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b. RESUMEN
El presente trabajo de investigación se centra en el uso de los plegables en el
mejoramiento de las habilidades básicas de escritura con los estudiantes del décimo
año en el Colegio Pío Jaramillo Alvarado. En el desarrollo de este trabajo de
investigación, se utilizaron los métodos descriptivo, analítico / sintético, estadístico
y científico. Pruebas y cuestionarios se utilizaron para medir el progreso de los
estudiantes acerca de las habilidades de escritura básicas y actitudes hacia los
desplegables, al inicio y al final del plan de intervención. Hojas de observación
también se utilizaron en cada clase para observar el crecimiento de los estudiantes.
Los resultados de la prueba final revelaron un progreso significativo acerca de las
habilidades básicas de escritura; los cuestionarios demostraron un cambio notable
de la percepción hacia el uso de desplegables en el desarrollo de las subdestrezas.
Se puede concluir que el cambio en la percepción de los estudiantes fue
significativa, así como también aumentó su rendimiento de habilidades básicas de
escritura. Se recomienda planificar lecciones estructuradas de estrategias de
aprendizaje cooperativo que se centren en el desarrollo de las subdestrezas como:
tema, producción de oraciones, la mecánica, la gramática y el vocabulario.
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ABSTRACT
The present research work was focused on the use of foldables in the improvement
of the basic writing skills with tenth-grade students at Pio Jaramillo Alvarado. In
the development of this research work, the descriptive, analytic/synthetic, statistic
and scientific methods were used. Tests and questionnaires were applied to measure
the students’ progress about basic writing skills and attitudes toward the foldables,
at the beginning and at the end of the intervention plan. Observation sheets were
also used at every class to observe the students’ growth. The results of the post test
revealed a significant progress within the basic writing skills. The answers received
from the questionnaires demonstrated a noticeable change of perception toward the
use of foldables in the development of the sub-skills. It could be concluded that the
change in the students’ perception was significant as well as their performance of
basic writing skill also were increased. A recommendation is to plan a structured
lessons of cooperative learning strategies focusing on the development of the
subskills such as topic, sentence production, mechanics, grammar and vocabulary.
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c. INTRODUCTION
The present research work is focused on foldables as a cooperative learning
strategy to develop basic writing skills in English as a foreign language. These skills
taught in high school have been somewhat limited, students use writing as a way to
learn. Often this means they use writing for learning rather than learning to write,
which often includes the production of various subskills and at some stages with a
final product. The ability to write in a foreign language is one of the most difficult
skills to develop, and one of the least often taught, at least in secondary schools.
Therefore, the Ecuadorian Government has implemented the National Curriculum
Guidelines in which students are expected to develop both perceptive and
productive skills (listening, speaking, reading, and writing).
The reason for this research was to collect, analyze the data collection and
determine the issues which limit the development of basic writing skills, and to
apply an intervention plan in the institution in order to contribute with new
techniques of cooperative learning with a view to improving basic writing skills
amongst tenth grade students, enabling them to improve their performance in
English as the need for good communication in English.
The main goal of this research work was to improve basic writing skills in
English as a Foreign Language through the use of foldables as a cooperative
learning strategy. To attain this goal the researcher investigated the theorerical and
methodological references concerning the writing skills and the foldables. Then,
the researcher identified the negative issues that limited the development of basic
writing skill and designed an intervention plan based on cooperative learning
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strategy to improve it. The researcher then applied the foldables strategy in the
development of classroom activities in order to address the limitations in this skill
and note the effectiveness that foldables as a cooperative learning strategy had in
writing skills.
An Action Research design that assisted the researcher, in conducting this
investigation, in order to find an immediate solution to the issue of writing skills,
where the students have experienced some problems in writing in English due to
their lack of knowledge about writing subskills to produce simple paragraphs.
The methods used to carry out this research work, were: the analytical-synthetic
method which was used to analyze all the information discovered through of the
observation sheet, questionnaries and the pre and post test, and then to make the
interpretation and analysis of the data in order to draw up the conclusions. The
descriptive method was used to describe the different stages of the study and the
kind of resources used by the researcher and to explain and analyze the object of
the investigation. The Scientific method was used to facilite the study of the
foldables as a cooperative learning strategy in order to improve the basic writing
skills in English as a Foreign Language. And the statistic method was used to collect
and analyze all the answers represented in tables and figures to indicate the
percentages and results obtained in the questionnaires and tests given to students.
This study work investigated the dependent variable writing skill, and the
independent variable foldables as a cooperative learning stratey. It investigated the
role of cooperative learning in the English language classroom with a view to
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helping tenth year students improve their performance in writing skill which was
an issue observed at Pio Jaramillo Alvarado High School.
In this action research design the researcher used human and technical resources,
the methods which were applied were: the analytical/synthetic method, scientific,
descriptive and statistic method; the instruments that helped to achieve the
objectives were the questionnaire, the test, and the observation sheet; the research
work was carried out at Pio Jaramillo Alvarado High school, which is a public
institution, it is located in Loja; the participants of this research were 20 students of
the tenth grade, group "B" afternoon section at "Pio Jaramillo Alvarado" High
School. They attended to five periods of English classes per week; each class lasted
approximately 35 minutes. Their English level of proficiency according to the
Common European Framework was A2.1, however, the researcher observed in the
non-participant observation that this level was not achieved by the participants.
Finally, the main results of this research were that: tenth grade students´
performance of basic writing skills improved from 3.09 to 8.38 in the subskills of
topic, sentence production, grammar, mechanics and vocabulary which is a high
score and their attitude toward the foldables cooperative learning also increased.
Most of the principles of cooperative learning increased in the post questionnaire
after the intervention phase. These findings are emphasyzed in the discussions
which helped the researcher to draw the conclussions and recommendations.
This research work contains four parts distributed in the following way:
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The first part refers to the Review of Literature that includes all the theoretical
frame references which includes the dependent and the independent variables which
helped the researcher to understand better the importance of developing this sudy.
The second part includes the methodology used in this research work. It
includes: methods, techniques and the instruments and the detailed population to
which the researcher applied this study.
The third part contains the results with the respective tables and figures, which
represents the obtained data; it also has the corresponding analysis of the pre and
post test results of the performace of basic writing skills of tenth year, of each
question related to each principle of cooperative learning, and the pre and post test
means summary.
The fourth part refers to the conclusions that the researcher drew after carried out
the respective analysis and interpretation of results which helps to generate the
recommendations for the researched institution.
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d. REVIEW OF LITERATURE
The present research work investigates the role of foldables as a cooperative
learning in the English language classroom to help tenth grade students to improve
their performance in basic writing skill which was an issue observed at Pio Jaramillo
Alvarado High school.
Basic writing skills
Teaching basic writing skills provides teachers with instructional strategies for
the development of written language. It offers specific techniques to add structure,
coherence, and clarity to students’ expository and narrative writing. The activities
can be adapted for a wide range of abilities (Hochman, 2012).
There are four features for strong writing, students must learn them to write well,
as these are the main criteria on which student’s writing is assessed.


Focus: refers to the ability to address the topic throughout the essay.



Organization: refers to the presentation of information in logical order with
an appropriate introduction and conclusion.



Support: refers to the information which helps to express the main idea or
ideas. Under support we can find other elements such as: word choice,
elaboration, extensions, details and description.



Conventions of print: refers to all the rules of punctuation, grammar, and
paragraphing, that make the writing completely clear to the reader (Rose,
2001).

Writing is one of the four language skills, which consists of: reading and
writing, listening, and speaking. Listening and reading are receptive skills while
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writing and speaking are productive skills. This means they involve producing
language rather that receiving it. Writing skills is one of the most important
components for the English as a second language learner to succed in academic and
social settings (Alhosani, 2008), because writing is a productive, creative and
recursive skill which involves a complex relation among the writer, reader, reality
and text (Pakdel & Khodareza, 2012). Writing is at the very heart of the academic
life. Good writing makes good students (Essex University, 2008). Writing involves
communicating a message by making signs on a page, the writer has to be able to
form letters and words, to join these together to make sentences or a set of sentences
that link together and to communicate a message; the writer usually, but not always,
needs to have someone to communicate with (Brown H. D., 2007).
Writing is a complex process which allows writers to explore thoughts and ideas,
and make them visible and concrete. Thinking is the foundation of writing and,
because thinking is central to learning, students who are able to make their thought
processes concrete through writing enhance their learning capabilities (Pakdel &
Khodareza, 2012).
Writing is acquired only through practice. It is like a sport, it is an activity that
can be improved through practice (Andrews, 1999), and through “the exposure to
written texts in a natural process of communication rather than grammatical and
rhetorical rules on writing” (Leki, 1992). Therefore, EFL learners do not need more
work with language but rather with writing, conventionally writing is mainly
regulated to a homework activity. This needs to change. The Teacher should
provide many opportunities to pratice writing in the classroom because the more
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opportunities students have to practice writing, the better writers they become. The
goal should not be to “fit in” an adequate amount of writing instruction and practice;
instead it should be to maximize the number of opportunities for students to practice
and improve their writing skills (Barber, William, Nathanial, & Deanna, 2006).
Writing subskills
Writing skill involves using writing subskills which are related to accuracy
(using the correct form of language) and spelling correctly, forming letters
correctly, joining letters together correctly, writing legibly, punctuating correctly,
using correct layouts, choosing the right vocabulary, using grammar correctly,
joining sentences correctly and using paragraphs correctly. The writing sub skills
related to communicating our ideas include using appropriate style and register,
organizing ideas in a helpful way, using the features typical of the text type we are
writing, joining our words and sentences clearly and using appropriate functions to
express our meaning, complaining, requesting, thinking, summarizing, expressing
main points or ideas, and concluding (Spratt, Pulverness, & Williams, 2001). These
writing subskills are well detailed bellow:
Sentence Production: It is a sequence of words, starting with a capital letter and
ending with a full stop (Fabb, 2005). Every sentence must have at least a subject
and a predicate. The subject is the focus of the sentence; it is the who or the what
the sentence is about. The predicate describes the subject; it explains what the
subject is or what the subject is doing (LearningExpress, 2006).
Spelling: Spelling knowledge applies not only to the ability to encode words
during writing; importantly, it also underlies individuals’ ability to decode words
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during the process of reading (Templeton, 2003). Students’ spelling knowledge is,
therefore, a powerful foundation for their reading and their vocabulary development
(Pikulski, 2003).
Punctuation: Can be defined as the range of non-lexical ortography. This
definition includes a very wide range of phenomena, from the sublexical (hyphens,
apostrophes) through to the inter-lexical punctuation mars to stylistic devices such
as underlining and italicising, and structural devices such as paragraphing and
bullet-point itemization (Patt, 2013). Angelino (2002) states that puctuation is a
system of small symbols that help readers to find sense in any writing being one of
the several tools that allowes readers to convey a message, control the pace, rythm
and volumen of the words.
Grammar: It is how we organise words in phrases and sentences and how we
change the form of words to give meaning to what we say or write. An English
sentence uses two areas of grammar: the order of words (syntax) and how individual
words are structured or made (morphology) (Albery, 2012).
Vocabulary: Many have defined lexical knowledge as “the number of words in
the mental lexicon” (Albrechtsen, Haastrup & Henriksen, 2008, p. 26). Vocabulary
is also believed to have two primary dimensions: depth and breadth. “Breadth of
vocabulary knowledge refers to the size of vocabulary or the number of words the
meaning of which one has at least some superficial knowledge” (Quian, 2002, p.
515). The size of lexis needed for various types of language use varies according to
the task. Vocabulary is defined as the words we teach in the foreign language which
the teacher first needs to introduce and explain to students (Auflage, 2008).
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Microskills for writing
Brown (2007) classifies micro skills of written production in the following way.
Mastering each of these micro skills, students are supposed to:


Produce graphemes (A letter of the alphabet, a mark of punctuation, or any
other individual symbol in a writing system) and orthographic patterns of
English.



Produce writing at an efficient rate of speed to suit the purpose.



Produce an acceptable core of words and use appropriate word order pattern.



Use acceptable grammatical system (tense, agreement, and pluralization),
patterns, and rules.



Express a particular meaning in different grammatical forms (Brown H. D.,
2007).

The paragraph
Paragraphs are a form of written communication which contains at least five
sentences. The sentences in the paragraph develop a single main idea. If one´s
paragraph does this, it means that it has cohesion. In addition, each sentence in a
paragraph must be link one to another by using special words called transitional
words. If the paragraph contains these links, it is said to have coherence (AcottSmith & Curtis, 1999).
The Introduction: In the introduction the author states the main idea. It is also
called the topic sentence (topic as a subskill in a paragraph refers to the ideas state
by the author are focused on one single topic) (Acott-Smith & Curtis, 1999).
The Body: This is the part of the paragraph which develops and supports the main
ideas presented in the introduction. They need solid proof and convincing reasons.
12

The body presents supporting details for the writer’s opinion (Acott-Smith &
Curtis, 1999).
Conclusion: The closing sentence can have three purposes. First, it can
summarize the one main idea. Second, it can give final thoughts or opinions about
the topic. Finally, it can serve as a transition to the next paragraph’s main idea (Dye,
2012).
Writing provides a space to develop redundant communication, many teachers
have used cooperative learning strategies to create a good environment and
facilitate the learning experiences among students.
Some writing task include copying, filling in data, arranging words into
sentences and sentences into paragraphs .These tasks can improve grammar and
organization skills, but they can contribute to develop a writing attitude needed for
improving of the language in the written mode of expression.
These writing tasks can be developed arranging students into groups to
accomplish an academic goal using cooperative learning strategies. In English
classroom teachers are responsible for developing appropriate instructional
strategies such as cooperative learning which helps students to improve their
performance in writing skill.
Foldables as a cooperative learning strategy
One of the best strategies of cooperative learning to develop basic writing skills
are foldables which provides students with an engaging way to begin writing. This
research has adopted foldables as a cooperative learning strategy to improve basic
writing skills in tenth grade students.
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A Foldable is a 3-D, student-made, interactive graphic organizer based upon a
skill. Making a foldable gives students a fast, kinesthetic activity that helps them
organize and retain information (Zike, Foldables, 2000). Foldables are multidimensional graphic organizers that can be used for skills reinforcement, practice,
and information organizing (Zike, 2008). Foldables provide many advantages such
as:


Present content and skills in a clear, visual, kinesthetic format



Incorporate the use of such skills as comparing and contrasting, recognizing
cause and effect, and finding similarities and differences



Assess student progress and learning levels



Immerse students in new and previously learned vocabulary and reading
skills



Teach students unique ways to make study guides and practice materials



Provide students with a sense of ownership in their learning. (Zike, 2008)



Fun & motivating, hands-on approach



As a study guide



Note taking to help organize information



Reach all learners



Students retain information



Replace the use of worksheets/reduce copy counts



Improve student note-taking skills (Zike, Foldables Basic, 2014).
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There are some steps for introducing foldables in the classroom, students are
quick to master the folds needed for constructing foldables, but it is wise to
introduce one at a time.
Creating the Foldable
Gather and distribute the necessary materials to students. Show students samples
of each completed foldable and state a common purpose for each type. Model each
step of the construction for each foldable, using clear terminology.” Encourage
students to help one another and talk through the instructions. After the foldable is
constructed, ask students to put away their supplies.
Using a foldable with a Lesson
The teacher now models the use of a foldable with a specific task. Once the
assignment has been introduced, students should have a chance to look over the
sample foldables, talk about their purposes, and select the foldable they want to use
in organizing their information. The more involved students are in thinking about
their purpose and planning how they will achieve it, the more benefits they will
obtain from their work with Foldables (Fisher, Zike, & Frey, 2007).
Foldables as a strategy allows teacher to provide students with structured
opportunities for practicing language through listening, speaking, reading and
writing. Students first create their foldables, then record their learning in a more
interesting and engaging manner in this way students don´t even feel like they are
writing. (Kopp, 2010). To apply foldables as a strategy we must follow this process.
Activation: Students´ predictions play an important role in helping them make
connections between the new content and their background knowledge. For
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students to become actively involved in these ways, they need to be excited about
what they are going to learn (Herrera, Kavimandan, & Holmes, 2011).
Connection: After agreeing as a class on the meaning of words, students
individually write the definitions into their foldables. Students also add a sentence
or their own definition that will help them remember the meaning of words
(Herrera, Perez, Kavimandan, & Wessels, 2013).
Affirming: At the end of the lesson students use the information from the
foldable to write a summary or sentences of what they have already learned.
Students are encouraged to use specific vocabulary words form the foldable in their
summaries (Herrera, Perez, Kavimandan, & Wessels, 2013).
Students should also be encouraged to collaborate on the creation of the
Foldables and to work in pairs or small groups, as appropriate, as they pursue the
assignment. The communication and interactions involved can be as enriching to
students’ literacy and language learning as the achievement of the specific lesson
goals.
Foldables are one of many strategies that can be used to integrate reading,
writing, thinking, organizing data, researching, and other communication skills into
an interdisciplinary English as a second language curriculum. It is also considered
as a technique of cooperative learning.
Types of foldables
There are many types of foldables more than 100 types to apply in classroom
such as: Hamburger, two door books, three-door books, matchbook, hotdog, trifold
book, tables and charts, shutter, accordion, Layered Look Books, etc.
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Accordion book




Cut paper strips to the size you
want your book to be.
Fold the paper back and forth like
a fan.
Glue paper strips together to
make longer books.

Envelope Fold








Fold a sheet of colored paper on
the diagonal. Cut off the excess
to form a square.
Open the paper & refold it on the
other diagonal, forming an 'X'
fold pattern.
Open the paper & fold the
corners toward the center point
of the "X" forming a small
square.
Trace this inside square on
another sheet of paper; cut &
glue it to the inside of the
envelope.

