when 

faced with a topic and a blank piece of paper. Teachers who want to help their 

students gain confidence in writing should try to follow a writing process that 

takes the student from insecurity to success (Cimcoz, 1999). 
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Teaching writing has always been a controversial issue in the field of foreign 

language teaching. And while there are a number of approaches and techniques 

for teaching writing in an English as a Second Language or English as a Foreign 

Language (ESL/EFL) setting, very few comprehensive frameworks exist for an 

ESL/EFL writing teacher. 

Writing skills 

―Writing skills are an important part of communication.  Good writing skills 

allow you to communicate your message with clarity and ease to a far larger 

audience than through face-to-face or telephone conversations‖ (Skills you need, 

2011). 

Writing is the productive skill in the written mode. It, too, is more complicated 

than it seems at first, and often seems to be the hardest of the skills, even for 

native speakers of a language, since it involves not just a graphic representation of 

speech, but the development and presentation of thoughts in a structured way (SIL 

International, 1998). 

Writing subskills 

The language skills of speaking, listening, writing and reading are often 

divided into sub-skills, which are specific behaviors that language users do in 

order to be effective in each of the skills. 

Main Skill Subskills 

Writing 

Proofreading 

Editing 

Summarizing 

Paraphrasing 

Source: British Council, 2006 
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     The writing subskills related to communicating our ideas include using 

appropriate style and register, organizing ideas in a helpful way, using the features 

typical of the text type we are writing, joining our words and sentences clearly 

and using appropriate functions to express our meaning e.g. narrating (telling a 

story), complaining, requesting, thanking, summarizing (expressing main points 

or ideas, in a few clear words) concluding (Spratt, Pulverness, & Williams, 2001). 

     Writing skill involves using writing subskills. These are related to accuracy 

(using the correct form of language) and spelling correctly, forming letters 

correctly, joining letters together correctly, writing legibly, punctuating correctly, 

using correct layouts, choosing the right vocabulary, using grammar correctly 

joining sentences correctly and correctly using paragraphs (a part of a longer piece 

of writing, which start on a new line and usually focuses on one idea). 

All effective writing, whatever the style, has three characteristics: purpose, 

form and appropriateness. Write with purpose, write with form, write with 

appropriateness, and soon you will find yourself writing effectively. Without 

purpose you wander from topic to topic, under developing the main points and 

overdeveloping the digressions. With a strong purpose, tangential points will 

amplify, not diminish, your theme, and you will easily see how and where to cut. 

Writing with a purpose unites the writer and reader with a common goal: to see if 

we see eye to eye (Ivers, 1993). 

Purpose/Task.The reason for which something exists or is done, made, used,  

etc. In composition, a person's reason for writing, such as to inform, entertain, 

explain, or persuade (Nordquist, 2006). 

http://grammar.about.com/od/c/g/compositionterm.htm
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When we talk about effective writing, we often think first about elements like 

word choice, grammar and mechanics, and content or evidence. But a really 

important part of effective writing—and effective thinking, too—is clear, logical 

organization (Friedlander, 2004). 

Organization. It is when you organize your thoughts, ideas, etc. 

In composition, the arrangement of ideas, incidents, evidence, or details in a 

perceptible order in a paragraph or essay (Nordquist, About Education, 2006). 

Mechanics. In composition, mechanics are the conventions governing the 

technical aspects of writing, including spelling, punctuation, capitalization, and 

abbreviations. 

Punctuation. It is the mechanics of writing. It is not simply rules that we must 

memorize and follow; it is specific signals to the reader. These mechanics are 

used to determine meaning and to clarify intent. (Maureen Lindner, English 

Language and Composition. Career Press, 2005). It refers to the ―symbols‖ we 

use to help people read/process sentences the way we want them to be heard and 

understood. So punctuation takes the form of ―marks,‖ and here are a few 

common marks of punctuation: period (.), semicolon (;), colon (:), comma (,), 

parentheses ( ), question mark (?), exclamation mark (!) (Wikoff, 2012). 

Angelino (2002) states that punctuation is a system of small symbols that help 

readers to find sense in any writing being one of the several tools that allows 

readers to convey a message, control the pace, rhythm and volume of the words.  

Vocabulary. Many have defined lexical knowledge as ―the number of words in 

the mental lexicon‖ (Albrechtsen, Haastrup & Henriksen, 2008, p. 26). A good 

http://grammar.about.com/od/c/g/compositionterm.htm
http://grammar.about.com/od/e/g/evidenceterm.htm
http://grammar.about.com/od/d/g/Detail-term.htm
http://grammar.about.com/od/pq/g/paragraphterm.htm
http://grammar.about.com/od/e/g/essayterm.htm
http://grammar.about.com/od/mo/g/Mechanics.htm
http://grammar.about.com/od/mo/g/Mechanics.htm
http://grammar.about.com/od/mo/g/Mechanics.htm
http://grammar.about.com/od/mo/g/Mechanics.htm
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vocabulary does not mean you know many long or difficult words. Instead, it 

means that you know how to express yourself so that the reader will understand 

your material (Kurtus, 2012). Vocabulary is also believed to have two primary 

dimensions: depth and breadth. Vocabulary is defined as the words we teach in 

the foreign language which the teacher has to introduce and explain to students 

(Auflage, 2008). 

Word Order. It occurs when the subject comes before the verb. The subject is 

the main person or object in a sentence and the verb is the action word. The 

English language is full of hundreds of thousands usable words, all with one 

specific purpose: to communicate. That communication greatly depends not just 

on the words you use, but on the order in which you use them (Rokofages, 2005). 

Tense. It describes when an event happens.  There are three main tenses: past, 

present, and future. The most important thing to remember about tense is 

to choose one tense and stick to it rather than switch tenses like crazy (Rokofages, 

2005). 

Here are some of the sub-skills involved in writing. The writer needs to: 

 Use the orthography correctly, including the script and spelling and 

punctuation conventions.  

 Use the correct forms of words. This may mean using forms that express the 

right tense, or case or gender. 

 Put words together in correct word order. 

 Use vocabulary correctly. 

 Use the style appropriate to the genre and audience. 
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 Make the main sentence constituents, such as subject, verb, and object, clear 

to the reader. 

 Make the main ideas distinct from supporting ideas or information. 

 Make the text coherent, so that other people can follow the development of 

the ideas. 

 Judge how much background knowledge the audience has on the subject 

and make clear what it is assumed they don't know. 

The stages of the learning process of EFL writing 

     According to Wright (2010), ―the writing process is described in five stages: 

prewriting, drafting, revising, editing, and publishing‖. 

Prewriting. Students get their ideas together, determine the purpose of the 

writing, and identify who the audience will be.  They decide what the main idea 

will be, and what supporting details they want to include. 

Drafting. Students focus on getting their ideas down on paper as quickly as 

possible. The ideas and materials generated during prewriting are an important 

source at this stage. Students should also be taught not to spend time worrying 

about spelling or grammar. 

Revising. After reading over their first draft they may decide to add more 

details to support their main idea or feel the need to remove some sentences and 

details that they determine are off topic and that distract from the main idea and 

purpose for writing. At this stage, students often need the help of their peers and 

teachers. 
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Editing. When students have a strong draft in which the main idea and 

supporting details are present and well organized, one that meets its purpose and 

the needs of its intended audience, they focus on editing for correct spelling, 

mechanics, and grammar. The students first do their best to find errors and correct 

them on their own. If further help is needed, they can get corrections in peer-

response groups and, finally from the teacher in another teacher conference 

(Wright, 2010). 

Publishing. In this last step of the writing process, the final writing is shared 

with the group because after all your hard work, you are now ready to share your 

finished writing with other people. 

During the publishing stage, the writer prepares a document to be distributed to 

an audience. This may involve printing the work or duplicating it in some other 

way in a format that permits public use and response.  

The following are all means of publishing: 

 Printing presses 

 Copy machines 

 Computers or online programs, sites, and organizations 

 Classrooms and other school areas 

There are lots of different strategies teachers can use when working with 

students. However, the present research has taken into account KIM strategy as 

the main one. 
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Key word, information, memory clue (KIM) as a current cooperative 

learning strategy. 

For the purpose of this research and based on the Frayer circle and 4-corners 

vocabulary, the following strategy has been applied, which consist of the 

following details. 

KIM  

KIM model uses a simple three-column organizer. In the first column (K), 

students will write the term or key word/idea; information (I) about that term or 

idea goes along in the center column and a memory clue; (M) – a graphic or 

image of the idea – goes in the last column (Glennw, 2009). 

The purpose of the KIM format is to help you understand the meaning of the 

Key Concepts/Vocabulary words by using the surrounding text in your reading.  

KIM strategy helps you learn to use the diagrams as a comprehension strategy. It 

is an excellent study tool that makes a complete task of vocabulary. It is a great 

strategy for English language learners and struggling readers.  This vocabulary 

strategy helps students learn several words at a time and also develops and 

improves their writing skills. This strategy also encourages scholars to expand 

their understanding of key vocabulary terms. Teachers can use this with narrative 

or expository text and students can work either individual or in groups. This 

strategy promotes integration of new vocabulary by having students create a 

visual representation of each term (Glennw, 2009). 
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Reasons for using KIM 

KIM strategy helps students develop a better understanding of vocabulary 

words by providing a graphic organizer or visual representation of the vocabulary 

word and its concept. It assists students understanding of new concepts by having 

the student make a personal association with the word. It also targets several 

different learning styles. This can also be used as a type of assessment to see 

whether the student has gain a full understanding of the word (Glennw, 2009). 

The key idea may be a new vocabulary work, or a new concept.  The 

information may be a definition or it may be a more technical explanation of the 

concept.  The memory clue is a way for students to fully integrate the meaning of 

the key idea into their memories.  By making a simple sketch that explains the key 

idea, students synthesize and interpret the new information, making it their 

own.  Then, students can reference their drawings to easily remember new key 

ideas (Glennw, 2009). 

K. Key Word, Concept or Vocabulary. 

I. Information 

 Definition from the section. 

 Provide an alternate definition, description or additional detail about the 

concept.  You should find this within your reading. 

 An example of your concept or vocabulary word. 

M. Memory Clue 

 Includes a diagram or picture that will help you remember the concept. 
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 If there is not one provided in the book you may create your own memory 

clue that will help you remember the concept. 

 Your memory clue needs to be in COLOR!  Your brain remembers color! 

First thing you have to do is to provide students with index cards or use regular 

writing paper. 

 Students write the key word in the first column. 

 Definition in the second column 

 Memory cue or picture in the third column. 

 Have students use KIM as they develop their vocabulary (Torres & 

Olancin, Vocabulary building strategies to use when working with ELL 

students, 2000). 

In Cooperative Learning students work together to discover and learn. This is a 

key when working with KIM strategy but without leaving aside the four main 

principles cooperative learning has. 

Cooperative Learning is a relationship in a group of students that requires: 

 positive interdependence (a sense of sink or swim together), 

 individual accountability (each of us has to contribute and learn), 

 interpersonal skills (communication, trust, leadership, decision making, 

and conflict resolution), 

 face-to-face promotive interaction, and processing (reflecting on how well 

the team is functioning and how to function even better). 
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This four basic principles of cooperative learning belong to KIM strategy. 

P 

Positive Interdependence 

Positive Interdependence occurs when gains of individuals and teams 

positively correlate.  ―Is my gain your gain?‖  Helping, encouragement, 

and tutoring blossom.   

I 

Individual Accountability 

Individual Accountability requires that all students are actively 

involved and responsible for their own learning. ―Is individual public 

performance required?‖ 

E 

Equal Participation 

In a traditional classroom, only one student out of the entire class will 

be participating at any one time.  By working in teams, ALL students are 

encouraged to contribute allowing ALL students the chance for growth. 

S 

Simultaneous Interaction 

Cooperative Learning is fundamentally a simultaneous approach.  

Discussions and activities both take place all at once. 

―What percent of the students are overtly active at once?‖ 

Source:  Kagan Cooperative Learning 

 

K.I.M. Vocabulary Samples 

Name: _______________________________      Date: _________________ 

K= Key Idea (Vocabulary Word)   I= Information (Definition/Meaning) 

M= Memory Clue (Picture) 

 

Key word Information 

 

 

Memory Clue 

 

 

Sentence 

 

 

Source: Created by Amy LaPierre, Howard-Suamico School District, based on 

information at the litsite.alaska.edu website 
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K.I.M. Vocabulary Samples 

Name: _______________________________      Date: _________________ 

 

 

K. 
(Key Word) 

 

I. 
(Information/Definition) 

 

M. 
(Memory Clue/Picture) 

 

 

 

 

 
 

 

Your Sentence: 

 

 

Source: Created by Amy LaPierre, Howard-Suamico School District, based on 

information at the litsite.alaska.edu website 

 

 

 

Name: _________________________________         Date: _________________ 

Complete the chart using K.I.M. Vocabulary Strategy.  

K= Key Idea (Vocabulary Word)     I=Information (Definition/Meaning)       

M= Memory Clue (Picture) 

Key Word Information Memory clue Sentence 

 

 

 

  

 

 

 

 

 

  

 

 

Created by Amy LaPierre, Howard-Suamico School District, based on 

information at the litsite.alaska.edu website 
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An example using KIM template 

Key word 

 

DROUGHT 

Information 

Little or no rain over a period of 

time. 

Memory Clue 

 

 

 

Sentence 

 

Many trees died during the 

long drought. 

 

KIM strategy lets us adapt the following techniques that also work with 

cooperative learning.  

Role-play. It is a technique that fits within the social family of models (Joyce 

and Weil, 2000). This strategy emphasizes the social nature of learning, and see 

cooperative behavior as stimulating students both socially and intellectually. Role-

playing techniques can help in developing and determining the interaction 

between user and product. 

Think-Pair-Share. Each member in a group "thinks" about a question they 

have from what they just learned then, they "pair-up" with a member in the group 
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to discuss their responses. Finally they "share" what they learned with the rest of 

the class or group. 

Looking for the other half. This technique consists of teacher passes by each 

row with pieces of paper in a bag and students have to take one piece of it and 

then look for a partner who has the other half, which must exactly match theirs. 

Heart technique. White sheets of paper with a heart drawn on them are ripped 

in two. The papers are placed in the center of a table and students have to take a 

piece of it and then look for a partner who has the other half, which must exactly 

match theirs. 

Relay technique. Teacher asks students to divide the class into two teams and 

have them line up on either side of the classroom. Then teacher writes a list of 

verbs (the same in the simple form) on each side of the board, but list them in 

different order. The first student from each line goes to the board and chooses any 

verb to write in the present continuous form. As soon as he/she is done, he/she 

gives the marker to the next student in line. Each student can do only one new 

form. The object is for the team to write the present continuous for all the simple 

forms. The first team to finish correctly wins. 

Line-ups technique. For this, teacher has students line up according to some 

criterion such as the number of list. Once they have formed the line, teacher 

divides them into two rows. The first row must stand in a line facing while the 

other half of the class stands in front of the first line. Each person of the first row 

asks a question to the student standing in front of him/her. When everyone has 

answered one question, the students in the answer line move down one and are 
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asked a new question. Continue until all the students in the answer line have 

talked to every student in the question line. The students now switch positions, 

and the former answerers are now the questioners and they do the same thing. 

Finally, it is important to state that teachers use graphic organizers 

as classroom management tools for many reasons: They help students classify and 

organize their ideas, they help them construct meaning, as well as help students 

communicate more effectively. KIM strategy is no exception. This graphic 

organizer aids students in learning precise meanings of key concepts. This 

exceptional teaching strategy is widely popular and a staple in most 

classrooms.  KIM is a chart with four sections which can hold a definition, some 

characteristics/facts, examples or illustration, and a sentence of the word/concept. 

Its advantages are the following: It helps make connections between what students 

know and what they will learn, it improves retention of information, promotes 

critical thinking, can be used individually, in small groups, or whole group and it 

can also be used before, during, or after reading. 

http://www.teachhub.com/embrace-graphic-organizers
http://www.teachhub.com/5-common-fears-teachers-have-about-communicating-parents
http://www.teachhub.com/5-common-fears-teachers-have-about-communicating-parents
http://www.teachhub.com/10-teaching-strategies-making-quiet-class-talk
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e. MATERIALS AND METHODS 

  

Materials 

This research work was accomplished with the help of three main resources. 

The human resources that participated during the different stages were the target 

population, students of ninth year of Basic Education at Unidad Educativa Marieta 

de Veintimilla; the English teacher who facilitated general information about 

target students; the thesis advisor who tutored along the stages of the study; and, 

the researcher that worked motivated and eager to learn from relevant moments 

which were active subjects in the development of this work. Technical resources 

like the personal computer, internet, removable memory stick, and multimedia. 

And office supplies like handouts, flashcards, folders and paper clips. 

Design of the research 

Action research is a general name for research done by undergraduate 

(practitioners) and postgraduate students. Action research has the potential to 

make a substantial impact on the process of teaching and learning. Thus, it is a 

methodological technique that connects research to practice. It involves a self-

reflective cycle of identifying a situation or problem, planning a change, acting 

and observing the processes and consequences, and then evaluating, and so forth. 

That is why action research was applied to this study. 

The benefits of action research to teachers show that they become more 

reflective, critical and analytical about their work in the classroom and also it has 

been found that it helps pre-service teachers gain awareness of the needs and 
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perspectives of their students within the classroom. The benefits of action research 

to students is that they develop their critical thinking. This research work 

implemented the individual teacher action research approach because here the 

teacher candidate gets involved in real-life teaching practices and becomes a 

participant in the research while, in collaborative action research that does not 

happen. 

The choice for this action research design was to help to promote cooperative 

learning in English as a foreign language classes. Furthermore, action research 

allowed the candidate teacher become a participant in the research because she 

was going to intervene in a deliberate way in the problematic situation by means 

of Key word Information Memory clue (KIM) as a cooperative learning strategy 

in order to improve the writing skills amongst ninth-grade students at Unidad 

Educativa Marieta de Veintimilla 2014-2015 academic period. 

AR assisted the candidate teacher, who was the researcher conducting this 

investigation, to find immediate solution to the issue of writing skills in which 

students, who were the participants for this research, have experimented and 

showed some trouble due specially to the lack of implementation of cooperative 

learning strategies  such as KIM. 

Methods  

This study thoroughly explains the data resulting from the application of an 

intervention plan that allowed the use of different strategies and techniques to 

improve English as a Foreign Language basic writing skills and achieved the set 
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goals of this research project. To support its development, the following general 

methods were applied throughout the descriptive research: 

In the research work several methods were used which complemented each 

other. They were the Scientific, Descriptive Analytic-Synthetic and Statistic 

Methods. 

The Scientific Method facilitated the study of the Key word, Information, 

Memory Clue (KIM) strategy applied to improve EFL basic writing skills. It 

helped in the observations done before and during the intervention. This method 

also helped with the prediction of possible solutions. In addition, this method 

assisted in gathering data to make relevant predictions and the analysis of data.  

The Descriptive Method enabled the researcher to describe the different stages 

of the study and the kind of resources used. It also served to explain and analyze 

the object of the investigation. 

The Analytic-Synthetic Method was used to analyze the obtained results 

through the tests and questionnaires. It was also used to interpret the data, logical 

analysis and to draw up the conclusions.  

The Statistic Method was used to make quantitative and qualitative statistical 

analyses of the data obtained from the questionnaires and tests. The results were 

presented in tables and figures using percentages.  

Techniques and instruments  

Since this work is an action research, elements of both quantitative and 

qualitative research were selected for data collection. Quantitative research 

considered variables and statistics whereas qualitative research considered an 
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understanding of words or actions. Both qualitative and qualitative instruments 

were self-developed by the researcher taking into account the principles of 

question construction. Being this the case, paper and pencil method (test) was 

used to develop quantitative data collection instruments, and observations and 

interviews (questionnaire, observation sheet) for the quantitative ones. 

Tests 

Test allowed participants to perform cognitive tasks in relation to the basic 

writing skills. Additionally, tests yielded a numerical score by which the 

researcher calculated the mean to compare the pre and posttest results.   

Pretest – Posttest  

A researcher-made pretest provided a measure on the performance of writing 

skills before the participants (ninth-grade students at Unidad Educativa Marieta de 

Veintimilla) received a treatment through the intervention plan designed in this 

research project. After the treatment or intervention plan, a posttest measured 

again the performance of the writing skills in order to make a pretest-posttest 

comparison of the cognitive dimension of the performance of writing skills of the 

participants being treated. 

Questionnaire  

A researcher-made questionnaire was administered to the participants to 

answer questions related to their attitudes and feelings toward KIM as a 

cooperative learning strategy. Likewise the tests, a pre and post questionnaire was 

administered in order to make a comparison between the results. Furthermore, the 

data collected by the questionnaires supported the test results.  
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Observation 

The emphasis during observation was on understanding the natural 

environment as lived by the ninth-grade students at Unidad Educativa Marieta de 

Veintimilla during their English classes. There were two types of observations as 

detailed below. 

Nonparticipant observation  

In nonparticipant observation, the researcher was not involved in the situation 

being observed. She observed and recorded behaviours but did not interact or 

participate in the setting under study. The objective of this non participant 

observation was to identify the issue for this action research project which was 

supported through the participant observation (Gay, Mills, Airasian, 2012). 

Participant observation 

In participant observation, the researcher became a part and a participant in the 

situation being observed. The researcher participated deliberately in the 

problematic situation by means of KIM as a cooperative learning strategy in order 

to improve the writing skills amongst the ninth-grade students at Unidad 

Educativa Marieta de Veintimilla 2014-2015 academic period. 

Observation sheet  

Whether in the participant and nonparticipant observation, the researcher 

needed an observation sheet to record the participants´ behaviors shown on both 

variables: performance of the basic writing skills and the attitudes and feelings 

toward KIM as a cooperative-based strategy. This observation sheet was a self-

developed instrument that described accurately and comprehensively all the 
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relevant aspects of the situation. In other words, it contained the descriptors of the 

variables of the action research; the issue under treatment (basic writing skills), 

and the treatment itself (KIM as a cooperative-based strategy). 

Population  

The participants involved in this research work were the ninth-grade students 

who are all about thirteen to fourteen years old; they were twenty six students, 

nine girls and seventeen boys. They had five English class periods per week, 

which were distributed in the following way: Tuesdays from 2:20 to 3:40, 

Wednesdays from 5:10 to 5:45 and Thursdays from 1:00 to 2:20 and they used the 

Student’s book- Level 2 Pearson Education (Abbs, Barker, Freebairn, & Wilson, 

2013) and additional worksheets to reinforce their learning.  

The research work was based on the new National Curriculum Specifications 

to make the Common European Framework of Reference standards more tangible 

in Ecuadorian English classroom. For that, the researcher took into account the 

curriculum implementation that states ninth-grade students have to reach the level 

A1. But this level has two sub levels, the A1.1 and A1.2. However, the researcher 

worked with the A1.1 in order to reach the A1.2. 
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f. RESULTS 

 

This section displays the results obtained from the following data collection 

sources: 1) Pre and posttest to measure the cognitive dimension about the 

performance of writing skills consisting of the following subskills: purpose, 

organization, vocabulary, tense, word order and punctuation mark. 2) Pre and post 

questionnaire to measure the students´ behaviors and attitudes toward KIM as a 

cooperative learning strategy. The data were supported by related results obtained 

throughout the statistical method which includes the means and percentage 

calculation of the total scores. Finally, the data were analyzed in accordance to 

objectives 2, 4 and 5 because they supported and reflected emphatically the 

investigation.  However, it is important to refer to each one of them saying how 

they were accomplished. Objective one was achieved through an extensive 

research made on internet, libraries and books that helped the researcher 

structured the theoretical framework which was supported by primary sources. 

The second objective was reached thanks to the administration of the pretests to 

students that helped the researcher diagnose the issues that limited the 

development of their writing skills. Objective three was accomplished thanks to 

an intervention plan, organized in twenty four lesson plans, that was designed 

with the help of the literature framework (see annex p. 94). The fourth objective 

was fulfilled making use of different KIM techniques and cooperative learning 

after proving they were suitable for students, and for the last objective the 

researcher put KIM samples and templates through some proof to reflect upon 

their effectiveness among students. 
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Pretest Results 

Objective 2. To diagnose the issues that limit the development of the EFL basic 

writing skills amongst ninth-grade students at Unidad Educativa ―Marieta de 

Veintimilla‖ during the 2014-2015 academic period. 

Table 1 

a. Pretest Results on the Performance of Ninth-Grade Students´ Writing Skills 

Students´  

Code  

P O V T WO PM Total 

2/2 2/2 2/2 1/1 2/2 1/1 10/10 

UEMV01S 0.50 0.00 0.00 0.00 0.00 0.00 0.50 

UEMV02S 0.50 0.00 0.50 0.50 1.00 0.25 2.75 

UEMV03S 0.00 0,50 0.00 0.00 0.00 0.00 0.50 

UEMV04S 1.50 1.00 2.00 0.75 1.50 0.75 7.50 

UEMV05S 0.50 0.50 0.50 0.50 0.50 0.25 2.75 

UEMV06S 050 0.50 0.50 0.25 0.50 0.25 2.50 

UEMV07S 0.00 0.50 0.00 0.00 0.00 0.00 0.50 

UEMV08S 0.50 0.00 0.00 0.25 0.00 0.00 0.75 

UEMV09S 0.00 0.50 0.00 0.00 0.00 0.00 0.50 

UEMV10S 0.50 0.00 0.00 0.00 0.00 0.00 0.50 

UEMV11S 0.00 0.00 0.00 0.25 0.00 0.00 0.25 

UEMV12S 0.00 0.50 0.00 0.00 0.00 0.00 0.50 

UEMV13S 0.00 0.00 0.00 0.25 0.00 0.00 0.25 

UEMV14S 0.50 0.00 0.00 0.00 0.00 0.00 0.50 

UEMV15S 0.00 0.50 0.50 0.00 0.00 0.00 1.00 

UEMV16S 0.50 0.00 0.50 0.25 0.50 0.25 2.00 

UEMV17S 0.00 0.00 0.50 0.25 0.50 0.00 1.25 

UEMV18S 0.50 0.00 0.00 0.00 0.00 0.00 0.50 

UEMV19S 0.00 0.00 0.00 0.25 0.00 0.00 0.25 

UEMV20S 0.00 0.50 0.00 0.00 0.00 0.00 0.50 

UEMV21S 0.50 0.00 0.50 0.25 0.50 0.00 1.75 

UEMV22S 0.00 0.50 0.00 0.00 0.00 0.00 0.50 

UEMV23S 0.50 0.00 0.00 0.00 0.00 0.00 0.50 

UEMV24S 0.00 0.50 0.50 0.00 0.00 0.00 1.00 

UEMV25S 0.50 0.00 0.00 0.00 0.00 0.00 0.50 

UEMV26S 0.00 0.00 0.00 0.50 0.00 0.00 0.50 

MEAN 0.29 0.23 0.23 0.16 0.19 0.07 1.17 

Note: Writing skills: P= Purpose, O= Organization, V= Vocabulary, T= Tense, WO= Word Order, PM= Punctuation Mark, 

UEMV01S= Unidad Educativa Marieta de Veintimilla first student. 
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b. Interpretation and Analysis 

A pretest was administered to measure a starting point or the amount of pre-

existing knowledge about writing skills. As seen in Table 1, the Purpose of the 

task got the highest score mean (0.29/2) and the lowest score means were 0.19/2 

and 0.07/1 for Word Order and Punctuation Mark respectively. Finally, the total 

score mean was 1.17 out of 10 which was below the average (see grading scale p. 

139) Therefore, it was reflected that there was an obvious limitation for ninth-

grade students to produce a written sentence and create a brief and simple 

paragraph consisting of a logical sequence of simple sentences with verb 

agreement and punctuation marks. In addition, they wandered from topic to topic 

(Ivers, 1993). There were not specific signals to the reader used to determine 

meaning and to clarify intent (Maureen Lindner, English Language and 

Composition. Career Press, 2005). Consequently, this serious issue concerned the 

researcher to conduct this action research in this single classroom.  
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Comparison of the Pre and Post Questionnaire Results 

Objective 4. To apply the most suitable techniques of KIM as a cooperative 

learning strategy in order to improve the EFL basic writing skills amongst ninth-

grade students at Unidad Educativa ―Marieta de Veintimilla‖ during the 2014-

2015 academic period. 

Table 2 

Statement 1 English class activities are developed in groups and pairs 

a. Frequency of class activities 

                               Pre Questionnaire   Post Questionnaire 

       f %  f % 

Always      2 8  16 62 

Often      3    12  8 30 

Sometimes      20    77  2 8 

Rarely      1     3  0 0 

 

b. Figure 
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c. Interpretation and Analysis 

According to the results displayed in Table 2, it reflected on the environment in 

which cooperative learning strategies were put into practice. During the pre-

intervention plan phase, 8% of students said that English classes were always 

developed in groups or pairs. This percentage was below the expected level. On 

the other hand, after the intervention plan, the researcher administered a post 

questionnaire and the same indicator (always) of the pre questionnaire increased 

from 8% to 62% of students, which was at the expected level. In consequence, the 

techniques for applying KIM as a cooperative learning strategy produced a 

positive impact on the classroom environment because more students could work 

cooperatively in groups or pairs during a given task, and eventually increased 

their achievement in the English classes, too. 

Working and learning in groups or pairs shows that learners are developing 

social skills which is one of the principles of cooperative learning. Social Skills 

refer to interpersonal and small group skills such as effective communication 

which are needed to cooperate successfully (Richards & Rodgers , 2001).  

Table 3 

Statement 2 group or pair activities are conducted in a positive and respectful 

environment 

a. Frequency of  working in a positive and respectful environment 

                            Pre Questionnaire         Post Questionnaire 

       f % f % 

Always      8  30 15 58 

Often      9  35 10 38 

Sometimes      9  35  1  4 

Rarely      0  0  0  0 
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b. Figure 

 

 

c. Interpretation and Analysis 

Table 3 shows that on the pre questionnaire the students let the researcher 

know that only 30% of them always worked in groups or pairs in a positive and 

respectful environment. So, the techniques of cooperative learning were applied 

then, students responded to a post questionnaire, and 58% of them answered that 

they always work in groups or pairs in a positive and respectful environment 

which was an indication that they are below the expected level when working and 

learning cooperatively.  

In consequence, working cooperatively is a way to improve students’ behaviors 

and attitudes and learning in a positive and respectful environment demonstrates 

that students are promoting positive interdependence which is one of the 

principles of cooperative learning. Here, learners correlate and understand that 

each member’s contribution is important in helping the group to achieve its goal 

(Richards & Rodgers , 2001). 
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Table 4 

Statement 3 having good relationships and positive interactions are essential for 

group work 

a. Agreement on positive interactions for group work 

           Pre Questionnaire     Post Questionnaire 

        f %       f % 

Strongly agree      11  42 19 73 

Agree      13  50  7 27 

Neither agree nor disagree       2  8  0  0 

Disagree       0  0  0  0 

 

b. Figure 
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questionnaire in which the findings indicated that 73% out of 100% of students 

stated that they strongly agreed with the statement mentioned above which meets 

the face to face interaction principle; which is defined as a reflection on how well 

the team is functioning and how to function even better. Face-to-Face Interaction 

involves working in small groups where students can see each other and are 

engaged in face-to-face interaction (Richards & Rodgers , 2001). 

Table 5 

Question 1 How satisfying is it for you to work in groups? 

a. Students´ Satisfaction on group work 

    Pre Questionnaire   Post Questionnaire 

        f %  f % 

Very satisfactory      11 42 20 77 

Satisfactory       8  31  5 19 

Somewhat satisfactory       7  27  1  4 

Unsatisfactory       0  0  0  0 

 

b. Figure 
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c. Analysis and interpretation 

Table 5 represents students´ satisfaction toward group work. The first column 

of this table clearly shows a difference in quality between the pre and post 

questionnaire (around 35%).  

A pre and post questionnaire was administered in order to make a comparison 

between the results because in the pre questionnaire 42% of the students respond 

in a positive way to the questionnaire that makes the researcher inferred that they 

used to work in groups.  

However, some of them did not like it because not all the members of the 

group contribute to the development of a task and students were discouraged for 

this reason.  

After that, when the post questionnaire was applied and thanks to the group 

processing principle that refers to the assessment of cooperative learning, the 

result was different because at this time 77% of students answered that working in 

groups was satisfying for them. This percentage (77%) was at the expected level.  

Group Processing can be described as a formative assessment that focuses on 

students’ feedback on the learning process, including the students’ reflection on 

what they still need to do to accomplish their objectives. Groups stay together to 

provide mutual academic and personal support, possibly for several years 

(Richards & Rodgers , 2001). 
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Table 6 

Statement 4 in group activities, all members contribute to the development of 

collective work 

a. Frequency of development of collective work  

                             Pre Questionnaire      Post Questionnaire 

       f %  f % 

Always      9  35 15 58 

Often      7  27 10 38 

Sometimes      7  27  1  4 

Rarely      3  11  0  0 

 

b. Figure 
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c. Analysis and interpretation 

 In the pre questionnaire the research statement responses showed that 35% of 

participants stated that all members in a group always contributed to work 

cooperatively. Nevertheless, the researcher applied a post questionnaire where 

58% of the students answered that they always contributed to work cooperatively 

in the development of a task. However, 58% was below the expected level, it 

means students did not enjoy working in groups and sharing their knowledge with 

their classmates due to there was not a fair contribution of all the students when 

working in groups. 