Flap Book-Large Vocabulary Book



Fold a piece of paper in half (hot
dog fold).
Unfold paper and cut as many
flaps as you need from the
bottom edge to the folded edge.
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Layered Look Book


Layer sheets of paper
 Fold the bottom of the stack of
layered paper up & align the
edges so that all of the layers
(tabs) are the same distance
apart.
 Glue or staple together along the
folds.
Matchbook Foldable




Fold a sheet of paper in half
(hamburger) BUT fold it so that
one side is a little longer than the
other side.
Fold the 'tab' over the short side,
making a little lip or flap.

Pocket Book


Fold a sheet of paper in half
(hamburger).
 Open & fold one of the long sides
up 2" forming a pocket.
 Refold along the original fold so
that the pockets are inside.
 Glue on a construction paper
cover.
Pyramids






Fold an 8 1/2" x 11" sheet of
paper on the diagonal. Cut off the
excess to form a square.
Open the paper & refold it on the
other diagonal, forming an 'X'
fold pattern.
Cut up one of the folds to the
center of the 'X' and stop to form
2 triangular shaped flaps.
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Glue one flap under the other flap
to form a pyramid.

Tri-fold


Fold a piece of paper into thirds
vertically (hotdog fold).

Source: Zike, Big Book of Books and Activities, 1992

To develop foldables as a cooperative learning strategy students need to be
supplied with some kind of material depending on the typpe of foldable such as
papers or cards, stapler, scissors, markers, colered pencils, pens, pencils, and
sometimes glue.
All of the cooperative learning strategies including foldables are very carefully
designed and structured to implement four basic principles of cooperative learning,
PIES (Kagan, 1994).
Positive Interdependence exists when students perceive that they are linked to
other members in the group in such a way that they cannot succeed unless they all
do and they must coordinate their efforts with each other in order to complete the
task (Gillies & Boyle, 2011).
Individual Accountability the purpose of cooperative learning is to make each
member a stronger individual and the performance of each student is assessed and
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the results are given back to the group and to the individual (Pedersen & Digby,
2014).
Equal Participation may be created by using turn allocation or division of
labor. Turn allocation establishes a norm or expectation of participation—all
students are given an opportunity to participate and are expected to contribute
during their turn (Charles & Center, 2012).
Simultaneous Interaction the learning together model calls for "Face-to-Face"
interaction whereas Kagan defines simultaneous interaction as the percentage of
learners engaged at any one moment (Kagan, Kagan´s articles, 2011).
According to Johnson & Johnson, (1999) they define the principles of
cooperative learning as following:
Positive Interdependence students perceive that they need each other in order
to complete the group's task ("sink or swim together"). That is how cooperation
occurs only when students perceive that the success of one depends on the success
of the other.
Face-to-Face Promotive Interaction students promote each other's learning by
helping, sharing, and encouraging efforts to learn. Students explain, discuss, and
teach what they know to classmates.
Individual Accountability the purpose of cooperative learning groups is to
make each member a stronger individual. It occurs when the performance of each
individual student is assessed, and the results are given back to the groups.
Interpersonal and Small Group Skills students must be taught the social skills
and be motivated to use them. Teachers teach these skills as purposefully and
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precisely as academic skills. Collaborative skills include leadership, decisionmaking, trust-building, communication, and conflict-management skills (Johnson,
Johnson, & Holubec, 1993).
Group Processing groups need specific time to discuss how well they are
achieving their goals and maintaining effective working relationships among
members. Teachers also monitor the groups and give feedback on how well the
groups are working together.
Working in groups or in pairs students are motivated to use social skills in that
way they interact with each other as teammates, usually an explicit instruction in
social skills is needed to ensure successful interaction (Richards & Rodgers, 2001).
Foldables are a type of graphic organizer that students manipulate with their
hands and minds. They are multidimensionaland often colorful. Students cut, fold,
and glue as they transform information and learn (Fisher, Zike, & Frey, 2007).
Use foldables to teach students to write general information—titles, vocabulary
words, concepts, questions, main ideas, and properties or theorems—on the front
tabs of their Foldables. General information is viewed every time a student looks at
a Foldable. Foldables help students focus on and remember key points without
being distracted by other print (Zike, 2010).
For example for working with a Layered Look Book foldable to introduce a
conversation. First, students individually have to take notes of the new phrases
using a layered look book foldable. Then, students have to write a possible
definition, first individually and then they have to share their information in groups,
while they are working in groups, teacher can provide the correct definition. Finally,
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students write a simple sentence for each new phrase using the information from
the foldable.
From the researcher´s point of view, foldables as a based-learning strategy
promote cooperative learning because students work together to achieve the same
goal in an interacting and engaging way. By involving English foreign language
students in cooperative learning activities they are more likely to interact, share and
become active learners in the classroom.
One of the more engaging and successful activities to work in the English
classroom is the foldable strategy. Foldables provide an opportunity to interact with
classmates. It is a great tool for acquiring new vocabulary, helping with new
definition, and learning gramar rules and improving basic writing skills.
By using foldables as a cooperative learning strategy teachers bring enthusiasm
and varied teaching techniques to the classroom, addressing individual student
needs and ensuring a learning opportunity for each student providing more
opportunities for students to acquire a proficiency level of writing performance as
knowledge in English as a foreign language which was an issue observed at Pio
Jaramillo Alvarado Highschool.
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e. MATERIALS AND METHODS
Materials
The materials used in this researcher work included human resources, the
researcher and, the students of the tenth-year of Basic Education group “B” at Pio
Jaramillo Alvarado. The researcher used some technical materials such as a
computer used to store the information; the internet connection as a source to
acquire the information; a flash drive that was used to store all the nformation
needed for this research work. Other materials used in this study work were books
used to find primary information; a dictionay which was an essential guide to
conduct the intervention plan; copies that were used for the implementation of the
intervention plan. And, some extra materials such as: worksheets, cards, markets,
flashcards, and charts.
Design of the Research
Action research design in education involves finding out immediate solutions in
the teaching-learning environments. According to Burns (2010) the main aim of
action research is to identify a problematic situation that the researcher considers
worth looking into more deeply and systematically.
Action Research assists the teacher candidate, who is the researcher conducting
this investigation, to find immediate solution to the issue of writing skills in which
the students have showed some problems in writing as a foreign language due to
the lack of implementation of cooperative learning strategies such as the use of
foldables. Action research helps teachers and other educators to become more
effective professionals.
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This research was implemented by individual teacher research which usually
focuses on changes in a single classroom. A teacher defines an area or problem of
interest in classroom management, instructional strategies or materials, or students'
cognitive or social behavior. The teacher then seeks solutions to the problem.
Students may or may not be directly involved in helping to generate alternatives
and determining effects. Individual action research involves working independently
on a project, such as an elementary school teacher conducting her own, in-class
research project with her students.
This action research has the aim of improving the basic writing skills through
the application of cooperative learning strategies such as foldables. Action Research
allows the teacher candidate become a participant

to study aspects in the

problematic situation, analyze and reflect on the results that were derived from the
application of foldables as a cooperative learning strategy to improve the basic
writing skills in the English Foreign Language amongst tenth grade students at Pio
Jaramillo Alvarado High school during academic period 2014-2015.
Methods
In this research work the researcher used different methods which helped to
undertake this project. The following general methods were applied throughout the
action research:
The analytic/ synthetic method helped the researcher to analyze all the
information gathered through the application of the observation sheet,
questionnaires and the pre and posttest, and then to evaluate the interpretation and
logical analysis of the data and to draw up the conclusions.
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The statistic method through which the researcher collected and analyzed all the
answers which were represented in tables to indicate the results obtained in the
questionnaires, and tests given to students in order to make a quantitative and
qualitative analysis and interpretation according to the theoretical reference and
draw up the respective conclusions.
The Scientific method which facilitated the study of the foldable as a cooperative

learning strategy to improve the basic writing skills in English as Foreign Language.
It helped the researcher to develop the phases in the observation before and during
the intervention. This method also assisted during the prediction of the possible
solution; it assisted with gathering data to make relevant predictions and the
analysis of it.
The Descriptive method which enable to describe the different stages of the
study and the type of resources utilized by the researcher. It served to explain and
analyze the object of the investigation.
Techniques and instruments
Since this work was an action research, elements of both quantitative and
qualitative research were selected for data collection. Quantitative research
considers variables and statistics whereas qualitative research considers an
understanding of words and action. Qualitative and quantitative instruments are
self-developed by the researcher taking into account the principles of question
construction. The researcher gathered the necessary information from paper and
pencil methods (tests) which were quantitative and qualitative data instruments
came from questionnaires and observations sheets.
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Tests: The test allowed students to perform cognitive tasks in relation to the
basic writing skills. Therefore, tests yielded a numerical score by which the
researcher calculated the mean to compare the pre and post test result.
Pretest- Posttest were given at the beginning and at the end of the intervention
plan; at the beginning it was given to measure the performance of writing skills that
students had; and, at the end it was to measure the performance of the writing skills
achieved by the students after the intervention plan designed in this research project
with the activities applied by foldables the cooperative learning strategies in order
to make a pretest-posttest comparison of the cognitive dimension of the
performance of basic writing skills of the participants (tenth-grade students at Pio
Jaramillo Alvarado High school) being treated.
Questionnaires were given to the participants to answer questions related to
their attitudes and feelings toward the foldables as a cooperative learning strategy.
A pre and post questionnaire were given to make a comparison between the results.
Furthermore, the data collected by the questionnaires supported the test results.
Observation let the researcher to know the facts in a participative and
nonparticipative way. The observation was developed through an observation sheet.
The observation was undertaken during a normal class of tenth-grade students at
Pio Jaramillo Alvarado during their English classes. There were two types of
observation as detailed below.
Nonparticipant observation in nonparticipant observation, the researcher was
not involved in the situation being observed. The researcher observed and recorded
behaviors but did not interact or participated in the setting under study. The
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objective of this nonparticipant observation was to identify the issue for this action
research project which was supported through the participant observation (Gay,
Mills, Airasian, 2012).
Participant observation in participant observation, the researcher became a part
and a participant in the situation being observed. The researcher participated
deliberately in the problematic situation by means of the foldables as a cooperative
learning strategy in order to improve the basic writing skills amongst the tenthgrade students at Pio Jaramillo Alavardo High school during the academic period
2014-2015.
Observation sheet whether in the participant and nonparticipant observation, the
researcher needed an observation sheet to record the participants´ behaviors shown
on both variables: performance of the basic writing skills and the attitudes and
feelings toward the foldables as a cooperative-based strategy. This observation
sheet

was

a

self-developed

instrument

that

describes

accurately and

comprehensively all the relevant aspects of the situation. Therefore, it contained the
descriptors of the variables of the action research; the issue under treatment (basic
writing skills), and the treatment itself (the use of foldables as a cooperative learning
strategy).
Population
The participants of this research were 20 students of the tenth grade, group "B"
afternoon section at "Pio Jaramillo Alvarado" High School, 15 girls and 5 boys
between the ages of 14 to 16 years old. They attended to five periods of English
classes per week; each class lasted appproximately 35 minutes. Their English level
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of proficiency according to the Common European Framework was A2.1, but the
researcher observed in the non-participant observation that this level was not
achieved by the participants.
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f. RESULTS
This section presents the five objectives of this research work. The objectives 1
and 3 are explained in words how they were fulfilled, while the data were analyzed
in accordance with the objectives 2, 4 and 5 as they supported and reflected
emphatically the investigation. Moreover, the data received from research-made
questionnaires and tests are presented in tables and figures. An analysis is given
after each table and figure. Since this study is an action-research design there are
two types of data collection sources: pre test and post test measured the cognitive
dimension concerning the performance of basic writing skills consisting of the
following subskills: topic, sentences production, mechanics, grammar and
vocabulary; a pre and post questionnaire to measure students´ behaviour and the
attitudes toward the foldables as a cooperative-based strategy. However, both data
sources were simultaneously collected in order to relate results throughout the
statistical method to understand the influence of foldables as a cooperative based
strategy on the development and improvement of basic writing skills in tenth year
students.
The data were supported by related results obtained throughout the statistical
method which includes the mean and percentages calculation of the total scores.
Objective 1: To research the theoretical and methodological references about
the use of foldables as a cooperative learning strategy and its application on
the English Foreign Language basic writing skills.
The theoretical and methodological references concerning the use of foldables
as a cooperative learning strategy are detailed in the literature review section, which
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explains both variables, the dependent variable foldables as a cooperative learning
strategy and the independent variable basic writing skills, those which were
researched based on primary sources.
Objective 3: To design an intervention plan based on the use of foldables as a
cooperative learning strategy in order to improve the English Foreign
Language basic writing skills amongst tenth-grade students at Pio Jaramillo
Alavarado High School during the academic period 2014-2015.
The intervention plan was developed in eight macro plans and twenty four lesson
plans using foldables as a cooperative learning strategy, questionnaires and tests
were given at the beginning and at the end of the intervention to determine students´
attitudes and behaviors toward the foldables and to measure their performances of
basic writing skills both before and after the intervention phase respectively and
during the application of the intervention plan the researcher used observation
sheets for each class to record the students´ growth (See annex pag. 99-129).
Objective 2: To diagnose the issues that limit the development of the English
Foreign Language basic writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High School during the academic period 2014-2015.
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Table 1
a) Pre test Results on the Performance of Tenth-Year Basic Writing Skills
Students´
Code

T

SP

M

G

V

TOTAL 10

2/2

3/3

1/1

1/1

3/3

PJA10B01

1.50

0.75

0.25

0,25

1.50

4,25

PJA10B02

0.50

0.75

0.25

0,25

0.75

2.50

PJA10B03

0.50

0.75

0.25

0,25

0.75

2.50

PJA10B04

0.50

0.75

0.25

0,25

0.75

2.50

PJA10B05

0.50

0.75

0.25

0,25

0.75

2.50

PJA10B06

1.50

0.75

0.50

0,50

0.75

4.00

PJA10B07

0.50

0.75

0.25

0,25

0.75

2.50

PJA10B08

1.50

0.75

0.50

0,75

0.75

4.25

PJA10B09

1.50

0.75

0.50

0,50

0.75

4.00

PJA10B10

0.50

0.75

0.50

0,25

0.75

2.75

PJA10B11

0.50

0.75

0.50

0,25

0.75

2.75

PJA10B12

1.00

0.75

0.25

0,25

0.75

3.00

PJA10B13

0.50

0.75

0.25

0,50

0.75

2.75

PJA10B14

0.50

0.75

0.25

0,25

0.75

2.50

PJA10B15

0.50

0.75

0.25

0,25

0.75

2.50

PJA10B16

0.50

0.75

0.25

0,25

1.50

3.25

PJA10B17

2.00

0.75

0.50

0,50

1.50

5.25

PJA10B18

0.50

0.75

0.25

0,25

0.75

2.50

PJA10B19

0.50

0.75

0.50

0,50

0.75

3.00

PJA10B20

0.50

0.75

0.25

0,25

0.75

2.50

Mean

0.80

0.75

0.34

0,34

0.86

3.09

Note: writing subskills: T= Topic, SP= Sentence Production, M= Mechanics, G= Grammar, V= Vocabulary, PJA10B01
“Pio Jaramillo Alvarado” High school student 01.
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b) Analysis and interpretation
A pre test was administered to measure tenth year students´ previous knowledge
of basic writing skills. As table 1 shows, topic as a subskill achieved the highest
score mean (0.80/2); and the lowest was 0.75/3 for the subskill of sentence
production. The total score mean students´ performance with basic writing skills
was 3, 09 out of 10, which is below the expected level (see grading scale p. 148).
Therefore, it could be seen that there was a limitation for tenth-grade students to
produce basic writing skills related to a brief paragraph focused on a single topic,
the production of correct sentences, appropriate use of mechanics such as
punctuation and spelling, and the proper use of grammar and the right vocabulary.
Many students´ ideas were not related to the topic, the sentences were isolated and
their structures were not correct and there were a lot of errors in agreement, tense
and type. Students were not able to produce a single paragraph related to the topic.
Additionally, the mean 3.09 for basic writing skills represented an issue in tenth
year students concerned for the researcher to conduct this action research as
individual teacher research in a single classroom in which all tenth year students
were involved.
Topic as a subskill in a paragraph refers to the ideas stated by the author focused
on one single topic. The sentences in the paragraph develop a single main idea. In
addition, each sentence in a paragraph must be linked one to another by using
special words called transitional words (Acott-Smith & Curtis, 1999).
Sentence production refers to the sequence of words, begining with a capital
letter and ending with a full stop (Fabb, 2005). Every sentence must have at least
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a subject and a predicate. The subject is the focus of the sentence; it is the who or
the what the sentence is about. The predicate describes the subject; it explains what
the subject is or what the subject is doing (LearningExpress, 2006).
Objective 4. To apply the most suitable techniques of the use of foldables as a
cooperative learning strategy in order to improve the English Foreign
Language basic writing skills amongst tenth-grade students at Pio Jaramillo
Alvarado High School during the academic period 2014-2015.
Pre and post Questionnaire results. The questions were directly addressed to the
principles of the cooperative learning strategy.
Table 2
Question 1. How the classroom activities in the English class are developed?
a. Students´ Agreement in the Classroom Activities (Practice of Social Skills in
the classroom)
Pre Questionnaire

Post Questionnaire

f

%

f

%

Groups

2

10

10

50

Pairs

11

55

10

50

As a whole class

1

5

0

0

Individually

6

30

0

0
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b. Figure 2
Social Skills
60
50
40
30