 This result does not represent a significant progress to students since the issue 

only increases in a 23% because they did not apply the Individual Accountability 

principle which involves students’ understanding that they will be held 

accountable for their individual contributions to the group, that free-loading will 

not be tolerated, and that everyone must contribute (Gillies, 2007). 
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Posttest Results 

Objective 5. To reflect upon the effectiveness that KIM as a cooperative learning 

strategy had amongst ninth-grade students at Unidad Educativa ―Marieta de 

Veintimilla‖ during the 2014-2015 academic period. 

Table 7 

a. Posttest Results on the Performance of Ninth-Grade Students´ Writing Skills 

Students´ 

Code  

P O V T WO PM Total 

2/2 2/2 2/2 1/1 2/2 1/1 10/10 

UEMV01S 1.50 1.50 2.00 1.00 1.50 0.75 8.25 

UEMV02S 1.50 1.50 1.50 1.00 1.50 1.00 8.00 

UEMV03S 1.50 1.50 2.00 1.00 1.50 1.00 8.50 

UEMV04S 1.50 1.50 1.50 1.00 1.50 1.00 8.00 

UEMV05S 2.00 1.50 1.50 1.00 2.00 1.00 9.00 

UEMV06S 1.50 1.50 1.00 1.00 2.00 1.00 8.00 

UEMV07S 1.50 1.50 1.50 0.75 1.50 0.75 7.50 

UEMV08S 1.50 1.50 1.50 1.00 1.50 1.00 8.00 

UEMV09S 1.50 2.00 2.00 1.00 1.50 0.50 8.50 

UEMV10S 1.50 1.50 2.00 1.00 1.50 0.50 8.00 

UEMV11S 2.00 1.50 2.00 1.00 1.50 0.75 8.75 

UEMV12S 1.50 1.50 2.00 1.00 1.50 0.75 8.25 

UEMV13S 1.50 1.50 1.50 1.00 1.50 1.00 8.00 

UEMV14S 2.00 2.00 2.00 1.00 1.50 0.50 9.00 

UEMV15S 1.00 1.00 2.00 1.00 2.00 1.00 8.00 

UEMV16S 2.00 1.50 1.50 1.00 2.00 1.00 9.00 

UEMV17S 1.50 1.50 1.50 1.00 1.50 1.00 8.00 

UEMV18S 1.00 1.50 2.00 1.00 1.50 1.00 8.00 

UEMV19S 2.00 1.50 1.50 1.00 2.00 1.00 9.00 

UEMV20S 2.00 2.00 2.00 1.00 1.00 1.00 9.00 

UEMV21S 1.50 1.50 2.00 1.00 1.50 0.75 8.25 

UEMV22S 1.50 1.50 1.50 1.00 1.50 1.00 8.00 

UEMV23S 2.00 1.50 2.00 1.00 1.50 1.00 9.00 

UEMV24S 1.50 1.50 2.00 1.00 1.50 0.75 8.25 

UEMV25S 1.50 1.50 2.00 1.00 1.50 1.00 8.50 

UEMV26S 1.50 1.50 2.00 1.00 1.50 0.50 8.00 

MEAN 1.60 1.54 1.77 0.99 1.58 0.87 8.34 

Note: Writing skills: P= Purpose, O= Organization, V= Vocabulary, T= Tense, WO= Word Order, PM= Punctuation Mark, 

UEMV01S= Unidad Educativa Marieta de Veintimilla first student. 
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b. Interpretation and Analysis 

According to the results displayed in Table 7, the mean for the writing skill 

Tense got the highest score (0.99/1), and the writing skill Organization got the 

lowest mean (1.54/2). Additionally the total score mean was 8.34 out of 10, which 

was a high score. Therefore, the posttest means presented a strong indication that 

ninth-grade students were able to write with no verb disagreement and the fluidity 

of writing was not affected by verb tenses (Tense). In addition, students were able 

to introduce the topic in a clear and interesting way with appropriate vocabulary. 

Even though there were some verb disagreements that affected the message of the 

text. Students were also able to include a wide variety of vocabulary that 

expanded the topic but there were minor inaccuracies (Vocabulary) In relation to 

word order, some sentences did not follow a logical order but they did not disturb 

the whole message because most of the facts were presented in a logical sequence. 

Finally, the punctuation marks such as periods after each simple sentence were 

used almost all the time when necessary. Writing belongs to the output stage of 

language teaching process in which students are supposed to use all or part of 

language at their disposal to achieve a communicative purpose because when you 

write with purpose, form and appropriateness all tangential points will amplify, 

not diminish, your theme.   

Writing is not only a practice of grammar but also elements like word choice, 

mechanics, logical organization and content or evidence. Writing involves not just 

a graphic representation of speech, but the development and presentation of 

thoughts in a structured way (SIL International, 1998). 
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Comparing Pre and Posttest Means 

Table 8 

a. Pretest and Posttest Means 

  Pretest Postest  

Purpose                        (2/2) 0.29 1.60 

Organization                (2/2) 0.23 1.54 

Vocabulary                  (2/2) 0.23 1.77 

Tense                           (1/1) 0.16 0.99 

Word Order                 (2/2) 0.19 1.58 

Punctuation Mark        (1/1) 0.07 0.87 

Total Means 1.17 8.35  

 

b. Figure  

 

 

c. Interpretation and Analysis 
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mean (0.99/1). On the other hand, Organization got the lowest score (1.54/2). The 

total score mean changed from 0.19 to 1.39 which showed a fair progress in the 
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students´ achievement attributed to the implementation of cooperative-based 

learning activities during the intervention plan. However, it is evident to notice 

that the posttest mean (1.39) is below the average (see grading scale p. 142). The 

limitations of the research did not allow the ninth-grade students to reach a higher 

score. Some limitations in this study would have been that the teacher candidate 

was not an expert yet in classroom management and the period of time to apply 

the intervention plan was too short to reach better results. Additionally, ninth-

grade students did not take advantage of the given time to develop a task and they 

were passive agents because they did not want to participate in class and when 

they did, they usually used their mother tongue to communicate.  

According to Kagan (2014) the direct relationship between the practice of the 

principles of cooperative language learning in the classroom and learners´ 

achievement may reduce their limitations for learning. Cooperative learning 

allows students to learn from each other and gain important interpersonal skills.  

The lack of students´ awareness of the importance of writing skills at the first 

stage may block students´ interest in improving their own achievement. 

Consequently, the teacher´s role is crucial to encourage his or her students to 

increase their interest for improving their ability in writing skills (Smith, 2011). In 

short, the influence of cooperative learning strategies to improve students´ writing 

skills had a positive impact through the application of the intervention plan. 
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g. DISCUSSION 

 

 

The data showed that students´ knowledge on writing skills increased after the 

intervention plan based on Key Word, Information, Memory Clue (KIM) as a 

cooperative learning strategy. Besides that, the findings in the pre and posttests 

and pre and post questionnaires showed an important improvement in students´ 

writing. This research answered the main question done before the intervention. 

Additionally, based on the findings of this study, results displayed that students 

strength was on Tense with a high score (0.99/1) and the writing skill 

Organization got the lowest mean (1.54/2) being this their weakness. Therefore, 

the posttest means presented a strong indication that ninth-grade students were 

able to write with no verb disagreements (Tense) and writing was not affected by 

verb tenses. 

The use of KIM to improve writing skills was the strategy that facilitated 

students learning. The research carried out with twenty-six students and after an 

eight-week intervention showed that students’ behaviors and attitudes toward 

KIM changed after the intervention. The pre questionnaire showed that students 

had problems working in groups and pairs, it was not conducted in a positive and 

respectful environment, there were not good interactions among them, and 

students were dissatisfied because not all classmates contributed to the 

development of collective work and a task. However, that situation changed and 

in the post questionnaire the findings indicated that students’ relationships 

improved as it is explained by the cooperative learning principles.  
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In group and pair activities the (always) indicator increased from 8% to 62% 

which indicated that the social skills principle raised; the positive interdependence 

principle went from 30% to 58% when activities were conducted in a positive and 

respectful environment. The agreement on face to face interaction incremented a 

31% starting with 42% and ending with 73% which was at the expected level.  

Students´ satisfaction on group processing was remarkable because it augmented a 

35% and finally, the frequency of individual accountability had a big change 

because it switched from 35% to 58%. These percentages showed that students’ 

behaviors and attitudes toward KIM improved since the writing activities were 

developed according to the principles of cooperative learning, using different 

techniques during the intervention phase. It also seems that the intervention 

yielded positive results on students because now they are better prepared to work 

cooperatively and to increase their achievement in the English classes too. 

At the beginning of the intervention students were not so excited about the new 

material for the intervention then, when they learned how to use KIM template 

they were really motivated to use it. It was a good strategy to enhance students’ 

confidence toward writing skills. School authorities facilitated a flexible schedule 

(five English class periods per week) to carry out the intervention allowing the 

researcher to work in a satisfactory way. However, this study had some limitations 

such as: the teacher candidate was not an expert yet in classroom management and 

the period of time to apply the intervention plan was too short to reach better 

results. These weaknesses made the study harder. Additionally, ninth-grade 

students did not take advantage of the given time to develop a task and they were 
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passive agents because they did not want to participate in class and when they did 

it, they usually used their mother tongue to communicate. To help offset these 

limitations, future research should improve these issues. 

KIM as a cooperative learning strategy reduced the difficulty to develop EFL 

basic writing skills amongst students and they were able to communicate and 

express their thoughts in a structured way. 
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h. CONCLUSIONS 

 

 

The issues that limited the vocabulary learning of ninth-grade students were the 

lack of exposure they had to learn English writing skills with a strategy that 

facilitated its learning. Students showed they were not able to produce a written 

sentence and create a brief and simple paragraph consisting of a logical sequence 

of simple sentences with verb agreement and punctuation marks.  

The KIM strategy helped to improve writing skills amongst students because 

there was a relevant change in the ability to write in English as a foreign language 

that produced a positive impact on students. In addition, students participated and 

worked in teams learning cooperatively making use of all the principles of 

cooperative learning.  

The use of KIM strategy as part of the classroom activities reduced the 

students’ limitations meaningfully. It was demonstrated in their collaboration to 

participate in each class and the progress they reached performing tasks. The 

change of the scores from the pre and posttests (1.17 to 8.35/10) is a relevant 

evidence that demonstrated the effectiveness that KIM had in this intervention. 

These results implied a progressive improvement on students’ writing skills as the 

use of a wider vocabulary, the ability to expand a topic with few inaccuracies and 

expressions with the use of verb disagreements.   
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i. RECOMMENDATIONS 

 

 

Teacher should work on writing activities, teaching and making proper use of 

their subskills and components and also building foundations in order to reduce 

students´ limitations when communicating so students will enjoy writing instead 

of dislike it. In that way, they will express their security and confidence in 

completing a task that takes them from insecurity to success. 

The findings suggest that teachers should continue using good techniques in 

the teaching-learning process because they help students to develop their writing 

skills and encourage them to work in groups sharing information, supporting and 

learning from each other.  

It is suggested that using KIM as a cooperative learning strategy in the 

classroom should continue being implemented and practiced because it helped to 

reduce students’ limitations in writing and it also created a positive learning 

environment that allowed students to have more opportunities to practice and 

master this skill. 
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b. PROBLEM STATEMENT 

Backround 

This research was developed thanks to the collaboration of Unidad Educativa 

―Marieta de Veintimilla‖, which was created on June 19, 2014 and is situated in 

the northern part of the Loja city, in Motupe neighborhood. 

Unidad Educativa ―Marieta de Veintimilla‖ seeks to offer to new generations 

the opportunity to get an appropriate education according to the advances of the 

XXI century, and an integral education with a broad and flexible mentality, and at 

the same time encouraging deep convictions, reflective capacity, creativity, and 

leadership willing to serve their fellow men in a context of practicing ethical and 

critical moral values.  

Unidad Educativa ―Marieta de Veintimilla‖ is a building, with pedagogic and 

administrative environments, recreational places, laboratories, rooms of multiple 

use, etc. This educational unit is properly equipped; it possesses enough number 

of desks, seats, tables, shelves, whiteboards, didactic material, etc., and all 

properly appropriate for the use of teachers and students. 

Current situation of the research object. 

Currently, people feel the need to learn English as a second language. This is 

because of the fast development of science and technology which requires human 

beings to be more competitive in their respective fields of knowledge, but today 

the English Language is dealing with a great number of issues inside of the 

educational world, the majority related directly with the teaching and learning 
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process that students and teachers present, because of the lack of knowledge about 

the different fields and situations where teachers can put teaching strategies into 

practice.      

One element that is important in teaching and learning process is writing, 

which involves a series of skills and tools to develop the appropriate writing 

techniques towards an effective development of writing skills, because through 

writing students can communicate their ideas when they cannot express them 

orally.  

However, one of the major difficulties when learning English is that students 

do not have a good development of writing skills that enable them to have a 

proper and effective communication through written language. 

Therefore, in order to diagnose the incidence of English Language in the 

teaching-learning process of writing, the researcher carried out an observation 

process with a group of students who are the sample in which the present action 

research is going to work with. 

This observation led to the finding that students of Ninth year of Basic 

Education at Unidad Educativa ―Marieta de Veintimilla‖ have a very low level in 

the writing skill, so that this does not allow them to have a correct written 

communication, first among peers and then with the teacher; and consequently 

underperforming in testing and requirements of the current system of education in 

our country. 
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The observation also allowed the researcher to know that the causes of the 

problem were several; one of them is that this problem prevent the improvement 

of writing skills because teachers do not use modern and attractive teaching 

resources such as posters, cards, picture charts, word cards, etc., for so motivating 

and arising the interest on the student; and other identified cause was that the 

teacher uses traditional teaching methods and she does not apply appropriate 

strategies and techniques for students to improve.  

In the perspective of the teaching procedure, it is essential to take into account 

that teachers depend on diverse types of resources that can help them to carry out 

their activities successfully. One of the main ones according to Macpherson in his 

book about cooperative learning is to use interesting strategies to develop skills. 

(Macpherson, 2007). Moreover, the students have become passive agents because 

they are not motivated to participate in class; and both, teacher and students 

usually use their mother tongue to communicate in class. 

Research problem 

HOW DOES KEY WORD, INFORMATION, MEMORY CLUE (KIM) AS A 

COOPERATIVE LEARNING STRATEGY IMPROVE THE EFL BASIC 

WRITING SKILLS AMONGST NINTH-GRADE STUDENTS AT UNIDAD 

EDUCATIVA ―MARIETA DE VEINTIMILLA‖ ACADEMIC PERIOD 2014-

2015? 
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Delimitation of the research 

Timing 

This present research work will be carried out during the 2014 - 2015 academic 

school year.  

 

Location  

This research work will be done at the Unidad Educativa ―Marieta de 

Veintimilla‖ which is a public institution located in the city of Loja. 

Participants  

The participants of this research work are the ninth-grade students at Unidad 

Educativa ―Marieta de Veintimilla‖ who are all about thirteen to fourteen years 

old; they are twenty six students, nine girls and seventeen boys and the candidate 

teacher of this study who is going to take part in the intervention plan. 

Subproblems 

 What theoretical and methodological references about  Key Word, 

Information, Memory Clue (KIM) as a cooperative learning strategy are 

adequate for improving the EFL basic writing skills amongst ninth-grade 

students at Unidad Educativa ―Marieta de Veintimilla‖ during the 2014-

2015 school year? 

 What are the issues that limit the development of the EFL basic writing 

skills amongst ninth-grade students at Unidad Educativa ―Marieta de 

Veintimilla‖ during the 2014-2015 school year? 
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 What are the phases of the intervention plan that help the current issues to 

achieve a satisfactory outcome on developing the EFL basic writing skills 

amongst ninth-grade students at Unidad Educativa ―Marieta de Veintimilla‖ 

during the 2014-2015 school year? 

 Which KIM techniques as a cooperative learning strategy are implemented 

to improve EFL basic writing skills amongst ninth-grade students at Unidad 

Educativa ―Marieta de Veintimilla‖ during the 2014-2015 school year? 

 How does KIM as a cooperative learning strategy reduce the difficulty to 

develop the EFL basic writing skills amongst ninth-grade students at Unidad 

Educativa ―Marieta de Veintimilla‖ during the 2014-2015 school year? 
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c. JUSTIFICATION 

In order to improve the basic writing skills of EFL students in the ninth-grade 

at Unidad Educativa ―Marieta de Veintimilla‖ during the 2014-2015 academic 

period, this researcher has chosen to investigate Key word, Information, Memory 

Clue (KIM) as a cooperative learning strategy. 