Pre Questionnaire %

20

Post Questionnaire %

10
0

Groups

Pairs

As a whole class

Individually

c. Analysis and interpretation
Table 2 shows tenth year students responses to a pre and a post questionnaire.
The results obtained from the pre questionaire indicated that only 10% of students
agreed that the classroom activities in the English class always were developed in
group. It indicates a low level of cooperative learning practice (see grading scale p.
147). Additionally, 55% of students responded that the classroom activities were
developed in pairs which indicates a moderate level of practice of cooperative
learning. However, the researcher designed an eight-week intervention plan through
cooperative-based lesson plans in which the classroom activities were developed in
groups. In contrast, once finished the intervention plan period, the researcher
administered a post questionnaire and the indicator of group work increased from
10% to 50%, while the indicator of pair work decreased from 55 % to 50% which
was an indication that the social skills in the group work were improved. These
percentages indicate a moderate level of cooperative learning practice. In
consequence, the techniques for working cooperatively with the foldables strategy
helped students to develop their writing skills and comunication skills to become
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more successful in the given tasks and to increase their classroom achievement in
the English classes.
Working in groups or in pairs students are motivated to use social skills in that
way they interact with each other as teammates, usually an explicit instruction in
social skills is needed to ensure successful interaction (Richards & Rodgers, 2001).
Table 3
Question 2. The group or pair activities in the English class are developed in a
positive and respectful environment?
a. Students attitudes in the teamwork (Positive Interdependence as a
Cooperative Learning Principle)
Pre Questionnaire

Post Questionnaire

f

%

f

%

Always

15

75

20

100

Frequently

4

20

0

0

Sometimes

1

05

0

0

Rarely

0

0

0

0

b. Figure 3
Positive Interdependence
120

100

100
80

75

Pre Questionnaire %

60
40

Post Questionnaire %

20

20

0

5

0

0

0

0
Always

Frequently

Sometimes

35

Rarely

c. Analysis and interpretation
As can be seen in table 3, the frequency of positive interdependence put into
practice. The results obtained from the pre questionaire showed that only 75% of
students said that they always worked in groups or pairs in a positive and respectful
enviroment. Which is an expected level of cooperative learning practice. Following
the intervention plan, the researcher implemented cooperative-based lesson plans
in which students were encouraged and motivated to work in a respectful
environment to complete all the activities. In contrast, following the intervention
plan, the researcher administered a post questionnaire and the same indicator
increased from 75% to 100%, which indicated that they showed good attitudes in
the development of the group or pair work. This percentage indicates a high level
of cooperative learning practice. Moreover, the foldables strategy required that
students depend on one another to success. As a result, their attitudes created a good
environment to learn and to develop the subskills of writing.
Working in a positive and respectful environment students perceive that they are
linked to other members in the group in such a way that they cannot succeed unless
they all do and they must coordinate their efforts with each other in order to
complete the task (Gillies & Boyle, 2011).
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Table 4
Question 3. In the group activities in the English class all the members contribute
to develop the teamwork?
a. Frequency of Students´ Individual Contribution in the teamwork (Individual
Accountability as a Cooperative Learning Principle)
Pre Questionnaire

Post Questionnaire

f

%

f

%

Always

10

50

15

75

Frequently

4

20

5

25

Sometimes

2

10

0

0

Rarely

4

20

0

0

b. Figure 4
Individual Accountability
80
70
60
50
40
30
20
10
0

75

50

Pre Questionnaire %
20

25

Post Questionnaire %

20
10
0

Always

Frequently

0

Sometimes

Rarely

c. Analysis and interpretation
Table 4 illustrates tenth year students´ answers to the pre and a post
questionnairies. The results obtained from the pre questionaire showed that 50% of
students answered that in the group activities in the English class all the members
always contribute to develop the teamwork. It indicates a moderate level of
cooperative learning practice. During the intervention the researcher implemented
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cooperative-based activities in which students were assigned different roles to
contribute in the teamwork. In contrast, once finished the intervention-plan period,
the researcher administered the post questionnaire and the same indicator of the pre
questionnaire increased from 50% to 75%, which was an indication that each
student was a strong individual who contributed in the development of tasks. This
percentage indicates an expected level of cooperative learning practice. In
consequence, the techniques of foldables strategy helped students to become
responsible in the development of the different tasks to accomplish a better outcome
in their learning.
The purpose of cooperative learning is to make each member a stronger
individual and the performance of each student is assessed and the results are given
back to the group and to the individual. The group needs to know who needs more
assistance, support and encouragement to accomplish an assignment (Pedersen &
Digby, 2014).
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Table 5
Question 4. When you work in group or in pairs in the English class the participation
is equitable?
a. Frequency of Students´ Participation in the Teamwork (Equal Participation
as a Cooperative Learning Principle)
Pre Questionnaire

Post Questionnaire

f

%

f

%

Always

10

50

15

75

Frequently

2

10

5

25

Sometimes

4

20

0

0

Rarely

4

20

0

0

b. Figure 5
Equal Participation
80
70
60
50
40
30
20
10
0

75

50

Pre Questionnaire %
25

20

Post Questionnaire %

20

10
0

Always

Frequently

0

Sometimes

Rarely

c. Analysis and interpretation
Table 5 presents the pre and post questionnairies answers. The results obtained
from the pre questionaire indicated that 50% of students answered that in the group
activities all the members always participate in their turns in the teamwork in the
English class. It indicates a moderate level of cooperative learning practice. In
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contrast, once finished the intervention-plan period, the researcher administered a
post questionnaire and the same indicator of the pre questionnaire increased from
50% to 75%, which was an indication that their participation was equal. This
percentage indicates an expected level of cooperative learning practice. In
consequence, the techniques for working cooperatively with the foldables strategy
helped students to enjoy participating in an engaging and exciting learning
experience and as a result their writing skills were improved.
Equal participation may be created by using turn allocation or division of labor.
Turn allocation establishes a norm or expectation of participation—all students are
given an opportunity to participate and are expected to contribute during their turn.
Division of labor makes each student responsible for part of the task and equalizes
participation because every member has a task (Charles & Center, 2012).
Table 6
Question 5. When you work in group or in pairs you learn more than when work
individually?
a. Frequency of

Students´ Achievements in the Teamwork (Simultaneous

Interaction as a Cooperative Learning Principle)
Pre Questionnaire

Post Questionnaire

f

%

f

%

Always

7

35

17

85

Frequently

6

30

3

15

Sometimes

7

35

0

0

Rarely

0

0

0

0
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b. Figure 6
Simultaneous Interaction

100

85

80
60
40

35

35

30

Pre Questionnaire %
Post20
Questionnaire %

15

20

c.

0

0

0

Always

Frequently

Sometimes

Rarely

d. Analysis and interpretation
As can be seen in table 6, it illustrates the practice of simultaneous interaction.
The results obtained from the pre questionnaire showed that only 35% of students
answered that they always learned more when they worked in groups or in pairs
than when they worked individually. It indicated a low level of cooperative learning
practice. In consequence, the researcher designed and implemented cooperativebased activities in which students were motivated to interact, to ask and to answer
questions and to support each other. In contrast, once finished the intervention-plan
period, the researcher administered a post questionnaire and the same indicator of
the pre questionnaire increased from 35% to 85%, which means that there was an
increase of simultaneous interaction. This percentage indicates a high level of
cooperative learning practice. The techniques for working as teamwork using the
foldables strategy in different acivities promoted students´ each other learning by
helping them, sharing efforts in order to learn and as a result their achievements in
in the English classes were improved.
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Working in groups or in pairs increase simultaneous interaction where learners
are engaged at any one moment. Group work provides more interaction than in pairs
(Kagan, Kagan´s articles, 2011). And students promote each other's learning by
helping, sharing, and encouraging efforts to learn. Students explain, discuss, and
teach what they know to classmates (Johson & Johson, 1999).
Objective 5. To reflect upon the effectiveness that the use of foldables as a

cooperative learning strategy had amongst tenth-grade students at Pio
Jaramillo Alvarado High School during the academic period 2014-2015.
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Table 7
a. Post-test Results on Performance of Tenth-Year Students´ Basic Writing Skills
Students´
Code

T

SP

M

G

V

2/2

3/3

1/1

1/1

3/3

PJA10B01

2.00

2.25

1.00

1.00

3.00

9,25

PJA10B02

2.00

0.75

0.75

0.75

3.00

7.25

PJA10B03

2.00

1.50

0.75

1.00

3.00

8.25

PJA10B04

2.00

1.50

0..50

0.75

3.00

7.75

PJA10B05

2.00

1.00

1.00

0.75

3.00

7.75

PJA10B06

2.00

2.25

1.00

1.00

3.00

9.25

PJA10B07

2.00

1.50

1.00

1.00

2.25

7.75

PJA10B08

2.00

1.50

0.75

1.00

3.00

8.25

PJA10B09

2.00

2.25

1.00

1.00

3.00

9.25

PJA10B10

2.00

1.50

1.00

1.00

3.00

8.50

PJA10B11

2.00

2.25

0.75

1.00

3.00

9.00

PJA10B12

2.00

1.50

0.75

1.00

3.00

8.25

PJA10B13

2.00

1.50

1.00

1.00

3.00

8.50

PJA10B14

2.00

0.75

0.75

1.00

2.25

6.75

PJA10B15

2.00

2.25

1.00

0.75

3.00

9.00

PJA10B16

1.50

3.00

0.75

1.00

3.00

9.25

PJA10B17

2.00

2.25

1.00

0.75

3.00

9.00

PJA10B18

1.50

2.25

0.75

0.75

3.00

8.25

PJA10B19

1.50

2.25

0.75

0.75

3.00

8.25

PJA10B20

2.00

1.50

0.75

0.75

3.00

8.00

1.93

1.78

0.85

0.90

2.93

8.38

Mean

TOTAL 10

Note: writing subskills: T= Topic, SP= Sentences Production, M= Mechanics, G= Grammar, V= Vocabulary, PJA10B01
“Pio Jaramillo Alvarado” High school student 01.

b. Analysis and Interpretation
A post test was administered to measure students´ knowledge of basic writing
skills. As table 7 shows, the subskill vocabulary achieved the highest mean score
(2.93/3), and the subskill sentences production attained the lowest score (1.78/3).
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The total mean score is 8. 38 out of 10, which is a high score which reaches the
required averages. Therefore, the post test means presented a strong indication of
improvement of tenth year students to produce basic writing skills like in a brief
paragraph where all the ideas were related to a single topic, correct sentences
production, appropriate use of mechanics such as punctuation and spelling, correct
use of grammar and the right vocabulary. Students were able to produce simple
sentences with the appropriate structure and all the ideas were focused on the topic
with few errors in agreement, number and tense which did not affect the message
of the paragraph; and there was an improvement in the use of punctuation, all
sentences ended with a period, there were not errors in spelling; students also used
the appropriate vocabulary related to the topic. However, students were not able to
produce a variety of sentence structures in length and type.
Process writing involves guiding students through the writing process in stages,
helping them to focus first on ideas and to take care of corrections related to
grammar, spelling, and mechanics toward the end. Process writing has been one of
the most popular ways to teach writing in ESL/EFL situations (Wright, 2010).
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Table 8
a. Pre-test and Post-test Means Summary on the Performance of Tenth-Year
Students´ Basic Writing Skills
Pretest

Posttest

Topic (2/2)

0.80

1.93

Sentences Production (3/3)

0.75

1.78

Mechanics (1/1)

0.34

0.85

Grammar (1/1)

0.34

0.90

Vocabulary (3/3)

0.86

2.93

Means

3.09

8.38

b. Figure 8
Basic Writing skills
9,00
8,00
7,00
6,00
5,00
4,00
3,00
2,00
1,00
0,00

8,38

2,93
1,93
0,80

Topic

1,78
0,75

3,09

Pre test
Post test

0,85
0,34

0,90
0,34

0,86

Sentence Mechanics Grammar Vocabulary
Production

Mean

c. Analysis and interpretation
Table 8 illustrates the pre and post test results. As table 8 shows, vocabulary got
the highest scores means (2.93/3). Whereas, sentences production got the lowest
scores means (1.78/3). The total mean obtained in the post test was higher than the
total mean obtained in the pretest. It changed from 3.09 to 8.38 which indicates a
significant progress in the students´ performance of basic writing skills which is
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attributed to the application of cooperative learning strategies and techniques during
the intervention phase. It is noticeable that the post test mean (8.38) which is a high
score and reaches the required averages. However, some limitations that did not
allow tenth year students to reach a superior score due to the fact that they missed
some english classes because of social events and holidays; another limitation was
the class period was not long enough to work, it was about 35 minutes, and there
was a lack of students´vocabulary to understand the instructions. Also, teacher
candidate was not an expert yet in classroom management.
Researches have shown that cooperative learning creates a positive learning
environment for students and allows them to have more opportunities for
communication (Brecke & Jensen, 2007). According to Daniels (2005), cooperative
learning structures give students a framework of support for their language learning
experience. Students will facilitate confidence in their language skills, so they will
be comfortable in their learning environment and become more motivated to speak
out and write in class (Al-Yaseen W. S., 2014).
Writing skill involves using writing sub skills which are related to accuracy
(using the correct form of language) spelling, forming letters, and joining letters
together, punctuating, using layouts, using grammar, and joining sentences
correctly, choosing the right vocabulary, writing legibly and using the appropriate
paragraphs (Spratt, Pulverness, & Williams, 2001).
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g. DISCUSSION
This action research was carried out with the purpose of improving tenth year
students´ basic writing skills throughout the implementation of foldables as a
cooperative learning strategies in the intervention phase and to answer the research
problem how does the use of foldable as a cooperative learning strategy improve
English foreign language basic writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High school? The findings in the pre and post test and pre and
post questionnairies as well as the observation sheet showed that students´
performance of basic writing skills improved, and their attitudes and behavior
toward the foldables as a cooperative learning strategy increased after the
intervation plan. Based on the findings of this study, the results reveal a strong
evidence supporting the effectiveness of cooperative learning as a learning strategy
for raising the standards of educational learning and maximizing learning outcomes
for all students (Al-Yaseen D. S. 2014).
The most important findings were observed after the application of the
intervention plan, the data analyzed in the post test showed that students´
performance concerning basic writing skills were improved. With reference to the
pre test results students had difficulties because their ideas were no related to a
single topic, the sentence structure was no correct, they were isolated and there were
a lot of errors in agreement, tense and type. Students were not able to produce a
simple paragraph focused on a single topic. However, the post test results indicated
that students were able to produce simple sentences with the appropriate structure
and all the ideas were focused on the topic with few errors in agreement, number
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and tense, and there was an improvement in the use of punctuation, there were not
errors in spelling; students also used the appropriate vocabulary related to the topic
but it was limited. The total score mean obtained in the post test was higher than
the total mean obtained in the pretest. This increased from 3.09 to 8.38 which is
equitable with the required average, this date was attributed to the implementation
of foldables as a cooperative learning strategy during the intervention plan which
had a great effect on students´ performance of basic writing skills.
On the other hand, the implementation of cooperative learning in the classroom
had a large impact on students, at the begining of the intervention plan and at the
pre questionnaire results students didn´t have a good attitude towards working in
groups or in pairs, and the participation was not equal, after the intervention plan,
which consisted of eight weeks with 24 lesson plans based on 8 macro plans, the
researcher administered a post questionnaire and the data showed that group work
increased from 10% to 50%, while pair work decreased from 55 % to 50% which
was an indication that the use of social skills increased; the action of positive
interdependence, increased from 75% to 100%. The frequency of individual
accountability, as well as the frequency of equal participation increased from 50%
to 75%. The ultimate principle of simultaneous interaction increased from 35% to
85%. These percentages indicated that students´ behaviors and attitudes changed
toward the flodables due to the activities were developed according to the principles
of cooperative learning, with different types and techniques of foldable which were
applied during the intervention plan.
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At the beginning of the intervention phase students showed some strengths in
topic as a subskill it got the hihgest scores in the pre test, while they showed a
weekness in the subskill of sentence production of basic writing skills; the
researcher had an advantage during the interventation phase because tenth grade
students consisted of a group of just twenty students, however the researcher faced
some disadvantages working with foldables such as: students needed many
materials in order to prepare foldables and the process required to elaborate
foldables