This educational research work is a practical action research in a high school 

where there are many difficulties with students’ learning in relation to writing 

skills and in the variation of learning techniques and instruments used by the 

teachers and students.  

From the scientific point of view, to carry out this research work, there will be 

sufficient scientific domain with respect to KIM strategy in terms of English 

language learning. This will consist of exact definitions, data and key concepts 

from books,    computer networks, and so forth to appropriately determine the 

research design.  

From the educational point of view, it is so important to develop the present 

research because writing skills are very important within the English language 

teaching-learning processes. During these processes teachers and students work 

together in order to satisfy their academic needs.  

The present research is also pertinent because it will help the students to 

improve writing difficulties and help them choose the best techniques to develop 

this skill in order to improve their academic performance in English. Also, this 

research will help English teachers determine the appropriate learning strategies, 

techniques and instruments that allow students to learn and have a high level of  
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knowledge of the English language.  

Finally, the project is also feasible because the English language department 

of the Universidad Nacional de Loja provides undergraduates with enough 

literature and skills to do research productively. 
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d. OBJECTIVES 

General 

 To improve the EFL basic writing skills through KIM as a cooperative 

learning strategy amongst ninth-grade students at Unidad Educativa 

―Marieta de Veintimilla‖ during the 2014-2015 school year.  

Specific  

 To research the theoretical and methodological references about KIM as a 

cooperative learning strategy and its application on the EFL basic writing 

skills. 

 To diagnose the issues that limit the development of the EFL basic writing 

skills amongst ninth-grade students at Unidad Educativa ―Marieta de 

Veintimilla‖ during the 2014-2015 school year. 

 To design an intervention plan based on KIM as a cooperative learning 

strategy in order to improve the EFL basic writing skills amongst ninth-

grade students at Unidad Educativa ―Marieta de Veintimilla‖ during the 

2014-2015 school year. 

 To apply the most suitable techniques of KIM as a cooperative learning 

strategy in order to improve the EFL basic writing skills amongst ninth-

grade students at Unidad Educativa ―Marieta de Veintimilla‖ during the 

2014-2015 school year. 

 To reflect upon the effectiveness that KIM as a cooperative learning strategy 

had amongst ninth-grade students at Unidad Educativa ―Marieta de 

Veintimilla‖ during the 2014-2015 school year. 
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e. REVIEW OF THE LITERATURE  

The Educational System of Ecuador has established a Curriculum Reform in 

2012 which is based on the Common European Framework of Reference 

(abbreviated as CEFR or CEF) which provides a common basis for the elaboration 

of language syllabuses, curriculum guidelines, examinations, textbooks, etc. 

across Europe (Ministerio de Educación del Ecuador, 2012) 

The levels of proficiency proposed in the curriculum adjustment by the CEFR 

are the following: 

 A1-A2: basic users of the language;  

 B1-B2: independent users of the language; and, 

 C1-C2: proficient users of the language. 

The research work was based on the new National Curriculum Specifications 

to make the Common European Framework of Reference standards more tangible 

in Ecuadorian English classroom. For that, the researcher took into account the 

curriculum implementation that says Ninth-grade students have to work and must 

reach the level A1. But this level has two sub levels, the A1.1 and A1.2. However, 

the researcher worked with the A1.1 in order to reach the A1.2. 

According to the Curriculum Guidelines (MinEduc, 2012) A1.1 students are 

expected to: 

 Produce very simple informational texts that can have little or no detail, can 

have little variety in sentence structure, and may have some usage error. 

 Spell personal and educational details (e.g. own name, numbers and dates, 

nationality, address, age, date of birth, school, etc.).  
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 Take down in writing a dictated or recorded message within the limits of 

their repertoire for the level.  

 Write isolated phrases and sentences for simple informational texts such as 

labels, messages, forms, cards, etc. by using basic appropriate punctuation 

marks (i.e. commas and period).  

 Conduct a correspondence (e.g. email) with a partner, giving and eliciting 

personal and educational information. 

Basic writing skills 

Compared to other skills, writing is the most difficult skill to learn. 

Contemporary research theories on how to effectively teach English as Foreign 

Language writing such as those of cognitivists and social constructionists 

based their approaches mainly on first language writing. The cognitivists view 

writing as an activity regulated in the mind of each individual as the person is 

writing particularly the activity which involves thinking and problem-solving 

process. The social constructionists on the other hand, claim that learning  to write 

does not confine to just what is happening in the writer’ s state of mind, but social 

interaction is also a key to learn how to write successfully (Dueraman, 2012). 

Defining basic writing can be difficult. For some people, basic writing is the 

ability to use written language in a way that enables them to function within the 

academic world. For others, it is the mastery of grammar, form, or any number of 

other technical features of writing that one might perceive as desirable. Still, for 

others it can simply be a new form of communication (Maupin, 2007). 



 

66 

 

Basic writing is a foundation education in which students are given the 

opportunity to gain access to the writing skills needed for conversation; it is the 

combination of necessary writing elements into a product that is most valuable to 

the student (Maupin, 2007). 

The ability to write in a foreign language is one of the most difficult to 

develop, and one of the least often taught, at least in secondary schools, (Al-

Mahrooqi, 2014). Teaching writing is often about teaching grammar. If grammar 

comes up anywhere in EFL, it is in the writing classroom. Most EFL students will 

have some writing skills when you get them and they will often have an idea that 

their writing is quite good. Unfortunately, it will very often be quite poor. In fact, 

they often will have quite poor writing skills even at the sentence level. Therefore, 

you will need to take them back to sentence level and begin to teach them very 

basic structure and how to write simply. Run-on and fragmented sentences will be 

very common until you correct those errors. 

The more basic you get with your writing students, the better. Once a good 

foundation is built, you can move on to basic paragraph writing and on to essays. 

These skills take time to develop though and you will find that most textbooks 

will move your students forward too quickly. 

The system of learning to write in EFL 

Learning to write in a new language takes a lot of effort. Whether the approach 

is of the cognitivist or social constructionist, they both require careful 

consideration on five major components which all together combined make a 

complete system of learning writing skills. These components are EFL instructors, 
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EFL writers, resources, appropriate reading instruction and practice (Dueraman, 

2012). 

Writing in English as a Foreign Language learning 

A majority of students dislike writing. When faced with a writing task, most 

students will react with comments like, "oh no not again" or "this is so boring". A 

teacher who does not try to see the real message behind these comments could 

easily become discouraged. Eventually, both the teacher and the students will 

'hate writing'. To prevent this from happening the teacher should consider what 

students actually mean when they say "boring", and the possibility that students 

are actually expressing their insecurity and lack of confidence in completing the 

task (Cimcoz, 1999). 

Writing is a skill that has not been accorded the attention it deserves in high 

school education. Students have not been taught to make their ideas flow on 

paper. They don't know how to write, feel stupid when they can't find the right 

words, fear criticism and want to avoid the emotional confusion experienced when 

faced with a topic and a blank piece of paper. Teachers who want to help their 

students gain confidence in writing should try to follow a writing process that 

takes the student from insecurity to success (Cimcoz, 1999). 

Teaching writing has always been a controversial issue in the field of foreign 

language teaching. And while there are a number of approaches and techniques 

for teaching writing in an English as a Second Language or English as a Foreign 

Language (ESL/EFL) setting, very few comprehensive frameworks exist for an 

ESL/EFL writing teacher. 
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Writing skills 

―Writing skills are an important part of communication.  Good writing skills 

allow you to communicate your message with clarity and ease to a far larger 

audience than through face-to-face or telephone conversations‖ (Skills you need, 

2011). 

Writing is the productive skill in the written mode. It, too, is more complicated 

than it seems at first, and often seems to be the hardest of the skills, even for 

native speakers of a language, since it involves not just a graphic representation of 

speech, but the development and presentation of thoughts in a structured way (SIL 

International, 1998).  

Writing subskills 

The language skills of speaking, listening, writing and reading are often 

divided into sub-skills, which are specific behaviors that language users do in 

order to be effective in each of the skills. 

Main Skill Subskills 

Writing 

Proofreading 

Editing 

Summarizing 

Paraphrasing 

Source: British Council, 2006 

     The writing subskills related to communicating our ideas include using 

appropriate style and register, organizing ideas in a helpful way, using the features 

typical of the text type we are writing, joining our words and sentences clearly 

and using appropriate functions to express our meaning e.g. narrating (telling a 

story), complaining, requesting, thanking, summarizing (expressing main points 

or ideas, in a few clear words) concluding (Spratt, Pulverness, & Williams, 2001). 
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     Writing skill involves using writing subskills. These are related to accuracy 

(using the correct form of language) and spelling correctly, forming letters 

correctly, joining letters together correctly, writing legibly, punctuating correctly, 

using correct layouts, choosing the right vocabulary, using grammar correctly 

joining sentences correctly and correctly using paragraphs (a part of a longer piece 

of writing, which start on a new line and usually focuses on one idea). 

Here are some of the sub-skills involved in writing. The writer needs to: 

 Use the orthography correctly, including the script and spelling and 

punctuation conventions.  

 Use the correct forms of words. This may mean using forms that express the 

right tense, or case or gender. 

 Put words together in correct word order. 

 Use vocabulary correctly. 

 Use the style appropriate to the genre and audience. 

 Make the main sentence constituents, such as subject, verb, and object, clear 

to the reader. 

 Make the main ideas distinct from supporting ideas or information. 

 Make the text coherent, so that other people can follow the development of 

the ideas. 

 Judge how much background knowledge the audience has on the subject 

and make clear what it is assumed they don't know. 
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The stages of the learning process of EFL writing 

     According to Wright (2010), ―the writing process is described in five stages: 

prewriting, drafting, revising, editing, and publishing‖. 

Prewriting: Students get their ideas together, determine the purpose of the 

writing, and identify who the audience will be.  They decide what the main idea 

will be, and what supporting details they want to include. 

Drafting: Students focus on getting their ideas down on paper as quickly as 

possible. The ideas and materials generated during prewriting are an important 

source at this stage. Students should also be taught not to spend time worrying 

about spelling or grammar. 

Revising:  After reading over their first draft, they may decide to add more 

details to support their main idea or feel the need to remove some sentences and 

details that they determine are off topic and that distract from the main idea and 

purpose for writing. At this stage, students often need the help of their peers and 

teachers. 

Editing: when students have a strong draft in which the main idea and 

supporting details are present and well organized, one that meets its purpose and 

the needs of its intended audience, they focus on editing for correct spelling, 

mechanics, and grammar. The students first do their best to find errors and correct 

them on their own. If further help is needed, they can get corrections in peer-

response groups and, finally from the teacher in another teacher conference 

(Wright, 2010). 
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Publishing: In this last step of the writing process, the final writing is shared 

with the group because after all your hard work, you are now ready to share your 

finished writing with other people. 

During the publishing stage, the writer prepares a document to be distributed to 

an audience. This may involve printing the work or duplicating it in some other 

way in a format that permits public use and response. 

The following are all means of publishing: 

 Printing presses 

 Copy machines 

 Computers 

 Online programs, sites, and organizations 

 Classrooms and other school áreas 

 Home refrigerators 

Previously the researcher named the first variable that is writing skill which is 

an issue to be solved by the application of Key Word, Information, Memory Clue 

(KIM) as a cooperative learning strategy. 

The cooperative learning as a communicative language strategy  

Cooperative learning is the instructional use of small groups so that students 

work together to maximize their own and each other’s learning (Johnson & 

Johnson, 1999). Cooperation is working together to accomplish shared 

goals.  Within cooperative situations, individuals seek outcomes that are 

beneficial to themselves and beneficial to all other group members (Johnson & 

Johnson, 1999).     
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Cooperative learning involves students working together in small groups to 

accomplish shared goals (Gillies, 2007). 

―Cooperative learning can be characterized as a social process in which 

knowledge is acquired through the successful interaction between the group 

members‖ (Cohen & Weidner, 1994; 2013, p. 33). 

Slavin (1995) found: ―Cooperative learning refers to a variety of teaching 

methods in which students work in small groups to help one another learn 

academic content. In cooperative classrooms, students are expected to help each 

other, to discuss and argue with each other, to assess each other’s current 

knowledge and fill in gaps in each other’s understanding‖. 

History of Cooperative Learning 

The strategy of cooperative learning was developed as a means to reduce 

competition in American schools, which James Coleman (1959) identified as a 

negative component of the education system. In a two-year study of students at 

nine high schools in the Midwest, Coleman developed what he called a ―climate 

of values‖ for the ―adolescent society‖ he studied. Based on his findings, Coleman 

suggests that instead of encouraging competition in the academic setting, ―which 

effectively impedes the process of education,‖ schools should introduce a more 

collaborative approach to teaching (Coffey, 2012). 

Building on the work of James Coleman, Robert Slavin (1994) conducted 

research on a form of cooperative learning he described as Student Team 

Learning. Slavin defines cooperative learning as ―instructional programs in which 

students work in small groups to help one another master academic content.‖ 
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Slavin suggests that cooperative learning has the potential to capitalize on ―the 

developmental characteristics of adolescents in order to harness their peer 

orientation, enthusiasm, activity, and craving for independence within a safe 

structure (Coffey, 2012). 

In order to have small groups work together successfully, a teacher has to 

compose five essential elements in each lesson (Johnson, Johnson, & Holubec, 

Circles of learning, 1993). These five elements are important aspects of 

cooperative learning (Fehling, 2007). 

 Individual Accountability ―involves students’ understanding that they will 

be held accountable for their individual contributions to the group, that free-

loading will not be tolerated, and that everyone must contribute‖ (Gillies, 

2007). 

 Social Skills refer to interpersonal and small group skills such as effective 

communication which are needed to cooperate successfully. 

 Face-to-Face Interaction involves working in small groups where students 

can see each other and are engaged in face-to-face interaction. 

 Positive Interdependence among students is established when everybody 

understands that each member’s contribution is important in helping the 

group to achieve its goal. 

 Group Processing refers to the assessment of cooperative learning. It can be 

described as a formative assessment that focuses on students’ feedback on 

the learning process, including the students’ reflection on what they still 

need to do to accomplish their objectives (Richards & Rodgers , 2001). 
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Types of cooperative learning  

Formal Cooperative Learning 

Formal cooperative learning consists of students working together, for one 

class period to several weeks, to achieve shared learning goals and complete 

jointly specific tasks and assignments (Johnson, Johnson, & Holubec, 2008). 

Informal Cooperative Learning 

Informal cooperative learning consists of having students work together to 

achieve a joint learning goal in temporary, ad-hoc groups that last from a few 

minutes to one class period (Johnson, Johnson, & Holubec, 2008). During a 

lecture, demonstration, or film, informal cooperative learning can be used to focus 

student attention on the material to be learned, set a mood conducive to learning, 

help set expectations as to what will be covered in a class session, ensure that 

students cognitively process and rehearse the material being taught, summarize 

what was learned and provide closure to an instructional session.  

Cooperative Base Groups 

Cooperative base groups are long-term, heterogeneous cooperative learning 

groups with stable membership (Johnson, Johnson, & Holubec, 2008). Members’ 

primary responsibilities are to: 

 Ensure all members are making good academic progress (i.e., positive goal 

interdependence)  

 Hold each other accountable for striving to learn (i.e., individual 

accountability), and 
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 Provide each other with support, encouragement, and assistance in 

completing assignments (i.e., promotive interaction).  In order to ensure the 

base groups function effectively, periodically teachers should teach needed 

social skills and have the groups process how effectively they are 

functioning.  

Integrated use of all three types of cooperative learning 

These three types of cooperative learning may be used together (Johnson, 

Johnson, & Holubec, 2008).  A typical class session may begin with a base group 

meeting, which is followed by a short lecture in which informal cooperative 

learning is used.  The lecture is followed by a formal cooperative learning 

lesson.  Near the end of the class session another short lecture may be delivered 

with the use of informal cooperative learning.  The class ends with a base group 

meeting. 

Cooperative Learning Structures  

Cooperative learning can be used in for any type of assignment that can be 

given to students in lecture classes, laboratories, or project-based courses. 

Following are some of the structures that have been used, with some 

recommendations for how they may be effectively implemented (Felder & Brent, 

2001). 

Problem Sets  

Students complete some or most of their homework assignments in teams. The 

teams are encouraged to include only the names of actual participants on the 

solution set that they hand in. The students are initially disinclined to leave 
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anyone’s name off, but eventually they get tired of letting nonparticipants 

(―hitchhikers,‖ in cooperative learning parlance) get good grades for work they 

didn’t do and begin to omit names, at which point many hitchhikers—unhappy 

about getting zeroes on assignments—start cooperating (Felder & Brent, 2001). 

The team gets a grade for the assignment, but eventually the performance of 

each team member should be assessed and the results used to adjust the average 

team homework grade separately for each team member. Adjusting team grades 

for individual performance is one of the principal ways of assuring individual 

accountability in cooperative learning, second only in importance to giving 

individual exams (Felder & Brent, 2001). 

Laboratories and Projects  

Laboratories and projects may be carried out by teams (as they often are in 

traditional curricula), except that again the team grades should be adjusted for 

individual performance.  

The problem with team labs and projects is that there is no individual 

accountability at all. The result is the familiar situation in which some team 

members do the bulk of the work, others contribute little and understand little or 

nothing about the project, everyone gets the same grade, and resentment abounds. 

In addition, it is good practice to include some individual testing on every aspect 

of the project and have the results count toward the final course grade. If this is 

done, hitchhikers who understand either nothing or only the little they did 

personally will be penalized and perhaps induced to play a more active role in 

subsequent work (Felder & Brent, 2001). 
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Jigsaw 

Jigsaw is a cooperative learning structure applicable to team assignments that 

call for expertise in several distinct areas. 

Suppose four such areas are identified for a project. The students are formed 

into teams of four, and either the instructor or the team members designate which 

member will be responsible for each area. Then all the experts in each area are 

given specialized training, which may involve getting handouts or presentations 

by the course instructor, a faculty colleague, or a graduate student knowledgeable 

in the area in question. The students then return to their home teams and complete 

the assignment (Felder & Brent, 2001). 

The teams count on each member to provide his or her expertise, and if an 

expert does a poor job, the quality of the final project is compromised and 

everyone’s grade suffers. Moreover, if the students are tested on all of the areas of 

expertise, the overall learning from the assignment improves dramatically. The 

tests require all students to understand the entire project, and not just the part that 

they were the experts in (individual accountability), and the experts have the 

responsibility of transmitting their expertise to their teammates (positive 

interdependence) (Felder & Brent, 2001). 

Peer Editing 

When teams turn in written lab reports and/or give oral presentations, the usual 

procedure is for the instructor to do the critiquing and grading. A powerful 

alternative is peer editing, in which pairs of groups do the critiquing for each 

other’s first drafts (written) or run-throughs (oral). The groups then revise their 
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reports and presentations taking into account the critiquing teams’ suggestions and 

then submit or present to the instructor. This activity lightens the grading load for 

instructors, who end up with much better products to grade than they would have 

without the first round of critiquing (Felder & Brent, 2001). 

If a grading checklist or rubric is to be used for grading the team reports (which 

is always a good idea), it should be shared with the students before the reports are 

written and used for the peer editing.  

Peer-Led Team Learning  

In peer-led team learning (PLTL), lectures are supplemented by weekly 2-hour 

workshops in which students work in six- to eight-person groups to solve 

structured problems under the guidance of trained peer leaders. The problems 

must be challenging and directly related to the course tests and other assessment 

measures. The course professor creates problems and instructional materials, 

assists with the training and supervision of peer leaders, and reviews progress of 

the workshops. The materials prompt students to consider ideas, confront 

misconceptions, and apply what they know to the solution process. The peer 

leaders clarify goals, facilitate engagement of the students with the materials and 

one another, and provide encouragement, but do not lecture or provide answers 

and solutions (Felder & Brent, 2001). 

Implementing Cooperative Learning  

Forming teams  

Instructors should form teams rather than permitting students to choose their 

own teammates. When students self-select into teams, the best students tend to 
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cluster, leaving the weak ones to shift for themselves, and friends cluster, leaving 

some students out of groups and excluding others from cliques within groups 

(Felder & Brent, 2001). 

The following criteria are recommended for team formation:  

 Form teams of 3–4 students for most tasks. When students work in pairs, the 

diversity of ideas and approaches that leads to many of the benefits of 

cooperative learning may be lacking. In teams of five or more, some students 

are likely to be inactive unless the tasks have distinct and well-defined roles 

for each team member.  

 Make the teams heterogeneous in ability level. The unfairness of forming a 

group with only weak students is obvious, but groups with only strong 

students are equally undesirable. The members of such teams are likely to 

divide up the homework and communicate only cursorily with one another, 

avoiding the interactions that lead to most of the proven benefits of 

cooperative learning. In heterogeneous groups, the weaker students gain from 

seeing how better students approach problems, and the stronger students gain 

a deeper understanding of the subject by teaching it to others.  

 If the assignments require work being done outside class, form teams whose 

members have common blocks of time to meet during the week. 

 When students in a particular demographic category are historically at risk for 

dropping out, don’t isolate members of that category in a team. Students 

belonging to at-risk populations are also at risk for being marginalized or 

adopting passive roles when they are isolated in teams (Felder & Brent, 2001). 
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Promoting positive interdependence  

 Assign different roles to team members (e.g. coordinator, recorder, checker, 

group process monitor), rotating the roles periodically or for each 

assignment. The coordinator reminds team members of when and where 

they should meet and keeps everyone on task during team meetings; the 

recorder prepares the final solution to be turned in; the checker double-

checks the solution before it is handed in and makes sure the assignment is 

turned in on time.; and the monitor checks to be sure everyone understands 

the solutions and the strategies used to get them. In teams of three, the 

coordinator may also assume the duties of the monitor (Felder & Brent, 

2001). 

 Give a bonus on tests (typically 2–3 points) to all members of teams with 

average test grades above 80%. The bonus should not be tied to each person 

on the team getting a certain grade, which would put too much pressure on 

weaker members of the team and make it impossible for teams with one 

very weak student to ever get the bonus. Linking the bonus to the team 

average grade gives all team members an incentive to get the highest grade 

they can and motivates the stronger students to tutor their teammates (Felder 

& Brent, 2001). 

Providing individual accountability  

Give individual tests that cover all of the material on the team assignments and 

projects Tests are frequently not given in traditional project-based courses such as 

laboratories and capstone research or design courses. 
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Current strategies of cooperative learning 

There are lots of different strategies teachers can use when working with 

students; some of them are listed below. However, the present research has taken 

into account KIM strategy as the main one. 

Foldables  

Foldables are three-dimensional, interactive graphic organizers that can help 

your students to organize, remember, review, and learn many kinds of 

information. They encourage students to use their creativity in a kinaesthetic 

learning environment while reinforcing important thinking and communication 

skills (Zike, Foldables Basics, n.d.) (Ferlazzo, 2009). 

They are a fun and engaging way for students to create a learning tool for 

themselves. Paper is folded, stapled or cut in a certain way and information is 

written inside or outside so that topics can be practiced and learned as the paper is 

manipulated (Zimpritsch, 2010). 

Foldables can be a fun way to organize information.  They can be used as 

individual activities or attached within a journal or spiral notebook.  Placing many 

foldables together into one area, such as a file folder, is a good option for units of 

study or related content. (Zike , Foldables, n.d.) 

Foldables can be used as a self-check, study guide or as a learning/assessment 

tool at any level and with any subject area. But why do people use them? People 

use them because they are fun and motivating; they help organize information 

replacing photocopied activity sheets with student-generated print and also 

improve student note-taking skills. (Drum, n.d.) Also it is important to mention 
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that foldables provide students with a sense of ownership in their learning (Zike , 

Foldables, n.d.). 

Reasons for using foldables 

We use them for introducing new vocabulary words, a new skill, topic, or 

concept; before a chapter, lesson, story, etc. During the lesson or after completing 

the chapter, lesson, story, etc. In general, we use then anytime- daily (Drum, n.d.). 

Rally Robin 

Rally Robin is a pair work where partners take turns listing answers to the 

question posed by a teacher (Kagan, 2013). Rally-robin is a technique to ensure 

that all students have a voice and that students who might otherwise monopolise a 

conversation do not limit anyone else's opportunities to participate (Walqui , 

2009). 

In rally-robin sharing of ideas in a group, each participant has a turn to offer 

her or his answer. Nobody should interrupt the person who has the floor. 

Agreement, disagreement or surprise can only be communicated kinaesthetically. 

(Walqui , 2009) Nobody can pass. If a participant's answer is similar to or the 

same as prior ones, the person has to start by acknowledging peers who had 

similar ideas: "I had the same image as Kyle" (Walqui , 2009). 

 Steps 

Teacher poses a question/problem. 

Students repeatedly take turns, answering orally. (One answer at a time) 

 Usage 

A warm up activity 

To recollect learnt material 
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 Advantages 

100% participation. (50% of students are talking and other 50% actively 

listening.) 

Easy to implement 

Free content (any subject teacher can use it; any type of question depending 

on the lesson task,) 

 Ideas:  

Teacher must use open-ended questions. Ex: Please Rally Robin the names 

of the domestic animals we learnt in the previous lesson. Example: Today 

we'll talk about the environmental problems. Please Rally Robin ecological 

problems that we, as humanity, experience.  

It is like a game of tennis, in which both partners hit the ball in turns. In this 

structure, students take turns to ―shoot‖ ideas or answers orally (Kagan, 

2013). 

Key word, information, memory clue (KIM) as a current cooperative 

learning strategy. 

For the purpose of this research and based on the Frayer circle, the following 

strategy has been applied, which consist of the following details. 

KIM  

The KIM model uses a simple three-column organizer. In the first column (K), 

students will write the term or key word/idea; information (I) about that term or 

idea goes along in the center column and a memory clue; (M) – a graphic or 

image of the idea – goes in the last column (Glennw, 2009). 
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The purpose of the KIM format is to help you understand the meaning of the Key 

Concepts/Vocabulary words by using the surrounding text in your reading.  KIM 

strategy helps you learn to use the diagrams as a comprehension strategy. It is an 

excellent study tool that makes a complete task of vocabulary. It is a great strategy 

for English language learners and struggling readers.  This vocabulary strategy 

helps students learn several words at a time and also develop and improve their 

writing skills. This strategy also encourages scholars to expand their understanding 

of key vocabulary terms. Teachers can use this with narrative or expository text. 

This strategy promotes integration of new vocabulary by having students create a 

visual representation of each term (Glennw, 2009). 

Reasons for using KIM 

The KIM Vocabulary strategy helps students develop a better understanding of 

vocabulary words by providing a graphic organizer or visual representation of the 

vocabulary word and its concept. It assists students understanding of new concepts 

by having the student make a personal association with the word. It also targets 

several different learning styles. This can also be used as a type of assessment to see 

whether the student has gain a full understanding of the word (Glennw, 2009). 

The key idea may be a new vocabulary work, or a new concept.  The information 

may be a definition or it may be a more technical explanation of the concept.  The 

memory clue is a way for students to fully integrate the meaning of the key idea into 

their memories.  By making a simple sketch that explains the key idea, students 

synthesize and interpret the new information, making it their own.  Then, students 

can reference their drawings to easily remember new key ideas (Glennw, 2009). 
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K. Key Concept or Vocabulary. 

I. Information 

 Definition from the section. 

 Provide an alternate definition, description or additional detail about 

the concept.  You should find this within your reading. 

 An example of your concept or vocabulary word. 

M- Memory Clue 

 Includes a diagram or picture that will help you remember the 

concept. 

 If there is not one provided in the book you may create your own 

memory clue that will help you remember the concept. 

 Your memory clue needs to be in COLOR!  Your brain remembers 

color! 

First thing you have to do is to provide students with index cards or use regular 

writing paper. 

 Students write the key word in the first column. 

 Definition in the second column 

 Memory cue or picture in the third column. 

 Have students use KIM as they develop their vocabulary (Torres & 

Olancin, Vocabulary building strategies to use when working with ELL 

students, 2000). 
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Source: Created by Amy LaPierre, Howard-Suamico School District, based on 

information at the litsite.alaska.edu website 

KIM strategy lets us adapt the following techniques that also work with 

cooperative learning, they are:  

Role-play 

Role-play is a technique that fits within the social family of models (Joyce and 

Weil, 2000). This strategy emphasizes the social nature of learning, and see 

cooperative behavior as stimulating students both socially and intellectually. Role-

playing techniques can help in developing and determining the interaction 

between user and product. 

Think-Pair-Share  

Each member in a group "thinks" about a question they have from what they 

just learned then, they "pair-up" with a member in the group to discuss their 

responses. Finally they "share" what they learned with the rest of the class or 

group. 

KIM 

K 

Key Word 

 

 

 

I 

Information 

 

 

 

M 

Memory Clue 
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Looking for the other half 

This technique consists of teacher passes by each row with pieces of paper in a 

bag and students have to take one piece of it and then look for a partner who has 

the other half, which must exactly match theirs. 

Heart technique 

White sheets of paper with a heart drawn on them are ripped in two. The papers 

are placed in the center of a table and students have to take a piece of it and then 

look for a partner who has the other half, which must exactly match theirs. 

Relay technique 

Teacher asks students to divide the class into two teams and have them line up 

on either side of the classroom. Then teacher writes a list of verbs (the same in the 

simple form) on each side of the board, but list them in different order. The first 

student from each line goes to the board and chooses any verb to write in the 

present continuous form. As soon as he/she is done, he/she gives the marker to the 

next student in line. Each student can do only one new form. The object is for the 

team to write the present continuous for all the simple forms. The first team to 

finish correctly wins. 

Line-ups technique 

For this, teacher has students line up according to some criterion such as the 

number of list. Once they have formed the line, teacher divides them into two 

rows. The first row must stand in a line facing while the other half of the class 

stands in front of the first line. Each person of the first row asks a question to the 
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student standing in front of him/her. When everyone has answered one question, 

the students in the answer line move down one and are asked a new question. 

Continue until all the students in the answer line have talked to every student in 

the question line. The students now switch positions, and the former answerers are 

now the questioners and they do the same thing. 

As a final point, it is crucial to be clear that the present research work is based 

on two different variables that go hand in hand; the dependent variable that is 

writing skill which is an issue that was observed and ninth grade students had 

problems with and the independent variable that is cooperative learning. 
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f. METHODOLOGY AND WORK PLAN 

Design of the research 

Action research in education involves finding out immediate solutions in the 

teaching-learning environments. According to Burns (2010) the main aim of 

action research is to identify a problematic situation or issue that the participants 

— who may include teachers, students, managers, administrators and even 

parents — consider worth looking into more deeply and systematically. 

Additionally, AR can be undertaken by undergraduate and postgraduate students, 

assisted or guided by professional researchers with the aim of improving their 

strategies, practices and knowledge of the surroundings within which they 

practice. 

The choice for this action research design is to help to promote cooperative 

learning in English as a foreign language classes. Furthermore, AR will allow the 

candidate teacher become a participant in the research because she is going to 

intervene in a deliberate way in the problematic situation by means of the KIM 

as a cooperative learning strategy in order to improve the writing skills amongst 

ninth- grade students at Unidad Educativa ―Marieta de Veintimilla‖ during 2014-

2015 school year. 

AR assists the candidate teacher, who is the researcher conducting this 

investigation, to find immediate solution to the issue of writing skills in which 

students, who are the participants for this research, have experimented and 

showed
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some trouble due specially to the lack of implementation of cooperative learning 

strategies  such as the KIM. 

Methods, techniques and instruments 

Methods 

 This study thoroughly explains the data resulting from the application of an 

intervention plan that will allow the use of different strategies and techniques to 

improve EFL basic writing skills and achieve the set goals of this research project. 

To support its development, the following general methods will be applied 

throughout the descriptive research: 

 In the research work several methods will be used which complement each 

other. They are the Scientific, Descriptive Analytic-Synthetic and Statistic 

Methods. 

 The Scientific Method will facilitate the study of the Key word, Information, 

Memory Clue (KIM) strategy applied to improve EFL basic writing skills. It will 

help in the observations done before and during the intervention. This method will 

also help with the prediction of possible solutions. In addition, this method will 

assist in gathering data to make relevant predictions and the analysis of said data.  

 The Descriptive Method will enable the researcher to describe the different 

stages of the study and the kind of resources used. It will also serve to explain and 

analyze the object of the investigation. 

The Analytic-Synthetic Method will be used to analyze the obtained results 

through the questionnaires. It will also be used to interpret the data, logical 

analysis and to draw up the conclusions. 
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 The Statistic Method will be used to make quantitative and qualitative 

statistical analyses of the data obtained from the questionnaires and tests. 

Techniques and instruments 

Data Collection 

Since this work is an action research, elements of both quantitative and 

qualitative research will be selected for data collection. Quantitative research 

considers variables and statistics whereas qualitative research considers an 

understanding of words or actions. Both qualitative and qualitative instruments 

are self-developed by the researcher taking into account the principles of question 

construction. Being this the case, paper and pencil methods (test) will be used to 

develop quantitative data collection instruments, and observations and interviews 

(questionnaire, observation sheet) for the quantitative ones. 