took

much

time,

another

disadvantage

was

the

lack

of

students´vocabulary to understand the instructions in English and they also missed
some English classes due to social events and holidays; another limitation was the
class period it was not long enough to work during the process, (it was aproximately
35 minutes). Besides this the teacher trainee was not an expert yet in classroom
management.
Finally, the intervention plan had a great outcome on the researcher and on the
students. The use of foldables as a cooperative learning strategy helped the
researcher to manage the class, it also was an amazing opportunity to practice
English, and at the same time the use of foldables as a cooperative strategy
contribute to tenth year students improvement of their performance of basic writing
skills as well as their attitude to work with cooperative learning strategy also
increased and their behavior changed. Action research helped the researcher and
also to other educators to become more effective professionals as it helped to
identify an immediate solution to problem researched in English classroom as a
foreign language.
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h. CONCLUSIONS
The issues which limited the development of basic writing skills of tenth year
students were the lack of knowledge about the subskills required to produce a single
paragraph. According to the pre test results where they achieved 3.09 as a total score
mean there was a limitation of tenth year students to produce basic writing skills
such as a brief paragraph related to a single topic, the correct production of
sentences, appropriate use of mechanics such as correct punctuation and spelling,
and the right use of grammar and vocabulary related to a single topic. In the pre
test, most students´ ideas were not related to a single topic, the sentences were
isolated, their structures were not correct and there were a lot of errors in agreement,
tense and type. These facts demonstrate that students were not able to manage the
writing subskills to produce a single paragraph focused on the topic. After
observing these ussues the researcher looked for cooperative learning strategies
such as foldables.
During the application of the intervention plan the researcher designed and
applied cooperative based lessons and activities using foldables as a cooperative
learning strategy. The types of foldables which were used to improve basic writing
skills in English were: hamburger, two door books, matchbook, trifold book,
layered look books, etc; and some techniques such as: collage, hot seating, people
bingo, snowballing, simon says, flashcards, word games, role play and group
discussions. These techniques helped to improve the writing subskills due to these
these were based on the principles of cooperative learning such as social skills,
positive interdependence, individual accountability, equal participation and
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simultaneous interaction that helped students to develop their communication skills,
this increased confidence and students felt comfortable in their learning
environment and became more motivated to work in groups and to write sentences,
questions, definitions and short paragraphs related to a single topic, appropriate
vocabulary, correct mechanics, correct production of sentences and grammar. As
was shown in the post questionnaire results where all the principles of cooperative
learning increased as well as the subskills of writing skill also were improved.
Using foldables as a cooperative learning strategy during the intervention phase
reduced the difficulty of developing basic writing skills in English due to it created
more opportunities to practice language, students were more engaged and in this
way they did not feel like they were writing. It made students´ learning experiences
more fun, this technique was under the principles of cooperative learning, it created
a positive learning environment and allowed students to have more opportunities to
participate and feel as a part of the group work and helped each other. Consequently,
students´ performance in basic writing skills increased from 3.09 to 8.38,
additionally the principles of cooperative learning also increased. However, there
were some limitations that did not allow students to reach a higher grade in basic
writing skills were the missing some english classes due to social events and
holidays, the class period was not an appropriate length to work, there was a lack
of students´ vocabulary in understanding the instructions easily, the researcher was
not an expert yet in classroom management and the foldables process took much
time to prepare.
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i. RECOMMENDATIONS
English teachers should create the opportunities to practice basic writing skills
focusing on the development of the subskills of writing skills such as topic, sentence
production, mechanics, grammar and vocabulary before to start writing a
paragraph; teachers should expose students to the different stages of writing a
paragraph, introducing the vocabulary, teaching them the production of sentences
with the appropriate grammar, emphasizing in the punctuation rules and organizing
the ideas related to a single topic.
English teachers should implement classroom activities using different types of
foldables such as: hamburger, two door books, matchbook, trifold book, layered
look books, etc; and many other techniques such as: collage, hot seating, people
bingo, snowballing, simon says, flashcards, word games, role play and group
discussions under the principles of cooperative learning and in that way
students´confidence and their relationships will increase, so they will feel more
comfortable in their learning environment with fluent communication and
opporunities to contribute in the development of the teamwork towards helping
each other.
English teachers should plan and apply structured lessons of cooperative
learning strategies using foldables strategy which encourage students to work in
groups or in pairs for developing different tasks in the classroom, creating an
appropriate environment and facilitating more opportunities to practice basic
writing as a path to develop this skill, in that way students are more engaged, with
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a sense of ownnership in their learning, consequently, this give them a fun learning
experience and their basic writing skills will be improved.
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a. THEME
FOLDABLES AS A COOPERATIVE LEARNING STRATEGY TO DEVELOP
ENGLISH FOREIGN LANGUAGE BASIC WRITING SKILLS AMONGST
TENTH-GRADE STUDENTS AT PIO JARAMILLO ALVARADO HIGH
SCHOOL. ACADEMIC PERIOD 2014-2015
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b. PROBLEM STATEMENT
Background
The opening of Pio Jaramillo Alvarado High School was carried out in October
1967, when Otto Arosemena Gòmez was the President of Ecuador. This Institution
started with the night section only but, because of its big demand, the afternoon and
the morning section were added some years later.
Mission: The mission that this institution has is to work efficiently and effectively
by means of involving teachers in societal demands, necessities, and research so
that, the future High-school graduates will be able to respond to the current
challenges in our society.
Vision: To be a pioneer in the Secondary Education in the South of Ecuador, that
uses advanced technology, applies a new educative conception, with specialized
teachers, modern structures, and an advanzed organization and planning level; its
vision is to provide students with a high-level of education, which will allow them
easily access a place work and, to study at the university level.
The institution has three sections: morning, afternoon and evening. There are
1,198 adolescents and young people studying in the classrooms. They also offer
Distance learning High school, every Saturday from 7:00 to 13:20, specializing in

computerized accounting of about 100 students (male and female).
There are various academic offerings in each of the sections. For example in the
morning section, there are specialties of basic sciences, computer application,
accounting and business administration. Afternoon Section: science, accounting
and administration, and basic sciences.
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The institution offers medical and dental care, includes computer labs,
chemistry, physics, and printing. The education electives offer typing, food,
nursing, arts and sciences.
There are 1,298 adolescents and young people studying at Pío Jaramillo
Alvarado and 94 teachers.
Current situation of the researched object
Nowadays, people feel the need to learn English as a second language. This is
due to a fast development of science and technology which requires human beings
to be more competitive in their respective fields of knowledge.
The writing skill taught in the high school has been limited due to the lack of
materials and strategies used by teachers, students use writing as a way to learn it
means to write for learning but not writing for writing which includes the
production of various subskills at some stages with a final product. Students have
problems to develop their basic writing skills because they don´t feel comfortable
with the techniques that teachers use to develop it, so its effect is poor writing skills.
English as a second or foreign language had become an important subject in the
classrooms. According to Al-Mahrooqi, (2014) the ability to write in a foreign
language is one of the most difficult to develop, and one of the least often taught,
at least in secondary schools.

Therefore the Ecuadorian Government has

implemented the National Curriculum Guidelines in which students are expected to
develop both perceptive and productive skills (listening, speaking, reading, and
writing) and subskills not only to face communicative challenges in their immediate
school and community environment, but also in the tasks and activities that a basic
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user of the English language carries out daily in his/her social and academic life
under different conditions.
Research problem
HOW DOES THE USE OF FOLDABLES AS A COOPERATIVE LEARNING
STRATEGY IMPROVE THE ENGLISH FOREIGN LANGUAGE BASIC
WRITING SKILLS AMONGST TENTH-GRADE STUDENTS AT PIO
JARAMILLO ALVARADO HIGH SCHOOL DURING THE ACADEMIC
PERIOD 2014- 2015?
Delimitation of the research
Timing
The research will be done during the academic period 2014-2015.
Location
Pio Jaramillo Alvarado High School will be the educative institution in which this
project will be carried out.
Participants


The researcher



Students of the tenth year of Basic Education at Pio Jaramillo Alvarado

Subproblems


What theoretical and methodological references about the use of foldables
as a cooperative learning strategy are adequate for improving the Eglish
Foreign Language basic writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High School during the academic period 2014-2015?
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What are the issues that limit the development of the English Foreign
Language basic writing skills amongst tenth-grade students at Pio Jaramillo
Alvarado High School during the academic period 2014-2015?



What are the phases of the intervention plan that help the current issue to
achieve a satisfactory outcome on the developing the English Foreign
Language basic writing skills amongst tenth-grade students at Pio Jaramillo
Alvarado High School during the academic period 2014-2015?



Which foldables techniques as a cooperative learning strategy are
implemented to improve English Foreign Language basic writing skills
amongst tenth-grade students at Pio Jaramillo Alvarado High School during
the academic 2014-2015?



How does the use of foldables as a cooperative learning strategy reduce the
difficulty to develop English Foreign Language basic writing skills amongst
tenth-grade students at Pio Jaramillo High School during the academic
period 2014-2015?
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c. JUSTIFICATION
The present research work denominated “Foldable as a cooperative learning
strategy to improve English Foreign Language basic writing skills amongst tenthgrade students at Pio Jaramillo Alvarado High School. Academic period 20142015” is justified for the following reasons:
Our university inside its objectives is the professional training to find solutions
to the problems that our society face. As a student of the English Language Career
I am responsible to collect, analyze the data collection and determine the issues that
limit the development of basic writing skills, and intervene in the institution in order
to contribute with new techniques of cooperative learning in that way to improve
the basic writing skills amongst tenth grade students and to improve their
performance in English.
Besides that, this investigation is also justified because I am an undergraduate
of the English Language Career of the Universidad Nacional de Loja and I have to
develop a research work as a necessary requirement to be promoted to obtain the
Bachelor´s Degree in Sciences of Education, English Language Teaching.
Furthermore, the resources to get better results which can contribute to improve the
basic writing skills in the English Foreign Language in the researched High School
because the need for good communication skills in English has created a huge
demand for English teaching around the world.
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d. OBJECTIVES
General objective


To improve the English Foreign Language basic writing skills through the
use of foldables as a cooperative learning strategy amongst tenth-grade
students at Pio Jaramillo Alavardo High School during the academic period
2014-2015.

Specific objectives


To research the theoretical and methodological references about the use of
foldables as a cooperative learning strategy and its application on the
English Foreign Language basic writing skills.



To diagnose the issues that limit the development of the English Foreign
Language basic writing skills amongst tenth-grade students at Pio Jaramillo
Alvarado High School during the academic period 2014-2015.



To design an intervention plan based on the use of foldables as a cooperative
learning strategy in order to improve the English Foreign Language basic
writing skills amongst tenth-grade students at Pio Jaramillo Alavarado High
School during the academic period 2014-2015.



To apply the most suitable techniques of the use of foldables as a
cooperative learning strategy in order to improve the English Foreign
Language basic writing skills amongst tenth-grade students at Pio Jaramillo
Alvarado High School during the academic period 2014-2015.
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To reflect upon the effectiveness that the use of foldables as a cooperative
learning strategy had amongst tenth-grade students at Pio Jaramillo
Alvarado High School during the academic period 2014-2015.
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e. REVIEW OF LITERATURE
The present research work investigate the role of cooperative learning in the
English language classroom to help tenth grade students to improve their
performance in writing skill which was an issue observed at Pio Jaramillo Alvarado
Highschool.
The Educational System in Ecuador has implemented the National Guidelines
which has incorporated some specifications for writing, which are according to the
Council of Europe (2003), in written production activities the students as writers
should produce a written text which will depend on their age, proficiency level,
learning style, and interests; and teachers should explain the process for
constructing written products to students and encourage them to plan, draft, edit,
re-draft, and proofread. The aim is to allow learners to understand that the writing
process is as important as the final product (MinEdu, 2015).
According to the Common European Framework (2003) in the English
Language subject students´ performance is measured in levels because one of the
aims of the Framework is to describe the levels of proficiency required by existing
standards, tests and examinations in order to facilitate comparisons between
different systems of qualifications. These levels are the following:
The Commun
Reference Levels

A
Basic User

A1:
(Breakthrough)

A2. (Waystage)

B
Independent User

B1: (Threshold)
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B2: (Vantage)

Proficient User

C1: (Effective
Operational
Proficiency)

C2 (Mastery)

Source: Common European Framework, 2003

The students of the tenth year in the Highlands region in writing performance
are expected to reach the level A2.1 and they have to be able to:
• Write short words that are in their vocabulary with reasonable phonetic accuracy
(but not necessarily full standard spelling).
• Write longer descriptions about their family, living conditions, and educational
background.
• Write a series of follow-up questions for an interview with the aid of a dictionary.
• Write short definitions for people, things, places, etc. by indicating their features
or use.
• Write short descriptions of events, past activities and personal experiences.
• Write short, simple formal letters and imaginary biographies (MinEdu, 2015).
Writing within the communicative language teaching
One of the main difficulties of learning a foreign or second language is finding
situations to practice the language because most of the time practicing in class are
not enough to allow students to build up a necessary background for using the
language in real situations. That is when writing becomes a very useful tool because
writing itself can be done outside the classroom which allows students more
practice and hours of contact with the language. Moreover, writing in the second
language is a powerful tool for reflecting on language structure and thus promoting
reflective learning. Through writing students may get feedback and reflect on it
through the piece of writing (Pires, 2014). This idea is supported by Rahma (2014)
which states that English writing is not only a necessary tool to facilitate
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communication but an important channel which one´s thoughts can be conveyed in
an organized and detailed way (Rahma, 2014).
Writing in English as Foreign Language learning
“A simplistic view of writing would assume that written language is simply the
graphic representation of spoken language...” (Brown, 2001). This is supported and
developed by Hedge (1991), who states that writing is more than producing accurate
and complete sentences and phrases. She states that writing is about guiding
students to: produce whole pieces of communication, to link and develop
information, ideas, or arguments for a particular reader or a group of readers
(Ahlsén & Lundh, 2007).
The power of written words has long been acknowledged and especially since,
formal school-based education system where writing not only provides permanence
to spoken word by preserving them through visible signs, but it is also manifestly
an efficient means of communication (White & Arndt, 1991; Arndt, 1990).
Writing has always been part of applied linguistics. Even before the 1960s,
when writing was considered as a mere representation of speech, it was assumed
that anyone who had the knowledge of spelling and grammar would be able to write.
In the latter half of the twentieth century, writing or written discourse, and the
teaching of writing began to receive significant attention as a legitimate area of
inquiry within applied linguistics. With the growth of composition studies in the
USA and the parallel development of the field of the second language writing, the
act of writing also became an important focus of research and instruction in L1 and
L2 writing (Arnold, 2002).
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Basic writing skills
Teaching basic writing skills provides teachers with instructional strategies for
the development of written language. It offers specific techniques to add structure,
coherence, and clarity to students’ expository and narrative writing. The activities
can be adapted for a wide range of abilities (Hochman, 2012).
There are four features for strong writing, students must learn them to write
well, these are criteria judged on assessments for students writing.


Focus: refers to the ability to address the topic throughout the essay.



Organization: refers to the presentation of information in logical order with
an appropriate introduction and conclusion.



Support: refers to the information that helps to express the main idea or
ideas. Under support we can find other elements such as: word choice,
elaboration, extensions, details and description.



Conventions of print: refers to all rules of punctuation, grammar,
paragraphing, that make the writing completely clear to the reader (Rose,
2001).

Writing is one of the four language skills, reading and writing, listening, and
speaking. Listening and reading are receptive skills while writing and speaking are
productive skills. That means they involve producing language rather that receiving
it. Writing skills is one of the most important components for English as a second
language learner to succeed in academic and social settings (Alhosani, 2008),
because Writing is a productive, creative and recursive skill which involves a
complex relation between writer, reader, reality and text (Pakdel & Khodareza,
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2012). Writing involves communicating a message by making sings on a page, the
writer has to be able to form letters and words, to join these together to make
sentences or a set of sentences that link together and to communicate a message;
the writer also needs to have usually someone to communicate it (Brown H. D.,
2007).
Writing is a complex process that allows writers to explore thoughts and ideas,
and make them visible and concrete. Thinking is the foundation of writing and,
because thinking is central to learning, students who are able to make their thought
processes concrete through writing enhance their learning capabilities (Pakdel &
Khodareza, 2012).
Writing is acquired only through practice. It is like sport an activity that could
be improved through practice (Andrews, 1999), and through “the exposure to
written texts in a natural process of communication rather than grammatical and
rhetorical rules on writing” (Leki, 1992). Therefore, our EFL learners do not need
more work with language but rather with writing because writing is mainly
regulated to a homework activity.
Writing subskills
Writing skill involves using writing sub skills which are related to accuracy
(using the correct form of language) and spelling correctly, forming letters
correctly, join letters together correctly, writing legibly, punctuating correctly,
using correct layouts, choosing the right vocabulary, using grammar correctly,
joining sentences correctly and using paragraphs correctly. The writing sub skills
related to communicating our ideas include using appropriate style and register,
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organizing ideas in a helpful way, using the features typical of the text type we are
writing, joining our words and sentences clearly and using appropriate functions to
express our meaning, complaining, requesting, thinking, summarizing, expressing
main points or ideas, and concluding (Spratt, Pulverness, & Williams, 2001).
Microskills for writing
Brown (2007) classifies micro skills of written production in the following way.
Mastering each of these micro skills, students are supposed to:


Produce graphemes (A letter of the alphabet, a mark of punctuation, or any
other individual symbol in a writing system) and orthographic patterns of
English.



Produce writing at an efficient rate of speed to suit the purpose.



Produce an acceptable core of words and use appropriate word order pattern.



Use acceptable grammatical system (tense, agreement, and pluralization),
patterns, and rules.



Express a particular meaning in different grammatical forms (Brown H. D.,
2007).

Macroskills for writing
In written production or written activities students have to be able to:



Use cohesive devices (Transitional words/phrases) in written discourse.



Use the rhetorical forms and conventions of written discourse.



Appropriately accomplish the communicative functions of written texts
according to form and purpose.
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Convey links and connections between events and communicate such
relations as main ideas, supporting idea, new information, given
information, generalization, and exemplification.



Distinguish between literal and implied meanings when writing.



Correctly convey culturally specific references in the context of the written
text.



Develop and use a battery of writing strategies, such as accurately assessing
the audience´s interpretation, using prewriting devices, writing with fluency
in the first drafts, using paraphrases and synonyms, soliciting peer and
instructor feedback, and using feedback for revising and editing (Brown H.
D., 2007).