Tests 

Test will allow participants to perform cognitive tasks in relation to the basic 

writing skills. Additionally, tests will yield a numerical score by which the 

researcher will calculate the mean to compare the pre and posttest results.   

Pretest – Posttest  

A researcher-made pretest will provide a measure on the performance of 

writing skills before the participants (ninth-grade students at Unidad Educativa 

―Marieta de Veintimilla‖) receive a treatment through the intervention plan 

designed in this research project. After the treatment or intervention plan, a 

posttest will measure again the performance of the writing skills in order to make 
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a pretest-posttest comparison of the cognitive dimension of the performance of 

writing skills of the participants being treated. 

Questionnaire  

A researcher-made questionnaire will be administered to the participants to 

answer questions related to their attitudes and feelings toward the KIM as a 

cooperative learning strategy. Likewise the tests, a pre and post questionnaire will 

be administered in order to make a comparison between the results. Furthermore, 

the data collected by the questionnaires will support the test results.  

Observation 

The emphasis during observation will be on understanding the natural 

environment as lived by the ninth-grade students at Unidad Educativa ―Marieta de 

Veintimilla‖ during their English classes. There will be two types of observations 

as detailed below. 

Nonparticipant observation  

In nonparticipant observation, the researcher is not involved in the situation 

being observed. She observes and records behaviors but does not interact or 

participate in the setting under study. The objective of this non participant 

observation is to identify the issue for this action research project which will be 

supported through the participant observation (Gay, Mills, Airasian, 2012) 

Participant observation 

In participant observation, the researcher will become a part and a participant 

in the situation being observed. The researcher will participate deliberately in the 

problematic situation by means of the KIM as a cooperative learning strategy in 
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order to improve the writing skills amongst the ninth-grade students at Unidad 

Educativa ―Marieta de Veintimilla‖ during 2014-2015 school year. 

Observation sheet  

Whether in the participant and nonparticipant observation, the researcher will 

need an observation sheet to record the participants´ behaviors shown on both 

variables: performance of the basic writing skills and the attitudes and feelings 

toward the KIM as a cooperative-based strategy. This observation sheet is a self-

developed instrument that describes accurately and comprehensively all the 

relevant aspects of the situation. In other words, it contains the descriptors of the 

variables of the action research; the issue under treatment (basic writing skills), 

and the treatment itself (KIM as a cooperative-based strategy). 
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Intervention and observation plan 

Week one 

RESEARCH 

PROBLEM 

How does KIM as a cooperative learning strategy 

improve the writing skills amongst ninth-grade 

students at Unidad Educativa “Marieta de 

Veintimilla” during the 2014-2015 school year? 

TOPIC Getting to know each other. 

LEARNING 

OUTCOMES 

Listening 

Students will be able to listen to a partner while he or 

she is introducing him/herself. 

Speaking     
Students will be able to tell the whole class two truths 

and a lie. 

Students will be able to develop communication 

skills by presenting biographical information to 

classmates. 

Writing        

Students will be able to fill in a KIM template 

summarizing what their classmates say. 

Key Vocabulary: Useful Expressions 

Let me introduce myself, nice to meet you, hobbies, 

birthday, favorite sport 

INSTRUCTIONAL 

FOCUS 

Activation 

 Teacher builds a lesson based on how to 

introduce oneself in order to get to know each 

other. 

 Teacher explains the learning outcomes for the 

lesson by writing them on the board. 

 To get started, teacher introduces herself and has 

students activate their prior knowledge related to 

sports, months of the year, hobbies and family. 

As a whole class, students have to remember 

some verbs that they already learned in previous 

classes in order to use them when introducing 

themselves.   

 Using the Two Truths and a Lie warm-up activity 

in which students share three things about 

themselves: two things that are true and one that 

is not. After they share their three things, the rest 

of the group has to guess which one is not true. 

The truths can be anything about themselves that 

they want to share. Such as, ―I have a dog‖ or 

―My parents are divorced‖ or ―My favorite ice 

cream flavor is chocolate‖. Now explain that the 
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lie can be creative or can be something that the 

others might actually think is true to try to trick 

them. 

Give participants a few minutes to think of their three 

things. Have them write all three things on paper.  

Have one participant say their three things out loud 

and allow the others to guess which thing is not true. 

Continue having each participant share and having 

the others guess. 

This lasts 25 to 30 minutes. And students are placed 

in orderly rows. 

 During this warm up stage, teacher also assesses 

the students’ prior knowledge which will allow 

her to know her students’ diverse linguistic 

background. 

 

Connection 

 After the warm-up activity, teacher gives a 

questionnaire and a pre-test in order to know and 

analyze the level of writing students have. 

 After the pre-test, teacher asks students to work in 

pairs in order to get to know their classmates in a 

better way. 

To find a partner teacher uses the looking for the 

other half technique, to switch positions.  For this, 

teacher is going to pass by each row with pieces of 

paper in a bag and students have to take one piece of 

it and then look for a partner who has the other half, 

which must exactly match theirs. 

When meeting the pair, through a role play students 

should talk for three minutes about themselves to 

share information, and then, they have to change 

roles. 

 While students are sharing, teacher is going to 

monitor them to check if they are right or wrong. 

In the case that they are right, teacher affirms 

their discussion. If they are wrong, teacher helps 

them to get the correct information. 

Once they have talked they have to go back to their 

own seats.  

Affirming 

 Once the students have gone back to their 

positions, they have to work with a new partner 

who is next to them.  

 At this time, teachers hands out a KIM template 

like this: 
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 Each rectangle of the chart has a word in which 

students have to fill in the required information. 

 Students should follow these steps to work with 

the KIM template that they already created: 

- Start by writing the key word (the name in 

this case) on the first square that is on the 

upper left side. 

- Then, write some important information about 

the word (a classmate). 

- Third, draw a memory clue to help them 

remember the classmate. 

- Finally, on the fourth square write a sentence 

or a statement using the key word. For 

instance, if a student writes the word ―Lucy‖ 

he or she can write: Lucy is my best friend. 

- Students continue this process, until they 

complete all the KIM squares.  

Teacher is going to observe the students during the 

activity to provide information either about the 

instructions or about the content. 

 Once the pairs have gotten all the information of 

the card, teacher assesses the whole class by 

asking them to tell again some sentences. At this 

point, they cannot see the cards they created, they 

just remember. 

 For homework, students write a personal card to 

talk about themselves using the expressions they 

learned in the class. 

Key Word 

 

Information 

 

Memory Clue 

 

Statement 

 

CLASSROOM 

RESOURCES 

KIM template, sheets of paper with a drawing on 

them. 

Visual aids: bag and cards. 

Student’s notebook 

Student’s textbook 

(Abbs, Barker, Freebairn, & Wilson, English level 2, 

2013) 

Rubric 

DATA 

COLLECTION 

Data source 1: Observation sheet 

Data source 2: Students’ writing samples, weekly 

Date source 3: Pre-test 

Date source 3: Questionnaire 
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SUPPORT Coaching and guidance from our university professor. 

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student 

Learning through Classroom Action Research.  Daytona Beach: Project 

CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week two 

RESEARCH 

PROBLEM 

How does KIM as a cooperative learning strategy 

improve the writing skills amongst ninth-grade students 

at Unidad Educativa “Marieta de Veintimilla” during 

the 2014-2015 school year? 

TOPIC Unit 4: Describe what is happening right now. 

LEARNING 

OUTCOMES 

Listening 

Students will be able to listen to a dialogue for specific 

information. 

Students will be able to listen to their peers when they 

describe the picture on page 34. 

Students will be able to listen to some useful expressions 

and identify them. 

Speaking     

Students will be able to describe a picture of people in a 

house. 

Writing        

Students will be able to individually create vocabulary 

cards about the new words. 

Students will be able to write a paragraph to express 

what they are going to do after class. 

Key Vocabulary: Useful Expressions 

I don´t know…; Stop bothering me; you´re grumpy; I´m 

out of there. 

INSTRUCTIONA

L FOCUS 

Activation 

 Teacher builds a lesson based on the present 

continuous to talk about what is happening right 

now.  

 To get started, teacher has students activate their 

prior knowledge related to verbs in the simple 

present tense (listen, talk, ask, stop, cry, enjoy, play, 

want). As a whole class, students have to remember 

some verbs that they already learned in previous 

classes.  This is a BALL TOSS warm-up activity in 

which students have to ask a question related to what 

someone´s doing now and toss the ball to a student. 

Example: What are you doing? The student who 

catches the ball must answer in a complete sentence. 

The same student then asks another question and 

tosses the ball to a classmate. This lasts 3 to 5 

minutes. And students are placed in five rows so that 

the ball is passed row by row. 

 During this warm up stage, teacher also assesses the 

students’ prior knowledge which allows her to know 

her students’ diverse linguistic background. 
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Connection 

 After the warm-up activity, teacher presents a 

Picture Chart of the useful expressions.   

 As students are learning the new vocabulary, they 

individually have to take notes on index cards of the 

useful expressions learned. On the card they have to 

write the key word, information about it, a memory 

clue of the word, and a statement. 

 After students have finished writing their notes for 

each new phrase, they have to share their ideas with 

a partner to share their personal backgrounds for 

each new word. To find a partner teacher uses the 

heart technique, to switch positions.  For this, 14 

white sheets of paper with a heart drawn on them are 

ripped in two. The papers are placed in the center of 

a table and students have to take a piece of it and 

then look for a partner who has the other half, which 

must exactly match theirs. 

When meeting the pair, students should talk for three 

minutes about the key word and share information.  

 While they are sharing, teacher monitors them to 

check if they are right or wrong. In the case that they 

are right, she affirms their discussion. If they are 

wrong, she helps them to get the correct information. 

Once they have agreed on a definition they have to go 

back to their own seats.  

   

Affirming  

 Once the students have gone back to their positions, 

they have to work with a new partner who is next to 

them.  

 At this time, teacher hands out cards like this: 

 

 

 

 

 

 

 

 Each rectangle of the chart has a word in which 

students have to fill in with the required information. 

 Students should follow these steps to work with the 

cards that they already created plus the KIM chart: 

- Start by writing the key word on the first 

square that is on the left up side. 

- Then, write some important information 

Key Word Information 

Memory Clue Statement 
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about the word. 

- Third, draw a memory clue to help you 

remember the word. 

- Finally, on the fourth square write a sentence 

or a statement using the key word.  

- Students continue this process, until they 

complete all the KIM cards.  

Teacher is observing the students during the activity to 

provide information either about the instructions or 

about the content. 

 Once the pairs have gotten all the information of the 

card, teacher assesses the whole class by asking 

them to tell again some sentences. At this point, they 

cannot see the cards they created, they can only 

remember. 

 For homework, students have to paste a picture on 

their notebook and then describe it. 

To finish the lesson, via a picture chart, we review again 

the learning outcomes. 

CLASSROOM 

RESOURCES 

KIM template, sheets of paper with a heart drawn on 

them. 

Visual aids: Picture chart with useful expressions, soft 

ball or beanbag. 

Student’s notebook 

Student’s textbook 

(Abbs, Barker, Freebairn, & Wilson, English level 2, 

2013) 

DATA 

COLLECTION 

Data source 1: Observation sheet. 

Data source 2: Students’ writing samples, weekly. 

Data source 3: Sub-test on writing, bi-weekly. 

SUPPORT Coaching and guidance from our university professor. 

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student 

Learning through Classroom Action Research.  Daytona Beach: Project 

CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Heart Technique 

 

 

 

 

 

 

 

 

K.I.M. Vocabulary Strategy 

 

Name: _____________________________________ Date: _________________ 

K= Key Idea (Vocabulary Word)     I= Information (Definition/Meaning) 

M= Memory Clue (Picture) 

Key word 

 

 

 

 

 

 

 

Information 

Memory Clue 

 

 

 

 

 

 

 

Sentence 
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Name: __________________________________        Date: _________________ 

Complete the chart using K.I.M. Vocabulary Strategy.  

K= Key Idea (Vocabulary Word)                I=Information (Definition/Meaning)       

M= Memory Clue (Picture) 

Key Word Information Memory clue Sentence 

   

 

 

 

 

   

 

 

 

 

   

 

 

 

 

   

 

 

 

 

   

 

 

 

 

Created by Amy LaPierre, Howard-Suamico School District, based on information 
at the litsite.alaska.edu website 
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Week three 

RESEARCH 

PROBLEM 

How does KIM as a cooperative learning strategy 

improve the writing skills amongst ninth-grade students 

at Unidad Educativa “Marieta de Veintimilla” during 

the 2014-2015 school year? 

TOPIC Unit 4: Talk about a house. 

LEARNING 

OUTCOMES 

Listening 

Students will be able to listen to their peers when they 

name the vocabulary words to check their pronunciation. 

Speaking     

Students will be able to describe a picture on page 35 

explaining ―What is that? What do you see? Etc.‖ 

Students will be able to ask Yes/No questions about the 

picture. 

Students will be able to talk about their favorite place in 

their house. 

Writing        

Students will be able to individually create vocabulary 

cards. 

Students will be able to write some sentences about their 

favorite place in their house. 

Key Vocabulary: Rooms and parts of the house. 

Bathroom, bedroom, dining room,  garage, kitchen, 

living room,  stairs, downstairs, upstairs. 

INSTRUCTIONAL 

FOCUS 

Activation 

 The teacher builds a lesson based on the vocabulary 

related to rooms and parts of a house. 

 To get started, teacher has students activate their 

prior knowledge related to prepositions of location 

(in front of, behind, between, next to, in, on) and 

there is and there are. As a whole class and through a 

Memory Round warm-up activity students have to 

use the vocabulary words that they already learned. 

This activity consists of giving each student a card 

with a part of the house on it. Then, they have to sit 

or stand in a circle and think of a sentence that uses 

the word on their card. Students hold their cards 

facing the circle at all times. The first student says 

his/her sentence. The next student in the circle 

repeats student one’s sentence but changes the word.  

Example:  

Student 1: I relax in the living room. 

Student 2: I relax in the garden. 

This activity lasts 5 to 10 minutes.  

 During this warm up stage, teacher assesses the 
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students’ knowledge which allows her to know her 

students’ diverse linguistic background. 

 

Connection 

 After the warm-up activity, teacher presents some 

flashcards of the new vocabulary (Bathroom, 

bedroom, dining room, garage, kitchen, living room, 

and stairs, downstairs, upstairs.)  

 As students are learning the new vocabulary, they 

individually have to take notes on index cards of the 

vocabulary learned. On the card they have to write 

the key word, information about it, a memory clue of 

the word, and a statement. Once they finish, they 

have to do the same but with a different word on a 

different card. 

 After students have finished writing their notes for 

each new word, they have to share their ideas with a 

partner to share their personal backgrounds about 

each new word. To find a partner teacher uses the 

role play technique. For this, teacher tells students to 

count to 2 (one, two) and they have to line up 

according to the number. Once they have formed the 

line, teacher divides them into pairs saying work 

with your classmate who is next to you. When 

meeting the pair, students should talk for three 

minutes about the key word and share information. 

Student one is going to read his/her work while 

student two listens and then they change roles. 

 While they are sharing, teacher monitors them to 

check if they are right or wrong. In the case that they 

are right, teacher affirms their discussion. If they are 

wrong, teacher helps them to get the correct 

information. 

Once they have agreed on a definition they have to go 

back to their own seats.   

 

Affirming  

 Once the students have gone back to their positions, 

they have to work with a new partner who is next to 

them.  

 At this time, teacher hands out cards like this: 
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 Each rectangle of the chart has a word in which 

students have to fill in with the required information. 

 Students should follow these steps to work with the 

cards that they already created plus the KIM chart: 

- Start by writing the key word on the first 

square that is on the left up side. 

- Then, write some important information 

about the word. 

- Third, draw a memory clue to help you 

remember the word. 

- Finally, on the fourth square write a sentence 

or a statement using the key word. For 

instance, if a student writes the word 

―garden‖ he or she can write: The place in 

the yard that has plants is called the garden. 

- Students continue this process, until they 

complete all the KIM templates.  

Teacher is observing her students during the activity to 

provide information either about the instructions or 

about the content. 

 Once the pairs have gotten all the information of the 

card, teacher assesses the whole class by asking 

them to tell again some sentences.  

 For homework, students have to label the parts of the 

house. 

Key Word 

 

Information 

 

Memory Clue 

 

Statement 

 

CLASSROOM 

RESOURCES 

KIM template, cards with parts of the house. 