The stages of writing skills
Process writing involves guiding students through the writing process in stages,
helping them to focus first on ideas and to take care of corrections related to
grammar, spelling, and mechanics toward the end. Process writing has been one of
the most popular ways to teach writing in ESL/EFL situations.
Wright (2010) describes process writing in five stages: prewriting, drafting,
revising, editing, and publishing.
Prewriting: The pre-writing stage students think and organize their ideas creativity
about what to write and how to approach the chosen topic (Bae, 2011). Students get
their ideas together, determine the purpose of the writing. They decide what the
main idea will be and what supporting details they want to include. Brown (2001)
presents the following classroom activities for the pre-writing stage:
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Brainstorming



Listing (in writing-individually)



Clustering (begin with a key word, then add other words, using free
association)



Freewriting



Reading (extensively) a passage



Skimming and/or scanning a passage

Drafting: Students focus on getting their ideas down on paper as quickly as
possible. The ideas and materials generated during prewriting are an important
source at this stage. Students should also be taught not to spend time worrying about
spelling or grammar (Wright 2010); while Ron White (1991) presents the following
activity which can help students transition from idea generating to drafting:
(A) Associate the theme with something else
(D) Define it
(A) Apply the idea
(D) Describe it
(C) Compare it with something else
(A) Argue for or against the subject
(N) Narrate the development or history of it
Taking the first letters of each sentence, White produces the mnemonic: A DAD
CAN.
Revising: after reading over their first draft it is possible to decide to add more
details to support their main idea or feel the need to remove some sentences and
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details that distract from the main idea and purpose for writing (Wright 2010). In
the revision stage, students should decide how to improve their writing by looking
at their writing from a different point of views focusing on content and organization
of the whole text but not about correcting minor grammar errors (Bae, 2011).
Editing: In this stage students check their own writing or their peer’s writing
carefully to correct mechanics and grammatical errors (Bae, 2011). Students focus
on editing for correct spelling, mechanics, and grammar. Students can get
corrections in peer-response groups and from the teacher (Wright, 2010).
Sharing: Tompkins (1990) illustrates that having students share their complete
works with audiences such as peers, friends, families, or community, teachers can
promote real communication between writers and readers in the process writing
classrooms.
The paragraph
Paragraphs are a form of written communication which contains at least five
sentences. The sentences in the paragraph develop a single main idea. If your
paragraph does this, it means that it has cohesion. In addition, each sentence in a
paragraph must be link one to another by using special words called transitional
words. If your paragraph contains these links, it is said to have coherence (AcottSmith & Curtis, 1999).
The Introduction: In the introduction the author states the main idea. It is also called
the topic sentence, it must catch the reader's attention so that he/she will want to
finish reading the whole text (Acott-Smith & Curtis, 1999).
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The Body: This is the part of the paragraph that develops and supports the main
ideas presented in the introduction. They need solid proof and convincing reasons.
The body presents supporting details for the writer’s opinion (Acott-Smith &
Curtis, 1999).
Conclusion: The closing sentence can have three purposes. First, it can summarize
the one main idea. Second, it can give final thoughts or opinions about the topic.
Finally, it can serve as a transition to the next paragraph’s main idea (Dye, 2012).
Writing provides a space to develop redundant communication, many teachers
have used cooperative learning strategies to create a good environment and
facilitate the learning experiences among students.
Some writing task included copying, filling in data, arranging words into
sentences and sentences into paragraphs .These tasks can improve grammar and
organization skills, but they can contribute to develop a writing attitude needed for
improving of the language in the written mode of expression.
These writing tasks can be developed arranging students into groups to
accomplish an academic goal using cooperative learning strategies. In English
classroom teachers are responsible for developing appropriate instructional
strategies such as cooperative learning that help students to improve their
performance in writing skill.
Cooperative learning and English Foreign Language teaching
Different researchers have defined the cooperative learning in different ways.
The working definition of cooperative learning was as a system of teaching and
learning techniques in which students were active agents in the process of learning
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instead of passive receivers of any given knowledge (Masoud , Masoud , & Sohrab
, 2013).
According to the structural approach to cooperative learning, is based on the
creation, analysis, and systematic application of structures, or content-free ways of
organizing social interaction in the classroom. Structures may be used repeatedly
for almost any subject matter, at a wide range of grade levels, and at various points
in a lesson. Structures can be combined to form “multi structural” lessons in which
each structure provides a learning experience. Cooperative learning structures
create a natural environment for redundant communication (Hasman, 1991).
Cooperative learning is a diverse group of instructional methods in which small
groups of students work together and help each other to complete an academic task
(Jacob, 1999).
Cooperative learning is an instructional strategy that uses small groups of
students working together and helping one another on specific learning tasks with
an emphasis on group members supporting one another. It is characterized by
activities that:
1. Require students to depend on one another for success. Having students sit
side by side working on something they could just as easily do by
themselves in not cooperative learning. Students must be required to share
materials, knowledge, time, talents, and effort.
2.

Provide for individual accountability. Group members share jobs and make
group presentations. Group members are tested individually and/or as a
group to ensure that each person has mastered the required learning.
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3. Utilizes face-to-face interaction among students. For all group work,
students are arranged in close proximity of each other in order to do the task
at hand separated from other groups.
4. Focus on interpersonal and group skills. Tasks are designed to include
components of positive interpersonal communication skills such as active
listening, building consensus, sharing, supporting, restating, using
appropriate eye contact and gestures, and encouraging. Teams learn to stay
on task and check each other for understanding (Silver, 2012).
Cooperative learning can increase students’ academic learning as well as
personal growth because (1) it reduces learning anxiety, (2) it increases the amount
of student participation and student talk in the target language, (3) it builds
supportive and less threatening learning environment, and (4) it helps with the
learning retention (Richards, Platt & Platt 1992).
In a cooperative classroom, students and teacher work together to pursue goals
and objectives. Cooperative learning is more structured, more prescriptive to
teachers about classroom techniques, more directive to students about how to work
together (Brown H. D., 2007).
The role of the teacher in cooperative learning
A teacher in the cooperative learning plays a role as a supporter, facilitator,
observer, change agent, and adviser (McDonell, 1992). In addition, teacher’s role
is to arrange the students in heterogeneous groups, to provide students with proper
materials, and to design structural systematic teaching strategy (Wang, 2007).
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According to Al-Yaseen D. S. (2014) there is a strong research evidence
supporting the effectiveness of cooperative learning as a learning strategy for
raising the standards of educational learning and maximizing learning outcomes for
all students.
The role of students in cooperative learning
According to Zhang (2010) learners are active participators and autonomous
learners. In addition, Jacob (2006) reminds us of five roles which EFL learners have
to perform during a cooperative learning activity. These five roles are: (a) the
facilitator who coordinates the group’s works; (b) the recorder who has to record
what the group has accomplished; (c) the reporter that tells others about the group’s
work; (d) the timekeeper who helps the group be aware of time constraints; (e) the
observer of collaborative skill checks if group members are using a particular
collaborative skill for the group’s interaction (Al-Yaseen W. S., 2014).
To sum up, cooperative learning has been considered an effective teaching
strategy to the teacher and learner. In cooperative learning students work together,
where they are expected to help each other, to argue each other, to assess each other
and it allows to increase the communication in the classroom in which the
knowledge is acquired through interaction. In cooperative classrooms, teachers
encourage learning to take place and allow communication among learners and
provide an environment to express students´ point of view in the foreign language.
Informal Cooperative Learning
Informal cooperative learning involves students working in small groups for a
few minutes to help students process what has been taught, to think about a
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particular question, to help the teacher to identify any misunderstandings about the
content, etc (Gillies & Boyle, 2011).
Formal Cooperative Learning
Formal cooperative learning consists of students working together, for one class
period over several weeks to achieve shared learning goals and complete jointly
specific tasks and assignments (Johnson, Johnson & Holubic, 2008).
Base Groups
Base groups are long-term, heterogeneous cooperative learning groups in which
all the group´s members have the following responsibilities: (a) provide one another
with support, encouragement, and assistance in completing assignments; (b) being
able to report back for the effort to learn; and (c) ensure that all members are making
good academic progress. They meet regularly for the duration of the class (Johnson,
D.W. & Johnson, F.P., 2009).
Just as cooperative learning is a powerful tool in the classroom, it is the
instructional use of small groups so that students work together to maximize their
own and each other’s learning (Johnson and Johnson, 1999).
Group Work and Pair Work
Group work and pair work form an important part of any communicative
activity, for peer interaction is an effective means of acquiring some language
features which are not available in a formal teacher-fronted class. Group work and
pair work provides:


A lot of oral practice



Gives learners a chance to work independently
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Provides an opportunity to talk face to face, which reflects real life
situations. (Mohan, 2012).

Modern Methods of Cooperative Learning
Researcher-

Date

Method

Johnson & Johnson

Mid 1960s

Learning Together & Alone

DeVries & Edwards

Early 1970s

Teams-Games-Tournaments (TGT)

Sharan & Sharan

Mid 1970s

Group Investigation

Johnson & Johnson

Mid 1970s

Constructive Controversy

Aronson &

Late 1970s

Jigsaw Procedure

Late 1970s

Student Teams Achievement Divisions

Developer

Associates
Slavin & Associates

(STAD)
Cohen

Early 1980s

Complex Instruction

Slavin & Associates

Early 1980s

Team Accelerated Instruction (TAI)

Kagan

Mid 1980s

Cooperative Learning Structures

Stevens, Slavin, &

Late 1980s

Cooperative Integrated Reading &

Associates

Composition
(CIRC)

Source: Johnson, Johnson, & Stanne, 2000

The Advantages of Cooperative Learning to EFL Learners
Researches have shown that cooperative learning can help students develop
skills in communication. This method creates a positive learning environment for
students and allows students to have more opportunities for communication (Brecke
& Jensen, 2007). According to Daniels (2005), cooperative learning structures give
students a framework of support for their language learning experience. Students
will facilitate confidence in their language skills, so they will be comfortable in
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their learning environment and become more motivate to speak out in class (AlYaseen W. S., 2014).
Structures make learning and teaching fun
The teaching of cooperative learning structures varies depending on the needs
and experiences of students. Using many different structures makes teaching and
learning more fun. It cultivates creativity in both teachers and learners. Teachers
expand and extend their teaching repertoire as they find new options to accomplish
their objectives. Almost all students are delighted to participate in engaging and
exciting learning experience as students come to class with different cultural
backgrounds, values, learning styles and intelligences, any structure can
accommodate such diversity. To face this problem teachers must use a variety of
teaching methods to accommodate all students as cooperative learning does (Brody
& Davidson, 1998).
Kagan´s structures provide some advantages:


Greater Comprehensible Input. Students adjust their speech to the level
of their partners because they are working together.



Natural Context. Language is used in real-life situations with a natural
interaction.



Negotiation of Meaning. Students have the opportunity to adjust their
language output to make sure they understand each other.



Lowered Affective Filter. It is difficult for students to speak out in front of
the whole class, but with cooperative learning it is easy for students to talk
with a supportive teammate.
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Peer Support. Students encourage and support each other in language use.



Enhanced Motivation. Because of the structures students feel motivate to
write.



Greater Language Use. Students have the opportunity to practice the
foreign language (Kagan & High, Free Kagan´s Article, 2002).

Key Elements of Cooperative Learning
All of the Kagan Structures are very carefully designed and structured to
implement four basic principles of cooperative learning, PIES (Kagan, 1994).

P:

Positive Interdependence; I = Individual Accountability; E = Equal Participation;

S = Simultaneous Interaction (Kagan, What are PIES, 1998).
Positive Interdependence
Positive interdependence exists when students perceive that they are linked to
other members in the group in such a way that they cannot succeed unless they all
do and they must coordinate their efforts with each other in order to complete the
task (Gillies & Boyle, 2011).
Individual Accountability
The purpose of cooperative learning is to make each member a stronger
individual and the performance of each student is assessed and the results are given
back to the group and to the individual. The group needs to know who needs more
assistance, support and encouragement to accomplish an assignment (Pedersen &
Digby, 2014).
Individual accountability involves each student:
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(a) Being responsible for part of the task;
(b) Reporting to the group on their progress;
(c) Reporting on the group’s progress to the whole class and
(d) Being rewarded for completing their tasks/goals (Gillies & Boyle, 2011).
Equal Participation
Equal participation may be created by using turn allocation or division of labor.
Turn allocation establishes a norm or expectation of participation—all students are
given an opportunity to participate and are expected to contribute during their turn.
Division of labor makes each student responsible for part of the task and equalizes
participation because every member has a task (Charles & Center, 2012).
Simultaneous Interaction
The Learning Together model calls for "Face-to-Face" interaction whereas
Kagan defines simultaneous interaction as the percentage of learners engaged at
any one moment. This is an important definition because the percentage figure tells
us clearly that a group of four will create more interaction than a group of five, and
that pair work doubles active participation compared to a work in a team of four
(Kagan, Kagan´s articles, 2011).
According to Johnson & Johnson, (1999) they define the principles of
cooperative learning as following:
Positive Interdependence
Students perceive that they need each other in order to complete the group's task
("sink or swim together"). That is how cooperation occurs only when students
perceive that the success of one depends on the success of the other.
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Face-to-Face Promotive Interaction
Students promote each other's learning by helping, sharing, and encouraging
efforts to learn. Students explain, discuss, and teach what they know to classmates.
Individual Accountability
The purpose of cooperative learning groups is to make each member a stronger
individual. It occurs when the performance of each individual student is assessed,
and the results are given back to the groups.
Interpersonal and Small Group Skills
Students must be taught the social skills and be motivated to use them. Teachers
teach these skills as purposefully and precisely as academic skills. Collaborative
skills include leadership, decision-making, trust-building, communication, and
conflict-management skills (Johnson, Johnson, & Holubec, 1993).
Group Processing
Groups need specific time to discuss how well they are achieving their goals and
maintaining effective working relationships among members. Teachers also
monitor the groups and give feedback on how well the groups are working together.
Working in groups or in pairs students are motivated to use social skills in that
way they interact with each other as teammates, usually some explicit instruction
in social skills is needed to ensure successful interaction (Richards & Rodgers,
2001).
There are over 150 Kagan Structures which have different functions. Some are
applied to produce to master a difficult content, others to produce thinking skills,
and others foster the communication skills.
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Jigsaw
It is a cooperative strategy that allows students to work in pairs who study one
aspect of a topic. Just as in a jigsaw puzzle, each piece, that is, each student´s part
is vital for the completion and full understanding of the final product (Kagan, 2008).
Vocabulary Match-up Cards.
• Use Index cards.
• The vocabulary word is written on one card and the meaning is written on another.
• The students must find their match by discussing words and meanings.
• The pair sits/stands together and presents to the class.
• One student reads the word and the other the definition (Torres & Olancin, 2011).
Key Information Meaning Strategy
It provides students with index cards or use regular writing paper. In the 1st
column Students write the key word and the definition in the 2nd column and finally
a memory cue or picture in the 3rd column. Students use KIM as students develop
their vocabulary (Torres & Olancin, 2011).
Mad Three Minutes
In this technique teacher writes all the words on the board that have been the
focus of the lesson and students look at the words and study them for a few minutes.
Teacher erases the words and the students write as many words as possible in three
minutes. They can also provide a picture or definition of the word (Torres &
Olancin, 2011).
One of the best strategies of cooperative learning to develop writing skills are
foldables which provides students and engaging way to start writing.
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Foldables as a cooperative learning strategy
A Foldable is a 3-D, student-made, interactive graphic organizer based upon a
skill. Making a foldable gives students a fast, kinesthetic activity that helps them
organize and retain information (Zike, Foldables, 2000).
Foldables as a strategy allows teacher to provide students with structured
opportunities for practicing language through listening, speaking, reading and
writing. Students first create their foldables, then record their learning in a more
interesting and engaging manner in this way students don´t even feel like they are
writing (Kopp, 2010). To apply foldables as a strategy we must follow this process.
Activation: Students´ predictions play an important role in helping them make
connections between the new content and their background knowledge. For
students to become actively involved in these ways, they need to be excited about
what they are going to learn (Herrera, Kavimandan, & Holmes, 2011).
Connection: After agreeing as a class on the meaning of words, students
individually write the definitions into their foldables. Students also add a sentence
or their own definition that will help them remember the meaning of words
(Herrera, Perez, Kavimandan, & Wessels, 2013).
Affirming: At the end of the lesson students use the information from the
foldable to write a summary of what they have already learned. Students are
encouraged to use specific vocabulary words form the foldable in their summaries
(Herrera, Perez, Kavimandan, & Wessels, 2013).
Why use foldables


Fun & motivating, hands-on approach

86



As a study guide



Note taking to help organize information



Reach all learners



Students retain information



Improve student note-taking skills (Zike, Foldables Basic, 2014).

Types of foldables
There are many types of foldables to apply in classroom such as: hamburger,
two door books, three-door books, matchbook, trifold book, tables and charts, etc.
Accordion book
 Cut paper strips to the size you
want your book to be.
 Fold the paper back and forth like
a fan.
 Glue paper strips together to
make longer books.

Envelope Fold
 Fold a sheet of colored paper on
the diagonal. Cut off the excess
to form a square.
 Open the paper & refold it on the
other diagonal, forming an 'X'
fold pattern.
 Open the paper & fold the
corners toward the center point
of the "X" forming a small
square.
 Trace this inside square on
another sheet of paper; cut &
glue it to the inside of the
envelope.
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Flap Book-Large Vocabulary Book
 Fold a piece of paper in half (hot
dog fold).
 Unfold paper and cut as many
flaps as you need from the
bottom edge to the folded edge.
Layered Look Book
 Layer sheets of paper
 Fold the bottom of the stack of
layered paper up & align the
edges so that all of the layers
(tabs) are the same distance
apart.
 Glue or staple together along the
folds.
Matchbook Foldable
 Fold a sheet of paper in half
(hamburger) BUT fold it so that
one side is a little longer than the
other side.
 Fold the 'tab' over the short side,
making a little lip or flap.

Pocket Book
 Fold a sheet of paper in half
(hamburger).
 Open & fold one of the long sides
up 2" forming a pocket.
 Refold along the original fold so
that the pockets are inside.
 Glue on a construction paper
cover.
Source: Zike, Big Book of Books and Activities, 1992

Using cooperative learning strategies implies active learning. In order to to
increase students´ flexibility, creativity, who can solve problems, make decisions,
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Pyramids
 Fold an 8 1/2" x 11" sheet of
paper on the diagonal. Cut off the
excess to form a square.
 Open the paper & refold it on the
other diagonal, forming an 'X'
fold pattern.
 Cut up one of the folds to the
center of the 'X' and stop to form
2 triangular shaped flaps.


Glue one flap under the other flap
to form a pyramid.

Tri-fold
 Fold a piece of paper into thirds
vertically (hotdog fold).

think critically, communicate ideas effectively and work efficiently within teams
and groups there are some techniques to apply in the classroom.
Techniques of cooperative learning
According to the Council for the Curriculum, Examinations and Asses (2007).
They mention some techniques of Active learning or cooperative learning to apply
in the classroom:

Collage
This kinaesthetic activity asks pupils to represent their views on an issue or
concept in a visual, creative and engaging way. It encourages pupils not only to
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communicate effectively, but also to develop their interpretation skills of other
people’s work.
Hot seating
Teacher divides the class into two teams, in each team one person has to seat in
the chair in front of the class, teacher writes one sport on the board and the members
of the group have to describe it and the person seating has to guess, if it happens
has to seat another person on the chair.
People bingo
This activity can be used as an icebreaker for new groups, as an introduction to
a particular topic or as a means of developing communicative skills. It requires
movement and communication with numerous others.
Snowballing
This technique enables pupils to think about their own responses to issues and
gradually begin a collaboration process with those around them to consider their
thoughts on the same theme. It is a useful way of encouraging less vocal pupils to
share ideas initially in pairs and then in larger groups. It also ensures that everyone’s
views on an issue may be represented and allows a whole class consensus to be
arrived at without a whole class discussion.