Visual and audio aids: Flash cards, Tape recorder, CD 

Student’s notebook 

Student’s textbook 

(Abbs, Barker, Freebairn, & Wilson, English level 2, 

2013) 

DATA 

COLLECTION 

Data source 1: Observation sheet 

Data source 2: Students’  writing samples, weekly 

SUPPORT Coaching and guidance from our university professor. 
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Week four 

RESEARCH 

PROBLEM 

How does KIM as a cooperative learning strategy 

improve the writing skills amongst ninth-grade students 

at Unidad Educativa “Marieta de Veintimilla” during 

the 2014-2015 school year? 

TOPIC Unit 4: Write messages about weekend plans. 

LEARNING 

OUTCOMES 

Speaking     

Students will be able to say and express what they are 

doing now. 

Students will be able to ask what someone’s doing now. 

Students will be able to produce present progressive 

sentences in the affirmative and negative way. 

Students will be able to describe and label images with 

sentences in the present progressive. 

Writing        

Students will be able to write a simple paragraph telling 

what their weekend plans are. 

Students will be able to write sentences using the 

grammar learned. 

INSTRUCTIONAL 

FOCUS 

 

 

 

 

 

 

Activation 

 Teacher builds a lesson based on the present 

continuous to talk about what people are doing now. 

 To get started, teacher has students activate their 

prior knowledge related to action verbs. As a whole 

class and through a Bingo warm-up activity students 

will have to remember some verbs that they already 

learned in previous classes. This activity consists of 

giving each student a bingo card with the parts of the 

house then, the teacher calls out vocabulary words 

one by one. The first student to cover five words in a 

row shouts ―Bingo!‖ The teacher walks over and 

checks for accuracy, or asks the student to call out 

his/her covered words to see if they are in fact 

correct. Partners continue this process, until one of 

them has formed a line. This line could be 

horizontal, diagonal, or vertical. This activity will 

last 5 to 10 minutes.  

 During this warm up stage, teacher also assesses the 

students’ prior knowledge which allows her to know 

B I N G O 
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her students’ diverse linguistic background. 

 

Connection 

 After the warm-up activity, on the board the teacher 

writes the pattern to make affirmative and negative 

statements using the present continuous for students 

to copy and practice them.  

 As students are learning the present continuous, they 

individually have to take notes in their notebook. 

 After students have finished taking notes, they have 

to share them with a partner. To find a partner 

teacher uses the relay technique, to make students 

participate.  First, teacher asks students to divide the 

class into two teams and have them line up on either 

side of the classroom. Then teacher writes a list of 

verbs (the same in the simple form) on each side of 

the board, but list them in different order. The first 

student from each line goes to the board and chooses 

any verb to write in the present continuous form. As 

soon as he/she is done, he/she gives the marker to 

the next student in line. Each student can do only 

one new form. The object is for the team to write the 

present continuous for all the simple forms. The first 

team to finish correctly wins. 

 While they are writing on the board, teacher 

monitors them to check if they are right or wrong. 

Once they have finished the activity they have to go 

back to their seats.    

 

Affirming  

 Once the students have gone back to their positions, 

they have to work individually. 

 At this time, teacher hands out some cards in order 

to make a magic book. 

 Each box of the magic book has a space in which 

students have to fill in with the required information. 

 Students should follow some steps to work with the 

cards and create the magic book. 

Teacher is observing the students during the activity to 

provide information either about the instructions or 

about the content. 

 Once the students have gotten all the information of 

the card, teacher assesses the whole class by asking 

them to tell some sentences using the grammar 

learned. 

 For homework, students complete the sentences on 
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page 36 exercise 5, 6 and 7 (practice) to show their 

understanding of the lesson. 

To finish the lesson, teacher makes students complete 

the discovering grammar section using the grammar 

learned. 

CLASSROOM 

RESOURCES 

Cards, parts of the house bingo cards. 

Visual aids: bingo cards. 

Student’s notebook 

Student’s textbook 

(Abbs, Barker, Freebairn, & Wilson, English level 2, 

2013) 

DATA 

COLLECTION 

Data source 1: Observation sheet  

Data source 2: Students’  writing samples, weekly 

Data source 3: Sub-test on writing, bi-weekly. 

SUPPORT Coaching and guidance from our university professor. 
 

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student 

Learning through Classroom Action Research.  Daytona Beach: Project 

CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week five 

RESEARCH 

PROBLEM 

How does KIM as a cooperative learning strategy 

improve the writing skills amongst ninth-grade students 

at Unidad Educativa “Marieta de Veintimilla” during 

the 2014-2015 school year? 

TOPIC Unit 4: Talk about activities you are doing now. 

LEARNING 

OUTCOMES 

 

Listening 

Students will be able to listen to the teacher while she 

explains the grammar focus related to the present 

continuous tense. 

Speaking     

Students will be able to say and express what they are 

doing or what is happening right now. 

Students will be able to ask what someone’s doing now. 

Writing 

Students will be able to write the present continuous 

form of verbs in the base form. 

Students will be able to write some sentences using the 

present continuous tense. 

 

INSTRUCTIONAL 

FOCUS 

 

Activation 

 Teacher builds a lesson based on the present 

continuous to talk about what people are doing now. 

 To get started, teacher has students activate their 

prior knowledge related to affirmative and negative 

statements in the present continuous form. As a 

whole class and through a group discussion and a 

brainstorm activity students have to make up 

sentences using the grammar already learned and 

share them with the class to check if they are right or 

wrong. This activity lasts 10 to 15 minutes.  

 During this warm up stage, teacher also assesses the 

students’ prior knowledge which allows the teacher 

to know her students’ diverse linguistic background. 

 

Connection 

 After the warm-up activity, teacher presents a 

picture chart with some of the present continuous 

spelling rules. 
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 As students see the picture chart, they have to take 

notes. In their notebook they will have to make a 

KIM template and write the key word (verb), 

information about the verb, a memory clue of it, and 

a sentence. Once they finish, they have to do the 

same but with a different verb in a different 

template. 

 After students have finished taking their notes for 

each verb, they have to share their ideas with a 

partner. To find a partner teacher uses the line-ups 

technique, to work in groups.  For this, teacher has 

students line up according to some criterion such as 

the number of list. Once they have formed the line, 

teacher divides them into two rows. The first row 

must stand in a line facing while the other half of the 

class stands in front of the first line. Each person in 

the first row asks a question to the student standing 

in front of him/her. When everyone has answered 

one question, the students in the answer line move 

down one and are asked a new question. Continue 

until all the students in the answer line have talked to 

every student in the question line. (The students in 

the question line do not move.) 

The students in the lines now switch positions, and 

the former answerers are now the questioners and 

they do the same thing. When facing the pair, 

students should talk for one minute about their plans 

for the weekend and share information.  

 While they are sharing, teacher monitors them to 

check if they are doing the activity. 

Once they have finished the activity, they have to go 

back to their seats.    

SPELLING RULES FOR VERBS IN “ING” 

FORM 

BASE FORM “ING” FORM 

Work   - Catch     -

Sleep 

Working  -Catching -Sleeping 

Study   - Play      -Buy Studying  - Playing   -Buying 

Go       - Do Going      - Doing 

Write    - Take      -

Drive 

Writing   - Taking  -Driving  

Lay      - Lie Lying       -Lying   

Swim     - Run       - 

Stop 

Swimming  Running Stopping   
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Affirming  

 Once the students have gone back to their positions, 

they have to work individually filling in the KIM 

template.  

 At this time, teacher hands out templates like this: 

 

 

 

 

 

 

 

 

 Each rectangle of the chart has a word in which 

students have to fill in with the required information. 

 Students should follow these steps to work with the 

cards that they already created plus the KIM chart: 

- Start by writing the key word (verb) on the 

first square that is on the left up side. 

- Then, write some important information 

about the verb. 

- Third, draw a memory clue to help you 

remember the verb. 

- Finally, on the fourth square write a sentence 

or a statement using the key word. For 

instance, if a student writes the verb ―take‖ 

he or she can write: I am taking notes. 

- Students continue this process, until they 

complete all the KIM templates.  

Teacher is observing her students during the activity to 

provide information either about the instructions or 

about the content. 

 Once the students have gotten all the information of 

the card, teacher assesses the whole class by asking 

them to tell again some sentences.  

 For homework, students are going to write what their 

weekend plans are. 

To finish the lesson, teacher checks the task with the 

whole class reviewing their answers all together. 

Key Word 

 

 

Information 

 

 

Memory Clue 

 

 

Statement 

 

 

CLASSROOM 

RESOURCES 

KIM template. 

Visual and audio aids: Picture chart  

Student’s notebook 

Student’s textbook 

(Abbs, Barker, Freebairn, & Wilson, English level 2, 
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2013) 

DATA 

COLLECTION 

Data source 1: Observation checklist  

Data source 2: Students’  writing samples, weekly 

SUPPORT Coaching and guidance from our university professor. 

 

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student 

Learning through Classroom Action Research.  Daytona Beach: Project 

CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week six 

RESEARCH 

PROBLEM 

How does KIM as a cooperative learning strategy 

improve the writing skills amongst ninth-grade students 

at Unidad Educativa “Marieta de Veintimilla” during 

the 2014-2015 school year? 

TOPIC Unit 4: Talk about activities you are doing now. 

LEARNING 

OUTCOMES 

Speaking     

Students will be able to say what they are doing at a 

specific moment in time. 

Students will be able to ask what someone’s doing now. 

Writing 

Students will be able to write interrogative sentences 

using the present continuous tense. 

INSTRUCTIONAL 

FOCUS 

 

Activation 

 

 Teacher builds a lesson based on interrogative 

sentences in the present continuous to talk about 

what people are doing. 

 To get started, teacher has students activate their 

prior knowledge related to affirmative and negative 

statements in the present continuous form and also 

the spelling rules for verbs. As a whole class and 

through a verb mime game activity students have to 

remember the grammar already learned in previous 

classes. This activity lasts 10 to 15 minutes. The 

Verb Mime Game consist of: The teacher asks for a 

volunteer to start the game, and selects a student. 

That student comes to the front of the class, takes a 

verb card and mimes the action. When one of the 

students sitting down wants to guess, he/she has to 

raise his/her hand and wait to be asked. The student 

who mimed the verb writes the answer on the board 

and sits down. Then it is the turn of the student who 

guessed the answer to take another verb card and 

mime it for the rest of the class. This is repeated 

until ten students mime a verb.  

 During this warm up stage, teacher also assesses the 

students’ prior knowledge which allows the teacher 

to know her students’ diverse linguistic background. 
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Connection 

 

 After the warm-up activity, on the board teacher 

writes the pattern to make interrogative sentences in 

the present continuous tense. 

Structure:  

To be + subject + Ving+ C +? 

Am + I + verb-ing+ C+ ? 

Is + he/she/it + verb-ing+ C+ ? 

Are + you/we/they + verb-ing+ C+ ? 

 

Examples: 

Am I teaching English? 

Is he playing soccer? 

Are you paying attention? 
 

 As students listen to the teacher, they have to take 

notes of the lesson on their notebooks. 

 After students have finished taking their notes, 

teacher shows an image of people in the park where 

they have to describe a busy scene using complete 

sentences to talk about the activities they are doing.  
 

 
 

 After that, through a role play technique teacher 

makes students work in pairs asking and answering 

questions about the picture.  One student asks a 

question and the other answers and then they change 

roles. 

 While students are talking, teacher monitors them to 

make sure that they are using the right subject with 

the right verb when making questions. 

Once they finish the activity, they have to share their 

questions and answers with the class. 
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Affirming  

 Once the students share their knowledge, they 

have to work with authentic pictures getting from 

magazines to construct sentences and ask 

questions using the present progressive. 

Teacher observes her students during the 

activity to provide information either about the 

instructions or about the content. 

 Once the students finish teachers provides 

students with a worksheet where they have to 

demonstrate their understanding of the topic and 

show that they are able to use the grammar 

learned.   

 For homework, teacher asks students to find or 

draw three pictures of people doing activities they 

can describe by using verbs they know. 

To finish the lesson, teacher checks the worksheet with 

the whole class reviewing their answers all together. 

CLASSROOM 

RESOURCES 

Visual aids: Picture chart of people in the park, realia 

(authentic pictures) 

Worksheet 

Student’s notebook 

Student’s textbook 

(Abbs, Barker, Freebairn, & Wilson, English level 2, 

2013) 

DATA 

COLLECTION 

Data source 1: Observation checklist  

Data source 2: Students’  writing samples, weekly 

Data source 3: Sub-test on writing, bi-weekly. 

SUPPORT Coaching and guidance from our university professor. 

 

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student 

Learning through Classroom Action Research.  Daytona Beach: Project 

CENTRAL. 

Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary 

bridge. New York: Teacher college press. 
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Week seven 

RESEARCH 

PROBLEM 

How does KIM as a cooperative learning strategy 

improve the writing skills amongst ninth-grade students 

at Unidad Educativa “Marieta de Veintimilla” during 

the 2014-2015 school year? 

TOPIC Unit 4: What you are doing and what is going on. 

LEARNING 

OUTCOMES 

Listening 

Students will be able to listen to appropriate stress and 

intonation on important words. 

Speaking     

Students will be able to ask and tell what someone´s 

doing now. 

Writing 

Students will be able to write instant messages among 

their classmates. 

Students will be able to write interrogative sentences 

and answer them using the present continuous tense. 

INSTRUCTIONAL 

FOCUS 

Activation 

 Teacher builds a lesson based on the affirmative, 

negative and interrogative sentences in the present 

continuous tense to talk about what people are doing 

and what is going on. 

 To get started, teacher has students activate their 

prior knowledge related to affirmative, negative and 

interrogative sentences in the present continuous 

form. As a whole class and through a group 

discussion students have to remember the grammar 

learned making up sentences and describing what 

some classmates are doing. This activity lasts 10 to 

15 minutes.  

 During this stage, teacher also assesses the students’ 

prior knowledge. 

 

Connection 

 After the group discussion, teacher plays the tape 

recorder for students to listen to the track of stress 

on important words in the cd (twice or more). And 

she does the same for the conversation. 

 As students are listening, they have to cover the 

phrases and write them in their notebook to compare 

if they are the same. 

 After students have finished writing what they hear, 

they have to share their notes with a partner. To find 

a partner teacher uses the Teacher Says technique, to 

switch positions.  For this, teacher says: ―Teacher 
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says, stand up; teacher says, stretch your arm and 

legs; teacher says, switch positions; teacher says, sit 

down; teacher says, worrk with the classmate who is 

next to or closer to you‖ 

 While they are sharing, teacher monitors them to 

check if they are right or wrong. 

Once they have agreed on the phrases they have to go 

back to their own seats.    

 

Affirming  

 Once the students have gone back to their positions, 

they have to take turns reading the conversation 

using appropriate stress and intonation on important 

words. 

 After that, through a role-play they have to imagine 

they have a phone conversation like the one in 

exercise A on page 39 where they have to use the 

topics they have learned. At this time, teacher 

checks students´ performance on speaking.  

Teacher observes her students during the role-play to 

provide information either about the instructions or 

about the content. 

 Once all the students have participated they can 

continue with the writing section where they have to 

write instant messages among classmates and talk 

about what they are doing and what is going on.   

To finish the lesson, teacher rewards the best role-play. 

CLASSROOM 

RESOURCES 

Audio aids: Tape recorder, CD with the track. 

Student’s notebook and textbook 

(Abbs, Barker, Freebairn, & Wilson, English level 2, 

2013) 

DATA 

COLLECTION 

Data source 1: Observation checklist  

Data source 2: Students’  writing samples, weekly 

SUPPORT Coaching and guidance from our university professor. 
 

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student 

Learning through Classroom Action Research.  Daytona Beach: Project 

CENTRAL. Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the 

vocabulary bridge. New York: Teacher college press. 
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Week eight 

RESEARCH 

PROBLEM 

How does KIM as a cooperative learning strategy 

improve the writing skills amongst ninth-grade students 

at Unidad Educativa “Marieta de Veintimilla” during 

the 2014-2015 school year? 

TOPIC Unit 4: What you are doing and what is going on. 

LEARNING 

OUTCOMES 

Listening 

Students will be able to listen for specific information 

(comprehension)  

Speaking     

Students will be able to tell what to scan an article is. 

Key Vocabulary: 

Futuristic, homeowners, appliances, weight. 

INSTRUCTIONAL 

FOCUS 

Activation 

 To get started, teacher has students activate their 

prior knowledge related to rooms of the house. 

 As a whole class and through a hangman warm-up 

activity students have to remember the rooms of the 

house learned. In the warm-up the teacher thinks of 

a word and students have to guess what the word is, 

if the student suggests a letter which    occurs in the 

word, the teacher writes it in all its correct positions. 

If the suggested letter does not occur in the word, 

the teacher draws one element of the hanged man, 

like this: 

 
 This activity lasts 10 to 15 minutes and during this 

stage, teacher also assesses the students’ prior 

knowledge. 

Connection 

 After the warm-up activity, teacher explains what 

word ―scan‖ means and after that she asks students 

to close their books because they are going to listen 

to a reading. 

 The teacher is going to play the track once for 

students to listen. Then, students have to open their 

books and scan the text and circle the rooms of the 

house they find in the article. 

 While students scan the text, on the board teacher 

sticks some flashcards with the new vocabulary. 

 After students have finished scanning the text they 
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have to look at the board, name, learn and use the 

key words in sentences.  

 While students think of sentences, teacher gets 

ready to play the audio track again but this time 

students have look at the book and follow the 

reading. 

Once they have finished the listening section they have 

some minutes to answer the comprehension questions. 

 

Affirming  

 Once the students have answer all the questions 

teachers take turns asking some students to read a 

question and answer it. And in that way she can 

check the answers all together. 

 After that, teacher asks students again to close their 

book to see how much they can remember. 

Teacher listens to her students and provides feedback in 

the case they are wrong.  

 Once all the students participate they can continue 

with the progress check.   

At the end of this stage and process teacher gives 

students a post-test where they demonstrate their 

understanding of the unit. 

To finish the lesson, teacher rewards the student who 

remembers more things.  

CLASSROOM 

RESOURCES 

Visual and audio aids: Flash cards with new vocabulary, 

tape recorder, CD with the audio track. 

Student’s notebook 

Student’s textbook 

(Abbs, Barker, Freebairn, & Wilson, English level 2, 

2013) 

Rubric 

DATA 

COLLECTION 

Data source 1: Observation checklist  

Data source 2: Students’  writing samples, weekly 

Data source 3: Post-test 

SUPPORT Coaching and guidance from our university professor. 
 

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student 

Learning through Classroom Action Research.  Daytona Beach: Project 

CENTRAL. Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the 

vocabulary bridge. New York: Teacher college press. 
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g. ORGANIZATION AND MANAGEMENT OF THE RESEARCH 

Resources 

The resources that will be part of this project are: 

Human 

 The researcher: Tatiana Fernanda Aguirre Feijoó  

 Students of ninth year of Basic Education at Unidad Educativa ―Marieta de 

Veintimilla‖, 2014-2015 academic period. 

Material 

 Books 

 Copies 

 Folders 

 Paper clips 

Technical 

 Computer  

 Internet 

 Pen drive 
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Budget 

 

RESOURCES COST 

Internet $ 30.00 

Print of reports $ 10.00 

Print of Project $ 15.00 

Books $ 30.00 

Copies $ 10.00 

Unforeseen $ 20.00 

TOTAL $ 150.00 

 

Financing 

The financing of the expenses derived from the present work will be assumed 

completely by the researcher. 
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h. TIMELINE 

 

 

P
H

A
S

E
S

 

A
C

T
IV

IT
IE

S
 

2015 2016 

FEB MAR APRIL MAY JUNE JULY AUG SEP OCT NOV DIC JAN FEB 

 

MAR 

 

P
ro

je
ct

 

Presentation  x                                                       

Correction   x x                                                     

Approval     x x x                                                  

Appointment 
of the Thesis 
Advisor 

       x x                

    

                            

In
te

rv
en

ti
o
n

 P
la

n
 

  

Validation of 
Data 

Collection 
Instruments 

        x                

    

                            

Act and 
Observe 

         x x x x x x x x        
    

                            

Data 
Organization 
and 

Tabulation 

                 x x      

    

                            

T
h

es
is

 P
ro

ce
ss

 

Interpreting 
and 
Reflecting 

                   x x x   

    

                            

Writing up 
and Reporting 

                      x x 
    

                            

Thesis 
Review and 
Certification 

                        

 

x 

 

x 

  

                            

Graduation 
Application 
Procedures 

                        

  

x x x x x x x x x x x                    

Private 

Review of the 
Thesis 

                        

    

         x x x x x x              

Corrections                                            x x            

Public 
Presentation 

                        
    

                 x x x x x x x x x x x 
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j. ANNEXES  

Annex 1. Observation sheet  

OBSERVATION SHEET 

Observation #: 

Topic: 

 

Objective of the 

session:  

Date: 

Class size:  

Participants: Ninth-

grade students 

 

Location: 

 

Duration of the 

observation (start/end 

times): 

Observer Involvement: 

Participant / Non participant 
 

Independent variable: Key word, Information, Memory clue (KIM) as a 

cooperative learning strategy. 

Rating scale: 4 = always   3 = usually  2 = sometimes  1 = rarely  0 = not 

observed 

Descriptors 4 3 2 1 0 

All students clearly understand which group they belong to 

before the activity  

     

All students have opportunities to learn with and from peers      

All students take advantage of the given time to make or 

prepare their responses/report for the group´s  

     

Students ask their teacher/classmates for clarification to assist 

their peers during the performance of the academic activities 

     

Students listen to one another      

Students question to one another      

Assume personal responsibility being involved in the group      

Students disagree politely      

Shy pupils contribute to group work      

Students help other with the work when needed      

Students work well with other group members      

Students share ideas and opinions with the group      

Students consistently stay focused on the task and what needs 

to be done 

     

Students enjoy writing and respond favorably to written 

activities 
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DEPENDENT VARIABLE: BASIC WRITING SKILLS 

CATEGORIES 

Belo

w the 

expected 

level 

1 

At 

expected 

level 

 

2 

Abov

e the 

expected 

level 

3 

M
ec

h
a
n

ic
s 

Students provide well-organized and 

complete sentences. 

   

Students use capital letters at the 

beginning of each paragraph. 

   

Students wrote proper nouns with 

capital letters. 

 
  

Students separate sentences using a 

period, colon or semi-colon. 

   

Students use question marks in 

interrogative questions. 

   

Spelling is accurate.    

Students use appropriate word order 

and vocabulary. 

   

Written ideas follow a logical 

sequence. 

   

G
ra

m
m

a
r Sentences contained correct 

grammar structure. 

   

Students used verbs in the correct 

form. 

   

Tenses in sentences are well applied.    

No errors.    

S
ty

le
 

Students use meaningful vocabulary.    

Written work is understandable, 

coherent and uses meaningful 

expressions. 

   

Written work is legible.    

Redundant words are avoided.    
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Annex 2. Pre and Posttest 

 

UNIVERSIDAD NACIONAL DE LOJA  

DATA COLLECTION SOURCE: PRE TEST / POST TEST 

Student’s Code: ____________________________ 

Date: _____________________ 

Instructions:  

Write a brief paragraph about what is happening in Alex’s House and tell where 

their relatives are. Briefly describe the home and answer yourself the following 

questions to include in your paragraph. What is Max, Alex, Alice, Liz, Tom and 

Kate doing? And where are they?  As a conclusion write about what is your 

favorite place in your house. Why is it your favorite place? What is in that room? 

What can you do there? etc. 

Write the sentences in a logical order, taking into account the appropriate 

punctuation, personal pronouns, tense of the verbs, word order and spelling. 

Duration of the task: 30 minutes 

Length of the paragraph: 6 – 10  lines  
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Alex’s House 

 

 

 

 

 

 

 

 

 

 

 

 

Thank you. 
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RUBRIC FOR THE PRE – POST TEST 

Student’s code: _______________________ Date: ______________________ 

      Dimension 1 = Weak 
2 =Moderately 

Weak 
3 =  Average 4 = Strong 

Tot

al 

Purpose/T

ask 

Accomplishes the 

task; includes few 

details, some of 

which may be only 
loosely connected to 

the task. There are 

many irrelevancies. 

Accomplishes 

the task; includes 

few details, some of 

which may be only 

loosely connected 

to the task. There 

are many 
irrelevancies 

Accomplishes 

the task; includes 

some details that 

are generally 
connected to the 

development of the 

task, but there may 
be some 

irrelevancies. 

Accomplishes 

the task; includes 

many details that 

are clearly 
connected to the 

development of the 

task, but there may 
be minor 

irrelevancies. 

 

Organizat

ion 

The topic is not 

introduced in an 

expected way. 

Introduce the 

topic in a non-clear 

way. 

Introduce the 

topic in a fairly 

way 

Introduce the 

topic in a clear and 

interesting way 

 

Vocabular

y 

Includes limited 

vocabulary and /or 
most vocabulary is 

inaccurate or 

unrelated to the 
topic. 

Includes basic 

vocabulary; some 
vocabulary may be 

inaccurate or 

unrelated to the 
topic. 

Includes a 

variety of 

vocabulary related 

to the topic. 

Includes a wide 

variety of 
vocabulary that 

expands the topic 

but there may be 
minor inaccuracies 

 

 

 
 

 

 

T
en

se
 

Verbs do not 

agree with one 

another and there is 
little to no fluidity 

within writing 

because of verb tense 
confusion. 

Little to no verb 

agreement. 

Fluidity of 
writing is affected 

by verb tenses.  

Some verb 

tenses agree and 

fluidity is slightly 
affected by verb 

tenses. 

No verb 

disagreement. 

Fluidity of writing 
is not affected by 

verb tenses. 

 

W
o
rd

 

O
rd

er
 

The sentences 

don’t make sense at 

all. 

Few sentences 

follow the logical 

and word sequential 
order 

Some sentences 

do not follow a 

logical word order. 

The facts are 

presented in a 

sequential word 
order 

 

P
u

n
ct

u
at

io
n
 The paragraph is 

not clear, and very 

difficult to 

understand, not 

punctuation is 

presented.   

The paragraph  is 

not clear, sometimes 

difficult to 

understand, only 

with few 

punctuation 

The paragraph 

is somewhat neatly 

handwriting. With 

some punctuation.  

The paragraph  

is neatly 

handwriting, with 

most of the 

appropriate 

punctuation   

 

TOTAL SCORE   

  

St
ru

ct
u

re
/C

o
n

ve
n

ti
o

n
s 
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Annex 3. Pre and Post Questionnaire 

 

UNIVERSIDAD NACIONAL DE LOJA  

DATA COLLECTION SOURCE: QUESTIONNAIRE 

As student of the English Language Career of the Universidad Nacional de Loja, I 

would be very grateful if you can answer the following questionnaire in a clear 

and honest way. The information obtained will be used for the development of the 

research work.  

Student´s Code: _____________________ 

Date: ______________________________ 

 

1. English class activities are developed in groups and pairs. 

 4. Always    (     )  

 3. Often    (     ) 

 2. Sometimes    (     ) 

 1. Rarely    (     ) 

 

2. How important is it to you to complete activities during English class? 

 Work in groups    (     )   4 Very Important 

 Work in pairs     (     )   3 Important 

 Work alone     (     )   2 Somewhat Important 

 Work together    (     )   1 No Important 
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3. The group or pair activities are conducted in a positive and respectful 

environment. 

 4. Always    (     )  

 3. Often    (     ) 

 2. Sometimes    (     ) 

 1. Rarely    (     ) 

4. Having good relationships and positive interactions are essential for 

groupwork. 

 4. Strongly Agree    (     ) 

 3. Agree     (     ) 

 2. Neither agree nor disagree  (     ) 

 1. Disagree     (     ) 

5. How satisfying is it for you to work in groups? 

 4. Very satisfactory    (     ) 

 3. Satisfactory    (     ) 

 2. Somewhat satisfactory  (     ) 

 1. Unsatisfactory    (     ) 

6. In group activities, all members contribute to the development of 

collective work. 

 4. Always    (     )  

3. Often    (     ) 

 2. Sometimes    (     ) 

 1. Rarely    (     ) 

 

THANK YOU FOR YOUR PARTICIPATION 
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Annex 4. Research Matrix 

Theme: Key Word, Information, Memory Clue (KIM) as a Cooperative Learning Strategy to Develop EFL Basic Writing Skills 

amongst Ninth-Grade Students at Unidad Educativa ―Marieta de Veintimilla‖ Academic Period 2014-2015 

Problem Objectives Theoretical frame 

Methodological 

design (Action 

Research) 

Techniques and 

instruments 

General 

How does the key word, 

information, memory clue 

(KIM) as a cooperative 

learning strategy improve 

the EFL basic writing skills 

amongst ninth-grade 

students at Unidad 

Educativa ―Marieta de 

Veintimilla‖ academic 

period 2014-2015? 

General 

To improve the EFL basic 

writing skills through the 

KIM as a cooperative 

learning strategy amongst 

ninth-grade students at 

Unidad Educativa ―Marieta 

de Veintimilla‖ during the 

2014-2015 school year.  

Basic Writing Skills 

 Writing in EFL 

learning 

 Writing skills 

 Writing subskills 

 The stages of the 

learning process of 

EFL writing: 

- Prewriting 

- Drafting 

- Revising  

- Editing  

- Publishing. 

 Writing in the CLT 

Preliminary 

investigation 

 Observing the 

English classes  

 Stating the 

background of 

the problem 

 Describing 

current situation 

 Locating and 

reviewing the 

literature 

 Creating a 

methodological 

framework for 

research  

 Designing an 

intervention 

plan 

 Observation 

Sheet 

(Participant and 

Nonparticipant 

Observation) 

 

 Pre and  Posttest 

 

 Pre and Post   

Questionnaire 
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Specific 

 What theoretical and 

methodological 

references about the Key 

Word, Information, 

Memory Clue (KIM) as a 

cooperative learning 

strategy are adequate for 

improving the EFL basic 

writing skills amongst 

ninth-grade students at 

Unidad Educativa 

―Marieta de Veintimilla‖ 

during the 2014-2015 

school year? 

 What are the issues that 

limit the development of 

the EFL basic writing 

skills amongst ninth-

grade students at Unidad 

Educativa ―Marieta de 

Veintimilla‖ during the 

2014-2015 school year? 

 What are the phases of 

the intervention plan that 

help the current issues to 

achieve a satisfactory 

outcome on developing 

Specific 

 To research the theoretical 

and methodological 

references about the KIM 

as a cooperative learning 

strategy and its application 

on the EFL basic writing 

skills. 

 To diagnose the issues that 

limit the development of 

the EFL basic writing 

skills amongst ninth-grade 

students at Unidad 

Educativa ―Marieta de 

Veintimilla‖ during the 

2014-2015 school year. 

 To design an intervention 

plan based on the KIM as 

a cooperative learning 

strategy in order to 

improve the EFL basic 

writing skills amongst 

ninth-grade students at 

Unidad Educativa 

―Marieta de Veintimilla‖ 

during the 2014-2015 

school year. 

 To apply the most suitable 

The KIM as a 

Cooperative Learning 

Strategy 

 The KIM as a 

current cooperative 

learning strategy. 

 

 Cooperative 

learning descriptors: 

-Individual 
Accountability 
-Social Skills 

-Face to face interaction 

-Positive 

interdependence 

 

 Types of 

cooperative 

learning: 

-Formal Cooperative 

Learning 

-Informal Cooperative 

Learning 

-Cooperative Base 

Groups 

-Integrated use of all 

three types of 

cooperative learning 

Intervention and 

observation 

 Administering 

tests and 

questionnaires 

 Observing and 

monitoring 

students´ 

performance 

according to the 

intervention 

plan 

 

Presentation of 

research findings 

 Reflecting, 

analyzing and 

answering the 

proposed 

inquiries 

 Organizing the 

final report 
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the EFL basic writing 

skills amongst ninth-

grade students at Unidad 

Educativa ―Marieta de 

Veintimilla‖ during the 

2014-2015 school year? 

 Which KIM techniques 

as a cooperative learning 

strategy are implemented 

to improve EFL basic 

writing skills amongst 

ninth-grade students at 

Unidad Educativa 

―Marieta de Veintimilla‖ 

during the 2014-2015 

school year? 

 How does the KIM as a 

cooperative learning 

strategy reduce the 

difficulty to develop the 

EFL basic writing skills 

amongst ninth-grade 

students at Unidad 

Educativa ―Marieta de 

Veintimilla‖ during the 

2014-2015 school year? 

techniques of the KIM as a 

cooperative learning 

strategy in order to 

improve the EFL basic 

writing skills amongst 

ninth-grade students at 

Unidad Educativa 

―Marieta de Veintimilla‖ 

during the 2014-2015 

school year. 

 To reflect upon the 

effectiveness that the KIM 

as a cooperative learning 

strategy had amongst 

ninth-grade students at 

Unidad Educativa 

―Marieta de Veintimilla‖ 

during the 2014-2015 

school year. 

 

 

 Current strategies of 

cooperative learning 

- Foldables  

- Rally Robin 

- KIM  
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GRADING SCALES 

 

100 Above the expected level 

90-99 Between the expected level 

61-89 At the expected level   

50-60 Below the expected level 

40 Under the expected level 

 

National grading scale 

10 Superior 

9-8 Excellent 

7 Average      

6-5 Below average 

 

 

 

 

 

 

Test 

Questionnaire 
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