Simon Says

90

The teacher acts as Simon, calling out things for the students to do. Students
should not complete the action, unless the teacher first says, “Simon says.” If
students do not follow directions, they lost the game.
Flash Cards
It is a guide activity used to introduce new vocabulary, words and definition
using drawings on large index cards, most of the time one word per card.
Word games
The activities outlined below are a useful and motivating start to a lesson in order
to review previous work. They focus on key words from the topic in question.
Countdown. Pupils are given thirty seconds to unscramble a relevant word.
Bingo
Students are given a Bingo grid (or create one) with key words from the
topic.The teacher reads out a definition of a key word and students mark off the
word which matches the definition.. The first person with a complete line marked
off calls “Bingo”.
Hangman
Students are given the number of letters in a key word and say a letter and
students must guess the word before the man is completely drawn and therefore
hanged (Council for the Curriculum, Examinations and Asses, 2007).
Role Play
It is considered as a communicative material in which students play imaginary
characters in given situations.


It brings a wide variety of language experiences into the classroom.
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It gives an opportunity to use language as used in real life situations.



It helps better self-expression (as it is full of fun and enjoyment) (Mohan,
2012).

Retrieving Text Order
The technique involves the use of scrambled sentences and scrambled picture
techniques (Mohan, 2012).
Group Discussion
Discussion involves a cooperative effort to solve problems. During the
discussion process, students are given the opportunity to express their opinions and
receive feedback (Dhand, 2008).
From the researcher´s point of view, foldables as a based-learning strategy
promote cooperative learning because students work together to achieve the same
goal in an interacting and engaging way. By involving English foreign language
students in cooperative learning activities they are more likely to interact, share and
become active learners in the classroom.
Using foldables as a cooperative learning strategy teachers bring enthusiasm and
varied teaching techniques to the classroom, addressing individual student needs
and ensuring a learning opportunity for each student providing more opportunities
for students to acquire a proficiency level of writing performance as knowledge in
English as a foreign language which was an issue observed at Pio Jaramillo
Alvarado Highschool.
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f. METHODOLOGY
Design of the research
Action research in education involves finding out immediate solutions in the
teaching-learning environments. According to Burns (2010) the main aim of action
research is to identify a problematic situation that the participants consider worth
looking into more deeply and systematically. Action research can be undertaken by
undergraduate and postgraduate students' assisted or guided by professional
researchers, with the aim of improving their strategies, practices and knowledge of
the surroundings within which they practice.
This action research has the aim of improving the basic writing skills through
the application of cooperative learning strategies such as foldables. Action Research
will allow the candidate teacher become a participant to study aspects in the
problematic situation, analyze and reflect on the results that will be derived from
the application of different cooperative learning strategies to improve the basic
writing skills in the English Foreign Language amongst tenth-grade students at Pio
Jaramillo Alvarado High school during the academic period 2014-2015.
Action Research assists the candidate teacher, who is the researcher conducting
this investigation, to find immediate solution to the issue of writing skills in which
the students have showed some problems experimenting writing as a foreign
language due to the lack of implementation of cooperative learning strategies such
as the use of foldables.
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Methods, techniques and instruments
Methods
In this research work the researcher will use different methods which will help
her to carry out this project. The following general methods will be applied along
the descriptive research:
The analytic/ synthetic method will help the researcher to analyze all the

information found through of the observation checklist, questionnaries and the pre
and post test, and then to make the interpretation and logical analysis of the data
and to draw up the conclusions.
The statistic method through which the researcher will collect and analyze all the

answers which will be represent in graphics to indicate the percentages and results
got in the questionnaires, checklist and tests applied to students to then give a
quantitative and qualitative analysis and interpretation according to the theoretical
reference and draw up the respective conclusions.
The Scientific method will facilitate the study of the foldable as a cooperative

learning strategy to improve the basic writing skills in English Foreign Language.
It will help the researcher to develop the phases in the observations before and
during the intervention. This method will also assist during the prediction of the
possible solution; it will assist with gathering data to make relevant predictions and
the analysis of it.
The Descriptive method will enable to describe the different stages of the study
and the kind of resources used by the researcher. It will serve to explain and analyze
the object of the investigation.
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Techniques and instruments
 Data collection
Since this work is an action research, elements of both quantitative and
qualitative research will be selected for data collection. Quantitative research
considers variables and statistics whereas qualitative research considers an
undersanding of words and action. Qualitative and quantitative instruments are selfdeveloped by the researcher taking into account the principles of question
construction. The researcher will gather the necessary information from paper and
pencil methods (tests) which are quantitative and qualitative data instruments will
come from questionnaires and observations sheets.
Tests: The test will allow students to perform cognitive tasks in relation to the
basic writing skills. Therefore, tests will yield a numerical score by which the
researcher will calculate the mean to compare the pre and post-test result.
Pretest- Posttest will be given at the beginning and at the end of the intervention
plan; at the beginning it will be given to measure the performance of writing skills
that students have; and, at the end to measure the performance of the writing skills
achieved by the students after the intervention plan designed in this research project
with the activities applied with the cooperative learning strategies in order to make
a pretest-posttest comparison of the cognitive dimension of the performance of
writing skills of the participants (tenth-grade sttudents at Pio Jaramillo Alvarado
High school) being treated.
Questionnaires will be given to the participants to answer questions related to
their attitudes and feelings toward the foldables as a cooperative learning strategy.
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A pre and posttest questionnaire will be given to make a comparison between the
results. Furthermore, the data collected by the questionnaires will support the test
results.
Observation will let the researcher to know the facts in a participative and
nonparticipative way. The observation will be developed through an observation
sheet. The observation will be during a natural environment as lived by the tenthgrade students at Pio Jaramillo Alvarado during their English classes. There will be
two types of observation as detailed below.
Nonparticipant observation in nonparticipant observation, the researcher is not
involved in the situation being observed. The researcher observers and records
bahaviors but does not interact or participate in the setting under study. The
objective of this nonparticipant observation is to identify the issue for this action
research project which will be supported through the participant observation (Gay,
Mills, Airasian, 2012).
Participant observation in participant observation, the researcher will become
a part and a participant in the situation being observed. The researcher will
participate deliberately in the problematic situation by means of the foldables as a
cooperative learning strategy in order to improve the basic writing skills amongs
the tenth-grade students at Pio Jaramillo Alavardo High school during the academic
period 2014-2015.
Observation sheet whether in the participant and nonparticipant observation, the
researcher will need an observation sheet to record the participants´ behaviors
shown on both variables: performance of the basic writing skills and the attitudes
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and feelings toward the foldables as a cooperative-based strategy. This observation
sheet is a self-developed instrument that describes accurately and comprehensively
all the relevant aspects of the situation. Therefore, it contains the descriptors of the
variables of the action research; the issue under treatment (basic writing skills), and
the treatment itself (the use of foldables as a cooperative learning strategy).
Pilot Testing the questions once the questions for both the test (pre and post)
and questionnaire (pre and post) have been developed under the principles of
question construction, the researcher will test the questions in order to evaluate the
instruments and to make the necessary changes based on the feedback from a small
number of individuals who will avaluate the instruments. Because the pilot group
will provide feedback on the questionnaire or test, the researcher will exclude them
from the final sample or population for the study.
Subtest: will be given every two weeks to know students´ progress in writing

performance according to the specific topic, through the intervention plan made by
the researcher. The subtest will consists in worksheets that will contain questions
like multiple choices, matching, completing, etc.
Procedures
The action research work process will include the following stages:
First, the problematic was detected through the direct observation, where the
researcher could realize the level of writing skill students have because of the lack
of strategies to develop writing skills.
After that, the researcher made a research about the cooperative learning
strategies that can help to improve the basic writing skills; this allowed the
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researcher to have enough information in order to develop the intervention plan
with a variety of cooperative learning strategies to be applied in the institution.
The intervention plan will begin and end with a test and a questionnaire. Two
tests will be given; one at the beginning of the study to measure students´
performance of basic writing skills in the foreign language. The second one will be
given at the end of the intervention plan in order to know the students´ progress in
writing skill. The students´progress before and after the intervention plan will be
compared and analyzed to draw up with the research work conclusions. Two
questionnaires will be given; one at the beginning of the study to know students´
attitudes and feelings toward the foldables as a cooperative learning strategy. The
second one will be given to make a comparison between the results. During the
intervention plan the researcher will use an observation sheet to record students´
behaviors shown to both variables; and subtests each two weeks to know
students´progress in writing performance.
Finally, a written report that details all the activities carried out during this action
research and intervention plan will be presented for the private and public
presentation of this research work.
Tabulation
The tabulation of data will be done through a logical analysis of the information
collected through the tests given at the beginning and at the end for the intervention
plan. And in the two questionnaires conducted at the beginning and at the end of
the intervention plan.
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Organization
The researcher will organize the research work with the information received in
all the stages applied in order to compare and analyze the impact of the intervention.
The information will be organized in charts in order to show more reliable results
and to facilitate their reading.
Description
The description of the collected data and graphics will be described considering
the information of the pre and post intervention. The description of each
questionnaire's data will be completed to facilitate the interpretation of the
information shown; and also do the logical analysis of the data received.
Population Sample
20 students of the tenth grade, group "B" afternoon section at "Pio Jaramillo
Alvarado" High School. They attent to five periods of English classes per week;
each class is about 35 minutes.
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Intervention plan
WEEK ONE

RESEARCH
PROBLEM

How does the use of foldables as cooperative learning
strategy improve English Foreign Language basic
writing skills amongst tenth-grade students at Pio
Jaramillo Alavarado High school during the academic
period 2014-2015?

TOPIC

Unit 4: Getting to know each other; Pre test application

LEARNING
OUTCOMES

Listening
Students will be able to listen to their classmate
presentation about themeselves.
Students will be able to listen to their classmates asking
and answering questions about themeselves.
Speaking
Students will be able to answer to their classmates´
questions about their personal information.
Students will be able to introduce themselves.
Writing
Students will be able to create biography cards about
themselves and famous people.
Students will be able to write questions about their
classmates´ personal information.
Key Vocabulary:
Name, age, hobbies, birthday, favorite sport

INSTRUCTIONAL
FOCUS

Activation


Teacher builds a lesson based on the
introduction and greetings.
 Teacher introduces the learning outcomes for
the class on the board.
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To get started, teacher introduces herself and
applies a strategy called two truths and one lie,
teacher writes on the board two truths and one
lie, students ask questions to guess which the
truths are and which is the lie, they have just 5
minutes.



In order to active students´ prior knowledge
teacher uses the name game strategy, in which
the teacher uses a ball and the first student
begins by saying his/her name, e.g. I'm Tom.
Then, the first student passes a ball to the
second student. The second student continues,
e.g. He's Tom, and I'm Kate.The second student
passes the ball to the following student, and so
on. Students are going to be placed in a row.



During this warm up stage, teacher also
assesses the students’ prior knowledge which
allow the teacher to know students’ diverse
linguistic background.
Connection


After the warm-up activity, teacher applies a
pre- test in order to know and analyze the level
of writing skills that students have.



After the pre-test, teacher develops a snowball
fight game the teacher asks students to write on
a full sheet of a paper a question that they would
want to ask people in class in order to know
them better. The teacher divides the class into
two groups by counting out 1 and 2, the two
groups stand at the opposite ends of the class.
The teacher asks students to fold the paper with
their questions into a ball and invites them to
throw their paper at the other group. At a certain
signal the teacher stops the games and asks
students to pick up one of the balls and go to
their seats, when all students are back in their
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seats, the teacher invites the students to open the
balls (one at a time), read the question on that
paper and answer it.


After the game students work creating a
biography card individually which must contain
name, nickname, age, birthday, profession,
grade, hobbies, city, telephone, a photo and as
the unit is about sports they must include and
describe their favorite sport.



While they are creating a biography card,
teacher monitors them to check if they are right
or wrong and give any support.

Affirming


Once the students have finished creating their
own biography cards they have to introduce
themselves to the class using the biography
card. To do this, students take a paper which
contains the order of the presentation.
 Teacher assesses the whole class by asking
them some questions, for example how old are
you? etc.
 As homework, students create and write a
biographical card of a famous person.
 To finish the lesson, teacher reviews again the
learning outcomes
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CLASSROOM
RESOURCES

Biography cards
Visual aids: biography cards
Student’s notebook
Student’s textbook
(Abbs, Barker, & Freebairn, English, 2008)
Rubric

DATA
COLLECTION

Data source 1: Observation checklist
Data source 2: Students’ writing samples, weekly
Date source 3: Pre-test

SUPPORT

Coaching and guidance from our university professor.

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student Learning through Classroom Action Research.
Daytona Beach: Project CENTRAL.
Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary bridge. New York: Teacher college press .

WEEK TWO
RESEARCH
PROBLEM

How does the use of foldables as cooperative learning
strategy improve the English Foreign language basic
writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High school during the academic
period 2014-2015?

TOPIC

Unit 4: Useful expression about the reading How often
do you go rock climbing?

LEARNING
OUTCOMES

Listening
Students will be able to listen to a conversation How
often do you go rock climbing.
Students will be able to listen to some useful expression
about the cnversation How often do you go rock
climbing.
Speaking
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Students will be able to make a role play following the
conversation How often do you go rock climbing
Students will be able to repeat some useful expressions
about the conversation How often do you go rock
climbing.
Writing
Students will be able to complete a foldable about the
useful expression about the conversation How often do
you go rock climbing.
Students will be able to answer some questions related
to the conversation about the reading How often do you
go rock climbing.
Students will be able to write sentences using the new
phrases about about the conversation How often do you
go rock climbing.
Key Vocabulary:





INSTRUCTIONAL
FOCUS

Nothing much.
Sure you do.
At least . . .
Guess.
See you.

Activation


Teacher builds a lesson based on the
conversation how often do you go rock
climbing.
 Teacher introduces the learning outcomes for
the lesson on the board.
 To get started, teacher activates students´ prior
knowledge related to some phrases they already
know. This is a Retrieving text order warm-up
activity in which students in pairs have to form
some phrases after unscramble some letters.
After that, each pair is going to read the phrase
and all students will repeat it. Teacher asks them
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if they have any idea related to the phrase.
During this warm up stage, teacher also assesses
the students’ prior knowledge which allows to
know the students’ diverse linguistic
background.
Connection
 After the warm-up activity, teacher introduces
the conversation using a chart with the new
phrases and audio of it.
1. Nothing much: not much; hardly anything;
nothing of importance. (Often a reply to a
greeting asking what one has been doing.)
2. Sure you do: Sarcasm. Another way of telling a
person that they don't know what they are
doing.
3. At least: anyway; in spite of difficulties.
4. I guess: I expect; I suppose; I suspect: a phrase
that introduces a supposition.
5. See you: Inf. Good-bye. (See also I'll see you
later).
As students are learning the new phrases, they
individually have to take notes of the 5 new phrases
using a layered look book foldable. For this
activity, they are going to create a foldable
following the teacher´s instructions. In the front of
a card, they will have to write the phrase, for
example, Nothing much and inside it, its definition:
not much; hardly anything; nothing of importance.
(Often a reply to a greeting asking what one has
been doing.).
 After students have finished recording their
notes for each new key phrase, they have to
write a sentence for each phrase, first
individually and then they have to share their
sentences with a classmate. To find a partner
teacher applies the Simon says technique, to
switch positions. Teacher says Simon says:
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stand up; Simon says: stretch your arms and
legs; Simon says, switch positions; Simon says,
sit down; Simon says, work with your classmate
who is closer to you.
 While they are sharing, teacher monitors them
to check if they are right or wrong.
 Once they have shared their sentences they have
to go back to their own seats.
Affirming









Once the students have gone back to their
positions, they have to work with a new partner
who is next to them.
At this time, teacher plays the conversation
audio. First they listen to notice where the new
phrases are and the second time they stand up
when they listen to the phrases. And the last
time they are going to listen to the conversation
and repeat it.
After that students are going to make a role play
following the conversation, while they are
working teacher is going to ask them for the
meaning of phrases.
Each pair is going to make the role play in front
of the class.
Once, all students have presented their role
play, teacher applies the mystery word
technique which consists on take a phrase from
the conversation, and give students a clue about
the phrase's location in the conversation. For
example, teacher says: thinking of a phrase in
the conversation, it has a verb, it is at the
beginning of the conversation. All students
have the opportunity to guess the phrase or
word. If the guess is correct, that student has to
say the meaning of that phrase and earns a point.
If the student's guess is incorrect, he or she is
out of the game until the next round.
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CLASSROOM
RESOURCES

As homework, Students are going to answer
some questions related to the conversation on
their notebooks.
 To finish the lesson, teacher plays the
conversation again.
Foldables
Visual and audio aids: chart with phrases, conversation
audio
Student’s notebook
Student’s textbook
(Abbs, Barker, & Freebairn, English, 2008)

DATA
COLLECTION

Data source 1: Observation checklist
Data source 2: Students’ writing samples, weekly
Data source 3: subtest

SUPPORT

Coaching and guidance from our university professor.

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student Learning through Classroom Action Research.
Daytona Beach: Project CENTRAL.
Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary bridge. New York: Teacher college press.
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WEEK THREE
RESEARCH
PROBLEM

TOPIC
LEARNING
OUTCOMES

How does the use of foldables as cooperative learning
strategy improve the English Foreign Language basic
writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High school during the academic
period 2014-2015?
Unit 4: Sports and activities
Listening
Students will be able to listen to the new vocabulary
about sports and activities.
Students will be able to listen to their clasmmates´
sentences
describing
their
favorite
sports.
Speaking
Students will be able to describe different sports.
Students will be able to read sentences about sports
aloud.
Writing
Students will be able to create vocabulary foldable
about activities and sports.
Students will be able to write sentences about sports.
Students will be able to write about their favorite sports.
Key Vocabulary:

INSTRUCTIONAL
FOCUS

Baseball, basketball, biking, bowling, camping figure
skating, football, golf, gymnastics, hockey, rock
climbing, Rollerblading, skateboarding, soccer,
swimming, table tennis, tennis, track and fivolleyball,
wall climbing
Activation


Teacher builds a lesson based on the most
popular sports.
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Teacher introduces the learning outcomes
objectives for the lesson the board.
 To get started, teacher have students activate
their prior knowledge related to action verbs
(slide, jump, fly, ride, fall, jog, run, walk,
swim). As a whole class, they have to remember
the action verbs that, they already learned in
previous classes. This is a mix and match
warm-up activity in which students have to
work in groups of four, the teacher place the
cards on the table, students choose two cards
and check if there is a relationship between the
word and the picture, if there is a relationship
the student take the cards and has another
opportunity, the students who have more cards
is the winner.
 During this warm up stage allows the teacher to
assess the students’ prior knowledge and
students’ diverse linguistic background.
Connection


1.

2.

3.
4.

After the warm-up activity, teacher presents the
new vocabulary using flashcards.
BASEBALL: A game played with a bat and
ball by two opposing teams of nine players, each
team playing alternately in the field and at bat,
the players at bat having to run a course of four
bases laid out in a diamond pattern in order to
score.
BASKETBALL: A game played between two
teams of five players each, the object being to
throw a ball through an elevated basket on the
opponent's side of a rectangular court. Players
may move the ball by dribbling or passing with
the hands.
BIKING: A bicycle, a motorcycle, a motorbike.
BOWLING: A game played by rolling a ball
down a wooden alley in order to knock down a
triangular group of ten pins. Also called tenpins.
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5. CAMPING: the act of encamping and living in
tents in a camp.
6. FIGURE SKATING: Ice-skating consisting of
one or more planned sequences of required and
optional spins, jumps, and dance like
maneuvers, originally consisting of a program
in which the skater traced prescribed, usually
elaborate figures.
7. FOOTBALL: A game played by two teams of
11 players each on a rectangular
8. GOLF: A game played on a large outdoor
course with a series of 9 or 18 holes spaced far
apart, the object being to propel a small, hard
ball with the use of various clubs into each hole
with as few strokes as possible.
9. GYMNASTICS: physical exercises that
develop and demonstrate a strength, balance,
and agility, esp. such exercises performed
mostly on special equipment
10. HOKEY: a game played on a field by two
opposing teams of 11 players each, who try to
hit a ball into their opponents' goal using long
sticks curved in the end.
11. ROCK CLIMBING: The sport or activity of
climbing sheer rock faces or walls that simulate
such rock faces, especially by means of
specialized techniques and equipment.
12. ROLLERBLADING;
skating
using
Rollerblades
13. SKATEBOARDING: the sport of skating on a
skateboard
14. SOCCER: A game played on a rectangular
field with net goals at either end in which two
teams of 11 players each try to drive a ball into
the other's goal by kicking, heading, or using
any part of the body except the arms and hands.
15. SWIMMING: The act, sport, or technique of
one that swims.
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16. TABLE TENNIS: A game similar to lawn
tennis played on a table with wooden paddles
and a small hollow plastic ball.


As students are learning the new vocabulary, they
individually have to take notes using a flap book
large vocabulary bock foldable. They are going to
write the new word and the definition, for example,
SWIMMING, and on the other side, the act, sport,
or technique of one that swims.
 After students have finished recording their
notes for each new word, they have to share
their ideas in a group. To find a group teacher
applies people bingo strategy, in which teacher
gives to five students who are going to be the
leaders a piece of paper with the name of a sport,
the other students have to arrange to the person
that has his/her favorite sport.
 While they are sharing, teacher monitors them
to check if they are right or wrong. In the case
they are right, teacher affirms their meaning. If
they are wrong, teacher helps them to get the
correct meaning.
 After that, students are completes the activity B.
Students number the pictures according to the
appropriate sport or activity.
 Once they have complete the activity, teacher
checks the activity as a whole class.
 Once students have agree in the activity they
have to go back to their own seats.

Affirming


Once the students have gone back to their
positions, they have to work individually
writing a sentence for each sport.
 Once students have written their own sentences,
they are going to share with the class. To do this,
teacher uses the technique called adopt a word.
Teacher gives some letters of the alphabet to
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CLASSROOM
RESOURCES

students, students get together according to the
letters to share their sentences.
 Then, students listen and repeat three short
conversations on page 36. Students practice the
conversations according to the columns.
 In order to evaluate the class, teacher applies the
hot seat strategy. Teacher divides the class into
two teams, in each team one person has to seat
in the chair in front of the class, teacher writes
one sport on the board and the members of the
group have to describe it and the person seating
has to guess, if it happens has to seat another
person on the chair.
 As homework, students write a paragraph
describing his/her favorite sport.
Foldables
Visual aids: Flash cards and charts with vocabulary.
Student’s notebook
Student’s textbook
(Abbs , Barker, & Freebairn, English Book, 2008)

DATA
COLLECTION
SUPPORT

Data source 1: Observation checklist
Data source 2: Students’ writing samples, weekly
Coaching and guidance from our university professor.

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student Learning through Classroom Action Research.
Daytona Beach: Project CENTRAL.
Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary bridge. New York: Teacher college press.
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WEEK FOUR
RESEARCH
PROBLEM

TOPIC

How does the use of foldables as cooperative learning
strategy improve the English Foreign Language basic
writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High school during the academic
period2014-2015?
Unit 4: Write sentences using adverbs of frequency
Listening

LEARNING
OUTCOMES

Students will be able to listen to their partners
expressing sentences using adverbs of frequency.
Students will be able to listen to their classmates
describing
someone´s
else
routines.
Speaking
Students will be able to describe a classmate´s daily
routine using the adverbs of frequency.
Students will be able to repeat the adverbs of frequency.
Writing
Students will be able to create a foldable vocabulary
about adverbs of frequency.
Students will be able to write about someone´s daily
routines using adverbs of frequency.
Key Vocabulary:
Always, usually, often, sometimes, never.

INSTRUCTIONAL
FOCUS

Activation


Teacher builds a lesson based on the adverbs of
frequency.
 Teacher introduces the learning outcomes for
the lesson on the board.
 To get started, teacher activates students´ prior
knowledge related to sports (soccer, football,
basketball, etc). This is a hagman warm-up
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activity in which teacher thinks of a word and
students have to guess what the word is, if the
student suggests a letter which occurs in the
word, the teacher writes it in all its correct
positions. If the suggested letter does not occur
in the word, the teacher draws one element of
the hanged man, like this.



Students repeat all the words guessed on the
warm up activity. The students will be placed in
a row.
 During this warm up stage, teacher also assesses
the students’ prior knowledge which allows to
gknow students’ diverse linguistic background.
Connection


1.
2.
3.
4.
5.
6.

After the warm-up activity, teacher presents a
chart with the definition of the adverbs of
frequency and also flashcards.
ALWAYS: always can mean ‘on every
occasion’, ‘forever’.
USUALLY: on most occasions. We are usually
at home in the evenings
OFTEN: many times, frequently. I often go to
the theater.
SOMETIMES:
on
some
occasions,
occasionally. He sometimes goes to America
NEVER: at no time. I never watch TV.
As students are learning a new topic, they
individually have to create a layered look book
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foldable card in order to take notes. On the top
of the foldable students write always and at the
bottom never, in the front part of each section
students write the adverb, for example
ALWAYS and inside it its definition: always can
mean ‘on every occasion’, ‘forever’ or ‘very
frequently’. In these meanings we use it with
simple tense forms.
After students have finished recording their
notes for each adverb of frequency, they have to
share their ideas with a partner to share their
personal information. To do this, teacher applies
Famous Pairs technique, in which teacher gives
a card to each student that contains an
antonymy, students have to find a partnet who
has an opposite word.
While they are sharing information, teacher
checks if they are right or wrong.
Once students have agreed on a definition of
each adverb of frequency, they have to return to
their seats.
Once the students have gone back to their seats,
teacher explains how to make sentences with the
verb be and other verbs using the adverb of
frequency.
After this, students complete a worksheet in
which they have to put the adverb of frequency
on the right place. Theacher checks students´
work on the board.

Affirming


Once teacher checks students´ work, students
have to write sentences using the adverbs of
frequency for this, they have to look for
information on their foldables. For example, “I
am often play soccer”. And another classmate is
going to check if they are right or wrong. To
find a partner teachers applies a casino card
strategy, to switch positions. Teacher delivers a
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casino card to each student and they have to find
a new partner that has a same casino card. While
they are sharing, teacher monitors them to check
if they are right or wrong
 With the same partner students develop an
activity called find someone who. For this,
students have to formulate some questions for
example, How often do you go out with your
family? How often do you wake up at 10 a.m.?
And they have to write just one option for each
question. After that, each student has to stand up
and look for a classmate who does the actitivy
with the frequency written.
 As homework, Students describe a person’s
routines using adverbs of frequency to be
guessed by the class, for example. “This person
usually gets up really early”.
CLASSROOM
RESOURCES

Foldables
Visual aids: Flashcards, chart with adverb of frequency
Student’s notebook
Student’s textbook
(Abbs, Barker, & Freebairn, English book, 2008)

DATA
COLLECTION

Data source 1: Observation checklist
Data source 2: Students’ writing samples, weekly
Data source 3: subtest

SUPPORT

Coaching and guidance from our university professor.

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student Learning through Classroom Action Research.
Daytona Beach: Project CENTRAL.
Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary bridge. New York: Teacher college press.
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WEEK FIVE
RESEARCH
PROBLEM

TOPIC
LEARNING
OUTCOMES

How does the use of foldables as cooperative learning
strategy improve the English Foreign Language basic
writing skills amongst tenth-grade students at Pio
Jaramillo High school during the academic period
2014-2015?
Unit 4: Write sentences using erunds after verbs
Listening
Students will be able to listen to their classmaates
expressing sentences about sports using gerunds after
verbs.
Speaking
Students will be able to repeat the verbs used with
gerunds.
Students will be able to make sentences about sports
using gerunds after verbs orally.
Writing
Students will be able to write affirmative and negative
sentences about sports using gerunds after verbs.
Key Vocabulary:
Like, love, hate, don´t mind, prefer

INSTRUCTIONAL
FOCUS

Activation


Teacher builds a lesson based on grammar:
gerunds after verbs.
 Teacher introduces the learning outcomes for
the lesson on the board.
 To get started, teacher activates students´ prior
knowledge related to verbs (like, love, hate,
don´t mind, prefer). As a whole class, they have
to remember some verbs and the adverb of
frequency that they already learned in previous
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classes. This is a Verb Guessing, Adverb
Clues
warm-up
activity
in which students guess which verb their teacher
has chosen or been given from clues with
adverbs of frequency like “I often do this”, “My
grandmother sometimes does this” and “I
usually do this in the bathroom”.
 After this activity, teacher shows some
flashcards with verbs and they are going to
recognize which verb is it.
 During this warm up stage, teacher assesses the
students’ prior knowledge and students’ diverse
linguistic background.
Connection


1.

2.
3.
4.

5.
6.



After the warm-up activity, teacher presents the
rules to form gerunds from verbs through the
board, and a chart.
We use gerunds after these verbs: Like, love,
hate, don´t mind, prefer. For example: I like
swimming in the pool.
LIKE: to feel inclined; wish.
LOVE: to have a profoundly tender, passionate
affection for (another person).
HATE: to dislike intensely or passionately; feel
extreme aversion for or extreme hostility
toward; detest.
DON´T MIND: to pay attention to; to feel
concern at; care about.
PREFER: to set or hold before or above other
persons or things in an estimation; like better;
choose rather tan.
As students are learning new rules to use
gerunds after verbs, they individually have to
create a pyramide foldable on one side of the
pyramide the title and on the other two sides all
the verbs used with gerunds.
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After this activity, teacher explains the structure
to make positive and negative senteces using
verbs after gerunds.
 At this time students are going to write an
affirmative sentence and a negative first using
sports in their notebooks, then they are going to
work in groups of three. They have to share
their sentences with the group and using a
pocket foldable to write the sentences on it.
 Teacher monitors students´ work to notice if
they have problems, and helps them.
Affirming


CLASSROOM
RESOURCES

After students have finished completing pocket
foldables, the teacher checks all the sentences
on the board, for that students have to read the
sentences aloud, after that, everybody has to go
back to their seats.
 Once all students returns to their seats, the class
is divided into groups of 4. This is a team
competition strategy in which each group writes
two sentences using gerunds after verbs, cut and
mix them, then they change the cut sentences
with another group. The group who unscramble
the sentences correctly is the winner.
 As homework, students write some affirmative
and negative sentences using gerunds after the
verbs studied.
Foldable
Visual aids: Flashcards and charts with the rules of
gerunds after verbs
Student’s notebook
Student’s textbook
(Abbs, Barker, & Freebairn, English Book, 2008)

DATA
COLLECTION

Data source 1: Observation checklist
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Data source 2: Students’ writing samples, weekly
SUPPORT

Coaching and guidance from our university professor.

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student Learning through Classroom Action Research.
Daytona Beach: Project CENTRAL.
Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary bridge. New York: Teacher college press.

WEEK SIX
RESEARCH
PROBLEM

TOPIC
LEARNING
OUTCOMES

How does the use of foldables as cooperative learning
strategy improve the English Foreign Language basic
writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High school during the academic
period 2014-2015?
Unit 4: Write sentences using gerunds after verbs
Listening
Students will be able to listen to their classmaates
expressing sentences using gerunds after verbs.
Students will be able to listen to their pairs answering
questions
about
sports.
Speaking
Students will be able to repeat the verbs used with
gerunds.
Students will be able to answer questions about sports
orally.
Writing
Students will be able to create a collage describing what
they like or prefer to do in their free time.
Students will be able to make questions using gerunds
after some verbs.
Key Vocabulary:
Like, love, hate, don´t mind, prefer
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INSTRUCTIONAL
FOCUS

Activation


Teacher builds a lesson based on grammar:
gerunds after verbs.
 Teacher introduces the learning outcomes for
the lesson on the board.
 To get started, teacher activates students´ prior
knowledge related to sentences using gerunds
after verbs (like, love, hate, don´t mind, prefer).
This is a team competition strategy in which
each group writes two sentences using gerunds
after verbs, cut and mix them, then they change
the cut sentences with another group. The group
who unscramble the sentences correctly is the
winner
 After this activity, teacher shows some
flashcards with verbs and they are going to
recognize which verb is it and repeat them.
During this warm up stage, teacher assesses the
students’ prior knowledge relate to gerunds
after verbs.
Connection


After the warm-up activity, teacher presents a
chart with the rules to use gerunds after verbs
and also through the board, and flashcards with
those verbs.
We use gerunds after these verbs: Like, love,
hate, don´t mind, prefer. For example: I like
reading poems.
 As students are learning new rules to use
gerunds after verbs, teacher explains the
structure to make questions using gerunds after
verbs on the board.
 After that students create an accordion foldable
and write four questions individually for
example: Do you love going to the pool?
 Once the teacher checks all the questions on the
board, everybody has to go back to their seats.
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Affirming


CLASSROOM
RESOURCES

Once the students have gone back to their
positions, they have to work with a partner. For
this teacher applies the Simon says technique,
to switch positions. Teacher says Simon says:
stand up; Simon says: stretch your arms and
legs; Simon says, switch positions; Simon says,
sit down; Simon says, work with your classmate
who is closer to you.
 Once the pairs have completed the questions,
teacher assesses the whole class by asking them
to describe their partner answers, based on the
foldable information.
 As homework, students create a collage
describing what they like and prefer to do in
their free time using gerunds to present in front
of the class.
Foldable
Visual aids: Flashcards and charts with the rules of
gerunds after verbs
Student’s notebook
Student’s textbook
(Abbs, Barker, & Freebairn, English Book, 2008)

DATA
COLLECTION

Data source 1: Observation checklist
Data source 2: Students’ writing samples, weekly
Data source 3: Subtest

SUPPORT

Coaching and guidance from our university professor.

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student Learning through Classroom Action Research.
Daytona Beach: Project CENTRAL.
Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary bridge. New York: Teacher college press.
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WEEK SEVEN
RESEARCH
PROBLEM

How does the use of foldables as cooperative learning
strategy improve the English Foreign Language basic
writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High school during the academic
period 2014-2015?

TOPIC

Unit 4: Talk about the things you like and don’t like
doing when you don’t have school.

LEARNING
OUTCOMES

Listening
Students will be able to listen to to a conversation about
preferences and circle the correct answer.
Students will be able to listen their classmates’
conversation expressing preferences.
Speaking
Students will be able to make a role play following the
conversation given in the book.
Students will be able to repeat some useful expressions
about the conversation.
Writing
Students will be able to write a paragraph about the
things they like and hate doing in their free time.
Key Vocabulary:








What do you like doing when there´s no school?
What do you hate doing?
I like/love/don´t like/hate….
I prefer…
I don´t mind…
Me too./ Yeah, I hate doing that, too.
Really?/ seriously?
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INSTRUCTIONAL
FOCUS

Activation


Teacher builds a lesson based on a conversation
expressing preferences.
 Teacher introduces the learning outcomes for
the lesson on the board.
 To get started, teacher activates students´ prior
knowledge related to some useful expressions
they already know. This is a Broken Telephone
warm-up activity in which the teacher first must
divide the class into groups, then the teacher
thinks of a phrase they already learned and
whisper it to the person beside her. That person
will then whisper what she heard to the next
person. Each person can only say, "Can you
please repeat that?" one time. When the
message reaches the end of the chain that person
must speak out loud and find out which team
comes closest to the real message.
 During this warm up stage, teacher also assesses
the students’ prior knowledge which allows to
know the students’ diverse linguistic
background.
Connection


After the warm-up activity, teacher explains the
use of would rather in sentences and questions.
 After that, students have to listen to the
conversation and circle the correct answer.
 Once they have completed they are going to
compare their answers with a classmate. To find
partner teachers applies a casino card strategy,
to switch positions. Teacher delivers a casino
card to each student and they have to find a new
partner that has a same casino card. After
students have finished checking the correct
answer for the conversation teacher, plays the
conversation once again to affirm the answers.
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Once they have shared their answers they have
to go back to their own seats.
 To check the correct answer, teacher applies a
musical warm-up activity in which students
have to pass a ball as they listen to music.
Teacher stops the music for the students to stop
passing the ball. When the music stops, the ball
will stop, too. The student who has the ball at
that time has to read the answer and everybody
agrees or disagrees with the student.
 After this activity teacher makes group of four
and applies the jigsaw strategy in which gives
each student a different piece of information,
then, teacher plays the conversation expressing
preferences. Students listen and try to form the
conversation.
 Once the students have listen to the
conversation and agree with the sequence of the
conversation teacher confirms it.
Affirming


After this activity students open their books and
they are going to find out the new words in the
conversation individually. They are going to
use an enveloped foldable to write the correct
definition.
 After that, students make a role play following
the conversation pattern with a new classmate.
To do this teacher applies the technique called
Picture Puzzles, teacher cuts pictures, each
picture in half and mix them up in a hat. Each
student takes one piece and the partner is who
has the other piece to form a complete picture,
 Each pair is going to make the role play in front
of the class.
 As homework, Students are going to write a
paragraph about the things they like and hate
doing in their free time.
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CLASSROOM
RESOURCES

Foldables
Visual and audio aids: chart with phrases, conversation
audio
Student’s notebook
Student’s textbook
(Abbs, Barker, & Freebairn, English, 2008)

DATA
COLLECTION
SUPPORT

Data source 1: Observation checklist
Data source 2: Students’ writing samples, weekly
Coaching and guidance from our university professor.

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student Learning through Classroom Action Research.
Daytona Beach: Project CENTRAL.
Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary bridge. New York: Teacher college press.

WEEK EIGHT
RESEARCH

How does the use of foldables as cooperative learning

PROBLEM

strategy improve the English Foreign Language basic
writing skills amongst tenth-grade students at Pio
Jaramillo Alvarado High school during the academic
period 2014-2015?

TOPIC
LEARNING
OUTCOMES

Unit 4: Boxing is for boys; dancing is for girls
Listening
Students will be able to listen to a reading about boxing
is for boys; dancing is for girls.
Students will be able to listen to their clasmates
sentences.
Speaking
Students will be able to read aloud a part of the reading.
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Students will be able to read aloud sentences.
Students will be able to write definition for each new
word in the reading.
Students will be able to discuss which sports are for
girls and which are for boys.
Writing
Students will be able to make simple sentences.
Students will be able to create a foldable to write the
vocabulary found on the reading.
Key Vocabulary:
Exercise, walking, soccer, biking, basketball, camping,
bowling, golf, gymnastics, figure skating
INSTRUCTIONAL
FOCUS

Activation


Teacher builds a lesson based on the reading
boxing is for boy; dancing is for girls.



Teacher introduces the learning outcomes for
the lesson on the board.



To start, teacher activates students´ prior
knowledge related to some sports and activities
(exercise, walking, soccer, biking, basketball,
camping, bowling, golf, gymnastics, figure
skating). All students already know this
vocabulary related to sports. This is a bingo
warm-up activity in which students have to
choose and write some sports and activities in
the boxes, then teacher is going to give students
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some papers which contain some sports, they
have to read allow and if they have the word in
the bingo table they have to cross it, the person
who completes the table in a vertical or
horizontal way win a surprise.



This warm-up activity will help the teacher to
reinforce previous knowledge.

Connection


After the warm-up activity, teacher presents the
reading audio to the class. After that, students
read the reading individually and underline the
new words.



As students discover the new vocabulary in the
reading, they are going to work in pairs. To find
a partner teacher gives a card with a picture to
each student, they have to find a classmate who
has the same picture.



At this time, students are going to create
memory card for each existing word, students
make a matching card with the definition, a
synonym, it means one card for the word and
one for its definition. Students shuffle the cards
and arrange them all face down on a table.
Students take turns flipping over two cards. If

128

the cards make a set, the student keeps the cards
and takes an additional turn. The person with
most cards at the end of the game is the winner.
Affirming


As this is a reading activity, teacher provides a
piece of paper containing a part of the reading.
For this activity, first the teacher plays the audio
while the students notice where their sentence
is, after playing the audio students are going to
read aloud their sentence according to the
reading order.



Then, the teacher applies the technique called
Alpha Sentences. Teacher selects a sentence
from the reading the students have read. Then
students work individually to create another
sentence in which the words begin with the
same letters as the words in the selected
sentence. For example, The house was for sale
might become Ten helicopters were flying
south. Students vote for the best sentences
created by their classmates.



After this activity, students are going to discuss
about what sports they think are for boys and
what are for girls.



This activity allows the teacher to assess
student´s understanding about the reading.



Finally teacher applies the writing post test to
measure students´performance in writing to
contrast with the pre test.
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As homework, students create a foldable to
write the vocabulary learned in the class.

CLASSROOM
RESOURCES

Foldables
Audio aids: reading audio
Student’s notebook
Student’s textbook
(Abbs, Barker, & Freebairn, English Book, 2008)
Rubric

DATA
COLLECTION

Data source 1: Observation checklist
Data source 2: Students’ writing samples, weekly
Data source 3: Post test

SUPPORT

Coaching and guidance from our university professor.

Adapted from D’Ann Rawlinson & Mary Little. (2004). Improving Student Learning through Classroom Action Research.
Daytona Beach: Project CENTRAL.
Herrera, S., Holmes, M. & Kavimandan, S. (2011). Crossing the vocabulary bridge. New York: Teacher college press
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g. TIME LINE
PHASES ACTIVITIES

FEBRUARY MARCH

APRIL

MAY

JUNE

2015
2016
JULY AUGUST SEPTEMBER OCTOBER NOVEMBER DECEMBER JANUARY FEBRUARY MARCH

Thesis Process

Intervention Plan

Project

Presentation
Correction
Approval
Appointment
of the Thesis
Advisor
Validation of
Data Collection
Instruments
Act and
Observe
Data
Organization
and Tabulation
Interpreting
and Reflecting
Writing up and
Reporting
Thesis Review
and
Certification
Graduation
Application
Procedures
Private Review
of the Thesis
Corrections
Public
Presentation
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h. BUDGET AND FINANCING
Resources
Human
The human resources involve in the present research work will be:
The researcher: Aida Armijos
The tenth-year of Basic Education at Pio Jaramillo Alvarado
Material
Books
Dictionary
Copies
Technical
Computer
Internet connection
Flash drive
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BUDGET
RESOURCES

COST

Computer

$ 800.00

Internet

$ 30.00

Flash drive

$ 10.00

Dictionary

$ 20.00

Print of Project

$ 30.00

Books

$ 50.00

Copies

$ 30.00

Unexpected expenses

$ 20.00

TOTAL

$ 990.00

Financing
The present research work will be financed by the researcher.
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ANNEXES
Annex 1: observation sheet

UNIVERSIDAD NA CIONAL DE LOJA
ÁREA DE LA EDUCACIÓN, EL ARTE Y LA COMUNICA CIÓN
ENGLISH LANGUAGE DEPARMENT
OBSERVATION SHEET
Observation #:

Date/Time:

Location:

Topic:

Class size:

Duration of the observation:

Objective of the session:

Participants:

Observer involvement: Participant/
Not participant:

Tenth-grade students

Rating scale: 4= always 3= usually 2= Sometimes 1=Rarely 0= Never

INDEPENDENT VARIABLE: THE USE OF FOLDABLES AS A COOPERATIVE
LEARNING STRATEGY

1) Do students assume personal responsibility being involved in group 4

3

2

1

0

3

2

1

0

or pair work?

2) Do students listen, question and answer to one another in the group or 4
pair work?

3) Do students participate and disagree politely in group or pair work?

4

3

2

1

0

4) Does the group or pair work make the learning experience easier?

4

3

2

1

0

5) Does the group or pair work provide a positive and respectful 4

3

2

1

0

4

3

2

1

0

7) Does the group or pair work allow all students participate 4

3

2

1

0

environment to develop the tasks?

6) Does the group or pair work give a great language use?
enthusiastically?

DEPENDENT VARIABLE: BASIC WRITING SKILLS
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8) Do students spell correctly, formed letters correctly, joined letters 4

3

2

1

0

together correctly?

9) Do students show writing legibly?

4

3

2

1

0

10) Do students use the punctuation rules correctly?

4

3

2

1

0

11) Do students choose the right vocabulary?

4

3

2

1

0

12) Do students use grammar structures correctly?

4

3

2

1

0

13) Do students join sentences correctly?

4

3

2

1

0

14) Do students write sentences according to the topic?

4

3

2

1

0
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Annex 2: Pre and Post test

UNIVERS ID AD N AC IO NAL DE LOJ A
ÁRE A DE L A ED UC AC IÓ N, EL ART E Y LA CO MUNIC AC IÓ N
ENGLISH LANGUAGE DEPARTMENT

DATA COLLECTION SOURCE: PRE TEST / POST TEST
Student’s code: ………………………………………………………………
Date: …………………………………………………………………………….
Instructions:
Write a brief paragraph about sports and activities. Answer yourself the following
questions to include in your paragraph. Which one is your favorite sport or activity?
How often do you practice your favorite sport or activity? What sports are you good
at? Do you prefer playing or watching sports? Why? Do you prefer team sports or
action sports? Why? What sports do you think are for girls or boys?
Duration of the task: 30 minutes
Length of the paragraph: 6 – 10 lines

ACTIVITIES AND SPORTS
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………………………………..

Thanks
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UNIVERSIDAD NA CIONAL DE LOJA
ÁREA DE LA EDUCACIÓN, EL ARTE Y LA COMUNICA CIÓN
ENGLISH LANGUAGE DEPARMENT

DATA COLLECTION SOURCE: PRE-POST TEST RUBRIC
Student´s code: ………………...

Date:……………………………………

RUBRIC TO EVALUATE WRITING
CRITERIA
Topic

Advanced 4
All ideas are consistently
focused on the topic.

Developing 3
Some ideas are focused on
the topic.

Competent 2
Most of the ideas loss of
focus on the topic.

Beginning 1
Several ideas unfocused on
the topic.

Sentences
Production

No sentences errors, variety

in length and type. Uses
purposeful
and
varied
sentence structures.

Complete sentences, no runons or fragments some
variety in length and type.
Uses correct and varied
sentence structures.

Complete sentences; few
run-on sentences. Uses some
correct
but
repetitive
sentence structures.

Mostly complete sentences;
some fragments or run-on.
Uses little to no correct
sentence structure.

Mechanics

Correct punctuation and
spelling, throughout variety
used. Easy to read.

Minor errors in punctuation

and spelling. Well-formed
letters.

Few
punctuation,
and
spelling errors. Mostly
legible.

Several
punctuation,
spelling errors. Hard to read.

Grammar

No errors in agreement,

number, tense.

Few errors in agreement,

number, tense.

Some errors in agreement,
number, tense.

Many errors in agreement,
number, tense.

Vocabulary

Uses new key words easily,
and the right vocabulary for
the topic.

Uses new related words

correctly.

Attempts to use new key
words in the paragraph

Limited basic vocabulary



TOTAL
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POINTS

Annex 3. Pre and Post Questionnaire

UNIVERSIDAD NACIONAL DE LOJA
DATA COLLECTION SOURCE: PRE TEST / POST QUESTIONNAIRE
Dear student, answer the following questionnaire with sincerity about the English
subject. Your answers will be anonymous and confidential.

Student’s code: ……………………………………………………..
Date: …………………………………………………………………

1. How the classroom activities in the English class are developed?
4.
3.
2
1.

Groups
(
Pairs
(
As a whole class (
Individually
(

)
)
)
)

2. How often do you work in groups or in pairs in the English class?
4. Always
3. Frequently
2. Sometimes
1. Rarely

(
(
(
(

)
)
)
)

3. The group or pair activities in the English class are developed in a positive
and respectful environment?
4. Always
3. Frequently
2. Sometimes
1. Rarely

(
(
(
(

)
)
)
)
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4. In the group activities in the English class all the members contribute to
develop the teamwork?
4. Always
3. Frequently
2. Sometimes
1. Rarely

(
(
(
(

)
)
)
)

5. When you work in group or in pairs in the English class the participation is
equitable?
4. Always
3. Frequently
2. Sometimes
1. Rarely

(
(
(
(

)
)
)
)

6. When you work in group or in pairs you learn more than when work you
individually?
4. Always
3. Frequently
2. Sometimes
1. Rarely

(
(
(
(

)
)
)
)

THANKS FOR YOUR COLABORATION
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Annex 4: Research Matrix
Theme: Foldables as a cooperative learning strategy to develop English Foreign Language basic writing skills amongs tenth-grade students at Pio
Jaramillo Alvarado High Scholl. Academic Period 2014-2015
Problem

Objectives

General

General

How does the use of foldables
as a cooperative learning
strategy improve the english
foreign language basic writing
skills amongst tenth-grade
students at Pio Jaramillo
Alavarado High School during
the academic period 20142015?



Specific


To improve the English
Foreign Language basic
writing skills through the use
of foldables as a cooperative
learning strategy amongst
tenth-grade students at Pio
Jaramillo Alvarado High
School during the academic
period 2014-2015.

Specific


What theoretical and
methodological
references about the use
of
foldables
as
a
cooperative
learning
strategy are adequate for
improving the EFL basic
writing skills amongst
tenth grade students at Pio 
Jaramillo Alvarado High
School
during
the

To research the theoretical
and
methodological
references about the use of
foldables as a cooperative
learning strategy and its
application on the English
Foreign Language basic
writing skills.
To diagnose the issues that
limit the development
of
the
English
Foreign

Theoretical framework

Writing
within
the
communicative
language
teaching
Writing in English
Language learning

Foreign

Basic writing skills



Writing subskills
Microskills for writing
Macroskills for writing
The stages of writing
skills
 The paragraph
Cooperative learning and English
Foreign Language teaching
 The role of the teacher in
 ñcooperative learning
 The role of students in
cooperative learning
 Informal Cooperative
Learning
 Formal
Cooperative
Learning

145

Methodological design
(Action Research)
Preliminary investigation







Observing the English
classes
Stating the background of
the problem
Describing
current
situation
Locating and reviewing
the literature
Creating a methodological
framework
for
the
research
Designing an intervention
plan

Intervention and observation



Administering test and
questionnaires
Observing and monitoring
students´
performance
according
to
the
interventionn plan

Techniques and
instruments





Observation
sheet
(Participant
and
Nonparticipant)
Pre and Post
test
Pre and Post
Questionnair
es

academic period 20142015?






What are the issues that
limit the development of
the EFL basic writing
skills amongst tenth grade 
students at Pio Jaramillo
Alvarado High School
during the academic
period 2014- 2015?
What are the phases of the
intervention plan that help
the current issue to
achieve a satisfactory
outcome
on
the
developing the EFL basic 
writing skills amongst
tenth-grade students at
Pio Jaramillo Alvarado
High School during the
academic period 20142015?
Which
foldables
techniques
as
a
cooperative
learning
strategy are implemented 
to improve EFL basic
writing skills amongst
tenth-grade students at
Pio Jaramillo Alvarado

Language basic writing skills
amongst tenth-grade students
at Pio Jaramillo Alvarado
High School during the
academic period 2014- 2015
To design an intervention
plan based on the use
foldables as a cooperative
learning strategy in order to
improve the English Foreign
gLanguage basic writing
skills amongst tenth-grade
students at Pio Jaramillo
Alvarado
during
the
academic period 2014- 2015.
To apply the most suitable
techniques of the use of
foldables as a cooperative
learning strategy in order to
improve the English Foreign
Language basic writing skills
amongst tenth grade students
at Pio Jaramillo Alvarado
High School during the
academic period 2014- 2015.


-

Base Groups
Pair Work
Group Work



Modern Methods of
Cooperative Learning
 The Advantages of
Cooperative Learning to
EFL Learners
 Structures
make
learning and teaching
fun
 Key
Elements
of
Cooperative Learning
Foldables as a cooperative
learning strategy


Why use foldables




Types of foldables
Techniques
of
cooperative learning
Techniques to form
groups



To
reflect
upon
the
effectiveness that the use of
foldables as a cooperative
learning
strategy
had
amongst tenth-grade students
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Presentation of research
findings
Reflecting, analyzing and
answering the proposed
inquires
Organizing the final
report.

High School during the
academic period 20142015?


at Pio Jaramillo Alvarado
High School during the
academic period 2014- 2015.

How does the use of
foldables as a cooperative
learning strategy reduce
the difficulty to develop
EFL basic writing skills
amongst
tenth-grade
students at Pio Jaramillo
Alvarado High School
during the academic
period 2014- 2015?
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ANNEX 2 GRADING SCALE
National Grading Scale
Test (Basic writing skills)

Quantitative score range

Qualitative score range

10

Superior

9

Excellent

7-8

Average

5-6

Below average

4

Failing

Foldables as a cooperative learning strategy
Questionnaire

Quantitative score range

Qualitative score range

81-100

High level of cooperative learning practice

61-80

Expected level of cooperative learning practice

41-60

Moderate level of cooperative learning practice

21-40

Unexpected level of cooperative learning practice

01-20

Low level of cooperative learning practice
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